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To the Reader:

The 1972 General Assembly passed Public Act 194 which directed the
Commission for-Higher Education to develop a Master Plan for Higher tduca-
tion in Connecticut by January 1974. In response, the Commission determined
a structure designed to insure broadly based participation in the develcpoment
of the plan. Anm overview of that structure is contained in the following
document. ‘

_ One o the mos+ lmporfanf elements of the Master Plan sfrucfure is the

. Resource #oups. Since September 1972, these groups, made up of over two

" hundred persons, have addressed themselves to major topics for the Master
Plan. The reports of these groups have been made‘available to . public boards
of higher edugation with the request that the reports be disseminates to
the chief execufives and 7o the chief librarians of each institution and that
the broadest discussion possible of the resource groups' fopics be encouraged
among faculty, students and interested groups. In addition, copies ars being
made available through public libraries and to organizations and goyernmén%al
agencies which might be interested. Because the supply of The reports is-
limited, any in.eresfed :nletduals are permitted to *eproduce any or all.

. reports.

- This reborf is one of eight Resource Group Reporfs.‘ I+ should be
recognized that the topics assigned to the Resource Groups are not mutualiy
' exclusive Tharefore, The reader is encouraged to read all elghf reports.

The Commission for Higher Educafuon s most grafeful to the many
Individuals who gave freely. of their time and ennrgtes serving on Resource .
Groups. The excellent groundwork they: have provided in ‘their reports will
factlitate the deliberations. of ‘additional groups and individuals as the ‘
process of the Master Rlan develooment continues. '
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- INTRODUCT ION

The following report has been prepared by the Resource Group for con-
slderafion'by the Commission for Higher Educatlon as it develops a Master
Plan for higher education in Connectictt. To insu-e clear understanding

of this report a number of points should be emphasized:

e The flnd}ngs and recommendations are the considered'judgmenf
of the individual Resource Group. They do not necessarily
represent an opinion or position of the Commission for Higher
Education or any other group such as the ManageménT/Policy of

}

Review and Evaluation Group.

e This report is one Qf‘eiQh# reports,The Resource Grodp reports,
as a whole, are position papers for ;onsiderafion fn Thé;&g;e}op~
ment of the Masféf Plan. They should not be conéfrued as con-
stituting a first draft of the Master Plan. Subsequent to further
dtscussion and commcnt, the recommendafions madg iﬁ reports may

be retained, revised, or deleted in the Master Plan,

e The recommendations of the group may conflncf with recommendaflons
made by oTher groups. The reconC|l|a+|on of conflicting recommen-=
daflons w;ll be conSIdered in the process of developing a draf+

,MasTer Plan

K 'The developmenf of a MasT r Plan‘Is a dynamlc procesé requurlng
conTinuing inpuT“from many Sources AIThough the Resoarce Group
reporfs provxde an imporTanT source of Judcmenfs abouT The elemen.s
of The pjan,\add!fqonalkreacflon, commenf,‘and lhoughf ns_reqUIred ‘

- before an initial draft of the Masfér PIan can bé compléfed.;‘

R N



All questions and comments concerning this report should be
addressed +o Master Plan Staff Associates, ¢/o The Commission for

Higher Education, P.0O. Box 1320,,Har+ford, Connecticut 06101.




PROCESS OF THE MASTER PLAN

Groups Involved In the Master Plan

Commission for Higher Education: The State's coordinating agency for

higher educafion‘was Eequesfed by the General “ssembly (P.A. 194, 1972)
to develop; in.cooperation with the boards of Truéfees of +he constit-
uent units of Tﬁe public system, a Masterr Plan for Higher Education in
Cpnnecficuf; The plan is;To'bé completed and submitted to the Genéra!

Assembly by January, 1974.

Management/Policy Group: A steering committee for the Master Plan pro-
1] .

' cess;‘mehbership cpnslsfs of the chairmen of the boards of trustees for

the constituent units, and.the presideﬁf of the Connecticut Conference
of Independent Colleges. Liaison represenfafﬁoh'from the Governor's of-

fice and from the General Assembly are also represented.

Resource Groups: These gfédps are éﬁarged with developing posiTion.pa—‘l
pers on specific topics for u+il}za+i§n in the devefopmenf of a Master
Plan. Mehbership is proporfionafeli*bal;nced between the Higher educa-
tion communlity and non-academics ;g;insure that a broad spectrum of view-
poin+$ be represented in group delibera%{ons. Each group was assigned
specific quesfions by the MéhagemenT/Policy~Group. ~Tn addition, each 

group was encouraged to address any other qUesTiohs'as it saw fit.

Revlew and Evaluation Group: A grOUp‘ihviTedJTO‘review; eva(ué+e7 and

make comments on the Resource Group reports and successive drafts of

ThehMasTer‘PlanQ Ten members represent a wide. spectrum of the state's

business and public interest activity and three ex-officio membefsvére

from, state government.

(B )
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Master Plan Staff Assoctates: Each of the constituént units of the

public system and the Connecticut Conference of Independent Colleges

have provided staff supporf'for the Master Flan project. The staff

assoclates serve a dual. function: (1) each sfaff associate provided
staff assistance To a Resource Group and, subsequenfly, (2) the staff
associates will, 'in collaboration wnfh the Comm|5510n staff, prepare

the draft of the Master Plan.

Constituent Unit Boards of Trustees, including Faculty, Students and

Administration: All boards of trustees of the higher education Sysfem

are asked to'review carefully the ‘Resource Group reports and the Master

Plan drafts to follow. It is expecfea that each instltution will en-

courage the ?ulleef possible discussion among faculfy, students, ard

administrators.

The Public: In addifion to the higher education constituencies noted
above, .a vital nput to the Master P!én‘is the participation of all
who‘are‘TnTeresfed, iﬁcluding: ihdividuals,fn industry, Iébbr, minorie
tles, professionaLS — in shorf, eIJ organjzafions‘and‘ind(viduale in-
+eres+ed‘in h?gher‘eduea+ion.e Commenfseere fnvffed'aT,eny stage of the

deVelbpmehT‘df‘The Maefer Plan; However,‘for conssderaflon for The

‘}nl+tal draff of The MasTer Plan, commenTs mus+ be rerelved by Aprnl

R

‘I973 and !n *he flnal draf+ of The Masfer Plan by Sepfember I973



‘AN _OUTLINE OF ACITVITIES FOR THE DEVELOPMENT OF THE MASTER PLAN

Activity
l. CHE'requesTs staff assistance from constituent units : - 6/72
2. CHE appeinfs Management/Policy Group
3. ManagenenT/Policy Grodp:
a, ldenfifies etemants of Master Plan
b. .Develops queries tfo be.addressed'
c. ,Appoinrs Resource Groups
4. CHE holds Colloguium Oriertation meeting
5. CHE appoint Revicw and Evaluation Group
6. CHE approves interim report for transmittal to Governor - I2/72
7. ’Resource Groups compIeTe and Transnlf papers to-Management/
Pollcy Group
. ManoemenT/Polle Group distributes Resource Group reporfs to

Constituent units, Review and Evaluation Group, and other in-
terested groups and . individuals

Comments on Resource Grouu reports are submitted by Review and
Evaluation Group, consflfuenf units, and other ‘interested in-

dividuals and groups

JAnitial Draft of Masfer‘Plan is prepared and distributed to

constituent UnITS and Review and Evaluaflon Group

Initial reactions are received and Draft of Master Plan is

amended

'CHE‘sponsers public presenfafion of‘amended‘Draf+ of'MasTer Plan
and solicits comments from all groups and indlviduals who are

lnTeresTed e

Commenfs revceWed and ovaluared and flnal drafT prepared

."ManagnmenT/Pollcy Group receives final commenfs on final Draft

of Master Plan:from constituent units and Revnew and Evaluation
Group, - reporTs to.CHE - ~ ‘ )

N CHE approves final ‘draft of Master Plan and Tranemsfs :T to . 12/73

The Governor and General" Assembly

”E(fff)”
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UNIVERSITY OF BRIDGEPORT

BRIDGEPORT, CONNECTICUT 06602
February 2, 1973

I'r. Donald H. McGanron,
Chairman

Commission for Higher uducatlon
P.O0. Box 1320 -
Hartfordf Connecticut 06101

‘ Dear Nr. NcGannon

Attacred please find a copy of the final reoort nrepared :
by Resource Group IV: (Programs). one of eight resource groups
resvonsible for in-put-to the Connectlcut Comn1551on for
leher uducatlon Vaster Plan. : :

Resource Groua IV, appointed in October of 1072 was
assigned the task of formulatlng a.body of recommenuatlons on
orogram needs and the orocesses necessary to achievement of
program coordination.

The magnltude of the task and the- restraints imposed . by
' the date set for comvletion of the report made it desirable
for. Resource Group IV .to work in *hree sub-committees:’ Process,
Level and Tyves of Programs, and Long Range Plannlng., In

. raddition to the twenty—flve members of " Resource Group IV, over

one hundred addltlonal persons: e1ther Dart:c:oated on. these
‘sub-comm1ttees or contrlbuted 1nformatlon for the. reoort

Intervlews, open hearlngs. formal questlonnaires, con-

f.sulta+1on with; professional and: publlc service’ organlzations,

and review of: ‘related llterature were. among the methodologles
used ‘in data. gatherlng ‘and. in the preparatlon of our responses
to ' the svecific cuestlons submitted by the: hanagement/Pollcy
‘Committee, and:in the formulation of the' nine soeclflc recom-
mendatlons result1ng from our, dellberatlons. o :
The members of Resource Groub IV snent many hours in the
‘ nrenaratlon of this report, and regret that they didn't have
fmore time for study of issues so: cr1t1cal to state-wide master
"plannlng of post secondary education.‘ The content of this
_report is not: v1ewed as a panacea for post secondary educa-
tional program coordlnatlon. However, we believe our nine
recommendatlons ‘provide an excellent startlng point for sys-
*temat1c program coordlnatlon. “From an operational standpolnt




~the recommended processes should provide a framework for greater
cooperatzon and more effective utilization of resources by and
between the 138 post secondary institutions in Connecticut.

; Resource Group IV stands ready to be of an; further: assist-
ance de81red.‘

Respectfully submitted,

—eat] @e.v/*\

Benton ‘Professor of . =
International and Higher Education

HWS:rh
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Resource Group IV (Programs)
Excerpts from
PRIN’C‘VIPAL
FINDINGS AND RECOMMENDA TIONS
FIND.INGS:

I. Inclusion of the prop‘rietary schools and hospital schools with th'e
institutions of higher education in a statewide system for the
coord1natlon of post- secondary educational programs under the
aegis of the Commission for H1gher Educatlon is in the best 1nter—
ests of the c1tlzens of Connectlcut ‘

Presently, there are 138 post- s‘ecOndary institutions ‘in Connecticut
‘available to serve the approx1mately 150, 000 persons des1r1ng such
educational opportun1t1es each year. For purposes of program
coordination, some of these institutions possess ‘sufficient similar-.
ities of level and type to be grouped into the seven "units' as follows:
Proprletary Schools - 62; Hospital Schools - 32; Technical Colleges -
4; Community Colleges - 12; State Colleges - .4; State University - l
Private Colleges and Un1vers1t1es - 23; for a total of 138.

Collectively, these 1nst1tutlons now possess the d1vers1ty necessary
to meet the educatlonal needs of. Connectlcut‘s citizens. . ‘The role of
the Commission for ngher Education as both a catalyt1c agent and a
clear1nghouse w0u1d be to: draw the best frOI‘I’LthlS diverse. group of.
establlshed institutions 1nto a system for the coord1natlon of programs
“and to'aid the development of a .whole series of flexible relatlonsh1ps

 within -education and with! the larger community which do balance pub—\
lic interest with’ 1nst1tut10nal autonomy. (See Section’ Two - Answers
A, D E, F,. G LT, K, L; and Sect10n Three) ‘

II. The process of act1vely 1nvolv1ng over two hundred persons froma

wide variety: of backgrounds in ‘the: Master Plan effort is hlghly com-

o mendable and-one that should be continued in; s0me form. Effective
program plann1ng must be based on a cont1nu1ng,‘ much stronger E
effort to involve: the broader 1nterested commuruty through general
and spec1a1 adv1sory commlttees,‘ spec1a1 stud1es ‘resource groups

- and the like. ~Liaison should be act1vely cult1vated in terms of geog-.
raph1c area, parulcular career f1elds using employers profess1onal
groups, etc.' Only in. this. way can we hOpe to ach1eve reasonable
relevance’in th1s era of. rap1dly 1ncreas1ng change This approach.is.




FINDINGS (continued):

II1.

IvV.

needed in the interest of educational institutions, the students, the
concerned business and government institutions, and the ‘society as
a whole, We are not doing nearly as well in this area as we need to.
Hopefully, the. relat1vely broad participation. in this Master Planning
effort will help us to make a start towards substantial improvement.
(See Sect1on Two - Answers D, I and Secticn Three)

Many educational institutions have found value in advisory groups of
1nformed and interested lay people. Initially, these advisory groups
were helpful in broaden1ng the college exper1ence and in fund raising.
Recently, ded1cated groups have demonstrated the1r value to the

'college by relat1ng the needs of the public to the college ‘sometimes

on a- program -by - program basis.  In some instances,  the college
needed assurance of the acceptance and value of a.contemplated pro-
gram. In other cases the lay advisors recogn1zeo a fault or void in
the educat1onal program, and prov1ded s1gnf1cant and constructive

‘ asslstance in the. 1n1t1at1on of a new program.

The development of such formal relat1onsh1ps would éncourage and ex-
ped1te the 1ntroduct1on of program ideas to the Comm1SS1on for Higher
Education by a variety of institutions, agenc1es :groups, or individuals
outside the educational estabhshment and arrange for the careful con-

sideration of such 1deas as: programs for review: ‘and poss1ble "plug-in"

to the. system for the coord1nat1on of post- secondary educat1onal pro-

grams The much sought after balance between the needs of society
and the needs of individual students would be much closer to rea17ty
(See Sect1on Two - Answers D and I)

‘ Programs are def1ned as those organ1zed educat1onal act1v1t1es wh1ch

lead to some term1nal ob_]ectwe be. 1t a certificate, d1ploma or
degree Representat1ves from both the publlc and pr1vate sectors ex-
pressed’ d1ssat1sfact1on w1th the present method of program appr0val

'since there is no effectlve means through which to avoid unnecessary

dupl1cat1on of programs and no rat1ona1 l1nk among the: var1ous levelsk
and types of programs

The most effective process of program rev1ew is one that cons1ders not
only the’ approval of new programs but also the delet1on merger revi-

‘51on ‘and: shelvuig of existing programs contalns no: unnecessary ‘and-

cumbersome’ procedures ‘and: exped1tes program change It is a process ‘

“wh1ch 1nvolves a11 publ1c and prz.vate post- secondary 1nst1tut1ons ,
‘ut1l1zes common gmldehnes and procedures “and’ allows md1v1dual 1n-
‘stitutions to contr1bute 51gn1f1cantly to the statew1de snystem for: the ‘
coordlnatton of post secondary educat1onal programs



FINDINGS (continued)

:More complete institutional compliance with.the statewide process of
program review would overcome some of the shortcomings of the
present method of program approval and benefit both the individua
institutions and the state's efforts to meet the poct secondary edu-.
cational needs of its citizens. ‘

In recommending reguired compliance under appropriate circum-
stances, Resource Group IV (Programs) is aware of the intricate,
historic, ‘legal and educational issues involved in the relationships
between public and private education, and, therefore, found that it
would be advisable for the Commission for Higher Education to com-
plete a study forthwith on the feasibility of 'such required compliance.
(See Section Two -rAnswer.s A,.B, C, D, E, F, J,‘ and K)

V. Many levels and types of Lnstrtutrons do not feel adequately repre-
sented in the present method of program approval and wish to con-
tribute directly to the: proposed statewide system for the coordmatlon
of post- secondary educational programs. Such contributions could
best be made thro_1gh the newly constituted Academlc Planmng com-
mittee which with operat1ng funds and with direct in-put from all
seven ''units, '' .could develop appropriate guidelines, hold open and
regularly scheduled meetings, publisha newsletter, and hold heat-
ings and/or appeals on program changes. A balance between cen-
tralized authorrty and institutional autonomy could be ma1nta1ned in
regard to program development and change by 1eav1ng to the individ-
ual institutions all decisions about courses and the_academlc content .
of any programs (See Section Two. —‘v Answers. F,.J; and Section
Three) Coee ST ‘ B Co ERCT .

VI ‘Ind1v1dua1 1nst1tut1ons have been attempting to meet. the c“xangmo
career needs of their students thrOugh the mtroductlon of new pro-
grams. They have been hampered by the lack of accurate manpower
demands information, 1nsuff1c1ent relat1onsh1ps with pract1t1oners
and only limited mformat1on about the efforts of other 1nst1tut1ons
As a result, many program 1mba1ances have occurred in the state

While it would be ph1losoph1cally 1ncons1stent w1th democratlc prin-
ciples to establish program quotas in.the.name of manpower plan-
ning since it is not a function o: education to: guarantee a job anyway, -

~ these separate advisory bodles, in cooperatlon with the Acaden'uc
‘P]annlng Committee of the Commlssmn for I—hgher Educat1on ‘could
av01d slgn1f1cant program 1mbalances by prov1d1ng to'the students and
institutions’ gu1dance and. mformatlon on long-range employment

opportun1t1es " career progra.ms in other 1nst1tut1ons ~and by a1d1ng
the correlation of formal edacatronal experrences more closely with
the worid of work. ~ '

3



VII.

T IIL.

FINDINGS (continued):

On the other hand, -liberal arts program.s based upon a very intimate
knowledge of the more personal interests and needs of students ‘and
serving as the general undergirding for spec1f1c career programs, .
should be left pr1mar1ly to the individual:institutions for their develop-
ment. Even in these fields, the efforts of the Academic Planning Com-
mittee in reviewing such programs would contribute to the value of the

‘statew1de system for the coordination of post- secondary educat1ona1

programs. (See c?ect1on Two - Answers C, D, E K L M and
Section Three) ‘ ‘ e

Wh1le some 1nst1tut10ns have already establ1shed l'long range planmng

'comm1ttees 1t is necessary that all post secondary institutions be:

look1ng at least five to ten years ahead of their present supply/demand
program balance so that they will have a better chance to have ready
the type, qual1ty,“ and quant1ty of graduates wh1ch soc1ety w1ll want and

need in th1s relatwely near-term future

Leadersh1p is needed to: coord1nate these efforts and to support the con-

fclus1on thatit’ is not enough for post- secondary education to be in a

position by 1979 to provide: for a part1cu1ar number of business students
or eng1neers, or social. sc1ent1sts . It must assure that all poss1b1e
thought be g1ven ‘to what each career field is apt to be like .in the. year
2000, and to what changes are required in the program thrust and cur-
riculum to pr0v1de the; soundest bas1s for the product1ve careers of the
students be1ng taught Tight'now. ’ ‘

There are a number of part1cular program changes wh1ch can be sug—w
gested based on study of future economic,. social, and technolog1cal
trends.’ More fundamentally,, 1t may be that research is: needed on-the
structure of knowledge and’ learn1ng 1n order to, fac111tate 1nter dlsc1-‘
phnary work in dynam1c complex Systems deal mean1ngfully w1th ‘the "
accelerat1no 1nformat1on explosmn, and help 1ncrease the’ eff1c1ency
of learn1ng on'a l1fe t1me ba51s ‘It is also felt that much more atten-
tion must be g1ven to prograrns of cont1nu1ng educatlon .since the
accelerat1ng pace of change means" that most. people W1ll requ1re
1ncreasmgly frequent updat1ng and retread1ng of‘their. educat1ona1
background (See Sect1on Two - Answers B C "D, F, L; and Sect1on

Three)‘

Master plann1ng as a means’ of balanc1ng the needs of people w1th the
resources of ‘the. state to provide for those needs ‘must never ignore"
the human element in its efforts: to coord1nate act1v1t1es or to’ develop
more eff1c1ent statew1de ut111zat1on of resources '

_10 -



FINDINGS (continue'd):'-ﬂ,-".;”

(IX.

Tb1s admonition is extremely important in the development of master

plans for the process of program review, for the development of pro-

grams at the several levels and types of 1nst1tut1ons and for con-=
sideration of the relevant future of ‘educational pregrams in Connect-
icut. Inertia in the change process often displayed by individuals
and groups of individuals,. is based, primarily, upon a sincere con-
cern for the changes that might occur in the personal and profes—
sional status of. persons 1nvolved in the programs as they presently
exist. ‘ '

Wlde part1c1pat1on in. the p1ann1ng process aVa1lab111ty of accurate ‘

‘data. about present and future program needs, decrease in profess1ona1
‘ pos1t1ons through attr1t1on rather than curec‘r elimination; prov1s1on
for the personal program 1nterests -of students and opportun1t1es for

retra1n1ng or reasslgnment of professional personnel are all:ways
through wh1ch a concern for the human element can be 1mp1emented
(bee Secuon Two - Answers F G, I, and Section Three)

Th1s report does not w1sh to further the concept that the only means of
prov1d1ng 1mproved educatlonal opportun1t1es for the c1t1zens of Connect-
icut is by the mere allocat1on of more funds. However it is felt"
adequate funds for the operat1on of the various comm1ttees and adv1sory

. ~bodies are essent1a1 to the successful complet1on of the1r responsibili-
 ties.. S,

- The estab11shment of the recornmended statewide system for the coor-

dination of post- secondary edacat1ona1 prOgrams should: re°u1t in. some

' 1f1nanc1a1 economics through the more elfectwe use of all ex1st1ng
' educat1ona1 resources, through more. ut1hzat1on of: 1nnovat1ve instruc-

Note:.“

tional techn1ques, and. through more. w1despread employment of alter -
-nate approaches to educat1on Further funds m1ght be saved by cur-
tailing the: bu11d1ng of new physical fac111t1es e*ccept where deta11ed

_]ust1f1cat1on is present In so doing, add1t1onal funds wou1d then be
ava11ab1e for prooram development through the var1ous c0mm1ttees
and adv1sory bod1es “and. for student and faculty ass1stance where
appropriate.. (See Sect1on Two - Answers C D, E, F, G, I M O
and Sect1on Three) :

Sect1on I of the f1na1 report of Rc source: Group IV (Programs) contains:
a full d1scuss1on of the sa11ent f1nd1ngs associated with each- recom-

- ,mendat1on “In add1t1on, the sources prov1ded in-the parentheses refer -
' to other parts of this final report in ‘which further discussion of these

‘top1cs can be. found Cop1es of. th1s f1na1 report are- ava11ab1e in the
' off1ce of the Comm1sswn for H1gher Educatun, Hartford Connect-

1cut.
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RECOMMENDATIONS:

II.

: III.

Iv.

That the Commission for Higher Education be directed and authorized
to plan and implement a statewide system for the coordination of post-
secondary educational programs in Connecticut. (See Section Two -
Answers C, D, E, F, G, I, K, L; and Section Three)

That the process of educational planning initiated in this Master Plan
effort be continued by the Commission for Higher Education as part
of its on-going, standard operating procedures. (See Section Two -
Answers D, I; and Section Three)

That increased efforts be made by both the Cormmission for Higher
Education and individual institutions to develop and maintain closer,
deeper, and more formal relationships between''education' and the
other elements of society. (See Section Two - Answers D and I)

That public and private post-secondary institutions be required w0 com-
ply with the policies and procedures of a statewide process of program
review if they wish to share in public funds for programs for which
public funds are sought or offered. ‘Such funds would not include in-
dividual student scholarships. (See Section Two - Answers A, B, C,
D, E, F, J, and K)

. Thatthe present Sub-Committee on Coordination and Planning be

replaced by a permanent Academic Planning Committee under the aegis

~of the COmmlSSlon for Higher Education with advise and consent author-

VI

ity over the review of programs and that this new committee be rep-
resentative of all seven "units, "' faculty, students and general public.’
(See Section Two - Answers F, J; and Section Three)

That separate-advisory bodies be established ir such general career
fields as business, technology, and mdustry, teacher education; crim-

"inal adm1n1strat1on and social services; health professions; and envi-

ronmental studies; to work directly with the prugused Academic Plan-

: ning Committee of the Commission for H1gher Education in the co-

VIL

ordination of educational programs in these fields. . (See Sectwn Two -
Answers C, D E K L, M; and Sectlon Three) '

That the Comm1ss1on for H1gher Educatwn prov1de 1eadersh1p in
introducing the aSpect of futrres research and the methodology of
futures or1ented plannmg and pohcy makmg into the development of
educational programs in Connec,'ucut - (See Section Two - Answers -
B, C, D, F, L, and Sect1on Three) :
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RECOMMENDATIONS:

VIII. That the impleméntatiqn of the various recommendations contained

IX.

‘within this report be based upon due consideration of their effects on
‘the lives of people sincé education is an enterprise concerned pri-

marily with people and not with products. (See Section Two - Answers
F, G, L; and Section Three)

That adequate funding be pfovided to implement the recommendations '

~ offered in this report and that procedures for the public accountabil-

ity of such funds be developed to assure their efficient and effective
use. (See Section Two - Answers Cc, D, E, F, G, I, M, O; and
Section Three)

- 13 -



CONNECTICUT COMMISSION FOR HIGHER EDUCATION
MASTER PLAN
RESOURCE GROUP 1V (PROGRAMYS)

FINAL REPORT

- Introduction
Resource Group IV (Program's)v, as one of eight resource groups responsible
for in-put to the Connecticut Commission for Higher Education Master Plan,
addressed itself specifically to those organized educational activities which Ieaq
to some terminal objective, be it'a certificate, diploma, or degree. Such edu--

cational activities, herein défined as programs, were 'examined and analyzed
accord@ng.to their levels and ‘types in relation to a p‘;ocess for their addition,
deletion, 1hg1‘ger, revision, and temporary shelving, and with regard for the
impact of rapidly changing future sg}ci:’lll, éconbmic, ‘q“nd technological ¢onditions B
~on them. ’

Sections One and Two represent a synthesis of informafion and conclusions
supplied by each -of three séparate sub—co"mmittees érganized to study programs :
from different primary perspectives.’ .The attached chart li‘sts the primary pur-
pose and membership of each sub-committee.. On the'othf_ar" .hand, Secti‘on Three
contains exce~r"pts f‘rbm each of the three ‘sﬁb—cbmmittee reports to provide sep-
arate dichssions 6f additional‘are‘as of concern, not neéessarily cpvered in
either the summa‘ry of éal_ient findings and recomméndatioris or in the‘a‘nswers
to the épeci’fic ‘questvi‘ons. Copies of the- coinple‘ce ’r'eports submitted by the sub—

committees are on file in the office of the Connecticut Commission for Higher
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Education, Hartford, Connecticut,

Ctis felt that the future social and econonﬁc well-being of Connecticﬁt is
particularly dependent upon the ’availability, guality, and appropriateness of its
post-secondary educational programs amd vhe exzent to which these programs
contribute to:the fulfillment of the traditional g:nsd.of education - to prepare citi-
zens for liferand work. The state of Connecticut has a significant opportunity to
'thilize "programs'' as a means of drawing the:best from a diverse group of 138
cstablished post-secondary institutions and to develop a whole éeries of ﬂexible
relationships within this group and with the larger community which will make
this goal fulfillment bossible for an ever-increasing segment of Connecticut's
population.

The procurement of in-put from individual institutions and the development
of such relationships ‘among them‘and with the 1arger community depend upon the
ability of all t'hos‘e ~Vinvdli§/ed‘to define in an action sense, the three‘C’;s.“—" Coordiha-
tion,.Collaboration, ‘a'ndv Cooperatibh —‘.as related to some centra’lbw base of réépom
sibility.. This is a 'releyént challeﬁge not easily rriet, 'sinée prog“rams, ‘their
process of review, and the‘ impé‘c’t of future chaﬁges on them ai*é ambng the mosf R
‘ sensiti\;e and vital ésp‘ect‘s‘of statewide educational»plvanning:as they toﬁch‘the‘ very.
heart of what individﬁal institutioné are ‘actually‘.doivngvin terms of edUcat‘i‘ng‘students.
‘ | Perhaps an effective“processi »‘o‘f‘ prbgravrr"l.‘re'view,‘ rel_ateddire’ct‘lly’ to levelg
and types of institutioné aﬁd to‘th‘e chéngingeducational needs of‘ind‘ividl“lél‘s‘ ;lnd
society might be one rryleans‘ofme’eting this challepge.
“Certainly, | sucha progess' on a staféwide basis would attempt‘ to réconcile
tlfe public interest with the appropriéte degrée of i;lstitutional z‘zjutonom‘y‘ which
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will encourage and permit the establishment of the diversified, flexible, accessible,
and open system for the coordination of post-secondary educational programs so

desirable atthis time in Connecticut's histoi‘y.
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RESOURCE GROUP IV - PROGRAMS

SUB-COMMITTEE ASSIGNMENTS

-Sub-Committee cn Process

Purpose: To examine procedures for the effective addition, deletion,
merger, revision, and temporary shelving of programs.

Co~Chairmen: Edward Liston - Shelley Namer

Members: Sister Helen Bonin
Kay Bergin
Robert Lorish
Marie White

Sub~Committee on Levels and Types of Programs

Purpose: To examine current program offerings and to determine
specific program needs now and in the future,

Co-Chairmen: Stanl'ey Xatz and Chandler Howard

Members:; Frederick Adams | Special Consultants: Larrie Dean
~ Claire Berg Robert Simpson

Robert J. Brunell ' Thomas Smith
Thomas Connors ‘ o

Rabbi Jerome Malino

Peter McFadden

Barbara Schutt.

Howard Zettler

Sub-Committee on LOng Range Program Planning

Purpose: “To prov1de a futur1st1c: orientation to the deveiopment of
recommendatlons for process and. programs. '

Chair‘man: William Wallace

Members: Nancy Felt : Special Consultants: Jere Clark
El;)ise Harris ' o ‘ .‘Larrie Dean
. Nathan Lerner

‘Ralph Lighfoot
Walter Marcus

Menmifzer ~at-large: Joseph Murphy




Section One

Summary of Salient Findings and Recommendations

I. Coordination of Post-Secondary‘ Educational Programs

Inclusion of the proprietary schools and hospital schools with the institutions
of higher education in a statewide system for the coordinatioﬁ of poSt—seéondary
eduéationa'l programs under the aegis of the Commission for Higher Education is

~in the best interests of the citiiens of Connecticut.

Presently, there are 138 post-secondary institutions in Connecticut available
to slerve the approximate‘ly 150,000 persons desiring such educational opportunities
eachyear. For pﬁrposes of program coordination, some of these institutions pos-
sess sufficient similarities of level va‘nd typé to b‘e grouped into the seven "units' as
follows: Proprietary Schools ~ 62; Hospital Schools - 32; Technical Colleges - 4;

‘ ‘Commun‘ity Colieges - 12; State Colleges - 4; State Ur{iversity - 1‘; Private Colleges
and Universitiés - 23; ‘foria ’;otal of 138. ‘

Coliectively, thesé_institufions now pdssess the diversity»necelssary to meet
the‘educ‘ativonal‘ needs of Cbnneéticut's éitizens; Thér{‘.l‘ole of the Co.n'imissi.on for
Higher Education .as both a‘ catalytic agent a.ﬁ‘d a cléaringhpuse wqgldbe to draw

‘the best from this diVefsé group (;f‘es‘tablished” ins_titution‘s‘into a system for the
coordixjafjon of»p'rograms and‘to éid the ‘develo'pmentv éf .a whole series ‘(')fﬂexible
reiatiohships within education andwith the larger cbmmunity which do balance
pubiic interest with institutiqnal autonomy. N |

Diversity dées existi among fhesé m'any' se;.)avrate‘ p‘lrlbli‘f"l ahd pi'ivéte instituf

tions, asfreﬂected in the wide range of sizes, objectives, and capabilities. What
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is needed is a commensurate amount of coordination of&ffort among them. In
fact,; most-of these institutions apparently consider and’feel themselves com-
petitive with each other with respect to both students and: resources.

The Commission for Higher Education should encoﬁ:t:age the channeling of
this competitive urge into a strong individual institutional desire to make its
unique contributions to a high-quality, flexible, accessible, and open system
of post-secondary education through which the greatest number of Connecticut's
citizens can.be served.

The current relative autonomy of educational institutions tend to confine. the
program content to tf‘le interests and abilit'ie"s of the instructional staff:and the

space and facilities available. Educational institutions may help to overcome
these program limitations by being‘more attuned and responsive to society's
requirements and by developing a more explicit consciousness of their special
roles as parts of a larger system. With careful atten‘tion to external develop-
ments, the Commission for 'Higher Edhcatioo should pian .and implement a
s’tafe‘wide systern'for the coordination o.f. post-?secondaxjr~educa‘tional'programs
which provide;‘s'_for covmmun_ity/con‘stituency i'nteractionon a continuing basi‘s.‘

Recommendation I~ Tha’t the. Commission. for Higher Educafion oe directed

and authorized to plan and implement a statewide sys-

tem for the coordination of: ‘post- secondary educational
programs in Connectlcut

11, Continuatioh of Master Plan Effort
It is:felt that the process of educational planning is considerably more:impor-

tant thanithe plans themselves, for as circumVStanceszmay change the value of any
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parﬁcular plans, the pro‘cess continues to be an effectivez and relatively stable
means to the development of new plans.

The process of éctively involving over twomndred:persoms from a wide
variety of backgrounds in the Master Plan effort is highily commendable and one
that should be contin“ued and expanded in some form. Eiffestive progfam planning
must be based on a continuing, much stronger effort to-inwvolve the broader inte}‘—
ested community through"generai and special advisory «~immittees, special studies,
resource groups, and the like.‘ Liaison should bé actively cu’lti?ated in terms of
geographic area.,‘ particular career fields, using employers, professipnal groups,
etc. Only in this way, can we hope to achieve reasonable 1‘e—levanc’e in this era of
‘rapidly increasing chahge; Programs and courses involving cooperative work and
study experience in working institutibné of the society (government, business, non-

Aproflit) rélated directly to programs of study should‘be engqu}:aged and‘devéloped.

ConSideratidn iﬁight be given to u.sing a ""loaned" execut1ve apprdach‘fco accel—.
crate the pla;nning effort~, aﬁdto take advantage éf the planning exberience of major
bus.iness‘firms. 'Far more attention and resources should be committed to chénge
management and the planning of post—secqndary education in the State as a Whole,

| dr;d within each individual institution.
~ This planning should be‘see‘n as a continuous process (planning) rather than a
pi‘oduct (the plan), and should be based on é serious effox'j;' to p‘rdjept‘a;,‘d“cons‘ideft
‘the relevant future, or we will continuously ]bé aiming behindt‘hefvfnov\’/ing target.
Fﬁrther, it must be b‘r‘koadly participavtive and indicafive, | r‘afhe_r avt:hén,l,precise‘,
atlflloritative; and c:ontr‘olling,indetail'. 'The:’s’yste‘m’;for'the cbordin@’ation’of bostf

‘ secondéryveducational‘ programs and its interfaces = far too complex, and
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circumstances are changing far too rapidly to think of authoritarian, detailed
central planning, rationalization, and control as an appropriate appro'ach. There
must be a large measure of institutional autonomy and initiative combined with a
shared view of the big picture and a coordinated approach to iniportant- program
decisions.

The members of Resource Group IV were particularly unanimous in their
strongly held view that the system for the coordination of post—secondary educa-
tional programs must be in continuous, close and effective communication and
interaction at all levels wich the rest of the society. The broadest possible par-
ticipation should.‘be sought in program planning and de_velopment, in guidance, and
in cooperative work and study programs of allﬁ‘kinds.' " Eachcareer-oriented departé
ment or field in each institution shouId work hard at developing and maintaining
liaison and interaction with career—related people and institutions. This approach
is needed in the interest of the educational institutions, the students, the concerned

| business and govermnentvin‘stitutionsﬁ, and the society as a whole. We are not doing
_ nearly as well in this area as we nee(i to‘.‘ Hopefull'y,‘ the relatiuely broad participa—
tion in:this MasterfPlanning effort will help us to make a start towards suostantial ‘

improvement, |

Recommendation II ~ That the process of educational planning initiated in this
: Master Plan-effort be continued by the Commissmn for
Higher Education as part of its on—go1ng, standard ‘
operating procedures

S0 Relationships Between "Education” and Other Elements of Society |
- Just asthose persons involved in the Master Plan effort have gained insight

N into the problenls of planning educationalprogramsand have contributed to their
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possible solution, so.too can other members of society help ciefine the real mean-
ing of "relevance' and aid- the‘development of relevant educational programs.
Many educational institutions have found value in advisory groups of informed
and interested iay‘people. Inifially, these a‘dvisory‘grou‘ps were helpful in broad-
, éning the college experience and in fund raising. Recently, ‘decAlic"ated groups have
dem_onétrated their value tb the college by relafing the needs of the public to the
.coilege, sometimes on a program-by-program basis. In some instances, the col-
lege needed assurance of the acceptance and value of a contemplated program. lln
other cases, the lay advisors recognized a fault or void in the educational program,
and provided signific;ant and constructive assistahée in the initiatién of a new program.
On the basis of individual institutional experiences, the Commission for Higher
Education should encourage ’;he develol;ment of advi‘sory groups. for each i_nstifution
and even for:each major careér field to reflect the needs for its constituency. In‘ |
additi’oﬁnﬂto parti‘cip;a‘ting in program developm‘ent, these ad"isoryr‘groups mayfbe Qf
| -assistance,‘in"matter.s of fiscal responsibility. | With limitéd fuqu. available, judgr;}ent,
extérpal to th;a college admi‘ni’stratior’x, may be helpful‘ in allocating capital and operat-
'ing bu‘dg(ets‘.f | | o
.Of special significance is‘vthe correlation of the educational institution with the
‘indul_str\ie’s or other vins,titﬁtioﬁs which will "émploy the graduateci studept. Very suc-
cessful‘ work ~study pr‘bgram‘s; have been ‘d‘eyeloped:v&herein‘ the employed student
wo'r.ks‘yon agédemically re‘lkatekd’ jo‘bs.y | Regula_r "acade‘mic Qrédit i?sn'k:awarded‘ when fhe
‘r“eqﬁii’edv abilify:is demonsfrated. Classroom ret]uiremenfs mayx“be‘ safisfied on the
' ‘c’an‘lpus-"of,‘at l‘ﬁ'is‘,pl‘ac‘beo:f bus‘i‘r‘xess‘ by‘trayeling'prO'fesséfs, authorizea ins‘t‘ructc‘}r‘s‘

from the employer's staff, or by closed circuit television.
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The Commission for Higher Education can be especially helpful to the state-
wide system for the coordination of post-secondary educational programs‘gy dis-
tributing detailed information about such individual cooperative progfams and by
serving as a liaison agency between educational institutions and potential empl_oy—
ers wishiné to initiate similar of innovative work-study programs.v |

A most important advantage of this gloser interaction with the ultimate employ-
er lies in the improvement which could arise in the vital area of student guidance. -
With the increasingly rapid changes in every career field, an understanding of the
developing needs can besf be achieved by particularly krowledgeable and thoughtful

practitioners in each field. Access to these people at various stages of the educa-
5

tional procesé would be unusually helpful to students in forming their own educa-
tional and career goals, ané understaﬂaing better the relevance of curriculum sub-
ject matter to their eventual career interest. This kind of guidance on a continuing
| basis could cor‘lv‘side‘rably improve theactua} fit and the'comprehension of the fit
' bet'ween;the académic ’prog'rz‘lm and the évgntqal cafeer intérests of the students.
| The ‘ihté'ri'elationships bétween ec.iucat‘io‘nal instifutions.and other ageﬁcies of |
soéiety can be mv'utually‘benefic‘ial. For ‘exa;nple, many professional and recrea-
tionél organizations have seen {it to de‘v'elop,thei‘r own educatiqnal prdgrams.” Suqh |
prografns coﬁld be more valuabie with some in-pﬁt provide‘d by professional educa-
tors to assure approbrié’cé course content, orgahizatién of m-aterial,v and develop-
mént of ‘trair“li‘ng aidé.
The ‘development of such formal relationships wduld enc?urége and.eXp;é,dife the
iﬁtroduction of program ideas"to' the Corhmission for Highef Education by a vériefy

of instithtions, agencies, groups, or individuals outside the educational é:stablishment
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Iv.

and arrange for the careful consideration of such ideas as programs for review.
and possible "plug—in” to the system for the coordination of post-secondary edu-

cational programs. The much sought after balance between the needs of society

and the needs of individual students would be much closer to reality.

Recommendatlon Iii - That increased efforts be made by both the Commis-
sion for Higher Education and individual institutions
to develop and maintain closer, deeper, and more
formal relationships between "educatlon” and the
other elements of society,

Required Compliénce With Statewide Process of Program Review

Programs are defined as those organized ed_ucatiopal activities which lead to
some terminal bbjective, be it a certificate, diploma, or degree. Representatives
from both the pl:lbliC and private sectdrs expressed dissatisfaction with the present
method of program appreval since thére is no effective means through Which to
avoid unnecevssary‘duplication of programs, and no r‘atio:nal li‘nk‘among the various |
levels and t&pe‘s of “programs. N

There 1s 'prese‘ntl‘y‘no‘ adeduate rﬁéahs of effectively coordi’néting the postf ‘
secondary educational pi'ogramg in'the‘state‘o‘f Connecficut Because the}‘e hés not

been developed an effective pi‘ocess for the addition, déletiori, merger, and“tempo—

‘rary shelving of such progfams. This process should include cri‘ter‘ia for the con-
- sideration of the personal" and professional needs of students and faculty, the needs

~ of the State, the State's ability to finance, c‘:ompétibi‘lity‘With the basic role and |

scope of the institutjon; and the irisfitutionis re‘adineés to iniplement a qﬁality pro-
gram,

Such a‘ proéess éhould be 1open“fan‘d‘ include é .éompléte sharing of information |
among institutions, a‘nd establiéh standa‘rds’ of program quality coritroi that apply ‘

- 27 -




equally and objectively to all institutions. Further, the processv should be difected
toward fhe development of a statewide sy;tem for the coordination of post-secendary
educational programs which provides for accessif)ility, diversity, and flex'ibility,
and permits smooth movement of’st‘udents among the various levels and. types of
institutions.

The most effective process of program review is one that considers not only
‘the approval of new programs, but also the deletion, merger, revision,' and shelving
of existing programs; contains no unnecessary and cumbersome pfecedures; and ex~
pedites program change., It i‘s a process which involves all pﬁblic and private -pos‘t—‘
secondary institutjons, utilizes common guidelines and procedures, and allewe in-
dividual institutions to coetribute significantly to the statewide system for the coor-
dination of post-secondary educatidnel programs,

More complete institutional compliance with the statewide prdceSs of program |

review would overcome some of the shortcomings of the present method of program

approval and benefit both the individual institutions and the State's efforts to meet

the post-secondary educatienal needs of its citizens.

In recommending required coympliance under appropriate “‘cil‘cumStance's; ,‘Re—l‘
source Group v (Prograxﬁe) is aware of the infricate, ﬁisto;‘ic, legal and edt;ca— .
| tionall issues invplved in the relatiohships betv‘veen';;”)ublic a‘v‘nd private edu‘ca‘tion,;
and, therefox;e:, ’foundlth'at it would beadv:isable for the Cox’nmis‘sio\n'forr’ ﬁigher
. Education to complete a study forthWith on the"fea'sibility of suc’h'required com- |
" pliance. "

Recommendation IV - That public and_privete‘post—secondary in‘stitut‘ions be.
required to comply with the policies and procedures -
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‘Recommendation IV - of a statew ide process of program review if they wish
(Continued) - to share in public funds for programs for which public
' funds are sought or offered Sucli funds would not in-

clude indlvidual student scholarships.

Establishment of Academic Planning Committee

Many‘ levels and types of institut.ions do not feel adequately representc'd in the
‘present method of program approval and w‘i.sh to contribute directly to the pmposcd
statewide system for the coordination of post—.s »udary educational programs.
"Such contributxons could best be made through the newly constituted Academlc
f‘Plan Aing Commlttee which w1th operatmg funds and with direct in- put from all
seven "units, " could ‘develop appropriate ‘guidelines hold open. and reg‘ularly
scheduled meetings, publish a newsletter, and hold hearings and/or appeals on
program change_s.'. A balance between centralized authority and institutional _
autonomy‘ could be"maintained in:regard to program development and change by ;
leaving to.the individual institutions all decisions about courses and the academic
conten,t of any programs.r |
. In 1mp1ement1ng the process of program reV1ew, the Academic Planning
: HC ommittee should attempt the followmg |
A.. Maintain institutional auton‘omy\ in regard to individual courses and the
academic content.ofthe prograrn. |
' B. Make every effort t‘o involvelarge numbers‘of teaching faculty' members
in the 'deyelopment‘of a statewide system of program coordination;
"C. Provide assurance to faculty that jobs_will not be in jeopardyif estab-‘-
'lished programs are eliminated, ‘merged, significantlyreVised, or

shelved. Such needed, strong assurance could be provided by the
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' opportunity for rea‘ssig‘nmentiat their own institution or at another

institution or through a orie-_-year, paid, leave-of-absence to retrain

for a new:and needed educatidnal role.

Utilize common guideline forms for proposed prdgram changes for all.-

levels and types of institutioh_s and develop separate and appropriate
forms for the addition, deletion, merger, revision, and shélving of
programvs'.

Strive for a balance between the needs of society and the need,s of stu-

 dents when developing criteria for program review. Every effort to

' ‘measure the impact of the decision ¢n students, faculty, general pub-

lic, the institution itself, other institutions, and the economy should be

“made.

Encourage the general public and non-educator groups- to submit programs

for review and possible '"plug-in'" to the .system for the coordination of

post-secondary educational programs.
"Provide direct incentivés such as funds, job se_clur'ity, philosophical sup-

. port, obffi'cial recognition of professional‘e‘ffort.s', and open-acceptance

and: qonsiaeration of :diverse pous of viéw, to.vindi:vi‘dualsa“nd. institﬁtions
to induce open p_értiy{c'ipa‘f‘.ion ih the‘ précess of px.'ogr.am review.

Work to m‘.inim‘ize‘t‘:he ‘possibili.ty of z;dvérs:ary' s.itu.atibr; devéloping a"r‘nor‘ig;
institutions of different levels arlld_"ty,pés. by‘a‘iding the de\)élopfnent of
mutual i‘espect‘fox.'v the ac)a‘defﬁic contenf of courses and 'progfams.

Expedite program review so that the time factor in the process does not

“become, in fact, a veto.
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In-addltlon to thel academlc programs to be coordinated by the proposed Aca-
demic Planmng Commlttee,. there is a whole range of: extre currlcul'lr programs
offered at each of the ehe hundred and thirty-eight post—secondary_institutions in
Connecticut. These activ‘ities, some 0f‘which are purely recreafienal while others
are vieWed as direct efforts to enhance instructional programs, should be left ro
the i_ndividual_ instif;utione. Intima‘te-"l_{novl'ledge of‘tﬁe personal interest‘ and needs
of the students is req‘ﬁired:when p'lannilng.suc‘h ‘activitiesf

vHowever,‘ it Woﬁid assist fhe broad'er_edﬁcarionQI bbpertunitiee of the citizens
of the S'tate ’if inforrrlal cooperatien amohg‘. institutiens Were' to be“encour'agec.l‘ ih
this field and opiv)oﬁtu'nifies‘ for ex.change_‘of such prdgre’fns and the colle‘c:five
ﬁtiliiation of outstar.xding" arfisfs,‘ etc | were made more g‘e‘herally‘ év.ailable.‘

' ‘Incre’ased conqmunicat.ionfamehg _i‘n's:tqi‘tutions"régarding such exfraQCﬁ'r*'rieular
' programs would also be hell‘pful. |
Recommendatlon V - That the present Sub- éommlttee on Coordmatlon and
,Planmng be replaced by a ‘permanent Academic Plan-
ning: Commlttee under the aegls of the Commlssmn for
Higher Educatlon W1th adV1se and consent. authorlty
over the reV1ew of programs, and that this new commlttee

be: representatlve of all seven "units, " faculty, students,
and the general pubhc

VI. Separate Advisory Bodies for Gyenerral.Ca‘reer Fields
This r'e"cyémr‘neh’dat»ion,‘ .v'\'/h‘i‘c:hresultedl frqrﬁ'the findings of the Resoﬁrce
Groué v Sfcudy.' Groups in'each of these -f’ie_lds‘ cencerniné_the.heed for rﬁ'ql*e and
improved coorrirnation' of educational _prograrﬂs_, “ shoui.d ﬁét “be iv'i’ewed _merely' as
the proliferation of\qk;ilreaucrat"ic bodies, but rather as 'proVidihg‘the‘ essential

vehicles for closer relationship betw)veenpractitioners and edﬁcato_r's, and for the
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})eét ufiljzation of the educational resour.c:g’as, of the State, An important-aspect of
.post—secondary: education is its relationships to the labor market and job dpportu—
| nities and the a'bility‘of gfadﬁates to c.)'btainv emplbyrﬁent in f‘ield’s for which they |
‘prepared. 2 | | |
‘Indiv‘idual ‘instlitutions héve been attempting to m‘eet the- changing career needé
' 'o’f their student::s through the introduction of new progfams. They~ have been ham- -
p‘e_lf_ed’by fhe lack of accurate mahpOWer cjlem‘and‘s ihformati'on, insufficient relation--
ships with practitioﬁers, and.only lirﬁited informatiox; éBdut the efforts of btﬁéi‘ in-
stitutio_n:s, As a result, ‘many program imbaiances have Qccurx"ed‘,in fhe _‘state-

| Whil‘e it\wduld,be'plmilos0phibally incc‘msyisvtent wifh d'ernocratic‘pri‘ncipl‘.estb
estabiiéh prbgrarﬁ qudtés in t‘he ﬁaﬁe of manpowe‘rplan‘ning‘ since it is not _é functibn
qf educ‘:avtio‘n to guarantéé aljc-)b ahyway; -the'se sep’éréte advvis‘ofy bo‘die_s‘, in.c.oopera_
tion with thé‘ Aéademic Planning Coﬁixﬁittee of the Cvom‘mission"for Higher Edgc_ation,
could avoid significant program 'imbélzilnces by pfovidiﬁg to the students ahd ipstitu—
“tions g'uidaﬁce and inforrﬁation on lon.g—ré.ng(’a‘ employment oppbrtunjtiés, care_e£ pro-
gi'ams 1n dthza-i'"iziStitutions, and by aldmg fhe_ c‘:‘orreklatic')n of formal ‘éduc‘atlio“nlg[l |
g experi;ahces mbre clorsely with the ‘world of work; -

. Qn the"othé:r‘hand, » liberal‘a"rts programs based ﬁpon a very intimate knowiedge
of the more personal ‘int‘:er"‘est’:s and needs of‘ étudents and serying as the gen{’e_xl'agl?
' undérgirding'vfor Specjfic éareer.programs, ,shouid .b'.e"' l‘eft; pri‘ma‘xv"ily tkfj)‘therindividﬁ‘al‘
i.nstyitution.s,i for theii.'m AeveIOpment. ‘Even in thes'é fieids, the' efforts of_thg Academic
‘Planning Comfﬁjftee in ‘r'evie'wing.' suéh prpgrams wc:>ul_dfcdntrib‘uité‘to the ,valﬁ_e of the

statewide system for the coordination of post-secondary educational programs.
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The primary role of these advisbry bodies. WOl.lld’be to provide—direct ‘profes‘~
.¢sioha1 leadérship in the c/oo.r‘dinatiO‘n Ofwca’reer ﬁrbgrams in their fiélds and to
receive ithut from profeséional‘pérsons; groups, and interested members of

" the general pubiié. T_ilese éfforts are éS:p‘e‘Ci?_;llly imper‘ative éince.théy directly

affect the Stéfe‘s economy and require coordination to be effective.

In é‘ilch of such gen.eral cazx ¢ér ‘fields, ‘there now exists a variety of inﬁe’rested
arid dedicated pu_blic_ ;':md_ private groups seeking to improve 1;he education’ of persons
for positioné in those fields. The éstablish;ner_lt‘ of tﬁése ainséry bodies under the
',A‘cade‘mic Plapnihg Committee ‘ar‘ld fhe ‘coordination of programs wouid tend té éid
ithe imbfovement of the relat i(_)nships'bét\&/eeh post—séc‘o“rid‘a’ry e‘duc_ati‘on‘ and fhe .
"m_anpower neéds.and tb avoidjdu‘plicatiop of e':fEOfts_ and the possible inefficient
utilizé_ti‘ondof resources. |

Furt_hei‘,_ it is‘t"elt that .the coordinéted .a‘ppr"‘oach to .post—sec’onda‘ry education,
recommended throughout tﬁis rebort, .cannot be rimplemente.d $ﬁccessfﬁ11y through
legislative mandate aione. 'There rﬁust jbe wide philosophiéal acéeptaﬁce of the
‘xsmlue‘lo‘f‘ a "st-at‘:ewide system..f.ér the cc.>o‘rd‘inat_ion‘ of post—éeéondary:educational .
programs :b‘y the. various studenté., . facu_lty, ad.mir;istrétors, board members, and
nthers intirr;ately involved in it. The creation of‘ fhése separate a.dv.isory bodies
mntier the A céciemic ‘Planning Co’_mr:r_‘li.tteeh of the Commission fO‘f Highe:c%ﬁducatioﬁ
with the personnel, funds, resources, apd aﬁthority tQ gafhei' data, fo_;p_rovidé
consultin‘g and counseling ‘services ar‘ld.to recommehd program chénges', would be -
in a yvery‘favorable:positibrivto.gai.n the respect and cooperation of these varilous
persons. Cohcern fér .institutiohal autonpniy‘and considé')ration of‘t'he"h.u‘man ele-

ment would further enhance the effectiveness of these advisory bodies.
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Racommendatlon V1 -That separate advisory bodles be estabhshed in such
'gem\eral career fields as business, technology, and .
industry; teacher education; ¢riminal adm1n1strat1on
and social services; health professmns and environ-
mental studies; to work dlrectly with the pr oposed
Academlc Plannlng Commlttee of the Commission for
Higher Education ‘in the coordination of educational
programs in these fields.

V1I. Futures Research and the Methodology of Futures Orlented Planning and Policy
' ‘Making

Whilefsome in‘stitutl;’ons have.already established "long-range .planning com-
:‘ mittees, "t ijs' nec.eSSary‘that:‘alll pqst—s:econ‘da_ry. institutions‘ be 100t<ing »at least

five to ten years aheed oftheir present'su;.)p.-ly/demiand program bala'nce, sothat
they will have a better chance to have ready the type, quahty, and quantlty of .
graduates wh;ch ‘s001ety w1ll want ahd need mn th1s relatively near—term future

Leadership is needed to coordmete'these long—range pl_annmg ef_for‘cs and to
colleCt and .distri-bute idata _atnong the institutioris, to aid.theunderstanding of the
publié, 'and'to support the conclusion that it is not onou’gh‘for pest—secondary
educ-atiﬂon‘;,to be ih a position byfIQ}!’IS.z-te;:;p,rovide fer a' partieular ?m‘lmber of bﬁsihess '
;students, “or englneers or: somal s01ent1sts Tt mlist as‘s‘ﬁfe thet all pOsSible
!thought be glven to wxhat each career fﬁﬁld is apt to be like in the year 2000, and
to what,c}iﬁzm_ges are ‘requtred in the-program thrust and currlculummto prov1de the
,;soundest ba'sie for the fproductive ‘careers of the 'stl.idents‘_’beihg téught right now.

‘ | To some Vc‘legree, the edu‘cational'pregr'él'm_‘ p‘lanning procees perallelé the
product pl"a:nning process which has been developed‘in.‘co'rrs‘i'deréble .‘depth kin some
b‘,usi.nesses.: HoWever, .there 1s an additional ”futures" c‘o‘m‘per_le'rit to the educatien
hrdductwhic.h is Substentially' different._, The keduc'ation,student.sreceive must‘not'

- only help them fulfill-their immediate needs of getting jobs at the time of graduation, 7

- 34 -



but mustalsO-,‘and perhaps more importantl'y, provide a strong foundation for their
icontinuing career and their other extra-career interests (such as family,‘ ‘citizen-
‘s-h]‘p, and avocational interests) during the following twenty to fifty S{ears of their
acti\-/e lives. I.n other Wo.rds, the educational system-is pror'iding af‘futhres product
today. Inthe same sense that an automoblle-is reasonably expected to last eight'to
ten years in service, an education should last, at least in conside'rab'le part, for
twenty to fifty years. How can the provl’ders of th‘is kind of service be fully respon-:
sible unless. they are dolng~thei*best job they practically can to assess whatﬁ effects
l‘apidly cha‘nging social, e‘conomic“ and technical cir.cumstances willhave onthe
va11d1ty aporoprlateness and useful 11fe of the educational prograrns being proV1ded‘?
All:strategic long term plann1ng ]S, or should ke, alrned at he1p1ng the 1nst1tum@n |
concerned adapt to the future in a,mammer which mezets the institutlon‘s purposes and
objectives. The rational starting place for long-range planning must be a view of
the relevant;future.
In:the case of education, tthe “:reilev.ant:ffuture should be studied-at two different
‘levels: |
A, The:lil{ely_mix of demand for programs and courses in the coming fi”\‘/e
to ten year period.
:B.. The nathre of the»~st:i]£lﬁlonger‘:term future,~with which studentsiare being
trained to cope, so‘that the k_1£d_ of educat’ion offered right now will be
as useful as possible to students during their productit/e lives.
There are a number of part1cu1ar program changes which can be suggested ‘
based ona study of future eco‘nom1c,v social, and technolog1ca1. trends. More fun-

damentally, it is h1gh1y probable that research is needed on the structure of
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knowlé,dge and leafning in order to facilitate inter—disciplinary work in dynamic
complex“syster‘ns,, deal méaningfﬁlly wﬁh the’acéelera"cing .information explosion,
and hélp ir;crease the e‘fficiencyrof learning on a life-time basis. It is also felt:
that much more attention must be gimé’n to programs of continuing education,. since
the accelerating pace of change mearss that most people will require increasingly
frequent updéting and retreading of their eduéational‘bac}{grOLlnd.
Specific program recomméndéti@ns based on futures considerations are.as
:folloivs: ‘
A, ‘Eﬁtures Studies‘
- B. Sy.s‘tems S'tudies@
| C. C‘hange'M‘a‘nag’ement and Aaaptability to Change:
D. v‘ Nev& Empha-éis on Managef_hent Studies
E. ’Environmental;‘Studies ankd.‘"la‘,echnologfiical ksséssment
| F. New Emphasis-on Internatiomad Stﬁdigs
G. C’on’f_inuing Education |
H. Learning and’Teaching
_ Recomrﬁendatiomﬁ?\?ﬂ -+ That t‘hez@’ommission-afor_ Higher Educatiqn pfovide
‘ ' leadership in introducing the aspect of futures re-
searchzamd the methodology of futures-oriented

) planningzand policy making into-the-development of =~
educational programs in Connecticut.

VIII. Effects on Lives of People
Master planning as a m_eahs of balancing'thé needs of people with the re“sources .
“of the State to provide for those needs must never ignore the human element in its

efforts to coordinate activities or to develop more efficient statewide utilization
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of re:sources.
This admonition is éxfremely impOrt;a:rlt in therdevelopl‘ne.nt of master‘“gpléns
, for thé process of program' review, for t.he‘_develty)p‘m’ent of programs at the several
Hlevelsand tybes of i‘nstit.u‘tions, and for corylsi'd.evratio‘n of the 'relevvant future of edu--
‘cational progranis in Connecticut. Im@rtia in the changeﬁ-pm;o.eess often displayed
by individuals and groups of.i’ndividuals, is based, primarily, upon a sinecere con-
cern for the‘ changes that might occur in the personal an.d:pmafessionél status of
persons involved in thé_ programs asithey presently exist. |
Wide 14)articip‘ati‘on in:the plannix}:‘;gx;,.pr(‘)cess, ‘availabﬂ?izw of accuréte daté about
‘:pre'sent'ar‘ld future program needs, .decrease in professimmal positions .throu_g'h‘“at-‘
~ trition rather than ;‘dlirect 'elimina’tion:,,,:;provision for the:persanal program interests
of students, and.oppo‘rt_unit‘ies for rem'éining or reassignmemt of professional per-
.:s:onnel;,are all ways‘,rthrqlug}‘l Which a concérn‘ fo1 the humameFement:can be imple-
'm’ented.
Recommendation VIII - That the_lmplementatlon of. thé various: recommenoatlons
contained:within this reportbe‘based ‘upon:due- cons1dera—
‘tion of:their effects on the liEves @f people- since educat1on

e T is an enterprise concernedmﬂy with people:and not
with products. - :

IX. Funding

This‘:report does not wish to further the concept that the-only means of providing
imi)roved educ;ational o'ppgrtunitiés'for the ci‘tizen‘s‘ of Connecticut is by‘. the ‘_rflere al-
_‘ location of more funds. '7‘Ho;1(ev_er, it is felt that adeqﬁafe funds for the operation of |
the various committees a‘nd-a‘insory bodies are es‘sential tq the sgccessﬁ{ll‘ cémple—‘

tion of their responsibilities.
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. The establishment of the recommended statewide system for the coordination
of post-secondary educational programs should result in some financial'ecbnoniies

through the more effective use of all existing educational resources, through more

utilization.of innovative instructional techniques, and through more widespread em-

ployment.of alternate approaches to education. Further funds might be saved by
curtailing the building of new physical facilities except where detailed justification
is'present. In so doing, additional funds would then be available for program devel-

opmemt:ﬁhroughthe various“ committees and advisory bodies, and for st.udent and

facullty assiistance where appropriate.

s difficult at this time to re‘commen_d specific ar’nou'nts‘ of funding except as

ithey relate to the judgments made on an order of magnitude basis. Abcordingly,

it is recommended that the General Assembly authorize suitable continuing finan-

cidl:support-and staffing to implement the legislative requirement for biennial up-

dating-afithe Maste'rPlan for Higher Education in Public Act 194 of 1972. An
ameurof $350 000:per year should be con51dered for thls purpose at the State

Tlevel.. Tn: addltlon, suitable budgetary prOV1s1ons for planmng W1th1n the adV1sory

bodieszand .in'di\.'iduéla institutibns shouid be supporte‘d and required.
It is further recommended thatthe above budgets are predicated on the as sump-
tion.that no more than half would be spent on direct salaries and overhead. The

balance would be.a'valilable for acquiring éridhandling information, including sub--
scriptions, reports, and books as.well as seminars, training sessions, facilita-

. AR :
tion of research and resource efforts, and special studies.

Recommendatlon IX - That adequate fundmg be prOV1ded to 1mp1ement the
recommendatlons offered.in this report and that pro-.
cedures for the public accountability of such funds be
developed to assure their efficient and effective use.’
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Section Two

SpecificQueesstions Submitted to. Resource Group IV (Programs)

lxjrtthonnectlcut Commlssmn for Higher Education

List of Specific:Quasstions

A. What isrs ﬁhte avrment. method for approving new programs in Connecticut's
1nst1tumomwf *t::;gher echatlon"f'

B.  Howmanyzii#i «#mat kinds of new programs have been mounted since 1965 ?

C. Whatrnem, wETAMS are projected in the‘public and private sectors by 1979 ?

D. “Should;xr-.;;_.ves to higher education be established by.state >1nst1tutlons as
a meanssffor: sxsempational skill development through such dev1ces as appren-
t1cesh;ps;,mt1us;ob tra1n1ng, and service corps etc. ? If so by whom ?

E. Isthere: mmmoessary program duphcatlon among pubhc 1nst1tutlons or
between e Emd prlvate 1nst1tut10ns ?

F. Are pres

ST u‘.‘nJ review methods responsive to emerg1ng needs and to
sfigetroef unproductive’ activity ? In the face of changing soc1a1 and
career neesds, wihat alterations should colleges plan in their structure of

programs 2

G. Are theremm*programs in public. h1gher education which can be eliminated
: and left to: ttfhs”m:lvate sector without s1gnlf1cant soc1a1 loss ? ‘

H.” Under what:immdrtlons. should programs and courses be eliminated?

. . PN
1. In what ways can col]eges and universities be. helped to eliminate courses no .
longer necessary ? a

J. Are presentlsms for new program approval and reevaluatlon of ex1st1ng
programs:effective and- adequate ? ‘Are the necessary steps ava1lable to avoid -
duplication-ofipmograms, elimination of out dated" programs, and the estabhsh—
ment of needechmgrams ?

K. Should greater efforts be extended to avold duphcatlon between the public and
prlvate sectors? If so, how ? .
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L. What new programs are needed in fields suchas the following;

Business; Te’chnology, and Industry
Teacher Education

Criminal Administration and Social Services
Health Professions

. LnVironmental Concerns

Other Fields ?

R R S N

M. Under what conditions should new graduate and profess1onal program’s
be added ?. What rcgional opportunities exist for cooperation?

N. Should-a Doctor of Arts degree be developed ? ~1f so, at what institutions ?

O. Should a three—year 'baccalaureate be developed ? If so, at which institutions ?

I1. Answers to Specific Questions

A, What is’ the current niethod of agprovmg new programs in Connecticut'
" institutions of higher education‘?

In general, most institutions of»higher edu‘cation initiall& recoinmend the
‘approval of a new program through a Curriculum Comniittee of the institution and
‘the faculty of that institution, The recommendation is then sent to its Governing
Board. Usually, 1f the Board is satisfied that ‘the program should be added ‘to the

ﬁcurriculum of the college, it makes a recommendation tothe Commission for
Hig_her Education. | If thef nvewdprogranrl is recornmended by a nublic college, the
Co‘mrnission‘for Higher Education considers the recommendation of the Board in
its Sub«Committee on Coordin_ation andPlanning where"it 1s moved to the Com-
mis?sion for Higher. Education'Ad Hoc Program‘Com'mittee and abproVed for coor-

| dination if it-is favorably‘received. I »is_then sent :'iVith 'a"favorable_‘recommendation

“to the Standing Committee on’Accreditation‘ of the Connecticut.Council of Higher

Education for processing and eventual licensing by the Commission for Higher
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Ednca‘ti‘on’. Independent institutions bypass the intormedlary stage for coordination
.and new program proposals go directly to the Standmg Commlttee on Accred1tat1on
Please note that while the attached chart of prdgrarns licensed by the. Commis—
sion for Higher Education includes programs for bbth publi‘c and nrivate institntions,
the attached chart of programs approved for coordination jncludes' only programs for
‘ publ..ic institutions. Flow c.harfs of the currént methqd of approving new programs
are available in the office of the:Connecticut Cofnmission for Higher Education,'
Hartford, Conne(;ticut.

It is felﬁ that such a‘r'nethdd‘ does not prbvide for adequate coordination, does .
not encourage'innovatic.‘)n in prngrams nqr recﬁiirev the participation_ of reso’u’fce‘
peréons ontside the edunationai éntél‘prise in,the ‘devellop‘m‘ent and blahﬁing vo’f'p"u‘-'
grarns," Greate»r effort should ‘be Amnde tb relaté fhe‘ ind_i,‘vidual;prngram to theA total
éducational system and fo the structure and functioning of th‘e’ socie\t‘y in:whi‘ch‘the ‘

' _system operates.
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NEW PROGRALS APPROVED FOR LICmLSURE

: ‘ BY THE
CONNECTICUT COMMISSION FOR HIGHER EDUCATION
1965-10?2
INSTITUTION | | PROGRAL o
Albertus Magnus College ' Teacher Preparation, Secordary Educab1on ”;f
teachers of -- uﬂEllSh Frerch, German, ‘

Ttalian, Latin, Spanlsh history,
history and social studies, mathematics,
biology, chemistry, physics, and. ‘
gerieral science, grades 7-12

Bridgeport Engineering Apvlied Mathematics

Institute S

Central Connecticut State ' Svecial BEducation, l..S.

College Trench % 5panish, F.A.
‘ ‘ cenglish, M.a,

Health & Physical Education, B.3.
Mathematics, History, L.A. .
Guidance Counselor, M.S.
6th Year, ‘Readingg
Industrial Technology

Art: Educatlon & Music Educatlon. B. S

: Phllosonhy. B. A,

Eastern Connecticut State ‘ - Biology. B.A.‘
College . ‘ - . English. B.A,
' ‘History, B.A.

I‘athematics, B.A.
Spanish, B.A.

Fairfield Uriiversity © Nursing, B.S.
L ‘ Communlcatlons.‘x.A.

Gregtef Hartfofd Comﬁunity College Chlld Care
‘ ; ‘ PuLllc Aﬁﬂlnlstratlve Asslstant

, Hartford State Technical College Industrlal Ianagemert Technology
- : : : F1re Technologv

Housatonie Community College - Medical Laboratory Assistant
‘ ‘ S Medical Laboratory Technician
Urban Technology
. Child Care
Law Enforcement
‘Health Care’ Admlnlstratlon
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INSTITUT ION | PROGRAM

Nanchester Community College Correctional Assistant
' Hotel-Restaurant Management

Law Enforcement :
Occupational Therapy
Public Services Careers
Teacher Aide
Library Technical Assistant
Media Associate

Mattatuck Community College Mantal Health
‘ Radiologic Technology
Police Science Administration
Social Service Aide
Child Care
<Nursing

" Middlesex Community College Radiologic Technology
| Public Service Assistant.
Informational Systems
Mental Health Worker

Mohegan Community College " Child Care :
‘ ‘ Law Enforcement
- Northeast Regional Community ‘ arts and science, general studies,
College . - " . _business administration, accounting,
(Quinebaug Valley) ‘ T and secretarial sciences
,‘Northwestern Connecticut Community ’ accounting, business administration,
‘.College ST o .. insurance and banking. executive
Lo C ' secretarial, marked ing aind dis- ‘
tribution ”"‘“

ijnvironmental Studies

. 'Law- Enforcement N R
“Library Technical A551stant
Fecreation =~ ‘
“Teacher ‘Aide
' Child Care =

- ~Norwalk Community College ~~ Inhalation Therapy
AT e o o Law Enforcement
‘Library Technical Assistant
o iNursing
o Recreational Leadership
Early Childhood Education
"Human Services Curriculum

L ‘,Nogﬁalk‘State‘Technical College‘, o Fire Administration and: Technology - ‘ i :
R | SRE T T Industrial Management Technology | v
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INSTITUTION PROGRAM

Quinniviac College _ Allied Health
Biology, English, History, Psychology,
B. A.

Cardiopulmonary Technology, A.S.
Radiologic Technology, A.S.
Environmental Health Technology
Teacher Education in Biology, English,
History, M.A.

Nursing, A.S5.

Medical Records Technician
Mathematics, E.A.

Psychology

Spanish, B.A.

Health Science, B.S.

Health -Services Administration, B.3.

Rensselaer Polytechnic Institute Computer Science, M.3.
- South Central Community College Child Care and Guidance
) Food Service Management
Southern Connecticut State ‘ Biology, M.S.
College 6th Year School Psychologist

6th Year Special Education
6th Year Reading
Chemistry, NM.S.

. 3 HiStOI'y, M.A
Thames Valley State Technical F1re Administration and Technology
College , Industrial Management Technology
" Tunxis Community College Graphic Design

Law Enforcement

- University of Bridgeport : Applied Mechanics, M.S.

‘ ' Electrical Engineering, M.S.
Vaster's in biology, chemistry,
economics, English, French, history,
mathematlcs, physics, polltlcal '
science, and so01ology

- Mechanical Engineering, M.S.

Psychology, Master's
Nursing, Master's
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INSTITUTION PROGRAM

‘University of Hartford Master's Biology, Psychology,
‘ Sociology
English, M.A. :
Public Administration, M.A,
Doctor of Musical Arts

University of New Haven _ Business, Engineering, General
' ' : Studies, Associate Degree, Chemistry,
Economices, Engliéh, History,
Mathematies, Physies, B.A.
Industrial Engineering, M.S.,
Master of Public Administration
Criminal Justice, M.S.

Waterbury State Technical College Fire Administration and Technology
Industrial Management Technology
Western Connecticut State College Business Adﬂinistration..B.A.
' Music, B.A.

English, M.A.

Mathematics, M.A.

6th Year Elementary Education
6th Year Reading

-

~rd
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B. How many and what kinds of rew programs have been mounted since 1965 ?

According to the chart attached to fuestinn A, twenty-seven different colleges
and universities in Connecticut have rud e hungiid and fifty-three new programs

 Higher Education since 1965. The

approved for licensure by the Comrm%
‘majority of these héve been tw0~yearAs-%\.-‘:r:‘wzifz‘;:‘te Dégree programs in a-variety of
h ;:afeer fields introduced at the Connectiégt Reg:ipnal Community Colleges. In addi-
tion, however, a wide range of Bachelor's and Master's Degree programs and
Sixth Year programs have been implemented at 2 number of other public and private
colleges and universities.
These programs| were introduced during a period of expanding enrollments and
- increasing awareness of imrﬁediate career needs by the students. Hopefully, pres;
ent program planning will begin to contemplate conditions of society thfough the'_
year 2000 with the result tilat any new programs‘added in the future wbuld also
'rellllate‘ to the time dimension of the s_oci’e‘tal envir.‘onment. It should be nqted that
students. now entering collegé ‘WOLVIId. bé~expecting to be appfoaching the abex of

their professional careers in the year 2000.

C. What new programs are projected in the public and private sectors by 1979 ?

In the 'récent p‘ast,‘ most individual institutions of higher ed‘uc‘a‘tic‘)n ‘in ‘Con‘ne‘ctic‘:ut-
' deyelope‘d‘the‘ir own "masﬁe‘r plans" whiéh‘ inc‘;"yludéd‘ th_e listing of speciﬁc n'ew‘!degr’ee
’ i)rqgrams projecfed ihto the short term jf/uture arid shared such‘info‘rr‘na"i:iyo‘n w1th the
| Comrhiésion for ‘Higheﬂr Edgéétion. Such 1s not r;owithe q;Se. Appéréntly, irxmost,

of the one hundred and thirtyfeighf pos’t‘-ysé‘conda‘ry‘i'nstitutibns, pr‘bgram‘ planning is |
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in a state of flux due to the rapidly changing circumstances, changing manpower
needs, actual and prediéted lower enrollments, greéter demands on limited finan-
cial resources, and basic philosophical Aquestions concerning the role of formal
education in our society. |

One obvious reaction to this dilemma on the part of individual institutions has
been a more thorough review of their presént offerings, a lowering of the prolifcra-
tion rate éf traditional programs, and a cautious move toward more relevant and
popular programs. Other trends that are discernible are rriarked increases in both
interdisciplinary programs and new career programs related rather directly -t.o joh
opportunities.

; :

Projecting new programs to 1979 in the public and private sectors is both a
philosophical a'nd practical problem and one thét requires statewide leade‘rship and
coordination. ‘Such‘gene‘ral career fields as blisiness, technology, and industry;
teacher educétion; c"ri;minal ‘édfninistratidn and social services; heal‘th professions;
and env_i‘r.onment‘élb .stu'dies; have dispiaye‘d a need fo_r’programVcoordir‘lation. ‘It is
felt that the e'stabli‘shment O'f‘;adyisqry ‘bbdies in sﬂuc‘h fields would be an impoftant
step in the right:’di‘réct‘ionj.“‘z'

Furthei", it i‘s‘ félt that a moratorjum on the impl'ementation‘of any major new
'prbgfafns in any field ﬁritil such a“'time as there”ex-ist‘s a pracfﬁcél ’z’m‘d coordihai:éd
review‘processv for progrémé, wbuld”pro‘vide more tixﬁe‘for a further asses,smént
_ éf the av\ailable 10ng-r‘ange stﬁdiééb‘f tl;é ‘f-uf;ure for the pﬁrpése of pfojecting more
"&isély. To this poin"c,j such étudies seém to r‘ev'eaylx théfc,‘ in genérél, all segments
of the pbpulaﬁiop will need better traiﬁing and undefsténdipg to adirance the écon@my

“and improve and maintain the quality of life now and in the future. New social
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problems may be expected <iue to the greater spread between the skilléd and the
unskilled and, therefore, educational programs must pi‘ovide a broad treatment
of ali segments of ‘society, both for training and understanding. They should also
pi‘ovide a fundamental foundation for a particular skill. Hopefillly, there will be
universal education for at least fourteen years. Where higher education is mer-
ited, the 1g.st few yeai*s should b_e‘of a comprehensive nature to assure adequate
preparation.“ This implies multiple tracks for various levels of effort and ability.

Cexjgifications}iould be availahle where desired for each level of traindfig @nd

education.

These and other findings have direct bearing on Connecticut. We are facing

i

‘an environmental problem in which there is danger that our land, waters, and air

may bécome increasingly polluted. Our population will have expanding needs for
energy, new SOurces pf transportation, medical care, and jobs, many of which do
not currently exist. ' Our population will have fo be aware of, and will have to ad-
dress itself to the solutions to problems in ihé politic‘al‘, econoinj.c, religious,

social, intell’ectual; and aesthetic seé’cors. Thus, a well-trained, well;-informed,
educated citizenry capable of coping with our evéré'increaSing;problyems is our

best hope f‘or‘ the future. In order to cope with the challeng.es of the future, post-
secondary ediicatidn ,m11Sf;; bé prépa.réd to gd much feir,ther rthan mgre joby ‘tra;iningv.

However, since businessvand industry in Connecticut hire a significant number of

studénts who were educated outs'ide.the,State, péﬂinnlérly in the c‘as'efof mechanics,

engineers, 1ibré.rians, doctors and technicians, career educational 'oppo‘rtunities for
these skills shouldibe expanded to acéommodé.te local requirements. Furti)er, it is
gratifying to note that a substantial number of studénts educated in Connecticut are

appreciated by efnployers beyond the State's boundaries. This exchange of students
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as employees is commendable and should be considered by those proje’cting new
programs in Connecticut's post-secondary institutions.
D. Should alternzitives to higher education be established by State institutions as
a means for occupational skill development through such devices as appren-
ticeships, on-the-job training, and service corps, etc. ? If so, by whom ?
Alternatives to the current forms of post-secondary edueation should be devel-
oped. A_‘Lc.oqparatifvré e'd'\‘i‘cation program should be arranged between the educational
institutions and industry with a supervised appre‘nticeship. Certification could be
awarded by examination or following a demonstration of successful experiences.
Such certification should, in part, be based upon the qualifications required by or- -
; .
ganizations such as professional societies, trade organizations, and trade unions.
There is increasing need for more contiriuouis and effective interaction betweep
educational institutions and the action institutions of our State, such as government
'ager‘lci‘es, businesses, lhospitals,‘and social servicé agencies. -This interaction,
.andthe resulting alternayttiv‘e‘s, can be e}ctremeyly useful to all coricerned -

educational institutions, action institutions, and stude_nts. Educational alternatives

can and should be developed in all of the following ways:

L. Interactive consultation during eduéationél prograin plamiing' and dev‘elop‘me‘nt.
2. Guidance to‘ students and institutioris especialiy as it reveals the oppbrtunities
| and'limitatiOns available in Vd!‘lOHa careers and the Iielhationshipsﬁil‘aetween

those car’eie‘r‘s‘ and educatiorial P o'gram‘s.’
3. Work/ study‘ programs.
4. Cooperation é‘rit:l‘COhtact within the context of cohvéntional pOSt;secondary
education. .(For example, having class projects or research work done |
withiri cooperating action institutions.)’ ’~
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5. Developmenit-@i new types of occupational skill programs within, or partially
within, coeperating action institutions, but under the diréction and in accor-
dance witfh ‘¢ stiandards of the educational institution.

6 A wariety of ewoperative approaches‘to‘ for al and informal continuing edu-
cation, including job retraining for adults and opportunities to pursue avoca-
tional, recreational, and other‘ leisure interests.

7. Flexible ugilizzion of timé', place, and faculty personnel through short-term,
specialized stwwiving programs, offered at various places. by a variety of
"floating" teaching faculty including non-educators experianma iin'the
particulas Hield.

The eduea‘mnnm‘ system of thé.mture will have to be both broad-based, to
provide for life in an increasingly cémpléx sogiety, as well as specific to meet imme-
diate demands for jobs. The future will be characterized by rapid change. We will
see the 'iné'rca‘asing: e‘merge‘nce of members of disadvantaged groups:(sewual, racial,
@ﬁzﬁmxc,rﬁﬁlg;m*s,,etc ). ‘They will continue to press for equal educatioriz‘il‘ opportu-
nities and:for-rétevant academic };rograms. The‘educa‘tion_of the futur‘e“will have to
provide in anwmitriased fashion for thefollov&ing: |

| 1. Continuing eduéatiohal opportunities

2. Retraining procedures

‘Q'.‘

International studies
- 4, Fresh perspectives -
5. Increasing involvement of women and

minority group members
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The foregoing considerations suggest that educational institutions in Connecticut
must achieve more coordination in the ’deveIOpment or the changing of programs, and
more collaboration and cooperation in the development of reasonable alyternatives to
supplément and complemént existing programs. .The system for the coordination of
post—éecondary educational programs in Connecticut must share in a greater amount
of interdependence with public, vocational, avocational, executive, and iegislative
sources. Then,l each institution, singly, and the system, collectively, can benefit
from advisory groups of the lay public to reflect the changing needs of their constit-
uencies, and to aid in the identification of reas'onable educational alternatives.

Such alternatives to post-secondary education shouid be cdqrdinated under the
leadership of the Commission for Higher Education with participation by.all levels
and fypes of educational institutions,inéluding b‘éth public and private,and by organized
groups ahd agencies most intimately involved in the occupations and/or:professions

under consideration.

.E. 1Is there unnecessary program duphcatlon among public 1nst1tut1ons or between

public and private institutions ?

As sfated pi’eviously, fhe.prese}ni‘: methpds or program approval do not prevent
program dLiplication, gspecially in the pi'ivate sector. There exists now né rational
link in pfogrﬁm deve‘lovpr_nen‘f between public and private or between private institutions.
There is at least‘ ’(;he appearance of unneCessary duplication of programs in neighboring
institutions. Where few ‘students are enrollgd in one program at one schobl, economies
might be effected by an interchange of students and pi’oper scheduling.‘

The educatioﬁal mix ‘of‘ the fui‘:tvlr‘e: rﬁqst allow for variety and divérsity. Conse-

quently, some degree of duplicati_on will, and of necessity, must occur. It is hoped,.
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however', that the moré balanced mechanisms for program approval recommended
in this report for both public and private institutions will be implemented to mini-
mize unnecessary duplication.

A program can only be considered unnecessarily duplicative at an institution

‘ when it fails to serve the needs of an adequate number number of students to make
it economically feasible and when such a program is available at a reasonably near- ’
by institution of similar level and type. The geographic location of an institution
and the primary nature of its student body, residents or commuters, are important
faétors determining the necessity of a program. Similar liberal arts programs are
offered at almost every college and university in Connecticut and are not necessarily

|
duplicative since su.ch academic départments are required to provide the general
education course component for all students rggardless of their pfogram majo_rs.
It js in the field of career programs that sorhe unnecessary duplication becomes
evident, There appears to have been an u‘norganizyed; uncoo'rdinated rush by indivi-
duai institutions to develop~‘v|re1ev21~;{t" career pr‘ogram‘vs in the‘healtﬁ profesrsions as
the results of phblicity about ‘job‘ oppoftuhities. Thesé programs lose a great deal
of relévance when the supply of gradua;tes‘far éx-ceeds‘t‘he r‘nanpowéf'demands.
Since 1970, of the sixty progi‘émg approved for coordinafiqh p‘u’r;’)o‘yse‘s‘ b& thei~
Commission for Highef*Education; nineteen were in th‘e‘health‘profess‘ions fieid.’ B
 From 1965-1972, the COmr‘r‘li”sS"i”OﬁMfévi' ﬁighéf Education licensed a total of 153 new
'programsb of‘ whic’h tw)ent&—twovWefe ‘in’ héalﬁh fvields’. Suqclri eveh‘ts‘l‘lave fés‘iltllted

in ah oversUppiy of-per‘s‘o‘nsnin‘ a“ nurﬁber of ééreef fieldvs’,' “r‘lota‘bly 1n radkiolog‘i.é .
| téchnoldgy as ind-‘icat‘ed‘ by fhe Chie"f‘ T‘ekchnolyogist_at ‘oné of ConnectiéuF"s hospitals

who referred to the finding of a 1971 suryey by the Connecticut Society of the
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Radiologic Technologists. This survéy found that at present there are approximately
seventy technological ope-nings per year throughout the State. This State is curljently
training just under six-hundred students. In 1980, there will be approximately one-
hundred job o‘penings per year throughout the State. At the current rate of progrum
explosion, the survey found the field is becOmiﬁg oversupplied now and will _continue
to do so.

A possible further example of‘unnecessary program duplication occurred recently
when several private institutions receivéd approval from the Commission for‘ Higher
Education for new teacher education programs at a time when other institutions are
grappling with the p’roblems ;)f the over—productioﬁ of teachers and lessening manpo{ver
demands in this. field.

In the specific career fields of criminal justice, sbéial service, and programs

geared directly to serve business, technélogy, a"’ha industry,”and environmental

studies, there does not, at present, appear to be unnecessary dUplicatidn of programs.

However, :‘every effort shquld be made t'o'pr'event‘the‘ "bandwagon!' effect from occur-
“ring in these-‘fields in muchthe same Way as occurred in the héalth proféssions field
previously descfibed; 1t 1s felt that ohe major way of 'pi‘ever.lting‘thistuld be the
implementétion of the statewide.jsy‘st‘em ‘fof the coordihation' of post-secondary :ed‘UCa—‘
- tional programs in Cbn‘né‘ét‘icut as recommended 1n this repoi‘t.
F. Are present‘p‘rogra‘m re_viéw methods feSﬁonSive to emerging needs and to the
- elimination of unproductive activity ?' .n the face of changing social and career '

: needs, what alterations should colleges plan in their structure of programs?

¥

‘Present program review methods are not responsive to emerging needs and to

‘ the elimination of ‘unproductivé“activity‘ since::such résponsibilitiés afe presently
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_ assumed almost completely by,the, individual institutions. The lack of common .

external guidelines and the lack of incentives for program coordina‘tion, development, ‘
nor deletion often-cause individual institutions"to ignore this vital task., Even tliose'
institutions that recogmze this respons1bility find it”difficult to add new and needed
programs due‘ to a‘lack of Special funds for program development. The elimination
of programs presents unusually sens1tive problems to educational ir stitutions since _
it involves the needs of students and faculty, and pI‘OVlSlon for their future personal
‘ ,‘andprofessioiial status. |

Most schools and colleges are aware of the chiunging social and career needs of

their student's_and‘h’a've,‘ to the lir'r\.itsof “their’resources‘,f introduced new programs.

There is;a limit, hoWeVer, to the alterationsthat an-indiyidual'institution can pro- -
“vide in_itsprogramm'ing.:' More attention'should be givenlofn a stateyvidebasis to

inter-institutional program planning and impiementation. For-example, according

to testimony received 'there ‘is no identifiable .l.ink between,health programsand g

social needs which reinforces the need for proper reView mechanisms aiid account-f

ability of an identified agency, 1, e , the proposed adVisory body for health profess10ns

’ as a: component of the Commiss10n for Higher Education
There is little eyidencethateither private.or'public i,nstit‘utions are making
serious efforts to' assessade’c’quatelyithe releyant,future as part :o'f the program :
planning process;‘ Nor is there much evi’dence that the approaches talten'to long- B
range planningare adequatei‘ Iridividual- co_lleges shouldbe encouraged to de‘velop
future study committeesto assess current and future economic, ‘social,- poli’tical,
and intellectual trends and to 'propose p‘rograms designed to meet' changing demands

-~ nowand in the future, and share the results of their studies through the Commission

i “ ~for Higher Educati. n, - :
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G Are there malor programs in public bigher education whuch can be eliminated
and 1eft to the pr1vate sector without s1gn.1f1cant loss ? :

Education.,:asanenterprise concerned with peo'ple,f must utiiize its resources to
prevent‘significant ~_socia1‘"loss at ankyb time and u'nder anycircumstances. in regard
to programs ,‘, there isan immediate inclination to answer this :quest_ion with an un-
qualified "no. " ‘ HoWever.,‘ there' is no‘apparentcompeﬂing reason why Connecticut
pubhc 1nst1tut1ons of h1gher educat oit ‘must offer a compxete array ofall pOSS1b1e
‘ programs.‘ Some ‘may better be 1eft to pr1vate 1nst1tut1ons. Some may better be
- , proV1ded by 1nst1tutlons outs1de the State } Determmuﬁ exactl( what majorlprograms

. ‘1n pubhc h1gher educat1on can be e11m1nated safely requ1res the ex1stence of the d1ver—
[ . ,
. S1f1ed flex1b1e, access1b1e, and open system for the coord1natlon of post-secondary
educat1ona1 programs toward wh1ch th1s report is d1rected Such determmatlon
| should 1nvolve d1scuss1ons between both the pubhc and pr1vate sectors of post-
secondary educat1on and should 1nc1ude complementary programs an mterchange ,
of resources, coord1natlon of efforts and the prOV1s1on of opportumty to students of
‘the var1ous reglons of the State to part1c1pate m programs
Soclal loss ;avould ocecur rf any maJor program were e11m1nated from pubhc hrgher ‘
educatlonwhlch d1d not account forv the future personal and profess1ona1 status of any
‘ students and faculty mvolved in that program The ava11ab111ty of a s1m11ar h1gh-
| quahty program in a pr1vate 1nst1tutlon of the same level at a cost not proh1b1t1ve to
quahfled students must also be cnns1dered Correspondmglly, there maybe programs‘
: offered at pr1vate mst1tutlons wh1ch could be more effectlvely offered at a pub11c1y |

supported 1nst1tutlon.~ Programs requ1r1ng 1arge cap1ta1 1nvestments for 1nsta11atlon

and modern1zat10n deserve. spec1a1 scrutmy
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,While concern for the individual is forever param'ount, “the utilization of edu-
cational r»eso'urces‘in the form of programs may require thoughtfui decisions on the
immediate and future impact on the total society and be predicated on thepremiSe

‘of providing the greatest good for the greatest nimber of citizens.

H. Unde_x;what conditions should programs' and courses be eliminated ?

They shouldbe eliminated if theyno' longer serve the needs of the student body
or the ‘soc.ietyas‘ a whole, including employers o.f‘ ’graduatee.” In most instituti.ons,
. they Should lge eliminated"if the cost of I‘the pro’gram is oUt of ‘proportion to thecost :
of othel.‘rprograms within the ‘institution, and there is not sufficient j'usti“ficat“ion for
; continUing this Situation. Pr‘og’rams’"shoiild be eliminated When they no longe_r promote
‘the baslc objectives3of the‘institution; o |

Put another way, prog*‘ams and courses should be e11m1nated when there is in-
- suff1c1ent demand or when poor cost/effectlveness is not offset by absolutely com-
: pelling needf : 'Indivi»dual departments and institutions' should be rigorously encouraged
c to use cooperatiﬂvenrog‘rams’ with,othel‘. institutions .wh\e:r.e practi_cal, _or to admit that -
they cannot be all things to all people ‘P‘rograms and‘ courses "shou1d also ll)eelimina—
ted when they cannot be done well whether fl‘om lack of talent or lack‘of money

I.. .In what way., can colleges and un1ver51t1es be helped to e11m1nate course no
" longer necessary? '

Inertia, vested interest, and emotional blocks make it extremely di_fficult to
eliminate any obsolete actiyity which is not directly ekposed to merciless ecrnomic |
pressure. Before exposure to such pressure, COnsideration should be given to pro-

viding opportunities for continuation in post-secondary education in a more productive
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way‘for tho'se persons 'presently' involved in ‘unnec.essary conrses Such opportumties
would tend to diSSipate some of the inertia and remove some of the emotional blocks
to change. In addition, the development of an attrac'ti»ve early retirement prograni
rnight also stimnlate the deletion of courses that are no"longer necessary.

| Once the human element of the problem-is addressed, educational institutions
might need,‘further' help in their efforts to determine exactly which coursess are no
longer necessary. The various governing boards can reouire that-a periodic'review

- be u_ndertaken by each institution which calls t’or a study of‘ existing‘program's and the
development of ai rationale‘for'their continued existence. Such a study should mclude

*'the development and use of a method: for assessmg the cost/revenue relationship of

. courses and‘programs, as.one necessary starting point for highlighting the problem .

areas.
| Is there any vvay to provide theboar-ds,“ administrators and faculty'with any out-
side help in their efforts to wrestle W1th the cont1nu1ng and ever—present problenis
regarding the elimination of courses and programs ? There might be Could we visu- -

‘ alize a statew1de serV1ce analogous toaccreditation? Any public or private institution
conld reqnest thataspecial- reviewco_mmittee he’vempanelled to help one of their depart-
ments analyze progra:rns and courses for‘possible consoli‘dation and/or elimination. |

‘Members of such panels should reflect a range of special cornpetence, | including know- .
ledge of the academic field active practice in the career for Wthh the programs pre—
pare students, and special competence in analyzing cost/effectiveness and suggesting
alte'rnatives. |

The intent of this suggéstion is that the reports _of these ad hoc panels would be

~given only to the requesting institution, and would not in any way be authoritative.
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T‘herprooess c}ouldy be thou_ght ofaasﬁa‘special form of consulting, available on request.
It is likely. that'tioardsv‘, admir:listrat‘ors,_ and facult'y would' hai/e their own strong incen- ‘
tives for employirigtliis‘kind of help from tirne to time. |
Further, to be trtxlyt effective,‘ ':the individual inStitutional efforts in this direetiori
of a stronger plan for the elimiilation of ‘courses ‘no longer necessary rriust be coupled
,witha coordinated Statewide_process for the identification of needs and ooportunitiee
. fore_lim'inating or rationaiiaing program offerings;
J. Are i)reeent meehanisms for new program apbroval»'and r’eevaiuation of exietirig
programs effective and adequate ?~ ‘Are thy xecessary steps available to'avoid

duplication of programs, e11m1nation of cut-dated programs, and the eqtablish—
ment of needed programs P :

~ Present mechani'sr‘ns :for programapproval vandthea\./oidance_fdf’ duplioation are

’ inadeouate; This is_du'e‘ to the fact’ that only‘the publi'o iilstitutions are lreduired to.

._su-,br‘nit their‘planned new prograr_nzs:"to'the Com’mission‘for Higher Educatiori for con-

‘ sideratioh byy.~the Sub—Cori_uhittee on Coordination and Plann‘ing.‘., 'T‘h.is, of oourse, does
not. solve t}ie,problem of\ d.up\lieationi of p'rograms.‘ The'reis sorri'e ‘ooriCern‘.‘in the public -
seotor that the :'presentproces's militate.’s agairist the de‘veloprnent of co'mI‘)‘re’hens.ive,
prog.rarrirhing in thepublic inhstitutior‘ls and'ehcoUragesthe duolication of existing programs
by the private inetitutionsf This eouid be reduoed if all inetitutiohs wentf‘;thro‘ugh a2 coor-

| dinating phase with reSpect tonew orograms.

At the preSentﬁtirtie, thereis no '.stateV\’(idemechariism" that .effectively deals withthe
elimirxation of olit—dated.progranis _or. encouragesk’ the eStablisliixierit_of _needed programsi.‘
'This‘per,hapsr could be an ‘irriportant fuiiction of thei)roposed_Academic Pl.an‘ning Committee :

of the Commission for Higher Education.
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All seven "units" of post secondary education in Connecticut (pr opiietary schools,

‘hOSpltal schools technma* colleges community colleges state colleges the Univer--

li

sity of Connecticut, and the private' colleges and universities) ‘should be included as

' part of any mechanismls deve10ped to coordinate program change on a statewide- basis.

While the efforts of individual and separate mstitutions to introduce program

changes on their own campuses have been serious and‘dedicated, the 1eed for coor-
‘dination becomes more’apparent .each day. | For inStance; while the technical colleges
are doing an outstanding job in training two—year certified technicians, ‘many of whom
are capable of completing four —year techmcal programs problems arise rcgarding
transfer credits and admissions. Purther the community colleges in extending in-.
proved educational op:portunities 1nclud1ngtransfe1 to baccalaureate programs, ‘
should not’ be allowed to compromise the. ‘opportunities for appropriate Job-oriented
‘tw0—year terminal programs Therefore,‘ 1twould:seem appropriate for the techni‘—
cal and community colleges to be located in close prox1m1ty to permit qualified stu- |

| ﬂdents to study the subJects offered by each other There are a-number of appropriate
.and S1gn1f1cant differences in obJectives between the technical colleges and the com—
munity colleges, and both programs are v1tally needed. | Any p'otential consideration
of administrative coordinationof these two different types of 1nst1tut1ons should pro—

| v1de adequate and suitable safeguards ‘for the protection of both purposes

-The 1mp1ementatio_n of stat‘ewide coordinate'd mechanisms for program'change B

,‘would alsovpermit the evaluation of the feaSibility of establishing a multi—level ability
track system of programs in poSt—secondary institutions of Connecticut. Sucha System, | -
recognizing various levels of ability and different career requirements of stude:nts,

would introduce programs of study on"high,‘ intermediate,‘ and low levels of ability and',
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thusly, permit more students to achieVe an appropljiate understanding of the subject

matter to the extent required for their own personal and‘pro‘fession‘al goals.

- K. Should greater efforts be extended to av01d dughcatmn between the pubhc and
private sectors? If so, how‘? ‘ ;

Yes, since there is currentlj( a safeguard only again_st duplicétion placed on the
public‘ institutions, :biutfnot on the private ohes. If all institutions that made use of
public funding for programs for whlch pubhc fund were sougﬁt Orroffe‘red‘ submitted"

: ‘thelr plans to the same coordmatmg body, thefe would be a poss‘1b111ty of av01d1ng
duplic’ation.' The make-up of that coerd_inati_ng bo’dy w_ould be Lextren‘lely important
: in ‘insu“r‘ir‘lg thst_'all ‘ty'pes ef insfitlitions :had adeqﬁste ‘reﬁresenfation.. _7

' Dupl‘ica‘t‘ion‘, in ifself, is not neeessgriljf'uyn'desirab‘le, and elompetition'betv?eeh
institlitions or betweer‘l‘publi’c‘and:privat_e sectei's may»lead te qiiality programs all
over.. ‘However, ’these considerations rhus_t be"Weighed i‘n’the ‘light ef econer.nyic:c‘d‘ﬁ—
siderations, :in light of the ‘neet‘i‘s o"f students,“and‘ in light ‘e‘f the f_éct that some private
instjtutjons have a semewhat Ihore nationsl constituency. | |

‘Wherle dl_iﬁlicste brogramS‘ blr coiirses _exirs’t,' but t;“’}‘;’eiv'e is low enrollment at the
course, thei‘n'stitutionsshoﬁld be encOuraged to share the stuaests. With‘.’che rﬁebility
that current and‘fu.ture“.'students_en‘jey, it does not. appear,teo_' difficult "for”the student
" to attendso‘meclas'ses'a‘t a neighboring-ihstitution émd still receive_full credit from
the parest i‘nsti"cvu’t’ioh. | o

.Certain, éexierai‘ careef ‘fjelds may requi;ea the establishment qfsepa_rate advisory
bodies to :deal with the problems of program change asd the avoidanbe of duplication.

Evidence supports such a need.
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- L What new programs are needed in fields such as the followmg

1. V‘Busmess Technology, and Industry
2. Teacher Education
3. Criminal 4 ‘Administration and Somal Services
4, Health Professions
5. Environmental Concerns
6.

‘Other Fields ?"

The magnitude of the “fields listed above is such that'separatestudy groups within
Resouree Group IV wereestabliShedi for each, inoluding the addition of "The Future of .
the Liberal Arts. " l)irect and,‘ detailedattentionto each of_these fields revealed‘that ‘
many Inore efforts need to be put “foi'th ona coordin.ated, 'statev.vide basis to produce
B more aocurate statistjioal‘inforniatidn.:_regarding enrollnient- projections‘and manpowey

d_emands,, and to’ deterrnine the i.;iossible' nrogi‘am ‘contributions ‘of each level and type
of institution; :Sleparate:adyisorybodies'for the.fir-st five fields are'recommended as
o'ne ‘means of obtaining such information and;anal}izingit inrelation to the coordination
of prograﬁs. .

'On the other hand, 1t 1s feltthat the futureprograrn contributions of the liberal
arts tothe system for-v the‘»coo'rdinationof post-.-secondary eddcational p’rograrn's‘ can’
b'e enhanoedb‘y‘:leaving‘ ‘sdch _nrog‘rani analysis primavrilyto the individual institution.

’ Enrollments 1n liberal arts are deeliniiig and the current tr’end is .tov'vards‘ vocational
or ca-reer‘—_orientedJeduoation;‘ The handwriting onthewall‘was e‘xplicitlydescribed
by Mr. L. :C.}lenny at the Master Plan.‘oolloquium held at Sodthe’rnz.‘(lonnect'iout State

‘ C’ollege on.Senteniber 2'5',j~ 1972- Dooilnient v#6, Cor_nrnission for Higher'Education.l,
Mr Glenny pointed out that the current si.tuation parallels that,of thel&"}’o's to 1850's
‘when olassical Latin and Greekeduc_ation was no longer considered "relevant' and .

institutions of higher 1earning either ohanged to meet new demands or went out of
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existence. The relevant areas in the mid-1800's were agriculture and mechanie art:s. :
Teday, there is a broad, ranée of relevarlt,f career—orienteddiS'cibiines ‘WhiCh studeats ‘:
are'lseeii{in‘g out‘b ‘sometimes_to the detrimentAof co’ntemr)orary ;'pure'; liberal arts pro-
| grams (which differ .cqns“id'erab'ly fr‘om‘those of the last cerrtury)v.‘ |
Despite the lileak picture for the’ contemporary brarld of "pure' liberal arts‘, it is
premature to SO_l_xnd the death knell of a liberal’e‘du.cation. ‘We muk.s"t, however, heed the
leeson_s ef‘ the lastr'eentury and change in _I"esporxee fe sfudents' needsand interests.
There are puriefs ameng,us v‘v‘ho’ will insist u‘p‘o‘n upheldiinvg‘the.ir lofty étandards, just
as there are‘of‘)portunis't‘s‘ lvvhlo“.,wil‘l pander to t\he “desire‘s of eqme students fbr;course‘s‘—
dealihg With the lat:est ,;.)opular “fad‘.‘ - Bet‘ween these extrenies lies_[a faliowareain'which
: educators_ can re‘s“po‘n‘d fq‘ changing Stadent intereSts ar‘xdv t‘o\‘ demagds for relevapce without
_compr‘om‘is’ing either:"principlers’er standards Strong: 'mterest hasl~beende:mon:strated
‘eri.-the part‘of soﬁie stﬁdente and fsome.facalty towards course ‘offerings wi‘t‘h’fres}‘l or’:ien—
tatiens> and perspectiVes. Espeeially, 1n a period,of deelining ehroliment,‘ t‘hese new ‘
trends:shoul‘t‘i‘"beenc‘duraged and‘ feetered.' Speeifically; the reavvva‘k.eni’ng ferniniet“ﬁQVe_
ment, the ihtrot'ii‘ietionef‘ ‘ethnic, 'raCial,‘and irrte14nationa1 stu‘dies‘programs,;:lln‘d the*in-i
creased impqﬁanée of ivrrterdisci:blinaryv-sFudieevare'but a few o‘f t.hese new trends;
r‘.‘vIn"or-‘der t"o"foster freSh pers’pec‘tivves',- encourage "these new:.trends, "and te mainfai‘n‘
_ the s‘ignifi‘canceo‘f‘ fhe livberalart‘e‘,‘ each’ .inet‘itut'ioh' mustinelude aliberal arts cqmpe-
nent:designed for the nee'dstheinstit’utvien serves. AEach must b‘eas free a:‘s‘ﬁp:ossiyble to
develor: the kindb of liberal arts program"besf suited to its ow‘n‘unique ide‘ntity.' This is
part’icularly’true if inst'ituyti;o'ns are”te f)e able to eneeurage staff te. develop:arld engage
in irino?ative' andr desirable interdiséipl_inary programs. There must be time‘for jntel_

Jectual retooling. Institutions must be supported in their attempts to solve the problems
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of ‘faculty' logi stics created by new programs. In short the wisest re’sponse to the
needs of’ the l1beral arts is a combmatlon of support for more faculty time and for
exper1menta1 pz ograms and supporf for mst1tut1onal autonomy to help create a pool
of cooperative talent on which‘the‘.State can draw across institutionallines. Even
in the: liberal arts. the efforts of‘ the Academic Planning Committee in reviewingb
such programs,' wou'ld contrlbute to their impacton the statewide system for the
coordinatlon of g:v;ﬁl~st-;seconda1'y edu_cational iprograms and tothe benefit of students

throu ghout the State.

B 1. Busmess Technology) and Industxy |

It is recommended that 1ncreased educat1onal opportumt1es be made ava1lable

for those employed in bus1ness,* te_chnolog"y, ‘and indus_try. It is further recommended :

, thatcooperative work—study-programsbe made an available elective program for those

s

students in post—secondary educat1on whose goal is employment in bus1ness technol— |
ogy, and 1ndustry | _ t |
There were a number of responses by those contacted by th1s Study. Group. .The

: maJor1ty of responses d1d recommend in- serv1ce or cont1nu1ng educat1on, or short
orpart_—‘t-1me e_ven1ng, or Saturday courses for those presently e_mployed.“ | These re':s— '
ponses‘aéree with the 'forecastby:the Inst‘ituteforthe Future in that "'H‘i‘gher Education'
w1ll become a contmuous process W1th frequent perlods of tra1n1ng and employment
mterspersed. "#I Th1s also aéreesl essent1ally W1th the recommenaat1on ‘of the Carnegie

‘ Comm1ssmn on H1ghe,r Educatmn "that opportun1t1es be created for persons to reenter
higher educa.tlon t‘hroughout their acti‘ve careers in regular day—time classes, night-

' time classes; summer courses, and special short-term programs,, with degrees and

o ~ -2
ceitificates available as appropriate. '




Such programs will'helpto increase productivity, which is needed in business,

technology, and industry, and will ease conversion problems, such as we are experi--

g

; encing with win‘ding down the war, to cite just two exampleS'important' to Connecticut.
'As noted in footnote bne,‘ "the dynamic' nature of industry in-Co_nriecticut is continually
making some skills obsolete and demanding new ones. The State should employ avail -

able educational facilities and personnel to retrain adults in new skills after scheol
hours." The responses also agree with the recommendation ''that opportunities be

_expanded for students to alternate eruployment and study, such as't_he “'sandwich‘ pro-
grams in Great Britain and the programs at some American colleges. " At present,

there are over Sixty,American colleges and universities offering such progranis of
alter'nating perio’ds of study‘on ‘campus-ﬂand work offrcampus It was also pomted

out that "Major emph351s should be placed upon a shift from passive. acqulsltmn of

knov'vledge toward involvement of students in basic principles and their aﬁplicatiéns
. " - | . l . . . ) 4i
in the real world. "

- Footnotes '

1. "’Issues and Opportumtles in the. State of Connecticut:. 1970 2000” by _
Selwyn Enzer and Raul de Brlgard Institute for the Future Report R-8,
March 1970 . ;

2. "Less Tlme More Optlons - Education Beyond the High School ' by the

o Carnegie Commission on Higher Educatlon pubhshed by the McGraw Hill
Book Company, January 1971,

3. ""Our Manpower Future - Connectlcut 1970= 1985" by thé Labor Educatlon o
Center at the Unlver51ty of Connecticut (prcpared by Dav1d Plnsky), 1970.

2.  Teacher Education ..

This Study Group interviewed appropriate professional persons from the various

~ institutions of higher education offering'teacher education programe. Ma’nyof them
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indicated a concern for the apparent over-supply of classroom teachers being prepared
and produced m ‘Connec'tic‘ut. - In regard to new programs, it was felt that additional
'emphasis,wouldh'ave to ‘be‘plac::ed upon the training of educationai speoialists in such
‘fields as initial and "remedial reading.programs, programs for the exceptional child,
‘urban ed'dcation,‘ and supervision of the instructional process.

Further, it was felt that the variety of levels and types of teacher education institu-
‘, tions is adecjuate to meet the needs of Connecticut now- and‘ in the future. .What is re-
quired is a coordinated efpfort on the part of those institﬁtions to identify those relevant
needs and to determine their individua-l.and collective abilities to improve the Gguality

of teacher education programs in Connecticut.

3. Cr1m1na1 Adm1n1strat1on and 8001a1 Services
There is a behef among the respondents to 1nqu1r1es from this Study Group that in

.C riminal Adm1n1stratlon there should be another program on the gradnate level estab-
lished in the pubhc sector; that the greater 1ntegratlon of the two—year programs with
‘ the four—year programs should be formahzed in both somal services and criminal ad- ;
m1n1stratlon and that a Coordlnated stateW1de adV1sory body in the adm1n1stratlon of
justice would be of benef1t ~This 1s especially true when cr1m1na1 Justlce is v1ewed
asa system rather than a d1s3o1nted series of occupatlons mvolv1ng pohce,’ corrections,
~and the courts. - |

y Cne ‘response indicated the need for a _baocalaure'ate program':vin 'c\:orrections ‘that
would be less oco"ilpationally‘ oriented and with more of a ‘universal approakch to social;‘

behavior.
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.4." Héalth'Professions

The kmag‘nitud.e Qf fhebroblen}é“slgl“l"rounabingtt‘he' ihtroduc&tbn of new ;»1'05.,*:1':11115 in -
the health pr;)féssioris ‘rr.lakes‘ it ’ques‘;;orblabll‘e‘; to ‘suggeét .‘sp‘e'cii'ic programs ut this tit‘nc.t
Almost every‘level‘ aﬁd fype of institution in Connecticut is presentiv involved in some
aspect of the educatic;n of health pr“ofessio‘ns personnel h-bm pru!':)::r;in‘n_m ;n“:‘wl%x,_inm‘,-r‘.»;
administrative and service pefsonniéf“fb"te‘chnic‘iahs. |

A review of these various and sg}parat"e programs was made by th.is Sl.t:rly Group
and it was conclude‘dlthat the_i"eris nged for a fresh a'pp’roaqh to education in the health
fields. This Wﬂl requi're :nbo‘t«'onlyl t‘he"c‘ié“velopmerit of ‘a‘né\‘v system of affiliations and
a new system of financiné:existing,‘ins’.c‘itﬁtions,  but élso a new app‘roe‘m};lto the ihnsi‘c
core of educgfion, parfliculérly in medicine.~ Emphasis must be ‘plvace.d on th‘e‘ op'cmw‘ss |
énd flexibility of‘the-ne\‘avk system,of‘“heaylth ‘education ahd qx‘lythé broad iﬁvélvefncnt of
many institutibns thvr"c;)ugho‘\it the ’Stat‘e.:'"’ Th1s WOﬁld include b(‘)fh‘}.)rivat:{e and pju‘b‘lié in-
.~,--‘é._titutions that have the fac‘ilities,.‘ the desiyre,: and the commitment nééessm‘y» to be
ihv’olved in healt_h educatidﬁ. There musvt‘be‘ assurance of auality by augmentation of
the trénd -of kretu’r‘ning “certain major'ba"s_'ic‘: dis_cip‘lin"es,to the‘u‘-niversity sm‘i;ing.- while
at the same ‘ti,n‘le broadening the"base ‘of. cliﬁicél fr;a'ining by better utilization of ¢ >;'i§t‘i-ng
staffs and servicefac}:‘il‘i’ci‘es‘,. .‘ The ébncépt of a clinical cent:er a.s aﬁ institution or sroup
of éffiliated institutiohs whi_chysevrv,‘e lyi‘eélﬂl‘th';cz_i“re_needs‘at‘ a number of diffel‘gwxwt: ]_evclys
must be further d.e;/elyop’ed a.‘ind refined.“ Such ‘a c‘;e“r‘lter‘ cou‘13d,ha‘v'e a humbcr of :”fﬂiﬂ‘lii(ms,
‘ bo‘th publié a‘nc‘i‘VI:I)r_ivaté,’ énd could sefvé as a foéus“fo‘r'_ car‘e and for. é"clﬁ‘ca‘tion.‘

Furrther; there exists a ne‘edf‘foi;' mobrilizing .and ‘coor‘dir_lating ”che‘ widély diﬂve rse
resources (pubhc and pfivate i‘r‘1‘sti:tutio‘nvs‘, universities, Colle.ge.s,".j.lllli01‘ c_oilcge‘s,

clinics, hospitals, etec.) within the State toward the production of hea]'th“c;n'e nanpower.
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Such coordination in the health fields is not now easily accompli'shed- therefore a
statewide adv1sory body is recom‘mendedto deal specifically w1th the multlfaceted and
- diffuse problems of education in the health fields. It is particularly needed to provj,de
a mechanism for the review and revision of the multiple programs‘ b_eing initiated.
In spite of the fact that a number of professional groups have gathered data‘for'
some time, no.one has currently made an effective effort: by-wh,i,chsound educational “

planning and coordination, based on the studies they have made, can be acc'omplished. -

Although health care 'coordination appears tobe receiving attention inthe recent"Federali":f

leglslatlon for Comprehenswe Health: Plann1ng, few efforts have been made toward
f‘-coordmatlng the educatlon of health care pe rsonnel CAT formally— const1tuted body is

required for th1s purpose. Th1s body must be able to respond promptly to changes It

should have the capaclty to st1mu1ate and to coordinate: plannlng to fill the gaps left un--

filled because 1nd1V1dua1 1nst1tut10ns had not requested the 0pportun1ty to undertake ' ‘
. :‘, o

programs,

5. Environmental Concerns

This isa'burgeoning field and.many‘nevv programs-are needed. Environmentalbj

education serves dlfferent purposes and cannot be treated as monol1thlc. Programs
| should be- geared to two -year, four—year and graduate curr1cu1a.‘ Most envtron_mental ‘ -
educatlon should be mcluded within other currlcula ‘Degr‘ee—granting environmental
programs, per se, should represent a minor'portion- of‘the'environmental training
providedin Connecticut.

The Study Group was able to .identify several main catego'ries':~

Env1ronmental educatlon for the nonspe01ahst (enV1ronmental literacy):
(general -education, communlty educat1on, teacher preparat1on)
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The purpose of nonapecialist educatio‘h (where thé bulk of the effort
should go-) is to increase envirémnental awareness and knawledgc on the part
of those who, by flxeir everyday decisions in their homes and communities-,
‘have.a great i‘mpact on the environment.‘ This type of echlcutioh should not
be on a "oﬁe-shot"' ‘basis,( but _reprasent a confinuing effort directed towards

V v students, fofmer stadents (especially teach‘ers'), and nbn—studexits. :

Faculty’y at a number of -ir_istiwtioas reaéh the general public through‘ the-
media. This should be encouraged and supported ih a systematic way. In )
a‘d‘dition,( a,1’1 environmental extension Servjce, comparable‘ tothe agricultural
extension %éryices yvhich havé'sérvedthéfarmérs of 'Coqnecf:iéuf'and other

L states, should be 'es’tablifsyhed‘. -

b, Envi‘rom'n‘ex“ltal éd‘tic‘atyioh'for the technoiagist:, 5@Cialized tvraini:ﬁg
- There "will be an"inc'rejasi’ngn‘.eed for persons, at'the as\Soc'iate or‘bacca—-i‘:
klal‘lreate,‘l‘evel, f;ained £o adrhi’niatei-' enviro“pzhénigal laws,‘ e. g“."': Ehvirbnménta¥
““_list;/ Sa_hif;a'rians’v'(Epviro“n‘meptal 'HgalthVTechno_logistS). Thesé pe-i~5'ohs-s50ﬁlld :
' havea baswsmence trammgas vl\‘/‘elllas“liqra’c’fical, o’c‘:ciupat:’ional traini‘ng ia .

order to permit them to adapt to technological advances. =

"‘c’." " Environmental education at the advance level: graduate level training and research’ =

”f‘iTl")e’I‘je_ar"eIs‘,‘e‘“\“‘/‘arali‘.p’rogramé in‘4Canle‘c‘:tiéut at the graduate and,‘po,‘_s,‘t.—’gify‘aduate o e

. levels (particularly at Yale). With more State and institutional support, we'have

o :“thé :pot‘ential'fovff stronger; moyfé“s‘igni‘fiéant p‘r_ogra‘mé ‘than“cu‘rféntlyexiSt.‘*‘fFof‘ e

Te

~example, Coxi‘n‘e’ct‘ic‘:ut should 'ma‘ké.a gfea‘tér”e‘ffoirt than at “plresévnt‘in‘the areas .

B ; of Marme”Smences We have théd‘éoﬂastli‘n‘e,f_théf_e"‘c‘:ﬂolgg:icalZ‘I;'Ifo“bl‘e:njis",“"‘yan‘d‘I‘t‘hé_»

- economic and recreational incentives to do more thanwe are in this area. .




In addition to insufficient funding, one of.l’ the factors jmpeding advanced
e.nvironmental education and researchin Coennecticut is the shortage of ap-
proprtate "laboratories. ' ’Much enviroﬂmental study and research involves
observations of natural areas’. To.understand how the ecosystem operates,

and how man's act1v1t1es 1mp1nge upon 1t large tracts in diverse habitats
are ‘required. As the State‘spopulation grows,natural areasare irretrievabiy _
lost.. Those,natl.zral areas held by institutions of htgh»:f.r }earning are becoming
increasingly ivaluable as re,?spearch and .training laboratories and also as open
' spaces available to the citllzens of Connecticut.
: Basi.c research is an important component of any advanced program.
e W1thout a substant1a1 bas1c research program to back up the app11ed research
1 and teach1ng aspects | env 1ronmenta1 programs can degenerate 1nto the 1mme—
d1ate problern solv1ng approach and ”ecofads. " In add1tlon, we are woefully
1gnorant in vast areas in wh1ch dec1s1ons ‘must be made. Onlyvresearch can
provide sound answers. | - |
VIn %dditid’h";to the 1ncreasediflieed 'forz‘s’sfsecialists, there" is also a great and
, ‘gro’vving needfor broadly" trained,enviro‘m‘n'ental"ists ’v'vho are conversant‘with |
"the flelds of law‘ engv1neer1ng, economtcs‘ etc. . as we11 as vv1th the natura1

i phys1ca1 and soc1a1 sc1ences. Only such broadly tra1ned persons would have |

- the breadth to 1ntroduce and 1mp1ement sound env1ronmenta1 pohcles. e

BERRERN
EURRES

6 Other F1e1ds ‘

The exammatlon of the need for new programs 1n these flve f1e1ds also revealet the D

follow1ng concepts. Technology programs shou1d contlnue to be requlred and shou1d be .




frequently reviewed to reflect the latest scientific achievements. In varying
.amounts, “technology wtli impact the first five fields. The teaching staffs should
~ be provided ample ooportunity to follow significant teehnical developments. The
.laboratories ahd teaching aids should be up-to-date. With the cost of this equip-
ment being so high, ekceptional care must be given to program coordination be-
tweeu the various institutions where technology is taught. N
" In any s'f)'ec':'iali"'zé’d"field of e'duéation, an underStanding of other ‘fields should
also be provided. Programs such as Bierhgineering and Legal Accounting should
be proVided.’ The educatioual-rnix of the future should include, in addition to the
‘ general arts and ;some degr‘ee. of job preparation, "the‘ ‘folhlowing‘ c‘omponents:“
| a; “ Interdisctplinary Traini‘:n‘g‘ ‘ |
AN o b, Futures ‘AhaIYsis
| C. | SystemsAnalys_is :
d. ‘Enuironmental Awarehess

e. * Social Awareness
P 5 ) s

£ Manageruent__ﬂPriheiples :

M. Under what. cond1t1ons should new graduate and Rrofess1ona1 programs be added ?.
‘ What reglonal opportun1t1es exist for cooperatlon‘? R : :

o Graduate and pryofes_sionalt;f{Jrograms‘1 are"relativ‘ely‘ ccstljr,to operate ‘ahd‘ te'nd.‘

‘ ‘to make extens1ve demands on the educatlonal resources of an 1nst1tut1cm Accord-

1ngly, my should be added only after the folrowm;__, sleps are taken on an ihstitutional,

statew1dc, and reglonal bas1s
"71.'5» Documentatioh of‘_'hee\d related to s‘ocial significance

9. Resouree'c‘:apab‘il‘ity .




1S

3. Budgetary analysis and justification
4. Institutional responsibility for student placement -

Further, careful collection and analysis of appropriate data about a given program

require that a variety of sources be contacted. For example, the proposed advisory

body on the health professions of the Com‘mission-fo‘r-{'lligher Education should coor-

‘dinate these activities in one field and, in so doing, gather information and receive

assistance about health profession career needs from such sources as the following:
. 1. State Departrrtent of‘ Labor
2. Connectic"ut Institute of Health Mar—~wer Resources
3. | Connectil?ﬁa;‘.z;'i Regional Medical Program -
4. Comprehensive Health Planning (A & B Agencies)

5. New Haven Institute of Allied Health Careers

- : - 6. Professional Soc-ieties ‘

7. New nngland Board of ngher Educatmn
Similar coord1nat1ve act1v1t1es should be completed by the adV1sory bod1es in such

other general career f1e1ds as busmess technology, and 1ndustry, teacher educatlon,

i
ke

' cr1m1nal adm1n1strat1on and somal serV1ces and enV1ronmental stud1es

{Becsnse ofthe tremendous impact of-‘graduate‘and‘profeSS1onal'programs on the

) educational actiViti»'evs an{l‘plans of‘any,state, regionalization is especially appropriate -

: honfth-is“level.v A‘lready', tl%'e”Connecticut State C‘olleges and theUniyverSity;of _Conn'ectz'.cut

are act1vely and formally 1nvolved on the graduate level in the New England Reg1onal

‘Student Program as coordmated by the New England Boaii of H1gher Educat1on 'I‘h1s
veh1cle ought to be ut1l1zed as one. means of extend1ng the graduate and professmnal

‘ eduCational opp}ortunitie's of Conn‘ect1cut‘c1t1,zens Reg1onal opportun1t1es should be




assessed beforg introducing new programs.

- In the final analysis, ‘new graduate and pfofessional programs should be added
only if they are needed in the state of Connecticut or in a region, proyided they are

" not offered in close proximity and provided the demand is sufficient to carry the new
program. |
It would be worthwhile to examine closely the re.sultks of alstudy, "'Surv'eSf of

Changes.in Graduate Programé in Highei‘ Edu_cation,.'»’ completed by thé Hig“hﬂer Educa-
tion Pan{\elrof the American Council on Education, June, 1972. - This study of Si3 insti-
tutions of h‘_igher educatior; in the United States which walv's organized by levels and typés
of institutioné, apd levels and fields‘qif gradliate prégrams; llists‘the' principal 1‘6‘38..‘59}715
‘fo‘i'~ the addi’;cio_n or. eiihlinati()n of graduéte programs from 1(‘#70—74 as given by the ‘p‘aﬂf—
ticipating iﬁstitutiéns. Suph a list ﬁiight provide a useful .guide to the es’tabllis"hrnienf |
Of’d?tailed crite:ria‘for detérlwlining the cqnditiohs plnder which new gradzéte programs

" should :be added or deleted vin‘COnnecticut inStitutiohs.

N. Shbuld_ a Doctor of Arts d‘egree‘-be developed ? If so; at what i‘nstitutibbns ?

As recently as‘.1971:,A bothfthé Cdnnecticut State Coilegés énd fﬁe Un’ive’Ik'sit‘yOf-
‘Connectiéut we‘if‘e considyevrjkng th’e“ develdpmentfof se‘par'at‘s.eyyly)'octf)r of ‘Arts“ degyreépro—
: grg’lms,‘the majof e'ymphé._‘s‘is onyhichkwas;to.be’thé tfaihiﬁé éf })"érsonsj- sor teééhihg,
“positiqns’ ji»n ix;s‘titut‘ionﬂs” of higher education. - céntrésting the iyaditio@ i_)o;jtg)f k‘éf‘ ,
P‘hrilos’ophy dééfée pkr‘ogféms.‘wit‘h"their ein‘phasi.sfc‘)‘h"dbiiihg feéearch; tﬁe Doctor of‘

~ Arts degree programs were tqihclude supervised teaching internships and spec.

-

evaluation of teaching competenéj{.




Currently, the decreasing enrollments in colleges, and the widely publicized
oversupply of PlL.D.'s, have made the need for such programs less imperative.
More attention is being and shouid be focused upui the retraining of teaching faculty

through in-service programs and the recycling of other Ph, D.'s into teach.ng dis-

" ¢iplines where there is a need for faculty.

While it is recommended that such Doctor of Arts degree programs emphasizing

the teaéhing role not be’ developed in Connecticut at this time, it is important that

further study of doctoral programs in such fields as public administration, criminal -

justice, and social work be initiated.

O. Should a t'h'ree—year baccalaureate be developed ? - If so," at what institutions ?

“All institutioné of pOSt-'-S'é(i".'.)I’ld:'i.‘I'y education sfbuld ini?ést.igatetiioﬁgfltfully and
thorough}y meéns through which the’y can_make n;oré‘ siffe__zctive use of tim‘e‘:'a‘s' rélated
to_educétional “pro,jgrams.‘ "‘Th'ere‘ is nothing szlly.cred abo‘ut the time éeduence of the
tfgldi.fjdnal‘ Vfwo.—“yrear degrée,c’jr}the.fo‘ux;—;yea:r degree Evér&effortshouldbe made

to meevt“the current needs of‘stﬁ:ients ,‘t‘hrough ‘experimén\tal Y,'c'c)llege‘calendarsvv

“including such-things as credit by examination, credit for non-academic experiences

- work-study programs, short and long-term institutes, summer sessions, evening
- courses, trimester plans; and the quarter system. .

"One such ;experin"lent could be the formal introduction of a three-year Lirccalau-

reafté prdgram at one public and one private college for the purpose of evaiuating its

‘results in two différént types of institutions.
'On‘the other hand, institutions “shouvld"b‘e‘fr'ee“ to,‘ awar‘d't'h‘e‘ apprbpriate' degree o

“at ‘whatev‘ér_time a student successfully completes the degree fequirem‘en't‘s‘of that

g6




institution.

'J‘hc widespread utilization of the three—year baccalaureate degree program
might p‘m‘\:"ide an altérnutive to the longer term involvement of students with an
institutioﬁ and tend ‘t:(?‘conser\'e existing educationa] resources such as 1':1c—ulty and
fa‘ci'lities. Such utilization could be in.a numbei’ (;f academic fields, but there is
not much suf)port for tlll‘ée;yeaf professional degrees such as in business or en-
gineering. The Carnegie Commission did recommend three-year baccalaureate
programs, but the Resource Group 1V StUdy Group on Businevss, Technology, and

Industry does not.recommend three-year programs in professional areas. ‘ S ‘ :

“ERIC -
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Section Three

[ 3

Sub-Committee Reports

I. Sub-Committee on Process

Realizing that the required questions represented onlxa minimum data
reqnirement and that the answers did not exhaust '111 possible discussion on
the importa.*nt topic. of programs in the post-secondary institutions in Conhect-
.u,ut the SL eornmlttee on Process now offers some thoughts on add1tlona1

areas of conq,é,rn.

A; ‘b One ‘of the prohlerris in deVeloping a"process for statewide coordvimnationof
educational programs .is to ’balance pnblic interest with an cppropriate degree

,_ of institutional autonomy”fforthe purpose ofestablishing a'quaiity diversified’
'flex1b1e acceSS1b1e, and open system for the coord1natlon of post secondary
‘educatlonal programs in Connectlcut . 'i‘here a're presently 138‘post—seoond.ar‘v‘
1nst1tutlons in Cm nectlcut avalla‘ole to serve the approx1mate1y 150 OOO per—
‘sons def-urlng post;secondary educatlonal opportun1t1es each year.‘ These :
1nst1tutlons ‘are suff1o1entlydlverse to proV1de educatlonal opportun1t1es for. . J

Connectlcut c1t1zens. ThlS d1vers1ty need to be coupled w1th access1b111ty,

ﬂex1b111ty, and coordmatlon

~B. An nnportant aspect of post secondary educatlon is 1ts relatlonshlrs tc, the

labor ma1 ket and ]ob opportun1t1es and the ab111ty of gradt.ates to obtaln employ- i

: ment 1n f1e1ds for wh1ch they prepared However, 1t would be phllOSOpth?.n...y




inconsistent with democratic principles to est::: iigh program quotas in the name

of manpower planning since it is not a function of education to guarantee a job

anyway. What the institutions, singly, and the System, collectively, can do are

to provide guidance and information on long-range employment Opportuhities, to

correlate formal educational experiences more closely with the world of work,

to increase opportunities for retraining and reentry into post-secondary,education,

and to decrease the emphasis on paper credentials as prerequisite to employment.

The establishment of a statewide process of program review under the Aca-

demic Planning Committee jarid the coordination of programs would tend to aid the

improvement of the relationships between post-secondary education and.the man-

power needs in the followirig ‘ways.

1.

To f‘_acilitatefmo‘vem‘en‘t of‘ students among the varipué levels and types

of institutions and to implement viable‘care‘e'r‘;programs. In each career

field, there should be a"‘sf)“ec‘trum‘ (‘)‘f»"practitione’fs, including specialists,

‘generalists, paraprofessionals, technicians, assistants and aides, and

-there should be, within the system of post-secondary education, ‘oppor- |
 tunities for ‘pé‘opile t'o prbcéed.thidggh ‘a’y"_c‘orhryhéxfx‘suréte‘ spectrum of pro-

-grams necessary.to move ina career field. = = . -

To avoid u'nnecessal‘ry“l‘ddplicatit)n‘of“_spécia{liz'éd programs, to maintain -

| ‘quality,"c,hi'()ughra p'oo“lving‘of I‘jesburéeé; ‘and to 'pgé‘vent "ocking in" of

__‘institutjons and individuals to p"rojgrams" no ldnger relevant to their = -

.~

. needs. -

To«permitfnapid adjustmeht‘ to Changirig vocational needs cf students.

I Ci"ci‘z‘en‘s o‘f‘fall ’a‘gés‘vf ‘ri.e‘é:d‘ad\'zi‘cé a‘nd‘ ‘informat‘ion_alal‘(‘)u’c how best ,to‘_ ”




satisfy their educational need‘s as well as how to‘ relate them t‘o‘ em-
ployment prospects. Institutions. need information dealing with the
relationships betwéén nationzil mz - ver projectidns a‘nd?ty‘he sijé;.tg
educational planning pertaining to manpow;er.‘: The 'Cégﬁn@iséion for
Hig}'ler Education should pro,’vidét}iis"iﬁforma.tion thro'ughwsponsoréd
studieé and should offer a broad guidanée prcigréxm including the pub-

a lication of‘ all edﬁéétional dpporfunities 1n the systeﬁi_, the 'care’_ers to
which programs are primarﬂy addressed, and a clear statement of
the most efficient procedures for student movement‘through the sys-

| t_em.‘ Updated information on the short-range future excesses 'and ‘
Sh.oftageé of‘“ érédt‘lates‘ in. 'Certéin fields should vél‘yso‘ be readily ‘avail-;:

able to individuals and institutions.

C Conside.rationé of puﬁlic aécduhtébility requife- that the public be as'sufed;,:"’,g
.thatfpgblic ’fu‘nd‘Sj for post—seébihdary edq%:at_i;ﬁn are b'eipgf -s‘,pent‘ effici:ently‘andt;

‘ ..‘e;ffelc::"ci.v’el'}‘ran‘d,t’hat bri&raté iﬁst-itufiéns, .sharingfinv thQSe fuhds rf?r_j p_rqgru‘ya"rrfls’,_‘ o
for Whig;h such funds“\;vwei"é yéought‘ and of_.f'éred', be héld uto' thé sameaccountabll—
: 1tyas thepubllc irisfitﬁtid_ns. Eff101ent inlizatio@- o‘f fl.ihds 'feqﬁirés ’co‘or"dinati‘o’n
. of progra’r‘rriv‘brlan’n‘ihg “\and "chat“ the' iéppréxiyr‘nat‘e'lyv‘IS 0, OOO» ‘p‘ers‘ons ..de s1r1ng ‘post_
secondayxx"y 'education programsbe sefvléa ;by fhe ”138'd_i‘ffe‘rent‘pdsvt'.!-'s’éconda.r"y .
"ian"‘citutions’: in Co’nvile'c.tic‘iut 1n a h1gh quahty ;mar:lnel‘-; Sukchv a dema:nd‘sho'uld:bé
~ met With‘the };flollowing,‘r gﬁid,eliﬁésr in ﬁiind. o |

1. T“hye'h principle of public écg@untability,s‘hould,‘not ‘b‘e‘. pérmitfed to stifle .

local ‘ins‘t‘itution‘avlt”pl‘a:‘ri’fntin“g.‘“";Divjers‘i’ty and ﬂexibilit}?" are ‘iny “;‘jbssi‘b‘l‘e o
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when individual institutions contribute to the system for the coordina—

tion of post-secondary educational programs through the utilization of

- their i'n‘st"itutional autonomy in the employment of the unique talents

and characteristics of their faculties and students. By developing
sp@’é‘ial academic, professional, vocational, and public service pro-

grams, and by identifying and mspbndi’ng to their particular roles in

_'rrieeting the educational needs of the citizens of Connecticut and shar-

‘ing such plans and information with the Academic Planning Committee,

. the individual institutions could contribute to the strengthening of the

whole statewide educational program. ..

" The major responsibility of the Academic Planning Cammittee would |

be to d‘e'v'evylop“and maintain quicies»"an'd-‘-'pl;;bcedlires’"Wﬁi_ch would pro-

vide public accbun’pability of educational programs on a fair and ob-

jective basis for all levels and types of post'-'-;se"c:Onda'ry iri's’ti‘tutidr‘ls. :

Students, ‘f‘acullt'y,,.z;hd adrhini(st’r‘ators’ of indi\-/idualy‘ihstiﬁtiuti‘ons should..

‘ }jéve ample oﬁpbftunities' td‘determine local conditions and‘p‘rog'r'ar‘n

ébntén’c through w‘hétever internal procedures necessary and to present

o “'therir case for pfdgr‘am_charig’evt‘o‘ the Academic Planning Committee of
i tihe_!‘COmm’ission fo‘ri Higher Edﬁcatioh on an Qpé‘nv‘a‘nd object‘ive"basisy.

. “After the various inStitutions have presented their cﬁyasés for program

z_ipproval ahd ‘budge‘t’ed pﬁblicfunds for 'progr‘ja‘ms, 'ahd after the alloéa¥
tion of funds is made by the‘Com‘r‘nission for Higher Educétion,f then
each institution should be allowed to 1deterr‘hine“for itself, internally,

the best way of utilizing its fotall‘,resburées, inclu:ding p‘r\ogramfprior-‘-‘”

_ities and program costs.




D. The heavy empbasis placed upon fhe utilization of existing post-secondary
programs. and existing institufions as the bases of a system for the coordination
of post-secondary educational programs should not be interpr'étyed as a neglect “
of new program planning or of a laék of concern for innovation. I‘n truth, a
coordinated system of divefs-e programs can provide the vehicles for the ;/ariety
of widely discussed, innovative, alternate ways to deliver educational services.
Easier access to professions, to deg:rees, to trapsfers, to credit by examination,
to part-time matriculation, and té new career opportunities, is meaningless un-

less educational program - provide for such movement.

E. Serious consideration should be given fo those citizens not presently availing | .
: themvselves of post—sécondary education. | Exténsive, ih—depth efforts by fhe
Comrﬁiss;oh for Higher Education to publicize the diverse educationa)lo‘pportu—
nities présently available in ComyleAc‘ticuAt shoull‘dk be ’coinplet‘ed fofthwith, along
with organized efforts‘ito determipevthe educational needs and ‘intelrests of.this
group ‘Qf_cifiiéns. - I
F. P‘régra{m ’pl"anning should 'str'iv'e for a "fusioh' Of bdth eduéation ‘and' jcraining, |
“and develob ’progra‘r‘n‘s on severval' ~1evels which inciude 'genera:ll é‘c‘_iucat‘i(‘)n“‘bhis ;
specialiied eduéatiohhnﬁlu's, ;c,pecializeci ‘trainihgr., intern“shi“pyé‘,, zéjn—,the—jéb“e’xp“eri_.
et‘lyc‘:‘ﬂes, WOr‘k—Stuvdy‘ pyrog’r.ar”n‘s,,,f:ield work, ahd inde}’)end.e'let"é’ic‘:ci‘y v‘sh<j)u’1d be aVai,l_
: afble 'doncu:rrent‘ly‘with fofmal academic p1‘ogramsi,th1;ou'ghout' the edﬁcational |

career of any student.

* G, Closer tie-in among post-secondary education and the elementary and .

sécqnda;fy séhools 'should occur to en,a‘lbl‘e““ more young p”‘e',(‘)‘pl‘e to fulfill their
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maximum potential and to profit more directly from post-secondary educational
opportunities available to them later. Program planning which includes this tie-
in should result in a highly piuralistic and differentiated system of post-secondary

education in which many more needs and levels of :bility can be served.

H. Theré seems to be a feeling that educational costs must be curtailed, better

management applied to existing resoufces, and unnecessary and unprofitable pro-

‘grams eliminated. Implementation of the nine recommendations contained in the

report of Resource Group IV (Pryograms) may be one way through which these
aims can be accomplished without sacrificing the educational needs of the citizens

of Connecticut.

I. Proﬂé;ér.ns_ should be accompanied by the poliéies and procedures which create

flexibility and allow for the realization of such concepts as "contiriuing education. "

.

Shifting institutional emphasis from the old, pattef'ned, lockstep probgres'(sions to

" continuing or life-long education, and increasing the role of the sys‘tem"fdr‘thé

' coordination of pos_t;-Secondary,'éducational programs in dffering many different

types of programs.in response to demonstrated needs, are major ways through

‘which co"ordinaiféd‘, Statewide ‘plannmg should charige Society's traditional view
-of post—,sec(mdary?educ;étion as pri‘n.iar_ily"for an elite: group and lead to a-pari’cy'

of esteem or general social acceptance for all institutions.

‘Members of Sub-Committee on Process

Co-Chairmen: = Edward Liston an'd,;'fjheﬁ&sy‘Namer ‘
: 'M‘embe‘rs: Lo Si'stve'r‘“Helen»‘BOnin ‘
- ‘ ‘Kay Bergin- *

Robert-Lorish
‘Marie White




Adjunct Participants:*

Dr. Harry Bennett
Quinnipiac College
New Haven, Connecticut 06518

Dr. Thomas Clark

Center for Higher Education
University of Massachusetts
Amherst, Massachusetts

Dr. Jewell _Cobb
Connecticut College

New London, Connecticut 06320

Dr. John Collinson

University of New Haven

West Haven, Connecticut 06516

Mr. Charles P. Condon

Executive Assistant to the Provost

University of Hartford
200 Bloomfield Avenue -

West Hartford, Connecti-ut 06117

Sister Ann Connolly

~Albertus IVIng‘lS College

New Havcn Connec 1cut OGi%ll

" Father James Coughlm

I’alrfleld Umvelolty
Fa)rfle‘d Connectlcut 06430

‘ MrS‘ Ihr)‘iet‘ D‘u'is
) Hartford College for Women
_Haltfmd Connectlcut 06105 -

1‘. Charles F01d

‘8acred Heart University

Bndocpmt Connectlcut 06()04

‘Wesleyan Umver51ty
~M1ddletown Connectlcut 0645'7

Dr. Phillip Jordan
Dean of the Faculty
Connecticut College
New London, Connecticut 06320

Dr. Frank J. Komisar
University of Hartford =~
West Hartford, Connecticut 06117

Mr. Don Muahan

Center for Research & Development
.in Higher Education

University of California, Bml\eley

P.O. Box 81, 2150 *shattacl\ Avenue

- Berkeley, k.lhtomm 94704

Dr. F. H. \Ic}\elvey e oo

Center for Research & Development
fn Higher Education o ‘

University of C'llllOUll"l Bml\eley

' - Berkeley, California, 94704 - -

| Dr. Ildwiz\ VP Nye

Trinity Colleoe i , v
Hartford, Connectlcut 36106‘

Dr. Robelt Rosenlnum ‘
Charncellor: ‘ AT

I"lthel‘ Charles Sha“f
St. Joseph College
West Hartford, Connectlcut 06117

* Inclusmn on this list does not necessarlly indicate agreement with the
imqus “nd re(‘ommendatlons contamed in thlS 1eport : .




II. Sub-Committee on Levels and Types of Programs

A. Levels and Types of Institutions

| During the examination of the levels and types of programs currently of-
fered at the post-secondary educational institutiions in Connecticut, itbecame
evident to this sub-committee that such programs are functionaliy synonymous
with the level and type of institution at which they are offered.

Levels and types of educational programs are so dependent upon the char—
acteristics of the institutions at which they are offered, that for purposes of
discussion and analysis, these'post—secondary instit)utions were organized
into rather hornogenous groups of institutions with sign;ficant similarities.

The inclusion of proprietary schools and hospital schools in this grouping

" list was to extend concerns to ali of .posﬂt—secondary_education and not merelyf
higher education and to recognize that there are almost one hundred such
institutions in Connecticut. Of future significance is the fact thct the 1972
Arnendments to the Higher Education Act include provtsions for the granting
of federal funds to such 1nst1tut10ns under appropriate conditions. Accordlngly,
therefore, the post secondary 1nst1tutlons were arranged into the seven '"units"
referred to so frequently throughout the report of Resource Group v (PJ. ograms)

The level of an 1nst1tut1on is. usually determlnedb‘y the trad1t1ona1 length
of time requlred‘ by studentsto receive wlhatever highest terrninal award R
‘(cert1f1cate, d1ploma or degree) is granted by the 1nst1tutlon in defining. .
type many othe1 variables. are most often conS1dered governance (pubhc ;
or pr1vate), program emphasls (11bera1 arts or vocatlonal); and.pr1mary

nature of the student body (commuters or res1dents)




"Units" of Post-Secondary Education

Proprietary Schools

Definition - Private, profit-making schools for trade instruction and special
occupational training certified by the State Board of Education.

Level - Award certificates only for completion of short-term and one or two-
year programs. Do not grant degrees. : '

Type - Private 1ndependent1y owned by individuals or corporations, with
major program emphasis on specific cccupational skills, and attended
exclusively by commuters.

Findings - 1. ' Widely dispersed throughout the State, mostly in large cities.

2. Offer diverse types of occupatlonal programs with the greatest
number being in the business fields (account1ng and secretarial)
and the computer and data processing fields.

3. Lack of institutional rapport with other educational units causes
" some difficulty for students in transferring and in attempting
to extend their education beyond the "certificate. "

4, .Credit by examination procedure at many degree- granting
‘colleges in Connecticut may aid graduates of these proprie—
tary schools in the pursuit of a degree

5.  Much discussion in other states regarding the possibility of
degree-granting status for proprietary schools.

6. Representation on -Academic Planning Committee of the
Commission for Higher Education skould aid coordination,
inter-institutional rapport, and assure further study of -
status of proprietary schools in Connecticut.

Hospital Schools

: Definition - Educational unlts of Connecticut health fa0111t1es offering baS1c
health occupatlon education and traimng programs ’

tevel - Award certificates for short—term, one oxr two—year programs and
‘ diplomas for extended nurs1ng programs Do not grant degrees

Type - Located throughout the State in. both private and pubhc hospitals
. primarily for the: training of reg1stered nurses and c11n1ca1 tech—
nolog1sts Nurses in training most often in res1dence while
students in otber programs are primarily commuters

- 88 -



Hospital Schools ~ Continued

Findings - 1. Some movement toward eventual phasing out of the diploma

nursing programs which will be assimilated by degree—
granting institutions. '

2. Need for smooth articulation between degree—grantmg col-
leges and hospitals in regard to utilization of hospital
facilities for the clinical component of particular degree
programs. Coordination of such use should be aided by
the Commission for Higher Education.

State Technical Colleges

Definition - Publicly-supported techmcal colleges to prepare those tech-
nicians for immediate employment in Connecticut 1ndustry
who need up to two years of college-level instruction.

Level - Award certificates for short—term and one-year programs and
terminal Associate Degrees for two-year programs.

Type - Public two—yea1 colleges emphasizing technical education as’
' : related to mdustry attended almost excluswely by comrauters.

Findings -~ 1. Recent {1967) evolution from institutes to colleges still
causes same confusion about status of programs and
raises problems for graduates.

2. Articulation agreement between Central Connecticut State
College and Technical Colleges regarding student transfer
into Bachelor of Science Degree Program in Industrial
Technology is'a step in the right direction.

3. Decllmng enrollments, lack of appropr1ate public image,
‘ res.r1ct1ve nature of term1na1 A.;somate Degree, and rapldly
changmg manpoWer needs are areas of concern at present.
Coord1nat10n of program planning by the Commission for
Higher Education should be aimed at f1nd1ng some solut1ons
to these problems._:, :

Regional Commumty Colleges ’

Def1n1t1on - Publlcly supported tWo—year commumty colleges pre- suppos1ng
~ service to a region W1th1n commutmg d1stance of the1r particu-
lar student clientele. - Each of the: institutions is expected to-
o provide fac111t1es to support 1nstruct1onal cultural .and extra-
_curricular programs normally avallable in a comprehens1ve '
fcollege of medium size. ‘

- g9 -



Regional Community Colleges - Continued

Level - Award certificates for short-term and one-year prograrns and
Associate Degrees for two-year programs.

Type - Public two-year colleges emphasizing a comprehensive set of
offerings including three basic programs: transitional "pre-
freshman'' compensatory programs, terminal career-oriented
programs, and transfer programs for those desiring degrees
beyond the Associate level. Attended exclusively by commuters,

Findings - 1. Tremendous increase in number and variety of career-
oriented programs since 1965.

2. Need for smoother articulation between two-year colleges
- and four-year colleges in order to expedite transfer of
students.

3. The lack of coordination of program planning among two-
year colleges and between two and four-year colleges and
the need to develop closer rapport between technical col-
leges and community colleges should be studied further
by the Commission for Higher Education.

State Colleges

Def1n1tlon Publlcly supported multl—purpose institutions of higher learning
fulfilling four interrelated functions: professicnal education,
liberal education, graduate study and research, -and public service.

Level - Award five different degrees - Bachelor of Science, Bachelor of Arts,
Master of Science, Master of Arts, and Sixth Year Profess1onal
Diploma in Education.

Type . - Pubhc comprehenswe state colleges 1nclud1ng four—year and graduate
: _ programs in most of the liberal arts, teacher education, and business
administration; attended by approx1mately 70% commuters and 30%
: res1dents. V

Findings - l.' Prlmary emphas1s has been teacher educatlon marked by recent
' efforts to initiate programs ‘in other career fields. 'Phasing
“oui two—year Assoc1ate Degree programs

2. | Have demonstrated great enrollment growth coupled Wlth the :
recent’ 1ntroductlon of a Varlety of new programs in the liberal .
arts, Speclahzed flelds of teacher educatlon, and other career .

E f1elds ' :
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State Colleges - Continued

Findings - 3. Have made spec1f1c efforts to coordmate program planning
' through a State College Academic Planning Commlttee and
other system-w1de agencies.

4. Geographically w1de1y d1spersed separate colleges. serve
as regional educational centers and further contribute to
the entire state through their unique program offerings i.e.
Central Connectlcut State College - Industrial Education
and Industrial Technology, and Southern Connecticut State
College - Library Science.

University of Connecticut

Definition - "The' comprehensive public university in Connecticut with the
exclusive responsibility for programs leading to doctoral
degrees and poSt—baccalaureate professional degrees.

Level - Awards degrees from Bachelors through the Ph.D, in almost every
o academ1c and career f1e1d with the exceptlon of theology.

Type - Public comprehens1ve state vmv rs1ty emphas1zmg graduate programs
while additionally prov1dmg undergraduate, pre-professional, first
professional, and Master's Degree work consistent with its-own
partlcular respons1b111ty for advanced g,raduate study. Primarily,
programs are offered to resident students at the main campus at
Storrs. The existence of five branches throughout the State and
the Health Center in Farmington adds to the comprehensive nature
-of the programs and to’ the1r stateW1de impact.

Findings - 1. Geographic locatlon of main campus appears to 11m1t contacts
' "~ between: profes sional personnel at the Un1vers1ty of Connect—
icut and other educatlonal units.

‘ 2. Vitally 1mportant that the Un1vers1ty of Connecticut contrib-

' ute to any efforts to coordinate. program planmng in Connect--
- icut smce 1ts p:rogram offermgs cover such a w1de range of
o 'flelds : :

Prlvate Colleges and Un1ver51t1es

Def1n1t1on - A group of twenty- three 1ndependent colleges as: d1verse as the
- -society whlch created them. ‘

Level - 'As a gr01 p, _they award a11 degrees from Assoc1ate through the
Doctorate in two-—year, four-year, and: graduate programs 1n
' almost every academlc .and career f1eld ' :

- !'91: -
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Prlvate Colleges and Universities — Contmued

Type - Private, independently operated institutions, each with its own
governing board; various sizes; different corporate or religious
affiliations; programs teird to emphasize liberal arts on the
undergraduate level with recent introductions of teacher educa-
tion and other career-oriented programs; most students are
residents with about one-half of the11 full- tlme undergraduates
from out- of—state

Findings - 1. = Diversity of these institutions adds to the strength of the
system for the conordination of posi-secondary educational
programs in Connecticut.

2. Many recent examples of cooperation between individual -
private and individual public colleges in ehchange of
students and sharlng of programs. _;

3. More coordination of program planning among these
institutions themselves 4nd closer cooperation between
the private and public sectors on a statewide basis
would be of great benefit to all.

Summary Statement

The diyehse nature of the Connecticut system for the coordination o‘f’ post-
secondary educatio.nal. programs as made up 'of the fdregoing seven '"units'' is such
that it would be unrealistic and unsound. to attempt to prescribe any set of programs
by 1eve1 and typeA of institution; :‘Rather, VieWing this diyversitj)‘r as a unique ‘strength ‘

of the system, an important contribution of this sub-committee would be to recom-

. mend the establié‘hinent of.appropriate ad’visory' bodies to-aid the exchange of ac-

’curate statlstlcal mformatmn, the deflnmg of mutually agreed upon 1nst1tut1or1a1

- roles the coordmatlon of programs and the smooth ﬂow of students among the

Varlou.s levels”and types of programs..' In,other words we‘encourage the Master

Plan effort and have- contrlbuted to the recommendatlons and ansWers prov1ded in

‘ Sectlons One _and T-woof this report In addltlon to that 1nformat10n, the followmg
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remaining input is provided from the several studyrgroups organized to address

different general career fields and the liberal arts.

Members of Sub-Committee on Levels and Types of Pfog&ams
Co-Chairmen: Stanley Katz and Chandler Howard

Members: - Frederick Adams
Claire Berg
Robert J. Brunell
Thomas Connors
Rabbi Jerome Malino
Peter McFadden
Barbara Schutt

. Howard Zettler

- Special Consqitants: Larrie Dean -
Robert Simpson
Thomas Smith

B. Study Group Reports

1. Business, Technology, and Industry
This Study Group‘ felt that tﬂe time avéilable to prepare a report and to answer
the questions iﬁ Section Two was so 1imifed fhat there would be no opportunity to
develop data for it ’thrqugh new surveys; such as the CBIA-RPI "Sefvic‘és‘ to Indus-
try Projecf. " Instead, itl was 'feit that this response had to be based upon alreéd&
_ aflailable data, ‘surveys,‘ publications, efcé. , ahd especially on _the perceptions of
the nééds of business, techﬁblogy, énd indus‘tvr:‘y‘i:t‘)y those who 'se‘xy'vle, study; or are .
_ otherwise aésééiatéd Wit;h businéés, feéhndlogy, 'and‘/‘of, induét‘l‘y‘. 7
vHenc‘e, 'c’:ontactvs.we.r.e “made_ with ééch regional plahhing agency in the‘S.tate,
aﬁd with the 1érgef Chambérs of Coﬁimex"ce,‘ and with-ce‘rfainvofhrer businéss. aséo— ‘
ciations. ’A‘ls‘o, it v{ras"fe‘klt‘ that héad's of bﬁsiﬁeés and tecilnology—ofiehted educa-

tional programs would more likely perc':‘eive these ne»eds;‘ so,‘ they‘ﬁ;vere th_e only




onés generally contacted a’; educational .institutions.. Finally, certain other
groups and individuals appearing to have the potential for knowi_ng'the infor-
mation we needed were alsqfcontacted.

Of all those contécted, very few responded. Those who did, are shown in
the list of a‘djgnct 'participants; So much _of the hard information needed was
simply not available even from those who did respond, and to a large extent,
therefore, conclusions are based on perceptions of needs. In the final analysis,“
this may be the best way to do it anyWay, if t.he right péople are contacted.. In
any event, contributions ;co the answers to the speéif_ic questiqns 1n Sec'tion Two,
\;5hi1e somewhat incomplete and prelimiﬁary, are at lea_st an indication énd a
start. On the basis of this limited study, the foliowing assumptioné were made:

Business ‘and industry dominate and will ‘contin‘ue to‘ dofninate_ the economy
of the State, and must be adequatgly served by the educatiqnal resQ_Llrces of the
Sta’.c‘e‘. Acqording to fdotnote number Qne; the State's économy will contihue to
be based upon industry which offers high value-added and high absélute—value
products'and_ services which emphasize the continuing needs of the State to train
the skilled personnel requiredfby__these industries.

Present Iong—tefm erilployrhent trends will continue in the near futﬁre
with manufacturing employment 6btimistiéally h:oldying its.own, <and‘n‘on-,-}
manugaémring émploymeﬁt _cdntihuiﬁg its steady ris.e.". .Th‘e inc{:reas‘i’ng require-
ment for highef educa.ltioﬁvand specviiali_ze\d trai’n._ing’ w111 cont1nue to charactef'ize
“the growing occupations, ‘mostly usid by bus"ir'less.and' .ind,ustry._.‘ Specifically,
pi"ofe'ssional“ ahd t'ec‘:hii‘ilc.al", | s’éfvice, an‘d"clei;i‘ca‘tl‘y, 6¢cupé;§ioné.a;fe .e)lcp‘ected‘td

grow the most in the near future. A highly skilled work force must continue:



to be the hallmark of the economy of the State.

Footnotes

1. "Issues and Opportunities in the State of Connecticut: '1970-2000" by

 Selwyn Enzer and Raul de Brigard.

R-8, March 1970.

Institute for the Future Report

2. "Our Manpower Future - Connecticut 1970-1985" by the Labor Fducation
Center at the University of Connecticut (prepared by David Pinsky), 1970.

" Members of Study Group on Business, Technology, and Industry

Study Group Leader: Peter McFadden

Special Consultants: Robert Simpson
' .William Wallace

Adjunct Participants:*

John Cgrson ;
Hartford National Bank & Trust Company
"Hartford, Connecticut

David Clarke
Naugatuck Valley Industrial Council
Waterbury, Connecticut

Professor Edmund H. Curcuru
M.B.A. Program

School of Business Administratlon
Stamford Branch.

UmverSity of Connectidut

Storrs, Connecticut

F.A. Ekeblad, Dean :

- School of Business Administration
* University of Bridgeport
‘Bridgeport Connecticut

F.C. Fitchen, ‘De‘an :
School of Engineering
UmverSity of Bridgeport
Bridgeport Connecticut

. -.95.~

Robert O. Harvey, Dean.

School of Business Administration
University of Connecticut

Storrs, Connecticut

Justin T, Horan, President

Greater Waterbury Chamber
of Commerce

Waterbury, Connecticut

S. Kalla «
Western Connecticut State College
Danbury, Connecticut

Phillip Kaplan, Vice President
Academic Affairs
University of New Haven

‘New Haven, Connecticut

' Llici‘én Lombardi, 'Director

State Technical Colleges for
the State of Connecticut
Hartford, Connecticut ~



Adjunct Participants* - Continued;

August E. Sapega, Chairman
Department of Engineering

Trinity College '
Hartford, Connecticut

Warren J. Smith, Dean

School of Business Administration
University of New Haven

New Haven, Connecticut

Arthur R. Waller, Chairman

Valley Regional Planning
Agency

Ansonia, Connecticut

* Inclusion on this list does not necessarily indicate agreement with the
findings and recommendations contained in this report.

2. Teacher Education

The Study Group on Teacher Education was charged with the task of develop-

'ing a reply to the question, "Whither Connecticut teacher education in the re-

mainder of the '70's and the decade of the '80's?" Its first objective was to

‘amass population projections from plaris‘ developed by 'Connecficut colleges and

universities having teacher-training programs; a second objective was the dis-

covery of future innovations which would alter the emphases and design of current

~curricula.

To elicit the primary information and to sample the philosophies of those

institutional administrators charged with the development of academic projec-

tions, the Study Group developed a brief questionnaire. Forwarded to sixteern |

institutions and to several individuals authoritatively connecte'd‘to'teacher—

- training effdrts, the‘qu'estionnaire‘also requested speculations on the "iffy"

topics related to future teacher preparation plans: performance evaluation

. techniques, changes in certification requirements, and program sharing with -

:other institiltions.



Although tho making of academic projections is’undoubt‘edly moTe an art
than a science, and déspite its assumption concerning the use of demographic
information, the Study Group was surprised to discover-the exrtent‘to which the
art took pre.cedenoe over the science. Less than 20% of the institutions surveysd
indicated that their processes built upon a common foundation of demographic
material Which was then modified by reference to occupational information for

.t'he State; to naticnal pfojections; to weights dictated b?f economic conditions, the

socio-economic status of the prospective clients, and the financial resources of

the institution; and to the grey area labelled ''experience., "

1t may be th’at no workable ‘formula which will fit both publicly—supported and
independent colleges can be developed. But until a common base is used by all
teacher-training institutions, projéotions of the type requested by the Study Group
are basically xioncomparable; and extrapolations frolii them are fraught with
peril, if not truly impossible.

Moreover, institutions are not in the habit of making projections for more
_than'a few years at a time, Whatev'or the statistical foundation used. This lack
of oxpertise, coupled with the state of ﬂux in i&hich state a.nd federal finaxicing
plans find themselves, ‘unc‘ertainties as‘fo tho economi'c future of the nation and
state, and the possibilities for future teohxiologicé.l‘adva‘nces_whiciinwill'fat"fec;tv |
, ‘teachin‘g lpi'actice‘; make the proj.ectiohsfof-:flie ’dscad‘e‘ ofthe '80's s‘x_icre’mel}:z
tentative. | S | | | L |

, Nonetheless,‘ despite thé' esssntial noricompa.raii)ility,of;thedat‘a'received
and unreliable naturé of the pred_ictioiis for t}ie ijerio'd 1"98’9.-'-19:90,,;some' general | |

observations may be made. :
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~ All institutions with elementary programs predicted a drop in both under-

graduate and graduate programs before 1975, but estimates of the quantity

of the decline varied considerably. All but one pro*:ction suggesfed an

upward trend would reirnpose itself by 1975, and that enrollments would

plateaiu for the next decade and a half.

The almost vgeneraloptimism surrounding elementary programs was also
expressed concerning seéondary programs.

The pi‘ojectionsv received rei/eal greatest optimism in.estimntes for more
spenializéd degrees, especiaily gradunte, which sholw increases ra‘ng’ing"'
frorn 12% to 25% in those institutions wnich are not coniroiling upper limits
of growth in teacher-training programs.-' ’l‘hese”estimat_es - touching upon
such special afeas' as rearly‘child_hood é(iupation, counselling and guidance,
educational ps&c‘hology", administration and supervision, -and neading devel-

opment - are aféas of possible growth. -

'Despite the data's suggestions (1) ihat the decline in clementary training

will be abrupt and then be foliowed by a rise in enrollments and a leveling
off and (2) that this decline wiil be partially offset by an increase in enroll-

ments in areas of Specialization, the‘incomparability of most of the data

suggests that the estimates given should not be taken without serious ques-

tions and further study.

Most respondents indicated that the concept of a performance evaluation

has merit, but all found fault with the plan currently uader public discus-

sion. ' In addition to criticisms of the plan's expense, its proneness to

political interference and personality clashes,: and its administrative




: cornplexity, severe critic‘ism‘wasmade concerning the hnrm it would cause
ﬁto ch11dren whose teachers were frequently absent because of evaiuation
duties;.~ »Most respondents_ suggested a slower-;-p'aced impiementation and
.further_study, especiaily of the serious‘ reseryations made_byiinstitutions
of higher education,f: professiona;l orga.nizations, Superintendents, teachers, |
} and parents.'
‘ { Be_cause\all : re'spondents. Were coynv.incedthat the current plan will .not.be
| 'imrnediately irnpiemented, most 1n'sti£u£ions had not p'fc;;ecte‘a imrnediate L
' changes to their, undergraduate and graduate programs, 1nc1ud1ng the post—
BS 30 hour programs All ,1nst‘1tutionsw1th graduate p.rograms, 'however-,
I1nd1cated their interest in training. e:valuators through cOurs'es,fworkshops, |
and institutes; 1n addition, one institution has indicated that it plans to
~ contract the'serVices of its 'faculty of educ.ation as evaluators. 4
‘None of the re'sp:ondents 'ventured'to‘predict‘ the quantitatiye leffeo‘::t of the
o changes in the elementary and secondary schools regard1ng teach1ng proce—
‘dures on undergradLate and graduate populations but most agreed that the
- "greatest quant1tat1ve effect would be felt upon the graduate level Two
, trends‘ seemed to be emphas1zed the movement toward greater profess1ona1
. : speclahzation (the retra1n1ng of .generahsts, an increased demand for spec1a1
' ‘courses 1nvolving~retraining or advanced profesSional skill an increase in
' special education demands, the need for greater sub]ect ‘matter preparation
. forl the handling of 1nd1y1dualized and muep-c:vdent study programs the de-
~yelopment ‘of a pre-klndergartenl level)and the recognition that‘co‘nsortium

arrangements may hold possibilities. These trends, the Study Group feels,
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reinforce the recommendations made concerning effective means to achieve
qualitative advances in Connecticut teacher education.

Figures for degrees in elementary education conferred in Connecticut from

1968 through 1972 do not‘agiggeét that the students have been made adequately

aware of eituer the declining market for elementary teachers or the increas-

ing demand‘fo'r. specializations. - Add to those deficiencies, other shortages

~and :ur‘lderprc}d’pction of srp'ec»iay._lislts in r_éadihg,‘ ;bilingl:.u:il educzition, pliys’.i.c’s,

_ ghemistfy, ‘generél“‘-sc,iénc_e, -journali_s"m, speéch and drainétic arts, bu‘siness
. edu'cation; and school .services _(nﬁrse,.ﬁsygholbgist; so_cial.\:xiforker); and
“one cohcludes;that couﬁselling_ sefv_icéé are in ‘need‘ro‘f tremendous impréve-

 Mment.

Most respondents noted that inter-institutional consultation is sporadic and

informal; the exchange of information has little or no effect upon projections.

Several institutions located in urban centers have reported inquiries concern-

ing shared programs; however, since no machinery exists for developing

these into formal proposals, the ins'tifgutidns--'despite a frequently expressed

“willingness for greater cooperation and mutual planning - have m‘adé“very o

little progress toward consor_tiér in ‘teacher'-trainin‘g .programs.

The efforts of‘ihdividual‘institutions to prepare high quality teachers for the

schools of Connecticut are commendable and have contributed greé’tly to the qual'ity
of life for ail citizens, The:fo'llowing‘ recommendations are ‘of‘féred:‘as‘a:me'ans of

aiding these institutions in their continuing desire to improve their programs. |
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In ordér to permit a true comparability of projection fig'ures, the ‘S‘tudy Group
recom‘men'dbé‘tl‘:e deﬁvelopment of a set o‘f uniformly deve_loped é.nd uiliformly
reported projeyctiOns’ which have és a common element their ge;ieration from
deinographié figu_res‘ gaixied from éither H'EW' or the Ce_xisus Bureé.li. Each
set of projections should describe the qualifications of thé aemographic data

made by other stati'stics‘,(oécupational .infohi'r“na‘tion, economic data, and so on)

. and the approximate‘éffect each qualification has upon the raw data. Because

- this pfacticé niay 1eéd to the devélopinent of a‘basic"fornu.ilar approéch useful

to all institﬁtidns, the projéctic‘)ns'shouldilzael reported.in férms of one category
only “(say“, iﬁajjors and c_‘ahdid"ates). They should _ayl‘so be maizitained on a two-
facet basis: in terms‘ of actual and esiimated annual fig*ufesf and éctiié._i and
elsiimated iive year figures. | |

. The Study Group feels that this inforinatidn‘lays the foundation for a data

| bé.nrl.(viisefu‘l to all téaéhér;tfainiﬁg institutions not only for projections, but

“also for inter-institutional planning of other types. If the data bank were“i_r_naing-

tained by th“eb'_Comniiss‘ibn‘for' Hiégh_e‘r_‘ ‘E_dﬁé‘ation‘, ‘the current status and future -

plans of Conneéticut _“tea‘.cher—_tra‘ih_ing programs Wouldrbe‘ r‘eadilyj avé.ilé.ble for -

‘ihspe‘ction‘ by the pubi_ic and for co»ns'vultatio'n by the institutions.
Althoggh‘ the effective date of Co'n.n_ecticut's change in evalﬁation and certifica-

~ tion criteria cannot be predicted, its nature can be guessed: 'greater_stress

will be placed upon the quality of the teachers' pfeparation,' ‘perfoifmanc'é_, and
productivity. .

The pending change offers to feaéher—training'inétifutidns two challenges.

‘ _First, preparatidn of eyaluatOrs which has alréady béen accepted; and second,
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improvement in quality of those being trained.
The Study Gréup recommends cogsideration of the following:
1) The raising of requ.xrement.s for admissit;n to teacher-
_ tréix_n‘ng progrﬁa.ms, both undergraduate and ngaduate.;
(2) The training of b;th ﬁndergraduéte aﬁd'graduate students:'
in the techniques of peer evaluation a.nd‘the éxperien;\:e |
of being‘ S0 (?'valuléted.

c. Attempts tb discuss, pian, and ifnplémeﬁt; trends tﬁWaﬁd greater ‘pro-;
fess.ionalyspe'ci.alizationﬂ aﬁd’inc.re‘:asedrc‘ohso‘rtium arrahgements as pérts
of a conce:rtea'éeffort to r;ais!e the standards of training énd p‘er‘_fo‘i'mance‘- _
wifhin the pfofession should be‘encquraged.‘ |

d. The Comrrilission. for Higher Education'should‘ aésurhe a leadership role in
_bringing to t};e _attentibn of the teachiéxj—tréining. institutions the fact that ‘
their _co.unsel_liﬁg éf»fo‘rté are ;\Ot“'SucC.eeding in; r’riotiﬁtihg their ‘stﬁ'dehts _

 toward those specific areas of teaching where there are manpower needs.

. The Study _Grqu‘b rle§ommendéjthé'de\;elobmeht‘of :a "'.daté; bank;'_ fbr:‘th.é pur— ‘

: kpose’s ‘(')f"‘ri’nt.ex"‘—ins"titutional ‘.cbns’i.i.lltb:‘ation. ‘b‘e'yc‘)"nd ‘the.l l-pvuyrpjo‘s‘e: of ‘a‘célr’de‘rr;'ic 'pro‘j‘e‘étions ;v
for,cbvop;e‘ra}:ion' ,‘ivn ‘t‘h;e, déVeIoprﬂént_b'f _sharéd.. Ia.rogréms'. | ;'J,‘fhefdévelc.)’pmént ‘c-)f .a‘
"défa barikj"\\ sffers_ to the é.bfi'rlr;liSS_iOhfdr: H1gher Eduycatiyvon'anl additvi‘ona'lvopbdrtupity

| f_o de‘VAe‘I(‘)p:for‘i'ria_l iﬁté:z';inst:itutianal’coiope:rét;:fib:h',f elspecial.lyv-among-éoiiéges‘an.d |
ur’i‘ivé-r'sitﬁies ‘in‘ furb‘an; cehfexjs, along w1th branches of ACES :(A‘.x"ea quhop(.ex"ativ‘e
E‘duqa"f'i’oyn'al .Syéterh) andECI Analysesof ;leli'potg.r'aphi‘c)détra,’.compils:lu"ci;)'ns 5qf
so'c‘io,—'eco’nom‘ic‘ needs, and, in‘addition cross-indexed accounts of 1nst1tut10nal

‘res‘our'ces (both in terms of faculty specialties and student ‘needs) i'night pé’i‘mit: |
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institutions to cooperate formally in developing shared degree programs (both
first and graduate), especially in such ""special" areas as bilingual education,

adult education, the training of the"handicapped-, and so on. Students would be .

more readily able to develop indiv_idu_alized programs, especially those on the

graduate level designed to fill gaps in the student's stock of information or to

improve the qual1ty of his per formance Moreover, on the level of continujng
education, the cooperating institutions COuld more readily"follow the model of
the legal med1cal and den'ral profess1ons by offerlng mini- courses 50 that
teachers could keep up- to date and cont1nually refresh and 1rnprove the qual1ty
of their pract1ce Not only would such a "data bank" lay a foundation for shared:
degree p}rograms, perrhit 'greater indivildualization,' andallow a more flexible
(andfaster!) response to the highlj speclalized needs of practicing teachers but

it m1ght also make poss1ble a truly d1agnost1c evaluat1on procedure and engender

t _a truly profess1onal att1tude toward cont1nu1ng educat1on »

Members of Study Group on Teacher Educatmn

Study Group Leader: Howard Zettler

. Member Robert Brunell

AdJunct Part1C1pant Curtis R'arnsey, ‘Dean
School of Education
- University of Br1dgeport
- Bridgeport, Connecticut
List of Institutions Providing Data for Survey:

Albertus Magnus College I  ."Sacred Heart Un1vers1ty

Annhurst College . . St Joseph College - ,
Central Connecticut State College " Southern Connecticut State College ,
Connect1cut College o ‘ : Tr1n1ty College : :
Eastern Connect1cut State College ‘Un1ver51ty of Connect1cut
‘Fa1rf1eld Un1verS1ty : “Western Connect1cut State College
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3. .C_Jriminal Administratlon and Social Services

'}vimphasis has heen placed on the crlminal justice aspect of ’tl"zis report. This
| is not intentional, but arises fromlthe fact that eriminal justice e_duca’tion is still
in a developmental stage .whereas social services has been in a staid posltion fcr
many years.v

-In social service educatxon, however, the commumtv colleges are being di-
y rected bv the needs of the serv1ce in soclal work that is: 1ncreas1ngly sub_]ect to
changlng dellvery systems _’I‘hese systerns,are seeklng to develop team opera-
tions extending-from the indigenous worker :thr-ough the Ph D. level. What is
particularly needed in th1s area is the coord1nat1on of‘ older establlshed programs
so that the pract1t10ners can have a genulne career ladder The programs at all
levels should be mtegrated to a degree that maintains academ1c 1ntegr1ty and
allol:vs forthe greatest utlllzat1on of manpOWer to delwer social scrv1ces

- In theﬁpreparat1on ofa Master Plan for the state of Connect1cut an urgent
'need ex1sts 1n the area of cr1m1nal Justxce and soclal servxces for the coord1nat10n
. of efforts and def1n1t1on of role.s of trad1t1onal d1sc1pl1nary e.ducatxon and the appl1-—

catlon of the d1sc1pl1nes to career programs. :
/

i

The second .concern is that of the maxntenance of releuancy found in new trends,‘
‘of educatxon adm1n1strat1on to /1dentlfy 1tSelf a.s a "cert1fy1ng agency" 1n alternatlve
educatxonal patterns. Many of the patte.rns seek to substxtute l1fe exper1ences other_ ’
'than the teacher student experlence as a bas1s for award1ng credentlals Great -
care must be exerc1sed and greathaste must be avo1ded in: the acceptance of purely

%

-‘exper1ent1al learn1ng in a career as a measure of expertlse in the human serV1ces.
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The reason for caution finds its validity in that experiential'learning that is con~
cerned only with indifvidual'ful.fillment has.minimal affecton the community, while
experiential learning concerned with the -delivery of service:s of a vital nature can
haye either a constructive.or' deleterious effect on many people and hence, must be
7 subj'ect to intense scrutiny. . In such instances,‘ a definite role‘exists for govern—
mental regulatory 'agencies, including educational institutions, to safeguard the
good and Welf?!.e of the people

The outputs of education in the human serVices education, then, are twc fold
one, the ac.cruals for the student himself; and two, the results of the student's ac—
tions on the environment Where his education is expected to make a m’ajor. output.
In human services, regardless of the area, the practitioner, whether in the courts,
police .and/or law enforcement, correctional services, | social welfare, mental health |
-services, or allied 'fiel'ds, becomes an element.of the environment that has a direct
’ ‘bearing on a major av._spec.t of the_life:o’f his fellow' man. | .This being the cas_e,'.then
‘the ComlhiSsion .on Higher Education should ;consider notonly i'ts seri/ices tojthe "
students,; {lout to its effect: on the socialstructure and th.e qualityf'of life i.n‘the“state'
of Connecticut.r |

: ,When‘ the criminal justice system is vievv'edfrom the ~foregoing.perspective, |

the issue .‘of ‘ coOrdi:natio'iiand .rele\;anc&.becomes,paramountz. | |

The 1967 Task‘.F.orce Reports of the Presidei'it's C.om_missionon Law Enforce-
ment and';?ldministration of JuStice haife m.ore than adequatelj identified this need'
for. development and coordination The reports have indicated that the problems
in the most credentialed area ~'the courts - are not too much different than those

of the' least credrentialed areas ‘-'-- the police and corrections.
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. These reports support strongly the importance of educational efforts in the
state of Connecticut towards,'a systematized structure for Criminal Justice as a ‘
cluster in ‘career education. Through-the efforts of the Connecticut Association

of Police Educatdrs and the Connecticut Probation and Parole Association, a

) fairly comprehensive correlation wi_th sducatinnnl wosds inthe areas of law en-
forcement and corrections services has been mainfainéd. Educators iﬁ these
a_x"eais have been-in "reglular communication Qith the.o'perations a'genbies si:[_ch as
the 'M‘un‘icip‘ai,‘ Police Training Council,, ‘indiVid‘ual police é:g?enc‘ies_, probation and
parole services and the co.rrv'e,étions.sextvi(:es of the s£até. On the other hand, |
c“o.ntact with:t‘h(.a courts” has béen limited beéauée of the preeminéncé of the. pi‘e;(;s:- 1
“sional naturé of the ‘court’ system and‘tlﬁe;sys‘tém: of prdfessi§nai legal 'éducatio:n
‘that is _seif—policed. The -ﬁeéds fo:r the courts, howeyer; can bé \deduced frrom
conta¢t wit‘h ¢itizen groups:ihtefested in thé é_ourfs and the revie‘w. of pﬁblicati'ons
‘4 éuéh as th-ej Cdmeéticﬁt Bér J.our"nalléf Dece-mb’er.,‘ 1970 In Vtyha‘t‘ particular. iésmz,
the ‘éﬁtire cbﬁfghts‘wefe delvo’t'edt‘o”:‘:l rsy‘nzlpo:s_‘iutm on judicial iseAlect‘ion‘an‘ld reform.
In ‘ordef fo,_fulfill ‘th‘e" “ri.'eeds‘ o‘f’.crimirflal‘jjus-ticé‘,-“thé_ ﬁéeds.'must b-é treaféd*.;in,
| a systématic Way anldb,»tllqe ‘fi:rst‘ pfe'requisi_t.e‘for structuring stich :a syste_;ﬁi w.o_uldl be .
. o - the"cr.ea:ti"o_n o f an."urhbrelléi" unaer ‘Wl'ﬁi‘ch"every‘ élérln‘eht‘jo‘f the ‘s"ystén‘_l can benefit
from the awareness of the“neéds‘ :df"evér‘y:‘ étﬁer Lélément'of the syste.rn.r‘ I'To“ ‘do this,
thé Masté’ruPﬁlan s‘,h;oulldiénc'oura_geva_rriuli:i'—_i"nterd’i‘sciplin’éry adviéory body ‘t‘llqat ﬂvould'
‘ not ion.lyy_‘coo‘rdi_nat'_e:a ct:)he’_sivve‘, ‘i;'ntegr.ated "pllani"for the,eduéation of stu.delits"wh'o '
| .w'ould fo_l;‘l‘ow?a 'c'areve"r‘ inthe e‘i‘q"‘rhinliétijatioﬁ:of ‘ju’s‘ti‘ﬂce, but’wb_uld 'fﬁyrtzher .@;éfnine
‘ _the,rolé andb‘c,'or‘lf‘;'ibﬁrfion of 'p‘re}‘—se’condayry'édﬁéatioﬁ to post-secondary educ.ation

in the administration of justice. -
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_Ir;‘the context of coordinating for social service educational needs, the greatest
1u_rking danger is'a pre-conceived notion of social sefvice because there is basically
no facet of life in the state of Connecticut that cannot, in some manner, be related
to a social welfare need. |

Coupied with this idea is the constant state of flux in sccial wélfare adminis-
tration bfought on by changing econoinic conditions, chamzing perceptions of wélfare-
nre‘ed‘, the need for greéter effic_ienéy in delivering socizl ‘&Brviée’s, and tﬁé public

- demand for grear’cér‘accountabill.it}yf,.

‘The growth of ”professibnal” sﬁecialists‘ for: fnany"i:{:ea.rs has .tended to focus
oﬁ acbncenfrated continuum of ‘edﬁcaticmal devel.oz_)mentjthat hz;s- not‘kept pace with
.the growth of soci,él demaﬁdsﬁaé witnessed b *he problezms faéea in the deli\)erjy of
medical servicés_; _thé adrh_iﬁistratioﬁ of justice, and socigdl services.

Presently, fhe state of Connecticut is contemplating:the creation of an "umbrella"

- -agency, the Derlpértment of Human Ser\)ices. ;'I}‘h'e‘ crké.aﬁam of .suc;h an agénéy will éré—
ate a tremendous fq‘rce"' "foz“'. ed‘uc‘a_t'ion‘al‘ servic‘iehs; pér'smmei and s‘t‘affrdevelopment;

ac.courita;‘biljty.éervices; téachers an‘d’trai‘n’ers’ (both-_fo_'r"f‘employees,and serviée ré-v -
cipients); _édcial serQicé,ﬁraCtjtioneré and-éuxiliary pe‘é?fgbnnél; _-The‘ ser\iices -‘.n'eed— ‘

‘ed'in a reorganization of this kind ’wkillgene‘rate a demawa for in—service‘educét'ion‘alﬂ

i

sefforts, the ‘~de1‘ir’1e‘at1’on of new titles 'v'vhich‘willvgéné_rate -_ﬂeéd for different c%ur'ricula

design fof the é.’ccbmriﬁ'é;éation Of new-"sry‘stém‘s deliveries. |
‘In ‘the'cont.émplation: of new systemsdeiivex_‘ieS‘,"On{—’,'»'«@xample Will‘.suffic'e to

r‘d;em:on‘strate‘a-ryleed_ fof_cozﬁpféhensivé ,iand coordinated‘:@iucatioﬁali«plaﬁning, the

| concept. of ‘heigh‘borh'dc:)d cﬂild ;nd yo;xth;services;; It is‘-vcontem‘plé’.cédfthat tb'dc’::é‘i‘é

adizquately for childreh and youth with -‘n@n—conforming behavior, heighborhdod '
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teams consisting of personnel running the gamut ffom Ph. D. 's-to unlettered in- -
digénous wérkers will be needed to ca_fry out efféctively the plan. In a-ddition to
meéfing the der‘nand‘:s for new .classes of workers with new educational needs, the
bersonriel reassigned to such ciuties will be in need of réfresher and feorientatidn
~ courses. |
From the professional_ as‘pect, Professor Wyatt Jones, Brandeis University,
envisions the culminatiorrf:;kf% éducationa1 efforts on the paxft.of a social‘w‘orker to
~bea dc)c’torate at the end of thirty yeérs during bwi“hich tinie the éandﬁdate _wou»ld
have félloy;'ed an integrated work and study prografn_ that c-oul‘d produc;e the top-
| dx"awe'r_pro'fessi'o'nal With an educatioh‘that was currg’a’r’lt With present needs.

N _r‘:As.resouréés becdmé more limited and the demahd for services increases,
the peed for a full patterﬁ of educafipn thatr permits a cai‘eer‘ ‘l'a'dd‘er concept with
a propensikt.y for lé’peral mq{zemen’c at qifferent Ieveis ranging from in‘dig“eno,us,. |
seéon.dary, pos#—sééoﬁdary,, cbmmuhity coliegé, babc;élaureate, pqst-gradugte, -.
arnd‘ doctbral .lé‘veyl‘s mu_sf ‘bé conS’;ru_cfed. _ Thls ‘kin_d‘. ‘of‘ patﬁern will;.defnand tre -

"Im‘é“n’d.ou‘s‘plén.nir:‘i'g:‘f.ron‘;i_the pufvéydré quoCiail s.e‘Iv“v'ice édubatio\n‘f; ‘:An4'3‘fl\‘/Ias4tér
Pvlaxll‘ should m.al‘<é’ _éffdrt-‘s‘.to'prov_ide va méché,nislﬁ tb'e’nc_:o‘u‘ra'gé édordiriation ah’d’
l éobperatioﬂ of an a‘dv'ar‘lc’:‘ed nature,“ " |

: In"ther’s“tate of Mafylahd, a_is&siteI;n‘ has begn inéfitﬁted 'ca'lled "2 plus 2 plus
2. Uhder_thfs ‘syst‘vem describéd by lic‘)bert‘:Viva'dziar.,v MD , éssociate degrees,
bac’:}.leljc;r' de:gr‘e'z’és, énd g'radﬁ'ate; éﬁrr‘i;ulé have been art'i'c:_ui;:’cea _‘fo‘r the ben'e‘fitl of
thglfpifaétitiqner; ‘The s&Stem utilizes the stéte co;lénmlini"c.y'colleges‘, ‘the's:té‘l.:é"
unji.v‘e‘rsity, '.andhpri\;at'e instritu_t}'on's‘ suéh as. Joh.n Hopklns ’Unde‘r“:thel s‘y.s"tem,

candidates foi"°the top job eménate from the 'bIjoadést baSe of the c_omr_nuriit:y;
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college and can realistically iook to a truly professioral status .as the ultimate of
their care'efs, TheISys.tem has worked in moving people from their low sociq—
economic status té a higher level wheré fheir empathetic life experience and new
status permits them to be inore_effective with their clients.

Planning vfor: an educational structure of this kind will requir.e the implementa- ’
tion of an advisory body on a multi—ins‘tituti.onal bas‘is that will c‘:onsist‘ .of educators,
- administrators, students, and clients.. The lattér will be included not 6rﬂy>for
valu‘ab_lé input,: but ’to. conform with d_en‘lal‘ndls of natiénal agencies such .as the Model
Cifies program of HUD that direct comfnuriity participation. |

In structuriné education fof the human ‘s‘ervvices area and keeping the need of a
career syétem i.n mmd whereby stﬁdents are encouraged tq obtéin svome skills and
s‘amp‘le the work world beforé returrﬁng to th;‘e.acédem‘ic side, .‘the concept of the
"inverted major" 'sﬁould be in¢01'ﬁ>oratea. Und‘ér this syétem, community college .
prog‘réms wi.ll éontinue L‘to p.ro“vide‘ skills fof empiloymehnt‘pl.us a ba>se‘ for further

: expansidh. ‘S'uCh curriculum-batt¢rns‘préject education ‘t‘hat i‘s 1/3 géner_al, 1/3
o generic, and 1/3‘ Spe'c‘iélized. Curri‘cula. beyond the cox,n‘mu‘nity‘cvol‘lege‘ level
éhould then be évailable‘ to reinforce the cémmunity college and dllow for"chan—
hels that best sﬁit the student. For instaricje, com'munit.y cbllege prdgfams in law
‘ enforcemen‘c,j allow students to continﬁe info areés of soéidlogy, ‘psychology,’ ad-
mihistratiéh, of forensic séien:ce.' | .

Cre.de‘ntial‘s‘ in the human services Ashotllld nof be static. The demands of
slerviCeé afe‘a c_ur‘re:n_t ‘I“‘éa’lity’ and pvra'c-titi‘o{ne‘rs w.ho‘ha_.ve (.ie'gregs'"that are _mofe
than a décade ‘dld";n‘dz:th‘ haVe nOt‘up—gradéd their ‘d‘»egreés:“wi‘thin the:decade

- should be encouraged through seminars, continuing education, "renewing
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degrees" and other devices to up-grade their com_petencies.
Emphasizing the need for "current credentials, ' Charles Guzzeta of the
Hunter School of Social Work, has stated:

"Consideration for the preva g social situation may be
dismissed by some people as a cop-out...However, every school
exists within a social context with Wthh it is in harmony or at':

odds. Schools need not timidly reflect current style. But neither-
is a school an island. A clear example of the price of failure to
consider the 1mp11cat10ns of social situations is the present revolt
of county welfare commissioners.. Much of the disenchantment
has come from the fa11u1e of. school curr1cu1a in the nation and
the conflicting constituencies with whom’ county welfare commis-
sioners must deal...In order to succeed inits goal whatever it
is, and in its currlculum wh1ch is the means for achieving the
goal, a school‘must have a solid base of social support."

Members -of SturdLGroup on Criminal Administration and Social fIServices

Study Group Leader: Thomas Connors
Adjunct Participants:*
Early in November, 1972, approxirnately thirty letters of survey were mailed
: to pecple who are knowledgeable about_the b'needs ‘of.'criminal administration and
social seryice’education; The follc'wing list comprises those persons who ans-
wered the survey in time for the compilatvio_nof thisreport.
Francis Coleman -
Special Ass1stant to the Comm1ss1oner
‘ Department of Chlldren and Youth Services
Cleveland B. Fussen1ch
Comm1ss1one1
Department of State Pohce '
Eleanor D L,oltman 7

‘ Coord1nator Pubhc Serv1ce Career Programs
Manchester Commumty College'




~Adjunct Participants* - Continued

Edward M. Wall

Associate Dean :

Austin Dunham Barney School of Business
and Public Administration:

John McAllister
Director, Law Enforcement Program
Northwestern Connecticut Commumty College

'Honorable John J. Daly
‘ Chief Judge, Circuit Court
State of Connecticut

Frederick R. P1varn1k :
President, Connecticut Probation and Parole Ass001at1on ‘
Hartford Connectlcut : '

Dr. Philip Kaplan :
- Academic Vice-President
‘University of New Haven'.

Beldon Schaffer
D1rector Institute of Public Serv1ce
Un1vers1ty of Connectlcut

Dr. Bruce Bradford
Director of Extension -
»Eastern Connect1cut State College

_ J ohn Doyle , :
Coordinator, Law Enforcement Program
Mattatuck Commumty Col]ege

Richard M. Stemert !

‘Supermtendent Connect1cut Correct1ona1 Inst1tut1on
Enfield, Connecticut: o S

* Inclusion in th1s hst does not necessar11y 1nd1cate agreement w1tn the _
f1nd1ngs and recommendat1ons contamed in this report

Q | S -. . " = - —_._.111‘_“.




4. | Health Professions |
The'he”alth manpower crisis, per se, is not currently the'priority crisis \ve ,
face in the projectedhealth education program needs in theState of Connecticut.
The most relevant"challenge we face is to define, in an actionsens'e, .the‘*hree

C's, Coord1nat1on Collaboration, and Cooperation, from a central base of res-

,pons1b111ty, i.e., Commlsslon for H1gher Educat1on (CHE ' To be relevant, the

P

aforementloned def1n1t1ons must relate to the determ1nat1on of phllosophlcal

goals the 1dent1f1cat1cn of resources both in Connect1cut and ne1ghbor1ng states, ‘
: 45 i : !

: and the 1mplementat1on of a def1n1t1ve program deS1gn and strategy, W1th peer

rev1ew panels to determme 1mpact related to ph1losoph1cal goals.

In order to work toward a rat1onal solut1on to the system of prol1ferat1on of:

'health educat1on programs and counter product1ve preparat1on of heath practi-

tloners we deem 1t necessary to approach th1s ”cr1S1s" for max1mum 1mpact

;from a leg1slat1ve process mandat1ng the Comm1ssmn for H1gher Educat1on to

be respons1b1e for a new d1rect1on pro;ected toward 1979

Wldespread concern about the changes in our health care. syste‘m has Ied tol o

; many stud1es and surveys Some of these 1nqu1r1es have examlned health care :
and related educat1onal problems at the nat1onal level and some have focused
on part1cu1ar states and metrOpohtan areas Although many of these stud1es

_have tr1ed to predict the number and k1nds of health care personnel needed no

coord1nated recommendat1ons concernmg number and k1nds of tra1n1ng fac111t1es

: have been developed e1ther for the nat1on or for. the state of Connectlcut
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Relationship Between Education and Practice

The complexity of educatilon in the health fields requires that the Com-
mission for Higher Education include in its Master Plan for Higher Education
a plan for the health professions. A survey of educlation in the health fields
necessitates consideration not only of the educational system,. but also of the
health care delivery system .in whi_ch and for which the health care personnel
are to be prepared. This consideration accounts for the basic complexity of
education in this area.

‘But very clearly the thing that is true about health manpowereducation
that is not true about other fields of education is the inordinate complexity

In

and interiscl

general, engineering education, legal education, and other professional edu-
cation outside of the health fields do not have this degree of interlocking. A
51gn1f1cant part of health manpower education is carried out within the purv1ew
of the practice of the profess1on 1tself

The implication of our study is:that as the system of healthchare changes,.
SO must the personnel required for the optimal effectiveness and efficiency |
of the system be changed The education and training of these health person—
nel should S1m11arly reflect such change and, 1ndeed for optimal efficiency
and effectiveness, the tra1n1ng s‘ystem- itSelf must change. Therefore, the
1mmed1ate neceSS1t1es for the solution ot' 1mmed1ate problems were c011S1dered,
and it is hoped that the proposals that Were broadly drawn are sufficient to
,prov1de for a trans1tion toward the long—term‘ goals lWthh can be more grad_

ually developed. A brief section which discusses some possible changes in
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the health care system itself, as well as new roles in health care that méy
be developed, has Ybeen'included. However, such changes and such new per-
sonnel will contribute to but will not solve the present acute problems and
are presented for future consideration and development.

b. Summary of Major Features of Health Professions Educational Programs
in Connecticut '

() Objectives:

Reappraisals of health care and educational needs are currently being
made on both the national and local levels. This study is an effort'to make
that reappraisal for Connecticut. Many of the health problems of Connect-
icut, though similarto those in the rest of the.nation, Céln be_solved only
within the State and only Ey concerted action of it's.pubiic officials and

- other civic and professional leaders. On the basis of its investigations,
_the study group_hés recommendedﬂm’a-jor changc‘as in health Kcare'education.
'i‘he stu_dy may include rec‘ommendatfionis,‘ if adopted, which vlvill'require
new State 1egis].ati6n and hew public expenditurest ‘ ’fhey may‘réquire ad-
ditional buildir'lg’s and :equipment,. additior_lai teachers, 'arnd changes ‘in‘
working relétionships among th’efeducatio‘nal institution.s, centers.of med- -
ical tfeétmerit, —and other publicy'and private I“g.asoﬁr‘ces.for h_éalth cére.'.

It is o‘ur‘intent to "t‘ake cogpizance 6f c_a)cisting strengths and resdurces,.,
of variot‘lrs insfitutibn? throughoﬁt t‘he' S‘taté“‘whenev‘er\a‘nc.i where\;er ‘pos‘sible
aﬁd to 'récdm’rf;?end‘their‘ use in Vmeef_ing changlng needs of’hea:i‘lth‘educ‘,ation |
‘wit’hin the system ;for_thé coo;c'dination of’post"—'secondavry educ’:afionall‘ prb—

| ‘grams in Connecticut. - These _inélude:
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I (2 )

(a) Preservation of diversity.
(®) Promotion of flexibility and adaptability.
(c) Financié.l prudence.

The principal aim of this report, therefore, is to offer g‘uidelihes for
unifying the State heaith education potential by bridging existing gaps be-
tween public and private institutions, ‘by reexamining conventional‘breaks
in various curricula, by narrowing separations between university and
community resources, énd by broaden.ing .the geographic baée of health
careers .educatiOn within Connecticut. |

Becau‘se of the complexity of the problem, no simple series of recom-
mendations is possible. In spite of their seeming complexities, the multiple
programs proposed should allow maximum utilization of existing‘manpower
and facilities, hence, more‘ éffi‘c.:ient use of publié funds, including those
avgiiable through var_iou‘s Féderal sou\xy'ce‘s. Such programs should also
provide for a rapid expansion of services in éomrﬂunities ‘in’ which prograﬁs
of‘s_u‘ffici‘en‘t quality to‘ suppoﬁ -education are devélopéd. . |

Data :collécted and evaluated du'ring this ét_udy are included in an ab-
breviafed.forin' only. A mdre ‘corr‘lp‘lete compilation of all data s‘hould be

undertaken during the coming year with careful review and evaluation.

- Decisions can best be >ma_.de when _co'mpleté up-to-date data is available.

Features Recommended:
' The recommendations are 'directéd to two majo‘r_pur_poses. The first.
is to make propos'a.ls Sufficientlyconcrete to encourage prompt inijtiation

of solutions for several of the State's acute problems. The second is to
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make proposals for approaching and resolving problems on a long-range
basis. In the latterlcas‘e, it is clear that many of the recomm'end:itions,
which are intended to serve as guidelines for the future, will need to be
reviewed and updated periodically:.

The report recognizes the ne=difor esducated personnel in all the health
field=sin the state of Connecticut andthe great need for the development of
new kinds of roles for health care persomnel and new types of approaches
to the health care system. In addition, it;recqgnizes the increasing alliance
between the public and private sectors of health care and education, both in
the location and support of these activities.

| Based on these facts, the report fecommends that State funds be ap-
propriated for the coordination and strengfhening of exisfing programs and
for the development of new programé iﬁ educatioh in the health fields, bofh
in»private and pub_lic institﬁtiéns. _ These new prog’ramswoﬁld include those
following the accept‘eud‘ mode of educatio'n,‘ those’trainir‘lg‘ the same types ‘of-‘
persbnﬁel but in vnéw and differént_ways, #nd those tréining new tjfpés of
personnel in new ways.. Theramal‘ga»mation. of the.pu_biic and‘private §ectors
will »increase» prodl'ict!ion of‘ ‘rie(.e»de:dv'p’ersorineyl in the State in the most effe_ctivé ‘
fashién; Such utilization of existing cliriical-facilit.ies.'thrdu‘ghout the State
Will‘wbe‘fé‘r less costiy than the deVe'l(‘).pment' of new schbbls or'if;stitUtioriS.

The rep‘ort‘ further urges that new é.pproabhes to curriéula be made in

all the health fields. Review and inhovation' are imperative in all areas.

' New curricula should be encouraged in both the private and public sectors’

and should emphasize multiple ll"o‘cations and types of experience‘s.“‘
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Emphasis must be placed on the need to teach requisite courses in the
location wherethey can be most effectively taught. In addition, increased
affiliation between private and public sectors throughout the State will en-
courage much needed greater collaboration.between::the areas of practice
ahd educatioh, leading to a fuller exp_loration of the community as an
academic resource.

The report strom:iy urges an increase of health educational opportu—

‘nities for citizens of Connecticut and urges expansion of scholarship and

‘loan funds to make the opportunities realities.

Research in health oare and_, also, health care education is encour-
aged.

It is further suggested that there needs to be improved use of the
communications—library system for health cere information which not
only can enhance research in health, but also cen lead to improyements
in the health care system.

- A key recommendatmn of th1s report seeks to establish a permanent

adv1sory body appo1nted by the Commission: of H1gher Educat1on for the

proper mob111zat1on and long—range coord1nat1on of the W1dely d1verse
resources of the State for educatmn in the health f1elds It Would funct1on

to a1d the Comqusmn for H1gher Educat1on to 1mplement the recommen—

datlons of th1s report to rev1ew plocframs to cont1nue to aid 1n plannmg ,

,and development and to st1mulate such planmng and development

Some of these recom'mendations will require shifts inlocation and

-organization of existing programs. A few will require:construction of
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new fécilities. Buvt the administrative and bricks-and-mortar recommen-
dations should not distfact public attention from the need for changes in the
methods of health care educatiom; All of these changes éyre needed to solvé
today's acute probléms and to give the health education system of C:onvnecticut
the adaptability it requires in order to keep pace with the continuing changes
in heaith»fleeds that lie ahead.

(3) Summary Statement:

The review of the determinants discussed has convinced us that there is
need of-a fresh approach to education in the health fields. This will require
not only the development of a new system of affiliations and a new system of
finaqcving existing institutions, but also a new approach to tlie basic core of
education, particularly in medicine. Emphasis must be placed on the open-
ness and flexibility of the 'hew system of health education and on the broad
involvemeﬂt of ma;ly institﬁtionsl thfoqghout the State. This would inclﬁde_
both private and pubiic ‘institu_tioi"-;s that have the facilities, the dééife, and
the cOmﬂlitrhent ﬁecessary to be in:v-olved in health éduc‘atiori. IThere .must:
be éssurance of quality by aliginentati.on of the trend of returning certain

. ‘major basic diScipl‘ir'les‘t‘o ‘the"uniVérsity sefting, while at the éamre’tir’ne“,
‘bx"oad‘ening‘thé Base ofrclini_cal‘ training by bétter uti.l‘izatiion of existiﬁg :
~taffs and s;ervi‘ce'facilities. 'Thg c'o‘ncépt'.of a clin'i‘c'alk ce/nte:r as an
institﬁfiorl or group olf' affiliated;instittltidns \r;fhi'ch éervé h’e‘é‘lljth céxi'e.
needs at é number of different levels must be further ‘de\l(e'loped and Te-

fined.‘
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C.

An \dvisory Body for the Health Professions Educational Programs

1)

@)

""he Need:

There exists a need for mobilizing and coordinating the widely diverse

"resources (public and private institutions, universities, colleges, junior

~colleges, clinics, hospitals, etc.) within the State toward the production

of health care manf)ower. Such coordination in the health fields is 'nof now
e‘asilyh accomplished under the Commission for Higher E-ducation.» A coor-
dinating body is needed By the State:"to deal specifically with the multifaceted
and diffuse problems of education in the health fields. ‘It is particularly
needed to provide a mechanism for the review, revision, and coritinuing
evaluation of the multiple programs being initiated. |

In spite of the fact that a number of professional groups have gathered

data for some time, no one has currently made an effective effort by which

sound educational planning and coordination, based on the studies they have

m{ide, can be :;c'c'o‘r‘nplished.‘ Although heaith éare coordination appears to
be receiving af.t‘en‘tion‘inv the -r’etjzen‘t Fedefal leéiéiatibn for Coni?rehensive
Heaith Planmng, few efforts have been ‘made towardléo.o‘rdi‘riatirig the édu—
caﬁiqﬂ of health qafg pe‘rsonr‘le‘l. A formally constitute%i bo';iy i;s ’req‘uired
for this purpose. This body mubt be able to i‘esbond prom.pt1y~tq changés.
PefSp_nnel; | |

~Appropriate staff w»ith' an a&eqﬁate o“p‘erational’ bujdget shoﬁldl be ob-

tained. ‘Necessary technical a‘dv.i‘sory comnﬁttees should be appointed and

should be composed ‘of peop1¢ both inside and butside health care and health

!

care edu’cat‘ion‘syStems‘. “They' shc‘)uyld'b’ef"c'apable of dealing-With the special
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3)

health education aspects of problems such ass iibraries, communications,

-and data storage and retrieval systems, aswell as the more traditional

aspects of health &ducation.
Functions:

Program review and coordination - The advisory body should make
appr"oprj:lte recommendations to> the Commission for Higher Education
based not only upon the review of prog’rams under way, but also upon
all other aspects of education in the 'health‘ fi:elds\whieh, in the judgment
of the advisory body, appear to require action.  In addi’nion, it should
encourage and aid in the further development of long-range programs
in addition to thosezwhich apply primarily to nleeting the S%tate"s im-
mediate needs. These long-rang_'e programs s'nould include, but are
not limited to:

(a) a‘ssistance in the development of a communiéation'—library network
for in_forrnatidn .storage ana retrieval , l_inked to both:public and
private institutions,
(b) encouragement and support of—research in health clare de.livery
. sy‘stemsq, thi(s‘ nesearch fo vbe carried out by,epp;onriate public or

private institufions, .

‘(c) - encouragement of progrvarns in education about health care and

health care systems at the grammar and secondai'y school_levels,
and
(d) encouragement and support for a viable eontinuing education

program thfoughout the State.
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Members of Study Group on Health Profession:s:

Study Group Leaders:
Adjunct Participants:* ***

Robert Bergeron ***

Director of Education
Connecticut Hospital Association
90 Sargent Drive

New Haven, Connecticut

Everists Berzins ***

Health Planner

Connecticut Institute for Health
Manpower Resources

770 Asylum Avenue

Hartford, Connecticut

T. J. Dombroski *
Connecticut Chiropractors
Association

Barbara Donaho ***

State of Connecticut Nursing
Task Force -

Hartford Hospital

80-Seymour Street.

" Hartford, Connecticut

John Farlin;g Hokk

Assistant Director of Continuing
Education
University of Connecticut

Eleanor Gill ***
Connecticut Nuréing Association -

Louis Kaplan *ote ok

.,Yale Un1vers1ty School of Medlcme :

Assistant to the Dean for
Communlty Affairs

x ‘ Provided Oral Testimony '
#*  Provided Written Testimony
- kok ok

ok ok ok

Frederick Adams and Stanley Katz

Howard Levitin «<**
Associate Dean

Yale School of Medicine
New Haven, Connecticut

Executive Director
Connecticut Institute for Health
Manpower Resources

John Patterson, M., D, **
Vice President, Medical Affairs
U-Conn. Health Sciences Center

Nicholas Piscitelli *

Chief Radiologic Technologist
St. Raphael's Hospital
New Haven, Connecticut

Ellbert A. Powell ***
Director of Community Health
Services

Calvin S. Price * _ ‘
Connecticut Optometric Society

 Alfred M. Sadler **

Director = . ‘ .
Physician's Associate Program ‘ ’
Yale Schoo.l of Medicine ' . o

Arthur Swartlng *k R } i

 “Dean-
~'School of Pharmacy

Un1vers1ty of Connecticut

Prov1ded Oral and Written Testlmony
Inclusion on this 11st does not necessarily indicate. agreement W1th the

f1nd1ngs and recommendatlons contalned in this report
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5. Environmental Concerns

There is a growing interest in environmental concerns on the part of the
citizenry of Connecticut. This grows out of the current national and intex_‘n&tional
attentio‘n being given to environmental problems. 1t is‘generall‘v recognized that
our en\;il*oxmlental resources ar‘e limited and that we ‘cann‘ot continue to.squander
theh1 as we have in thé past.

Reflecting this interest in enviroﬁmental matters, a number of institutions
have proposed or already implemented courses-and' full-fledged academic programs
dealing with the environment. M(:"re needs to be done to meet bot_h student desires
and societal needé. : Noﬁetheless, it is important at this stage to ‘introduce.some
restraints and quality control so that a proliferation of programs of uneven caliber
can be avoided. Connecticut sgffers, at present, from a shortage of trﬁined en-
vironmental personnel.. In addiéion,’ ourxen\‘firo_nmental training programs are
handicapped by limited financial support. Biolqgical training is especially ham—‘

pered by the shortage of appropriate ~énvironme¥hta1 "laboratories' —- néxtural
areas’where the ecosystem can be studieci.

The Study Group {vas unable‘ to stay within the guidelines p.rovided by‘.the
Resource Groupi that pi‘ogranis bé defineci as courses of study leaciing to ce;‘tiﬁ—
cation, since mﬁch of envi1;0m11ental education should be intégrated into otiler
programs, There aré‘two, somewhat differént, aspects to acédemic envii‘onf
megltal progr'ams... Thé oider, Well‘. es"feiblished ﬁrogfams such as thosewhlch
train sewage treatment plant operators.,‘ garﬁe wa‘rdéns‘, ‘aﬁd ‘evén ééllege pré—
fessors of plant ér animal.ec.ology,‘ predate the currén’@ bu.rgéorjihg of this vfiél‘d.

T.he SkiHS which practitioners require are VWé'll established, and the current
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popularity of the environment should not be allowed to subvert such technical
programs into superficial, "jack-of-all-trades" type programs (although many
technical progréms would benefit from the introduction of greater breadth).
On the other hand, there is a great and growing neéd for broadly trained en-
vironmentalists who are capable of instituting and implementing policy in thié

increasingly complex area. Such persons must be "jack-of-all-trades. " They

- must be conversant with the fields of law, engineering, economics, etc., as well -

as with the natural, physical, and social sciences. Training programs for this

new breed of environmentalist are developing. They are interdepartmental and

interdisciplinary in nature and should not be straijt-jacketed by the requirements

" of the older, better defined programs.

Environmenta} education is crucial and should be included within traditional
disciplines in addition to an interdisciplinary approach. It is important.;that all
citizens be environmentally literate.

‘ Additional need'S’,notéd by this Study Group are:

a. The need to change 'the-facuity rerélrd Ssystem so that pegsons are
encouraged, ratﬁer than discouraged, to pursue imiovative, ‘inter-
-‘disciplinary, interélepairtfnental, and séfvice—ofiented int:erest;
without peril to their academic standiqg.' The problem is obvious,
and its 'solution:depend_s upon changing the attitud‘e:vs and values of
‘the decrisi‘on makers.

b. The neéd fbr aibalyahcel of basic a"nd applied research to back up:the

problem-oriented teaching.
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c¢. The need for funding of modest, grass roots, environm_ental research
efforts to collect ihformation and for educational purposes. At present,
there is a need for this kind of research, but iit’tle funds are available,
The Department of Environmental Protection has, in the past, asked

some institutions to participate but on a volunteer basis.

-

d. The need for a liaison body for higher education in the State. This was
one of the strongeét points to come out of Study Group discussions. An
Environmental Education Authority, independent of existing agencies,
should be established to coordinate and encourage efforts in this area.
It was felt that all existing State agencies had mandates which, in one
way or zinother, were too limited or had é different mission. An
Environmental Education Authority could, or should {among other
things): .

(1) Be aséociated with, but be independént of, the Depar'tment of En-

~vironmental Protection, the Commission for Higher Educatioh,
the Department of Ed.u’éation, etc.

2) Activel& seek federal funds currently available for éﬁvirohmental
stu‘dies, community projects and institutional pfojects under the
Environmental Educafion Act. | |

(3) .Enqourage and cQordingﬁe the sharing of facilities, faculties,
public television ‘_chzlarinels, and alternativé means: of.instruction.‘:

(4) Conduct specializéd g’eneral‘ iﬁterest arid} po.stgrad.u'ate training

programs as required by the State.
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(5) Conduct surveys of resources and needs of the State, as required
for planning purposes.

(6) Review academic programs on the environment.

(7)4- Administer an Env‘ironmentatl,Extension Service, to aid in the
general education of the citizenry as well as providing a free or
low c'ost consultant service to local Town Councils, Planning

Commissions, etc.

Members of Study Group on Environmental Concerns

Study Group Leader: Claire Berg

Adjunct Participants* - Those who attended one or more meetings:

Ed. Delouise, President

Connecticut Environmental Health Association
New Haven Department of Health

1 State Street -

New Haven, 06510

Robert Fenn, Dean of Faculty , P
Box 1046, Manchester Commumty College
60 Bidwell Street

Manchester, 06040

Leon Gorski, Associate Professor of B‘iology‘

Central Connecticut.State College

1615 Stanley Street
New Britain, 0605}0

Harvey Levine, Director

Environmental Health Technology Program and
Chairman of B1010g10al 801ences :
Quinnipiac College

" Hamden, 06518 -
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(Continued):

William A. Niering, Professor of Botany
Department of Botany

Connecticut College

New London, 06320

Victor Scottron, Professor of Civil Engineering
Department of Civil Engineering, Box U-37

The University of Connecticut

Storrs, 06268

James A. Slater, Professor of Biology and Head
Systematics and Evolutionary Biology, Box U 43
. The University of Connecticut
- Storrs, 06268

Carlos Stern, Assistant Professor of Environmental
Economics, and Consultant, U.S. Environmental
Protection Agency

Department of Agricultural Economlcs Box U-21
The University of Connecticut

Storrs, 06268

David C. Wiggin, Director ‘
Environmental Health Services Division
Connecticut State Department of Health
79 Elm Street

Hartford

Adjunct Participants* - Those who consulted, but did not attend meeting:

Hugh Clark, Associate Dean

- The Graduate School, Box U-133

~ The Universit;;,of Connecticut
Storrs, 06268

Carroll Hughes, Assistant Comm1ssmner
State of Connecticut
Department of Environmental Protectlon
Hartfm"d
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"Adju‘nCt Participants”< Those who consulted but did not attend meetmg
‘ (Contmued) ‘

-Thomas Malone, Dean

The Graduate School, Box U-6 -
The University of Connecticut
StOrrs, 106268

Franco1s Mergen, Dean

School of Forestry and Env1ronmental Stud1es
Yale Umvers1ty

New Haven, 06511

. George Whitham, Assistant Director of Programs
Agricult'_lral Extension Service, Box U-36
The University of Comnecticut
~ Storrs, 06268 ‘

“Kenneth Wilson, Vice President for Academic
Programs

Box U-166 o

‘The University of Connecticut

Storrs, 06268

*Inclusion on this hst does not necessarlly indicate agreement with the flndmgs and
recommendations contained within this ‘report.




6. The Future of the Liberal Arts

There is no better place to begin this short report on the Future of the
Liberal Arts than with this quotation, dating back to 1917, from Alfred North

Whitehead:

"The curse that has been laid on humanity, in fable and in
fact, is that by the sweat of its brow shall it live.. But reason
and moral intuition have seen in this curse the foundation for
advance. The early‘Benedictine monks rejoiced in their la-
bours because they conceived themselves as thereby made
fellow—wmkels with Christ.

"St11pped of 1ts theological trappings, the essent1a1 idea 1ema1ns,
that work should be transfused with 1nte11ectual and moral V1slon
and, thereby, turned into a job, triumphing over its weariness -
and 1ts pa1n Each of us will restate this -.bstract formulation -
in a more concrete shape in a000rdance wiitrhis private outlook.
State it how you like, 50 long as you do not lose the main point’

in your details. However you phrase 1t, it remams the sole real
hope of toiling humanity; .. ." »

We see, and we assume that others share our vision, the liberal arts asthat |
broad range of knowledge and intellectual 'activity‘vvhich spans the fields of science,
| mafthernatics, social science, philoso_phy;_ humanities and the arts; We see them
as basic to the discovery and use of all other kinds of knowledge, and to the ways
in which men make the work which each must do as use'ful and pleasurable as
possible, : | |

If these assumptions are acceptable, and if it can also be assumed that the’
State is interested in‘the.needs “of citizens to earn their living (to work) and to -
achieve”measures of "intellectlial and moral vision, " then it is possible to'speak

- of other assumptlons already made in connection W1th their bearmg on the Master

Plan and tne future of the hberal arts
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Intéréstjngly enqugh, those very assumptions could not havé' been made
without reliance upon the Rihds of knoudedge and intellectual processés which
are part of the liberal art'é scheme. The assumptions-are more than ﬁere
guesses abouf our future.. They are info_rmed suppositions which could not be
set forth_,withdut a sophisticated capacity to diécovér and tq use knowledée from

modern science and technology, from the social sciences and the humanities--

ey

from fields, in short; which comprise much‘of ";vhat we call "the liberal arts,"

a. Assumptions about the Future

- () The "future assumption" of "fast change” requires that not merely
a svmallfelite, but élso a Slestantial proportiop of the pop‘ulation_v ‘
“have wide and continuiﬁg access to ‘civilizing k‘nc.awlyedge, i.,e.. to

knowledge that ehables men to live w‘ell togethei', fo respecf the
matéfjal‘ and cultural needs of others, and to order priorities of
choice. Change ocdurs so rapidly fhat adaptation to change Willl
cause hunﬁaq suffering and disloéétion even aé it créates bepefits.
- The need for high Quality edgi‘éational dpﬁdrtuhity in ‘the‘h‘umaniti‘es
and social sciences will infénsify. ‘The‘se fields bring the invalu-
able news of human experience frbm many times a‘nd:places foA
 bear upon the éufrent'moment and upon the .future. If major
eleiﬁents ‘arhong us cénnot aQéil themselvés of continuous oppor-
tﬁnity for learning in these fields and for developing the skills
requirea to adv;emce fhat“learning,, th‘e‘nA the res‘ult can‘only be

disruptive to individuals and to the social order itself.

A T
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ERIC

Aruitoxt provided by Eic

- Two "future assumptions, " " characteristically more complex ?

'important emphasis upon Pacific Basin Area," touch upon

The "future asétxmptioﬁ" Qf "rel_atively less employment in

goods production, more in scrvices, government" will develop
greater public demand for and ipteres"c in learning in the social
sciences and arts. Until fcbge transfer of work 'frofn production

to services is stabilized, special emphases will be necessary

in those fields which énable individuals to re-learn and to learn

anew, and which enable others in private and public enterprises

to come to-decisions on the development of activities which

are mordlly and socially beneficial, and which can be plarmed

for and implemented with economy and with minimal social

disruption and human cost. In short, there will be greater

need for_ general education ambng the p’opUlacre‘ at large and
él#éatefneecl for épecializatio‘n in certain I‘Tiélcli‘s“s‘o "éhat the ‘
leaders in society will Be capable of judgrhent that is both
c’reati\%e, practical, and .economical.

!
2

interdisciplinary work, " and "internationalization and more

the same crucial center.  The distinctions between areas of

knowledge are arbit'ijary, and however necessary at the begin-
. N ! :

ning of general education, these distinctions evaporate as : AT

the educational process advances and as the outcomes of educa-

tion a1 utilized. The sQientifiC‘ s”pectfum'of,the liberal arts
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provides the detailed specifics of investigutory objectives and

processes which will require special and continuing support. With-

out that support, undergradﬁate education in t‘he sciences, advanced
study and. research will themselves Knot be of sufficient quality to carry -
the heavy demand which \vill not only‘ be niéde \by our scjences upon
one énother, but also which will be made upon all s‘ciencesv by the wide
range olﬁ»"consumers"' who increasingly m‘e. depe'ndent upon scientific
knoxvledge to séfve the myriad needs (not the least of which are‘ the
needs to conserve the environment and to use technology _benefiéially)
of civilization as it advances ‘heré and elsewhe?e in bthe'wo‘rl‘d.

- The same support required by the international languages of the

'séiences will also be needed by those fields of the‘liberal arts in Which

man discovers, examines knowledge, and imparts. it to others in useful

forms. If communication among men is to improve, if men are to

understand their own roles more fully, and if they are to appreciate

their relation to other peoples now unknown (even when those peoples -

IS
9

'live‘among‘t‘hem), then there must be well developed opportunities‘in‘i

all levels of the educational ‘scheme’ for t‘eaéhing, learning, and ex—
perienbe lin such‘fiqlﬂ_‘ds‘,. arhoﬁg oth.hers,,as history, languages, litera—
tufes, linguiétics, anthropology,,philOsophy, reiigion, ‘and poiitica‘l
séienée. If internati§nalization of interesfs i‘s échieved; it \‘vﬂi bé

achieved primarily through understanding and knowledge ‘de\}elo‘ped

- 131 -




@)

out of the:liberal arts foundat an. That foundation needs and will con-

tinue tomeed for some time infusions of both money and talent if it is

to overcome present provincialism and meet the requirements of

"internationalization' even in its simplest forms. ..

The "future assumption' that "values are in flux -~ yet we must have
values to operate' is, in effect, one special and significaiit aspect of
the precedirig assumptions. Valués .aré a product of ‘socia]iz‘ation,

and'ﬂie purpose of thé liberal arts, thgf which gave it utility when it

was understood as those bodies of knowledge defined by the trivium

" and the quadrivium and that which still give it purpose, is socializa-

tion -- the equipping of men for the participation in the community of

other men. It is folly to believe.that‘the educational system can,

however well supporte“d, wisely expanded, and practically planned,

- counterbalance or overcome the forees which in our present age de-

socialize and dehumanize. All other-institutions, and all other private

amd public "systems" in which we participate will, if socialization is

to progit_ess, dssume r.'espdnsibil"itywith e éducational system for
its advance.. ,;Again, howé\ier, the liberal:arts éonétitiltes the fullest
res:ervoir of knowledge arid of skills necers*sary if, toge-th‘er With other -
”systevmé, ! the educa‘tio.nalisy.stém is to promotel socialization.

Values must always bé in flux; they:are the baéis of the reward

and punishment systems by which man controls himself and others in
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(5)

the community. The question at any‘ given time is, ""What value'sv'is'rhall
be taught widely and in a practical way ?'" The liberal arts, seenas a
broad field o‘f;:"knowledge‘and as a multitude of activities related to knoW—

ledge, cannot supply the answer, but perhaps those whose lives are in-

- formed by ‘fragm‘ent‘s of that knowledgé and who are educated to consider

questions involving values, will come to common agreements. .
Two more '"future assumptions,*' ''rely more on parents for rearing new

generations, " and "increased leisure and travel,' can be collapsed into

‘one consideration: ‘the quality of ourciv‘ilizétion. Informed and civilized

parents, parents who are active, benign participants in human affairs, are

likely to rear children who are. similar. The opposite is:dlso true. When

- we contemplate increasied.leisure time for imcreasing quamtities of people,

we can see indiviuals alloc‘ating it-essentially in one of three ways:
(@) To activity on behalf of society;

(b)) Passively; amd

-(c) To:activity which is;aantisocial..

The A;educa“ci‘onal system, ‘using especially the fields within the liberal arts
which deal with man in society, (may::well ‘b:‘e«thé ground en.which questions

relating to.these concerns are alrea:‘dy,*:welliformulated.,v The educational ,

system will devote more attention:to-these special questions at all levels,

but, again, it will do so in conjunction with other institutions .if the impacts

desired are effectively | implémented.
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b. = Conclusions suggested by these ""Future Assumptions" are:

(1) That the liberal arts will continue:to be essential to all kinds of educa-

tion and training if that education and training ai*e to be formed in wziys
“which make them individually and sociallyvuseful.

(2) That the vifaiity and progress of neamily all other human institutions in
our kind of civilization are dependenttupon the vitality of the liberal
arts, énd upon the cdpacities of all educational and training institutions
not only to eq’uip students for‘a'wide:;x;ange of social and. individual pur-
poses, but also to conserve, evaluate, and produceiknowledge.

(3) That increasingly other‘instituﬁ;)ns, both priva-té a*nd‘public, n.1ust,; in
-cooperation with the.;;:éducational system, become‘ inﬁo‘lved in edqcatrional
.and training efforts which are not only directed:to imrhe‘diate interests,
but also to:fundamental socializing aobj‘ec‘tives.‘ If left to the:formal
educational system alone, such efforts=will be insufficient:to meet the
needs-of a society whi‘chn(is not only immmensely complex, ‘but.also which,
as its complexity increases, is subjieeet to forcés which desociaiize ana

dehumanize,

e Su’minarjr Statement
| : F‘ir‘lally,f‘this épecial note: the ultimmmte key to éducation:is the p‘e‘rson
who is boﬂl teacher and ‘s‘c‘:hol'ar. Even:where there is no knowledge, ‘no
book, but only people with the need to learn, hé will fiha materiejl‘l to teach

and a way to teach it. No institution, be it a one-teacher, one-room school
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or a‘ university with thousands of faculty, can fulfill its mission if that teacher
or those faculty are dull, unimaginative, -or time servers.

The pfesent state of highef education-- its loss of prestige as an insti-

-tution, its inability to compete with assurance for public and private funds, -

its enrollments that now wa'ne, its facultigss in confusion, and its-institution
doors closing to the new, fresh intellects. who would have easilyifound places
as scholars, researchers, and t.eachers adecyade a‘\go‘—— ma;ywell, vwithin a
few quick ‘yeérs‘, cause the ablést and:potentially the best p‘r:ep‘amed‘ to turn
to ot'her“professions and fields. |

"Whatever form planning in Connecticut takés within the meext few years,
and it cén be aésumed that it will take many, and vs}hatever.:“'c}zrangzes'then*-are
undertaken in thdse pla.ris in the decade:zfter that, those planssmwill bef;anothing‘
if especially careful pains zre not taken *to‘.make; all e‘dﬁcationammaining 'ap‘—
pointments attractive, and to deveiop .selection meché.nismsw‘ﬁf‘téii will.assure -

the appointment of men and women whose:capacities to further-the objectives

of fhe.uni‘ts, in which they serve, are especially well demonstrated.

Moreover, ééch ins‘titution’ihust inclnde a liberal'artsaent.designed
for the ﬁeeds the institution serves. Each nipst-be_ as freeass;pymssible to
develop fhe kind of libe’ral arts program:best suitecl'to its ownaumique identity.. ‘
Thisz‘is particularly t.rue if iﬁstitutibns are to be able to encburage staff to |
develop and engage in innovative and desirable interdiséiplinary‘ prégrams.

There must be time for intellectual retooling. . Institutions must be supported
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in their:attempts to solve the problems of facultfioéistics created by new

e o ] T L
(AN i

pr‘ogramzs.

In shert, the wisest response to the needs of the liberal arts is a com-
bination of support for more faculty timé and‘ for .expérimental progvrams,
and suppwrtifor institutional autonomy to help create a pool of cooperative

talent om which the State can draw‘ across institutional lines.

a
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1I1.

Sub-Committee on Long-Range Planning

This ‘sub-committef.a was ‘formed‘because there was a felt need within
Pfogram Group IV to be sure that attention was focused on the impact of
rapidly changing future gociél, economic, technological, _ahd political con-
ditions on the pianning and de\'/elopment‘ of Connecticut's po’st-secondary
educational programs. |

It is felt that the contributions of this sub-committee to the thrust and

content of the findings and recommendations found in Section One and to the

- answers to the specific questions in Section Two provided for this focusing of

attention. However, it must bejun’derstood that the time spent on this report
has been of nécessity quite limited, “and that'we have héd to work primarily

with the information, background, and experience which each of us happened

“to have had access to previously. ‘Hence, this report cannot be considered

thorough,‘ exhaustive, or authoritative. It is rather suggestive of the type of
study and plan‘ning which:‘is needed on a continuing basis if Connecticut's in-
stitutions of pést—secondary education are to be fully effective in meeting
the challenges of fhe future. |

In other séc‘tior;s b_f thi‘s report, considerable emphas‘is'wa‘s_ pla“ced.on‘the

particular reasons why it is increasingly important to study the future more

‘rigorously in order to plan educational p'rog'rams effectively. In this part, W‘e‘

will recép briefly some of the ways the fu'tuyre‘ is being‘and can be studied, and -

then will illustrate the kind of impact that reascnable consensus future projécQ

tions could a‘ridv should have on the develbpment‘of educational pfograms.
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A.  Review of Studies of the Future

‘Increasingly serious attention is being given within government, business, -
and other‘institutions in rhany partsof theworld to formal, systematic and rige '
orous efforts to study of the future. Some of the usual products of these studies
are trend projections, development of alternate ‘scenarios, and identification of
possible or likely specific problems and opportunities. The desired results and
focus of futures studies are properly to help planners and policy makers,to make
better decisions to'day, and to help the interestedconstituencies to understand
the future i‘rnplications of today's planning decisions.

1. Several years ago, the Connecticut Research Comrnission directed

the Institute for the '_Futnre .‘(IFF) then located.at Middletovyn to make

several futures studies. IFF Report R 8, Issues and Opportunltles

in the State of. Connectlcut 11970~ 2000 by Selwyn Enzer and Raul de
{ Brigard explored by the Delphi method a series of social, economic,
political, andtechnological'possibilities of interest to the State, in-
cluding a section on education.
2. Another recent report of interest is the'October 25 ‘1972 report‘of‘the "
Center for Integratlve Stud1es S.U. N Y. Blnghamton, A Cont1nuatlon'

of the Tvpologlcal Survey of Tutures Research U. S by John and

Magda McHale. This report probes the extent and type of professmnal
futures study now belng done in the United States and the methodologles
belng employed.

3. The Educational Pohcy Research Center, Syracuse Untvers1ty Research

Corporatlon, issued in M’ty 1969 a 100 page report ent1t1ed Shaplng the




Future of American Education: A Preliminary Annotated Bibliography

“of Educational and General Futures, by Michael Marien. - This report |
illuetrates ’theal‘ready. lar‘ge scale o["‘s‘erious fu‘tures rnaterial which‘
is available for st‘udy;

4, A recent report by‘Mr. W Simmons, a Connecticut based consultant ”
on futures ba‘sed p1anning, Jists some of the United States‘ institutions
now concentratjng on futures based poh'cy étudies.

5. The state of Ha\\{aii hae had in being, for seve1~a1.yea1.'s, the Governolf"s“
Comnl'is'sion on the Year 2000, to focus attenﬁion on the iikel& problerns’%
ana opportunities of the next thirty yeare in all areas‘ of,concern. A '
similar appfoach in Connecticut coulcl help to develop‘kabroad back- .~
ground ‘against‘Which superiolf edncation nlanning could be done.

6. in sumrnary, rigorous. study of‘thefuture 'has.become a necessary
prerequisite to serions educatjonal planning.' At‘the State level, ‘thiS' 3
requires the full—fime assignrnent of 'spe'cially competent exper‘tise,‘

h plns continuing access to the ongoin‘g futures reseal*cn work else.Where . |
in the country and throughout the State.

B. Assumptlons about the Future'and thelr I_mpllcatlons for Post- Secondary
Educatlonal Programs _

Future“Assum’ptionl - Fast Change

Possible Demands on Education

a. .Educate for relearmng
~b. Provide cont1nu1ng education opportunlty
‘C. ‘Study and teach the methods of future analysis.
d. New JObS will be created in future study as survival becomes '
critical, - Coordination. becomes more 1mportant
e. Study and teach change management and adaption to change.




Possible Effects on Programs

a. Teach process and learning tools and concepts,
Specific Future Studies programs and courses.

c. Offer or require appropriate courses as a part of many
‘ career programs, _

d. Teach systems theory and S1mulat10n

o

- Future Assumption 2 - Relatively less employment in goods production,
more in services, government. (More per capita
income available to be spent for services that are
both necessities and luxuries. )

Possible Demands on Education

a. Study for revisions in student mix, five to ten years out.
More emphasis on health services (emerging biological technology).
¢. Greater interest in GOOD HEALTH and exercise will create a
need to train personnel in psychological factors or overweight and
circulatory diseases.

o

d. Service Trades.
e. Government.
f. Policy and Security.
g. Law. :
. h.

Harder to improve productivity. More management training for
small and large business. ‘ :

Possible: Effecte on Programs

Less emphas1s on specific 1ndustr1al professions.

Expand and shrink offerings more rapidly. -

Teach small business management as well as trades. ,
More variation and emphasis on public administration, - ¢
More emphasis on undexstandlng the psychology of the society as
}related to service- or1ented businesses. ,

Teach creat1V1ty and product1v1ty 1n1provements in many career
areas.

0o 0 o

4
.

Future’ Assumptlon 3 - A "LEARNING" socnety Tlme and money to pursue
educat10nal 1nterests

Possible Demands on Educatlon - Development of programs that serV1ce
f the general populatlon. ‘
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Possible Effects on Programs

a.

Development of Liberal Arts and career-oriented programs
for life and careers OF THE FUTURE. All colleges and
especially all two-year colleges must poll mdustry, business,
as well as the community to be attuned to these new career
needs.

Development of enrichment as well as degree-oriented programs
both for job-related skills and also for personal growth. Exam-
ple: "Ecology for the Housewife," "Effective Parenthood, ™ and
""How to Work for Change in Government. "

New techniques must be developed for effective teaching aimed
at individual interest and learning pace.

Rather than continued cutback of government funding, this is
the time to be funding full-time research and development of
techniques and personnel.

New ways to train teachers must be developed. Good background
in subject matter with in-service training by co-workers could be
one effective way. The two-year technical colleges require in-
dustrial experience in the field. “The ability to relate subject to
reality is v1tal :

Future Assumption 4 - Characteristically more complex 1nterd1SC1pl1nary

work.’

Possible Demands on Education

INTERDISCIPLINARY DYNAMIC SYSTEMS.
More continuous contact between education and action components,
Relatlonshlp’ of now unrelated fields such as Oceanography and

- Ar ch1tecture Technology and Ecology

'Possible Effects on Programs

peop

Develop better ways to teach systems and 1nterd1sc1pllnary work
Consider a. restructurmg of knowledge ‘

Majors in systems management.

Majors in several fields also will give job flex1b111ty
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Future Assumption 5 - Proliferating technology

Possible Demands on Education

a. More and more complexity of technology.
b.  Application of technology to solve problems of society,
¢. New jobs may be created.

Possible Effects on Programs

a.  Need for programs that meet the needs at all levels. Most
training is being done at the top. It is necessary to define
lower technical levels. ~

b. Application programs for ecology and other crisis fields.
These programs must combine aspects of many fields.

Future Assumption 6 - Internationalization and more important emphasis
' on Pacific Basin area.

Possible Demands on Education

a. -Need more and faster language training.

b. Geography; Cultural Anthropology; History, etc./Religion,
etc.; Cross cultural communication; Area Studies.

¢. Possibility of selling education to developing nations.

TFf'uture Assumption 7 - All present pr ofessions will be oversupplled by 1975.

Possible Demands on Education - Alternative professions must be 1den—
‘ tified and preparation for them must
be made.

Possible Effects on Programs - New alter natwes must be d: fined.
' Pos51b111t1es mclude

a. ..creation and enrichment 101 old people and other neglected
sectors of society. ‘
b. - Study of governmental p1 obiems such as welfare medlcare,
education, and training in these careers
€. Entertainment. ’
d. - Travel and transit experts that mlght solve the future dif-
ficulty that a larger transit population will engender.
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Future Assumption 8 - Emergence of WOMEN on the job market.

Possible Demands on Education

a. Redistribution of professional careers as there are more
women doctors, engineers, lawyers, etc.

b. Need to compensate for the psychological effects on both
men and women. '

c. Need to redefine the role of women.

d. Programs must be available to women who do take time out
to have families but who want to update careers. Larger
numbers of women than ever before will be beginning and
continuing education on both a full-time and part-iime basis.

Possible Effects on Programs

~. a. As a defined goal, all schools from grade school to college
must be involved in the changing role of women.

b. As the feminist movement is taken seriously and, hopefully,
even understood, programs must be developed that study and
define women as a moving force in society and also publicize
the advantages for men where they are less pressured to take
ALL of the responsibility.

c¢. The underlying atmosphere of educational programs will be
that of developing an individual's potential, and 1n h1m or her
an att1tude of self determ1natlon ’

d. Programs (againa goal‘ofthe entire system) to change society's

¢+ ¢ view of women that forces liitle girls to fit into molds and to

V 'ul‘timately limit themselves. An opportunity only exists if one
sees it as an opportunity. Thus far, women and girls do not
look beyond a certain point and will not risk being different.
It is a shame that girls in. .any number are not yet taking advan—
tage of the range of educaticnal opportumtles open to them.

Future Assumption 9 - Absorbing‘of MINORITY ‘groups into society.

Possible Demands on Educatlon - Need for both blacks and Wh1tes,‘ ‘
‘ " . and other groups to study the problems
“and ook for a solution. o
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Possible Effects on Programs

Total approach. At present, black students study courses on
their history and whites study theirs; a solution to the problems
must be found by the study together of the problems and possible
solutions. Possibility career opportunities may be generated as
government begins to deal with this problem.

Future Assumption 10 - Deterioration of the secondary school situation.

Possible Demands on Educatlon

‘a. The role of the secondary school must be redefined.
b. Energies seem to be concentrated on four-year college
bound students and many of the other students are some-

what neglected.
c. Many of the present college problems wouldn't exist if the

secondary schools were able to deal differentily with their
problems.. -

Possible Effects on Programs

State-coordinated articulation between all levels is vital. Need
to examine college remedial programs in operation in the State
by having a central communicating group. Many are working
mdependently in this field in this State and ‘there is no procedure

to share findings.

Future Assumpt1on 11 - Trend toward disillusionment with college and learning
in general. The modern student will not.put intime
for a degree if he doesn't consider the content relevant.

Possible Demands on Education

a. Lack of jobs has undermined the forrner value of education to ‘

‘provide a job. .
b. ' Need for realistic programs that prepare for life, and for a ]ob

that will mate r1al1ze

Possible Effects on Programs -

" .a. Learning must-become a reward instead of a pun1shment It must
be enjoyable and fulfllhng in the present and'not only endured for

some future reward

b. Againa comb1ned systems approach toward learning: of all levels

1 will change the trend ‘
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Future Assumption 12 - All pervading importance of computers.

Possible Demands on Education - Need to teach simple connputer operation
: and programming much more widely and
in many more disciplines NOW.

Tuture Assumption 13 - Small world, urbanization, megalopolises, etc.

Erosion of middle class values and moral codes

Erosion of "national interest. "

Humanist and even self—1ndulgent criteria will become
central.

Values are in flux--yet, we must have values to operate.

Possible Demands on Education

a. Better.understanding of social problems and the interaction of people.

b. Need for training with coping with life and the new questions that will
arise concerning life.

c.  We can no longer depend on unconscious values.

d. We must study and teach values widely and in a practical way. .

Possible Effects on Programs

a. Learningphilosophies must.be developed through the coopera-tion'of
all levels rather than the fragmentation that now exists between grade

school, high, and college levels.
b. There must be a total approach that deals with the problems of living

everyday life and relates it to the subject matter. Little attempt is
presently being made to make learning relevant.

T

i
~— FE

Futiire Assumpt1on 14 - Rely more on parents for rearlng new generat1on

Poss1ble Demands on Education - Consciously teach parenthood and child
- development broadly, not Just to specialists.

\.
\

SUMMARY - Because. of the picture evoked by looking at future trends, the present
need is for CREATIVITY AND INNOVATIVENESS.' : ‘

Poss1ble Demands. on Educatlon - We need a new ; kind of teaching and for all
‘levels. Instead of ma1nta1n1ng the status

quo, it.is time to examine the traditional

for effect1veness but we must be w1ll1ng

to abandon the 1neffect1ve. S

ERIC L



Possible Effects on Programs

a. Reward and recognize teacher creativity* maodifying the present
emphasis on.college credits and long service.

b. Develop meaningful criteria to détesn: s persennal and prograins
‘ that will remain.

Particular Program Recommendations Based on }™witir ¢ Considerations

1. Future Studies

There is a wide need for new courses in futures research and the method-
ology of futures-oriented plann‘i-ng and policy makizzs, This approach is partic-
ularly \}ital in all career [ields concerned with technology, the social. sciences,
and any kind of management and public administration. There is probably a
need for degree program majbrs in futures studics at several institutions,‘ and
there should be at least one graduate program through the doctorate as soon as
practical,

"~ The literature énd research resources are already available to support
extensive and infénsiVe study. This is a demanding and growth fiield, and one
which will be increasingly recognized ahd needed by busiﬁess, gdvernment,

educational, and social service institutions.

2. Systems Studies and the Restructuring of Knowledge
‘One of fhe most importan’lcremerging new fields of knowledge is general
systems theory. 3 Thﬁugh thé SQ‘Ciety for G‘eneral‘,Sy;‘st;ms Reséarch was -
founded in 1954,“ muph ‘o‘f the wdrk in this field has tended toWard de\‘/elop—h
ment of syst'er;xs theoi'y in single field biological and psycho—social sciences

* Creativity in education: continued search for techniques that structure a
learning situation. o
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such as biology, ecology, psychology, neurology, and sociblogy. The growing

understanding of cybernetics and the developing related practices of systems
e‘ngineering, information systems, and sys;cemsymanagement have helped lay
the foundation for the growth of true interdisciplinary systems concepts and
study.

What is needed now are more systems oriented courses m most career
fieid areas in most of the four-year colleges and graduate schools. There is
also room for iﬁte}disciplinary systems majors at the baccalaureate through

the doctoral level.

Change Management and Adaptability to Change

There is need for additio_nal courses and research in the behavioral manage-
ment areas related to the management ana acceptance of change.

All of us will be iiving ina so;:iety i‘n which rapid change and the"-’co’nstruc~
tive management of change wﬂl be 4c‘:ruéia1 to personﬁl and group survival. We
need to learn ‘and teach much inorje“exten‘sively in this field, and the need is
great in all career fieldé énd discipiines. |

‘In élddition to a»'dding new courses ‘énd areas Qf concentration, carefﬁl study
should ble,"made of all ,existyingpr‘ograms to EeLS'ure that they are being taught
in a manner which reflects and prepares for an énvir_'omnent of rapid change.

New Emphasis on Management Studies

‘There has been a considerable tendency in the past to think of tha study of

management in terms of b'u‘siness ‘admiﬁistration‘; though there has been modest

~ educational atténtion given to public administration and edué:atiorfal a‘drﬂnihis"cra,—

tion.
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The projected future trends in our post-industrial society, including
the increasing pace of change, the increasingly service-oriented nature of
our economy, %md the rapid growth of the public sector; al} suggest that
management training must be tholught of far more universally. There is,
or should be, an important manégemeht component to most career fields
today.. This treﬁd should increase. Hénce, it becomes more important
that the principles'and techniques of management be much more widely
and explicitly taught.

5. Environmental Studies and Tcchnological Assessment

Public policy appears to be moving quite rapidly towards more and more
compr‘ehensiv‘e attention to thé total environment and demands for technological
assessment, or the projéctiqn of possible side effects from new technoldgies.

These fields will give rise to many new career opportunities, from the
technician to the do'ctorallev‘eI.. Howev‘er’, the educat»io(ns for such cal‘eers
‘must be rigorous, techniecal, .a'ndv‘unu_sually ‘int‘erdisciplinéry.

6. New Emphasis on International Studies

:Our world society is becor‘ni‘ng‘far more immediately inter—relateci and
in;cerfdependent as-a rjesult of exbonenﬁtiall‘y im?ro‘ving tranys‘portati‘o'n aﬁd
communication technologgf; This is b‘eco;ymirig increasingly TobMious\;;%‘fi%fx all:
ééonomic areas, but”is*also il‘l'u:st‘:rated by the‘ contiﬁumgj‘worl‘d—wide dejploy— ‘
ment ‘<v>f‘0l‘1rj militai‘y'"férées_ ar;d“the’ mdre" récént adveh’ciof sdcial“*s‘er\‘fikcé |
a.c,;ti‘vi‘ties"l‘ike‘ fhe Peace’Coiv‘ps. =

The gr’owing internatib’F*.aiiiétio'n:df. bl_.lSlineéS" a‘rld"edu,c:‘aj’ci“brjl"g‘i’\’{:e r‘ié‘e:‘_t_o‘ o
‘I;napy,new car‘eéroppo‘rturvllitie‘é‘aﬁdit}lle‘ ‘r‘1“ee"d for cOnsyi'cvl'ei"‘a‘Lblyy mb‘re“ w1de~

Q ... ‘Spreayd education in relatéd fiélds. e




The fields of particular interest are geography, history, cultural
anthropology, and laﬂguage, over and.above the career education itself.
Area studies minors to complement career vocafional majors would be
one approach.

The emerging economic supremacy of Japan will lead to far greater
importance to Arsia. Hence, special attention should be given to Asian
language and cultural studies, including Japanese, Chinese, Korean, Thai,
Maltiyan, Indonesiar} and Filipino. In Latin America, special attention should
be paia to Brazil which shows signs of emerging as an economic powerhouse.
Thé oil producing areas of the Middle East will also be increasingly important.

None of the foregoing is to suggest that Europe will be unimportant.
Rather, it is to point out that our relativély exclusive concentration on ’Etirope
should change.

- Learning and Teaching

In the knbwledge age which \;ve are entering, it will be inc‘re‘asingll‘y impbr—
taht that all membe'r_s of the society continue their éducatior; and tréirﬁng fhfough-
out their lives, by Both formal and infbrmal methods. 1In these circﬁmétanees;,
improved efficiéncy 1n learningi and teéchiﬁg would represent 'ab cénsiderable
‘.as‘sét té the‘ ihdividualhas well as gréat-er‘efficie’n'c‘:‘y to the society as ,a‘w‘ho‘le.

This suggests that most étudehfs of pqst-—.secondary'education sﬁouid take
‘at least one course m ’the theo‘fy‘oleeérﬁmg‘ andteac‘:hihg‘, With partiéular :'e;rh‘—‘
p‘hasi‘s‘ on thei‘rgc}:‘a‘r‘eer fieldrs‘o“f‘ int_e;ge.st.‘ It should alsobe éé‘nei‘allhy"rec?éééized :
that an iﬁ)pﬁbftant‘eléme‘rl‘”c' of allprograms andcourses _s‘hkoi‘llbckly byé pmmmg out -

- bf,"ch’e ‘p‘:r.“‘inc'iple'sv'an:d’ tecHniqUes"kmpfét‘helpfult to le:arning;élnd.):elearnipé‘iri éach o

 field.




D. Sources of Inertia inthe Change Process

One of the missions which our sub-committee accepted was "to consider the

constraints in the ediveattiv.il system which tend to impede futures-oriented plan-

ning and adaptive action, and to make suggestions for reducing the inertia.' The

following thoughts emerged from our collective insights and discussions:

1.

N

The circumstance which social systems like the system for the coordi-

nation of post~sew=ndary educational pr sams must now newly face is

that we musw fexvr: wo adapt consciously to perceived future changes in

the environment, because the nature of lead times and the pace of en-

vironmental chwmhge makes it increasingly unlikely that our society can

survive if we wam ¢ialy react to the presently felt ,roblems. By the time

a serious problem hits us, it can be too late. The necessity to change
our systems. importantly to conforl'in to our perception of a future en- |
vironmental'requireinent is un,naturval, and, hence, parsticwdisriy-difficult
for ‘élxlﬂS"JYf(Tffﬁﬂlﬂﬂ;&:pi-l‘ to. This is the ba‘xlsis of the rmich d]iscussed‘book, Future

There fszmggmowing body 'of literature on the general p‘roblem‘ of the man-

agementwifithange or '"'renewal' within complex social organizations, and
yet it iszamcommon observation that it is not all that easy to identify and

achieve \m*rthwhilo‘:z"c.ha'nge in;any sOciety cr social'institution. "In his

,bool\, Research Development and Technologlcal Innovatlon, Professor ’

- dJ. B Brlght of Harvard 1dent1f1ed the followmg reasons why the estab—

hshment may 1‘es1st mnovat]on




aq .

To protect social status or prerogative.

To protect an gxisting way of life.

To prevent devaluatién of capital invested in an existing facility or

in a supporting facility or ser’;'ice.

To prevent a reduction of ljvelihood because the innovatio: .wvould
devalue the knowledge or skill presently required.

To prevent ’lche elim’ination of a job or profession.

Tb:ayoid expenditures such as the cost of replacing existing equipment,
and of renovating and modifying éxisting' systéms to accommodate or
compete with the innovation. |
Becauée the innovatiqn op‘poses‘social customs, fashions, tastes, and
the habits of everyday life.

Because the inﬁovation conflicts with existing laws.

Because of the rigidity inherent in large or bureaucratic organizations.

" Because of personality, habit, fear, equilibrium between individuals

or institutions, status and similar social and psychollogical considera—

tions. ‘ . . ;

‘Because of the tendency of organized groups to force confbrmity.-

Because of the reluctane of an individual or group to disturb the

equilibrium of society or the business atmOSphefe. :

Most of u,s‘gmightt‘agr_ee that thi\s;lis’t," wi,th;m‘ini‘maln‘-.word c‘hang"esf to reflect -

t'he:‘ spec_ialy,;c‘\qnte;{t‘of‘po‘s‘”t’—‘se‘édvr‘ldaly “ve_"dilcati‘én,' ap’pliesy to the probl‘e‘m of

inertia within educattio_n“‘al‘ ,‘sySt:e‘m s,

L ‘,‘1‘53_;_‘1‘




3. Can any suggestions be offered on reducing resistance to change within

the system for the coordination of post-secondary educational programs ?

The following suggestions are offered as possible startjng places for

further study and consideration:

a. Tl‘here is a‘relatively strong tendency to see either the other parties
to the process or the "system™ itself as villi'ans. This leads to
polarizing rather than the mutual effort and cooperation which is
required to effect worthwhile change. We need to work on the
problems, not each other.

b. Real, ‘a'ctive leadership in'the innovative process is required,
particularly from the administrative heads of each college, govern-
ing boards, the State Commission for Higher 'Education, and the deans
and department heads.‘

c. A broad,‘ faf—reaching,‘ widely partic'ipatory planning pvroce_ss can help

identify and clolnmunicate the real need for. Change, ‘and the change |
strategies selected. | o

d. All parties to the process can undergo spe01al cond1t1on1ng and training :
in both the problems ‘1nherent in changlng complex l1V1ng systems and

the technlques and sens1t1V1t1es Wlnch can be most useful in managlng ;

change

4. Change appears to be more acceptable: SN ; . o
, a. be nnderstood“. '

b. When 1t does not th1 eaten securlty,:'

c. When those affected have helped to create 1t




d. When it results from the application of previously established
impersonal principles.

e. When it follows '1 series of successful changes.

f.  When it comes in digestible doses.

g. If it has been planned.

h. To people hew on the job.

i.. To péople w‘ho‘share«in the benefits.

j. . If the organization has been trained-to plan for improvement.

Members of Sub-Committee on Long-Range Planning

Chairman: William Wallace

Members: Nancy Felt
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. Nathan Lerner
Ralph Lightfoot
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