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3 Spanish 10
C Portuguese

2 0

French
F Chinese

Eskimo
ussian

J Other (spec.)

Eo, not only listening speaking
spec .! comprehension auo.lbiity

No.



Long-Range Program Goals

A bilingual youngster, fluent in Spanish and English achieving at his "potential" and

proud of his Latin heritage within the American society.

3. To procirce a primary et.'
American children of W
the Compton Unified Schc

or Spanish-speaking and

, .merican heritage entering

2. To produce a high degree of teacher competency in:

a. Learning the nature of bilingual schooling and to communicate

what has been learned.

b. Developing the skills of experimenting, measuring and evaluating.

c. Carrying out creativeness, imagination and resourcefulness.

d. Teaching cultural sensitivity in a bilingual-bicultural classroom.

3. To produce a bilingual youngster, skilled in using Spanish and English,
achieving at his "potential" and proud of his Latin heritage within the

American anglo-culture.

4. To introduce the children first to the dimensions of their own culture moving

forward toward the understanding of the dominant anglo-culture.

To have the child achieve, from the perspective of another culture,
deeper understanding of oneself, one's nation and history.

6. To produce, through the medium of English as a second language, a rich)
intercultural lchild-centered classroom environment.

7. To produce state adopted textbooks and curriculum guides which show the

contribution of Americans of Mexican and Latin American heritage to the
overall cultural heritage of the United States.

Immediate Goals:

To expand vertically from the established first year bilingual kindergarten and first grade,

a second grade bilingual program within the nature of bilingual schooling - with provisions

for auxiliary services to assure success.

Activities:

1. To produce within five years Spanish-dominant children in and through

Spanish, working with the regular academic content as determined -

appropriate to their grade and maturity level by curriculum specialists.

-22-



5.6 Llecruitment of Students;

0 - not specified
1 English Mother Tongue and Non English liother Tongue

Students are recuired.to Participate.in the bilingual program

2 Only N-EUT are recuired to take progra; E1.1T's participatiOn

is voluntary
3 .7 Both LET and partpioation is voluntary

Students.seleCted accoraln to criteria. of project (.4.n addition to
language).

5.7

5.8 341

page 4

5.6 ,3

5.7 Proportion of E.:om _pupils in_
project area: see Chart C

n.sr not specified on the chart.

5.8 Community Characteristics (mark ally that apply)
(% if more than one category, indicate perbenc for each)

1 inner city-ghettO barrio
2 major city
3 small city, town or suburb

4 rural, farm

5 other (specify)
reservation

5.9 A. Socio-economic status of t_EHT participating students
(indicate specific percent of low SES)

B. Average family. incorlie, if -mentioned

n.s....not specified .4.

5..10 Socio-econonomic.status of rdT participatint; students

(indicate 'specific percent of low SES on the blank)

n.a. - not applicable. (no Ea)

00 -not specified

5.11 Proportion of migrant students in project 5.11 0
(Indicate specific percent).
n.s. -not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 Project states that a sociolinguistic survey:
I for II for

[7:.01,10. :15 group

1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made,

mark all groups included;
I N -EMT II Id -If

parents
2 children
3 teachers
4 community
5 others

(specify)

6.1
II

6.2 0
II

6.3 Language dominance of N.-11IIT groups .(checl: AZparents, '3/Children, Ct4achers,
will be determined by the extent each language is used in different domain6

through various means of communication.
e.g, specify extent descriptively: never, sometimes always 6.3 A rv.a..

USE NO11-ENGLISE LANG. USE ENGLISH C



5.8 Communityharacteristics (Mar: ally that a:DIply)
(% if more than one category, indicate percent for each)

%

inner city-ghetto,barrio
2 major city
3 small city, town or suburb.
4 rural, farm
5 other (specify)

reservation

5.9 A.-Socio-economic status of tI -I4MT participating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n. s. __not specified r,

5.10 Socio-econonomic.status of fljT ...participating students
(indicate specific percent of low SES on the blare'.)
n.a. not applicable (no EMT)
00 -not specified

5.11 Proportion of migrant st'Ient:, , project 5.11 C)
. (Indicate specific percen')
n.s. not specified

5.c .3_1_1_

5.9 A. 100 di

1taP°

5.10 IA0

6.0 SOCIOLINGUISTIC STIVEY

6.1 Project States that a sociolinguistic survey;
I for II for

I- Ii group grows
1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I C)
marl: all groups included; II

I N-EMT II 1=
1 parents
2 children.
3 teachers.

4. community

5 others.
(specify)

6.3 Language dominance of N-= groups (chec:: Aparents, D Children, Ceachers)
will be determined by the extent each language is used in different domains
through various means-of communication.
e.g. specify extent descriptively: never, samettaes always 5.3 A r).cx

*
DOMAINS:

.I.,-ffT.Eit.ii:213-,PE:11:Ipi',-.1.17:1.....b4Wftil...I:NAi....sr.rity"..0A..iffli,..6, ., w. ING . IL aTLIG

2 Church
A.4.0v45.4s....,...8_L.....:..:..._.,.. .. ......: ..... .. .. :

1 Hone

3 School
PY.......?)!$ :..rt. A M. . ....

e vut t ly
4 Uoric

}P t,.. ,c.sby.tiy ._.rC-__9r;Vrvligb..t.c7
_ ic. ....s.aryle,-_ .. S....4. .....__

,

,
ut_ al k y

5 Socializing _ Fi IS.C.1 ..... CON40t-Y,S. .7*._ , ---,--.. . . . . . . , j .6 Neighborhood A a.L....c,,,t,,,,,,,!ys....,.._,....,.,...,. 1 )____
7 film-TV-radio .A 0 r...,.....e.A 11ua. is.!.-.

. . . , . . . _ .... i

9 Others
8 Magazines,neWls._

. A. ..:...ft.-. .. .. lk_ .; A 1 ..6,...y.s. .......... . , .... ....... ... , ......,.. . .1,
,

j

USE NON-ENGLISH LANG. USE ENGLISH C

(specify)

13i I.N u.osx 1 0 14N

tc ei ct s ail 0 n. (\)oi- sr Pi

110 IA) fki 5 aciko I e c.1 -eA **re, 'Prej-e_

cokion



. pace 5 _6.4 If not included in survey, how was student's language dominance 6.4 I 3 Aad.411-
I II. II 0 I_

N-ii -iT Ei-12

determined?

1- inferred by use of surname
stablished by formal testing of students
ssessed by informal means (specify how)

4-not mentioned how :yage dominance was

6.5 Sociolin SurkincluJ,D: (check all that apply)
An analysis to determine if an interlanguage exists
in the community, (e.g.s a mixture of two languages
which serves as a. single system of communication for
a group of people).
1-yes
0-no

stip owfvoy includes ita:111 covering:

°Rai Spar. irk +e,St

6.6 N-ZIT parents' attitudes toward maintenance of child's 6.6 ..y) (X.N-EHT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 E4T parents' attitudes toward their children's learning
of the IT- EMT language
1Hyes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers.of that language.
1-yes
0-no

4 )1/4.)

0
If not included in survey how were parental and/or
community attitudes toward N -alT maintenance
determined?
1-Will not be assessed
2-will be assessed, method not specified
3-has been or will-be assessed-by method other than

sociolinguistic survey (specify how) .

6.10 1 -After sociolinguistic survey is made, how does it influence 6.10, net'program? (specify) (e.g. transfer or maintenance instructionalprograms)
0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teacherss by number in e',ch category:(indicate non- English language in each hod)

1/1 Language dominance not specified (if any information is notMother tongue not specified



jJ4111. G. C"J,:r1 _Li-J..:

a group of people .

1-yes
0-no

7.-..1-vo: includes itals covering:

6.6 parents' attitudes toward maintenance of child's
;4-EiiT in particular domains of use or complete shift
to English
i -yes

0-no

6.7 ECiT parents' attitudes toward their children's learning
of the N-ZIT lauage
1-yes
0-no

6.6.

6.8 Children's own attitudes regarding the second language 6.

they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and /or
community attitudes t,oward N-EIT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey '(specify.how)

6.10 1 -After sociolinguistic survey is made, how does it influence 6.10 no,
program? (spec, tfy) (e.g. transfer or maintenance instructional
programs)

0-not mentioned

7.0 .STAFFSELECTIONH

7.1 Linguistic background of project teachers, by number in each category :.
.(indicate non-English language in each box)

is j2 Language dominance not .specified. (if any information is not
.V.:1.4other tongue not specified . specified, cross out that

3, _not specified whether monolingual or bilingual heading'and complete the
rest of the chart)

E Dom.
NEW

II ,E Dom
!ENT

E DoM.
1.11 'ENT

A

A-Lionolirnual 7.1
I

II

Iii
II

A
B

N

A.
No.

!N..=

N= ;N=

1 N.

Total lcumber B Total Number
Monolingual Bilingual .

B
A .....

B

A
B

_a_
_a_

Total Number
of Teachers

AaA.-1+1 ?..;



7.2 Linguistic background of project aides
(indicate non-English language in each

1. Language dominance not specified
2. V Mother tongue not specified

Not specified whether monolingual

I N-E Dom
N-EMT

II E Dom
EMT

II E Dom
1 N-ENT

A Total Number
Monolingual

0

A Monolingual

page -6

or paraprofessionals b- number:
box)

(If any information is not
specified, cross out that

or bilingual heading and complete the
rest of the chart)

B Bilingual

B Total Number
Bilingual

7.2
I A
I B

II A
II B
II A
II

1B

1

N Total Number
of aides or
paraprofessionals

7 c eb
7.3 Language(s) used by bilingual program teachers:

(Mark all that apply)

No.

.01.1a/IMMM

A_11.
B !kg
N

7.3

1-Bilingual teacher's teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:'

lb- only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0- language(s)used by teachers not specified

7.4 Language isp used by_rlingual-rorau or para1D-ofocsiona1s 7.4
. (Mark all that apply

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
Cilingual=e-Trho instruct in only one lang. teach in their native lang.:
1b-only if native language is _lso their dominant 1,.ngu,..ge
1c-vn if native language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,,
regardless of which is their dominant language.

0-language(s) used by bilingual pro a.!:1 c.f.dos not o-)ocified



1 1 1-.1 1 5-

II E Dom'
EMT

II E Dora

1 N-El

A Total Number
Monolingual

C)

N Total Number
B Total Number of aides or
Bilingual paraprofessionals

4.

II A
II B
II A
II

1B

1

7.3 Language (s) used by bilingual tirograra toaclio2s.:

(hark all that apply)

1-Bilingual teachers teach in only one language.

la- Bilingual teachers Who teach in
dominant language, whether that

Bilingual teachers who teach in
native language:

1b-only if native language
1c-even if native language
1-0-not specified

7.3

only one language teach in their
is their native or second lang

only one language teach in their

is also their dominant language
is not their dominant language

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan ua e s used b bilin
. (Nark all that apply

al -pro7ara Lidos or Dar=ofossionals-7.4 (-Q

1-Bilingual aides instruct in only one language
la-Bilingual aides who Instruct in only one, language teach in

their dominant language, whether or not it is their native language.
alces wnc instruct in only ono lang. teach in their native lang.:

1b -only if, native languago is _lso their duninant lz.ngu-Ee
1c--v,n if native language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual Dr° a:coos 3-pacified

7.5 Cultural affiliation of teachers aides ra ect director and evaluators b
number and percent Nark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No.

_thspartic,3 jpD ifspay't 7 tot'

0-not specified

h5 hs



7.6 Selection of teachers., frO:m coiagunity
b-not specified
Number of N-EIIT program teachers from local community
and % of total N-EHT teachers.

7 . 7

pare 7
7.6 no. %

Number and Proportion of teachers and a'`'7-s ,-' , , ,

cultural bacisgroupd_ as. r1-.1.1.1T.studentsi_
7.7

1.

indicate !specific percent or the blanl:, or B

if specified descriptively,
1-fewA = 'teachers 2-some

des=,-....L..";:_ 3-many
6.,most r

... _more than half
0-not specified

7.8' Tea.c14e,a-_,Qa14.fice.tione - .Training and c:zporience Drio- t project
(Indiate number of 'teachers with each qualification, 7.. ,2 4 7iif c4ven.) ,c .3-$ /' 4/.n.s. -cualifications nOt spcified /

-49//3-0-pevious courses not specified.
1. teacher must. meet a :secifed. level of language proficiency on a

standardized . proficiency test ofd non-English language through
which (s )he . will iuct..

2._?,..., teacher must meet a .......Tecied level. pf communicative competence in
e non-English langnage..deterMineii2by a straCtizred interview/filler cy

3 . orevious teaching th,-rougli-E-ENT .(i.a.: country --where it is a na'tive/ niat:eive-
language, in Peace 'Corps.)' .

4 . 3.........Iptevious teaching in.. Ideal area/live. in tat?. conmunity pete 1
co?je

5...3 .....s.mrimses in IT-EkIT aairguagf..,.. ztrup Lutre-.::and ,usegV linguistics or FL -trainin
6...3._ cours es in 1.,-T7..2, .11teraturf or lite-racy in SnalaishT -.,

.A-act.1":". .7.,1. :lust .be .biling.--ual
_

8.. ,:tay previous education through 14-iT/content of courses learnedIT_talariTough
I ji .

.9 ...3 mourses in teaching ESL/aio li-1.--zue3_ approach
70. 4...,_ .:cour . es in methods of t'f..:hing 'N;Q:11. lang,uage/lan.cmage develon:lient
Il......_coUrses in method's- of tearling cortrtent, (e.g... mat,h) in N-arr
12._ _certification in 'ESL/or --7.i erienca. teaching ESL
13..certi:..lication .in. .teaching Er-EHT
14. CTOSS cultural couraes ....

15...3 _coursea in the cultural 7iii-ritage,' 'values, deep culture of N-LTIT or
16. other cualificatiOns, .specif'y , .f, 4 , travel'

so aNr.413 t,..1.i"4.1c. jp,e.c:-I.o..A.. 10-srsgolk..4._....Alc, ak.A. cLA tin C.._&-r1 OhS 0.. rA app-opria._r-e,
,

e..sve.ric,..roce4 'pr-1*1-o-06.%-, uh..:614.,-c.r 'SC.TR..iNe.d. 1-0 lor-lpvt*.d.e proit.ciSto:r+ci.
8.0 ST.P.F.F. DEVELORMT

,.
B a 11- s 4.. S-No staff. wining mentioned --t / .1 ,

8:.1 The pro i ect_. :is 9ffprj...tt...-ttraininf:=.,..teqp.7s =4.:.. For B.. For Para-
anCl..1Pr_ijar.:42:00.f.'9..P0.-0.1.?" ,k1,.. t4aefdllow.ingxreas.:74.eaohers, pyofossionals ,

(irk all that apply)

n.s.-T:-ng indicatod, but nure not ecified
1-Eng:'-', s.11--.. as their ,'second langpitge

0-The ifeaching. of .English as a st°,Cond laa,Tuage_..._
3-X as ttlxir second language
',,,.., -

. _the 71..::;:,..,,,hing...of X as a 'seconcl lariguageL.,,,_,.....:.....
)1, 'iethods of teaching " other. aw1;4:1-ic 'sub j ects

. , , ...-

.,1o. 5
57 ns

no. s3

8.1 A 2.1 Si

P'



-
.3-many

krtiost
L5Amore than half
0-not specified

'7.8" Teacher Qualifj,cations - Training and c:,:criencc no. s-)roject-
(Indicate number of teachers with.each qualification, 7. -pi 4// 7/

Pick

Pe...ratnInt-va.
e-Kire..1"A

C?

if given) tt.) rg
n.s.-qualifications not spcified

0-previous courses not specified
1. teacher must mGet a Specified level of language proficiency on a

standardize& proficienCy test of ta. non-English language through

which (s)he will instruct
teacher must meet a. specified level of communicative competence in

the non - English language determined by a structured interview/fi-lenqy

3.____previous teaching through B-DiT (in country where it is a nativ native-

language, in Peace.Corps)
4.!...previous teaching in local ares/live in the commulait-,-
5.J...i_courses in N-7E-xiT language structure and usage/ linguistics

6.3_.courses in N-E literatur?' or literacy in Spawlish

nustbe bilingual
&. many previous education throughh-EUT/content of courses learned through
9,..3..courses in teaching ESL/audio lingual approach
10.,'1_ courses in methods of teaching N-EET language/language development'

11. courses inMethods of teaching content (e.g. math)in N-EHT

12. certification in ESL/or experience. teaching ESL
13. _certification in teaching N-ETIT
14.Y_cress.cultural courses
15..a_courses in the cultural heritage, values, deep culture of N-ET or

16. other (Qualifications, specify
uzii:Vc..Stoe.x:A4a.1 kcvc,forkg,:. 0

cez r 1 * 1 7 0 - A h On 1 3 4. W t . -e - Scr et." ied

con-
petence

or FL trainin

t.K) STAFF DEVELOPMENT

0 -'No staff training mentioned
project j.sofferip.F..;Vainna for teach_

(mark all that apply)

n.s,Training indicated, but nature riot specifie
1-English as their second language

The teaching of Ehglish as a second language
.3X as their second language..:_________
gThe teaching of X as a second language____....
ethods of teaching other:acadeMic subjects

Hethods of teaching other academic subjects

8.1 A

travel.L
cx.r. OL (art, rs1' "e7.to Pr u d p roj

/
Li t

B .2.. s--t
A. For B. For Para-

arofoosionals

/ 04../

8.2 Stated r....;oals .:-of teacher training; are: 8.2 II /0 or, . Students

and piactices of1-Understandilv of socio-cultural values
2-Cross-cultural training
3-Serisitivity toethnocentricism and linryistic snobbeI7_
4-:wareness of the social-emotional development of'
5-,Srategies for accomodatina the different learnina

styles ojr:

6-Strategies for cognitive development of
T-Strategies for reinforcin2; the self-esteem of
4E-Methods cross - cultural teaching or teaching the
bicultural component
-Itxmailation of pupil performance objectives

thods of evaluation of pupil performance objectives

list specific courses if given (or Xerox and attach)

Ttii -te.a.c.11 e,r will ekve.1 o p p ro ,Pes.s /0 n
1. If ft70 rp-rn.,

-I N -EM2 'II EN7

Pa3



page 8
8.3 Methods of Teacher Training: (Mark all that apply) 8.3 I /3/57

courses
2-experiential, teaching supervised by master teacher t.p- .

workshops where teachers offer suggestions to each other -Cerrm e.4 I h - S .e.t-w 1
.

ce....

4-use of video-tapes of teachersfo feedback on how they are doing
cross - cultural sensitivity training, t-groups

-interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 Project provides released time to teachers and Paraproffesion-
als for jointlesson planninr7: (.1:710 0-:notmentioned

8.5 Project provides for naraprofess nals to receive course credit. 8.5 i

toward` eventual certification: 0-not mentioned
How? (specify"). iet.Lc_trne.. -1-Intin 4...1*. a mfi.t. b-N Corn is#0.a.- .1 cil ea lie.-0 A---.

8.4

3 7

8.6 Paraprofessional's role:

1-teaching whole class
2-teaching. small groups
3-tutoring individually

4-clerical

(: C)4) pro ra

5-contributing to bicultural component
how ?

6-liaison with parents:7--
t t

\5,4./6 direthly under itacAle,r carry o (AA i tr)511-LA Dna, ctS
8. 7 Training for project teagher§ and oara-arofemionalp_ls zjvell by.: 8.7 A /

(mark all that apply) A for teachers B for aides
0-not specified
1-Uniyersity facultY -"Ar-

2-project's Master Teachers
37-Project's teabhers

4-other .(specify)
-.Project cooRoroil-ora X

8.8 NUMber and Proportion of personnel teacher training who
are:

1-bilingual
2-bicultural
3-N-EliT (specify background)

8-9 11:A11:111W is o'rovideds
1-during a summer session
°during the acadamic year
37-other'(specify)

8.10 Extent of training:

AO-approximately equivalent to a
college course

2-more than one course
3-lese than one course
4 -other (specify)

B (indicate.

. 5

6

7

no. of hours)
weekly
monthly
bi-monthly

8.11 Numberandjropprtionof teachersendingtTainiqa:
er: i..fepecified descriptively, indicate:

no.

8.81

3J S

8.

8.10:4 1

6

7

po I

Pia

o

no. %

8.11 JIL. /OD



415 101....1Lant. leSSULI V-.

8.5 Project Provides for paraprofess n-'ls to receive course credit 8.5
toward eventual certification. 0-not mentioned
How? (specify) Eg.JcS,1 tmi r: Co met .Cum r Coll

1,
A

8.6 Para-,Yrofessional's. role: Co 1) 8.6
ro

149r p ram
1-teaching whole class
2-teaching small groups
3-tutoring individually
4-clerical
5-contributing to bicultural component
how ? . .

6-liaison with parents
,-. "itt.Si\i,-

rir-hh) Ns a i rtcf Iv under 1-0.6e-r -1-0 cco-y- y to u,..i 1 hs 4 NA ch 0 P.)A
8. Training for pi-l.oject teacheLs a/1 riara-oroidshippeas_lsziven by.: 8.7 A i 8

(mark all that apply) A for teachers E for aides B

0-not specified
1-University faculty
2-project's MAstor Teachers
3-project's teachers
4-other (specify)
8 - P rojtct COOROIWATok )r . x no.

8.81.iumbr:r and Propprtion of_personnel aivingteacher training who . 8.81 a
are: 2-41,

1-bilingual. 3_4
2-bicultural
3-N-EiiT (specify b:Lckground)

8.9 Traipipg is Tyrovided:
1-during a summer session

uring the academic year
3-other, .(specify)

8.10 Extent pf taining

Aaapproximately equivalent to a

college course
2-more than one course.
3-less than one course
4-other (specify)

B (indicate no. of hours)
5 j weakly
6 monthly
7 bi-monthly-

8.11 n11.212TEPPiLI'isTs2711911M2144-1g
or: if specified descriptively, indicate:

0-not specified 6-most

D-100% 7-many
8-few
9 -other

2-more than 75%
3-50-74%

4-25-50%
5-1-24%

9.0 TEACHERS' ATTITUDES

(specify)

9.1 Teachers'attitudes are assessed: (Mark all that apply)
0-not mentioned
1-to N- EMT language or dialect
2 -to .1.-EYIT students - expectations of achievement
3 -to N-EET culture

riorto participation in bilingual project
5-.afterproj'ect training

6 -after participation for a period of time in project

7-through a questionnaire
8-other (specify)

8.9

8.10

6

7

c p 3 a

. no. %
8,11 cn)

9.1



10.0 STAFF PATTERNS

10.1 Staff ratteraa: (marl: all
0-not specified
1-tea teaching
2-cluster teaching
3-shared resource teacher
4-other (specify)

that apply)10:2 .Staff.:

I-bilingual teacher
2 - -ESL teacher

3- bilingual coordinator

4-aides or paraprofessionals
5-consultant psychotherapist
or guidance counselor

6-other (specify).

coPeonttn at-----

0-not specified

1100143 11-L

10.3 Average umber of cupils,pr.CJ.ass

10.4 Average number° aides or baracrofespipnals per class:
0 --not specified

10.1

10.2

pate 9

10.5 Average
_Z ii bi1inalial tZir As (car ra -

2rofessicnals_Lor _clan:
0-not specified

10.'6 Special aide_ to
is riven°

17-individually
2-in small groups
0-not specified

by: 3-teacher

4-special remedial teaches
5-paraprofessional
6-parent tutor

'7 -older student tutor
8-peer tutor
9-not specified

10-no special help given

10.5 a-

10.6 Q

11.0 INSTRUCTIONAL COMPONENT - DUATION AVLID =TENT OF BILINGUAL. COMPONENT

11.1 Duration of Bilingual Education (policy) I 11 II1

IT-ENT language will be maintained in..programt 112 DO K 2 DOh E DOE(mark all that apply- )
NEM' 2hT NEUT0-not specified howlong

1 -as the alternative language of learning
for as long. as desired

2-as the medium of instruction for special
Subject matter (e.g. cultural heritage).

3-only. for the length of time necessary for
. the acquisition of sufficient English to

permit learning of-academic content. at an
acceptable level in English

11..1

II,
11.2 Ilow ,nay .ype.rs...do

es...22.79,1e optimal tyuction 11.2for soup. throuh N-E1.1T lanr3uag..e. tocpritinuey

ci.i- I v..a.5.1-3 K-5)0-not mentioned
if for a...particular number of years
1 2 .3. 4 5 6 7 8 9 10 11 12 -13

if pecified in terms of a conditio



10.4 Aysy'ae numberof_aides....or Oaraprofespionals per class:
0-not specified

10.5 AY.P.2.234tex (or

2TPfPs.0,64aJql..INT
0-not specified

10.6 i:..12.q4A1 44P;g14.1A,A,PiLIAIL..1191:A.c.qk_A11.T.P.j,TIg

1-individually by: 3-teacher
2-in small groups
0-not specified

4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.4 ,

10.5

10.6

11.0 INMUCTIONAL COITONFITT DUaATION AND E;:TENT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) I II

N-EHT language will be maintained in rogr.am irE Doi,1

(marl: all that apply
NENT

0-not specified how long
1-as the alternative language of learning
. for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

i DOH 'ball

MT NENT

11.2 How many .years does project state is ootimal a instruction
for group 'through 11-El1r language to continue?

0-not mentioned
if for a particular number of years
1 2 3 4 5 7 8 9 10 ;1 12 13

if specified in terms of a condition, please state it -
'e.g.. "if a child begins learning in 11-EMT and English in Pre-K,
N-EHT instruction should continue through high-school')

2 TIN or 1-1%-c' 3 we?-`4"1 41 6'4'-
i-4

= . & 6 I _c4.1 d, 1,'47.er-cd-e E nj '` $
od sp c, re 4'44 at-Liaoe 9i! A dcIe l,

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 Pecondjan,gpage_learnipaib introdupedin which grade:
code 0= N.A. (if no MT)

13
N.A. Pre-for each group

I N-E llph

II EDW.
IT]. :7, DOi'i/I'rEMT

2 3 4 6- 7 $ 9 10

11.31 /ff.

II

11 12

cl

9('cx&Q- wouLlA, e'- equal
-:o co.,X Ev-Nat;s1N

o cky- e. oL S. e,3 Ate.A.41- I
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For years programs planned. for .Mexican-American pupils have used
English as. the only medium of instruction for all of the content areas. The
high dropout rate of Mex-ican-Aniericans and their low achievement scores in

istatewide testing programs. suggest these pupils cannot succeed in school f
they are required to. use English exclusively in their early schooling..There-.
fore, in order to usethelanguage strengths of these children, the rolloWing
time .distribution of English and Spanish is suggested:

Level Languag2 Percent of time
Kindergarten Spanish 80

English 20
First grade Spanish 60

English 40
Second grade Spanish 30

English .70

Distribution of Time

These recommended percents are not intended to be prescriptive; rather,
they merely suggest the need to use the pupils' native Spanish as a bridge
to successful school experiences. Furthermore, use of either Spanish or
English should be adaPted to the language strengths of the pupils in each
school district. Finally, gradual development of : ;kills in English must be
accompanied, as well, by improvement of skills in the Spanish spoken by
the pupils when they entered sc.hool.

The progress of pupils should be evaluated continually so that the percent
of time in either language can be carefully appraised and 'adjusted as the
pupils gain proficiency in both languages.

3

Procedures for teaching are as follows in the 'experimental bilingual treat-

ment :

I.. In the kindergarten treatment 80% of the time is in the native.,

language. A bilingual instructional aide worts directly under

the supervision of the teacher to carry out her instructions]

tasks. f 20% of the time is directed to English using specially:,d

ESL techniques - 3. Groups.

The experimental bilingual, first grade currently involves tpaching the stu-

dent participant 70% of the time in the native language and 30% in English.

A Bilingual Instructional Aide works directly under the supervision of the

teacher to carry out her instructional tasks. Again, English ln.nminge

ent is taught hrouln specialized ESL instruction: 3 groups tlo ever,



_ vi ',nese crlactren, LILL: folLiwillgtime distribution of English and Spanish is suggested:
Level Language Percent of time

Kindergarten Spanish 80
English 20First grade Spanish 60
English 40Second grade Spanish 30
English 70

These recommended percents are not intended to be prescriptive; rather,they merely suggest the need to use the pupils' native Spanish as a bridgeto successful school experiences. Furthermore, use of either Spanish orEnglish should be adapted to the language strengths of the pupils in eachschool district. Finally, gradual development of skills in English must heaccompanied, as well, by improverroent of skills in the Spanish spoken bythe pupils when they entered school.

The progress of pupils should be evaluated continually so that the percentof time in either language can be carefully appraised and adjusted as thepupils gain proficiency in both languages.

3

Procedures for teaching are as follows in the experimental bilingual treat-

ment:

1. . In the kindergarten treatment 80% of the time is in the native

language. A bilingual instructional aide wors directly under

the supervision of the teacher to carry out her instructions]

tasks. 20% of the time is directed to English using specia]i'.Nl

ESL techniques - 3. Groups.

The eXperimental bilingual first grade currently involves teaching the ntu-

dent participant 7C0 of the time in the native language and 30% in English.

A Bilingual Instructional Aide works directly under the supervision of the

teacher to carry out her instructional tasks. Again English lang-unge

development is taught through specialized ESi, instruction - 3 groups. However,

certain content area such as arithmetic or some areas.of the social studies

are presented in English.

P. a-
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The experimental second grade involves teaching the student participlvt 601

of the time in the dominant, native language. A bilingual Instructional Aid.,

works directly under the supervision of the teacher to carry out her inntrue-

tional tasks.. 40% of the classroom time is devoted to English lancuage usage and

development including a. specialized. grouped ESL instructional period.

Selected 2nd grade content area such as the social studies, arithmetic and

science are presented in two languages.

The projected Long-Range Time Distribution Pattern would be as follows:

Third Grade, Fourth Grade and Fifth Grade would give equal time to the use

. of Spanish and English in all content areas. The product at the third grade

level would be a truly bilingual child literate in English and Spanish at

age 9.

Curricular materials at current and proposed grade levels would be the

following:

1. Basal English language - Equivalent in Fanish. Spanish langunf!e

series selected from researching successful teaching techniquoq

a:the appropiate grade level which constitute the best and most

representative of modern pedagogic methodology.

2. Linguistic Readers in English.

3. Programed materials in Spanish and English at appropriate, trade

level.

A example Phono-viewer programs - ESL and Spanish as a 2nd lnnrunre.

Mathematics - Equivalent grade level books in English and Snnnish.

5. Science - Equivalent grade level books in English and Spanish'
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P5-79EZPInthP PP.qPiS.i.c.EY?LcIP)
00 0 not grade

code: (if no Zi.IT).cpecified .1,3 4-6 7-9 10-12 13-college
I

II - EIUT:
iii :-DOM/NEiAT

code; .13=College or University (OtLar professioni traintmg) 11
14=Federal, State, or Private Vocational Job train+-71E

1 1 . 5 Secopftlangpage learnima.for,

pro jected through. .ifo.-esie.;

00 if 0 not
no .IT specifiedcode:

II MIT
N-EMT/E Dorn

;En,gkiskslofairkant students is

14. Voc.

training

grades
1 2 3 4 5 6 7 8 9 10 11 12

11.6 Zearnimg_intheir natiye.languAge_for.Pop!Enrliekdotipent
students is projected through gad. :

not specified/Grade 1 2 3 4 5 6 7 8 C 10 11 12

11.7 The amount of instructional time in and through their
per day for N-EMT students who are N-E dominant is

code: not specified m=math s =

11.7
Min. per day
of instruction

science ss = social

11.6

native language

studies s e >cc2-0)4. ct zt,

11.8 11.9
Total Min. per Subjects taught % of time per day of
day of any in native lang. ins tracti

ins±,x12..g _ . ?t.L.17stig LjT
-

!Pre

SD eVo Cnt'nl17,6. .f 3 6;16°1-11) .jf) k3

L 5.

8
C

10, :10

12
11
12

11.10 The amount of instructional tune in and through their native language
for N-EMT students who are English dominant -is:

PreK

code: 0 = not specified N.A. = not applicable, no E dot students 1) rytih

11.10
Min. per day
of instruction

11.12
Subjects taughtTotal Min. per % of time per day of
in native langday of any ,instruction

praig.11.11.-7.ZZL..
. . . t1ogh f1

. .

'Pye K
. LLb . _ . . . . & A r±

.

s.;""e5 90
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11 .5 .?..cpr.Ldls.Ing.uake learrkinaf or_ 4..g.lis.h .doia.inapt. stus.isAts is 11.5 17 5".....
project arp.sip, ; II J.:

00 if 0 not grades
code: no ZIT specified 1 2 3 4 5 6 7 8 ; 10 11 12

II ELT ....... A
1._11...11:1-T /13 Dim

11.6 Learnillgin -their ne...-ti.xe langL2aLe_.for dopinant_
stu.E.I.epts is 'ojected thy.our-th gzaci :

not specified Grade 1 2 3 4 5 6 7 8 9 10 11 12

11.6

11.7 The amount of instructional time in and through their native language
por day for N-EIIT studonts who are IS-E dominant is

code: not .specified m=math- s = sconce ss = social studies see. 7.,2_,-02,-

11.7 11.8 11.9
Ian. per day Total Min. per Subjects taught % of time per day of
of instruction. day of any in native lang. in8tructici4

through
Prre- '1:: ...-_........

3,' 7 o.
........ .......... . ...... ,..._ 42,,Z 0 :.,fry, : to k3 43 3 6ii 644-0_

! 5

: r'j7:
C. 18
c

t-
10;

12
11.10 The amount of instructional time in and through

for N-Elfr students who are naglish dominant is:

code: 0 = not specified N.A. = not 'applicable, no N-ElIT, E dom students 9

:10

12
their native language

11.10
i:in. per day . Total iiin. per Subjects taught % of time per day. of

11.11 11.12

of instruction day of any in native lang. instruction
.:thr11....N.-...Z.Zr_.... ........5.31e.tn,c.t.Pil..... ........... ... ... . . .. through IT-EL-IT
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. 4-1 Pre K ..:
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Association of trteaglings with spoken and printed words
_Comprehensiaofe fury ion of punctuation
Accurate prodicti,..om of sv-.171-bols
Memory of. wond.foira-ns
Left -to -right ..Larc.gtes ion In reading
-Identification z..an=t-her's rparpose or viewpoint-
Adjustment to .dffferent sty motions and persons
Sensitivity to erne ions arzr4.+-rnoods
Organization anid stramarrLation of ideas
Anticipation of sequeence :ideas or outcome
Evaluation of .iea.-Et; and tl making of judgments
Correlation of...old...and new learning

The Classroom Environment

The classroom should reflect the positive interest of the community andthe school for the pupils. Although classrooms differ according to the
resources, plant, end personnel of each school district, attractive, clean,safe, and functional physical facilities and a warmly accepting and cheerful
emotional climate for learning are minimum prerequisites for the success ofthese plans.

D
The procedures for developing skills in Spanish and in English should be

audiolingual in sequence, with experiences in listening and speaking precedingthose of reading and writing.

Er4 obs Seco NI L-PrOG LOG E rEfict-ti N6
Procedures for Developing Language .gills

The audiolingual aspect of language is a spe.aker-hearer process whichcan operate independently of a writing system whenever there are a speakerand a hearer.' In the classroom, the pupils must:

Listen to speech that is authentic
Listen more than they speak
Hear and speak principally the language chosen .for the activity whileparticipating in that learning. activity (During an English-language
activity, Spanish should be used only for necessary directions orexplanations.)
Be free of translation experiences, word lists (e.g., nouns only),or. word activity out of coritekt .
Eventually read only what they have spoken

o Copy arid write only what they have read

1.
Nelson Brooks, Language and Language Lear. nine: Theory and Practice.New York: Harcourt, Br"ace and World, .1960.
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Meaning and structure atf/jr;teidependent. Pupils vsho are simply repeat-
ing sounds or combinations 0 yUlttsd5,, without a referent in their stock of
concepts, may be passive ol/,,or:...4o as well as limited in their perceptionof word order or pattern. ii/7,`'k,eovet, initial learning experience in mean-ing should be derived not fry' the written word but from encounters,pictures, charts, objects, r5 pstq,,-es. The written word cannot faithfullyreproduce the sound systerb k d 1E,tiluage, for there is often a conflict be-tween speech and print.. F0(/\.0:11Ple, Spanish v0WeiS and English vowelsare identical in their writt %1"qi -It4t are not the same in their oral form.
Therefore, too early an expa llyeQ tc.' written. English will serve to confuseSpanish-speaking learners,

The procedures for pror,43g growth in concepts should be those that
are natural to the age and rdili/qty (.)t. the pupils and should be as carefullyplanned as those for the deve 11511-1,\east of the skills of communication,

retriikltion of Time

For years programs plardPN f(V Mexican-4tnerican pupils have usedEnglish as the only medium ,,i(tf'Llction for all of the content areas. Thehigh dropout rate of Mexicar/AolL4Qaris and their low achievement scores instatewide testing programs -gOigei; these pupils cannot succeed in school ifthey are. required to use Erxd'13 e34clusively in their early schooling. There-fore, in order to use the la.neNQ 0tberigths of these children, the followingtime distribution of English TSOnish is suggested:
Level

Kindergarten

First grade

Second grade

SAani shy

SAanisli
gqglish

Percent of time
80
20
60
40
30
70

These recommended perQe.,ks, ct'sr°, not.. intended to be Prescriptive; rather,they merely suggest the need ,:`1 tAe the PiApils' native Spanish as a bridgeto successful' school experi.eti,k;N, f?L4rther-rnore.. use of either, Spanish orEnglish should be adapted to S-ktiPage strengths of the pupils in each .school district. Finally, graf/$4 Q010131nent of skills. '.,r1 English must heaccompanied,. as well, by ihre,,.-Oetit of skills in the Spanish spoken. bythe pupils when.they entered.-001,
The progresS of pupils shorLitM eAtaluated continually so that the percentof time in either language can .N.ez-ifQfully appraised and adjusted as thepupils gain proficiency in boo, kv.a.oke5.
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11.1.3 1--479,K170s one-way - only non-English I:other Tongue 11.13 _A___students (including N-LIIT-English dominant):Enal7fsh

liother tongue students do not receive instruction in
a second language

44

-no English iiother tongue students
2 way - Eid learn the second language

11.14 he amount of instructional time in and through their second language
for pupils who are native speahers of English is

PreK

..,

4 :.

i 4

6
6

7
i70

8o.
9
10

code; 0 = not specified N.A. = not applicable, no English UT students

11.14 11.13 11.16
per day Total min. per Subjects taught of time per day

of instruction day of any in second lang. of instruction
throuvh

Pre...
.

SDILO ...... . a 2 0 A, m 5 5

10

11

12

11.17 Iii4e4 9.KAP.PPJ'AtA
11.17 q!'154-

in the classroom (mar'.: all that apply)

0-not specified

1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacheraide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils:are allowed to use either native or second language.-4-the teacher uses only one language; however, the aide prpara-
professional uses another during the same class period; studentsnay use either.

5-the teacher reinforces any conversation initiated by child
through the use of whichever language the child has used at the time.

6-censtant switching from one language to another by teacher during
lesson.

7-the'teacher uses English and the paraprofessional then translates
the seat material for N-LIT

8-other (sunnarize)

s6-CerS mocticie4 Pro ," S (Da" 4-0 `rpt-",
S L-Lr'rla re, ee 644.17' r% Ov, 0 orn . ; dreni n 1)

r'Og ranl for Spoiti'L&Yey. Oam. c_h ;Id rep, E 11
S..,Aot.d i n ate_ ro12 R.2 P

k -



Preh

_in. per day to ,7:..in. pay. '::-.,utjects ta.ag::.L, c

of instruction day of 7"2A, in second lang. of instruction
throu,::h NElT instruction throug;1 N -ZIT

Pre :.7.

. . I..R .M.1. 5.s. . . . . . . . . 0 .... SP. .79

3
4-

r
.)

7

.
c

10

11
12

.

1

i

I

.

. 1. ca.; .... . ._ .. . . .,
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..

. . . ..a. a .c) .

...........

5

.... ......... ....... .

.......... ... : $ . . ....
I

I

,

i

e
/

10

11

'12

11.17 itie.PaNA1A4guAge.11A.0.1321teAcJIPP4/10L1'.A41A
in the classroom (mart all that apply)

0-not specified
1-languages are never mimed- by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;:
pupils :are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide.or para-
professional uses another during the same class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses'English and the paraprofessional then translates
the same material for 14-adir pupils.
other (simma

cied
rize)

0.4eps t,64,. fr^0 (\Am Spa.rosiN 4-0 Si-rek,(9-1-11ca-r SlOG-v"."
S 441-114 r e i ea 1b cod- et.% I 4'511- C) rn, kild arlea .1.00- n i S

p r'0,5 r'arn fOr. Spa, ek."J . Den . re i fiN E h
g(d1/4,60.rdi rvOCht rble'

cV11.17 5-

12.0 liETHODS OF SECOND LANGUAGE TEACHING

(iiarh all that apply; some projects may use a combination
of methods)

1-Audip.,:linggal habit shills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers! model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentenced Inductive-
generalizations drawn from examples.

2-7r94sfoSPabj-PnA)-:79:52g1IPPY.0?-ea.
Acquiring an understanding of the structural patterns or
grammatical rules of a language.

12.0_

c 8 3B

Sea Atre)( 10 ar-b

ce-Ae- edy seco,rvA, rcicke... COI-) k ty,t. ar 0...5 Spa c_C

ShA-& e-S a VAN r, e c.. c1/4,%-X. c_.i r r 4P_S 2ct

V- a . . / c & #
1 3

3
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2a-inductive .-generative approach: through listening to communication,

perhaps of peers, and attempting the new language in situations which

call for the student to generate sentences - test his understanding.

(the way native language is acquired)
Includes direct association between object, picture or action and

word in second language.

2b- deductive - the cognitive code approach: through initial formal

study and analysis of grammatical structures, then applying them through

examples, i.e. answering questions, or transforming affirmative sentences

to negative, declarative to interrogative, active to passive.

3-Grammar - Translation Method
Formal study of rules of grammar and translation frolfirst language

to second. .emphasis on reading in second language rather than using

it for oral communication.

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-H* Language Skills Sequence
(*Audiolingual Method,: listening, speaking) reading and writing)

i II

Non Eng dom Eng dom

students students

A in dom B in. A in dom B in

lang second lang second

lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 IB I

IIB
13.1 Second language listening-speaking

skills are learned:
1-concurrently with dominant language
listening-speaking shills

2-a,f4=,er a specified level of compe-

tc77 uJhieved in listeningzspeaking
skills in dominant lan:uage

3 -a specified period of time after
listening - speaking skills in dominant

langua -A taught

'

13.2 ALH sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading Y.

2- beading is taught concurrently
with listening - speaking skills

qmallyincr. -En tnneg mrrimlanslearniney

13.2 IA..

IB

IIAj
IIB



w. 1,(,-Lauivel ueclaratave J.nzerroL;atl7e, active to passivc.

:-Grammar - Translation Hethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language ratner than using
it for oral communication.

13.0 DCMTLITT AND SECOND LLIIGU/GE SKILLS SEVENCE

AL -M Language Skills Sequence
(*Audiolingual liethod: listening, speaking, reading and writing)

I II
Non Eng dom Eng dom

students students
A in dom B in A in dom B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 IB I

IIB n
13.1 Second language listening- speaking

shills are learned:

1-concurrently with dominant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified period of time after
listening-speaking skills in doninant
languarPA taught

13.2 ALE sequence followed
1-Listening-speaking proficiency
precedes introduction of reading

2-aeading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening-speaking shills

4-There is some overlap between
learning to read and to write.

13.2 IA.

IB 1

IIB

13.3 Listening-speaking proficiency 13.3
determined by: 5 t d eAl E:\/ QA Lk Ck °?\ EHt-CLI S
1-measure of listening-speaking Mc4 T1, 4Ls Co r, 110n
proficiency

2-informal assessment by teacher
CornprevNsiah eAl QyxsoL ei:TiT V'N o r e.. rTo---- C--

13.4 Second language reading skills
are learned:

1-concurrently with learning to read
in.dOMinant language

2-after a specified level of dominant
language reading competence
achievement.

specified period of time after
;earning to read in dominant language
(e.g.- a speCific grade)

4-before 'learning to read in :dominant

langUage

c F ag

IA I

I I

IIB nos

13.4. IB

IIB tf5

See .pro >4.
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Suggested Activities

Spanish-speaking children enter kindergarten with the same ability tospeak in short sentences arranged in the proper word order as do theirEnglish-speaking peers. However, their Spanish vocabulary may be in-adequate if they have been deprived of varied experiences out of which con-cepts and vocabulary grow. Therefore, activities to enlarge their stock ofconcepts and to develop their language are most essential features of a totalschool program from kindergarten through grade two. Early lessons shouldlead to reading and writing in Spanish in the first and second grades.
These same Spanish-speaking children come to sf,:thool with relatively nocommand of English. For this reason, they must be immersed in learningexperiences which enable them to build not only concepts but also a phono-logical and structural command of English. Eventually, in the second grade,they can be advanced to the more complex skills of readin and writirtg inEnglish after the attain suffici nt listenin corn rehension and s eakinfluency in nglAsi_

There are many curriculum guides for detailed instructional planningin kindergarten through grade two.2 These guides may serve as rich re-sources of activities, materials, and procedures that may be adapted forurban children who come from low-income homes and speak Spanish.. Theactivities listed in this prospectus promote growth in concepts and stimulateacquisition of language. Language grows through experiences and accumu-lates in the communication skills of listening-comprehension, speaking,and -- eventually -- reading and writing, in that order.
Since the pupils in this program will be improving their skill in theirnative Spanish and will be adding a,second language -- English -- activitiesare performed using the language that meets the pupils' needs and the re-quirements of the learning task. The language recommended for the mostefficient conceptual and linguistic development is designated for each activityon the instructions for each activity. The designated language (S for Spanish,E for English, and S-E for both languages) can be used by she teacher orpupils or teacher and pupils, with Spanish the first language to be used.
The classroom teacher should develop both Spanish and English in anyactivity according to the needs of the pupils as identified through his care-ful appraisal of their background, maturation, and developmental levels.The list following is neither comprehensive nor exclusive, but it is presentedto suggest how language skills and concepts can be developed in activitiesalready familiar to teachers in the primary grades. Materials helpful inimplementing these suggested activities are listed in Appendix A.

2
Representative guides are obtainable from the offices of the superin-tendents of schools of many counties among them, Alameda, Kings,Sutter, and Yuba counties.



13.0 Activities for Kindergartenorasse
Playing with large square blocks and wooden halls (S)Hand-weighing large and small toys (S)Fitting together puzzles formed of large pieces (S-E)Identifying members of the immediate family (S-E)Viewing self in a full-length, then a three-way, mirror (S)Identifying self in individual, then group, photograph (S)Recording a group song on tape (S)

Recording own voice on tape (S)Reciting a familiar rhyme in unison (S-E)Identifying different pets; choosing a classroom pet and caring for. it (S)Discussing the daily weather and recording it on a weather chart (S-E)Identifying vegetables, fruits, and flowers; planting seeds and growingsamples (S-E)
Counting the boys and girls in the classroom .(S-E)Learning own age and telling it to classmates (S-E)Taking a short trip and discussing it with the group (S)Naming objects in the classroom (S-E)Learning, reviewing, and singing "Happy Birthday" to classmates (S-E)Molding objects (5)
Constructing a fort or playhouse with floor blocks (S)Meeting the crosswalk guard; crossing. the street with him (E)Building a car or ship with large blocks (E)Brushing teeth (S)
Taking a rest in the classroom (S)Eating a midmorning snack (S-E)Identifying rhythm instruments; experimenting with them individually,then as a group (S -E)
Playing "London Bridge" (E)
Listening to music for children (S-E)Marching to "Stars and Stripes Forever" (E)Cooperatively painting an airplane (S)Individually painting airplanes (5)Learning to work together cleaning up the classroom or work corner (S)Helping each other put toys away. (S-E)Retelling a familiar story (S)

Learning a few short proverbs (S-E)Planning to celebrate and celebrating a birthday, Christmas, Thanks-giving,. Los Posadas (S).
Listening to legends told by a teacher aide (S)Learning to climb the jungle gym (S)Tasting unfamiliar .juices and fruits (E)Helping the teacher make gelatin or cookies (E)Identifying familiar sounds (of people, animals, vehicles) (S-E)Watching. television (E)

.Discussing a television program (S)Imitating the teacher's speech (S-E)Following directions to make a large cutout (S-E)



Participating in first-grade activities that can be adapted to developEnglish reading and writing skills (E)Writing group and individual creative stories (S)Using manipulative materials to develop number concepts (S-E)Adding English vocabulary to a picture dictionary `,E)Making up, writing, reading, and telling simple riddles (S-E)Playing a simplified form of anagrams (S-E) (E late in year)Making up titles for stories (5)Finding synonyms and antonyms (S)Putting endings on verbs and nouns within context (S)Making compound words from two short words (e. g. , fire, man tofireman; cow, boy to cowboy)
Asking questions for the eacher's answers and giving answers to theteacher's questions (5)
Choosing common prefixes and suffixes, inflectional endings, and commonroots to derive meaning (S)Guessing the meaning of a new word from a sentence the teacher says orwrites on the board (S)
Matching words with pictures (S-E)

Alternative Implementations
The realities of situational problems in every school district suggestthat alternatives to the implementation of the program may be necessaryin order to allow reflection of local needs, conditions, and resources.Some alternative methods of implementing language development are listedbelow. The last two concern Spanish-speaking pupils in classes with amajority of English-speaking pupils.

Team teaching to assure meeting the language requirements of theprogram. If the classroom teacher does not possess adequate bilingualskills, qualified primary teachers in the school could share responsi-bilities for the communications skills.
Group ''reaching basic to th^ problems of Spanish-speaking pupils with-in the English-speaking group. Here, the teacher provides listeningand speaking experiences with the use of the tape recorder andlistening posts. The teacher also seeks to provide small-grouplearning activities through careful planning and with the help of ateacher aide. '

.

re Separation of Spanish-speaking pupils from the English-speakinggroup for part-time instruction in language skills. This "pull-out"system is also used to teach Spanish-speaking pupils other subjectsin their native language. The intent of this system is not to isolatethese pupils from the mainstream of school life but to permit extrainstruction and additional language practice which eventually willpermit them to participate in the total school program.
thi 5-Fra.4-9-43 l&teX - u.3\r,E_n e r-0 j e d
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Retelling a story as flannel cutouts are placed sequentially on the flannel-board (S)
Clapping to the rhythm of a march or poem (E)
Connecting objects by tracing left to right (S)
Drawing self- and family portraits (S)
Drawing large and small circles according to teacher directions (5)Learning to draw long and short lines (S)
Choosing.a picture, word, or phrase card that completes a sentence

given by the teacher (S)
Guessing the end of a story pantomimed by the teacher (S)
Matching common sikrn,s,with verbal clues (e. g. "Walk, " "RailroadCrossing, " "Slow, Stop, " and so forth) (S-E)
Completing a verse cooperatively when the teacher has started it (S-E)Matching verbal clues withrooms and signs in the school (e.g., "Cafe-teria, "Exit, " "Library, " "Office, "Principal's Office, " "Boys, "and so forth) (E)
Identifying the colors of classmate's clothes (S-E)
Guessing orally an action 'word that completes a sentence (e.g. $ "Johnwas his shoe.") (S-E)
Identifying the letter that the teacher sounds (5)
Saying rhyming words (e.g., jump, bump) (S-E)Copying three times a short sentence which the teacher has put on theboards
Following the teacher's instructions (e.g., "Hop over a book.") (S)Writing the word which a spinner points to (S)
Learning the names and sounds of letters (S)
Raising hand to indicate when the teacher's voice rises for a question(E)
Raising hand to indicate the difference between sounds (e.g., sit andseat, bat and back) (E)
Building own diaiaary, with words in context according to function,relationship, and so forth (S)
Raising hand to indicate when the sound of r or I changes in a series ofwords the teacher has said (e.g., red, roSy, Fojo; look, lapiz,libro) (S-E)
Faiiing hand to indicate when the ending sound changes in a seriesof words presented on tape (e. g., Kav, Kay, Kate; 'pay, bay; bait; buybite, buy; low, low, load; cue, cue,. cute; see, seem, see; row, row,

1-75ae) -(8)

Activities for Second Grade

Many of the activities of kindergarten and the first grade should be con-tinued and expanded in the second grade, with major emphasis upon thedevelopment of control of the English language. The following activitiesshould be added:

Reading Spanish primers suitable to individual achievement level (S)Reading Spanish preprimers or primers independently (5)



Following one-step and two-step commands from the teacher (S-E)
Saying "please" and "thank you' (S-E)
Learning and telling the seasons of the year (S-E)
Meeting visitors at school and home (S-E)
Repeating everyday sounds (S)
Adding to cumulative stories told by the class (S)
Cutting out paper bag masks (E)
Playing storekeeper (5)
Chanting or clapping the rhythm of a short poem or rhyme (S-E)
Describing pictures of animals (S)
Playing with coins, then learning to count them (E)
Asking simple questons (S-E)
Refusing an invitation politely (S)
Making simple requests (S-E)
Looking at comic strips in the newspaper (E)
Painting what they want to paint (S-E)
Cutting and pasting as they choose (S-E)
Participating in unorganized, free dancing (S-E)
Telling about special festive days (S)

Activities for First Grade
Many, of the activities suggested for kindergarten should be continued andexpanded, with greater empasis upon using English. The following activities

are also appropriate for the first grade:
Learning and beginning to write own address and phone number (S)Recognizing own name in manuscript (E)
Painting a mask independently (S)
Helping friends put their toys away (S-E)
Planning a large block structure: and building it with several classmates

(S-E)
Telling group what happened on the way to school (S)Visiting the post office on a study trip (S-E)
Developing a cooperative story abollt the trip (S)Beginnini to read Spanish-language prepriiners (S)"Reading and illustrating short chart stories (S)
Recognizing upper- and lovverc.:use letters (S)Using puppets for dramatic play or role-playing (S)
Playing singing games (S-E)
Listening to stories independently t the listening post (S)
Retelling.a story to the group (5)
Decorating a box to store per tonal possessions in .(S)
Identifying and classifying foods (fruits, vegetables) (S)
Repeating phrases and short sentences in unison (S-E).
Giving classmates permission to use personal toys (S),
Reciting rhymes together (SeE)
identifying words as the teacher says them (S)
Matching words and pictures (5)
Selecting the correct ending for a picture story (S)



13.5 Reading is introduced;

.,t-individually, when child is ready
or at a specific time during grade: 1:

1

See A.42-roX I 2
3

13.6 aeading readiness is determined by:
1-test of readings- readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in Zirst gra6e
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)
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13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGaATION OF SECOND LANGUAGE LEONING WITH OTIMP6 LEARNING: 14.0 I obi
(mark all that apply)

II r s
I= N-E E

13.5 IA

IIA
IIB__

13.6 IA__
s

IIA N S

13.7
IB

13.8 IB

1-Second language:learning is only a sep-
arate subj,:ct for English-speahing stu-
dents; the second language is not used
as a mediUm of instruction for other
subjects.

27Second language learning is both a sep-
arate subject and also a medium of
instruction fOr other subjects.

dam dom
students students



13.6 Reading readiness is determined by
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in' third' grade

4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

x

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEG:LATION OF SECOND LANGUAGE LEZNING WITH OTHER LEARNING:
(mark all that apply)

1-Second language learning is only a sep-
arate subject for English-speaking stu-
dents; the second language is not used
as a medium, of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrrAed with the learning of oourse
conte:It (such as social studies) or as
a medium of cognitive development.

4- Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6-ether (Specify)

I= N-E II= E
dom dom
students students

13.7 IA 3
IB

IIA

13.8 IB

14.0 I a,
II s

clA.741p
See ><e-irc()( ( 3 cL.
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The experimental second grade involves. teaching the student participint 601,

of the time in the dominant, native language. A bilingual Instructional. Aide

works directly under the supervision of the teacher to carry out her instrue-

tional tasks. 14o of the classroom time is devoted to English lanotrwe

development including a specialized grouped ESL instructional period.

usage and

Selected 2nd grade content area such as the social studies, arithmetic and

science are presented in two languages.

The projected Long-Range Time Distribution Pattern wouild be as follows:

Third Grade, Fourth Grade and Fifth Grade would give equal time to the use

of Spanish and English in all content areas. The product at the third grade

level would be a truly bilingual child, literate in English and Spanish at

age 9.

Curricular materials at current and proposed grade levels would be the

following:

iii

Basal English language - Equivalent in Spanish:. Spanish lani.unge

series selected from researching successful. teaching techniques

at the appropiate grade level which constitute the best and most

representative of modern pedagogic methodology.

2. Linguistic Readers in English:

3. Programed materials in Spanish and English at appropriat6 grade

level.

A example Phono-viewer programs - ESL andSpanish as a 2nd lrLuruage.

4. 'Mathematics Equivalent grade level books in English and Snnntsh..

5. Science - Equivalent grade level books in. English and Spanish.
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.
SarlelMtudies - Materials to be-developed in Spanish to parnllel

ditttict-curriculum.,

The district curriculum guides in the above areas will continually be lined

as guidelines for developing the bilingual curricular program. Native

Spanish language materials will be .reviewed from a student behavioral point

of view as to his development of the social and physical media in which he

lives.

The following represents past and current means of assessing and evai"atinp

the abilities and achievements of pupils:

I. Name of Instrument Criterion Referenced Measurement Fe-

havioral Objectives processes (current) and Products.

A. Type of Test Formative evaluation iiagnostic t
//

nosticAchievement.

B. Purpose-- Formative: Evaluation learning. Objedtivns..

C. Grades. c=1-evels--7-------K- 1-2.

IL... Name of lim=sment Regbody PictureVocabulary Test 7enr)

A. 'Type of Mental Ability-- VerballFacility.

R. Purpose----Measures of child's receptive language.

C. Grades or Levels K- 1 -Experimental and control classes

III. Name of Ipstrument Goodenough Draw-A-Man test (Last year nail

current)



15.0 TicEATIENT OF CHILD'S L.A1Ok46-14:

he child's language z5,1,%0Petd.
It is not corrected, -,0,4'kV, 01,1
of the child's speech 1,,309,vtd.
However, the teacher prO'Aees a
model of the standard 1,1VaV
aiming toward child's 1.t
control of the standaarti,

2-The child's language 10 Nreetd--
the teacher points out a/1d

demonstrates the stands /' fotO

3-Other (specify)

0-Not specified

16.0 MATERIALS

page 14

I II
15.0 IA-_I

140n alg. dom. Eng. dom. IB
students student6 IIA I
-in dom. B 2nd A B 2nd IIB=E-
lange lang. 8ng. . lang.

16.1 Reading MaterialsTSrpes
Reading Materials are: a),.1., that apply)

inguistically based
(Merrill or Miami Linfzunj,c
readers, ITA, etc.) A 1 % 1

t_Ais-kc Rte&e.rs %.r. .61 At I

asal readers F

3-Dialect readers

,Iperience charts (stoic'
dictated by children)

16.2 If some reading material
the child's dialect) ird Ve
long it is used:
1-Grade 1
2-Grade 2
3-Grade 3

4-Beyond Grade 3
0-not specified-

16.3 The following are techrliwA e WA materials used for second language learning:
0-none specified ......-

1-pattern drills I

2-dia:og memorization -Al. 0
3-choral repetition ..I 43

4-songs 4, If

5_prccraLtmed instructiodAhVA .., .x.._

16,2 IA

lf.ne

Se E XerOYS

4._ck

13 -b
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50.7
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Iowax'd chlict's eVentual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

16.1 Reading Materials..-Types
Reading Materials are: (mark all that apply)

inguistically based
(Merrill or. Miami Linguistic
readers, ITA, etc.) 16.1

L'tr,5V,i64ic Reeders %- tPii Ad ci # 1 3
asal readers

p

3-Dialect readers

rperience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1 16.2 ci .

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

(2ThAr,e ille2.(12.t7 : or_ Ilfalo -)

16.3 The following are techniques and materials usectfor second language learning:
0-none specified.

C p 3 `- 1-pattern drills 1-
I

2-dia]og memorization -a. 0
3-choral repetition .13- 21

4-songs M
r_procralried instructionikol 0-54= s- AL
e-Stories read to children rn co rcv- ...i.. JL.

AUDIO viSUAL fr,IDE$ 7r7-films, filmstrips -1_
8-flannel or magnetic .Ispards _E. _l__
9-realia, graphic displays ) r r° r _i_ a_C 1 b 15 10-records, tapes I 0 .11.1
11-listening centers 41. _LI
12-multi-media approach.

EXperiential:
13-role playing
14-puppetry
15-experience charts -L.5" IIE
16-primary typewriter Lk .11....
17-learning through direct experience 13 42

with materials e.g. Montessori
18-activity centers-chosen by child A JLIJ
19-other (specify)

Learning outside the classroom;
20-field trips
21- suggested TV programs
22.-i,thca.. (specify)

Se E ke roX,S
CA Va.

1 3

I'-1 cx_

150.7,5



OS. BELL h NOWELL LANGUAGE EASTER. .ESL AND BILINGUAL

IggEtst

No. 711B BELL & HOWELL LANGUAGE MASTER $250.00
No. 36407 Headphones (Accessory) 28.00
No. 36453 Interconnecting Cable (Accessory) 2.00
No. 40720 Dual Headphone Adapter 3.75

it

PRE4tECORDED,LANGUAGE MASTER CARDS - LANGUAGE ARTS
200 Boxed Cards Per Set:

VOCABULARY BUILDER PROGRAM
111011. Set I Basic
111012 Set II Intermediate
14913 Set III Advanced

IAliGUAGE STIMULATION PROGRAM
I11031Set I Phrases
I11032 Set II Sentences
I11031Set III Language Reinforcement &

AUdItory Retention Span

THE PHONICS PROGRAM
111061 Set I Sound Bending.& Beginning

Phonetic Skills
:1.11062,Set II Caonant BIendS & Irregu-

lariPhonetic Elements
_IIIAD63,1Set III WairdBliiidIng and Word

Analysis Technique

35.00 Each

WORD PICTURE PROGRAM
111021 Set :`I Nouns: . 'Everyday Things
111022 Set, II Verbs: Action Words
111023 Set III Basic Concepts

EN=SH DEVELOPMENT-PROGRAM
?I Set:I" Practical Vocabulary

anditxpressions
111042'Set:II Everyday Expressions
111043 Set :::III Industrial Supplement
11I044,SetIV Stress & Intonations

TH2fSOUNDSOF ENGLISH PROGRAM
I1105LLBasic English Phonetics

(recomMended for College Level only).

JEEW:LANGUAGE MASTER PROGRAMSIN'LANGUAGE ARTS

1010; BUILDING BASIC7ENGLISH SET A:
::NOUNS SERIES: - , . . , . $56.00
0ontaina"NOunslEveryday Things:
1pre-recorded:, card set (200 cards);
150 blank cards in four assorted
sizes; UsageManual;, :Program
Organizer File.

1020 ENGLISH AS A:SECOND LANGUAGE,
SET I . , $310.00
Contains 501:.8exil" pre- recorded
and' illustrated. Part I and II;
Usage Manual; two Program Organizer
Files.

1011 BUILDING BASIC ENGLISH SET B:
PHONICS SERIES $135.00
Contains "The Phonics Program"
(three pre-recorded card sets
600 cards); 90 blank cards in
two sizes; Usage Manual; Program
Organizer File.

1021 ENGLISH AS A SECOND LANGUAGE,
SETII . . . . . . . . . $160.00
Contains 242 8f"xii" pre-recorded
and illustrated cards; Usage
Manual; Program Organizer File.

LANGUAGE MASTER BLANK CARDS
7100 boxed cards per set):

072475
072476
072477
072478
072481

Standard Size 3i x 9"
Tab Size 3i" x 7-3/8
IndexSize 3" x 5"
JumboSize 8i" x 11"
Extended Size 4" x 14"

$6.00
3,00
3.00
9,00
9.50

1001 Program Builder Kit
Contains 400 blank cards in
four assorted sizes; Usage
Manual; Program Organizer
File.

$39.00
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a .Q ,35 1, 1,16.4 The sources of Non-English materials emd textbooks are:
(mark all that apply)
0-not specified

h
t)9 I

-ially prepared and publi ed in countries wh=effi

i8are written by native speakers of tat language
commP.

GLdev-::::ptedebnya:::esItaa:gfuaogfeanother
bTTi ngual

eloped by the project's own bili=ual staff
:-

are culturally appropriate for N-E_culture

project (sperVy which)
develcped in conjenction with project parents

li
deVeloped by or with members of N-MTE community

C., r. 3 a
(specify how this is determined)

8-are cross cultural

commercially prepared and publishea. in the U.S.
are translations of U.S. texts

11-are coordinated with materials used in the regular auhject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural-materials used in the language 6.5_1_component are:
0-not specified

4. %,-,..nmerox att,ched-page and document Lapk. iv Opp el-% ell Y

Cs ee, i cre_ii V5ZX
13(ct - to

17.1 Student grouping; mixed or separateditato dominant languagaa"JcL I/ a
groups: (mark all that apply)

17.1

0-not specified
Pu ils of both linguistic groups are:

always mixed for all learning
axed for language learning

3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health.
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n. a. - (no Z. 2 students)

g2
nn

Ia.() 'STUDENT GROUPING

17.2 Students are grouped for language instruction:
(mark all that apply) A-more than the time' 'B Less than 2 the time
0-not specified
1-total class

(pawn groups (specify size)
individual instruction

17.3 Criteria for grouping: Students
0-not specified I Non Eng II Eng dom 371Eng dom

dom FLIT NEM'

17.2

1-by age
2-by native language
3T;LTIL_ Clattailara ri cra



(specify hoW this is determined)
8-are cross cultural

ommerciaily prepared and published in the U.S.
are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify)

13.5 The specific bilingual/bicultural
component are:
0-not specified
oxerox att6.ched-page

17.0 STUDENT GROUPING

materials used in the language 16.5

and document Cor. '70 uppe,',4;
CS ee_ )(e_r-01)n r S a_ -a

13 ck-

language
x4 °L17.1 Student grouping; mixed or separated into dominant

groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups are:
aalways mixed for all learning
aixed for language learnihg

3-mixed for some academic subject learning
4-mixed for nonacademic learning; art, music, gym, health
5-separated for native and second lahguage learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other (vecify)

n. a. - (no T students,

17.2 Students are grouped for:language instruction:
(mark all that apply) A-more
0 -not specified
1-total class

small groups (specify size
-individual instruction

17.3 Criteria for grouping:
0-not specified

17.1 ! !"

17.2
than- the time B Less than tam re

I Non Eng
dom

1-by age
2-by native language
3-by dominant language
4 -by language proficiency

(ex. level of reading skill)
"n.a. not applicable

(no E.dom /NIT)

lE*.0 TUTORING NNo "r'¢

ptudents
II Eng dom

EET

- 0 v,1-5 -co r-

118.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified
1-inter-ethnic (N-IT student tutors FMT students)
2-intra-ethnic (0-EMT student tutors N-F.14T)
3-done by older children (;cross rage)
4-done by peers (same age)
5-other (specify)

II1Eng dom
NEMT

1 a

Or
0.-^Na, 1.,. a_ t_.- .1 1-N s- 1"LATC.1-:1 ti
Pi. 0 re. ck /.t. c_c1/4-+I

18.1 NO

18-.2 Paraprofessionals or aides give tutoring or instruction as
0-area not specified
1-inter-ethnic (N-EMT aide tutors EMT student)
2-in the acqusition of native language shills
3-in the acqusition of second language shills
4-in other. subjects

S. ihirG ukk c- i v % TA" a 1

follows:
18.2

r ,34-kdeni,



THE CALTON INSTITUTE
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CHILDREN'S BOOKS IN SPANISH - FOR CLASSROOM AND LIBRARY

For beginning readers:

ABCyX.YZby A.J.M. $1.75
AVENTURAS DE MOTITA by Margaret Wise Brown 2.55
BABAR X LA ANCIANA SENORA by Jean de Brunhoff 1.00
HISTORIA DE BABAR by. Jean de Brunhoff 2.25
LA INFANCIA DE BABAR by Jean de Brunhoff 1.00
EL CIELO by A.J.M. 2.50
EL CIRCO by Molinette

2.50.
LA CIUDAD by A.J.M. 2.50
LAS COSAS QUE VEMOS by A.J.M. 2.5o
CARBONILLA by Romney Gay 1.00
CORALITO by Romney Gay

1.00
LINDA Y MARIO by Romney Gay

1.00
EL RUIDO MISTERIOSO by Romney Gay 1.00
GOLDILOCKS Y LOS TRES OSOS by Helen Harter 2.5o
LUIS Y LOLA by M.E. Craig 0.64
EL MAR by F. Goico Aguirre

2.50
LA TIERRA by A.J.M.

2.5o
QUIERO SER by Luis Mallafre 0.80
LOS TRES GATITOS by Kurt Wiese 0.50
YO QUIERO VOLAR by Anita - Brenner 2.95

Picture dictionaries, atlases and juvenile encyClorodias:

DICCIONARIO GRAFICO INFANTIL by Luis Mallafre 0.80
MI PRIMER DICCIONARIO by Julio Daroqui 1.95
MI PRIMER LAROUSSE EN COLORES by M.'. Fontineau 4.50
ENCICLOPEDIA DE ORO by Bertha Morris Parker 28.00
MUNDO JUVENIL by Manuel Martin

8.50

Enjoyable reading:

COMPA CONEJO by TOrbio Claure.
2.95

CUAL ES TU CASO by Marion Jamison
2.00

LOS VEHICULOS by
2.50

WA-OKA by Pablo Ramirez
1.50

EL TRENCITO'CAMPEON by Darlene Geis 0.75
EL PERRITO QUE VIAJO EN UN SATELITE 0.75
EL OSITO QUE SIEMPRE DECIA "NO:" by,Paith Nelson 0.75
EL NINO WE TEMIA A LA OBSCURIDAD by Munro Leaf 0.75
LA GRANJA DE JUANITO by Louise Bonin°

0.75
COCO, EL MONO CURIOSO by H.A. Rey 0.75
LOS CUATRO POLLITOS QUE PERDIERON SU VOZ 0.75



Mak-ex!' al S

LIBRITOS DE ORO: each

Reina
Hiawatha
El Arca de Noe
Una aventura del Pato Donald
La Bella Durmiente
El libro de seguridad del Pato Donald
Tuno
Peter Pan y los piratas
La Bella Durmiente y las hadas madrinas
El Pato Donald automovilista
El Raton. Mickey- Aventuras en Disneyland
BombOn quiere ser artista
La familia Robinson.
Perry y sus amigos
Tribilin, astro de cine
Mani, El Burrito
Pepe Grillo vence al tuego
El Pato Donald deterctive
El Auto volador
Nuestroc papgs
Mi gatito
Juan y Margarita
Nuestro Mundo
Los mUsicos de Bremen
En el parque zoolSgico
Contar cantando
Ayer y hoy
Perros
Cuando yo sea grande
La fiesta de Tom y Jerry
Cristobal y el Collin
Caperudita Roja
El Dr. Alegrta
Pantale6n .

Los maravillosos viajes de Tomasin
La cada de los nimales
El Pequefio Pigui
Los favoritos de Pedro
Explorando el espacio
El mar profundo
Cachorros de animales
Peiusita
Rin Tin Tin y el fugitivo
La Costa del mar
Autos y.Camiobes
Ayes del Mundo
Cinco centavos pare gastar
El sastrecillo valiente

$0.50
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EL MUNDO CONTADO A TODOS
EL MUNDO DE LAS AVES
EL MUNDO DE LAS PLANTAS
EL MUNDO DE LAS INDUSTRIAS

Adventures in Space by Willy Ley:

$ 4.35
4.35
4.35
4.35

ESTACIONES DEL ESPACIO 1.00
PILOTOS DEL ESPACIO 1.00
SATELITES ARTIFICIALES 1.00
VIAJES INTERPLANETARIOS 1.00

Readers, texts and workbooks:

JUGANDO Y RIENDO (1st reader) 1.64
LOS NI1JOS SE DIVIERTEN (2nd) 2.72
A VIAJAR Y A GOZAR (3rd) 2.92
by F.V. Gaztambide
LIBRO DE TRABAJO PREPAARIO by Luis P6mz Espinos 0.95
EL-PAJARO DE NIEVE :_,TROS PARA NINOS by Carole Soler 1.25
CONTINENTE ae lectura 5) by Santiago Hernando Ruiz 1.98
LIBRO IST LEE .h. 1.25
LIBRO 2ND LECTURA 1.45
LIBRO 3RD LECTURA 3..65
LIBRO 4TH LECTURA 1.98
LIBRO 5TH LECTURA 1.98

Legends and legendary heroes:

LEYENDAS MEXICANAS by Rafael Morales 3.40

Things to make and do:

DIAS SIN COLEGIO
'EL:BAZARDE TODOS LAS COSAS by Elena. Fortun
JUGAR Y CANTAR by Eonifacio Gil
JUEGOS PARR TODOS by Carola Soler

Poetry and rhymes:

3.44
3.40
1.40
3.40

MOTHER GOOSE ON:THE:RIO GRANDE by Frances Alexander 2.75
PALETA INFANTIL by Juan Grosso

Special items:

1.50

2.00
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Fairy tales by Ramirez and Correas :

ALI-BABA $1.50

LA BELLA DURMIENTE DEL BOSQUE 1.50

BLANCANIEVES 1.50

CAPERUCITA ROJA 1.50

CASCANUECES
1.50

EL GATO CON BOTAS by Perrault 1.50

EL LLEGADO DEL MORO by Washington Irving 1.50

PULGARCITO
1.50

ROBINSON CRUSOE by Defoe 1.50

EL DRAGON TIMID° by Pilo Mayo 1.50

MI LIBRO ENCANTADO
74.50

GUILLERMO Y EL ARMADILLO by Guy Lamarque 1.00

EL HIJO DEL SHERIFF by Pablo Ramirez 1.50

HISTORIAS CON ANIMALES by Antonio Jimenez-Landi 3.40

LAS HORAS DEL DIA by A.J.M.
2.25

EL LIBRO DE LOS ANIMALES by A.J.M. 3.40

MICHEL Y EL CIERVO by Jean Lazare
1.00

Science and our world:

LOS ARBOLES by,0alus
EL BALLET by La Mont
LOS BARCOS Y LA AVENTURA
BESTIARIO by Gals
CONCHAS Y CARACOLES MARINOS by Hutchinson
LOS HONGOS EXTRAVAGANTES by Graff
LOS INVENTOS DEL SIGLO XX by Pettit
LAS JOYAS:by Helene Puiseus
LAS MARAVILLAS DEL MUNDO MINERAL
LAS NAVES EN LA HISTORIA by Delage
LOS PAJAROS CONOCIDOS:byKasarheoou
LOS PAJAROS, EN:LIBERTAD by Dean Amadon
LAS PLANTAS:Y SU HISTORIA by Fleury
70 SIGLOS DE INVENTOS by Petit

Series "Nuestro Mundo" b P. Cebollero R. Havdon:

NUESTRO MUNDO TROPICAL
TIERRA Y CIELO
AIRE Y SOL
LA CIENCIA EN NUESTRA VIDA
LA CIENCIA HOY Y MANAMA
WORKBOOK FOR SCIENCE ELEM.
LIBRO DEL AIRE by Espina Antonio

El Mundo Series:

EL MUNDO DE LA VELOCIDAD

1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00

1.96
2.16
2.36
2.44
2.44
1.68
4.25

14.5
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El Conejo Bugs encuentra trabajo

Aeroplanos
El pequefio Cabus rojo
Pedro el Oso
Blanca Nieves y Rosa Roja
Las doce princesas danzarinas
Lassie y el explorador perdido
El Doctorcito del circo
La Ballenita felfz.
Pancho y sus amigos
N5meros
HelicOpteros
Lassie un dia de descanso.

La garra del lean
Animalitos en la granja

Pulgarcin
El Conejito travieso
Aladino y la lgmpara maravillosa
Lassie en un rescate
Dias felides
Animales'gimnasas
Los amigos de Pepfn
Ruperto el Rinoceronte
Las travesuras de Paquito
Canta, pajarito
El oso yogi
Cuatroperritos
Un dia en la granja
Tres osos mafiosos
El pgjato loco ensefia a dibujar

El muchaco del circo
La aventura del tigre

Libritos de Oro Argentinos: each

El Picnic del Rat6n Mickey
Alicia en el Pars de las maravillas

La Aventura de Jack
Ali Babg y los 4o ladrones
El gato con botas

To be obtained a :

Pequeio Paquete
Box 817
Coral Gables, Florida 33131+

$0.50



Primary Grades 1 -2

Elio Arrechea Rod.
111 it it

,tuis Pgrez Espinos.
/1I 11 It

en

Armando Mun6z
Lopez Lay.-Cabrera

ft
It

ft

Almendros y
tt

tt

Alvaro

11

Ulf Lofgren
Astrid Lindgren
Yolanda Colombini

a tt

C7.5mez Tejera

G. Tejera
tt

tt
ft

and

,I1

Others
ft

ft

E: Jones
A.J.M.
A.J.M.
A.J.M.
A.J.M.
A.J.M.
A.J.M.
A.J.M.
A.J.M.
A.J.M.
A.J.M.
Carols Soler
A.J.M.
Chrola Soler
A.J,M.
Elena Fortun
Bonifacio Gil
Carols Soler
Carola Soler
Maria Rosa Miranda

Nuestro Mundo.- Vol.I
Nuestro Mundo.- Vol.II
Pepin en Primer Grado
Pre-Primerio de Lectura
Primero de Lectura
Victoria. Primero de Lectura
Elena y Dani
Elena y Dani - Workbook
Buenos Amigos
Buenos Amigos- Workbook
Lengua Espanola.- Pr:;,mer Curso
Lengua Espanola.- Segundo Curos
Minor.- Primer Diccionario
Buenos Dias Rey Caspio
Los Nihos en la Jungla
Dos Monas y un Conejito
El Gran Amigo
El que is Hace la Paga
Masquerino, Perrito Feito
Amigos de Aqui y de Alli
(Reading Basal)
Teachers Manual of Amigos de Aqui
de Allg.
Pueblo y Campo (Reading Basal)
Pueblo y Campo (Teachers Manual)
Sorpresas y Maravillas(Reading Basal)
Sorpresas y Maravillas (Teach.Man.)
Mi Primer Libro de la Salud (Health)
ABC -XYZ (Globo Rojo)

y

La Ciudad
El Mar
El Campo
El Cielo
La Tierra
Los VehiculoE%

tt It

11 tt

Las Horas del Dia "

El Circo
ft

El Libro de los Animales
E/ Pgjaro de Nieve
La Familia
El Pg.jaro Pito
Dias sin Colegio (Globo AzilI)
El Bazar de Todas las Cosas "
Jugar y Cantar (Globo Azul)
Juegos para Todos " "

El Libro de los Juegos "

El Libro del Principio y el Fin

tt

$1.70
1.70
0.80
0.95
1.20
1.20
0.85
1.10
1.20
1.20
1.45
1.45
1.70
2.20
2.20
1.75
1.75
1.75
1.75
1.45

0.90
1.8o
0.50
1.80
0.50
1.85
1.50
2.70
2.70
2.70
2.70
2.70
2.70
1.50
2.70
4.50
1.65
2.70
2.70

3.75
3.75
2.70
3.75
3.75
3.75
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A. Jingnes Lendi
Josefina Bo linaga
Angeles Gasaet
A. Jingnez Landi

To be obtained at:

- Las Cozen que Venoe (Ciao Azol) $ 2.70
Solo pars. Nifiaa 3.75
Tfteres con Gabes& 3.75

PIHistorian con Anima les " 3.75

JRBUS GONZALEZ PITA
Irrportation of Foreign Language Books
1540 S.W. 14th Terr.
Mead, Florida 331145



-18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

page 16

18.3 '2 7

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education coraponentCorro+wr. Cdle9C,
5-in school through observation and guidance of teacher

6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents

8-other (specify)

19. o cunniCULIE PATTEIlliS Li 5 5'19.-

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EST instruction the curriculum is

otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
small group instruction
C.ndividualized learning.

6-open classroom Le_oen.(.1,2Ce(14e(---

guided discovery and inquiry
Q14a curriculuM which is bOth child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

Ck.S.St)TI.Nro i
,C1.

EV-N50 )r1 6 tr,.. irr), e vNi1/4).) 0 UM re)Vk EL

i;) V- *AN S rN i S ro or- 0 1 , - N 1 k e, bt tf r1,5 LA, OLA

otAt provia,e.... Spo-rNSk
Ss chi co- cA SSC ,S.

20.0 COGNITIVE DEVELOPlaNT r p6

20.1 Cognitive development in early childhood grades is fostered through:
jarmethod not mentioned 20.1

CL'Astructured envirionment rich with materials child can manipulate
order, canpare, match for perceptual-motor development
on-verbal materials, such as Nontessori materials from which,

children can learn sensory discrimination, matching, seriation
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,

position
L-labelina and 2rouPin12 actual,objects to learn classification;



r-naIeriais are provided for use in home by parents
S-wher (specify)

19.0 CURRICULUM PATTERNS 19.0
n Si

The stated curriculum pattern of.the bilingual project:
1-Except for inclusion Of N -EMT instruction the curriculum is
otherwise typical or regular, for this state..
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
Osman group instruction

ndividualized learning
-open classroom cert4Ec---c
guided discovery and inquiry

U;la curriculum which is both child and subject-centered
9others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

rou.o 1-N +Q-0, 'en - c,_V\ eN t k-vt. Ck SSD

vi0 us-I-A, rOV Of+ve. EA:NAk S re yd.
ft) r- jt:V4 42- StrN S - ro yr, a &. 11142- t
+" es Al chi-v- 0 v*. k 10 v d R.- 'ON e_ Spo s \ NI,. ck-c5e. 9.-vr. * \-\ ex Ss 0 c i at 2 c.1 q sses.

20.0 COGNITIVE DEVELOPIIENT PF6

20.1 Cognitive development in early childhood grades is fostered through:
kmethod not mentioned 20.1
-.structured envirionment rich with materials child can manipulate

order, compare, match for perceptual-motor development
on-verbal materials, such as Montessori materials from which

children can learn sensory discrimination, matching, .seriation,
counting, addition, subtraction.

3-labeling and disellesion of concepts related to time, space, distance,
position .

4-labeling and grouping actual objects to learn classifications
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes).

- direct experience of procesbes of science through discovery, using
Materials rather than tax-t, active experimentation by child with teacher's
guidance rather than -t,.;:achor demonstration.

6-direct experience of math through discovery rather than instruction
7 -other (specify or xerox) p. no. and document:

rro, "kiONc-% +,:o..c..\\ c.c\ less o.i-N Ce.PL-,,

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned

specify or xerox p. no. and document
n.a.-no grade 4 or later grades

Pry a vy, YyN ce,A er 1 cA s v%

e_. 60 0 K s A e..v% Pr p 3, '4
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Participating in first-grade activities that can be adapted to develop
English reading and writing skills (E)

Writing group and individual creative stories (S)
Using manipulative materials to develop number concepts (S-E)
Adding English vocabulary to a picture dictionary (E)
Making up, writing, reading, and tellir.g simple riddles (S-E)
Playing a simplified form of anagrams (S-E) (E late in year)
Making up titles for stories (S)
Finding synonyms and antonyms (S)
Putting endings on verbs and nouns within context (S)
Making compound words from two short words (e.g. , fire, man to

fireman; cow, boy to cowboy)
Asking que-F-tiOns for the teacher's answers and giving answers to the

teacher's questions (S)
Choosing common prefixes and suffixes, inflectional endings, and common

roots to derive meaning (S)
. Guessing the meaning of a new word from a sentence the teacher says or

writes on the board (S)
Matching words with pictures (S-E)

Alternative Implementations

The realities of situational problems in every school district suggest
that alternatives to the implementation of the program may be necessary
in order to allow reflection of local needs, conditions, acid resources.
Some alternative methods of implementing language development are listed
below. The last two concern Spanish-speaking pupils in classes with a
majority of English-speaking pupils.

Team teaching to assure meeting the language requirements of the
program. If the classroom teacher does not possess adequate bilingual
skills, qualified primary teachers in the school could share responsi-
bilities for the communications skills.

Group teaching basic to tip!. problernq of. Spanish-speaking pupils with-
in the English-speaking group. Here, the teacher provides listening
and speaking' experiences with the use of the tape recorder and
listening posts. The teacher also seeks to provide .small-zroup
learning activities through careful planning and witFi-t6e help Ora

leacher aide.
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21.0 3 4 LT 7 r
ti I/

Stated methods of project comenent expected to increase,selfesteem:

no-self-esteem not mentioned as an objective

0-self-esteem is an objective but methods not specified

Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
language-ezperience approach: students dictate stories from

their own experience
teacherteacher accepts, aclaaowledges ideas and feelings
eacher encourages non-verbal expression of child's feelLigs

.

through painting, music, dancingOteaChei'' provides experiences in which the various ways that

children act, are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
teacher provides experiences leading to competency and

success
eacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (Xerox or summarize) document page it

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers

13 -older puils participate in curriculum planning and/or

development
14-pupils Write a bilingual newspaper for dissemination to the

Community
15-Other (specify)

22.0 LEARNING STRATEGIES 22.0

1-The project mentions the following specific 3earning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) .Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

Leo,,rhihq C n+e. r h r,d CI S er Rmac 11\ 4Z"r-cla y

re,d, 4



teacher accep-Ls; acLzulealL:es
eacher encourages non-verbal expression of child's feelings
through painting, music, dancing

(Dteacher provides experiences in which the various ways that
children act are accepted by the .teacher their actions are
discussed and the children are encouraged not to make fun of

"different" ways
teacher provides experiences leading to competency and

success
eacher provides experiences where ocasional failure is

acknowledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (Xerox or srmmarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers

13-older puils participate in curriculum planning and/or

developtent
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES 22.0

1-The project mentions the following specific ]earning strategies
as important for reaching a particular ethno-linguistic group:

(specify or Xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. -An open classroom where teacher partici-
pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

Lefle.hi Ce_n+er an d CriaS5er ;17 r-oT y

re_tivr, e s

23.0 BIOULTU2AL COMPONENT

23.1 This program is:
1-bilingualalone
2-bilingual and bicultural
3-bilingual, and multicultural
0-not specified as to which, of the above
4-an ethnic studies program is inclUded in the bilingual prograt
5-art, posters srealia, crafts of both cultures are exhibited in

the classroom
6-1anguar and cultural content are integrated,
7-other: Specify)

23.1



23.2 Cross-cultural awareness
If project mentions specific values or modes of behavior of
N-ENT culture, please summarize below: (or attach xerox)
found in document `'age
0-not mentioned

page 18

23.2 0

23.3.1-if project mentions efforts to decrease ethnocentrism in 23.3* `!____-

either or both groups, describe below; (or xerox-document page/#)
0-none mentioned

2:1 -723.4 In the bicultural compenent knowledge of the N- NT culture 23.4_ II ,"14 1

involves (mark all that apply)
0-no bicultural component mentioned
3-1-1unanistic aspects of culture: ideals and values literature

(oral or written), achievement, of particular people or politcal
movements

2 heritage of the past--contributions to art
and science

3- 'Deep' culture: family patterns and contemporary way of life.
0Itemization of surface aspects of a country-- geojraphy, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6- Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
A third cultUre different fromIMIT or EMT

s -Other (specify).

23.5 American culture is defined:
0-not specified
-narrowly: primarily Anglo-Saxon orientation:

2- roadly: ethnic pluralism of America,H7multicultural
contributions of various ethnic groups discussed

37other(indieatedocument'and page number for xerox) or
elabOrate in your own words

24.0 COI IiMITIT.Y. COMPONENT

241 Bilingual libraries are provided for: 24.1__

23.5

3



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 (-.)

either or both groups, describe below: (or xerox-document page/0
0-none mentioned

23.4 In the bicultural corapenent knowledge of the N-.11.1.T culture 23.4
involves (marh all that apply)
0-no bicultural component mentioned
- Humanistic aspects of culture: ideals and values, literature

(oral or written), achieveMent of particular people or politcal
movements

(2; Historical - cultural heritage f the pastpontributions to art
and science

culture fzzli:c4f .)a-tt-2'-,z.'.7.-s and contemporary way of life.

itemization of surface aspects of a country - geography, .dates
of holidays etc.

5-A specific culture only e.g. one Indian tribe
6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-

speaking peoples)
L,)A third culture different fr-, or lIff
8-Other (specify),

23.5 American culture is defined:
0-not specified

6-narrouly: primarily Anglo-a),-;ap, orientation.

roadly: ethnit pluraaism of 4aerica,--multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your own words

24.0 COI luirITy COI,TONENT

24.1 Bilingual libraries are provided for:
0-group not specified
gproject.children

. adults of the project community
teachers

no-bilingual library not mentioned

24.2 An ethnio.studies library is provided for:
0 -group not specified

1
project children.
adults of the.project community
teachers

no-ethnic studies library not mentioned

23, 5.

24.2 I 2. 3



24.3 Provision is made by the school for informing the parents

Page 1

24 ii 11 44
S-11 .1)and community about the program through: (Mar'_: all that apply)

0.-:method not s2ecified -)
1

e 10 11)/79/
no-no provision for informing community

(1-). bilingual newsletter
2- monolingual .newsletter

Aruseent to mass media4,
if articaes ineauded with project, check 4 P. 3 ci C
bilingual fliers sent home P 4 3 C,
fbrmal meetings
informal meetings open to entire community
meetings conducted in both languages
home visits
other (specify),- CP1v""N'41/ cod f.---

Tiroject d`. rector personally involved in program .

dissemina j.on., specify how - E )(pmfrs oats G-Net +ke- hcy`-6-1

Sr tv ices n 'Ltd a by i tI, t Site r% ,..t.a..i P tij s-c-1' ID hi' "e- tef- -1"1e to 'N6
. P . . . p r O r Y" o Am 4 2 - c . . . .+ i v e 7
co LIte, Cre_dt4 class

24.4 Community involvementin the formulation of school policies
and programs is sought through:. 24.4 11 gi 14, 3, CI
0-type not specifie 6) 8.
no-not sought

11

existing community groups working with program
bilingual questionnaires .

community-school staff committees
C...1

informal meetings with community groups

0 7community advisory groups
formal meetins open to the entire community

other (specify)
project director personally seeks involvement of community,
in program. specify how :, 4c+ wt. p ctr+i.c_. i at i 6 "1 M 1-11A.wte04.4,3

c' tr rn v..r, i 01/4 c,i i v i fi `e. 5' j 5 ra, 0.1 t rs- (-v., Q. vh 4- n I-

tAD C...o.X orl arVz 03-i ov-vz Wt.:rt. .
91J 01 V.,....... 1 0 12.,,V in t. te: ','Y':, 1,,,

.

24.5 The school keeps informed about community interests, events and

problems through: 24.5WO
nono mention of school seeking to be informed about community
CD-meetings open :to the entire community conducted in both

languages
community representatives to the school
bilingual questionnaire sent to the home

4 home visits by school personnel
5- other (specify)
0-method not specified

24.6 The school ie:open to the community througha 24.6 ..--.2

0 -not mentioned
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meetings conducted in both languages
home visits
other (specify) -

toyn 11.0.,,r,;-i-y 0.icle.
Project director personally involved in program
dissemination. specify how - E )(pi (xt hs OcSA 5 0-*%ci +I.- :ei 11 h,...96.-&-t

5 t-ry ic.es ne..t.aexl 40,/ 1-vyt 2 i I ev, .,,..41 P ctect 1-E, IN-% -e._ ti- 1--keY to m6
ro...,".e._ p roor-o..vet 0 Id e_cHve. 7

Con tide. Crtdt class
24.4 Community involvement in the formulation of school policies

and programs is sought through:
0-type not specified
no-not sought

existing community groups working with program
bilingual questionnaires
community-school staff committees
community advisory groups- Cr 7
formal meetins open to the. entire community
informal meetings with community groups

....7s-other (specify)

CV-project director personally seeks involvement of cmmunity
in program. specify how.: 4ChiV,Q. peurfit,i atipt1. sb.,

c
co ;re, re% k.s." i ik cji v i fi t. Si S p 4, 0.11 t h3 (...,r, ch_ 9 e_ yn 4, r1 t

L2C-C'a Or. Ckn 2.6M D'rNS Wert. i - v of v .e.._ - 0 cl.vv
J

3

es

24.4 gi 3, 5;
4.1

24.5 The school keeps informed about community interests, events and
problems through:

no-no mention of school seeking to be informed about community
CD-meetings open to the entire community conducted in both

languages
community representatives to the school
bilingual questionnaire sent to the home
home visits by school personnel4

5-other (specify)
0-method net specified

hq

24.5 _124_2 31._"1

24.6 The school is open to the community through
0-not mentioned

24.6_43_

no-school is not open to community for community use
1-opening school facilities to the community at large for use

after school hours and on weehends

8providing adult education courses
other (specify) ', LNSEL CAD VVN Yr-v(4r\ I IFy centcr 'PI r' soci°-1

and. cA,L14-u.ral achvi He-s.

25.0 .IIZACTEVALUATION

25.1 Project Mentions description or dissemination of the bilingual
pro ram through:

newspaper articles
2-radio programs
3-TV programs
4- video -tapes

visitors to dbserve the program

41-E7-.S r S e-r 1-cci 6,4 co aere,,,, Le-5

25.11I5;.67
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25.2 Project's impact: 25.2 2T

1-Project mentions that other classes in the school, but

not in the program have piced up methods or material from
the bilingual program

2-Project mentions other schools in the local educational system See eroiG
have started bilingual programs

3- Project mentions that a University has instituted teacher

training courses in bilingual education to meet staff devel-

opment needs ry, proA
- p rn YrIlLn ware-1135 0"..

26.0 noLE OF EVALUAT0a

26.1 Evaluator has field tested, on a group of children who are of

the same language, culture and grade levels as the children in

the bilingual program:
0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2 3

26.1

0-not mentioned
nonever
1-once or twice during the year
2-more than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teachers:.
0-not mentioned
no-never
1-once or twice during year
2-:.more than twice

3-regularly
4-other (specify)

27.0 EVALUATION PROC EDURE

27.1 0 -not. specified

'1 -A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified, (mark all that apply)
1-Pre-tests have been given to project group or sample

2- " will be
3-Post-tests have been given to project group or sample

will be
5....Pre-tests have been given to comparison group

6- " will be "
11

7-Post-tests have been given to comparison group

8- ." will be

see. ve4-cs X era-

26.3 3

27.1
I

27.2101....3÷t5:) 7
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The objectives: "To improve skills - levels of aides; - to broaden aides' horizons through

college contact", appendix number 10, have been successfully implemented.

M PACT-
The general assessment of the impact of the first year's operation has been very favorable.
Appendix number 12 and 13 indicate overwhelming community support for the Bilingual

Project. This project involved itself in the Dickison Community Lighted School, Feder-
ally funded project, see appendix numbers 14 and 15, and Largo Community Center, an-
other federally funded project under the CAP agency. A Parent Advisory Council, see

appendix number 16 was formed with an average attendance of over 60 parents at each
scheduled meeting. The following organizations have sent institutional representatives
to advise and support the Project Director and staff: League of United Latin American
Citizens (LULAC); Mexican-American Political Association (MAPA); Welfare Rights Asso-

ciation (WRA): and the Largo Community Center as an institution.

The project director, Frank M. Goodman, has presented the project's goals, appendix
numbers 17, 18, 19, 20, at various professional conferences and introduced active "Friends
for Bilingual Education" at a four county meeting of Exemplary Programs in Education held

last February in Newport Beach, California. The Project Site has been visited by numerous
distinguished educators, civic leaders and "Friends For. Bilingual Education."

The unexpected effects or spin off indicated that...Bilingual Education is more than an edu-

cational concept but a new direction of meaningful life with a directed destiny for the
American Citizens of Latin American Heritage. Through the voluntary involvement of

arL project staff members as educational advisors to MAPA (Mexican American Political Asso-
ciation), "Cincu de Mayo" a National Mexican Holiday, will be a legal holiday next
school year, appendix number 33. The league of United Latin American Citizens (LULAC),
see appendix numbers 13 and 21, honored the project director and "Bilingual Workers."

04 C-t. The Project Director has been invited to participate in an exchange - "Impact of Mixed
Cultures on Aesthetics in Education" see appendix number 20,at the 4th National Sympo-
sium on Creative Communications: Orff-Schulwerk USC. Another unexpected effect

f I was the visitation of Dr. Ignacio Pedro Mardones, editor of "EVA - Publicaciones
tiles" from Spain. The need to assess and then develop materials unique to the Spanish-

speaking children of Compton challenged this educator. His company EVA, Bilbao, Spain,
is the 2nd largest publisher and distributor of children's textbooks in Latin America. He
has agreed to help us in developing materials unique to this project. One of the most im-
portant effects has been the regular attendance of students to these bilingual classes. A
relevant curriculum concerned teachers, and active parent community involvement has made

pupil absenteeism a thing of the past.

ti44,.. A new spirit of community leadership and community destiny is developing due to this

community school involvement. This project through its Parent Advisory Council and
"Friends" meetings has become a nucleus for community and school dialogue. The Bilin-
gual Project has become the voice and feelincs of the Hispanic American Community in

Compton.

Today we hear the following parent and community comments "Why didn't I have this
when 1 was a. c...4) ;lel


