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. bilingual educaticn gpplied research unit ’ 0.1Project. No. _ 52.é§;Fﬁ
project b.e.s.t.

n.y.c. consortium on bilingual education

CONTENT AWALYSIS SCHEDULE data.’ Veriged oy f(od.e ot~
FUZ BILINGUAL EDUCATION P..OGHAS

nesearch Assistant R..He 55 - M.Shor<. Date &[T
0. N eme of Project (oM?*dn Elemen+0£y Bilingual Educotion €lan
0.3 Mdress of Project _CompTon Unified School District
0.4, 60OH S. TaAmarcind St

ComP+0V‘, Cali&. apaap 5
.05 STATE . ‘ 0.5 .=l
1-Alaska 11-Louisiana 21=0ilahome.
2-Arizona 12-liaine 22-0Oregon
California 13-Massachusetts 23-Pennsylvania
4 ~-Colorado 14~Hichigan Rh=-hode Island
5-Connecticut 15-Hontana 5-Texas
" 6=Florida 16~New Hampshire 26-Utah
- 7-Guam ’ 17-lew Jersey. 27-Veimont
8-Idaho 18-Few lexico 28-Washington
C«Illinois t 18-New Yoil " 28-Wisconsin

10-Indiana 20-Ohio 30-Other (specify)

1.0 P:OJECT HISTORY, FUNDING AlD SCOPZ
1.1 Year Project began. under Title VII: q-7
see G - 1969 7 1.1 Ll
Project o7 - 1970 '
No. 17, = 1971

2.0 FUNDING (ifark all that apply) :
2.1 1-Any PiIOR funding of BILINGUAL program, if Title : 2.1 )
VII continues or expands that program
O-no prior funding mentioned .

2.2 Year prior funding began 2.2 0O .

2.3 Prior bilingual prorram"iqv?%ved: ‘ 2.3 | g;mm-
. 1-early childhood (Pre X+ X _
2-elenentary students (grades 1-6)
3-secondary students (grades 7-12)

O-not specified

R4 Sourbe of prior bilingual progiram funding: 2./, m_j;2m1~
: j-local Ae~university
) 2~state - 5-federal (specify)_w“m‘dwm‘mﬁ_*w
3-foundation = é-other (specify) _ .
2.5 (ICONCURRERT funding of program(s), if cooperating 2.5 |

with Title VII progrem - -
- 0-no concurrent funding mentioned

2.6 Concurrent prdgram/COOperétng with Title VII involves: 2.6 . | &
. ST g— — -« L o o e ™”Tr . TSN o N N N 77":':" " ki




0.3 «ldress of Project LOrpror\ Unitied aciheooel lJvgimt
04604 S. TAmacind St

COMP'{‘D\'\ Cott.-ap2230 3
.05 SIATE 0.5 .2 __.
1-Alaska 11-Louisiana 21-0ilahona
2-Arizona 12-iaine 22-Cregon '
California 13-liassachusetts Z-Pernsylvania

4=Colorado 14~Michigan 2/=.hode Island

5-Connecticut 15-~iontana 25-Texas

6-Florida- 16-Hew Hampshire 26-Utah

7-Guan 17-Mew Jersey 27-Vermont

8-Idzho 18-Hew Iexico 26-ileshington

©«Illinois 10-New Yorl 29-lisconsin

10-Indiana 20-0hio 30-Other (specify)
1.0 PLOJECT HISTOY, FUNDING AND SCOPZ :

1.7 Year Project begen under Title VII: q 7
see~ . ... @G - 1966 : 11 1~
Project 07 ~ 1S70 :

No. 17 ~ 1971

2.0 FUNDING (liark all that apply)
2.1 1-Any P2IO3 funding of BILINGUAL program, if Title . 2.1 0
' VII continues or expands that program ‘
O-no prior funding mentioned

2.2 Year priov funding began 2.2 _ 0O
2.3 Prior bilingual progranm rlnvgJ}ved .3 M
1-early childhood \pPre & - K

2-elementary students (gradecs 1-6)
3-secondary students (grades 7-12)
O~not specified

2.4 Source of prior bilingual pfog ram funding: 2.4 O
1-local 4~university
2-state 5~federal (specify) _ i
3-foundation 6~other (specll") e

2.5 @CONCURRENT funding of program(s); if cooperating 2.5 b

with Title VII program.
O-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves: 2.6 _‘J,,&
early childhood (pre K -+ K)°
elementary students (grades 1-6)

3-secondary students (grades 7-12)
l~teachers - “
O-not specified

2.7 Source of concurrent fund:.ng, if cooperating witii Title ViI

Drogram: 2.7 | ..‘:L
@local - @federal (specﬁ‘y) Title T F=
2-state 5—other (specﬁ‘y) R
3~university 6-1 oundrilioy swyewd |

2.8 Totel Title VII grant (first year only) ‘ 2.8 76,500

2.9  Total funds for concurrent Drogs ~au(5) cooperating Wl't.tl 2.9 _lns:y_QQQ
Title VII (first yecw) ' :

3.0 1-If a U‘GIV“-SITY is worlzlncr Illt'l the Title VII program, . 3.0 w_;j_‘____"
specify which: C0 mi>-\—n_ o Co [\ oG
O-—none L Q C m%ﬁ,

C Con*\r\w&\ov\ dcc,\kmah“\'



. page 2 _
z, 0 scoPh of PRUJECT ) : |

4.1 Numbers of schools luvolved in Tl't'ﬂe VII progras Lo
1-one L~four O-nct ujbCllled ‘ :
2-two - 5-five _ i
3~three b-other
4.2 Totel number of students in »rogran A.First year . 4.2 A 1&,@
D.Secoad year B j‘l
C.Third year G, . C

4.3 Grade level of students in program;, nuaber of classes per
grade and total number of students by grouped grade levels

" (by second year
-( Y ) Nuzw.ber of Wumber of 4.3 PSK 56
Grade - Classes _. Grade Classes._. 5135
S-PreSclhiool el 7-grade 7 ... .. B
’ {tndgtn LA G-grade 8 - .. .. C__..;
PSK 56 TOTAL NC. students PS and & G-grade' vy ... .. ...
] ‘ B ___. . _TOTAL students gr. 7-%
1lgrade 1 N ‘l . 10-grade 10 . . _. ...
grade 2 R 07_;-_- 11-grade 11 . _ . ..
3-grade 3 e 12-grade 12 _
l~grade 4 ~ . . C ____ TOTAL students gr. 10-12
5-grade 5 T .
6- 2y rade 6

A i35  TOTAL STudents gr. 1-6

Lol 1-A11 classes graded : 4.4.”.‘..-.-.
2=A11 classes ungraded
3-Some classes ungiraded
If ungraded, specify ages or grades grouped tegether:

— — T " e e 4 T e e e

5.0 POCESS VARTABLES - STUDEHTS (Sociolinguistic)

5.1 Students Dominant and Native language interaction and
cultural affiliation (Indicate nuber of students in each
category and specify cultural affiliation in box)

(Circle any information which is _Lni‘eu ed and write INF.)

I\Torn—x_knrflls-lq Dowlnaht_ .,.nJg,,l1 sh Domlnaﬂt; 5.0 Ho. &.
1, Total" QI .N-E Dom - NEIT | IL 1_;-—-DOLT1 - NET :
Non~English i - 11‘]}?-;} o I ’53 _59.0
JUESNY

.1-‘Iot_k}e;_" Tongue, __<l IS 5 i 3 8

F O

’
O NS

2, Total - 11 mobem — mip ;o vmar L
English _ <L ‘
Hother-Tongue _ . _ O Z-Dom II O .-’..O
- C= Conhhm\'\om doc‘k““’-'{l Total Hon-ung.L:Lsh IT Total Inglish C Total E—-Dom 38 %O
' : Dominant: 15 % Dominant: 3.8 II= IL+ II

2
T\m. November 1aes D\S‘\'\-\c,\' Surve.i\c\‘- s he_e_.d.s hoted that

needS Were c\uSSsF\&c\ ot 3 \evels: Children *0*'0‘\7 SP‘*—'_“_‘L?J"I ‘




L glwle and total number ©r stuaenis oy groupea grade levels
(by second year) ]
: Nunber of ’ Mumber of 4.3 PSK '5é
Grade Classes _. Crade  Classes_ Al35
Ro-PreSchicol 7-gxde 7 e B
' dgtn - S-grade & ... C
PSK 56 _ TOTAL HC. students PS and ¥ G-grade v .. ..
! ’ _ B __.._TOTAL students gr. 7-S
grade 1 . l . 10~grade' 0 ...
*(22grade 2 ek 11-grade 11
3—grade 3 . . 12~gyvade 12 :
L-grade 4 L S _.._.. ICTAL students gr. 10-12
S5-grade 5
b-grade 6 _ .
A 135, TOTAT, sTidents gr. 1-6
4l 1-A11 classes graded bel ,_.l.,-.__
2-All classes ungraded '
3-Some classes ungraded
If ungraded; specify ages or grades grouped together:
5.0 P..0CESS VATIABLES - STUDEHTS (Sociolinguistic)
5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate muiver of students in each
category and specify cultural affiliation in box) .
(Circle any information which is inferwed and vrite INF.)
ZHon-Tinglisk Dowinant |-7 Enplich Doginant 5.0 No.. .
1. Total ‘I .N-E Dom =~ NET II.5~Dom - NEHT _ ,
Non-English i = oo o . : 0 NE daw I ! 53 0
Hother Tonrue _i 153 i & b =Rt ‘
R | ' i 3 E dom '3 3 2O
.- m ndiadiaidaditedit - - - ~ Ce aa -,...>-..A.-..-.--v-.x ~‘ '\"YT.'?T IIl - a a e -
English 2 . i
liother-Tongue : ’ ' 0 | iDem 1T O . O
C= Continuakion. documenly 7ota) 1~ron-:-:r'1%1ish IT 7otal English Zotel 7pom 38 K20
Dominant: | 5. Dominant: , 3 ¥ = II= I + II

Coll  The November @68 Dishrick Survey o SSL heeds “hoted that
pP | Tht&.ds Wev-e c\usSQPEQAt ot 3\6\)1\5: Children bkal\y S anich —
f’" speating ; L\\ildren s e,o.K\hS Bwglish with %ru;d A\ Q'tﬂc—u\*\/,
and twEse WitW o \fyit "'Q.A d(s@dv’ah*‘u < Yin B \fS\\-ChO- oro/s
| ' | A d not- 8.'40\

L SET: ton-fnglish Dominand. . .. .. ... .1 Inglish Dominmant,
N-E Dom  N~EMT E-Dom-" - (eI
Non-English ! Gxample: a native Spanish spealier| Ixample: a native Spenish
Liother Tongue | who uses Spanish in most contacts| speaker who uses Spanish only in
: though he may Imow English familiar contacts, and English
e e i ~...b.An all others; school, work.
N-Z Dom =~ EIT I-lop - mT- :
English Ixample: (rare) a native Znglish Zraiples: 1)a native E,speaking
Mother Tongue speaking Puerto lican child, acculturated American who may
tborn in New Yorl: who reburns | or uay not know a second lang.
“to Puuric lico and becoes 2)a native Z. spealking
;Spanish dominant ‘ liexican-fnerican child vho has a
{ ' ' aininal receptive lmowledge of .
' Spanish, but has a Latin culture:
; “affiliation



5.2 Cultural or Ethnic identification of target students in progran
v number and % of each:

Indigenous #mericans: Ihrher Per Cent of if inferred,
Total Stucents check () )
A1 Havajo AL
42 Cherolee A2 R e
. A3 Other (specify) A3 NS - —
A TOTAL No. of fuerica: Indien A . 5 L

frericans of other ethnic baclprounds:

@-Iexican—ﬁmerican B1. 1853 ___8_,0___,33' CP 2‘_2‘ )

B2 Puerto-lican 32 ... L% e
B3 Cuban B3 . % T Program pob
Other Spanish-American . ’ .
(specify) M- 5, 28 .R0 = sf’“‘““\"
B TOTAL lo. of Spanish- B9t 100 5 o see_o_\i\ ha,
speaking Auericans :
omd Aw\c. vica
C Portuguese-imerican cC._. 8 . CRNATEW of
D Tranco-American D __. L% e MAXYCOW OF
I Chinese-American Fo___ S e
G Dskhimo ¢ T Ty 01 Latrin Awerian
H lwssian E S .‘. "
e e e R ‘oee ae . Qf\ o ¢.
J Other R ok 3
I TOTAL number of N-EIT target
students _ “\ q l 1 _Q Qa .
5.3 ZIthnic identity of English mother tongue students other than target
population, if specified, by number and per cent.
n [>lacK B.onS. .8 e
B2 e B2 ... R e
II TOTAL number of RIT students '
othier than target population } ‘_hts N+ .
5.4 Students’ natlve language or mother tongue if DIFFE ENT
from their dcminant language. 5.4~__‘_,_,_,L_ . e
(specify)
Donainant Jg;;&:;xgg y Different Hative Lanpuage uber Per Cent s
1-Znglish ' SPcu\ s o 5?‘ R0
2-Spanish ' e e e
5.5 Students' Dowinant Language and fxtent of Bilingualism
Doninant language t Huber of honollngua] Hunber of students Bilingual
of students in program | Students to any extent -
Humber 3 not - Ho, %1 not only listening 'spea;:ing
spec. , _ ;_soec.j comprehensmn ’ablllty
' Ho. % ITo. %

s 38 meen 20 Ly




(BDilenican~Anerican 31183 _80¢ L CP KT
L2 Puerto-.lican 32 .. 5 U | CDY“
32 Cuban B s .. Prograw

—~ :

Other Spanish-Azerican .- ' "
(soecify) : RYA 38 QD + e SFOJ\\S\'\'

D
B TOTAL Yo. of Spanish- B9 SNk o T sf_,q_o_Ki 55,
speal:ing fnevicans .o A <
Ouwn A Avna wichy,

C Portuguese~lmerican c. ... i ) . VAT of
.. A e ¢! .

D Trenco-imerican Doee. Ll @ eeeees MaXYCawn or

< Chinese-imerican oo I o ) ,

G Ishino ¢ T Latrin Awnesia
I Twssian E o . "

IR e e ea /Y e e Qr\\‘ﬂg g
J Other JooL e i . h N

I TOTAL number of N-ZIT target
students ’

290 ooy

5.3 Bbthnic identity of English mother tongue students cther than target
population, if specified, by number aand hsr cent.

s [>lack MoNnS. .

™ knly . o
2 . : el

IT TOTAL number of JIT students
otker than target population Ns S

5.4 Students' native language or mother tongue if DIFFEENT
from their dominant language. : 5.4___,_‘&\‘_ e
(specify)
Dogidnant, language - Pifferent Hative Lensuage Imber  Per Cent
T-inglish | epantaho 37 2.0
2-Spanish e e
2.5 Students' Dominant Language and Zxtent of Bilingualigia
Doninant language i Hunber of Iionolingual) Munber of situdents Bilingual
of students in program ' Students | to any extent
: i
Fumber % not fio. P ! not ,only listening -spealring
spec. . spec.; compirehension :ability
: | » o g 'Ho. %

b 38 mgua 20 V. V

A [ American B R - : -

\ Indian ___ . o . .

A .. lavajo e I N .

82 ... Cherokee  ~ ) . ' o
‘Ag ..... Keresan e o IR T o
T AT Other (spec. T o T R “
D183 spamish B/ L Tobo o s

C ..... Portuguese = | D

D 7 Trench RS : R ce . -

F _ .. Chinese U - 3

G ___.. BEskimo . o B

H __. . ‘ussian o o X ) E

J _.... Other (spec.) o ) o

:
v .
‘o . ; : i

ERIC

. -
P A rext Provided by ERIC ; sy
§ .




Long-Range Program Goals

A bilingual youngster, fluent in Spanish and English achieving at his ‘"pc')tenﬁcl“ and

5. 2 nroud of his Latin heritage within the American society.
i, Tobprod(tce‘c primary ec “or Spanish-speaking and
American children of N v L+ .. .merizan heritage entering
the Compton Unified Sche. . .ct. ‘

2.  To produce a high degree of teacher competency in:

a.  Learning the nature of bilingual schooling and to communicate
what has been learned. | ’

h. Developing the skills of experimenting, measuring and evaluating.
¢. _ Carrying out creativeness, imag ination and resourcefulness.
d.  Teaching cultural sensitivity in a bilingual-bicultural classroom.

- 3. To produce a bilingual youngstér, skilled in using Spanish and English,
achieving at his "potential” and proud of his Latin heritage within the
American anglo-cultfure.

'4.  To introduce the children first to the dimensions of their own culture moving
fosward toward the understanding of the dominant-anglo-culture.

‘ . ‘ 5. To have the child achieve, from the perspe.étive of another culture, a

i ‘ deeper understanding of oneself, one's nation and history.

6.  To produce, through the medium of English as a:second language, a rich,
interculturcl)child-centered classroom environment .

7.  To produce state adopted textbooks and curriculum guides which show the.
contribution of Americans of Mexican and Latin American heritage to the
overall cultural heritage of the United States. '

" Immediate Goals:

To expand vertically from “the established first year bilingual kindergarten and first grade,
a second grade bilingual program within the nature of bilingual schooling = with provisions
for auxiliary services to assure success. v

Activities:

: 1.  To produce within five years Spanish-dominant children in and through
O Spanish, working with the regular academic content as determined -
' appropriate to their grade and maturity level by curriculum specialists.

-22-




page

“eeruitment of Students: : 5.5 3
0 = not specified
1 - ZInglish Mother Tongue and Non English iiother Tongue
Students are recuired to participate.in the bilingual program
2 - Only N-EIT are wequired to take prograr, HiT's participation
is voluntary '

- Both FAT and U-MT participaticon is volpntary . . A Ai 4o
13# - Students selected aﬁcorigng“to 8. 48 YR1PEMAYof project (in addition to

Ut
[6))

Yanguage
5,7 Proportion of E-lom pupils in project orea: see Chart C 57 _A0-3& f
n.s+~ not specified on the cieit. ‘
5. maunity O teristics (mari ally that apply .8 fL
>-8 C?;’: iflmzrehiigg gzlw_ésca%;ggryi :'Lndi‘éatfe1 per’cle)%‘{:)‘for each) 5 ‘3‘ ‘
1~ inner city-ghetto barrio __ _% '
2 ™ major city , % .
3~ small city, town or suburb =~ %
4 — wural, farm T %
5 " other (specify)
‘ reservation ‘
5,6 A, Socio-economic status of W-BWT participating students 5.9 A. -!Q.Q- 0
(indicate specific percent of low SES)
B. Average femily income; if mentioned Ds&l 3 +n__2.QO
n.s. .not specified % . ,
5.10 Socio-econoncmic .status of [T participating students 5.10 __19.0. o
(indicate specific percent of low SZS on the blank)
“n.a. - not applicable (no EMT) :
00 =not specified
5.11 Proportion of migrant students in project 511 M.
(Indicate specific percent) ' v
n.s. —not specified o '
6.0 SOCIOLINGUISTIC SURVE
_ 6.1 Project states that a sociolinguistic survey: 611, 0.
,; ' I for IT for o I .0 . . \
; Hellnl proup - 2T groun - , - '
j 1 was made e s '
: "2 will be made e R
o not mentioned . _. e
f 6.2 - If a sociolinguistic survey was or yill be made, 621 _O ..
mark all groups included. I ._6...
I N-RT I HiT - | |
: 1 parents e
2 children AP NPT
3 teachers R e e
4 cormunity e, e
5 others e e

Y

(specify)

6.3 Language doninance of N-IIT groups (checl: s/ parents, B Y children, CVYteachers,

will be determined by the extent each language is used in different domains
through various means of communication, :

B ~ e.g. specify extent descriptively: never, sometimes, always 5.3 A  Fi.(A.
[TC ify extent d tivel , times, alvays 6.3 4 N.Q
; ’ : ‘ ' B s

USE NCH-ENGLISH LANG. . USE TIGLISH C . ...

o o o ~y)




o 5.8 Comwnity Characteristics (mari: ally that apply) 5.8 :i' I
' (% if more than ore category, indicate Perceut for each)
1 7 dnner city-ghetto,barrio = %
2 ~ major city o %
3 = small city, town or suburb 7
4~ wural, farm o %
5 other (svec1fy)
reservatlod 01
5.6 A, Socio-economic status of N-FMT participating vtuconts 5.C A, ._‘_!_Q_”,_/_o
(indicate specific percent of low SES)
B. Average family income, if mertioned 39é1;3+~J£ED
N S..~not spec1fled & ‘
5.10 Socin-econoncmic .status of IHT Jaft1013at31~ studentis 5.10 . 190 0. o
(indicate specific percent of lov SZ5 on the blamnk)
n.a, -not applicable (no ZiT) :
o -not specified
5.11 'Proportion of migrant st dente . project 5.11 _‘_QZW_Q_
(Indicate specific nercer’) '
n.s. =not specified
6.0 SOCIOLINGUISTIC SURVEY
6.1 Progect states that a sociolinguistic survey: 6,11 0
I for IT for IT O
: —LTT'G goibys) T grow
1 was made e —
2 will be wmade « e,
¢ not mentioned )
6.2 If a sociolinguistic survey was or will be nade, 6.2}1 ﬁ_g{&__

mark all groups included:
I N-EMT

IT &iT

1 parents

2 children

3 teachers

4 community

5 others
(specify)

s et i en ————— —

et pamrain o o h e

6.3 Language doainance of H-ZiiT groups (chec::

g:parents, B

.children, CVteachers)

will be determined by the extent each language is used in different domains

through various means of cormunication.

e.g. specify extent descriptively: never, someulmes, aluavc 6.3 A N.A
- . o : B
, usn NCN—EHGLISH LANG. UsSh EﬂGLIbH C .
j‘ DOLATS LISTuNING uPuuYIhG‘ xDIHGSUuIlIHu LISI@UIUCySPuAAINC L&ADINC W;ILITC'
1 Tone A8 alway .6!3 S S U S
2 Church ,hG oA ways Jo. . e . P
3 School AGC Q.cbuwt\\,v K«éc AR A BC I —Z.¢ “”(Y
4 Vioriz AC some.! Somethme ¢ —— 7. \M‘/
5 Socializing ASC.. a\wcxyﬁ R SRV HI S S
6 Yeig hbo;nood‘ Ao al wWoysS S
7 f*_Lr‘—TV-radlct Aﬁc, lwo\ S = o .
81 la'fcaz:LneSnex,f,s ﬂ alway_s' f.
9 Cthers o ! R R
(specify) ’
N Bl ,\Ccym\ both \uwe)wqge—s

*Pro e_c.\' a:id&& thisg »r\QOrrnq'HDn-
} oollec‘re,cl From ?rOJ.ac\—

data

was -

Not SFQ.C!P!QA
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- o
.'Dc.’.V

6..4, If not included in survey, how was student's language dominance 6.4 TIMQ, S Add-#Y

determined? i 1T I el -
: M ET BT :

1-inferred by use of surname e

2Zestablished by formal testing of students o
Egétssessed by informal means (specify how)

4=not mentioned hov

ceTemilne

Juaze donminance was - i
6.5 Socioline. Surye, dncludes: (check all that apply)

An analysis to determine if an interlanguage exists

in the commmity, (e.g., a mixture of tuo languages

which serves as a single system of commmnication for

a group of people).

1-yes

O-no

- woelelinzuigtic surver includes itors covering:

6.6 H-TIT parents' attitudes toward maintenance of child's
N-EHMT in particular domains of use or comnlete shift
te English

1-yes
O-no

6.7 FT parents' attitudes toward their children's learning
of the N-EMT language o
1<yes ‘ i
O-no

6.8 Children's own attitudes regarding the second language

they are learning and the speaiers of that language
T-yes
O-no

6.9 If not included in survey how were parental and/ox

“e

comaunity attitudes toward K-EIT meintenance

determined? :

1-will not be assessed

2-will be assessed, llethod not specified ‘

3-has been or will be assessed by method other than
sociolinguistic swrvey (specify how) . _ :

6.10° 1-After sociolinguistic survey is made, how does it influence
(e.g. transfer or maintenance ingtructional

“program? (specify)
prograns)
O-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuiber in each categorys

(indicate non-Inglish language in each box)
L ' ‘L
E[{L(: 1. y{_Language dominance not specified
LR\ 7 Hother tongue not specified -
. Se@ i 7_\4“ - . i

A e S s Gs Bt o e e s ot e am sl 10

(if any informétion,is not

~- .-ﬁ ORQ'\ SP&V\i&‘\ test

6.5_m1)4j§;

6.10M~[1¢J&




D e sdibls Wl von Wl O Odiap LT oy o vel UL LUk e vaeesdt s LU

a group of people).

1~yes
0-no ‘
wneiclin-vistic svrver includes itoiig coveriag:
6.6 I-@iT parents' attitudes toward mai nteﬁance of child's 6.5 N-Q.

N—LMT in particzlar domains of use or comolete shift
to English

i-yes
O0-no
5.7 BT par rents' attitudes towafd their children's learning 6.7 N -A.
- of the N-RIT la.yuage
1-yes
O-no
6.8 - Children's own attitudes fegardlng the second language 6-8“mxl;£l:
they are learning and the speakers of that language
1-yes
O-no
5.9 If not included in survey how were parental and/o 6.9MI}£§E*_
comiunity attitudes toward H-EiT maintenance
determined? '
1-will not be assessed
2-will be assessed; method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how) L
6.10 1-After soc1011ngulst1c survey 1s made, how does it influence 6.10w~£l£}
progran? (specify) (e.g. transfer or maintenance ing structional
prograns)

O-not mentioned
7.0 STAPF SELECTION

7.1 Linguistic background of project teachers, by number in each category: .
o (1ﬁd1cate nonnhn0115u language in each box)

1. .. Language domlnance not specified o (if any information is not
¢°_hf Motnef tongue not snec1f1ed specified; cross out that-
2. not soec1f1ed whether monollngual or olllanal heading and complete the

rest of the chart)

A-llonolingual B-Bilingsual 7.1 % .
I HE Dom, |+ omomdHEREs . 2msaid 1 a Yo
 MEMT oge o \N= I B ..
1T E Dom , T : IT A
g’% Nz o iN= 1180
TI. o ' = : IT, o '
LweMr o ws | = | TLA
e men i mies mimn st e ke e e e e smaanns e s o aed ‘ IIl B . e
A Total NHumber B Total MNumber ‘
~ lonolingual Bilingual - A0 D

. Y B 100

. : Total Muaber
' of Teachers

N u~~3w..f | o p\d.ﬁ.f4 { P
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7.2 Linguistic background of nroject aides or varaprofessionals, by number:
(indicate non-English language in each box)

1. v Language dominance not specified (If any information is not
2, Mother tongue not specified . specified, cross out that
2, - Not SpGleled whether monolinguel or bilingual heading and complete the
i ' , rest of the chart)
A Monolingual B Bilingual
' 7.2 .No. %
I N-E Dom ;o : . Ia _— —
- .N-EMT . : | IB .
_ ' : : IT A —
IT E Dom i : ! IT B e
EMT ! Lo , JI A '
SIS 4 me = =
II_ E Dom I , o L SN . )
T N-EnT ; L : B_7. 100
! ? | N _Z
‘ . . N Total Number '
A Total Number B Total Number “ of aides or
Monolingual Bilingual ' paraprofessionals
4 C:G>£9
7.3 Language(s) used by bilingual grogr 1 toacliers: 7.3 &
(Mark all that apply)
1-Bilingual teachers teach in only one language
1a-Bilingual teachers who teach in only one language teach in their
dominant language, vhether that is thelr native or second 1anguage.
: B111ngual teachers who teach in only one 1anguage teach in their
native language:
“1b-only if native language is also their dominant language
Tc-even if native 1anguage is not their dominant language
1—O—not specified
R-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.
O—lanvuage s)used by teachers not specified ’
7.4 Languge(s) used by bilingual >wvosren sides or paraprofcssionals: Ted X

- (Mark all that apply)

1-Bilingual a1des 1nstruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant 1anguage, vhether or not it is'their native language.
vilingucl cides who instruct in only onc long, toach in their natlve lang,:

1b-only if native lcnnuafc is slgo their deridnent Liagu.ge
Te—cvien 1if notive 1anguage is not their dominant language
1-0 not specified

—Blllngual aides instruct in both their native and second 1anguage
f regardless of . wnlch is thelr domlnant language. :

O—language(s) used by b111ngua1 76 e 2ides not snceified




. 10
II £ Dom’ ; K ! II B -
EMT : v : . II1A e
' ' , i ITE o
I Don ' , ) T 28 0O
N-ITiT ; ! _ : B_Z2. 196
‘ ; ! N_Z.
. N Total Number '
A Total Number B Total Number of aides or
Monolingual Bilingual peraprofessionals
> B —d 7 (;‘,ég
7.3 Language(s) used by bilingual Rrograr toaciers: ' 7.3__ X

(Mark all that apply)
1-Bilingual teachers teach in only one lenguage.

1a—Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second langu: =,

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
Tc-even if native language is not their dominant language
‘I_O—not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified -

7.4 Language(s) used by bilingual owo-ron sides or paraproicgsionals: Tedo X
(Mark all that apply)

1-Bilingual aides instruct in only one langvage
 1a-Bilingual aides who uastruct in only one, langhage teach in

their_dominant language, whether or not it is their native language.
vilingunl 2ides who instruct in only one long. teoch in their native lang..

“b-only if native longucge is wlso their denineont linpuige
Te=wven if notive language is not thclr domlnant language
1~0 not specified

2—B111ngual aldes instruct in both their natlve and second language,
regardless of which is their dominant language.

O-language(s) used by bilingﬁal avo'raﬁ cidos notfsvcc%fﬁed

7 5 Cultural affiliation of teachers, aides, prqqect director and evaluators by
number and;percent (Mark all that apply) Specify cultural affiliation.

" h. Teachers No. %  B. Aides No. % C. Proj. Director D, Evaluator(s)No.
0

Hispanic 3 400 Hispar'e 7 100 _ S hs . _

——————— | —— S——

———— g — — s

———
— on—— ——————— t— ' gtmm—— —— ———
————

0-not specified




7.6 Selection of of H-EiT teachers from local community . pare

0<not ¢ spe01f1ed : 7.6 No.p 9
Muaber of W~LIT program teachers from local community ___Q_5
and % _____of total N-HIT teachers.
7.7 Number and Proportion of teachers and &'’~s =" Lo o 7. do. %
cultural o“c Lground as L-fm studentsf - A __Q5

irdicate saecﬁlc percent on t‘le blan!z, or —
if specified descriptively,

1-few

A = deachers 5 o

B = Zides 3-nany
~inost ot

dmore than half F
O-not specified "

N e . ) P . t
7.8 Teaclhier Qualifications - Training and exporience priox tﬁ )"OJCLt no. 's
(Indicate number of teaclers with each qualification, 7« . i

, if given) 10, 5“3 ,hf : :
n.s.~cualifications né% speified 69 / ? ;
O-previous courses not specified /! : Paa
1. _teacher must meet a specified level of language nrof1c1ency on a . ‘
" 'standardized proficisncy test of tie non-Englich language through
vhich (s)he will imsfruct.
2. 3 _teacher must meet a specifiied level of commmicative competence in
“he non-English langmege determired by a strmctured 1nterv1e.¢/f sency

: 3. __previous teaching through F-EMT (im: country where it is a nativ ﬂa}*ﬂve—
, " Tanguage, in Peace Torps) llfe
3, 4.2 previous teaching in local ares/live in the corrumi ty ne 8;533
5.3 camrses in N-EIT language structure and usagy 1-_._1r~u-. stics or FL trainin B
Add-B 6. 3_courses in N-E literaturg on litevecy in Spapigh ' :
Ad . Te D smst be bilingual ‘
' . . % amy previous education through M—EIT/content of courses learned tauﬂou,l,
(3“1 S. .3 _courses in teaching USL/n-vho lirgual approach JRENESU
20,3 _courtes in methods of tezching N—EIT lanouarre /1anr'u_aoe developnent
11. __ courses in methods of teashing comtent (e. g. mata)in N-@iT
12, certification in ESL/or erperience: teaching ISL
13. cer‘bhtlcatlon in teachlaﬂ T-EHT

14.% cross cultural courses
15. 3 courses in the cultural heritage, values, deep culture of ﬂ'-.IJ.IT oxr
16 omher quallflcatlons, sszcﬁ travel |

Per sonnel J‘ou—\a\ Cl wa e @L ualfications and a prt OJ”K
’, e,x{ae_r\e.nces gk “CL\V\\Y\ h.u "y en Screened To P"Eu v dﬁ Prey Qc"‘
8.0 STARF DEVELOPMEET B.1A 2 4.8
. e ) ) ]
. ' B R
_ G-No staff #xaining mentioned .l’l ,q" 4& &
8.1 The proiect is offerin traj,g_j,pg'g_g;“t_e cliers, 4, For B. Tor Pora-
anqjor er@g}*ofossmn._l; in the fGrlow: ar sas:Teachers orofussionals
(mark all that a.gply) Coom e o
LI e

Jeir second langLage N - .
naliing of X as a second language. . . .
of teaching other a ic subjects o




L84 dlLdoo

S-mans
~i0st
(Bmore than half
O~-not specified

e i s o
Teacher Qualifications - Training and experience 01‘10'“ “é) oroject . 104 S
(Indicate nmuaber of teachers with each qualification, 7-8_2, 4, 7/ . A 3

if given) 10, 58, 14,

n.s.~-qualifications not spcified 69 5

0-previous courses not specified /
_teacher must meet a gpecified level of language proficiency on a
" standardizes proficiency test of tl. non-Inglich language throug: a
vhich (s)he will instruct
_teacher must meet a specified level
" the non-English language determined
_previous teaching through H- ELT (in
language, in Peace Corps)
_previous teaching in local area}/jl_lvo in the
3 courses in N-EIT language structure and us
. o3 courses in H-E 1i teratv"’?’ or literacy in Spa
D nust be bilingual
8 @ any previous education through 1‘~—J_.11T/cont,ent of couwrses learned t‘n"ouf:lw

._.3_courses in teaching uSu/audlo lingual approach Tl iT
10..} courses in methods of teaching N-fIT language/lansuage develoient’
11.". . _courses in methods of teaching content (e.g. mata)’ln N-miT
12.;;‘ certlf1 cation in ESL/or e:’aeﬂlence teaching ISL
13. __. certlflcation in teachlno N-TT

o

a3
1.

of communicative competence in
by a structured intervi eu/f?;encd
countr;y where it is a native/netive~
lile
fori o
,L:Lmity retence
linguistics o FL trainin;

nigh

o a

3..
é*
pada
il

14.%.
15..%

_cross cultural courses
courses in the cultural heritage, values, deep culture of N-IHT or

16, other u“llf1 catlons, _;oe01fy
Persmmnc\ wai erx—\o.\ \\auuké
{2

@-KQE.W’“ ences g"‘ troin, h%
TS0 STAFR DmVn.LOPI-n.,l-JT

QY\ Screene

8.1 A

alSications and a
To ’orguud

L’*ave'I +
~rocTeg

pr‘od 'QC""

2, 4,5, 6

B

l‘.

O0-No staff training mentioned
Ihe proiect is offering training for teacher
and /or paraprofessionals in the following
(mark all that apply)

8.1 For

LChie

A.
cas:Tea

s
ey
o

L

[23

n.s.-Training indicated, but nature not specified
1-%nglish as their %econd language e e
The teaching of Fnglish as a second 1a11r: a'e 3
3~% ag their second 1anguage e e
The teaching of X as a second lengLacre el
tiethods of teaching other acadenic oubdedts
iiethods of teaching other academic subjects
in X langrage ___

N en e & ds e eea e e e e el e Nemiih b smra W ot mes Wi e o

T

[}
L

l-Understanding of .;odio—cultural value's .

2-Cross-cultural training

and practices 0'1"

s, P

.2 Btated noal.. .of ‘teacher training ave: 8.2 1I (0, 8 _

L
P
i

7
-

B. For ra-
y1rof

a
fessionals o

-

Students
-I. N-EMP II EMI

N

3-Sensitivity to ethnocentricism and llnfUls tic snoobery
L-iwareness of the social- emotional developmenu ot

%35

5-Shrategies for accomodating Lhe Qlilerenu le°'*n1n
styles of

6-Strategies for copnitive cevelopment of

Strategies for reinforcing the self-esteem of

1l

E~Methods oif cross-cultural teaching or teaching the
bicultural component

—Fﬁomﬂa.tlon of pupil performance obaectlves

[T

eithods of evaluation of pupil performance objectives

Q Tist specific eourses if given (or Xerox and attach) :
| ,' g The Teacher will doyelop froacesﬁiona“ 8r‘ow +h
o %(,lmrv‘) I'\ ""tvt— a, Ppog o o ‘

ba lar\.g



) . page 8
8.2 Methods of Teacher Training: (Mark all that apply) ‘ 8.3 _| "5,

@-cours«es ‘
2-experiential, teaching supervised by master teacher — . AR
@mr};shops where teacliers offer suggestions to each other = Cer’h‘ﬁ ed_ Inh-S t_!"v' e
4-use of video-tapes of teachersfor feedbacl: on how they are doing C Po i
?cross—cultural sensitivity tiaining, t-groups P 37 AP
-interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 Project provides released time to teachers_and paraproffesion- 8.4 _ I
als for joint lesson planning: (l-yes) O~ not mentioned

8.5 Project provides for paraprofessionals to receive course credit 8.5 ,_'__l“__, ‘
‘toward eventual certif ication:i-o:not mentioned { 2
How? (specify) Re.Ceive. troinin _Q!j;wgovn?hn Gom Mu,mi'}/ Col e,a —

8.6 Parsnrofessional's 1f-ole: | C OP Proamgv'\é LE!) I
»

1-teaching whole class

2-teaching small groups

3-tutoring individually

4~clerical

5-contributing to biultural component
how ? ' '

6-liaison with parents ‘ . : -
-Norts directly under teacher to carry out instructionol ,““5 s

8.7 Iraining for project teachers and pareprofessiopals is given by: 8.7 A_L §

(mark all that apply) A for teachers B for aides B_{
O-not specified o e —
1-University faculty X X
2-project's Master Teachers . ' C P 3 8

3-project's teachers
4=other (specify) ,

§-Project COOROIWATOR 'y - no. %
8.8 Number and Proportion of personnel giving teacher itraining who 8.87_ 2 /20
are: . 22 180
1-bilingual 3. M5
2-bicultural S ' :

- 3-N-EIT (specify background)

" 8.9 Training is nrovided: S €.9 ____Q,____
_ 1-dvring a -summer session
‘(@Xuring the academic year
3-other (specify)

8.10 Extent of training: ‘ ‘ 8.10 ﬁ‘ __L_,
Lo ‘ B (indicate no. of hours) 5
A@-appro::imatelyec_i_uivalent tc a 5 VW . veelly : S
colleg> course 6 . monthly M
2-more than one course S bi-monthly
3-less than ons course .
4~other (specify) e
: ol ‘ " no. %
- 8.11 Number and Proportion of teachers attending training: 8.11 (. /eD

or: if specified descriptively, indicate:

N 3
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8 5 Prolect Drov1des for pa;.ap;ofe.,s onals to receive course credit 8.5 o .\_,.,_-_
toward eventuval certification: ‘——C):not mentioned

How? (S“JeclfY) Receive. troining of .Q?.!'!.Ph"\ Gorm Mwnl‘f’y Co“ba&-—

8.6 Paraprofessional's. iole: : C O"P Pf‘oar&?‘:\é _L ’l

1~teaching whole class
2-teaching small groups
3-tutoring individually
4~clerical
5-contiibuting to biultural component
how ?
6-liaison with parents
-Works d\re_cl?l nder teacher to carry out MS‘}Y‘MC‘(”’“Q\ fas fe-
8.7 Training for p;ogect teachers 'md paraprofessionals is given by: 8.7 A_L 3

(mark all that apply) A for teachers B for aides B_{
O-not specified — _ -
1-University faculty X ‘ X o :
2-project's Master Teachers el —— C P 3 ]

3-project's teachers
4-other (specify) - L
g-Project COORDIWATOR y o X no. %

{

8.8 Number and Proportion of per soxmel giving teacnel uI'all’lll’lkL who 8.81__,;1, o
ar° 2-‘-‘1- ) EO

* 1-bilingual - : _ 3.4
2-picultural :
- 3-N-EIl (specify bzackground)

* 8.9 Training is nrovided: 8.9 _,g?*___u
" 1-dvring a summer session
uring the academic year
3-other, (specify)

8. 10 Extent of training: 8.10 ﬁ‘ __ﬂ_{_,___

B (indicate no. of hours) 35,
LV ueelly S
__ monthly , A
bi-monthly

AC}appronlmately eohlvalent to a
colleg> course
2-more ‘than one course
3-less than one course
4-other (specify)

~J ON\»

o ot

v . ‘no, %
8.11 Number and Proportion of teachers attending training: 8.1 4. /20
or: if specified descr iptively, indicate:
O-not specified 6-most
@-100/0 7-many
2-more than 75% 8-few ‘ ‘
3- 50—’74,a : S-other (specify) o ’
4~25-50% '
51=24%

$.0 TEACHERS' ATTITUDES

9.1 Teachers' attltudes are agseased (Marlk all that "Joly) -G --~f—~~ﬂ—»-—-
O-not mentioned ‘
1=-to N-ET language or dialect -
2-to N-EMT students - expectations of achievement
3-to N-HIT eulture '

@prlo; to 3a1t101pat10n in o;lJnfual Jl"OJeC't |
5-after project training
b-after partici; pation for a perlod of 'tl.le in p;o,ject

7-through a questiommaire
8~other (specify)




_ pace 9
' 10,0 -STAFF PATTENS

10,7 Steff patierns: (mar!: 211 that apply)10.2 Staff: 10,1 ’
O-not specified , 1-bilingural teacher )
1~teai; teaching : 2-ESL tezachex 10.2 " 75, qv Ey
2-cluster teaching ' 3~bilingual coordinator

3-shared resource teacher 4~aides or paraprofessionals
4~other (specify)'~~;~‘m~“-u_m__ 5-consultant psychotherapist
or guidance counselor
6-other (specify) e
‘ _ gcommunity Aide 29
10.3 iverage muber of putils ver class: 10.3 _ ¢
O-not specified

10.4 Average number of 2ides_or paraprofessionals. ver clasg: 10.4 __.ﬁ:_.. —
O-not specified .

10.5 Aygxgggju§ﬂ3a1$nlJ&JQILJH:1ﬁ1iﬂgna1 aides (or para- _ 10.5 < -
professionals) per clas: | '
O-not specified ’

10.6 Special aide to pupils having most difficulty in learning 10.6 *__Q ..3, 5
- is given: ‘
1-individualLy_ by: 3-teacher
. 2-in small groups - 4-special remedial teacher
0-not specified 5-paraprofessional
© b-parent tutor
7-older -student tutor
8-peer tutor
S-not specified
10-no special help given
f 11.0 INSTRUCTIONAL COIPONENT - DUZATION AlD ZNTEHT OF BILINGUAL COMPOHENT
; 11.7 Duration of Bilingual Education (policy) I It 11,
i PI-II language will be maintained in progrem: I DOH & DO £ DL
i ~ (mark all that apply) . NEMT = M7 NELT
O-not specified hoy long ‘ ‘ _ 2,3
1-as the alternative language of learning u_mkf? — . f>

for as long as desired
2-as the medium of instruction for snecial
subject matter (e.g. cultural heritage)
3-only foi the length of time necessary for K

.Ac\d.-#\

the acquisition of sufficient inglish to o Lamfm
perait learning of academic content at an 11.1 I}M_L*N,.
acceptable level in English o - I ns_ .

II; N3,

11.2 Hov many years does_project state is ontimal for instruction 1.2 O

for N-HIT group through N~FHT danguaze to continue?
| (j“* least; K-5)

Oénbt,mentioned‘
1f for' a particular nuwiber of years:
123 45@®7 89 10 11 12 13

l{fC‘ [ I | ( 1T AT i e e

E

C&)(if‘specified in terms of a condition. nlesse ctste it 3 .




10.4 Average number of 2ides or paraprofessionals per class: 10.4 __JQ:_.-._
O-not speciilied ‘
10.5 Avexage muber. of N=FiT or bilingual sides (or pava- 10.5 &

- —— s e

professionals) per clas:
O-not specified

10.6 Soecial aide to pupils having most difficulty in learning 10.6 __@_;__.?3) 5
18 glven:
{-individually by s 3-teacher ,
2-in small groups 4~special remedial teacher
O-not specified 5-paraprofessional

-b-parvent tutor

7-older student tutor
&-peer tutor

G-not specified

10-no special help given

ll‘l .0 INSTRUCTIORAL COiPONENT - DUZATION 45D ZNTEUT OF BILINGUAL COMPOWENT

11.7 Duration of Bilingual Education (policy) I I 11,
H-IMT language will be maintained in progrem: iE DOH & DO 8 Boi

(marl: all that apply-) :

NEIMT BT NEMT
O-not specified hov long - 2
1-as the alternative language of learning k_wl"__/ e T e F '3
- for as long as desired ‘ |
2-as the mediuwm of instruction for speciai - — o Add '.# \ .

subject natter (e.g. cultural heritage)
3-only foi the length of time necessary. for

the acquisition of sufficient Inglish to ’
peimit learning of acadenic content at an ‘ (N S
acceptable level in English ' IT n

COPRA S RpNeN

II, N3

1.2 lov many years does project: state is optimal for imstruction  11.2 >
for, H-EUT growp “through N-FHT lansuame to continue? )

O-not mentioned

if for a particular nuuber of years:

123 45@7 8595 10 311 12 1
e e WNGRC

Co& least ; K*S_)

-
<.

et L e e Come . [P

(if specified in terms of a condition, please state it - ~
~ %e.g. "if a chilg begins learning in U-ENT and English in Pre-K, :
N-FHT instruction should continue ‘through high~school®) ‘ 4 b
= Tha ‘orodu,d’ of the 3 rede [evel w&/‘f'id *~
W 2T a +r¢v|7 hi “hdu_ml child, [ erate in EHJ 5 A
| ’'sh al

~~0u\d SP_OLr\ a.g €. 9-‘-‘ A‘c{der\./# /P“J » ‘
Puration of ‘Bilingual Education (in practice) (Hark all that apply)

- 11.3 Second lencuage learning is Antroduced in which grade: 11.3 I M_*/ﬁ:_
code: C= N.A. (if no miT) |

. : I_I [SPUE N
‘ L 1= ‘ . , . In ‘_L‘i
for each grow  M.A. Pre-j 1T 2 3 4 5 607 8 9 10 11 12
I F-E DOM : o |

IIEDOL O S
I 3 DoW/mERMC 7T T T
~d

¥ 3 H th M;d 5™ A ro\:(\Q. would give.' beula\v le'e/

‘ R L NS ani s\ A Eh‘ Lish - L
| 4o the” wse o ~ O 3 'Noanl B
ERIC content areas. | o3 MA 7| | SRR

K



_{(, T -11.17 - Distribution of Time

For years programs planned for Mexican-American pupils have used
English as the only medium of instruction for all of the conteat areas. The
high dropout rate of Mexican-Americans and their low achievement scores in
statewide testing programs suggest these pupils cannot succeed in school if
they are required to use English exclusively in their early schooling, There-
fore, in'order to use the language strengths of these children, the following
time distribution of English and Spanish is suggested: :

Level . Language Percent of time
Kindergarten Spanish 80
English , 20
‘First grade Spanish o 60
-  English 40
Second grade Spanish 30
English : 70

These recommended percents are not intended to be prescriptive; rather,
they merely suggest the need 1o use the pupils!' native Spanish as a bridge
to successful school experiences, furithermore, use of either Spanish or
English should be adapted to the language strengths of the pupils in each
school district. ' Finally, gradual development of skills in English must he
accompanied, as well, by improvement of skills in the Spanish spoken by
the pupils when they entered school.

The progress of pupils should be evaluated continually so that the percent
of time in either language can be carefully appraised and adjusted as the

pupils gain proficiency in both languages.

11-7 |

/

72h

' i

Procedures for teaching are as follows in the experimental bilingual treat-

ment

1. . In the kindergarten treatment 80% of the time is in the native

Time language. ,r"A biling.u‘al_ instructional aide works directly under
S"\‘e_é“"'\es the supeﬁrision of the teacher to carry out her instructionnl
¥ov 2o.Ch tasks. ‘,"'2 0% of the time is directed to.English using specinlired
\anpuoae i - \

: ‘\6 3 ESL tgichniques - 3. Grouns.

The experinien,t'al bilingual first grade currenﬁly involves teaching the stu-
dent particibant 70% of the time in the native lanpguage and 30% in Fnglish.
A Bilinguai Instructional Afde works directly under the supervision of' the

teacher to carry out her instructional tasks. Age.in , English language

However,

an ‘ht through specialized ESL instruction - 3 groups.



1.7

o e . TOM OF Fmerls ol o 1 s, e rrim VRGeS C LULATen, e teaowing
time distribution of English and Spanish is suggested:

Level Language Percent of time
Kindergarten Spanish 80
English , 20
First grade Spanish V 60
English 40
Second grade Spanish 30
English , 70

These recommended percents are not intended to be prescriptive; rather
they merely suggest the need Lo use the pupils' native Spanish as a b’ridge o
to successful school experiences, Furthermore, use of either Spanish or
English should be adapted to the language strengths of the pupils in e;lch
school district, Finally, uoradual development of skills in English 1ﬁust be
accompanied, as well, by improvement of skills in the Spanish %poken. by
the pupils when they entered school., ) e

The progress of pupils should be tvaluated continually so that the percent

of t@me iq eitherj llanguage can be carefully appraised and adjusted as the
pupils gain proficiency in both languages,

g3A

Procedures for teaching are as follows in the ‘experimental bilingual treat-

ment :

H

1.  In the kindergarten treatment 807 of the time is in the nntive

1 e language. A bilinggal instructiénal aide works directly under
Schedules the supervision of the teacher to carry out her instructional |
For Q""C_’s"er tasks. 209 of the time is directed to English using specialized
\cu\ﬁu.cxﬂ ESL techniques - 3. Groups. '

The eXperimgntal bilingual first grade currently involves teaching the stu-
dent patticipanf_70% of the time ih the native language and 30% in English,
A Bilingual Instructional Alde works directly under the supervision of the
‘teaqher to bafry out her inétructional tasks. Again, English langunge |
| deve10pment‘is tauéht through speciélized ESL instruction - 3 groups. However,
certéin conﬁent are&vsuch as arithmetic or scme.areas;of the social studies

are presented in English.

35



TN

The experimental second grade involves teaching the student participsnt GO/,

of the time in the.daninant native language. A bilingual Instructionnl Asdn

‘works'diractly under the supervision of the tencher to carry out her instruc-

tional tasks.. L40% of the classroom time is devoted to English lanpunpe usage and

development including a- specialized grouped ESL instructional peribd.

Selected 2nd grade content area such as the social studies, arithmetic nand

science aré bresented in two languages.

The projected Long-Range Time Distribution Pattern would be as follows:

Third Grade, Fourth Grade and Fifth Grade would give equal time to the use

of Spanish and English in all content areas. Tﬁe prodﬁct at the third grade

level would be a truly bilingual child literate in English and Spanish at

age 9,

Curricular materials at current and broposed grade levels would be the

following:

1.

2.

3.

5.

Basal English language - Equivalent in Syanish.  Spanish langmne
éeries selected from researching succeséful teaching techniquen
at’' the appropiste grade level which constitute the best.nnd mnst

representative of modern pedagogic methodology.

Linguistic Readers in English.
Programed materiéls in Spanish and English at appropriate grade
level. -

A-examble Phono-viewer programs - ESL and Spanish as n 2nd Yayuape.,

Mathematics - Equivalent grade level books in English and Sponish .

 Sc1ence —‘Equivalent'grade level booke in English and Spanishe

' !
\-

-

e —— e :
o N S oumt el

i
;
;
i
-
f
1
1
H
i
;




page 10
11. /4,‘_1_ne current nroject will be linled to a. future Bilingual,

- o

Program at the indicated grade_level: (*nczlcate specific nnde)

00 .70 not crades . 14 Voe.
code: (if no IiT) gpocified .13 4=6 7-G 10-12 13-collcge training
T i o ‘

IT 1on0 - mr
1Yy 3-DOLl/NEMT

. LY . pa— e P -

code: 13=College or University (Otisy professions1 trai n¥ng) 11.4 1 4. - é
1/=Federal, State, or Privatz Vocational Jot trainimg I1 4 - 4.
' In Y- &
11.5 Second language learnlnk,_ for Lungllsh dominant students is 11.5 1 ;
progected through grade: I%_ -
00 1f O not" grades
code: no HiT specified 1 2 3 4 5 6 7 8 S 10 11 12
II mif — R, S
1%, N-EiT/E Dom . __ e )S e i

11.6 Learning in theix native language for Non* 1g1lish dominant 11.6 éwﬁ_

:. students is projected tlhour'h L grades: .
O=not specified/Grade 1 2 3 4 & 7 8 ¢ 10 11 12

11.7 The amount of instructional time in and through their native language
per day for N-IIT students who are N- domlnant is:

code: O=not specified mFmath s = science ss = social studies See rexor G a

11.7 11.8 11.9
Min, per day Total Min, per Subjects taught % of time mer day of
of instruction day of any in native lang. instructioh -
through N-RIT. lastructdon . ... ... .. through M-EMT ____
- . ' Pa-e f‘. !
—— e+ —— st U
o e o o —eamne aa b im o e o . ...f. e e A o an e e alre s 4 mmem e ———— o o e ae o —am -.f.%.... 7_0 _géoo %o ......... cOﬂé’n
R T i L B T U TSV R e e e T A T T S sy - ebuea - - ol gl .b._-‘-
1T NSO XX - N ‘...-gm,..j, 33 (i) 2 50, L ps3A
.,.. —. e ...,--_.‘_..-’...._..- It Y ...-.%1{/ .V--.‘..Z... ..5‘.’0*.-, A EUSN b
y -.-.--.....,-.'.-4.. B AU ol SRR w » TN S
5 ST S S ».pal [.. 5 N
_*.---_-.-_- - - __.; - g e e ..6 - .
S e i _ REN )
C/. . e e e me 4 e e eim ...}..4. R LRI B . 2 9 .- __:
10y L - i e o lO . . —
11 . e .. AL .
12 12 v
11.10 The amount of instructional time in and through their native language

for N-IEIT students wlio are English dominant is:

code: O = not specified M. 4. = not épplicable, no MN-EiT, £ dom students ‘f D MR

5 11.10 , 11.11 11.12
1iin. per day Total iiin. per Subjects taught % of time per day of
of instruction ‘day of any in native lang. .instruction
.tllI.'Dn&,h._.Il-ﬂ ..o dnstruction, | wees oo, through N-IIT
Prell | .L Pre K i

[ BT A ¥ - R Y P Ad-;wleé‘o s




11.5 Second language learning for Fnglish dominant siudents is
projected through grade: 1T

00 if O not grades

code: no #iT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
11 @i _ e & e e .
1% N-E{T/C Dom . - X T

11.6 Learning in ‘theix native lang}qbe for Mon-mplish ¢
students is projected throush grade:

O=not specified/Grade 1 2 3 4 5

78¢

11.7 The amount of instructional time in and thiough their native language
por day for H-IIT students who are &-E dominant is:

code: O=not specified mFmath s =
11.7
tin, per day
of instruction
through H-EIT
Pre L 3

Total Min. per
day  of any
;Qstruct Oon.

DU A -

[ STNIPUPUP S P U S TIE THP 1S Wy P S,

TN

¢ mes mmeew e ‘..g.--.._| - e eie et s en s

e eiimia 4 v m mea s e e s e e

science

L e L T U

_ng LTZ'

o,ll

11.8
Subjects taught
in native lang.

A AL ey e e abe by o el e e bl e e b e

-l——-' 5)-

all

ss = social studies

B R LT TN S

el '(\L{u;n?\?if
all. ———t

see xeroi Cf a

11 e
% of time per day of
instructich ;
tiwough M-EHT
ze L

- s e

7 S COﬂﬁln
oo *pmﬂ

0
1042

5D

ka**o

5

A
25«‘ e e - e e tERTEE R TR RREE hg... e ia I
R e i
c : S ;
7. . - - - - . .'_ . - . 10 . —_—
10y, . ... i Lo - .
11 - - k A

]2 12

10 The ar
for M-I
code:

11,10

iin, per day
of instruction day of any
‘clunn,g,h ERE L i.ms.’..omc.t,ipn.

B R

Total 1iin., per

Prell s v e o e wt

§uub _aap.
e ubm........h..,_..; -..9:@0

3 .. T
Lo . e e
5 . ?
L e o e ates et b e thn bim t eaier e e ee e v e eea

8 . —— - ;. e

9 ' - .—?; ..> i

10 ) o : ]

11 _ . . -

2 _ !

B
.. f"é e

4'

-

doitinant is:

0 = not specified W.i. = not applicable, no N-HIT,

1111
Subjects taught
in native lang.

La.

mount of instructionsl time in and through their native language
:IT students who are English

Z dom students § D mih
11.12
% of time per day of

instruction
through F-EIT . .

......................

Sem e e

ORI IOV B



ploe-

Association »f mneastings with spoken and printed words
_Comprehension of ze function of punctuation
Accurate prodirctizar of swmbols

Memory of woerd foirms :

Left -to-right zorosrsssion in re ading
Ildentification wfar=rher's rrurpose or viewpoint
. Adjustment to «ifferent si-rations and persons
Sensitivity to emaTions antmoods

Organization amd summarE=ation of ideas
Anticipation of sequence o5 ideas or outcome
Evaluation of ideass and th= making of judgments
Correlation of ald and new l=araing

"The Classroom Environment

The classroom should reflect the positive interest of the community and
the school for the pupils. Although classrooms differ according to the
resources, plant, and personnel of each school district, attractive, clean,
safe, and functional physical facilities and a warmly accepting and cheerful
emotional climate for learning are minimum prereauisites for the Success of
these plans. ‘

METHoDS  OF SECOND LANGUAGE TEActt DG

lQ : D . Procedures for Developing Languags Skills
(\_.-' The procedures for developing skills in Spanish aad in English should be

audiolingual in sequence, with experiences in listening and speakiag preced-
ingthose of reading and writing. - '

The audiolingual aspect of language.is' a speaker-hearer process which
can operate independently of a writing system whenever there are 4 speaker
and a hearer.! In the classroom, the pupils must: :

e Listen to speech that is authentic
e Listen more than they speak :
¢ Hear and speak principaliy the language chosen for the activity while
participating in that learning activity (During an English-language
activity, Spanish should be used oaly {or necessary directions or
explanations.) o ; ‘
- - ¢ Be free of translation experiences, word lists (e.g., uouns only),
P or word activity out of conjext ‘ ST
: ¢ Eventunally read only what they have spoken
o - Copy and write only what they have read

Nelson Brooks, Language and Language Learning: Theory and Practice,
New York: Harcourf, Brzce and Worid, 1960, .

o g
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Meaning and structure &r’ﬁ~iﬂt@;'dﬂpendent. Pupils who are simply repeat-
ing sounds or combinationg /| goupds, without a referexnt in their stock of
concepts, may be passive of \;r"ed s Wwe]l as limited in their perception
of word order or pattern. szuveb, injtial learning experience in mean-

' ing should be derived no: fmjm the Written word but from encounters,

a,'&/ [pictures, charts, objects, ./ ges’f‘%‘:ss. The written word cannot faithfully
reproduce the sound systen, "\ 2 lsRguage, for there is often a conflict be-
tween speech and print.. Fof \yapPle, Spanish vowels and English vowels
are identical in their writtep (8¢t Put are not the same in their oral form,
Therefore, too early an expd Wy t2 written English will serve to confuse
Spanish-spezking learners,

The procedures for promﬂting_ g¥Owth in concepts should be those that
are natural to the age and n/ Ny Of the pupils and should be as carefully
planned as those for the deyy “pﬂlgﬂt of the skills of communication,

p#Mtyibytion of Time

For years programs planﬂ% foy I\/IeXic:an-A‘meI‘ican pupilis have used
English as the only medium / {#3tr8ction for all of the content areas, The
high dropout rate of Mexican/ A¥riCans and their low achievement scores in
statewide testing programs 4 -Q‘gesﬁ these pupils cannot succeed in school if
they are.required to use Engf \} Q;;Cl‘usively in their early schooling, There-
fore, in order to use the lan% \4Q strengths of these children, the following

N ‘ . time distribution of English ¢ \"Bpalish is suggested:
Level - &“*\ngfigg Percent of tixﬁe
Kindergarten - Sbanish 80
‘ : Ehgli_sh : 20 -
First grade 5danish ‘ 60
| - English 40
Second grade Shanish : 30
~ - Pnglish | 70

These recommended perw?\s qré not intended to be Prescriptive; rather,
they merely suggest the neaq - uyg the Pupils’ nstive Spanish as a bridge
" to successful school experienfy\:,, ¥ Urthermore, use of either Spanish or
P English should be adapted tg V’l\\ Japglage strengths of the pupils in each
L . school district, Finally, g‘l«_;f{ig} 4eVeiopment of skills in English must be
: accompanied, as well, by g New€nt of skills in the Spanish spoken by
the pupils when they entereq./ 00!, '

. . R ‘ . ) . . .
'}‘he progress of pupils shgf’]‘g De Gvaluated continually so that the percent
of time in either language cg, & CarRfully appraised and adjusted as the
pupils gain proficiency in boty ‘\f8ulRes. :

1.l
8
i
8
it




S,

11

11.

paze 11
13 1-Progran is one-yy - cnly non-IZnglish hotner Tongue 11.13
stuaents (1nc1ud1rf N—EUT—urgllsh doninant) - Engl:sh
Liother tongue students do not receive instruction in
a secoud 1anguago
<§§Fo Znglish ilother tongue students

2 way ~ BT learn the second language

14 The anount of instructional time in end tlirough their second language
for pupils who are native speakers of English is:
code: O = not specified N.A. = not applicable, no English iiT students
11.14 - 11.15 11,16
1iin, per day Total min. per Subjects taught & of time ver day
of instruction day of any in second 1lang. of instruction
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in the classroon (mar®: all that apply)

O-not specified
1-languages are never nixed by either the teacher, aide or the
- pupil in any one class Uerlod only one language is used.
2-the second language is used exclu51ve1y by the teacher,aide
and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils :are allowed to use either native or second language.
“Z~the teacher uses only one language; however, the aide or para~
professional uses another during the same class period; students
nay use either, .”
5-the teacher reinforces any conversation initiated by-the child
through the use of wvhichever language the child has used at the: time,
6-constant switehing from one lacnguage to another by teacher during
lesson.
7~the’ teacher uses unallsh and the paraprofesslona1 then translates
the saie material for H-ET pupils. .
~other (sumarize) A~
offer modified prognram: cmnsk to strengthen P""’"‘s =
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11.717 Hixed or separate languagze nsage by teacher and/or aide 11.17 f?l._ 5;‘6
in the classr oon (mar: all that apply)

)k O-not specified A
K 1-languages are never iixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
2~the second langusge is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.
3~the teacher uses one language exclusively within a class period;
pupils are allowed to use either native or second language.
4~the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
nay use either. »
5-the teacher reinforces any conversaticn initiated by the child
through the use of uhichever language the child has used at the time.
6-constant switching from one longuage to another by teacher during
lesson.
7-the teacher uses English and the paraprofessional then translates
the sane materla% for W-EIT pupils., ;
8~other (sumarize
Program offers™,od Fiad programi Soanish to strengthen Jpanish-
Surngmed dut EnQlish- Of ch"df‘tn,an a S‘a.msH
program for Sfm\ Lang. Oom. children woi Fh Ehg in A
Swhordinate papP
12.0 1IETHODS OF SECOND LAPCU‘ CE TEACHING

(ilark all that apply: some projects may use a combination 12.0 .~ .
of methods) . B I

1-fudio~linguel habit skills or behavioral approach. Enphasis
on comunication. Includes contrastive analysis of sounds Co &8 B»B
(units) in both languages by teacher and students, student ﬂ> '
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic, Structural drills and
dialogues ave systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn fron examples.

2-Transformational-cognitive amroacp ' See AevreX 10 o -b
nCC,U.lI‘lng an uvnderstanding of the structural patterns or : ‘
gramaatical rules oi a lanruaf-e.
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2a-inductive -generative epproach: through listening to cormunication,
perhaps of peers, and attempting tiue new language in situations which
call for the student to gererzte sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

ob-deductive - the cognitive code approach: through initial formal
study and analysis of grazmatical structures, then applying them through
xamples, i.e. ansvering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

s~Grarmar - Translation Hethod
Tormal study of rules of gremmer and translation from first language T
to second, Emphasis on reading in second language ratner than using
it for oral communication.

13.0 DOMINAHT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-M* Language Skills Sequence
(*Audiolingual Method: listening, speaking, reading and writing)

II
Non .Fng dom Eng dom
students _ students
4 in dom B in A in dom B in
lang second lang second
lang lang

0 = not specified :
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-spealiing 13.1 IB ‘ -
si:ills are learneds ' IIBNS
1=concurrently with <Zoninant language
listening-speaking skills ' X

2-ci%ey a specified level of compe-
teooy swchieved in listeninggspealiing
skills in. doriinant lansuage

3-a specified period of time after
listening-speaking skills in dominznt
languasa taught

: - . v
. Pre s -~

| EELICR /G

13,2 ALl sequence followed: . : IB_1
1-Listening-speaking proficiency )( >(_  IIARS
precedes introduction of ‘reading I\, AT . IIB_f}fyj

2-2eading is taught concurrently
with listening-spealking skills — — vt ——
L AT aaving. Fm-wmomand Aveelane lpa™mdine
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J-Grarmay ~ Translation ilethed
Formal study of rules of grammer and itranslation from first language
to second. Emphasis on reading in second language ratner than using
it for oral communication.

13.0 DCIOW/HT AND SECOND LANGUAGE SKILLS SEGUENCE

AL-}M* Language Skills Secuence
(*Audiolingual Hethod: listening, speaking, reading and writing)

Non BEng dom .Eng dom
students students
A in dom B in " A in.dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project Las no Zng. dom. students)

13.7 Second language listening-speal:ing ; 131 IB__‘L‘_
skills are leained: IIBNS
1=concurrently with Zominant lansuage '
listening-speaking skills X

2-after a specified level of compe-
tency achieved in listening-speal:ring
skills in Cdominant lan:;uage

3-a specified period of time afier
listening-spealing skills in doninent
languaga taught

e MEee -

) 13.2 14 1
13.2 ALl seqguence followed: IB_]
1-Listening-speaking proficiency % y IIARS .
precedes introduction of reading A, A — —— 11BN S .
2-eading is taught concurrently '
with listening-speaking skills  _ e - —_—
3-Learning to read overlaps learning
of listening-speaking skills — — — —
4-~There is some overlap between
learning to read and to write . o . .
13.3 Listening-spealing proficiency 13.3 IA_M._l

determined by: Student Evaluwation Scales -f.‘ B __L__
1-measure of listening-spealiing Madeline. Thomas Com‘Pk fon IIA 4,

proficiency - . — SIOrie.S. IIB__ NS
2-informal assessment by teacher

Compr‘e\'\swﬁh de La‘hﬁu.a-‘l e OcET ) Q“IQHorgno eEs L
12.4 Second language reading skills : . o
are learned: ZIIB”_N- S
1-concurrently with learning to read
in ‘dominant language '
2-after a speciried ievel of dominant
language reading competence - )
~ <achievement :
@ specified period of time after
(]_earnin-@; to read in dominant language

e.g. & specific grade) )f " .. See weroX
4-before “leaining to read in dominant ; : | I~ a_

language
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Suggested Activities

Spanish-épeaking children enter ‘kindergarten with the same ability to
speak in short sentences arranged in the proper word order as do their

- English-speaking peers. However, their Spanish vocabulary may be in-

adequate if they have been deprived of varied experiences out of which con-
cepts and vocabulary grow, Therefore, activities to enlarge their stock of
concepts and to develop their language are most essential features of a total
school program from kindergarten through grade two. Early lessons should
lead to reading and writing in Spanish in the first and second grades,

These same Spanish-speaking children come to sthool with relatively no
command of English. For this reason, they must be immersed in learning
experiences which enable them to build not only concepts but also a phono-
logical and structural command of English. Eventually, in the second grade,
they can be advanced to the more complex skills of reading and writing in
English after they attain sufficient listening comprehension and speaking
fluency in English.

There are many curriculum guides for detailed instructional planning

| in kindergarten through grade two.2 These guides may serve as rich re-

sources of activities, materials, and procedures that may be adapted for
urban children who come from low-income homes and speak Spanish.. The
activities listed in this prospectus promote growth in concepts and stimulate
acquisition of language, Language grows through experiences and accumu-
lates in the communication skills of listening-comprehension, speaking,

and -- eventually -- reading and writing, in that order.

Since the pupils in this program will be improving their skill in their
native Spanish and will be adding a second language -- English -- activities
are performed using the language that meets the pupils' needs and the re-
quirements of the learning task., The language recommended for the most
efficient conceptual and linguistic development is de=ignated for each activity
on the instructions for each activity, The designated language (S for Spanish,
E for English, and S-E for both languages) can be used by ihe teacher or
pupils or teacher and pupils, with Spanish the first language to be used.

The classroom teacher should develop both Spanish and English in any
activity according to the needs of the pupils as identified through his care-
ful appraisal of their background, maturaticn, and developmental levels,

The list following is neither comprelensive nor exclusive, but it is presented
to suggest how language skills and concepts can be developed in activities
already familiar to teachers in the primary grades, Materials helpful in

‘implementing these suggested activities are listed in Appendix A,

Representative guides are obtainable from the offices of the superin-
tendents of schools of many counties -- among them, Alameda, Kings,
Sutter, and Yuba counties, '



‘ 3 Activities for Kindergarten
R

Playing with large Square blocks and wooden bhalls (S)

Hand-weighing large and smal; toys (S)

Fitting together puzzles formed of large pieces (5-E)

Identifying members of the immecdiate family (S-E)

Viewing self in a full-length, then a three-way, mirror (8)

Identifying self in individual, then group, photograph (S)

Recording a group song on tape (S)

Recording own voice oy tape (S)

Reciting a familiar rhyme in unison . (S-E)

ldentifying different Pets; choosing a classroom pet and caring for. it (S)

Discussing the daily weather and recording it on a weather chart (S-E)

Identifying vegetables, fruits, and flowers; planting seeds and growing
samples (S-E)

Counting the boys and girls in the classroom (S-E)

Learning own age and telling it to classmates (S-E)

Taking a short trip and discussing it with the group (S)

Naming objects in the classroom (s-E)

Learning, reviewing, and singing "Happy Birthday" to classmates (S-E)

Molding .lay objects (S)

Constructing a fort or playhouse with floor blocks (S)

Meeting the crosswalk guard; crossing the street with him (E)

Building a car or ship with large blocks (E)

o Brushing teeth (S
(; Taking a rest in the classroom (S)
" v Eating a midmorning snack (S-E)

Identifying rhythm instruments; experimerting with them individually,
then as a group (S-E) ‘ '

Playing "London Bridge" (g

Listening to music for children (S-E)

Marching to “Stars and Stripes Forever" (E)

Cooperatively painting an airplane (S)

Individually painting airplanes (S)

Learning to work together cleaning up the classroom or work corner (S)

Helping each other put toys away (S-E) '

Retelling a familiar story (S)

Learning a few short proverbs (S-E)

Planning to celebrate and celebrating a dirthday, Christmas, Thanks-
giving, Los Posadas S o

Listening to legends told Dy a teacher aide (S)

Learning to elimb the jungle gym (S)

Tasting unfamiliar juices and fruits (E) ,

Helping the teacher make gelatin or cookies (E) :

ldentifying familiar sounds (of people, animals. vehicles) (S-E)

Watching television (E) - o

Discussing a television program (S)

Imitating the teacher's speech (S-Ej

Following directions to make a large cutout (S-E)




EXS

Participating in first-grade activities that can be adapted to develop
English reading and writing skills (E)

Writing group and individual creative stories (S)

Using manipulative materials to develop number concepts (S-E)

Adding English vocabulary to a picture dictionary (E)

Making up, writing, reading, and tellii.o simple riddles (S-E)

Playing a simplified form of anagrams (S-E) (E iate in year)

Making up titles for stories (S)

Finding Synonyms and antonyms (S)

Putting endings on verbs and nouns within context (S)

Making compound words from two short words (e.g., fire, man to
fireman; cow, boy to cowboy) , , —

Asking questions Tor the teacner's answers and giving answers to the
teacher's questions (S)

Choosing common prefixes and suffixes, inflectional endings, and common
roots to derive meaning (S)

Guessing the meaning of a new word from a sentence the teacher says or
writes on the board (S) .

‘Matching words with pictures (S-E)

Alternative Implementations

The realities of situational problems in eve'{‘y school district suggest
that alternatives to the implementation of the program may be necessary
in order to allow reflection of local needs, conditions, and resources,

® Team teaching to assure meeting the language requirements of the

- program. If the classroom teacher does not possess adequate bilingual
skills, qualified primary teachers in the school could share responsi-
bilities for the communications skills,

Group seaching basic to thn problems of Spanish-speaking pupils with-
in the English—speaking group. Here, the teacher provides listening
and speaking experiences with the use of the tape recorder and
listening posts, The teacher also seeks to provide small -group
learning activities through careful planuing and with the help of a
teacher aide, ' .

o,

group for part-time instruction in language skills, This 'pull-ocut"
System is also used to teach Spanish-speaking pupils other subjects
in their native language. The intent of this system is not to isolate
these pupils from the mainstream of school life but to permit extra
instruction and additional language practice which eventually will
permit them to participate in the total school program, -

This 54*@3&3&1 [d:kx &L:_a.ndoned _ wWhen ’toroied
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(T Separation of Spanish-speaking pupils from the English~speaking
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Retelling a story as flannel cutouts are placed sequentially on the flannel-
board (S) _ .

Clapping to the rhythm of a march or poem (E)

Connecting objects by tracing left to right (8)

Drawing self- and family portraits (S) :

Drawing large and small circles according to teaci.er directions (S)

Learning to draw long and short lines (9)

Choosing a picture, word, or phrase card that completes a sentence
given by the teacher (S)

Guessing the end of a story pantomimed by the teacher (S)

Matching common signs with verbal clues (e, g., "Walk," "Railroad
Crossing, " "Slow, " "'Stop, " and sc forth) (S-E) ‘

Completing a verse cooperatively when the teacher has started it (S-E)

Matching verbal clues with-roon:s and signs in the school (e. g, , "'Cafe-
teria, " "Exit, " "Library, " "Office, " "Principal's Office, " 'Boys, "
and so forth) (E) ‘

Identifying the colors of classmate's clothes (S-E)

Guessing orally an action word that completes a sentence (e.g., ""John
was his shoe."} (S-F)

{dentifying the letter that the teucher sounds (S)

, Saying rhyming words (e.g., jump, bump) (S-E)
: Copying three times a short sentence which the teacher has put on the

boards ‘ -

Following the teacher's instructions (e. g., "Hop over a book.") (S)

Writing the word which a spinner points to  (S)

(‘ Learning the names and sounds of letters (S)
~’ - . Raising hand to indicate whean the teacher's voice rises for a question
(E

Raising hand to indicate the difference between sounds (e.g., sit and
seat, bat and back) (E) . T
Building own dictionary, with words in context according to function, .
relationship, and so forth (3)
Raising hand to indicate when the sound of r or 1 changes in a series of
words the teacher has said (e.g., red, résy, rojo; look, lapiz.
libro) (S-E) _
Raising hand to indicatc when the ending sound changes in a series
of words presented on tape (e.g., Kay, Kay, Kate; bay, bay, bait; buy
bite, buy; low, lcw, load; cue, cue, cute; see, seem, see; row, row,

rode) ~ (B~

Activities for Second Grade

- Many of the activities of kindergarten and the first grade should be con- :
tinued and expanded in the second grade, with major =mphasis upon the ‘
development of control of the English language. The following activities
should be added:

: B Reading Spanish primers suitable to individual achievement level (S)
Reading Spanish preprimers or primers independently  (S) o
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' Following one-step and two-step commands from the teacher (S-E)
Saying "please' and 'thank you" (S-E)
Learning and telling the seasons of the year (S-E)
Meeting visitors at school and home (S-E)
Repeating everyday sounds (S) '
Adding to cumulative stories told by the class (S)
Cutting out paper bag masks (E)
Playing storekeeper (S)
Chanting or clapping the rhythm of a short poem or rhyme (S-E)
Describing pictures of animals (S) ‘
Playing with coins, then learning to count them (E)
Asking simple questions (S-E)
Refusing an invitation politely (3)
Making simple requests (S-E)
Looking at comic strips in the newspaper (E)
Painting what they want to paint (S-L)
Cutting and pasting as they choose (S-E)
Participating in unorganized, free dancing (S-E)
Telling about special festive days (S)

Activities for First Grade

Many. of the activities suggested for kindergarten should be continued and
expanded, with greater empasis upoun using English. The following activities
are also appropriate for the first grade: -

- Learning and beginning to write own address and phone number (S)
Recognizing own name in manuscript (E) ‘
Painting a mask independently ({S)
Helping friends put their toys away (S-E) .
P%anning a large block structure and building it with several classmates
S-E) - S
Telling group what happened on the wiy to schenl  (S)
Visiting the post office on a study trip (S-E)
Developing a cooperative story abont the trin  (3)
Beginning to read Spanish-language prenrimers (9)
"Reading” and illustrating short chart stories (s)
Recognizing upper- and lowcircuse letiers  (S)
Using puppets for dramatic play or rale-playing  (8)
~Playing singing games (S-1) ' - : .
Listening to stories independent!y at the listening post (S)
Retelling a story to the groun  (S) S :
Decorating a box to ctore personal possessions in . .(S)
Identifying and classifying fouds (fruits, vegetables) (S)
Repeating phrases and shori sentences in unison (S-E)
Giving classmates permission o use perzonal toys (S),
“Reciting rhymes together  (S-E) - S
ldentifying words as the teacher says them (S)
- Matching words and pictures (S)
O -Selecting the correct ending for a picture story (S)
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students
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leng  lang
13.5 leading is introduced: :
s~individually, when child is ready ——
or at a specific time during grade:. X e
‘ 1 X
See xeroxX |AX A § —— X
\ 13.6 Nieading readiness is determined by : e,
, 1-test of reading:readiness LA T
‘ . 2-informal teacher assessment —
13.7 Grade level reading is expected:
1-in Jiret grade —
2-in second grade = ____ —
3=in third grade XX
' L=in fdurthggrade ;fs_ hfi

5-in fifth grade
é-in sixth grade
7-other (specify)
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13.8 Grade level academic achievement (math, science, etc.) in the

- SECOND language is expected:
1-in the first grade

2~second grade

3=third grade

4=fourth grade

5-fifth grade

6-sixth grade

7-other (specify)

14.0 INTEGIATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:

(mark all that apply)

<

- 1-Second language learning is only a sep~
arate subjzct for English-speal:ing stu-
dents; ‘the second language is not used
as a medimn of instruction for other
subjects, k T

2-Second language learning is both a sep;‘
[ERJ!:‘ arate subject and also a medium of
‘ instruction for other subjects.

I= N-E
. dom
students

X

II E
dom

‘students

14.0 I Q,‘:[

II__"hS
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13.6 Zeading readiness is determined by: Y

1-test of reading readiness K. L . 13.6 IA l
2-informal teacher assessnment . . . L IB _NS
IIA NS
1IB_N3.
13.7 Grade level reading is expected:
1—1n firet grade — —_— 1307 IAB
2-in second grade o L IB.Z% |
3-in' third grade X X X X ITIA S
L~in fourth grade e — — IIB. >
5-in fifth grade e — .
f-in sixth grade o . .
7-other (specify) o —
13.8 Grade level academic achievement (math, sclence, etc.) in the 13.8 IB3
SECOND language is expected: IIB_N.S
1-in the first grade :
2-second grade
3-third grade
L=fourth grade
5-fifth grade
6-sixth grade
7-other (specify)
14.0 INTEGIATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I Q, H
(mafk all that apply) II ns
I=N-Rk II=E
dom dom

students . students

1-Second language learning is only a sep-
arate subject for English—speal;ing stu-
dents; the second language is not used
as . a mediun, of :mstructlon for other
subjects.

2-Secend language learning is both a sep-
arate subJect and also a medium of

instruction for other subjects. v

)

2,

3-Second language learning is always in- A d A .=+ |o 3)
‘tegreted with the learning of oourse .
content (such as social studies) or as
a medium of cognitive development. See Yerox [RaC
4~Academic content taught in the native
language is used as the referential
content of  second lar\{'uage learning
(the same concept taught in the native
language is taught in the second
language). . K_ s
5-Different academic content is teught
in the second language from that which
is 'taught in the native language.

- ——— - ———

O-not specified

.. 6-other (specify)




| ‘IH.D

|

Jol-

GF> .
Page 3

The exPerimental second grade involves teaching the student participint 6O/

of the time in the dominant native language. A bilingual Instructionnl Adde

works directly under the supervision of the teacher to carry out her instruc-

tional tasks. 40% of the classroom time is devoted to English language usage

- development including a speeialized gronped ESL instructional period.
Selected 2nd grade content area such as the social studies, arithmetic and
science are presented in two languages.

The projected Long-Range Time Disﬁributidn Pattern wouild be as follows:
Third Grade, Fourth Grade and Fifth Grade would give equal time to the use
of Spénish and English in all content areas. The prodnct at the third grede
level would be a truly bilingual child literate in English and Spanish at
age 9. A |
Curricular materials at current and proposed grade levels would be the

- followlng:
Basal English language - Equivalent in Spanish. Spanish Ianimngn
series selected from researching successful teachinp tochniquen
at the appropiate grade level which constitute the best and mnst
representative of modern pedagogic methodology.
Linguistic Readers in English.
Progiamed materiels in Spanish and English atrappropriaﬁe grade
level.
A example Phono-viewer programs - ESL and: Spanish as n ond Tamnape.

\\ L. Mathematics - Equivalent grade level books in unglish and Cponigh .

- TR Science - Lquivalent grade level books in English and Spmishe

and

B
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j:" 6. Soxi=l Studies - Materials to be developed in Spanish to pu£1]1c]
Z/ ' district curriculum..

The district curriculum guides in the gbove areas will continually be naed

as guidelines for developing the bilingual curricular program. Native

Spanish language materials will be ‘reviewed from a student behavioral point

of view as to his development of the social and physical media in which he

lives.

The following represents pnst and current means of aésessing and evaluatingg

the abilities and achievements of pupils:

I. _Name of Instrument--------oc---- .-Criterion Referenced Measurement Te-

“havioral Objectives processes (current) and Products.

- A. Type of Test--=w~--- ~=--Formative evaluation Adagnostic and prog- L//

nostic Achievement.
B, Purpose————m--Format?me{Evaluationifor learning objecﬁi?ﬂn.'

C. Grades o Ievelg--=«—==---K- 1-2.

II.. Name of Insiizmment------ Pesibody Picture: Vocabulaxy Teat st woor) V/

-

A. Type Of Tob--=-mnm- Mertal Ability - Verbal Facility.

B. Purposew~——---Measures of child's receptive language.

C. Grades or Levels------ K- 1 -Experimental and control clnssns
III. Name of Igstrvmente===-=-- Goodenough Draw-A-Man test (rast yonr ond
current)

e S TS TN £

P L .



nage 14

0 TARATLENT. OF rs LadSagR. I 1 15,0 1a_!
15,0 TREATHENT OF CHILD'S Lay/“a¢R, ton g, dom.  Erg. dom. I
§ uudcnts ‘students IIA |l
A=indom, B2nd & B 2nd IIB|__
lange lang. #ng. . lang.

C}I‘he child's language ig }\%93@0 &d.,
It is not corrected .('a i) #11
of the child's speech 4 Ewce?t%d
However, the teacher py/ \dey 2
model of the standard j W N4
aiming toward child's e/ Wyl . ‘
control of the standarg M‘m. \_L, .L .___,l

————

2-The child's language jig iﬁfl‘edtedf
the teacher points out Ql\ors ang

demonstrates the stangy/ " fOxg- —e —— —— — '
. 3-Other (specify) —_— e —
O-~Not specified — — —

16.0 MATERIALS

16.1 Reading Materials<Types
Neading Materials are: (n/l\ l ayy thaﬁ e.pPJ-Y)
' inguistically based
(ilerrill or Miami me/’ Yie | )
readers, IT4, etc. 16-1 Io 1B ﬁ I IIB
L—\hg)ué‘*g‘ac Resders 1w B\% pAq

e ——

asal readers \\-_ﬁ'f 7 — S

, 3—Dia1ec'-b readers —— — — e gee, YC roxs
(:937' tperience charts (stop/N\ , ' S attoche d
dictated by children) DA — = 3.k
16.2 If some reading materiay é% iy : 4 e
the child's dialect, lhdﬁ’ We peu ‘ , 5 q-
~long it is used: . .G . 3

1-Grade 1 | 46z 14 N4 . q .

2-Grade 2 »

3~Grade 3

4~Beyond Grade 3

O-not specified - . ..

(Plosse indiectc o on line =)

10.3 The following are tecrmll}l\g ap? naterials uged for s ecqnd- language learning:
O-none specified :
1-pattern drills
2~dialog memorization
3-choral repetition
L-songs l L o
s Prosra:zmed instructigpal it Asdo 4 R

1 l=[plol-]

'(o\etc»m




almling LowWard chlid's eveniulal B
control of the standard form. __L, ' l

_ 2-The child's language is corrected-
> the teacher points out errors and
demonstrates the standard form. — s

3-Other (specify)

0-Not specified

-———

16,0 HMATERIALS

16.1 Reading Materials<Types
Deading Materials are: (mark all that apply)
inguistically based

(ilerrill or Miami Linguistic
s ¥

) | readers, IT4, etc.) 16.1 TA__
L-\héu\S"hC Recdesrs i\ Er\% Add- £

asal readers P e v

3-Dialéct readers ' —
(:;Erpe¢1ence charts (stories -
dictated by children) :::, _::/’
16,2 If some reading material is in
the child's dielect, 1ndicate hov
long it is used:
1-Grade 1 . | 16.2 14 NG
2-Grade 2 .
3~Grade 3
/~Beyond Grade 3

O-not specified B,
(P enge indiact

n

I

118

IL';_D__Lq .

Do

iine ..)

See YeroXs

Otroc LA

13-k
1y o

|5 a-9

16.J The following are tecknicues and materials used_Lor second language learning:

, O-none specified
Cp 34 1-pattern drills
2-dia’ og memorization
J-choral repetition
4-songs
s programed instruction lCm e}
é—sto:::.e" read to Chlld.l.eﬂ 6 MULS tev-

AUDIO VISUAL AIDER
7-filng, filnstrips

- 8-flannel or magnetic -swards opS
- 9-realia, graphic displays e &
C'l b (b 10-records, tapes i P r
11-ligtening centers
12-multi-media approach
Experiential ¢
13~role playing
14-puppetry
15-experience charts
16-primary typewriter
17-learning through direct experience
with materials e.g. Montessori
18-activity centers-chosen by child
19-other (specify)
) Learning outs1de the classroom.
20-field trips
R1= guggested TV programs
22-cthcr (specify)

| Elseixh H%HubeH

| = CRG T

|

| b ke H:‘re'r»#hl‘”ff!*lw!"l-l
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' WOCABULARY BUILDER PROGRAM

BELL & EDHELL LANGUAGE MASTER - ESL AND BILIHGGAL PROBRAEB

| w.m_
o, 711B BELL & HUHELL IANGWAGE HASTER $250.00
No. 36407 Headphones (Accessory) ‘ 28,00
‘No. 36453 Interconnecting Cable (Acceu:ory) 2.00
"No. 40720 Dual Headphonc Adapter 3.75

PRE-RECORDED - LANGUAGE MASTER CARDS - LANGUAGE ARTS

200 Boxed Cards Per Set: . $35.00 Each

‘111011 Set I Basic
111012 Bet II Intermedinate
111013:Set III Advanced

LARGUAGE STIMULATION PROCRAM
'11103%:Set I :Phrases
' - 12103278et II  Sentences
111033 Set III  ILanguage Reinforcement &

Auditory Retention Span

THE PHONICS PROGRAM

11106) Set I Sound Bending. & Beglnning

‘Phanetic Skills.

111062.Set II  Commonant Blends & Irregu-

laziPhonetic Eiements

_111063:Set ITI WoxEEBuilding and Word

'1010

Ansllysis Technique

" WORD. PICTURE. PROGRAM

2111021 Set: I Nouns: . Everyday Things
"111022 Set 11 Verbs: Action Words

111023 Set III Basic Concepts

JENEEﬁSHVDEVEHLﬂﬂﬁﬂlnﬂPROGRAM

11I0HL Set I Practical vocabulary

and Expressions
1110k2:8Set 'II Everyday Expressions

111043 Set IXIT Industrial Supplement
0 1110h4:Set IV Stress & Intonations

THE.'SCUNDS :OF ENGLISH PROGRAM
2111051 Basic’ Engli:sh Phonetics

(recommended for 0011ege Level only)

NERi LANGUAGE MASTER 'PROGRAMS IN LANGUAGE ARTS

BUILDING ‘BASICTENGLISH SET A:

"NOUNS SERIES v v ©+ « + o « $56}oo

" Contains "Nouns: Everyday Things:

1020

" Files.
072475 Standard Size 3&" x 9" $6.00
072476 Tab Size 34" x 3/8“ 3.00
072477 Index Size 3" x 5 - 3.00
07ah78 Jumbo Size 83" x 11" 9.00
2481 Extended Size 4" x 14" 9.50

pre-recorded.card set (200 cards);

150 blank cards in four assorted
sizes; Usage: Manual; Program
Organizer File

ENGLISH AS A" SECOND LAthAGE

ST I . . . e e e e $310 0.0)

_Contains 501 8%"xll" pre-recorded
and illustrated cards, Psrt I and II;

Usage ' Manual,‘two Program Organizer

7011 BUILDING BASIC ENGLISH SET B:

PHONICS SERIES . . . . » . $135.00
Contains "The: Phonics Program™
(three pre-recorded card sets
600 cards); ‘90 blank cards in
two sizes; Usage Manual; Program

" Orgenizer File.

1021 ENGLISH As A SECOND LANGUAGE,
SET II' . . ¢ o » « s o« .« . $160.00
Contains 242 B4"x11" pre-recorded
and illustrated cards; Usage
Manual, Program Organizer File.

' LANGUAGE MASTER BLANK CARDS

(100 boxed cards per set)

1001 Program Builder Kit © $39.00

Contains LOO blank cards in
four assorted sizes; Usage
Manual; Program Organizer
File.
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o | - 5
16.4 The sources of Hon-English materials mnd textbools apes: 16,442,356 7
(mark all that apply) - v
O-not specified LT 81" 10

are yritten. by native .speakers of “that language
comme. .ially prepared :and published in countries wheme.
N-E Zs the native language
eveloped by the project's own bildmrzual staff .
4-develmped by the staff of another BiTingual project (spexify which)
developed in conjenction with project parents )
develioped by or with members of N-ZHT community -
are culturally appropriate for R-E.culture :C F 3
(specify how this is determined)
8-are cross cultural y
gommercially prepared and published §n the U.S. o
(0Sare translations of U.S. texts .
1i~are coordinated with materials used in the reguler subject
currieulum '
12=other (specify)

16.5 The specific bilingual/bicultural meterials used in the language ‘16.5___41____
component are: : . '
- D-not specified \ .
xerox attuched-page and document ¢ 'n,f. AR (: f)@ﬂ‘id" v
B A7

ro sl —
17..0 - STUDENT. GROUPING ) ¢s Q@"‘ Xe B~ bg h
17.7 Student e 1 . TN - S -
tudent: grouping; mixed or separated:iimto dominant languag= 171 } :
groups: (mark all that apply)
. O-not specified o
Pupils of both linguistic groups are:
always mixed for all learning
ixed for language learning
3-mixed for some academic: subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups . ‘
6-separated for most academic subject learning “into dominant
language groups :
7-never nixed for language or other academic learning
8-other (gpecify) ’ v
n.a, = (no I students) . ‘ : :Q
17.2 Students are grouped for language instruction: 17.2 A :
(mark all that apply) A-more than % the time - - B Less than 4 the time
O-not specified
1-total class: S . o
@small groups (specify size) b _qu,c[e,h s Y
~individual instruction —_— e
17.3 Criteria for grouping: : Students
O-not specified I Non Eng IT Eng dom I;lﬁmg dom
: ‘ dom BT " NEMT =
1-by age ; - ; T 7
2-by native language : C. Apnm DHEAR
o 2% AamS rarnt e on e




{speclly how thls 1s determined) |
8—are cross cultural ‘
ommercially prepared and published in the U.S.
(f)are translations of U.S. texts
11-are coordinated with masterials used in the regular subject
curriculum -
12~other (specify)
13 5 The specific bilingual/bicultural materials used in the language 16.5 i
component are:
O-not specified \ .
@xerox attached~page and document _C O nt. ‘70 Zl f endiy
' )

. ‘ (See. ¥Xero Isa-§
17.0 STUDENT GuOUPING 13-l

t -y
17.1 Student grouping; mixed or separated into dominant Zl_anguage\'+ o 171 3%,‘9“
groups: (marl all that apply) a
O-not specified
Pupils of both linguistic zroups are:
always mixed for all-learning
1ixed for language learnimg
3-mixed for some academic subject learning
4~mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups
b-separated for most academic subject learning into domlnant
language  groups
7-never nixed for language or other acadenmic learning
8-other (specify -
n.a, - (no i.T students) - .
17.2 Students are grouped for danguage 1nstructlon 17.2 .~ A
(mark all that apply) A-more than 4 the time B Less than % 5 T Thime
- O-not specified
1=total class . . :
%}:mall groups (specify size) 4 ostudents

~individual iastruction

——orn

17.3 Criteria for grouping: Students
O-not specified I Non Eng IT Eng dom Ilano dom
. ' dom T “ NEMT
1-by age

2-by native language
3-by dominant language
/=by language proficiency
(ex. level of reading slkill)
‘n.a. not applicable:
(no E.dom/NEMT) o

18,0 TUTORING " No more ,Pul\-ou.{‘s For long wage .n-\s"'r"u&..c—“"""l"ioh
| | Protject \/£VW§L{LGC¥1OYN

<:.' %xﬁﬁﬁ&“”“fbigzs

'_H

——

.

——n——
—
o r——
s

il

A8.1 Student Tutoring is: (mark all that apply) - - 18.1 N D___
no-not mentioned
O-type is not specified r

1-inter-gthnic (N-EMT student tutors FdT students)
2-intra~ethnic (N-EMT student tutors N-HAT)
'3-done by older children: \cross,awe)

4-done by peers (same age)

5-0therr (specify) ‘

18.2 Paraprofessionals or aides give tutoring or instruction as follows: I
O-area not specified 18.2
1-inter-etinic (N-EIT aide tutors E{T student)

2-in the acqusition of native language slills

3~in the acqusition of second language skills

4-in other academic subjects

. mm ethnic (N-EmTaide +u+0r~5' N - EMF G{'L&C\emm)

'Qr'b/ 5
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 THE GALTON INSTITUTE
Material<:

#3929

CHILDREN'S BOOKS IN SPANISH - FOR CLASSROOM AND LIBRARY

For beginning readers:

ABCyXYZby A.J.M. .
AVENTURAS DE MOTITA by Margaret Wise Brown
BABAR Y LA ANCIANA SENOR. by Jean de Brunhoff
HISTORIA DE BABAR by Jean de Brunhoff.

LA INFANCIA DE BABAR by Jean de Brunhoff
EL CIELO by A.J.M.

EL CIRCO by Molinette

LA CIUDAD by A.J.M.

LAS COSAS QUE VEMOS by A.J.M.

CARBONILLA by Romney Gay

CORALITO by Romney Gay

LINDA Y MARIO by Romney Gay

EL RUIDO MISTERIOSC by Romney Gay
GOLDILOCKS Y LOS TRES 0SOS by Helen Harter
LUIS Y LOLA by M.E. Craig

EL MAR by F. Goico Aguirre

LA TIERRA by A.J.M.

QUIERC SER by Luis Mallafre

LOS TRES GATITCS by Kurt Wiese

YO QUIERO VOLAR by Anita Brenner

$1.75
2.55
1.00
2.25
1.00
2.50
2.50.

N
\n
o

.50
.00
.00
.00
.00
.50
.64
.50
.50
.80

NOOMMONHKH H
O W
N

Picture dictionaries, atlases and juvenile ereyclopedias:

DICCIONARIO GRAFICO INFANTIL by Luis Mallafre
‘ML PRIMER DICCIONARIO by Julio Daroqui
MI PRIMER LAROUSSE EN COLORES by M. Fontineau
ENCICLOPEDIA DE ORO by Bertha Morris Parker

MUNDC JUVERIL by Manuel Martin

"Enjoyable reading:

COMPA CONEJO by Torbio Claure

CUAL ES TU CASO by Murion Jeamison
LO3 VEHICULOS by A.J.M.

WA-OKA by Pablc Ramfirez _

EL TRENCITG CAMPEON by Darlene Geis

- EL PERRITO QUE VIAJO EN UN SATELITE

EL OSITO QUE SIEMPRE DECIA "NO!" by Faith Nelson
EL NINO QUE TEMIA A LA OBSCURIDAD by Munro Leaf
LA GRANJA DE JUANITO by Louise Bonino

COCO, EL MONO CURIOSC by H.A. Rey

~ LOS CUATRO POLLITOS QUE PERDIERON SU VOZ

0.80
1.95
k.50
28.00
8.50

2.95
2.00
2.50
1.50
0.75
0.75
0.75
0.75
0.75
0.75
0.75



Makerials

LIBRITOS DE ORO: each

Reina

‘Hiawatha

El Arca de Noe

Una aventura del Pato Donald

La Bella Durmiente

El libro de segur1dad del Pato Donald
Tuno ,

Peter Pan y los piratas

Ia Bella Durmiente y las hadas medrinas

"El Pato Donald automovilista

El Raton M1ckey- Aventuras en Disneyland

" Bombdn quiere ser artista

La familia Robinson -

Perry y sus amigos
Tribilin, estro de cine
Mani, El Burrito

Pepe Grillo vence al fuego

: K1 Pato. Donald deterctive

El1 Auto volador
Nuestroc papis

Mi gatito.

Juan y Margarita
Nuestro Mundo

Los miisicos de Bremen
En el parque zool&gico
Contar cantando

Ayer y hoy

Perros

Cuando yo sea grande

‘La fiesta de Tom y Jerry

Cristobal y el Colén
Caperuc¢ita Roja

El Dr. Alegria

Pantale8n R

Los maravillosos viajes de Tomasin
la casa de los animales
El Pequefio Pigui

Los favoritos de Pedro
Explorando el espacio

El mar profundo

Cachorros de animales
Pelusita

Rin Tin Tin y el fugitivo

" La Costa del mar

Autos y camiobes

Aves del Mundo '
Cinco centavos para gastar
El sastrecillo valiente

$0.50

1 Sk w

™ e e &
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Materials

EL MUNDO CONTADO A TODOS $ 4.35

EL MUNDO DE LAS AVES L.35

. EL MUNDO DE LAS PLANTAS ‘ L.35

- EL MUNDO DE LAS INDUSTRIAS ' L.35

Adventures in Space by Willy Ley:

ESTACIONES DEL ESPACIO .. - 1.0C

PILOTOS DEL ESPACIO. - . 1.00
SATELITES ARTIFICIALES 1.00
VIAJES INTERPLANETARIOS : ~1.00

Readérs, texts and workbooks:

JUGANDO Y RIENDO (1st reader) : : 1.64
LOS NInOS SE DIVIERTEN (2nd) 2.72
A VIAJAR Y A GOZAR (3rd) ‘ 2.92
by F.V. Gaztambide ' _
LIBRO DE TRABAJC PREFR™MARIO Ly Luis P&rzz Espinos . 0.95
EL-PAJARO DE NIEVE 1 JTROS PARA NINOS by Carole Soler 1.2%
CONTINENTE (Libx.: Ze lectura 5) by Santiago Hernando Ruiz 1.98
o LIBRC IST LEC”.iia , : | 1.25
; LIBRO 2ND LECTURA 1.45
’ LIBRC 3RD LECTURA ' _ ‘ 1.65
LIBRG 4TH LECTURA : ‘ : 1.98

LIBRC STi LECTURA A _ _ 1.98

Legends and legendary heroes:

' LEYENDAS MEXICANAS by Rafael Morales . 3.ko

o : Things to meke and do:

; DIAS SIN COLEGIO  3.40
] 'EL BAZAR DE TODAS LAE COSAS by Elena Fortun : 3.L0
; JUGAR Y CANTAR by Bonifacic Gil - 350
g JUEGOS  PARA TOLOS by Carola Soler S . 3.Lo

Poetrx;and rhymes:’

Rk S

MOTHER GOOSE ON: THE RIO GRANDE by Frances Alexandbr 2
PALETA INFANTIL by Juan Grosso . 1.

Special items:

PICTURE CARDS | - | © 2.00

(b I ol ta LA A

X RO

s

y
oY
\
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Motevial 5

Fairy tales by Ramirez and Correas

ALI-BABA o
LA BELLA DURMIENTE DEL BOSQUE
BLANCANIEVES

_CAPERUCITA ROJA

CASCANUECES
EL GATO CON BOTAS by Perrault

" EL LLEGADO DEL MORO by Washington Irving

PULGARCITG
ROBINSON CRUSOE by. Defoe
EL DRAGON TIMIDO by Pilo Mayo
MI LIBRO ENCANTADO
GUILLERMO Y EL ARMADILLO by Guy Lamarque
EL HIJO DEL SHERIFF by Pablo Ramirez
HISTORIAS CON ANIMALES by Antonio Jim&nez-Landi
LAS HORAS DEL DIA by A.J.M.

‘EL LIBRO DE LOS ANIMALES by A.J.M.

MICHEL Y EL CIERVO by Jean Lazare

Science and our world:

v ‘ .

1,LOS ARBOLES by .Calus

EL BALLET by La Mont

LOS BARCCS Y LA AVENTURA

BESTIARIO by Galus

CONCHAS 'Y CARACOLES. MARINOS by Hutchinson
LOS HONGOS EXTRAVAGAN“ES,by Graff

4LOS'INVENTOS DEL SIGLO XX by Pettit
" LAS JOYAS by Helpne Puiseus ‘

LAS MARAVILLAS DEL MUNDO MINERAL

LAS NAVES EN LA HISTORIA by Delage .
1LOS PAJAROS CONOCIDOS by Kasarheoou
LOS PAJAROS EN LIBERTAD by Dean Amadon
LAS PLAKTAS Y SU HISTORIA by Fleury

70 SIGLOS DE INVENTOS by Petit

Series "Nuestro Mundo" by P. Cebollero y R. Haydoa:

NUESTRO MUNDO TROPICAL
TIERRA Y CIELO . °

AIRE Y SOL

LA CIENCIA EN NUESTRA VIDA

LA CIENCIA  HOY Y ‘MANANA
- WORKBOOK FOR .SCIENCE ELEM.

LIBRO. DEL AIRE by Esplna Antcnlo

El Mundo Series:

EL MUNDO DE LA VELOCIDAD

2

£31.50

1.50
1.50
1.50
1.50
1.50
1.50
1.50
1.50
1.50
T4.50
1.00
1.50
3.L0
2.25
3.40
1.00

1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00

" 1.96

2.16
2.36
2.hY4
2.44
1.68
k.25

435




- 'KAt1$4UV\C1\IS
El Conejo Bugs encuentra trabaje
Aeroplanos :
El pequeiic Cabus rojo
Pedro el Oso
Blancae Nieves y Rosa Roja
las doce princesas danzarinas
lassie y el explorador perdido
El Doctorcito del circo
La Ballenita felfz’
Pancho y sus amigos
Nimeros
Helicdpteros
Lassie un dia de descanso.
La garra del ledn
Animalitos en la granja
Pulgarcin
El Conejito travieso
- Madino y la l&mpara maravillosa
Lassie en un rescate
Dfas felfces
Animales gimnastas
Les amigos de Pepin.
Ruperto el Rinoceronte
Las travesuras de Paquito
T Canta, pajarito
e El oso yogi
Cuatro perritos -
Un dfa en la granja
Tres 0SOS Naflosos
El p&jaro loco enseiia a dibujar
El1 muchaco del circo '
La aventura del tigre

Libritos de Oro Argentinos: _each $0.50

. E1 Picnic del Ratdn Mickey
Alicia en el Pafs de las maravillas
La Aventura de Jack
A1€ Babd y los U0 ladrones
El gato con botas

 To be obtained at:
Pequerio Paquete
Box 817 =
Coral Gables, Florida 3313k
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N Primary Grades 1-2:
ElibiArréchea,Rcd. Nuestro Mundo.- Vol.I . . $1.70
Nuestro Mundo.~ Vol.IIX 1.70
/Zuls Perez Esplnos. PepSn en Primer Grado 0.80
/" Pre~Primerio de Lectura 0.95
m " " Primero de Lectura 1.20
Armando Mufidz Victoria. Primero de Lectura 1.20
LSpez Lay-Cabrera Elena y Dani . 0.85
" " " Elena y Dsni - Workbook : 1.10
" " " : Buenos Amigos 1.20
" " " Buenos Amigos- Workbook 1.20
Almendros y Alvero Lengua Espafiola.- Primer Curso 1.45
"o " Tengua Espafiola.- Segundo Curos 1.k4s
" " . Minor.~ Primer Diccionario : 1.70
Ulf Lofgren Buenos Dias Rey Caspio 2.20
Astrid Lindgren Los Nifios en la Jungla 2.20
Yolanda Colombini Dos Monas y un Conejito 1.75
" " ) El Gran Amigo : o 1.75
" "o El que la Hace la Paga 1.75
" ' " i Masquerino, Perrito Feito 1.75
Gbmez Tejera . Amigos de Aquf y de Alld 1.45

(Reading Basal)
Teachers Manual of Amigos de Aqui y

" " -

de Alla. ¢.90
G. Tejera and Others Pueblo y Campo (Reading Basal) 1.80
" " " Pueblo y Campo (Teachers Manual) 0.50
" " " Scrpresas y Maravillas(Reading Basal) 1.80

, " " " Sorpresas y Maravillas (Teach.Man.) 0.50 -
-~F+ Jones Mi Primer Libro de la Salud (Health) 1.85
AJ.M | ABC ~-XYZ2 (Globo Rojo) 1.50
A.G M. : La Ciudad " 2.70
A.J.M. El Mar " " 2.70
A.J. M. '~ El Campc " " 2.70
A.J.M. El Cielo " " 2.70

A.J.M. La Tierra " " 2.70
A.J.M. Los Vehfeculos " " ~2.70
A.J.M., Las Horas del Dia " N 1.50
A.J.M. 4 El Sirco " " 2.70
AJ.M. : El Libro de los Animales " k.50
Carola Soler El Pijaro de Nieve " 1.65
A.J.M. La Familia " 2.70
Carola Soler El PéJaro Fito " 2.70
A.J.M. - Dfas sin Colegio (Globo Aziil) 3.75
Elena Fortun El Bazar de Todas las Cosas " 3.75

Bonifacio Gil - Jugar y Cantar (Globo Azu*) 2.70
Carola Soler ‘ Juegos para Todos " . 3.75
Carola Soler o El Libro de los Juegos " 3.75
3.75

Marla Rosa Miranda o El Libro del Principio y el Fin




Matenials

A. Jimfnez Landi . Las Cosas que Vemos (ruobo Azul) $2.70

- Josafina Bolinaga Solo para Hifias 3.75
_ Angeles Gasset T{teres con Cabeza ro" 3.75
A. Jimfnez Landi Historias con Animales " 7 " 3.75

To be obtained at:

JRSUS GONZALEZ PITA

ortation of Foreign Languaga Books
1540 S.W. 1llith Terr.
Miami, Florida 33145 - -

Ty

Py
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18.3 Parent tutoring: (mark all that apply) 18.3 2,7 Lf
no-not mentioned
O-type not specified
1-inter~-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4L-in an adult education component Cor +on CG“‘Z% €
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-paterials are provided for use in home by parents
8-other (specify

19.0 CURRICULUE PATTEGRNS S 19.0___/ JH, 50

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of dlfferent ages are
grouped togsther during part of the schocl dey
3-flexible or modular scheduling N
{Asmall group instruction
individualized learning -
%;épen classroom g LQ&MW\Q cerrters
—guided discovery and incuiry
a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes act1v1t1es which complement
 experiences children encounter in the home, community
and. through mass media i.e. TV, describe below.
he assoc oi\‘&

Throuoh teom- *-e.ac,\n\n
Yeach e_as woeuld ‘)rov\ é}H'\-Q Ev \ish element
for sz. S%m\s\\ Yoo ah&. é éb\@»\
+eachev rovide the SP ms v\ uo\aﬂ.
c\ a ,

element CA—SSOC—\C\'\.'ea qSJ‘QS‘
‘20 0] CO('.‘:I\TI'I‘IV'1 DmVELOPhuNT

20.1 Cognitive develogment in early cnlldhood grades is fostered 'bhrough° ‘
-method not mantioned , 20.1 4' el
(%ﬁstructu;ed envirionment r1ch wlth materials Chlld can manipulate
order, compare, match for perceatual—noto; developnent

on-verbal materials, such as tHontessori materials from which
‘ chlldren can learn sensory dlsc;lmlnatlon, matchlng, serlatlon,
Q. ‘ countlng, ‘addition; subtraction. :
‘[ERJ!Z},,ﬂ‘ 3-labeling and. dlscussnon of concepts related to tlne, space, dlstance,
L p051tlon,i : : RO ~ ‘

‘learn cla331f1catlon




o /=duvel’ials are grovided i1or usc 1in nome by pasrents
8-a'her (specify

19.0 CURRICULUF PATTELHNS | : 19.0__/ H 5 5.

The stated curriculum pattern of the bilingual projcct:
1-Except Fer inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state. . ,
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culun such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during vart of the school day
2=flexible or modular scheduling
small group instruction
individualized learning S
%?;pen classroom Lﬁ&m\ng Ce("jfe(\cf
(ésguided discovery and incuiry
a curriculum which is both child and subject-centered
S-others (specify) '
10-if the program includes activities which complement
experiences children encounter in the home; community
and through mass media i.e. TV, describe below:

Through teom- teaching the associote |

‘\“Q_Qci‘r\eas would provide € Ev_s. \\'S\'\ C\tme\r\"‘

for e Spanish rdom and the b‘éhau\q\

teachew owld rovide the Sﬁanis\-\ \vagumét
f>6

elewmen? in *\\Q_PaSsoc_iad'e_. c\a sSes.

20.0 COGNITIVE DEVELOPiENT

20.1 Cognitive development in early childhood grades is fostered through:
-method not mentioned v 20.1 l' ;%:__
C%ﬁstructured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-motor developrient
(é;hon—verbal materials, such as lontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction. ‘
3-labeling and discussion of concepts related to time, space, distance,
) position
4~labeling and grouping actuzl objects tu learn classification;
grouping objects with common attributes and labeling their
attribvtes (i.ec. colors, sizes) ~
5-direct experience of processes of science through discovery, using
maferials rather than text; active experimentation by.child with teacher's
uidunece rathor then toacher demonstration.
é-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document: ‘

(\'r*o‘d'\'\":\ohc,\ teacher divected \essons) CP.Q’-I—Qé

20.2 Cognitive development in later grades (grade 4 and above) o ]
O=method not mentioned - e o ‘ , LSO T
' specify or xerox p. no. and docuient ‘ . Ch 273 ‘
n.a.-no grade 4 or later grades : _ P

Proc ba\w\‘ws&cﬁ ma}‘&tri&\s and -
ara*f'de level  boo K,s‘_‘-*AAAen. 7 p3H
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{.ﬁ‘*_ Participating in first-grade activities that can be adapted to develop

L English reading and writing skills (E)
Writing group and individual creative stories (S)
Using manipulative materials.to develop number concepis (S-E) »
Adding English vocabulary tc a picture dictionary (E) ' ‘\
Making up, writing, reading, aund tellit.g simple riddles (S-E)
Playing a simplified form of anagrams (S-E) (E iate in year)
Making up titles for storias = (5) '
" Finding synonyms and antonyms (S)
Putting endings on verbs and nouns within context (S)
Making compound words from two short words (e.g., fire, man to
fireman; cow, boy to cowboay) '__
Asking questions for the teacner's answers and giving answers to the
teacher's questions (8)
Choosing common prefixes and suffixes, inflectional endings., and common
roots to derive meaning (S)
. Guessing the meauing of a new word from a sentence the teacher says or
. writes on the board (S)
Matching words with pictures (S-E)

o ‘ Alternative Implementations

The realities of situational problems in every school district suggest
that alternatives to the implementation of the program may be necessary
in order to allow reflection of local needs, conditions, aud resources.
Some alternative methods of implementing language development are listed
below. The last two concern Spanish-speaking pupils in classes with a
majority of English-speaking pupils. '

s Team teaching to assure meeting the language requirements of the
program. If the classroom teacher does not possess adequate bilingual
' gkills, qualified primary teachers in the school could share responsi-
‘ “'}B bilities for the communications skills. '

® Group teaching basic to th~ problems of Spanish-speaking pupils with-
in the English-speaking group.  Here, the teacher proyides listening
and speaking experiences with the use of the tape recorder and
‘listening posts.  Theé teacher olso seeks to provide small-group
learning activities through careful planning and with'the help of a
teacher aide, R




21.0 SILE-TSTEM! 21034 567F

Stated methods of project compenent expected to increase self-esteem:
no-self-csteci not mentioned as an objective
O-self-esteen is an objective but methods not specified
Teacher encourages pupil to verbally express nhis feelings:
1-through role-playing
2-puppetry
(Alanguage-experience approachs students dictate stories from
their own experience , '
Jteacher accepts, acinowledges ideas and feelings
eacher encourages non-verbal expression of child's feel:i .gs
_througt painting, music, dencing
teaches provides experiences in which the various ways that
children act are accepted by the teacher; their actlons are
discussed and the children are encouraged not to make fun of
"different" ways
7)teacher provides experiences leading to conpetency and
success :
eacher' provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attenpts are encouraged i
9-other (specify) (xerox or swmarize) document page #

Teacher provides experiences in pupil self-direction and acceptaiice of
responsibility, such as: ' '
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older puils participate in curriculum planning and/or
developnent
14~-pupils write a bilingual newspaper for dissemination to the
conmunity’ ‘ : '
15-other (specify)

22.0 LEARNING STRATEGIES : : 22.0 ‘

1-The project mentions the following specific lecarning. strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) R . Document and Page no.
Exaziple: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-

* pates rather than directs all activities and students or groups of
students initiate activites, move about freely. or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

. -O-none mentioned - ‘ g

 learnin "~_Cej.5n+€.d“ ‘O;h‘c" Glass,gf | R,eﬁ}og‘ f'/’.)/:T‘\'Q—V“?\P\/




L=TEeaCner accepus,; al.lnululeliEes ~Uealn e Sbblioans

%Sémeacher encourages non-verbal expression of child's feelings
through painting; music, dancing
teacher provides experiences in wvhich the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different! ways

73teacher provides experiences leading to conpetency and
success )

eacher provides experiences where occasional failure is
aclmowledged as part of everyone's experience; second
attenpts are encouraged '

9-other (specify) (xerox or swmmarize) document page i

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
’ 10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centeis
13-older puils participate in curriculum planning and/or
developiient ‘ :
14~pupils write a bilinguel newspaper for dissemination to the
cormunity
15-0ther (specifr)
22,0 LEARNING STRATEGIES 22.0“__!
1-The project mentions the following specific lcarning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. - An open classrcom vhere teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.
O-none mentioned '

Le,arm'hé Center and Elasser Rr\e.a.!s'-l-)/ Tkﬁmf"/
're,c)\v\i(bues. |

23.0 BICULTURAL COMPONENT

23.1 This program is: : : 23,1 ;2—
' 1=bilingual alone ‘ :

2-bilingual and bicultuyal

3-bilingual and multicultural

O-not specified as to which of the above

4~an ethnic studies program is included in the bilingual prograi

5-arts; posters, peslia, crafts of both cultures are exhibited in

the classroom
G-language and cultural ¢ontent are integrated
7—other_%specify) ' .




23.2 Cross-cultursl avareness: 23-2“um_£2.._.
If project mentions specific values ox iodes of pehavior of
N-I% culture, please sumiarize below: (or attech xerox)
founé in document __ page i
O-not mentioned

e e o = nnim o 2 s ———

O

23.3 1-if project mentions efforts to decrease etimocentrism in R332 = ...
either or both groups, describe below: (or xerox-document nage/#)
O-none mentioned

23.4 In the bicwltural conpenent kmowledge of the N-EHT culture 23.4_) ?;Fjj,'7
involves (mari: all that apply)
0-no bicultural component mentioned
Hunanistic aspects of culture: ideals and values, literature
(oral or written), achievemert of particular people or politcal
novements
Historical-cultural heritage of the past--contributions to art
and science ‘
3-'Deep' culture: family patterns and contemporary wey of life.
(@}Itemization of surface aspects of a country--geogTaphy, dates
of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
spealiing peoples) :
(724 third culture different from NEIT or HMT
8-Other (specify) :

23.5 Amnerican culture is defined: : 23.5
O-not specified: : : :
-narrovliy: primarily Anglo-Saxon orientation
(E:broadly: ethnic pluralisn of Awmerica~-multicultural
contriltutions of various ethnic groups discussed
Bfother(indicate,document:and bage number for Xerox) or
elaborate in your own words

‘\‘1 --; . . . ‘ ) . “ B v, L ’
CPRIC 0 ewmmT oweommT

2/4,.1° Bilingual ‘libraries are provided for: -




23.2 1-if preject nentions efforts to decrease etimocentrism in 23 .
either or both groups, descrive below: (or xerox-document page/#)
O-none mentioned

‘23.4 In the bicultural compenent lmowledge of the N-IIT culture T 2344 la ﬁim Lﬁ 7
involves (mari: all that apply) T
O-no bicultural component mentioned

Humanistic aspects of culture: ideals and wvalues, literature
(oral or written), achievement of particudar people or politcal
rovements
Historical-cultural heritage 7f the past—wecentributions to art
and science
3-'Deep' culture: Tmwpily wattasms and contemporary way of life.
(ngltemization of surface aspects of a country-—geogsTaphy, dates
of holidays etc.
5-4 specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speal:ing peoples) )
@24 third culture different fraw NEHT or T
8-Uther (specify)

. _ =y
23.5 American culture is defined: 23.5.._ WFK\
O-not specified T
-narrovly: primarily Anglo-Szxom orientation
(%:broadly; etini¢ pluralis: of Jmerica--multicultural
. contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaoorate in your own words
24.0 COLAIUNITY COMPONENT
ingul 2ibras . o 2,3
R4+1 Bilingual libraries are provided for: 24°1,‘q__; -
O-group not specified
project children
adults of the project community
teachers
no-dilingual library not mentioned
242 In ethnic studies library is provided for: 24-2-!._E;;~:ES
O-group not specified /

nroject children
adults of the project community
teachers '

no-etimic studies library not mertioned

O

~ ERIC

Aruitoxt provided by Eic:
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2.3 Provision is made by the school for irforming the parents 24.3 l,-a,Lﬁ 5’ é)
and corrmnity about the program through:(Mark all that apply) } 17
O-irethod not specified : 7‘ 3’/ 9 'OI ' )

no-no provision for informing ceumunity / :
(i). bilingual newsletter
y monolingual newsletier
Sorews sent to mass media. .
if mrtickes included wifth project, check 4 P 24C
bilingual fliers sent home
formal meetings : , Ca3 C
informal meetings open to entire community
ébmeetings conducted in both languages
home visits A .
GR)otier (specify) - LD‘“"‘V"“‘.‘-Y oide. "‘ '
koroject d'rector personally involved in progrem : ) ' \
dissemina.ion. specify how -Explains sals ond the bilinguwe
‘servites needed by the Bili'mgual PRgject o meat thel '0'\8 -
T‘cu\&e, P reqram odiechve. y

CDHQ—J& Cred:it ‘c,\o.ss

’ i

24,4 Community involvement in the formulation of school policies I 2
and programs is sought throughs by b _ | ;‘q‘ 3, 5-/-
O-type not specified : é 9
: e

no-nct sought
existing community groups working with program
bilingual questionnaires
community-school staff committees
comnunity advisory groups C P 7
formal meetins open to the entire community
informal neetings with community groups
~other (specify)
8lproject director personally seelis involvement of community ‘
in program. specify how: ActiVe partici ation  in Numerows
LO MM qc,'\-\'viﬁ‘&Sj st-LO.K na thc\%e mant

Local O‘ﬁa\n\zq'\ﬁbhﬁ were \\r\\)o\\)L NN ?\a,v\niv\a.

2.5 The school keeps informed about community interests, events and :
problems through: ' Y Reged_ " ’2' 3; "“
no<no mention of school seeking to be informed about community _
- (Pmeetings open:to the entire community conducted in both
languages ‘ ' '
corvmnity representatives to the school
bilingual questionnaire sent to the home
/home visits by school personnel
5-other (specify) '
O-method not specified

R e W

1 2:4,.6,’,1’}1‘9 : s_thol_ ‘i‘_s;'opeh';t‘o ‘the co'mmuni;ty' ‘throughs -
Lo i0inet mentionedin s e e e




g dell Cataal meo Llngs Lreli vl ChN
b7ieetings conducted in Goth languages
(S2hiome wisits . Y
(GQtother (specify) - ‘°‘"‘"\‘*“‘+Y ovid 2
project director personally involved in program . \

dissemination. specify hov -EKqu(hs oals and the bilingue
serviteS needed by the Bilimoual P gject o meat the! ’°"(_‘) )
T‘un&-& pr_oaram obiechHve. 7

Col\tje. Crc&‘ﬁ class

24 .4 Community invelvement in the formulation of school policies v ‘1 a »
and programs is sought through: b b | ‘LI‘ 3; )
O-type not specified 4 5
no-not sought /
existing community groups working with program
bilingual questionnaires
Jocommunity-school staff committees
community advisory groups C P 7
formal meetins open to the entire community
informal meetings with community groups
-other (specify)
8 project director personally seels involvement of community
in program. specify hov: ActiVE artitipation. in Numenus
CO MM o\u\-\'viH*’-SJ SFJL«K hS ux%jkaemtnf

\.oc.u,\ mjan'\zq,'\‘ibhs were, \‘hvo\\.’iL

Y Q}\u\v\ina,

24.5 The school keeps informed about community interests, events and
problens through: © Zae b I' ‘2, },__""
no-no mention of school seeling to be informed about community ‘
@-mee‘tings open to the entire community conducted in both '
languages ~
cormmanity representatives to the school
©vilingual questionnaire sent to the home
4Fhome visits by school personnel
5-other (specify)
O-method not specified

24,6 The school is open to the community through: 24.6 _%_3_
©-not mentioned
no-school is not open to community for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weelends
nroviding adult education courses

other (specify) v U\SQ'QDMMoLr\}f'y center for social
and cultural activities.

25.0 THPACT BVALUATION

25.1 Project mentions description or dissemination of the bilingual | 5 6 7
program through: ' 25.1 4y “ T o
G}g)newspaper articles :
R~radio programs '
3~TV programs
4L—video-tapes
(53f1lms
visitors to observe the program ‘ 4\ s
Fpers Q’fn.,s‘&r\ ted ot Conterencted

- p—
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25.2 Project's impact: . R5.2 2;
1-Project mentions that other classes in the school, but
not in the program have picled up methods or material from
the bilingual progran
2-Project mentions other schools in the local educational systen See xe€rox
have started bilingual prograns
3-Project mentions that e University has instituted teacher Ko
training courses in bilingual education to neet staff devel-
oprent needs .
8"p IV’\PY‘O\JQ.d C_DYV\W\\A_Y\\"Y awarengss O-hd mor&\e-
26,0 DOLE OF EVALUATC:

26.1 Evaluator has field tested; on a group of children who are of
the same language, culture and grade levels as the children in lf
the bilingual program: : 26.1
O-not mentioned '
1-published measures
2-staff developed measurss
3-staff translations of published measures
AL-staff adaptations of published measures

e et

26.2 Z“valuator has personally observed students in the program: 26.2 :ES
O-not mentioned ‘
no-neveyr
1-once or twice during the year
2-imore than twice
3-regularly
4=other (specify)

26.3 Evaluator has met with teachewrs:. ‘ : 26.3 ;25
O-not mentioned '
rno-never
1-once or twice during year
2-imore Than twice
3-regularly
l~other (specify)

27.0 EVALUATION PROCEDUIE

27.1 . O-flot.specified | 27,1
‘ 1-A comparison group has been chosen 3€€ "‘Q"b"lqb" '
2-A comparison, group will be chosen

27.2 O-not specified (mark all that apply) 27.2 /, 3, 5)

1-Pre-tests have been given to project group or sample ‘

2- " will be " no ‘

3-Post-tests have been given to prdject group or sample
g " will be e ;

i 5~Pre—tests have heen given to comparison group

6= " will be n i

7-Post-tests have been given to comparison group

8~ "oywill be o "
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The objectives: "To improve skills - levels of aides; - to broaden aides' horizons through
college contact", appendix number 1C, have been successfully implemented.

T MPeACT ¢ .

The general assessment of the impact of the first year's operation has been very favorable.
Appendix number 12 and 13 indicate overwhelming community support for the Bilingual
Project. This project involved itself in the Dickison Community Lighted School, Feder-
ally funded project, see appendix numbers 14 arid 15, and Largo Community Center, an-
other federally funded project under the CAP agency. A Parent Advisory Council, see
oppendix number 16 was formed with an average attendance of over 60 parents at each
scheduled meeting. The following organizations have sent institutional representatives

to advise and support the Project Director and staff: League of United Latin American
Citizens (LULAC); Mexican-American Political Association (MAPA); Welfare Rights Asso-
ciation (WRA): and the Largo Community Center as an institution.

_The project director, Frank M. Goodman, has presented the project's goais, appendix
- numbers 17, 18, 19, 20, at various professional conferences and introduced active "Friends

for Bilingual Education" at a four county meeting of Exemplary Programs in Education held
last February in Newport Beach, California. The Project Site has bean visited by numerous
dlstinguished educators, civic leaders and “Friends For Bilingual Education.”

The unexpected effects or spin off indicated that Bilingual Education is more than an edu-~
cational concept but a new direction of meaningful life with a directed destiny for the
Amerlean Citizens of Latin American Heritage. Through the voluntary involvement of
project staff members as educational advisors to MAPA (Mexican American Political Asso-
ciation), "Cinco de Mayo" a National Mexican Holiday, will be o legal holiday next
school year, appendix number 33. The league of United Latin American Citizens (LULAC),
see appendix numbers 13 and 21, honored the project director and "Bilingual Workers."
.The Project Director has been invited to participate in an exchange - "Impact of Mixed
Cultures on Aesthetics in Education” see appendix number 20,at the 4th National Sympo-
sium on Creative Communications: Orff-Schulwerk - USC. ‘Another unexpected effect
was the visitation of Dr. Ignacio  Pedro Mardones, editer of "EVA - Publicaciones Infan-
tiles" from Spain. The need to assess and then develop materials unique to the Spanish-

speaking children of Compton challenged this educator. His company EVA, Bilbao, Spain, -

is the 2nd largest publisher and distributor of children's textbooks in Latin America. He
.has agreed to help us in developing materials unique to this project. One of the most im-
portant effects has been the regular attendance . of students to these bilingual classes. A
relevant curriculum concerned teachers, and active parent community involvement has made
pupil absenteeism a thing of the past. 7 o

A new spirit of community leadership and community destiny is developing due to this
community schoal invoivement. This project through its Parent Advisory Council and
"Friends" meetings has become a nucleus for community and school dialogue. The Bilin-
gual Project has become the voice and feelings of the Hispanic American Community in’
Compton. - ‘ . '

Today we hear the following parénf and community comments "Why didn't vi" have this
when T s @ chaild " | o
. . - : -7-
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