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CONZ ANT AEALYSIS,SCHEDULE
FOR BILINGUAL EDUCATIOIl P.:0G:UuiS

Rescarch Assistant _L,QA&_LAMJAGM.._W- |

VERIFIED BY PROTECT
Date ftuq_, 1412

0.2 &we of Project m;%mmm‘i;m*o en Sthonk Ep. Prosgam

0.3 Address of Pr°1ect§.u{z&ﬁas_9}§_u

niow 9 Main .
0.4 Mldiou*\lm.}:\gmf;.&u«os_wb

0.5 . e __

.05 STATD
1-Alaska 11-Louisiana 21-0i:lahopa
2-Arizona " 12-iiaine 22~Oregon
3.-California 13-Massachusetts 23-Pemnsylvania.
4~Colorado 14~ichigan 24~_hode Island
5-Connecticut 15-ilontana 25-Texas
6-Florida (®lew Hampshire 26-Utah
7-Guar 17-New Jersey 27~Vernont .
8-Idaho 18-New Iiexico 28~Washington
GeIllinois 19-New Yori: 20-tisconsin
10-Indiana 20-Ohio . 30~Other (specify)

1.0 PROJECT HISTORY, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see - 196G 11.!&&3._. '
. Project o7 - 1970 ’
Yo 17 - 157

2.0 FUNDING (ilark all that apply)
2.1 1-Any P:IOL funding of BILINGUAL progran, if Title ...
' VII continues or expands that program
O-no prior fundlnn _aentloned

21._0

2.2 2.

——— e i e a0

Year nrior fundlno began

: - 2.3 Prior bilingual program invo

- 1-early childhooq (Pre K *

A . 2-elementary students (grades 1-6)
3-secondary students  (grades 7-12)
‘O-not specified k '

])ved

2.3 -

. —— e ot

R Source of prior bilingual prowram funding:
- 1-local 4-university = _

~ 2-state - . 5-federal (specify).

‘ ‘3—fou.nda‘tio'n S—other (s‘oecii‘")

e aalame - a—

———— e a e et

‘ ‘1-CONCURREhT fund*nr"of progran (s), 1f c:oone:r'atm“r
‘ with Tltle VII progrem . :

4+ PrmAddne —rantionad )

2.5
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0. 3Ac.dress of Pro,]ect&u_?_gr_\[_&_g_kﬁ_umq‘ Mam_ﬁ-\f,__
0 4\41\1&0&*?{@..}:\%‘;1&&‘-_050_89

.05 STATE 0.5 .1
j-Alaska , 11-Louisiana T 21-0iahoma
2-Arizona 12-iiaine ~ * 22-Oregon
3..0alifornia 13-tiassachusetts .23-Pennsylvania
4~Colorado 14-liichigan 24—--hode Island
5-Connecticut 15-ilontana 25-Texas
6-Florida (®ew Hampshire 26-Utah
7-Guan 17-lHew Jersey 27-Veinont
8-~Idzho 18-lew exico 286-Washington
CeJ1linois 15-Ney Yoz 2¢-lisconsin
10-Indiana 20-Ohio o 30-0ther (specify)

1.0 P::0JECT HISTORY, FUNDING AWD SCOPZ.
1.1 Year Project began under Title VII:

see . , 97 - 1965 : 1.1 1469
Project oy - 1870 )
No. ' m - 187N

2.0 FUNDIIG (ilark all that apply) o
2.7 1-Any PIIOL funding of BILINGUAL progrem, if Title . .. 2.1.___,0__“___.,
VII continues or expands that program
O-no prior fundings mentioned-

2.2 Year prior funding began - ' 2.2

2.3 Prior bilingual program 1nvoJ)ved ‘ 2.3
j-early childhood \R¥e i
2-elementary studenis (grades 1-6)
3-secondary students (grades 7-12)

. O-not specified

2.4 Source of prior bilingual progiram funding: 2.4 _._-_: o
i-local 4-unlve1 sity
2~state 5-federal (specify).
3-foundation b-other (specify)

. ——— . s At et et

2.5 1-CONCURRENT funding of progrzim(s), if cooperating 2.5 -_A_-_____
with Title VII program '
O-no concurrent funding mentioned _

‘2.6 Concurrent program (coooeratlrj'f with Title VII involves: 2.6 .0

| 1-early childhoog (pre X -k wal
2-elenentary students (grades 1-6) , ’ * B*\.? \»5

3-secondary students (grades 7-12) ' ‘ ‘ 5 ween

Zp-teachers o A . X €3

O-not specified

2.7 Source of concurrent funding,. if ‘cooper atln- yith Title VII
s ) Drogram: - . ' E3EA T (Biling 54'9\3' ) 2.7 “T
el @-local federal (speclf )mfs 3 beve cpmend
'  2-state other (specify) ng
t CQ . 3—u.n1ver51ty ( O-Touadiitlin ~wvisit (94! ngc\of)mcr\\-

\Eduentional. Persompel b
2.8 Total Tltle VII grant (first year on.Ly“ hcuq, ‘Of mu\*

2.5 Total funds for concwrcnt nrorfraa( ) cooT)e_"’tln”‘W‘l th 2.9 .f‘l_o 000 _.
' ,T:.tle VII ( first ver :\ ‘ ) . : : v
o 3.01-If a UNIVILSITY is \ror"lng with “the Tl‘Lle V;I Drograwm, k . 3.0 N;A—_‘_
EKC o specify vhich: Neaw. l'\c\m‘w\mrc Collese  Univ. of New HMPs\\\n« '
e 0=no . '
| — " nne e u"'\”’“ti\s Qwucs\ La .,ck,oo\.ﬂ 1L 2. -
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"4.0 SCOPE of PROJICT . 2
4.1 Numbers of schools involved in Title VII progran: o L1 o8
1-0one 4=Tour O-not specified ~
2--tvro 5-five ‘
3~three 6-other
l
4.2 Total number of students in progran A.First year he2 A ["’ Q__,
' L.Second year B 13, .
C.Third year . C_115

4.3 Grade level of students in progran; number of classes per

grade and total number of students by grouped grade levels

(by second year) ‘ ‘ '
Number of : Number of 4.3 PSK__

Grade Classes _. Grade Classes__. A
PS-PreSchool . . v-grade 7 B__ ..
K-Kndgtn © 8-grade § ‘ C

PSK ______TOTAL NG. students PS and I S-grade 9y ___ 7
. B . __.._TOTAL students gr. 7-S

l-grade 1 I 10-grade 10 _ _ e

2~-grade 2 R S N~grade 11 _ __

3~grade 3 - 12-grade 12

L~grade 4 : C .. TOTAL students gr. 10-12
S5-grade 5 ' ‘

b-grade 6

A _J1E. . TOTAL stidents gr. 1-6

* S'R\Ju\-k -‘(om -‘)ra\&f. L2 9 tﬂv\b\'md in ,
4o 1-A11 classes graded ™ ppem ltn(r{?nb tenter Libh 3
2-£11 classes ungraded ' £ a3~y o b“,\_
3-Some classes ungraded ‘ ‘

If ungraded; specify ages or grades grouped together: _{4a.. %IQA.’L&.

5.0 POCESS VANIABLES — STUDERTS  (Sociolinguistic)

5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate muiser of students in each
category and specify cultural affiliation in box)

(Circle any .information which is inferred and yrite INF.)

- -

| - Efon-Tnglisk Dowinant |27 Bnlish Dominand 5.0  No. @

1, Total ‘I .N-E Dom . NET II.E-Dom - NEIT .

Non~English i S e - : _ o i NE do "I ag 33
Hother Tongue _ , | H-RT ,
B I WL Y . IR R on . 24 3

2, Total R I o ¢ NEMT 1.

" English o - ! IIp E-Dom - BT i | L
'I-iother-Tongue_‘ T ZDom” pr.  JAY 33
- | | N2 | g o M

I Total Non-Znglish  II Total English Total T-Dom M. &1

Dominant: 3¢ - Dominant: 1. 11 IT+ I,



4 S e e T weem M MR Y e e Mo e el el el W e d e e ‘!:.’.

grade and total number of students by grouped graae levels
(by second year)

Number of Number- of ™“.3 PSK__ .

' Q.I?.dfi Classes _ Grade Classes . A

PS-PreSchool e T-grude 7 ... B _

K-Kndgtn e S—wrade & C__ .

PSK ______TOTAL NG. students PS and X rr“ade Il

B‘ . _TOTAL students gr. 7-S

1-grade 1 . 10~grade 10 _ . __ __.

2-grade 2 R 11~-grade 11 _. __ .

3-grade 3 - S : 2-r rade 12

4~grade 4 c _____ TOmL Students gr. 10-12

5.-grzde 5 - o

6-zrade 6

A f. . TOTAY students gr. 1-6

rm\(— v tombined in
P opem leacning tenber
E a4

#+ ¥ studends Laom

4ol 1-A11 classes g*aqe@ -
2-A11 classes ungraded E"‘ ‘ b‘\'\'
3-Some classes ungraded

If ungraded, specify ages ox grades grouped together:_ 1*3. %IOLA_{.S__- e,

5.0 P.OCKSS VATIABLES - STUDENTS (Sociolinguistic)

5.1 Students Dominant and Hative lann'uage interaction and
cultural affiliation (Indicate nwiber of students in each
category and specify cultural affiliation in box)

(Circle any .Lnfo:natlon which is inferred and write IWF. )

““}TB}{—L&&%I{SET Dorinant 127 Bl ish Dominant 5.0 Ho. &
1. Total T N-F Dom - NE 1'1‘ II.Z-Dom - NEIT .
Non-English | ' JE do I 38 83
Mother Tengue 7 H-EIT
‘ 11 [_@:-_3_3_'_-_-_--_-.-. N2 4o Zdm o240 34
2. Tetal IIn E-Dom - T I 0 B
English- 3
Hother-Tongue__ =Dom 1T .B¢ 33>
“Sf can M 7
I Total Mon-Znglish  II Total English “otal Z-Dom V1. &1
Doninant: 3% . Dominant: M. II= IH" I,
*3\'0vneo D mericom baekcbroum\ one (Mruv\ Freneh Dom.and
e pParent f,vw;, donainank.,
KR Hon-Tnglish Deminant | 170017117 EiglisH Deminant, 7T
N-Z Dom = N-EMT E=Dom oMo ;
Non-English - ! - Lxazmle: a na‘blve Spanish s:ea‘.e; Zxample:  a native Spanish

~ liother- Tongue

Inglish
Mother Tongue

tpe - @ -

who uses Spanish in mcst contacts
though he may lmow English

L

N~ Don

EaT

Rxample: (rare) a native Znglish-

' speal:lng Puerto lican Chlld

born in Hew: Yorl: vho ‘:et‘u‘n.;
ito Pu.ric "iico and hecoics
|Spanish donminant

|

i
S

.in all others:

spealer who uses Spanish only in
familiar contacts;”and IEnglislh
school, work.

- - o= s
u—L)Om - lwaik "t

Irarples:. |)a natiye E.spealing -

. acculturated American who may

or Iy not !mow a second lang.,
2)a native E. spealing -

'1‘e1~1can—-ih erican child vho has a
‘Nnininal receptive ':nowledfe of
Spanish, but has a Latln culture_ .

afflllatlon
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Cultural oxr r,txm.ic identification of target students in progran

“by nuaber and % of each:

Indigenous Americans: Munber Per Cent of if inferred,
: To‘tal Students check ()

A1 Navajo A . % .

A2 Cherolre L2 o g i

A3 Other (specify) A3 % o

A TOTAL MNo. of flmerican Indian A . .5 .

Americans of other ethnic bacligrounds:

B1 llexican~American Bl .. I
B2 Puerto-lican BR .. i e
B3 Cuban B3 __.... p
B4 Other Spanish-American -
(specify) Bh . .__. e
B TCTAL Yo. of Spanish- B . B
.spealing Auericans
Portuguese-~ferican C e Y
Franco-imerican - D M. bl 5
Chinese-American F B
. Esliino G __._. e PP
Dussian B . e P
Other ' B R S 1

1 TOTAL nimber of N-EIT ‘barfret

5.3

students .

Ethnic identity of English mother tonzue students cther

.- - o

rm——— - -

- - i

- wa

- amm— e
- hma ansce

e N X

Y

than target
population, if specified; by number and per cent.
B oNS. oy S i e
B2 e B2 .. - mmmnn
II TGTAL nmumber of RIT students = :
_ other than target population ~3_?____ 3}_} ....L/.-.
i 5.4 Students' native lanm;agé'c‘nr mother toncrue 1f‘ DIFFE.EET
‘ d from their dcxninant language. 5-4_.._.!; .3.-..- —
y (spec1i‘y) , 2 -
iSfGt't‘cN—a Doinant language ‘ Different Hative Lannuafp mber Per Cent
Caae 1—mg11 h Lma\jbt) on F(.b(\ .9 uth (’OJ‘WW* wn e
B _3..‘0 ?-—S:Janlsﬂ nne- y\s\“,h sv“\k(ns ?Men'& o e —mim
3 “Frengh Umayoe)
5.5 Students' Doulnant language and Ib'tenu of B'Ll" nrruallsr
o ' - ‘
ERIC Dom:.nant lan'mage o Numoer of ‘,onol:.ng  imoer of students B:.llnmal

: of s.,udents in 3rog1~au

StL.dents to any the.nt

oy g - J! T L e



B1 llexican--Anexrican Bl ___ - — ____fj e
B2 Puerto-~.lican B2 .. 5 e
B3 Cuban B3 __. .. 5 e
34 Other Spanish-American -
(specity) Bh4 . __. L e
B TCTAL No. of Spanish- B ... e .
spealing fuericans
C Portuguese-fnierican C ... _. .5 e
D Franco-imerican "D M. b1 % .
F Chinese-imerican F_____ LS e .
G DOslimo. G __ ... .S e .
" H Tussien: : E o e e
‘a J Other - v J 5

j I TOTAL number of N—uIT target
: : . students *

4 5.3 Ethnicidehtity of Znglish mother tonsue students other than tarset
~ P o] (=)

pooula'tion; if specified; by numoer and per cent.
| 31 N Bl vl S e
II TOTAL number of EIT students
other than 'tamet‘popula’olon -3.__.- 335 . S

Students ' natlve language or mother tongue if DIFFEIZNT

from +heir dominant language.

(specify)

Different Hative LannuaFe
F(M\ _speakis ewne«*

one- nS\nh 5?&&‘6!1\3 ?Meni e

1 5-4

Doizinant 1ang;ua'7e

73 M ‘c ) x
- Speeitie :
-inglish {maybe )
‘ 103 G- 2.40 ?-galanisn 2 L °r
R . 3 -Feetith (maykt)
|

tiaber

5.5

Students' Dominant Lanzuege and Extent of Bil?'.ngualism

; . Dominant language { Muber -of lionolingual Mumber of students Bilingual
j of" students in progranm ' Students to any extant
' Funber _ % ' not ilo. %] not ,only listening spealiing
spec. ' , spec,; comprehension tability
' tlo. % Mo, %
t A7 English 1 .. 3% 49 i 34 &l
A, fperican :
Indian _ -~ . _ __ .
Al'______ llavajo S e B TtttormErom
A2 __. Cherokee e . B R . o .
A3°""™" reresan . B [ RS T o
| M7 Other {spec. )T T S M e e e
B __ .. Spanish o o N oo - ) T
C ... Portuguese ' o . T - ) T
D 3&_ Fl"ench : 3_;-- Do 3”».-5-—‘_ i B T - )
F _____ Chinese . . . e T -~
G . 'Bskino i T e oo
———— : N e ce ...y - .- -
H . ___ lussian I 3 i
J ___. Other (snec ) P AT o o o
4
i “ .
L




e e v e 1 e e e

B ‘ page 4
‘. 5,6 IDecruitment of Students: 5.5
* 0 ~ not specified : '
1 - Znglish tother Tongue and Non Inglish iiother Tongue
- Students ave required to participate in the bilingual progran
2 - Only N-ZHT are recuired to take progran, HEil's perticipation
is voluntary -
- ] ke - 1T T O R 3 3 ~ T
1% - Iég&g.er}%g Zggeg-Eé‘ch’%é%-“ifﬁ&%%"&ﬁé élq%%g.%%g/ of project (igngggété%on to

5,7 Proportion of L-lom pupils in project orea: see Cha1~t c 5.7 _.(qu?__;_

n.s~ not specified on the chart
5.8 ﬂ

5.8 Communityk Characteristics (mark ally that apply) .
: (% if more than ore category, indicate percent for each)

4 = inner city-ghetto,barrio _ __ %
2 = majcr city | g
3 ~ small city, town or suburb “é
4 7 vural, fam et
5 = other (specify) |
reservation ‘ ‘
5.5 A. Socio-economic status of N-EMT participating students 5.C A, mﬁgﬂ;‘hw sES
(indibate Specific percent Of‘lOH‘SES) g !
B. Average family income, if mentioned . g

.8. . not specified

5.10 Socio-econoncmic .status of IHT narticipating students 5.10 _._D-Q__“__
(indicate specific percent of low SES on the blan’:) '
n.a. - not applicable (no IIT) ‘ -
00 =not specified ‘
5.11 Proportion of migrant students in projec - 5.11 _,_N;:_M_
" {Indicate specific percent) - o : ‘
N.S. =not specified o

6.0 SOCIOLINGUISTIC SURVE S

6.1 Project states that a sociolinguistic survey: . 6.1 1 _ab .
- I foxr ‘ IT for IT % .
H=-ZT group - AT growy
1 was made R A .

2 will. be nade
o not mentioned

6.2 If a sociolinguistic survey was or will be made, : 6.2 1 __%_.,_,_'
mark all groups included: | II 4.,
| I NeEMT II HiT
1 parents S S

2 children

3 teachers

4 community

5 others ..
(specify)

- .- e e -,
.- ae P
- —————— st 0t

—— e

——— e

3  Language doiinance of N-ZiT gioups (checi: 4 Yparents, B, children, C__ teachers)
will be determined by the extent each language is used in different domains



| 5 8 Com..lunltv uharacterlstlcs ('“ar all that a3.31y) 5.8 o fl .o
i (,o if more than ore category, 1nd1cate percent for each)

4 = inner c1ty-ghetto barrio %
2 ~ major city -
3 ~ small city, towm or suburb “*%
4 = zural, farm T
5 7 other (specify)
reservation e o ‘
5.G A. Socio-economic status of 11-BMT partlc.L ing students c A, ‘1'“76 [WJ 5¢:$
(indicate specific percent of low SES)
B. Average family income, if uentioned ' B. NL:,__

n.s. . not. spec:Lf:Led

5.10 Sdcio-econoncmic .status of IiT martici aatl.rr students 5.10 .~__D_Q___‘__
(indicate specific percent of low SES on the blau.c)
D.a., = not apt)llca“le (no I{T)
00 =not specified

5.11 Proportion of *a1g;ant students in project - 5.11 __N_E,,___‘_
(Indicate specific percent) ;
“N,8. ~not specified

6.0 SCCIOLINGUISTIG SURVEI

6.1 Progect states that a soclollngu_st.Lc survey : 6.1 I _&
I for. II for ‘ s SR R
‘ v . H-ZLT proun - A grown ' -
1 was made I A ' _..t.-..
2 will be made  _____. - ——
o not mentioned ____ .. ___.
6.2 If a sociolinguistic survey was or uill be made, 6.2 1 ,-%;._-.-“
mark all groups included: , R S S
_ I N-IMT o IT ET
1 parents e . -
2 children A e
3 teachers e o e
- 4 comrmunity -
5 others — —
(s*aec:Lf:y)

-

6.3 Langua ‘e doninance of H-ZiT g;ouas (cnec--.fL ;/_parenus e cplldren, c teacne;s ;
will be determined by the extent each language is used in different domains
through various means of communication.

e.g. specify extent aescrmtﬂvelj never, some'L:Lnes, aluays 6.3 A

. B
USE NeH ulIGLIqH LAIJG L USE EIIGL]'Sh ‘ C ...
DOHAINS: LISTENING. om,xnm' WA.DIITGHL.ITII LISTHITIG! SPEAKTIG, - SEADING, LOTLIG |
1 Home L A S T
2 Church S S SR
4 Work S U FURDEUETEI NS -
5 Socializing | . __ . oot P I A
6 Uel'hbomooa‘ ......... e e R
7 fllm-TV-radm e e e IR & .
8 Hﬂ"azinesnetﬂs S S S SR e
9 Others e

(specify)

¥ No¥ ckor ~ see €2
| [AFLEFATE
EKC

wll Toxt Provided by ERIC



NUPIPECF R SO

) » , , : pase 5 -
" 6,24 If not included in survey, how was student's language dominance 6,4 1
' deternined? 1 IT II = _
" N-EIT BT

1-inferred by use of surnane ‘
2-established by formal testing of stucents
3-assessed by informal means (specify how)
4-not, mentioned hov languaze doninanca vas _
detemiined : :
6.5 Sociolinguistic Sukvey i .. 7@ (check all that apply) 6.5_,____0-,___'
An analysis to dete..:ine an interlanguage exists
in the commumity, (e.. ,  aixture of two languages
which serves as & single system of cormunication for
a group of people). :
1-yes
O-no

Soeielin-vistic guzrver includes iters covering:

6.6  H-HIT pal*enté' attitudes toward maintenance of child's 6.6
N-EMT in particular domains of use or complete shif't
to English ’ :

———— | ——

1-yes
O-no
6.7 ET parents' attitudes toward their children's learning 6.7_ i*__
of the N-®IT language '
1-yes ‘ ‘
0-no
£.8  Children's own attitudes regarding the second language 6.8 0
they are learning and the speaiers of that language '
" f-yes ‘
. O-no
6.9 If not included in survey how were parental and/or 6.9
‘ commnity attitudes toward H-EMT maintenance . o
determined? ' :

1-will not be assessed’
‘2-will be assessed, method not specified ‘
3-has been or will be assessed by method otaer than

sociolinguistic survey (specify how)

——

" 6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ j- -
' program? (specify) (e.g. transfer or maintenance ingtructional .
| Oprig;amﬁ ‘Es;mb\;;k» RBaseline A U Dival v PM\-ic‘Vqu;m Levels on whiek
@  O-not mentioned 4e ¥ e ‘ ‘ o
E . STOTET ¥ base o¥ Lompare (‘.\»\Ow\sc- redleckin prearom m\‘mc‘\' e 312
™y T wr ) ! o - - ’ S 5 P 7
7.0 STAFF SELECTION ‘ . |
7.1 Linguistic backgroﬁnd of pféject teachers, by number in each category:
(indicate non-Inglish language in each box) '

1..% _ Language ‘dominan‘ce not specified . (if any information is not
E o -, . % lother tongue not specified specified, cross out that

! MC 3 _not specified whether monolingual ox bilingual heading and cormplete the
: . o , , rest of the chart)




a ‘group of people). -
1-yes
O~no

soelelinvistic surve includes itciis covering:
6.6 I-E1iT parents' attitudes toward maintenance of child's 6.6

N-ZiT in particular domains of use or commlete shift
to Znglish

—— ——s o

1-yes
O-no
6.7 HIT parents' attitudes toward their children's learning - 6.7 fLL_““
of the N-EIT language
1=yes !
O-no : '
6.8 Children's own attitudes regarding the second language 6.8_“_g!__‘_
they are learning ar .8 speaiers of tnat languege
1-yes
\ O-no
6.9 - If not included in survey hov were parental and/or 6.5.
: cormunity attitudes toward u-EhT naintenance o
determined?
1-will not be assessed
" 2-will be assessed; method not specified
3-has been or will be assessed by method otnev han
9001011n"u1stlc survey (sveclfy hotr) ' .
6. 10 1-After SOClOllngUlSth survey is ﬁede, how does it 1nfluence 6.10 :1—._

program? (snecify) (e.z. transfer cr maintenance instructional

O

programs) *ksfabliches Baseline adkily bmu_\_tp thcu‘m\\sn theLs o Vhnieh

O-not mentloned
** base or Lompare c,kwsg n"\tc\-‘(\s proqyrom .m‘mc‘\' cp- 3 B
7.0 STAFF SELE TION .

o2

7.7 Linguistic bacl ground of project teachers, by muber in each category:
v (1ndlcate non-hn011Su language in each boix)

% _ langusze dominance not specified (if any information is not
g.,gL Hother tongue not specified specified, cross out that
not specified whether monolingual or bilinguai heading and complete the

. 3 rest of the chart)

' O oeaar

- Allonolinmual  B-Bilingual 7.1 B
I HE Dom, |7 iEEL,__T.‘,_NQ;gyé@_____, ' I A No.
ME M o=V - I B
11 E Dom - e _ ‘ I A .
E Dox N N ] - 1I. 8 . ...
17, E Dom T II, o
1 NEMT 12
R N=_ . ----.‘_---LIL;.--._*...---.A ‘ "Iy B
A Total Humber B Total Humber A
- Honolingual Bilingual o B N
. S A . et
‘CQAA o -  Total Mmber

of Teacheis

et mea T

E.o VAL .\§ N | |
‘ ¢ & Thert are a\so ¢ \'eucl\mﬁ s;c\\ows , e o&
‘U\\&ek 113 bt‘uNsk&\- th\c

‘CM'\\\‘\b QWW
E avu

'\3 who i 4\,‘«'»\“




N : : page 6

7.2 Linguistic background of »reiect aides or paraprofcossionals, by number:
(indicate non-English language in each bo:)

1. _% lLanguage dominance not specified $I§ any information is not
», 1% Mother tongue u% specified (Rides &ve ""’“‘ tommmitalecified, cross ‘out that
2, ____Not specified whether monolingual or bilingual ‘heading and complete the

(infecred Tr MTD . rest of the chart)
A Nonolinguié e s ingual o

: . 7.2 No. %
I N~-E Dom \ g Ia —_—
N<~EMT - ; IB. L -
: Nz N : 11 4 e
II E Dom. \ ) ! II B e
EMT - i ‘ CIDA
‘N= ‘Az i ‘ II'E .
IT, I Dom ' F 1T 28 o
N-EMT ; | . Bg 9.
Lz e - ! N Ss_
, B N Total Number ’
¢ad & A Total Mumber B Total Number of aides or
1&9: . Monolingual - Bilingual - paraprofessionals
7.3 Laneuage(s) used by bilingual progran teachers: - 7.3 o2
Do zﬁ;rk all that apply)- f C .

T—Biliri'gueﬂ.ﬂteachers teach in only one ]anguage
1a-Bilingual teachers who teach in only one language teach in their
‘dominant language, whethe? that is their native or second language.

Bilingual teachers who teach in only one language teach in their
: native language: - ‘ :

[ B ib—only if native lemsuage is also their dominant language
’ ‘ " qc-even if native language is not their dominant language
1-0-not specified S v

) 2—Bilingual teachers'téach in both. their native and second language,
Q.Q’ 3 regardless of which is their dominant language. '

| O—language(S)used by teé.chefs not specified" o

7.4 Language(s) used by bilingual yosren sides or paraprofoss
(¥iark all that apply)

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in :
R their dominant lar}guage , whether or not it is their native language.
vilingual cides who instruct in‘only onc long. tooch in their native lang.:
neucge is slgo their dendnent lingu.ge o o

o b=only if native 1lu

L amnt e e o e W Y PR

Y



) N I S £ N — —a——
N-EMT ’. i IB I
"Nz = ' II 4 o
II & Dom ; ; ! ‘TI B —_—
CEMT ! : ‘ ._II1A o
II_ E Don ‘ | ‘ 1 A9 o
N-ET ‘ L : B g Job
WA N= ! N s
: N Total Number
¢ Q. ﬂ, i & Total Number B Tétal Number of aides or
Monolingual Bilingual ‘ paraprofessionals
1 — —_—- -
7.3 Language(s) used by bilingual progran teoac chors: 7.3 ol

(Mark all that apply)
1-Bilingual teachers teach 1n only one language

1a~Bilingual teachers who teach in only one language teach in their
dominang language, whether that is their native or second language.

Bilingusl teachers who teach in only one language teach in’ their
native language:
1be-only if native language is also their dominant language
lc-even if native languagc is not their dominant language
" 1=0-not speCified

: - 2-BEilingual teachers teach in both their native and second language,
t9955 - regardless of vhich is their dominant language. ‘

A O—language(s)uaed by teachers not specified

7. /, Language(s) used by bilinaunl Al orosron oides o-;parap:oiessg ;plsf T4, (b
(iark all that apply)

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

‘their dominant 1anguage whether'or not it is their native language.
tilingual cides who 1ngtract in' only onc long. tecch in their native lang.:

qb-only if native lengucge is wlso. thcir deninent 1o Agu.ge
de=cven if notive 1anguage is not their dominant language

1-0 not specified
-B111ngua1 aides. instruct in both thelr natlve and second language,
regardless of wilch is their domlnant language.

U-language(s) used by bilingual nrc i cides not spocified

roject director and evaluators b
(llarik all that apply)'Specify cultural affiliation. -

7.5 Cultural affiliation of teachers aidesl
number and‘percent

4. ‘Teachers ‘No;g% B. Aides = No. % C. Proj; Director - .D. Evaluator(e)No. %
. T ‘ mh(«.o.s ‘

_——— e — Tramwe-nmer IOD‘)o__._amu_Bms‘ e -~
- : tR-v '

——
——

 O-not specified




8.0 STAFF DEVELOPLEHT ‘ | 8.14_ A%

7.6 Selection of N-iliT teachers from local commumity pace . T
O-not specified _ : 7.6 YNo. ~ %
fluiber of N-EIT program teachers from local community ,-fi - ..'_'L /%0 .

.

7.7  Yumber and Proportion of teachers and aides of sane " do. %
cultural backgrownd as H-mll students: NS
indicate specific percent on the blanl:; or ‘ B 3 17

if specified descriptively, :
Af tgachers é:gg;e
= aides 3-many
' 4~most

5-more than half
O-not specified -

7.8 Teacher Qualifications - Training and experience priox no. 's

to roject
(Indicate nmumber of teachers with each qualification,ﬁ-@ﬂi!éa.mt, _l}_,j_,_LL_

: if given) ('B'\\\'mb\u\\. )

n.s.-qualifications not spcified . bN\S

~ O-previocus cou~ses not specified ) J

1. . __teacher nust meet a specified level of language proficiency on-a
standardized proficiency test of the non-Englich language through
which (s)he will instruct _ :

2, . teacher must meet a specified level of cormunicative competence in
the non-English language deternined by a structured interviey/fluency

3.____previous teaching through N-IIiT {in country where it is a nativ ';15_’-_’CIVG~
/O " languagz, in Peace Corps) T "'(l).,“.;e
) 4.____previous teaching in local areg/live in the commmity netehce

. ___courses in M-EMT language structure and usage linsuistics or FL trainin
-~ o T 7 dan timel Co L . '
. courses in N-B llte_;atme_; or literacy in Spapish

5
o 6. Ll
' 7o st be bilingral ) : : ,
8. __any previous education through B-EHT /content of courses learned through
Q.___ _courses in teaching ESL/audio lingual approaci TfliT -
10. . _courses. in methods of teaching N-HEIT language/lansuage develoxnent
11.____ courses in methods of teaching content (e.g._.math_):in H-EIT
12.__ certification in BESL/or experience teaching ISL
13..4_ certification in teaching N~
1. _cross cultural courses ; : ’
____courses in the cultural heritage, values, deep culture of N-FE{T or
16.____other qualifications, specify ' travel

_1};}7, a)amc ot m\h#& ~Iike °°“’,‘(’°\'"‘"“ in ’Eub* Pr.

0-No staff training mentioned ,
8.1 The project is offering training for teachers
: and /or. paraprofessionals in the following areas:Teachers profossionals

" (mark all that apply) R . T | T

n.s.-Training indicated, but nature not specified .
1-Znglish as their second language ... .._.._._.. T
2-The teaching of English as a second language ..

3. as theiv seccgad lanciacs e

-—

PR Avon, ?‘(‘ ———




STy
4-most .

- 5-more thean half
O-not specified

7.8 Teacher Qualifications - Training and ciperience prion to sroject
(Indlcate number of teachers with each quallflcc..tlon, X gﬁ QIL

if given) ('B\\umbum\. )
n.s.-qualifications not spcified

only
O-previous courses not specified
le .. teacher nust meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through
which. (s)he will instruct

_J_.,_’.)TLL_

2. _teacher must meet & speécified level of cormuricative conmetence in
""" "the non-Inglish language deteimired by a qtfucturec'l interview/Tlyenc )
3.____previous teaching through N-IZiT (in countr yhev: ' is a nativ 1’1;};\,&:‘-
A 1anguage, in Peace Corps) -C gt
L.____previous teaching in local areg/Iive in the conmity netence
&’ ‘S.M_m_courses in N-ENT languege structure and usage/ ll.ru_sti cs or FL trainin
(’ 6. _._courses in N-E literaturg! or literacy in Spapigh
. o et be Dilingual )
: 8. any prev1ous edLCctJ on Tarough M-FIT/content of courses learnecd t 1rough
‘o, courses in teaching EZSL/m:dio limgual anproach T-IT
'10:“ courses in methods of teaching Nefa T lal’lﬂ'lla’fe/le_r\ruaoe C‘_evelojhe.-lt
1. courses in methods of teaching content (e.g. math)in H-EMT
12._" - certlflcatlon in ESL/ox .experience teaching I3L ‘
lB.;l eertification in teacn..m:g 1~FLIT
14.____cross cultural courses
-15. eourses in the cultural heritage, values, deep culture of N-ZiT ox
16. wother cualifications, specify travel
1) 1 NESHVL of N ive ~hke Com‘;c,\'ﬁmecm Eny ¥ Fe.
8. 0 STAFF D:JWZLDP‘ BT v ‘ 8.1 ~“-_31_L

3

O-Ho staff tra_Lnlng mentienaed

8.1 The project is_offerinz trmining for teachers A, For B. For Pera-
L andj paraprofessionals Im - tae e Following areas:Teachers profussionals .

nark 221 that apply)

n.s.-Training indicated, but natmre mot specified
l-.unsllsh as iheh second lctnguage o e ——

2-The teaching of English as a secomila_nfx.af"e i 7 F3ely T
' 3-% as their second language, . . oo M .
4=The teachmrr of X as;a second langwage . .
5-}iethods of teacl11ng otner acadenic.zubjects

c L-"‘v" b-ilethods of teaching. ot‘ler academic "ml*b,]ects,

'lnalanguaw e e LR Y ' L

- I 5410
8.2 BStated roals ®f teacher training ave: 8.2II g jp Students
T I N-EMT II EMT

LYO ——— — ———

— ——

— e s © et o s

o ———— e ————— — -

edL X~ -Undey ~standinr of socio-culiural vzlmes .. and practicas. oi'y
2~ Cross-CLlcvral training

N L_ ————— *
: 3-Sensitivity to wethnocentiicism and Tincuiscic snoqﬂbep' t.
¢ 5.&," i -ixrareness oi the socizl-emotional @=velopmeiis: of )
5-Strattegies for accomodaun,g Lhe dlzb,erem, learning :
i . styles of : : ‘ ; 5 <
C B‘ 3 6-Strategies for cor nitive cevelopruom, ai ‘
g ~Strateries for 'Z'ell‘lfOI‘ClEL; the seli-exsieen of
s -Methods of cross-cultural wk‘-}aehlng @rzeaching the I
0 -L bicultwral compoment \ ‘ :
s 9-Forrrletion of pupil perf’orzii}?sxnce objeckives 9 9
- 10-Metliads of evaluation of pupil performance objeciives S 19

‘14w specific courses if given (or Xerox andm@r)

ﬁ?bﬁ &m(st c,(’l, .\\.




TSN

i e

8.2 Methods of Teacher Training: (Mavrk all that apply) 8.3 mj q 16
1=courses : :
2-experiential, teaching supervised 1 - nmaster teacher
3-workshops where teacliers offer suhw,_,tloas tc each other

4~use of video-tapes of teachersfor feedbac:: on how they are uo:.ng
S-cross-cultural sensitivity training; t-groups

6-interaction analysis (e.g.. Fl*ndc:s systleu))zr - 10
- M 3 yAOVie s
7-other (specify) Produssidnak -a::krr\e%néesnh.;,.-ls dher programs

\o,g. 8.4 Project provides released tiue o teachers and paraproffesion- 8.4 ___|
¢ - als for joint lesson omlanning: 7-yes O- not mentioned

8.5 Proiect orovides *“or p_araproi‘essmrals to_receive course credlt 8. 5 __D

=Sl S5

toward. eventual cert:.flcatlon 1-yes O—not mentioned
How? (specify) ‘

8.6 Paraprofessional's role: . . 8.€ 02) 3,4

"1-teaching ‘whole class
2-teaching small groups - , ‘ -
3-tutor1n5, individually ”
h-clerical - tovrest olose.c.%\rc fests
5-contr ibuting to bisultural component
how ?
6-liaison-with parents ~
¥ W \earn use of peea. Leohing « chi A 'Devdop'-& rales” epu.ip

‘8.7 Trairing for ;o;ect _t_c—:»_@g_l_l_eg and ﬂaiﬂaarox_g_51onaLJ§ Ziven by: 8. ’7 | fZ

(mwark all that .apply) A for teachers B for aides
0-not specified , . C e
1-University faculty . —

2-project's Mastar Teachers

———— —

. 3-project's teachers * -
~ 4=other (sneclfy) ' 4 _d_
. Reletds pirecoe : ,.no. %
C_LA" 8,8 Number and Proportlon of personnel ziving teacher trainings who 8.81_L NS
. are: . . L A5
éﬂ 1—b111naual - P ﬁcc" ) p\Ec{-ovr s lg ‘"5“""‘ + )’VMU”AM“ o i A
‘ 2-blcultural
© 3-N-EIT (soeclfy bac! Lgfound)
' 8.9 Tran..nlnn is ’orovn.ded_: : . ‘ 8.9 _LL
1-dvring a summer session ‘
2-during .the acadenic year
3-other (specify)
8. 10 E;:tent of training: '« : 8.10ﬁ‘k —_—
B (indicate no. of houwrs) SRS
‘A1—&ppro::mately equivalent to a .5 yeelly ‘ - 6
- eollegz course: D 6 . ___ monthly | 7
~2-pmore ‘than one course ‘ 7 bi-monthly C 4 wks
3-less than one course - WKin Meekines €L.3
L-cther (s; aeclfy) Hm'ﬁ:lm Qﬁlv‘ﬁum" m cel  lpaldssimal Tonberence € T
Wk Jong Wi W E &~ o vAR:o*u:» ;owkat\ s-€ ¥ no. %
8.1 ’\’unber and Pro_g_ortlon o “beacae»:"sr ‘ttendlnj;;bralnmc V,;P+, - 8,11 L3 D100,
-+ £ it speca.flea descy 1gt1vely, indicate: ‘
O-mot specified ' 6-most .
1 -100/a-mos\r ot a’m‘,&, '\'mmc\S 7-many
- 2-more: than 75% : 8-fevw .

P e kL T I TR I PO 2L : T



8.

8.

5 Project orovides for pa- raprofessionals to recewve course credlt 8.5 D
‘towerd eventual certification: 1-yes O-not mentioned
‘How? (specify) '

6 Paranrofessional's 1ole: _ ‘ g€ oz) 3l Y

1-teaching whole class
2-teaching small giupe T -
3—tutorin5 individually L
4-clerical - eorreck oloxcc#\‘f‘ tests
5-contributing to bi:ultural component

how ?
6-liaison with parents

3 Wil \earn wse of peea Y éaehing ;ék 1d ‘Dew.(op'.A rules tpbL: 1D
8.7 Training for project teachers and L pareprofessionals is given y 8. 7 ] fz

(mark all that apply) A for teachers B for aides
O-nct specified ' . —
1-University faculty b
2-project's laster Teachers =~ ___
3—pro;ject(:‘s teacl)w.ers 3
4~other (specify 4 < :
Yeojeek's PirecHoe : no, %
¢b ')’_LS .8 Number and Proportion of personnel r~1v1ng teacher training who 8‘.8; 1. _%2__
. are: _ : g A L2
eg‘ 4=bilingual -\ .—.\)cc" ) kEc‘—bf "8 IO”:'*:)MW\L + Firanto -Amer. . e
2—b1cultural ' .
+ 3-N-EiI (specify baclkground)

' 8,C Training is oroyided: : 8.9 _ L%
1-during a summer session .
2-during the acadenmic year '
3-other (specify)

8.10 Extent of tiaining: , /
v - B (indicate no. of houws) 8.10 §5:::
A 1-approximately eqguivalent to a 5 _weeldly ,
collegz course : - 6 »_‘...,;. monthly ' 7
2-more than one. course o ‘ 7 bi-monthly ' C 4 wks
3-less than one course - Wkl Meeknes CL.d ‘
~ 4-other (saecn”y) Hm-}h_[ms Q\g[‘, ilmm‘er moeel l?m-(-cssnmk Senberence € G-
L{;. £ B L VARious workshops - £ X no. %
8 11 ¥umber and ProJo‘o tmé‘)n Jllx 't;eacn.e"sr lt,tendj.ngkaramln{z. v:-;'::-s ‘ 8.11 _, 3 Sbosoo?,
or: if specified descr riptively, indicate: ‘ , ‘
O«-not speclfled 6-most
1 -1 OOp-Mos\v ol o G“S, '\‘\'Qm(\s 7__many
2-more than 75% .. 8-few ) .
3-50-745 - Univorsity 3 '9-other (specﬁ‘y) : . S .
4~25-50% Traing e :
5—1-2453 |

9.0 TEACI"“‘?S' ATTITUDES

9.

| 4—prxor to *3art1c1patlon in bllJ ngual, )ro;]ect

1 Teachers'attitudes are as sessed: (Mark all that apply) . "/ A

O-not mentioned vs Qlso Vem - _“7
1~to N-EIT lang:;;gk;; dlalgct "k" Pruckices o\uevv:\-nar\ Reeord
2-to N-EMT students - expectations of achlevenent Florida, TN“'“‘MH °g e"ﬁ"‘“‘""‘
3-to N-HIT cultu:c-e ‘ Behavior

'?\ee.-f(&L C“*escv-‘es 534—“1»\

S-after’ project training
6-after partici; pation for a perlod of tLle in project

7~through a cLuestlonna:Lre

8-other (bpec1fy Muﬁ}a( .\-_Thmb,_j; Belive -

Ty Moy ohnly. ‘N. \\mn 5ro L-\'eabk VS\)‘OJ( lear low ™ \"“ﬁl\efs aSS “’“ ~




10.1 -Staff patterns: {(mark all that apply)10.2 Staff: 10,1 ),3

O-not s*)ecn.fle‘d‘“ . 1~b1.i‘fn~g.u.al teacher

1~tean te'aching N-ISL teacher 10.2 I’H
2-cluster teaching ' 3-bilingual coordinator

3~shared resource teacher . 4~aides or paraprofessionals
/-other (specify) . 5-consultant psychotherapist -

cr guidance counselor .
6-other (spe01fy)

-—

10.3 Average muiber of pupils per class: et 10.3 “2'[_3_'_“_._
O-not ..,pecn.fled : -

'10 4 Average mumber of aides or paraprofessionals per class: - 1044 _ D
O-not specified ' '

10.5 &_e_@g_e Am\be"_ of H-RIT or bilingual aides (or para- 10.5 0 ——
p_*ofec;31onalsl pexr class '
O-not specified

10.6 Special aide to pupils having most difficulty in learning 10.6 q —_—
 is given: | | |
1-individually by: ‘3-teacher
2-in-small groups - ' 4-special remedial teacher
O-not specified 5-paraprofessional '

-~ 6-parent tutor

7-older student - tutor

" 8-peéer tutor .

G-not specified

10-no special helD given

11 0 INS’T‘ UCTIO AL CO;IPO\IEHT - DUZATION 4liD L'II’IETT OF BILINGUAL L;ONPO;LNT

1. 1 Dulatlon of Bilingual Education (pOllCJ) I II 11,
H=FT lang_uace will be maln'balned in progyem: IZ UOM £ DOM £ Do S
(maric all that apply) - NEMTP T NEMT ,
O-not. ‘specified hou long v ' a- ot
1-as the alternative languzge of learnlng _-J__ N DU - —L«-- & J- ).
for as long as des1red ‘ 3 '

. 2~as the medium of 1nstructlon for spec:.al
subject matter (e.g. cultural heritage) ;

3-only fo: the length of time necessary for _____ — e
the. acquisition of sufficient English to

nerinit leas ~n1np of acadenic content at an " ‘ o 1.1 I __ ! .
acceptable level in English . oIxXo__ Y
‘ : IIl ——d e
11 2 How many vears does project state. is optimal for instiuction 1.2 _ Q
For TT-J:AII‘ group throuch II-uIT la; 28 't__ continue? ‘ ;
O-not: nentloned | ; k o v ‘ h

if for -a particular mubel of* years‘ ; - .
1°2.3 45 6°7°¢6 ¢ 10 .11 15 13 .




‘10 3 Aves qg‘ﬁrupoer oF<puolls
Q-not upec1f1ed

10.4 Average mumber. of sides.
O-not specified
10.5 Average nunber of H-TT or bilingnal aides (ox para-

professionals) ver clas:
O—not specified
10.6 S _ge01al aide to punils having mos t.giggigp;ja;gg_;gggg;pg
is given:
1—1nd1v1dually
2-in swmall groups

O-not spepified

by: 3-teacher
/~-special remedial teacher
S5-paraprofessional .
6-parent tutor
7-older student tutor
g-peer tutor
G-not specified
10-no special help given

e
.L.A.\)..L

11,0 INSTRUCIIONAL COiPONENT - DUZATION AIiD 'ZIT OF BILINGUAL COMPONENT

11.7 Duration of Bilingual Education (policy) I 1I - 11, .

ol 0¥
NEMT

H-E{T language will be maintain

(mark all that apply)

O-not snecified how long

1-as the alternative-language of learn1ng
for as long as des1red

2-as the medium of instruction for special
subject matter (e, g. cultural herltage)

3-only for the length of time necessary for
the acquisition of sufficient Inglish to
vermit learning of acadenic content at an
acceptable level in Inglish

i DO
NEMT

i

i DO
LEMT

Zren:

ned i -DJ_

————— e =

————

IT; ..
11 2 How meny years. does project state 1.2 __0_

, state ontimal for instruction
fo“ N-ET group throuph !

t1nue°

0O-not mentioned
if for a particular number
12 3 456789

WAk s mm e Gt mm mmes b oAt S aaman .- . e

(1f spe01f1ed in tems of a condltlon, plea e state it -
e.g. "if a child begins learning in U-EiT and Eaglish in Pre-&
N-EIT instruction should continte ‘through h1ga~school")

. .'..'a.l

»
<

'Duration of Bilingual Fducation (in practice) (Hark all that apply)

11.3 I M_J_
CII )

Ih. 1.1k
12

11. 3 oecond lanﬂuane learning is 1ntroducea1n which grade'
codp. C= N A, (if no miT)

=

Pre—ﬂ

U=
K 1

. . mwmw mmace

“for each group
© I H-B DOM-

IT DOt

IR, I DOLi/NEMT

. A,

2 3 4 5 67 8 910

s Sld e m e mEma b e bmaea e

.....

ke
K-

Q7
W -2

- 1T -
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vage 10
11 4. T"le“c*u_r rent, _nroject vill be linl-ed to a future Bilingual,

Program at_the indicated mrade level: (indicate : pecn‘"n grade)

‘ T 00 0 not  grades A_ ROTEI 14 Vo
. code: (if no IIT).gpocified .1-3 @ lm lB-colIcgc . training

Llein 'DOL. L . L ‘ v o .
s — e A —
111 3 Dou/mx'r . N A — —

A rade 4,8 =147
code: 13=College or.University (Other proiessmnn‘l malmng) 1.4 I 6

1/~Federal, State, or Private Vocational Job training II .6 -
f ‘ | I{L.-_e__
11.5 Second language learning i fo¢ Engllsh dom.unant students is 11.5 I, 6 7
projected through grade: 1 [~ Ir- 3-4 I% e
: OO if 0O not- grades ‘ ‘
code: HIT specified 1 2 3 4 5 @ 7 8 S 10 11 12
IT it —_— T '__'_ . S
IE N-Eil/E Dom __ e ST SR
11.6 Learning in theixr .natlve langhgne for Non-inglish dominant 11.6 M___(;

students is. mq‘,ected throush grade:- .
O=not specified/Grade 1 2 3 4 5 (7 & ¢ 10 11 12

11.7 The amount of 1nstructlona1 time in and thiough their native language F‘r(nd\_
per day for H-IIT students who are N-E dominant is: © QOMA.{;J:: D
(FrompzBner) CFeneh (3=

code: O=not spec>1f1ed mmmath s = science ss = soc>1al studies ¢, H CM“’U\mL hevi ""!j&;

‘ 11.7 ’ E ‘ : 11.8 ' ; 11 S
‘\»\:'v’/ iin, per day . Total‘ Min. per Subjects taught . % of time per day' oi‘
: (/\Q . of instruction ~ day of any in native lang. instructich i
through H-FIT_ imnstruvetion ... . e XLwovgh M-EMT .
' Pre § - R e i B '

"1
an

i
P ol e 4 8 e dedm i e et A el b e S e - ——t—_ e ———n -..._.-4.1-...-- o -

B A I -----“._".m- .

e e PR ---JL& 5&‘.-%.’.
‘ . CH~5s

e e ———— s M. 8 @ e S Gehd B rh B Ammme e ® % cdd Peee e o —!-F..- - .
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R A O ITDRS N . )
e e e ien e T e e _0.4.‘
11.10 The a.mOLnt of instiucticnal time in and through their native language all 5 ‘:(,C" v
N— T st B g me e ago :
for ‘s udents wlhio are Znglish dominant is: Sam ns Gbch &f&“ W e ‘os
; code:. 0 = not specified N. A. = not appllcaole, no LT-m?I' L dom studer
11000 I P E R P )
©1iln. per ‘day . Total liin., per = Subjects. taught % of ‘time per day of

of dncetsmietian o Aaxr af oantr . S Mmatswve. Fare 2t S e



projected through grade: 139 CIT L
: 00 if O not grades E g 3- o/ :
code:  no EIT specified 1 2 3 4 5 Ca 7 8 ¢ 10 11 12

11 L_hl . — . A

IR N—-uu/... Dom.

11.5 3econd lenguage learning for. & biloh dopinant, students is 11.5 I%.-ﬁ.”m-7

- — - s P e ctma e ahe o K o mm e o ea - —

11.6 Learning 3in_ their native lancuage for MNon-inplish dominant 11.6 »_“L, S

S e PP At Tl e LRSS

students is mg_]ected th;ouf*h g~ade
O=not specified/Crade 1 2 3 4 5@ 7 8 ¢ 10 11 12

11.7 The amount of instructional time in and vhiough .t.1e’r native language ) Fren N
per day fo# H-FIT students who are N-E do;.nnant is: © 3-8 COUARLS) :
(Fremen-Amer ) (Fereh ) (

code: 0=not spec1f1ed rFpath s = science ss = social studies ¢, 1.~ Cu”u\ml. '\cn-h_j'

1.7 1.8 11.9
(\\'31 Hin,. per day Total Min. per Subjects taught % of tine per day of
UQ of ‘instruction day of any in native lang. instructich T
through H-MIT __ instruction ... ... bough HeRMT

. Pre ) _ . MR Prek L.

v ¢
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G QU S -..°Y-.. e LRSS
e e m e L dimn s e s e e e e —— T
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.00 TGN O e

1=
O

10.__.-------.....-.....,-“.';................... P < CHP SO |
1'1 -._...-...-.-.v..-....;......-..-.....A.......;.gm......-.... .........3‘1.................,,..v_.....;_

code: 0= not specified MN.i. = not ap; allcaole, no N-—mfl‘ 9 dom studen

11.10 . - 11.11 ,' 11.12
iin, per day . Total 1iin. per Subjects tauvght % of time per day of
of instruction day of any in native lang. instruction’ :

- fhrongh M-RT Lo dnedrvetion oDl el . thwough N-TIT . . ._
Prek t ‘ i Pre K
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: o . page 11
. 11.13  1-Progran is one-y2y - cnly non-Inglish iotaer Tongue 11.13 Mg;;*~_
students (including N-EIT-Inglish doninant). EnglZsh
ilother tongue students do not veceive instruction in
a second language _
0-no Znglish ilother tongue gtudents
22 2 way - R learn the second language
11.14 The anount of instructional time in end through their second language
foir pupils who are native speakers of English is: 0 (x couURSES )

P

code: O = not specified .A. = not applicable; no English T students
2w
iiin. per day Total min. per Subjects taught % of time per day
~ of instruction day of any ~ in second lang. of instruction
- through N-HI . _instruction ... Hakh, Stienet « Ak . .., throush N-RIE o
\ Rref) Fave = comom i e Wl Whatt * ... PR X oo -
O <5 S S ALl S SRk CMetikegt Ll s
f*iv a e e e . i : P2 ;7 ..........
\‘\‘\"' {é’ ;..-......‘ .7..~... B
q’\’v e . . P N e R
\ S R N RPN §. R R
7 L. ¢ A
: B ¥ S
90 [ G i
Lo T S DO oA L
11 }.._ et e A
ROl . .
11.17 Mixed ov. separate language usage by teacher anmé/or. aide 1.7 e

in the classroom (mari: all that apply) e
O-not specified
1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
2-the second languege is used exclusively by the teachei,alde
and pupils during at least one portion of the school day.
, ' 3-the teacher uses one language exclusively within a class period;
g ‘ pupils ;are allowed to use either native or second language.
; * L~the teacher uses only one language; however, he aide or para-
professional uses another during the sane class period; students
nay use elther. I o . ‘ |
5-the teacher reinforces any conversation.initiated by tae child
through the use of vhichever lancuage the child has used at the time.
constant switching from one longuage to another by teacher during
-~ lesson. - ' » - -
7-the teacher uses English and the paraprofessional then translates
the sane material for H-ZT pupils.
8-nther (sumsarize)

‘o ) o . , ‘:
B K\IC 12.0 IETHODS OF SECOND LAUGUAGE TEACHING

(ilarlc all that apply: some projects may use a combination © 12,0 éz‘;"
o e - . - ]




12.0

ERIC

Aruitoxt provided by Eic:

idin, per day Total nin. per SOubjects taught & of time ver day

in the classroom (marl all that apply)

O-not specified )

1-languages are never imimed by either the teacher, aide or the
pupil in any one class pericd; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;

pupils ;are allowed to use either native or second language.

4-the teacher uses only one language: however; the aide or para-
professional uses anothe; during the sane class period: students

nay use either.
- 5-the teacher reinforces any conversation initiated by the child

of instiruction - day of amy in econd lanz, of insitruction
through N-EIf  __instruction | ...z.thrpuaﬂ H-z3it .
L-..-w-,-___..-..J ................ ;Pﬂﬁ.Ax .............. -
N . 2.. ..........
.. S A N I T A
e - S [ DAY AU L
e T S D
R TR PSP 5... .. ..
e }....................... é............m::.::..
: ] | T L R
' 11

P S N Y P
t el . o R S
7 Higpghpr_gap_u.jg languaze usage by teacher and/or aide 11.17 m_é=®_~

through the use of whichever language the child has used at “the time.
c:}constant switching from one language to anothar by teacher during

lesson.

7-the teacher uses English and the paraprofessiona’ then translates

the saie material for H-ZLT pupils.
8-other (summarize)

HETHODS OF SECOND LAUCUAGE TSACHING

of methods)

(i}And o—llnaual haolt sk111= or behavioral approach. Enphasis

on communication, Includes contrastive analysis of sounds

(units) in both languages by teacher and students, student

repitition of tapes and/or fluent teachers' model sentence
patterns 'mtil responses are autonatic. Structural drills and
dialogues are systematically presented. Includes direct as—
sociation between object and word in second language in a

‘secuence of patterns learned in complete sentences, Inductive-
generallzatlons drawn fron examples.. '

e

Lraanornatlona1~conn1t1ve approach

Acguiring an uwndecstanding of the structural patterns or
gramuatlca; rules of a lanruaﬂe. -

-

.

(ilark all that anply some projects may use a combination 12.0_@0J£ .

S A
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A0 Methods of Second Language Teackiag

e

._, c. Engiish as a Second language

The general procedure will bﬁvthat of the teaching of
foreign language. It will be linzuistically oriented azd an

audio-lingual approach.

¢ - ) s

yo ' Linguistically'ofienteq. By this we mean that the language

program and reading program emphasiz§§;§yructura1 linguistics.

We would accept the ten premises set ir A Linguistic Approach to

Beginning Reading for Bilingual Children by Ralph F. Robinet

of .the Dade County Public Schools, Miami, Florida. The basic
idea i3 to teach pétterns of. speech and to form new linguistic
habita.

Audio~Lingual Approach, as defined by Robert L., Politzer

in his report Problems in Applying Foreign Language Methods to

‘the Teaching of Standard Enelish as a Standard Dialect, is as
follows:
- "An audio-lingual approach--in the broadest general
meaning.of‘the term--impliesvthat,'especially in the
‘initial stages of construction, all the new elements
“of language are learned through listening and speaking
activities_beforé the very same elements are intro-

duced in the reading and writing process."

‘ 'F1ES mothods,,but,they'woﬁld have to be adapted to the specific
‘.sifuation of our classes, |

1. Academically Able Bilingual

. As far as methodology is concerned, we would use the regular

e



Linguisticallj oriented. DBy this we mean that the language

program and reading‘program emphasizes structural linguistics.

We would accept the ten premlses set in A Langplstlc Approach to

Beginning Readlng for Bﬂllrggal Chlldren by Ralph F. Robinet

of .the Ddde County Public Schools, Miami, Florida. The basaic
1dea is to teach patterns of. speech and to form new lYingumistic
habits.

Audio-lingual Approach, as defined by Robert L. Politzer

in his report Problems in Applving Foreign language Methods to

the: Teaching of Standard English as a Standard Dialect, is as

follows:

- "An audio-linguai approach——in the breoades+t general
meaning of the term--implies that, especially in the
initialﬁstages of construction, all the new elements
of language are learned through listening and speaking
act3v1t1es before the ve.y same elements are intro-

duced in the reading and wrltlng process.

As- far as oethodology is concerned, we would use the reguler
FLES metheds, but they would have to be adapted to the specific
siﬁuatiOn of our classes. '

1. Academically Able‘Bilingual
‘He is reaoy to learn.to read and write both languages,
provided that he does nof speak two Subsfandard dialects;

In +h18 partlcular case we would have to base our methodology

..oh an 1nd1v1duallzed 1nst*uctlon approach Children would be. .

grouped by levels.
A great amount of material haS been procuced for the

" teaching of Engllsh ags.a second language, hut most of it is

* wp——



- . | | page 12

2a-inductive ~gersir=tive =gproach: through listening-to conmunication,

perharps of peers, and =itempting the new language in situations which
call for the sitifient to zenerate sentences - test his understanding,
(the way native languas= iz accuired)

e e e ae et —

Includes direct asgsocietiifon betwson object, picture or action. and

word in secomd Iemguage..

2bljdeductive

. — the: cogniZive code eppiroachk: through initial formal

study and ar=lysis of grammatical structures, then applying them through
examples, i.e. ansvering cuestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

>-Grarmar - Tramslation liethod

Formal study of rules of gremmai and translation from first language

to second,
it foir eral communication.

13.0°

AL-}* Language Skills Secuence

(¥Audiolingual ilethod: listening, s

DCMIN/NT AND SECOND LANGUAGE SKILLS SEGUENCE

(iffyng, readinngff)writing)
1 .

Non Eng dom

stude

@ in don
lang

0 = nct specified

nt
e

students
A)in do in
second ~ lang second

lang -

(Use not applicable (n.a.) if project has no

13.1 Second language listening-~spealzing
slktiills are learned: '
 1=concurrently with doninant lansuage

listening-speaking slrills

2-after a specified level of compe-
tency achieved in listening-speal:ing
skills in dominznt lansuage

3-a specified period of +time after
listening-speaking skills in dorinznt
languace ‘taught

L ew e o
S ‘e

e 3 i

13.2 ALl sequence Followed:
1-Listening-speiting-proficiency

precedes introduncifmm ofreading _4 .

Q 2—R§ading is taught comcurmently

[ERJ!:“w;th }istenlng&spea:ing s%llls
s J—Learning to remd oveErlaps:’learning
of listening-gpealSmg sliiTls. ‘

-—

o

-~

Emphasis on reading in second language rather than using

Eng dom

lang

Eng. dom. students)

| 13.1&3{7/_:}:)
AS - éz/Y g ferte

2 IA ] f
132 IB_ 1 __

. ITA . .
_AS e IIB
NS
F i



examplies, l,e. ansveriny cuesticng, or Irangrciuillly arr>iNaiive gentences
to negative, declarative to interrogative, active to passive,

-Geermar -~ Translation ilethod
Formal study of rules of grammeir and translation fr . first language
to second. ZIEmphasis on reading in second languaﬂ'e ’va‘thel‘ then using
it for oral communication.

13.0 DCIAW/HT AND SECOHD LLANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Secuence
(*Audiolingual tlethod: listening, sp@n
, &8

© Non Eng dom ' .
studen stuaen
@ in dom n A in QO?E
lang second lang second
' lang lang

0 = not specified
(Use not applicable (n.a.) if project has no FEng., dom, Students)

13.1 Secand language listening-speal:ing 13.1 IB /
slitills are learned: 11(5_4
1-concurrent1y with doninant lansuage -
listening-speaking slrilils ' :t__ Mﬁ eﬂ?d

2-after a specified level of coupe~
tency achieved in listening-spealiing
skills in dominant lanzuage

3-a specified period of time after
listening-speal:ing skills in dorminent
. L .

languase taught

s P o
13.2 ALl sequence followed: : . iB_ | ___
1-Listening-speaking proficiency : ITA
precedes introduction of reading 4, . _’L A3 —_— IIB
2-ieading is taught concurrently
with llstenlng—s::ea (ing skills L . MSO
3-Learning to read ove *la*)s learning . :
of listening-spealiing skills — — AS —
4~There is some overlap between o Je
learning to read and to write - ¥.2 . _[{é jf

13.3 Listening-speaking proficiency 13.3 14 /
determined by: ] : IB_/
1-neasure of llstenlng-spea ting ITL ,MB_.__

proficiency ‘ 4+ ¥ _[é‘_ o I8/ .
2-informal assessment by teacher —_— —_— NS —

1344 Second language reading skills o 13.4. 1B, 2-'____
.are learned: I1B
1-concurrently with learning to read ' .

in domlnang lanzuage § X o e & Iﬂttfu&.
‘R-after a speciriea revel of doriinant - See (A_AL

language reading competence ,

achievement 8 P ‘ :t T XE &0)\’

3-a,specified period of time after
<1<.arn1nc, to read in dominant la.nguage '
e.g. & specific grade)

4~before ‘learning to read in domnant

- ‘languaﬁ‘e ¥ IR -gpade | - raqémr o -
El{llC % IB-9grade k- | |
=i reakicy
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Sec,ue nce

dlrected to Spanlsh-speaklng students. We will, thereeoh

, have to adapt this materlal to French-speaklng students,

The only material that is now avallable for French-speak1p~

students has been developed in Canada or maybe in Maine

-(Madawaska Project), but the latter, as far as we know, has

not been published yet,

Monolingual French

A strong emphasis will be put on the development of

f rqadingland_uxiggng_;n the native langgage. The child who
s 6. is now ready to learn to read anu write his native

- language;'but_he is not ready for English yet,

; English will be introduced on a purely oral basis

- through.llstenlng to speech pattern as gimple as pOSSlble,

«.the class ‘room situation prov1d1ng a frame of reference for

these new patterns. In no case should the children be

submltted to meohanlcal repetltlon .of words that do no -

‘convey for them,a clear meanlng.‘ Global readlng of English

Sentences whose meanlng and concept have boen a531mllated

and understood orally w1ll provide the translatlon of readlng
the non-nat1Ve language, | | | .

| We do not know yet when wrltten Engllsh W111 be Jntro-

duced It will be done accordlng to the performances of
8.

" the: chlldren in the other skllls. " In both cases we ehall

use the material that has been developed for el ementarv '

”schools as far asg develogxng the dlfferent Skllls is con—_




|

A

13.4

dlrected to Spanlsh—speaflpg Students. We will, therefo,
have to adapt this material to,Frenchsspeaking students.
The only material that is now avallable,for French-speaklrb
students has been developed in Canada Or maybe in Maine

(Madawaska Project), but the latter, as far as we know, has

not been published yet.

Monolingual French

A strong emphasis will te put on the development of

. reading_and_ur;t;gg_in_tgg_native language. The child who

-;18 6 is now ready to learn to read and write his native

language but he is not ready for English yet.

English will be introduced on a purely oral basis

. through listening to speech pattern as simple as possible,

e S ATED 125 0 s g

. the class room situation prov1d1ng a frame of reference for

these new patterns In no case should the children be

submitted to mechanical repetition of words that dg no

-convey for them.a clear meaning. Global,reading of English

sentences whose meaning and concept have been as81m11ated
and understood orally will provide the translatlon of readlng
the nor:i-native language. : " o - -

we do not know yet when wrltten Engllsh will be 1ntro-'
duced - It will be done accord1ng to the perfogmances of
the children in the other skills. In both cases we shall
use the materlal that has been developed for elementary

schools as far as develoglng ohe dlfferent skills is con-~

‘carned. We shall attempt to - teach maths, sciences, and

'art in the non-natlve language since the 1ntroductlon of

new concepts could be‘easily done without reference to the

vernacular7language. Be31des, these subJects requlre con-

: crete obJects that the ch11d can manlpulate and, therefore,

1dent1fy more easlly in the forelgn language. (See Appendix

6 for ‘model lesson 1n sc1ence)
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Non .Eng dom Eng dom
: students students
- A B - 4. B -
dom second don second

lang lang lang lang

H‘lhleldL&ll", vhen chlld is ready e e (,cnﬂ' ,,\q.g/'/; e 13,5 1A T /

or at & specific time during grade: K o — IB,_K -
O D DD T mane
2 — —_— 2 IIB 2.

3

13.6 Zeading readiness is determined by:
1-test of reading readiness N LT b N2 7.
2-informal teacher assessment —_— IB

—- ——es . e -

IIA |
IIB___
13.7 Grade 1evel veading is expected:

1-1n firet grade A
2~in second grade —_
3~in third grade
4~in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.7 IA_ |
e IB_ 1 .
- IIA g
—_— IIB_)

——— — s s S

[
|

— —— o———— ———

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB_1 ! 43
SECOND language is expected: ) , IIB WS - s E 7¢7
- 1-in the first grade

2-second grade

3-third grade

4f~fourth grade

5-fifth grade

6-gixta zrade

7-other (specify)

14,0 INTEGIATION OF SECOND LANGUAGE LEARNING: WITH OTHEP LﬁARNIhG' 14.0 1 ﬁQ'L
{(mark all that apaly) I >
I= N-E Il = '
dom dom

students students

|TSecond language learnlng is only a sep-
- arate subject for English-speal:ing stu-~
dents; the second language is not used

. as a medium of 1nstfuctlon for other
‘SUthuuo-

(:)oecond language learning is both a sep-
arate subject and also a mediun of 4,
instruction for otlier subjects.

'3-Second language 1éarning;is alwvays in-’

P



13.6 ileading readiness is determined by:
1-test of reading readiness . 1. b oi3.6 1A |

2-informal teacher assesziment — . IB_y .
: IIA )
IIB__ 1 __
13.7 Grade level veading is expected:
1-in firet grade 1 13.7 TA__ ]
2-in second grade —_— R - IB_ ) .
3=in third grade —— —— ITA_

, 4~in fourth grade

— 5-in fifth grade -
6-in sixth grade

7-other (specify)

—_ iIB_)

T
|

13.8 Grade level academic achievement (math, sc1ence, etc.) in the 13.8 18_/ g3
SECOND language is expected: _ IIB WS e.¢I7

1-in the first grade :

2-second grade

3-third grade

L=fourth grade

5-fifih grade

6-sixtn zrade

7-other (specify)

14.0 INTEGIATION OF SECOND LANGUAGE LEARNING WITH OTHEDR LEARNING: 14.0 I ‘/,1'
(mark all that apoly) : II_ " 3
: I=DN-E IT=&§
dom dom .
students students

‘nTSecond language learning is only a sep-

~"arate subject for dngllsh~soeah1ng stu-
‘dents; the second language is not used
as a medium of instruction for other
subjects.

(:QSecond‘language learning is both a sep-
arate subjozt and also a medium of . *,
instruction for other subjects.

. 3-Second language learning is always in-
tegrited with the learning of ocourse
content (such as social studles) or as
a mediwm of cognitive development.

(:;Academic content taught in th2 native
language is used as the referential
content of @ seconi lan”uage learning
(the same concept taught in the native
language is tauﬂht in thp second 4/

language).

-

5-D1fferent academlc content is teught
in the second language from that which
is taught in the native language.

O-not specified

i 6-other (specify)




. .
Non Eng. dom.
students

i} : A -in dom.

’1 _ lang.

15.0- TREATHENT OF CHILD'S LANGUAGE:

1-The child's language is respected.
it 1is not corrected, rather, all
of the child's speech is accepted.
. However, the teacher provides a
model of the standard language
aiming toward child's eventual
contrel of the standard form.

A . B 2nd

v Pn il

nage 14

15.0 IA_2
IB_2
11@141__
IIB_» 7

I1
Eng. dom,
‘students

Zng. . lang.

2-The child's language is corrected- g
the teacher points out errors and 6
demonstrates the standard foirm,

+

3-Other (specify)

0-Not specified

- Istandard Farns
- fequieed in
oljyect ives
No mendion "k,
hs?ﬂ-ms ov
Qbfrf.C"nAb c',\ lé‘

e

ol

e,

p————

16,0 MATERIALS
16.1 Reading Materials-Tjpes
Reading Materials are: (mark all that
1-Linguistically based
(llerrill or liami Linguistic

readers, ITA, etc.) 16.1 T4

m |
2-Basal :;'eaders
3-Diale ct readers.

L-Experience charts (stories
dictated by children)

16 2 If some reading waterlul is in
the child's dialect; indicate how
long it is used:
1-Grade 1 16,2 TA D

2-Grade 2
3-Grade 3
4-Beyond Grade 3
O-not specified :
' , ‘ (Plense imdisnto

16.3 The following are technicues and materials used for
O-none specified '
1-pattern drills

‘2-~dialog memorization.
A AhAaraT varnattdTaAan

O

I I;l___‘_

IMDKG( 53«

wry) L B

IIB__

I Ia..i__.?_

5 om line =)
second_language learning:




model of the stardard languzge
aiming toward child's eventual
control of the standard form.

—— - e s —

' {
2-The child's language is corrected- ;_6." ’ ‘standard Focns
the teacher points out errors and 6 & T - tesuieed in
demonstrates the standard form. Jf_ x ‘Db'\\cd ves
No mention .J“
- S T = mpq-&».aa oy
corrr.c’nnj ehilds

| amquast

3-Other (specify)
O-Not specified
16.0 MATERTALS

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply) o ﬂ-
1-Linguistically based e Xe
(tlerrill or liiami Linguistic _
readers, IT4, etc.) 16,1 Id_ 14 | . ILL . IR

2-Basal readers —_— — — —_—
3-Dialect readers —_— e

/-Pxperience charts (stories
dictated by children) — L

16,2 If some reading material is in
the child's dialect; indicate how
long it is used:

1-Grade 1 - 16.21AD 11, O
2-Grade 2 '
3-Grade 3
4~Beyond Grade 3
O-not specified ,
Tease indicsts i on line =)

16.3 The following are techniques and materlals used for second language learning:
O-none specified ' i
1~-pattern drills
2-dialog menorization
3~choral repetition
4~songs
sprograrmed instruction

6—stor1es read to children
AUDIO VISUAL LIDES

7-films, filnstrips

:8-flannel or magnetic wvoards
O-realia, graphic displays
1Q0-records, tapes
11-listening centers
12-mul ti-media approach

Experiential *
13-rols playing -
1/~puppe try
15-experience charts ‘
16-prinary typewriter
17-learning through direct experience
with materials e.g. Montessori

18~activity centers-chosen by child
1G-other (specify) opmes (L),

o Learning cutside the classroom:
20-fie1d trips ‘ : —_
21- suggested TV programs
22-¢ cther (specify)

LERE LT

1

[

TUE T RERCD T R
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G

. +16.4 The sources of Non-English materials and textbool:s are: 6.4 ;?—,5,/ i
(mark 211 that apply) ' !
O-not specified
8Te yritten by native spealers of that language
eomme. .1ally prepared and published in countries where
H-£ is the native language .
q-developed by the project's own bilingual staff "
~developed by the staff of another bilingual project (specify which)
_ 5~developed in conjenction with project parents : i
6-developed by or with members of N-@T communi ty
@-are culturally appropriate for H-E culture
© (specify how this is determined) . Erench -canddita
8-are cross cultural
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
are coordinated with materials used in the regular subject
curriculun ‘
12-other (specify)

v
.y

16,5 The specific bilingual/bicultural materials used in the language 16,5 [
component are: o
O-not specified ; ‘
1-xerox attuched-page and document XAOX (5 @ - e

17.0 STUDENT GROWPING

: ~
17.1 Student grouping; mixed or separated into dominant language 17. 3 >
groups: %;ark all that apply) }33,“ v ’
0-not specified | W8, o swm 4
Pupils of both linguistic erouns are: . . Y09 RS N
1-always mixed for all learning ot'’ ) (A \’(<¢°
2-mixed for language learning o' N‘\*“' N w

- Ofnixed for some academic subject learningn«“ér’ 0
4-mixed for non-academic learning; art, music, gym, heaith
separated for native and second language learning into
$ dominant language growps = : | ) |
-separated for most academic subject learning into dominant
language groups b | E—u( Frawes ¥ kmer, Tr, For pneles XEAG e A"f;’“
7~never nixed for langwhge or other academic learning Mot Men Fioneds

8-other (specify)
N, - (10 4.7 si'arldents)

- 17.2 Students are grouped for language instruction: | 17.2__ 0
(mark all that apply) A-more than i the time B Less than % the time
- O-not specified o ‘ - : ‘
1-total class:

2-small ‘groups (specify size)’
3-individual instruction .

D ettt e ——t

17.3 Criteria for grouping: : : Students o
O-not specified - I Non Eng  II Eng dom I]ilEng dom
G - don BT BT

I



\UfMarte culiurally eppropriale 101 lLi—-4L cuilure
(specify how this is delermined) . Frwc“\ - cONnaditn
8-are cross cultural
S—commercially prepared and published in the U.S.
10-are translations of U.S. texts
are coordinated with materials used in the regular subject
curriculua
12-other (specify)

16.5 The specific bilingual/bicultiural materials used in the language 16.5 |
component are: ‘
O-not specified -
1—xerox attuched-page and document X£ Aox (5 a - e

17.0 STUDENY GROUPING

~~
17.1 Student grouping; mixed or separated into domlnanf language 17.1 3’ S
groups: %;ark all that apply) (,)’9.“ ¥s
O-not specified - WX 0 sw“"/"
Pupils of both linguistic srouns are: , . \(9.'9 && o\\
1-always mixed for all learning l,b V(‘
2-nixed for language learning - e‘\"" \N\ N \(b
mixed for some academic subject learning- §
4-mixed for non-academic learning; art, music, gym, health
separated for native and seccmd ldnguage learning into .
dominant language groups
-6-separated for most acad mic subject iearning into dominant -@N A N
language groups F(,[ ¢ Tromed v hmer, Fr, For r,\m,ales XkNj \9
T-never nixed for language or other academic learning ND1L MU\“’""‘
8-other (soec:.fy)
n.a., - (o0 ... students)
17.2 Students are grouped for language 1nstructlon 17.2__ 0

(mark all that apply) . A-rore than ¥ the time B Less than 4 the time
O-not specified ' ' ' .
1-total class
2-small groups (specify size)

- 3=-individual instruction

————— s s

17.3 Criteria for grouping: : @ygénté
O-not gpecified I Non Eng ~ II Eng dom nlﬂng dom
dom EMT " NEMT

|

Yy age
by native language
~by dominant language

4=by language proficiency

‘U:I‘
(ex. level of reading sl:ill)
n.a. not applicable

* ( &o E. dom/NuIT),p
1o T T ’wl’ suitibili *} Sor Bediily Cwl—ere& c\e\ss cability We\s)

#8.1 Student Tutoring is: (mark all that apply) 18.1_ -l l
no-not mentioned : ' '
O-type is not specified
1-inter-ethnic (I/~EIT student tutors HIT students)
2-intra-ethnic (M-ZiT student tutors N-ZIT)
3-done by older children (cross age)
done by peers (same age)

@other (specify) |-ter o0 L\‘ C\'U‘ék
18.2 Paraprofessmnals or aldes give tutorlnc or instruction as follows. o
O-area not-specified ‘ 18,2, 2, 3, ¢
* 1-inter-ethnic (WN-EIT aide tutors HIT student) - :
>in the acqusition of native language skills '

%}Jm the acqusition of second language s,.llls
\jln other academic sub,]ects ‘ .

evE -1

|| H~

——————
——————
—

We———
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List of Instructional Materials 1971-72

Yedla

- Grade Purpose of Title of “Lang. Pub. Yr. Author
Level Material Material .
1-3 Fr. for En Avant - Fr.  ~ Nuffield 1968 Spicer. Teachers' test
J "Anglos" R ‘ . Grant wvisuals, sound tapes
' ) : ' i . ﬂﬂ uHo ) ’ ’
1-2 v " Laguna Fr. -~ Fr, ,,wmscoNnvw '68 Hmmmsmnm. test
~Lang. Series Ed. System Records-filmstrips
. Stu. records.
1-2 Fr. for Le Plaisir : Fr. W.J.Gage '62 Bussiers  Textbooks
"Francos' d'apprendre Ltee.
1~-2 o Méthode Boschet Fr. Loudaac '59 - Boscher.  Textbooks
ou La Journée Chapron o
des tout petits
1-2 woow Je Veux Lire @ ‘Editions '67. Bussiers  Texts and
. (Méthode de ] Pédagogia Workbooks
lecture G, : K
Spontanée) P,
1- "oon Méthode Fr. Le Sablier '68 Préfon- .Textbooks-records
"Sablier" -+  talne Workbooks=-picture
- cards, etc. ,
3 v . .momwmmw Fr. Editions . '68 Cards/Poems )
Illustrées . Studia _
3 "o Heureux Départ ~ Fr. - Centre Edu~'66 Jughon &  Textbooks and
T Uvret catif et" Milhot -Workbooks = ‘
‘Culturel o . ‘ « o7
u turel. \umm B

Aruitoxt provided by Eic:

E




List of Instructional Kwnon».m....m .....ow....luw

Crade Purpose of  Title of Lang.  Pub. Y. . Author Hedia —
) Level Material Material = = , : :
k [y . . . . —
wMW " K=5 ) mnm:mr.. for Las Jeux de I & ~ F. Nathan . . ‘ Various games
e vd N : Francos - Fernand : V & visuais
Ol . Vocab. Nathan ; . ) .
Math _ S o S
1-3 .mn.m:mr for Ensembleg- Fr. Centre de 67. Ouellette  Workbooks
S Francos Nombres o : Psychologie : ’
Math Symboleg et de Peda-
: Numériques .- . gogle
~ : 1-2 - ESL for Conversation Fr, " . " 67 Filteau &
~ : Speakers Anglaise 3 ‘ . - Villeneuve
_ n of €rench  T'alde de = .
M o . . .H.Hammm
v K-1 ESL | FLICS-ESOL- . Eng. . ACTFL 69  McClafferty
Sy SESD Guid .
Y. K-3 ESL Oral-English; Eng. Economy 68 Thomas & @ Teachers Guide
....,n.\w . Learning A Zad . - Press * - Allen . Workbooks
- / Language ) . : . _ M»nncuo_nun.mn_
i 1-8 ~ ESL . Pronunciation Eng. Regents . 47 Clarey &
6 Exercigses in S . . Dixson ]
~b English . Co
K=§ English Sights & Sound Eng. .  Random -68 - 0'Nell  Books, Cussatte -
Language - House " . Tapes
: aﬂo i c. : - , ’
o 1-5 L Selections for-  Eag. Regentg 66 Finochiarro o
‘ ‘developIng Eng. ) - & Lorenda Gmm
: Lang. skills S e e e e R !
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5 Mikerials

R
. . . Grade Purpose of Title of Lang. Pub. Yr. Author Media
. i Level  Material . Material : ' S )
H J 1-2 _Eng. hmsmp mnm;,wmmmr ) Eng. wwmmsnm . 56 -Boggs &
. L . Arts for by-Step ‘ R Dixgon
- Biling. with Pict..
Q. 2 Eng. Lang. Dimensions 99 Eng. New Dimen- 68 . Puppets
Arts : sions 1in * Manual-logs
Education filmstrips
' records
1-2 Eng. Lang.
Arts Specific Eng. Barnell sLoft Workbooks
: Skills Series Ltd, . 68
m K-5 rwsm. Arts in Lang. Devel. Eng. " " 63 Sm "
A Eng. & Fr. Film Series :
1-2 Both Eng. & Fr. Peabody Lang. Eng. American 65 Dunn & Visuals
Lang. Arts Kit . Guidance . Smith Puppeta
. , - Tchrs., Gde.
. Hnnmﬂnos
4 1-2 Eng.Oral & The Magic of Eng. Harper & Row Vinson - Workbooks
Written English . . . " Tchrs guide
Skilis for Workbook c
Bilinguals .
1-2 Eng. Phonics Alpha One Eng. New. Dimen- - 69 Reiss & Eowﬁvooxm
slons : Friedman filmstrips
C records etc.
3 Eng. Reading Readers Digest Eng. 'Readers Student mooru
. V : (Students) Digest
e . S o ’
— 1-2 Eng. Reading  Systems 80 "Eng. - Borg/ Warner _Hmwnruwm anr»bo
- : ﬂdaounm 5
Y : -
i-3 Eng. Reading Audio/Flash- Eng. _mHonnwouhn. uwmmrnhnmn o
. Futures Inc. ’ special ngnnw

cards-Reader

Bhnv»no rL

tE

fod by ERI

rov

Toxt

PArar

¥
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1.5

Grade Purpose of Title of Lang. Pub, - Yr, Author Madia
Level Material Material - 3 B
1 Eng. Reading "Read" Eng. American 68 - McKea et Textbooks
. Series Book al " Workbooks -
2 " o Reaching " Scholastic Logbooks
Up HMagazine reading bks.
‘Tecords etc.
1 " o Initial . " I.T.A wcw.‘mu. Mazurkiwicz ﬁonwroorm
_ Teaching Tanzzar “basic rdrs.
Alphabat . R
\ , ‘
2-3 " " The New Basic " Scott-Fores- Robinson et textbooks
o Readers B man 65 © al " workbooks
1-2 " " Miami Linguistic " D.C. Heath. textbooks
- for Biling. _Raaders o workbooks -
‘ ‘ tchrs. guideete
3 " " Peanut Butter " " " 70 mtwuv:nuo records and
. Boy books
2 Eng. Reading . ST . N o
writing-spell. Writing Road to " - Whiteside 62 Spalding phonogram cards
. Reading : tchrs. manual
. spellirg words
1 Eng. wmmauwm foy Individualized " ‘Economy cassette tapes
bilin-monoling. - Reading institute Press workbooks
for slow learners tests =
1 Eng. Reading for Durrell-Murphy " ‘Harcourt & ;vwomnmsamn
biling-monoling. Phonics Practice Brace ‘teaching
Prcgram device
1-2 English Lang. Arts Wollensak Teaching " H. B. 70 Cassette
Math-Soc. Studies Tapes-Lang. Arts .+ Educational - tapeg
o Math-Soc. Studies . : worksheets O

.Anummawwo tapes)

.

\Ul

1

Aruitoxt provided by Eic:

.
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LIST OF INSTRUCTIONAL MATERIALS 1971-72

W

Purpsse of Title of Lang, . Pub, Author ‘Media
iiaterial Material .
2 Eng. Social Tales of Eng’ Cathedral .wnnonam
. Behavior The Wise : . filmstrips
01d 2wl tchrs. guide
'1-3 " English-Math Elementary " Addigan Eichala textbooks
Scheol o Wedley ‘
_ Mathematics ,
1-3 English-Math Culsinaire " Cuisinaire Gattango individual ]
Rodsg ‘noavme_. o boxes of rods
of Ansif kasghiors
danual

Q

IC

"E

Aruitoxt provided by Eic:
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i 18 3 Parent tutoring: (mark all that apply) 18,3 ’VGO' i

no-not mentlonea '
O-type not specified

. 1-inter-ethnic parent tutoring is used

| 2-intra~ethnic parent tutoring is used

| ;

Parents are trained to become tutors for their children:

'3-in the home by a home-visiting teacher:

4~in an adult education component

5-in .school through observation and guldance of teacher
6-as parent volunteers wio tutor durlng the school day
7-naterials are provided for use in home by parents
8~other (specify)

19.0 CURRICULUY PATTERNS : ' ' ‘ 1 9(?_,i.l,_6_.

The stated curriculum patte.n of the bilingual projoct:
1-Except for inclusion of N-E{T instruction the curricultm is
otherwise typical or regular, for this state.
There aro other modifications whithin the curriculum of the
bilingual program vhich differ from ‘traditional, tvplcal curri-
culun such as: (mark all that apply)
2-a non-graded «¢lassroom: pupils of different age® are
grouped  togstlier during part of the school day &:(34_
@flexlble or modular scheduling Iz 21 ~se£ Yerof open classwom

small group instruction oy be e o VN A2l b-r

individualized: learning
open classroom.

"~guiced discovery and 1nou1ry
8~a curriculum which is both child and subJect-centered
S-others (specify) .

10-if the program includes act1v1m\es which complement
experiences children encounter in the home, copfunity
; - and through mass media i.e. TV, describe beloy: amby e
; el 18 wcmwweédw’°”
‘Oc( V\bLes 1070 o‘(’ rf;rvtovc,é a‘a% cmcer‘\' _? et used -

PR
ength ok Mo elass depends on. "HM— needs d— —\'(Aw\’ Q\f\ \\ oud

20,0 COGNITIVE DEVELOPIZNT = “Hha Course.

20.1 Cognitive development in early cnlldhood grades is fostered through:

O-method not mentioned 20. 1_4_273;4‘_;
ﬂi}structu;ed enviriomment rich with materials chlld can Manipulate ‘

order, compare, match for perceptual-notor developmenﬁ
2)non-verbal materials, such as lontessori materials froi which
children can learn sensory. dlscrlmlnatlon, natching, sgériation,
~ counting, addition, subtraction.
3-labeling and discussion of concepts related to tlme, gPace, distance,
position . ‘ b
K ‘,, 4~labeling and grouplnv actu“l oHJects to learn classxf;catlon, o
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7-naterials are provided for use in home by parents

: 8-other (specify)
. -
15.0 CURRICULUK PATTEIHS : 19.(? ﬁ ,2 6 .

The stated curriculum pattern of the bilingual projcct:
1-Except for inclusion of N-E{l instruction the curriculim is -
otherwise typical or regular, for this state,
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curwri-

culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages ‘are

- grouped togzsther during vart of the schwmol day L _(_
@-flexible ol modular scheduling 7 < rofl OPC“ Q\QGSMM V=
smais group instruction gLl seexe m:‘.e/! 1o b~
indjividualized learning Moy betome am F.
open classroom

7-guided discovery and inquiry
8~-a (,urflculum which is both child and subject-centered

S-others (specify)
10-ifthe program includes activities which. complement

e}:perlences children encounter in the hmme, commumnity _
an(l through mass media.i,e. TV, describe below. V’A sMbe
(s le divders ¢
(oq y\b‘l'% 70 /’:0 o‘(’ ;emovmt‘, a\ow c,cy\ﬁgp# ‘FLMMB‘& MDYG.‘O used
. + 1‘;\/\ \& M
" \cr\fl\’\ ot -\’Lq [0-*5 dﬁP%&g on dhae neels vl—- »\'(«\u

3 20.0-COGNITIVE PEVELOPITNT whe course.

20.1 Cognitive (levelopnen‘t in early cplldhood gra&es iz fostered through:

O-method not nentiomsd 20.1
structmed enviriomment rich with materials chilld can manipulate

order, cc»mpare, match for perceptual-notor development
non-verbqi materials, such asillontessori materizls from which
childrenigan learn sensory discrimination, matehing, seriation,-
counting ,* ‘addltlons, subtractioh.

3-labeling ‘:nd discussion of concepts related to.time, space, distance,

position | ‘ ‘
¢ Y _~ 4~labeling : tnd grouping actuzl.objects to learn glassification;
grouping ub,]ects with common attrlbutes and la.'bellng their

Y1 -
«} o attributes (i.c. colors, sizes)
s direct exgerience wf processes of science thromgh discovery, using
MY Ynaterials rather than text; active experimentstion by child uith teacher's

T‘()' _ 1dunce, tinther then tozcher denonstmation
@ rect experience of math through dlscove"'y:*:':bher than instruction

7-other (spec\ Lfy Or Xerox) p. no. “and documents
ﬂe,e, Xexoy 163,,..\3

's

H . !1
o 20. 2 Cognitive develq\omen‘l. in later grades (grade 4 and above) o O
O-—method not nem\,loned )
1-specify or xm\\_.\x Pe no, and document
L.a.-no grale 4 él§r'1ater grades
. 1
k
.
A

\

.-
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-Their.classes will be directed toward the greater 1nterest

-of the Chlld and all the activities w1ll contribute +to the full

development of the chlld s potentlal.

They w111 not impose on- tha'hhlldren 2 rigid structure, but
rather 1et the children act and dramatlze, respecting their own
ilndlnlduallty.' Small groups‘engaged in.different activities

will 'provide ﬁﬁe chila. enough varlety to feel at ease and,

‘ '-.
L

consequently, put h1m in an 1deal 31tuat10n to .express hlmself
in3he language that seems to hxm,moet.approprxate to his presemt
eltmﬁmlon. '

_ﬂbachers w1ll ‘be expected to-test the materlal they are

‘u34ng}and to: modlfy it accogﬂlng to the feedback in co-operationr

with ‘the. proaect d1rector. '
]
', Ibachers w111 be made more and more aware through 1n~

- service tralnlng of the culture of their students, Sessions in

ot L I T

-8engitivity training, that will be planned during the pre-school
"._’.\—\\
,perlod S wWill glve them an insight of the reactlons of a Chlld to

‘his envlronment.

Tbachers w111 keep in close contact with the blllngual
communlty. Here. agaln, parents functlonlng as teacher aids can

help the teacher.
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l - Because the ‘desire of the: administration and faculty of the

Mascenic School is to make learning relevant by assessing the
needs of the individual child, the district has reonganized the
elementary school. In the recoyganization, the "feeder" school
will bsgin implementingrappnmaches;similar ta those :attempted at

“the Mhscenic Scheol., ’The‘@heénwille Schools ‘kawve B=envdesig-

jpractices in‘the:elementary area,

One school was chosen:in-the dlstrlct in. order-to easily
facllitate change w1th1n ~the entlre dlstrlct. Thome taachers
aesirlng to 1nnovate thelr‘iEé&hlng will be tr=msferred to the
:schools in Greenville. .As .a. mzsnlt the bllzngual Program and-
the open approach to learning sshould complement onme::ancther.

T— Belcw is a descrlptlon of” “the Mascenic Scbool'which should

' glve a perspectlve to the reader in order to undemstand the

"openness" projected for the-target schoolz

The Mascenic School: encompasses grades e through
'twelve. These grades ‘are thoused within an. "apan*concept"
building contalnlng 65,000.:9quare feet., Within this

. amount of space, seventy per cent of the interior walls
{ -have been removed.

Because of the removal of the interlor walls, the
buildlng is quite flex1ble. Movable dlviders-allow
_1nstructors to adJust class size for eithef'small'group
or large ‘group 1nstruct10n._ Thls adJustment 1s easlly ‘

* accomplished by pushing the dlvlders and chalkboards to
the desired location for'sn appropriate class size.
| Often the learnlng areas are open. Ihat is,
classes are in progress w1th few d1v1ders d1v1d1ng any

area. Wlth the loss of VlSIble and physlcal d1v1ders,

ERIC R i



I q O students and faculty become more alert to the needs of
each other. ’ '
"Even though the bulldlng is quite 1nnova,ive, a
_traditlonalsprogram could function within such a struc-
ture. The program which has been adopted by the admin-
| 4istration and faculty of the ﬁascenic School is one
-@# o ' * " which allows:for a great deal of flexibility and
| innovation. TThe program evelved out of a workshop
with the faculty. | -
Out of this workshop evolved the following
~ schedule: The entire year is broken into four quar--
-"ters each comtaining nine weeks. The quarter is
divided into ‘three, fhree-Week periods. = Each three-.
Y week‘periad has three ciasses‘of twe hours each
(8: 30'10 :30; 10:30-12:30; 12:30-2:30); six classes of
one hour; or twelve classes of thlrty mlnutes. The
length of “the class depends ‘upon the needs of that
L child and the course. Normally, however, most classes
F‘M‘ble‘ Schedul "j meet for two hours every day for three weeks. At the
_end of the three week period, these courses are dropped
and.the'secendwblock.bf three weeks begins. This

4continues through the nine-week quarter. When the

L

able to provide a number of alternatives which would

child does not have 2 class, he has unstructured time.
With the above schedule, “the Mascenic School is

‘not otherwise be available. However, with a schedule,
not always are ‘the needs of the individual children
_met at the timerwhen they should be met. As a result,
the faculty and. administration are. contlnually eval-

~uating and plarning for the next year; so that all
needs of all the chlldren mlght be met. ‘

, In the tentative plan several changes are already
planned. First:to better meet the need of the children
and to utlllze-staff more eff1C1ent1y, the middle |

E ' ‘ S school will be organized around two teams of four

teacher specialists (English, social studies, science,

and mathematlcs) Aldlng each team w1ll be two teacher




. lq '0 . assistants as well as a clerk. :
© - Hopefully, the team situation will allow more
flexibility‘a3 wel1 as intégration of the subject
matter areas. To m)ake the integration more 'relevant, "
- the student will also have the option of Jqdustrlal
- arts, mus:.c, art homemaking and pPhysical education.
.. The possible ‘changes for the high school are now
under consideration by the students,. faculty, and
‘administration. By a careful sort:mg process, I am
sure those functions of the school Whlch are bene~
ficial will be kept and those which we can improve
will be improved.




Uy H"T?\ L Nt F ?

It would geen evidenr that Haccentc heas the experience and cthe expertise

to continue such developuset om & v.ational €onsortiuz ievel specifically-

rcr.Fréne:i. - e | | Fg’é e

D. Ihe 5PDA tearxiwg Conter

An activity Cehttvad Classroam has been iﬁpiemented in conjunction
with the University of New Hampshire's E P.D.A., Exparienced Teacher

FelloWShip program on Earl: Childhood Education. The center is staffed

by five teachers who are :esponsible for 18 students. The team is sub-

diviJed into two subteams. The teams perform three major types of
act vities.

 1. Classroom responeibility'at Sacred.Heart School.

r2. iearning,experienoe at U.N.H. |

'3. Peripheral responsibility at Sacred. Heart School.

Team -
‘;"_-Week" — A : _ B
1 S N Qiasoroom ’ I a ﬁ.ﬁ.Hfj
2 7 Classroom : ' Peripheral
3 | _ U.N.Ho . ) Cizosroom.
4 | Peripherel : . ; Clesaroom

During the peripheral week the team carries out assignments received

'0t the University, studies, and prepares and develops materials and
-programs fox the classroom. Time is also provided for consulzation

between the two teams, individual'help for students testing and other

activities.

2-134



" that the learning'is uaderstocd and in the group he is to join for a

.specific purpose

Pg ! 6?

Process and . roduct Evalustion Program Strangths:

The classrvoxu L: extremely well managed. Children are extremely we.

motivated, are alert and responsive dewonstvate concern for their fellow

students, ave basicalily self disciplincd and aware and responsive to tha

" rules of good benavicr. ' , | . ' g

There is a purpoceful pacing of learnine wodified to meet each indi-

vidual student s needs, A multi?media approach to learning is uaed with a

v wide Variety of teaching appreoaches provided including auditory, kinaes-

'thetic, visual and tactual« Chlldren'are allowed to use 2 variety of

methods toc demonstrate their mastery including writing, explaining, drawing,
and discussing. The material available for instruction, both in Prench
and‘English are adequate and include testbooks, films charts, records,
tapes, resource people, ~.nixsheets, games aud manipulative devices.

A varilety of f;i’—evaluation-processes are. used by the students
although this component is in need of strengthening.

The c1assroom environment encourages and supports conscious decieion

nrte "~

etudent recognize alternative means of achieving the goals and by helping
the student retognize the consequences of possible alternatives that: he
takes. Students are encouraged to make decisions conceroing materials to
be used, ‘in the approach to learning to He used, in the determination of

the order that material is to be used, in the ways they can demonstrate

A variety or learning groups’ are‘set up depending upon the sk1ll to . :

be learned These groups are formed around the goals and objettives of

the program around the learning needs of individuals, for the purpose of

K haVLng ideas compared contrasted. analyzed or explained. The grouping is

extreneﬂ flexible yn s12e ‘cow Os\tton <1 purpose.
7 r P purp

2-135
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APPENDIX VI
Mono §& Biiingual Team of teachers
Sample Lesson

Science for the elementary school.

* Based on experience and observation. In grades 1 and 2,
there will be more observation, manipulation of objects5'and
infuition, Procedqres will bé‘geared tb'the level of the
studenfs. Children of this‘age reason with their hands, are
.practical, and will be initiated in the enriching practical
experiences as they explore their environment.

‘There will be time for obsefvation, guestions, éearching
in books and in class activities tg prove what has been
discovered through téaching téchniéues,

As with.sdientists, childfen will observe and analyzé in
their own manﬁer. Teachérs,'howeVer,iwill establish a time-
schédulé, create a stimulating atmosphere, let childrén
fafmuiate their own questioﬂs, will encourage individual or
sméil grdupqwork until satisfying.answers have been arrived-
‘at by the students.l Teachers will - be éuides rathér than
.- lecturers. | o

Previews of the following days activities will be -

i mentioned before the next lesson. ‘ ' 1

"The Animals.

Objectives: For first and second grade -students

1,l To familiarize students with aniﬁal life around




eh

a pond - their natural habitat.

2. To utilize the exploratlon and the discovery
methods to permit student observation of
animal life through films - and make them
aware of their particular characteristics and
ways of behaving. Use of French and English
throughout the lesson.

Film - To be rented through Audlo Visual Center, Unlver81ty
of New Hampshire, ANIMALS IN THIER NATURAL HABITAT

A) STUDY OF THE DUCK : The flatness of the body, the oil
which covers the feathers, the webbed
feet, the long, flat b5ill.

B) STUDY OF THE FROG : Examination of webbed feet wet skin,
' protruding eyes, and stlcky tongue.

C) STUDY OF THE TURTLE: Steering attention to the shell, hidden

ears. Scenes of the turtle's motlon on
land and in the water,

s
The teacher w1ll Prepare students Jless 1ntellectually
than emotlonally in order to motivate them through an cctive
interest factor. She will tell them, e.g., that they w1ll
see interesting animals, askiag them to guess which anlmals
will be observed, and then write at the blackboard the names

of animals students have guessed correctly.

Viewing of the Film.

After the Program: Review the list of animals at the
board to'identify the students who had guessed correctly their
names. Let students speak among themselvea on the program
they have v1ewed leeral'expreSSLOn will be encouraged.

Speak with the group concernlng adaptatlon of animals.
to thelr natural habltat A typlcal teacher questlon mlght

be: "Why do the anlmals we have seen llke to llve near a pond?"
‘ The chlldren will have heard new vocabulary words or

o expre881ons whlcn Lhey will need to use ‘in dlscu331on'

.. o
70,
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- to‘be an inhébitant of a water environment.
- the fur, the feathers, the smcoth skin,>the shell.
- +to have a flat b§dy
- waterprcocof feathers
- webbe¢ feet
- the duck's flexible neck
~ awkward gait of the duck on land,
- gracious on water
-~ domestic and wild
~ membranes 6f the webbed feet
- rough skin
- hibernation

+ .
- nmnests - egg-laying

For those students unable to express themselves orally,

there will be other means of doing so in dances, mimes, songs,etc.
: , °S

Supplementary Activities.

Linguistically, vecabulary acquisition is an objective of
this lesson as wéll. This:may_take place the following day,
after‘children have expressed_thémselves and acquiréd a scientific
concept. | ‘ .

kFolléwing day£

Exercise:

The dog says: "I'm a land animal".
What doss the‘duck‘say?
And the_horse?_

'Dbes the cat'have-feathers?‘ Orlfur?-

71
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And the ddg?
And the parrot?

Etec.

The teacher says to the class: "I'm a frog., When I see
an enemy, I go hide in the water".

To a student- "Andiyou, my friend the turtle, what do
you do when you see an enemy?" .

The student answers: "I hide myself in my shell,"

This question may then be replaced by others like "When
i'm hungry---; "When ﬁinterACOmeé—-—‘;"When I want to get

somewhere in a hurry---.

*

72
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21.0 SELF-ESTZR; - 21,0 J3 19,12, 20 |
.#+L+'—+,

Stated methods of project compenent expected to increasg sclf-esteem:

- e - .

no-self-estecm not mentioned as an objective
O-self-esteemn is an objective but nethods not specified
Teacher encourages pupil to verbally exoress his feelings:
i~through role-playing
2-puppetry
3-language-experience approach: students dictate stories from
their own experience ‘
4-teacher accepts, acimovledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, nusiec, dancing .
6-teacher provides experiences in vhich the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways '
7-teacher provides experiences leading to corpetency and
success
8-teacher provides experiences where occasional failure is
aclmovledged as part of everyone's experience; second .
attempts are enconraged E -39
)-other (specify) (xerox or suimarize) document page #E Dee R [Ta
30 Madeline honmder:: o Hoyd Homme {egram . I-H4:a0 - BT )7C
Teacher provides experiences inpupil self-direction and acceptance of
responsibility, such as: Sec also
pPupils act as tutors for other pupils -
puils have some options in choice of curriculum £.2- I35 see YeRoy ||, -
Pupils choose activities from a variety of interest cente:s v
13-older puils participate in curriculum planning and/or
developient
14-pupils write a bilingual newspaper for dissemination to the -
' . cormuni ty
15-other (specify)

22.0 LEARNING STRATEGIES | o i 2.0 T

1-The project mentions the following specific learning strategiecs
as important for reaching a particular ethno-linguistic group: ‘
(specify or xerox) L ‘Document and Page no. - PIL,"'/g
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici~
pates rather than directs all activities and students or grouns of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

O-none mentioned . ) ‘

'Se..t XeRDY lob-p
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L-tacher accepts, aclmouledges ideas and feelings A '

5-teacher encourages non-verbal sxpression of child's feelings 2
through painting, nusic, dencing

6~teacher provides experiences in vhich the various weys that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different’ ways

7-teacher provides experiences leading to conpetency and
success . )

8-teacher provides experiences where occasional failure is {
aclmouledged as part of everyone's experience; second

‘attempts are encouraged : - 29
—other (specify) (xerox or summarize) document page #E L pee MR TR
50 Madeline tmyer: & Uoud Homme {cacem I -7 /"¢

TeacHer provides experiences in pupil self-direction and acceptance of | is o
responsibility, such as: ' - Set als
(O-pupils act as tutors for other pupils .
((Ppuils have some options in choice of cwriculum P- % I35 see yeppy o
Dpupils choose activities from a variety of interest centers T
i3-older puils participate in curriculum planning and/or
developnient ‘
14~pupils write a bilingual newspaper for dissenination to the
' courunity ‘ |
15-other (specify) : :

22.0 LEARNING STRATEGIES ' - a0 T

1-The project mentions the following specific Jearning strategics
as important for reaching a particular ethno-linguistic group:
(sperify or xerox) ., Document and Page no. = pl?—"'/g
Example: Navajo children resist participation in an authoritarian, ,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

O-none mentioned -

cee Y b-¢

23,0 BICULTUZAL CCHPONENT

23.1 This program is: ' 23.1 &,‘{’ b
1-bilingual alone . : - S
&bilingual and bicultural ‘
3-bilingual and nulticultural
. O-not specified as to which of the above
£ren ethnic studies program is included in the bilingual program
5-art, posters, yealia, crafts of both cultures are exhibited in
the classroom ‘ "
" A)language and cultural. content are integrated
“other (specify) ‘




. Development of a Positive Self-Image

% WPN

Instruction T : ' .

For too long the Franco-Americans have been ashamed of
their cultural and llngulstlo differences. Speaking French
was not permitted in some schools, but it is the language of the
homes. Most parents feel uncomfortable when speaklng Engllsh'

consequently they adopt a clannish attitude and have a tendency

~to cut themselves off from the Anglo communlty. _ -

12

In the classroom children 3hould mix as much as poSSlble,

‘but it Seems dlfflcult to make an issue out of it. It is best
_if the children Join a group where they are happy and can
express themselves. Consequently, the greatest freedom must
be granted to the children, when asked to partlcipate in class
‘actlvlties. The o0ld pattern of tables and benches in 1ows is
‘not appropriate to this type of classroom. Music, art, and
Physical education classes are very practical for this type of
mixing; sc are games. ' This is probably the best opportunlty
that ﬁhlldren w1ll have %o teach one another.- The acceptance
'of both languages as vehicles of expression by the teacher ard
the manlpulatlon of concrete objects whose name is glven in two
languages helps create a cllmate of confldence necessary to the

development of the chlldren 8 personality.#*

*Blossom, Grace and Webb Mary, The Teaching of FEnglish as a
‘Second Language. ‘ * C :

13
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CI-l C) "Language development aecompanies the general all-around
development of the child. TIf the child is happy in school and
is enjoying many pleaswurable experiences, he grows. If he is
unhappy and repressed, his intelieetuai growth is retérded. It
would seem &hat the challenge wouldhlie in a classroom enviren—
ment sufficieetly stimulating to expand the child's vocabulary
-and to stretch his language pewersrto furnish positive help in
the use of the language end-listening, in direct relationship
to all experiences of the school day. Too often home language
is that of impoverishmentf"* |
. This confidence will help the child te feel freer to
express himseif in the native tongue in a cross cultural group.
jSpontaneous expression will be encouraged to a maximum, and
the child will never Ee‘laughed atkbecausefofvhis language.

S ':A constant éaSsage from one language to anothef on the part of
the teacher will ailow.children’to expend their vocabulafy and
their sentence pétterﬁs and, therefore, enable them to feel
more at ease and to be able to choose between tWO poss1b111t1es
to- express themselves. Dramatization will be a means of
developing the chlld'e poise and confidence in his native

language.
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RUCTION 'CULTUKE AND HERITAGE 1ST, 2ND, 3RD GRADES
’ :2‘?; () _(self Concept) 40 STUDENTS

1 PERFORMANCE OBJECTIVE:

All children faught in their native tongue will maintain or increase

their gelf-image or self-regard as measured by a standard measure

and a teacher rating scale. ’

EVALUATION:
All firstygrade students will Bé rated on the Coopersmith Behavior
Rating Form in September of 1970 and May of 1971. All students in
grades 6ne,»two, end three ‘will be given the-Coopersmith Self-Esteem \/
Inventory in Séptémber end May. The items will be analyzed by the

project director.

PROCESS:
The project director will provid: inservice training for teachers
concerning the reinforcement motivational work of Madeline Hunter
‘of U.C.L.A. aqg\g}oyd Hommg‘of New Mexico. Teachers will provide

reinforcement for children towsrd positive self image.

.2 PERFORMANCE OBYECTIVE:

| The biliﬁgﬁal child will value his ﬁaturai heritage ﬁs expreséed
in e positive desire to learn more about his'cultural heritage by
readingﬁmore French bodké,‘viewing filmstrips, and other dudio-

visual materials from the resource center.

EVALUATION:

The teachers wiil keep & checklist of material sigﬁéd,qut.ﬂ This

Provided by ERIC

i Q - . ' ,
ERIC checklist wiil be analyzed by the evaluator and reported to the



INSTRUCTION CULTURE AND HERITAGE ' lST, QND; 3RD GRADE
_ 2 3 O ' (Sel1r Concept ) L0 STUDENTS

Project director.

PROCESS:

The classroom teacher will uti;izg;kggnyigg_modi;icatioa techniques

developgg;bzhypppe:to increase th@_éhii&ﬁs,%ﬁlying Of his natural

%eri?f&ge . ) 3

—————

5.3 PERFORMANCE OBJECTIVE:

EVALUATION: .

A. A parent survey questinﬁnai?e, brepared by the evaluator,
will be senf to thebparents of all chiidrén in grades one
through three in Septembef, 1971. The questionnaire will
ﬁrcvide base;iﬁe data and will be anelyzed by comparing
bilingual and monolingusl children; ‘The Project director
¥vill send the qﬁestionnaife by mail. The gvaiuato} will

:apalyze the results anq report to the pr@ject director.

B.’ The teaéhera will keep anecdotal records to be reported .

to the director and the avalusgtor,

PROCESS:;

et e————

Pﬂ 17 d
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23.2 Cross-cultural awareness: 23.2____!__‘___
If project mentions specific values or nodes of tehavior of ‘
N-Fil culture, please swmarize below: (or atiach XeTox)
foundé in docuent _ [ page it _axk—

O-not mentioned

—— e B mertrme = F a.)

N “_I

23.3 1-if project mentions efforts to decrease ethnocentrism in _ P
either or both groups, describe below: (or xerox-document page/ iF)
O-none mentioned

g -2 AU & hildrim i\l de mastmie O enerensed
: 0 e
A3y Bk M Trames ~imer . ailtune v Covanvum 4‘3 .

23.4 In the bicultural compenent lnowledge of the N-EIT culture 2% 4. q,C .
‘ involves (mari: all that apply)
O-no bicultural componeni mentioned
1-Humanistic aspects of swlture: Penls and valiues, literature
(oral oy ‘m‘iﬁten‘)ﬁ apirtevenent of particular reople or politegl
novements : :
2- Historical-cultural heritage of the past--contributions to art
and science
/ -'Deep' culture: femily patterns and contemporary way of life..
Itemization of surface aspects of g @@um&zy—-geﬁgrapmg dates
’ of holidays etc.
5-A specifie culture &hly ®.z. one Tndian tribe
Various fduﬂ_’cu*re»ss)of same ethnic/linguistic group (i.e. Spanish-
spealiin eoples e (W Fiow & ,
7-A thirdgcfﬂ.tﬁre difge(re;l\%‘}.‘rom 1?m£‘lc“;;' IILI’I(‘A Mericom
8-Other (specify)

23.5 American culture is defined: . 2345 $ .
O-not specified _
l-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of Ainerica~-mul ticul tural
contributions of various ethnic groups discussed
other(indicate document and page number- for xerox) or
elaborate in your own words :

NS ~Ra Conkrusked with frameo - Paveriewn /Fronch ¢snadion

| i A X
| 24.0 COILIUNITY COLPORENT
| A . ” , '
i 24.1 Bilingual libraries are provided for: : . 241 /
O-group not specified '
Y Poroject children vestuvee enker has Fr. bepk
N 2~adults of the project community £ 29
v 3-teachesrs
g\é’ $ no-bilingual library not mentioned A
B ) 40" s : . - . : s
;Q‘q ¢ @ 24.2  Mn ethnic studies library is nrovided for: : : 4.2 ' _—
% \_”)  Q-group not specified :

N Droject children
2-adults of the project community
3~teachers L ‘ C -
no-ethnic studies library not mentioned



_’i‘:~A | E x\\ _ .i B '::éj ,1é?1?3( f
2 3 . L{ E 3. Develcpment of Attitude : _ ,

Hhtrocuction of ?rench Canadian meterial. We must keep
in ming that the native cﬁltcre of these children is French
Canadian; and not French. The Canadian Research Center in
Ontarlo has developed some material on Canadian hlstory and
’culture for the first grades of the elementary schools

Parallel to thls, we will 1ntroduce Amerlcan hlstory.
The approach will be based on Similaiities rather than on
.dlfferences. An extensive use of charts, maps and p;ctures
wWill be required -in this bPresentation,

The final step will be to 1ntroduce by means of Storiegs,
comparlsons, examples taken in the 1oca1 area, the contribu-
tion ofﬁthe native culture to the culture of the U, 8.

F;eld trlps within the state will be organized to
broaden the outlook of the chlldren and make them aware of

dlfferent aspect% of thier own culture~withvwhich they are

" not famlelar.

D. .Staff

we w1ll expect our teachers to be flelele and w1111ng to

experlment and innovate in the classroom.

17
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Page 19

24.% Provision is made by the school for informing the parents .33 | %ﬂ’“ ,B
and comrunity about the progran through: (Mark all that apply)
O-method not snecified
no—no provision for informing community
1 blllngual nevsletter
2-. monolingual newsletter
O 2vs sent to mass media,
4-if articles included with project, check 4
5-bilingual fliers sent home
formal meetings
informal meetings open to entire comunity
8-neetings conducted in both langueges
home visits . okdaops —i?
Okother (sp Ciﬁ])“q&lb'-\’\SML PY“M\..&\.;‘,“&“ DEMDN$‘{'VA Hon 9, W P
project director personally involved in. prog’-:am
dissemination, spec1fy hov

bevblo'psb:ssm:ms-\:m P 50w » See xerox \fa -

24.4, Community involvement in the formulation of school policies .
and programs is sought through: 24,4;&__’_3_’1}_”‘1 ,/ f
O-type not specified ‘
no-not sought : |
1-existing comumnity groups working with program
B}bilingual questionnaires
3-community-school staff comnittees
commnity advisory groups
5-formal meetins open to the entire community
6-informal meetings with commumty gloups \mr\es _Aﬁ ,5

(Dother (specify)sehool | St'\'S uness - Yelep
pl“OJeCt director personally s see 8 1nvoivement of comumity ¥ Aing
-in program, specify how \\ QM wa
\b\:) V\\et-\mb w\M\ av &30y ewmm H’-ee v pecsma 3 n‘mrm,

spee X éms’rmc.hon of ‘)Q“““"" B g |

24,5 The school keeps informed about community interests, events and Y
problens through: = L L5 2'3
no-no mention of school seeking to be informed about conmunity o
- 1-meetings wpen to the entire communlty conducted in both
languages
community representatlves to the school
b111ngual questionnaire sent to the home
L-home vis Lts by school personnel
5-0ther (snecri‘y) ‘ :
O-method not specified




-tormal meetings
informal meetings open to entire community

8-neetings conducted in both languages
home visits : ops —1>
other (specify)futic ~VtSWAL prvse,r\\—o_\»\mbs, T)ZlV\oﬂs*"m tions, workda P
project director personally involved in progzam
dissenination. specify how ‘

be_ vg,loPs DFSSEM-'M)'\':W\‘ P (oG .: See K erox \§ o, —

2/.4, Community involvement in the formulation of school policies .
and programs is sought through: : 2%y S ’X ' lz,lq’/‘/
O-type not specified ~
no-not sought '
1-existing community groups working with program
Lrbilingual questionnaires
3-commumnity-school staff committees
comaunity advisory groupms
5-formal meetins open to the -entire community
6-informal neetings with comnunlty groups ,AQ” s
i) other (specify)school | v‘s,.h - PZT \poreness — -\-e\e_p“\w‘e; m/-"l\"‘_ﬁ
(8)project director personally seelis 1nvoivemenu of community ~
in program. sphecify how-

b‘j meeting with avesoy eowam: Hree + pecsoma
g? gevises Constiuckioof ﬁses&imm ce

\\b equd—nﬂbh pacends

2.5 The school keeps informed about community interests, events and 2
problems through: Y e Q'
no-no mention of school seeking to be informed about comnmunity
1-meetings open to the entire community conducted in both
languages
commmunity representatives to the school
3 bilingual guestionnaire sent to the lhome
4-home visits by school personnel
5—other (s‘)ec:u.y)
O-method not specified

246

24.6 The school is open to the community through:
O-not mentioned '
no-school is not open to cormunity for coimunity use
1-opening school facilities to the community at large for use
after school hours and on weeliends
nroviding adult education courses
3-other (specify)

25.0 TP ACT ‘EVALUATION

25.1 Pro Ject nentions descrintion or dissemination .of the bilingual :
progran. through: ‘ 2541 ._.L—
newsoaper articles -

2-radio pr ograms

 3-TV prograns S Co :

' 4=video-tapes B o o . :
5-films B ‘ 4 , - S ‘
'6-v1srbors to ebse:ve thfa p7‘0grum C ‘ ‘ o
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XIT. Dissemination

New Hampshire has a number of centers with high cencentrations
of Franco~Americans. In Manchester, the largest city in the state,
nearly sixty per cent, or approximately 5C,000 are Franco-Americansh

The parochial schools have mad: valiant efforts to Preserve
.the French language, but they have felt the pressures of high costs
and nany are closing their doors.

Such is the case in the town of Greenville, New Hampshire.

In June of 1968, 161 children transferred from the parochial to
the public school. These children were receiving = day of instruc-
tion in French--grades 1-8. In this town alone, over 90% of the
population is Franco-American. They understand and speak the
French language. ﬁhking'the total pqpulationlof the three towns,
the figure breaks down to some 42%. Canadian families’wnich have
'recently immigrated to the Mascenic Area now number 25 with con-
tinued recruitments expected by the textile\industry.

New Hampshire has its share of ethnic groups, who come under
the category of bilinguals. Tn the June 13, 1965 issue of the
Boston Globe; Mr. leonard Lerner, Canadian Affairs editor, quotes -
the latest U. S. Census Bureau flgu*es to stress the large number
of' Franco-Americans in New England

The total number of Franco-Americ%ns now residing in New
Hampshire is 105,653.' These‘persons were norn‘in Canada or have
at least one parent born in Canada. ,Thereva;eﬁalsokthird and

. fourth generation Franco~Amerieans whe have kept their language.
\ " The number of Franco-Amerlcans 4in the U. S. is estlmated at five
.\

\ ,mllllon, accordlng to census flguresu-thls 1dent1f1es the need

,\ - for dlssemlnatlon. : ;“ T : -
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The iiascenic Area, with ita hich counennicavion of pooulation
w1th French background, has made the commitment to institute a
truly bilingual progsam-—grades l—lQ, and to work in conjunction
with other agencies such as 0.E.O., PRC.TECT FL. ST 7', the Adult
Besie Ed: ation Program,‘Title I Project, and Model Cities Project.
A commitﬁent,on the part of administrators and the School Board
has beenfmede. The Manchester, YWew lampshire Mbdel Cities Projeot
is elso presently working to develop a demosstration centereto
service the large numbers of recent immigrants from Canada, Uru-
guay, Mexico, Cﬁba; Puerto Rico aﬁd Creece, Jany industries in
the MancheSter and Mashua Area arve recruiting personnel across
national borders. _Chlldren ot' these faprilies are attending public
schools ir. these cl?ies.- Identified have been some 600 school-
age_children‘in these two‘locations who heve difficulty in English

! 1 N . . ' ) .
communicative skills.

" A. Objectives

“l. To develop a cadre of educational leaders in New Hampshire ’ -
.wWho are aware of, and skillful in, the use of the concepts
of the, proceqs of change. -

ST I S B RO . FR SN .
- ‘s— .- e o~ e e s ad o g verm e A At e

2.  To deVelop other sources of fuvdlng for sections of thls
project. Thls‘woald include PL~89-10, Title III, local
" funds, PL-89-10, Title I, OEO, foundations, Consortium.
of New Hsmpshlre Uhlver31t1es and Colleges, and other
“sources of funds.

3. T develop a communidation~system to the comﬁunity.

y, To develop a communlcatmon system from Mascenic to other
schools., - ‘

£. To develop commnity understandlng of the prOJect oy
‘ using volunteers. :
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¢. Professionals within the system, to arouse in-
terest of the middle adopters.

d. Research reports'on_the evaiuation program for
the innovator.

e. Observation of the bilingual program and testi-
mony of teachers to provide evaluation for the
early adopters. -

Rubin, Brickell4, Wood, and others point to the need for
designing dissemination (planning) to encompass the
various levels concernec with the change. Rubin speci-
fically called in his Washington speech for-a dissemina-
tion program which sought sut:

a. Inncvative teachers in the system.
'b. Powerful people within the community.

c; The;vested:interest group.

, § .
Phase 2 -4 Diffusion to the other schools.

Kurt Lewin. in his model for changed proposes that change
is a threefo¢d process involving unfreezing the system,
moving the system,- and refreezing the system. Untreezing
consists of creating dissatisfaction with the present
movement brought about by inducement or reward and
refreezlng consists of 1nst1tut10na11zwng the change.
This model'w1ll prov1de the framework for dlscu881ng this
project. o ‘

A

- @,__.,,....,..’.._..,,._,.._ e — A e em b At o

a. Uhfreez1ng.

The unfree21ng of the systems 1s based on +he strategy
‘suggested by Mbrphet5‘

e Finding multiple points of entry'
2. Identification of specific entry point
3. Establlshment of a temporary system

- The mul+1p1e entry p01nts which suggest thcmselves
are to aim our diffusion at the student, the' teacher-
guldance counSelor, the agm1n1q+rator , or the com=
‘munity. The choice:of a target will be dictated in
part by the commmnicator available;. if a student is

.- - available who has participated in ‘the project, com=

- munication will be aimed at students, if teachers
have had an involvement we will. use’ them to commun -~
“icate to other teachers, ete. :

56
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As we attempt to choose targets, we will follow some
basic principles as developed by Miles and Rogers.
From Miles’ the follOW1ng prlnﬁlples will be utlllzed:

l. The strategy selected must prov1de low threat.

' 2. Awareness of the social groups to which the
target clients attitudes are anchored. Draw
the change agents from these groups.

3. Alter your communlcatlon strategy to fit the
partlcular group. At times we may use speakers
from an important reference group, open-~ended
discussions, {ilms, observatlon of the project
in operation, etec.

RogerSB suggests that clhange agents should concentrate
their efforts upon opinion leaders in the early stages
of diffusion. It is important to kmow what Kinds of
communication would be. effective with this group.
Again Rogers9 prov1des a valuable guideline in his
deseription of the value system and communication
system of the 1nnovator. high risk, reference to an
external peer group, and utlllzes mass media as a

" source of information. :

b. Movement Stage - | . -

Phase l - Use of a temporary structure - (model
proaect)

An advantage of - the use. of temporary structures is that
it allows the: new organlaatlon to remove itself from

-the conStralnts -plagced on-2- eow“lex~ rganization by . .

the dynamics of the conflicts arising out of ‘the need
to meet all four functional imperatives of an organi-
‘gzation S1multaneously. The temporary structure can .
‘emphas1ze goal attainment and. adaptation, virtually
ignorlng pattern malntenance ard 1ntegratlon

yIn the early stage it is lu ortant that volunteers
part1c1pat This ;s easjier in a temporary structure,
“or a school within a school. This design results in
‘a cons1derable lowerlng of resistance to. a new con-
cept since . those who object may remove themselves ‘

. _from all threat arising from the proJect.,f '

el e

Phase 3 - Transfer to local schools

The next step in the prOJect is crltlcal gettlng the

'schools to take steps to transfer the activities from the

temporary system 1nto thelr own’ system.; Paul Buchanan's
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concepts prove helpful. He postulates some basic concepts

for organizational developmentllis

i. HRelationships among people and amoﬁg roles are
1inks which join individuals together as func-

tioning teams.

2. The effoctiveness of improvement efforts is en-
hanced when they take place among the following
conditions: The efforts are planned (a) by the
members themselves, (b) in response to needs

which they identify from analysis of their or-
ganizations, () under conditions of mutual

trust and respect, and (d

concerning the effectiveness of thelr efforts isi

;Evailable.

) where feedback

~

' The project design will build upon_these postulates of

Buchanan. The basic strategy als
the work of Chinl2 who identifies
change: . '
1. Fmpirical-Rational strate
. 1s based on reason and ut
the change is reasonable
it is adopted. This appr
to jnduce the commnity b
" low risk project.

2. Power-Coercive strategies
. form with compliance as t

Power in the form of resources, additional training

opportunities,‘prestige,

. 1_.~;;1 e -thig projette oo

o draws heavily upon
three strategies for

gies in which the approach
ilitarianism. . Because

and has obvious utility,
ocach is in this project

o enroll students in a

based on power in some.
he fundamental outcome.

ete., will be utilized in

P U S
R S —— Cgem e pa - -

3a 'Nbrﬁétive—Re—eduéative gtrategies are direct

interventions based on a.
theory of change applied.

consciously worked out
to" individual behavior

in small groups. ‘During this process emphasis

will be placed upon opening the channels of
,communication;§uponAtheHCreation of shared per-

spectives and perceptions
lishment of a new.peer gr
that in the normative-re-

leading to_the estab-
oup. Bealld points out
educative process the

leader mist select techni@uesjbased"qn'the‘neéds
of the group and on the ends desired. The internal

sidered such as the inter

and external dynamics of the group must be con-

ests: of the group members,

their drives, skill, inhibitions, blocks and
frustrations. = Beal further points out that the

dynamics of the group . mm

st also be considered

,when'techniques;aré'determined{ Factors”such as

58‘;‘
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group size, standards, controls, identity, -ete.
These factors will be conside: ed when the actiwvities
in Phase 2 are developed. The observation group
and its activities, the composition and size of
the action dlSCuSSlon groups are examples of
- gituations in which this knowledge will be applled
Beal suggests that the consideration of indi-
. vidual and small group factors are not enough 14
-that forces acting on the group from outside may
well effect the options open. These will be
identified and considered.

C. Institutionalizing the Chunge

Part 1 ~ School within school

The basic strategy for institutionalizing many of the changes
will be the development of schools within a school. This
design is based upon the implications gf Carlson's typology of
service organizations15, Carlson's work suggests that a loecal,
conservative community is more likely to allow a new program
into a school if'each individual family, child, teacher and
edministrator could exercise control over his participation.
A voluntary innovative program overating within a traditional
school provides an- opportunlty to satisfy the resistance which
‘ results from 1gnor1ng Carlson's work.

Part 2 —‘Full Adoption

The final stage - full adoption will be difficult.,  Strategies
based on normative-re-educative tecniques such as sensitivity
trainlng ,'creat1ve problem solving, etc., will have to be

' ‘developed. Careful consideration will have to be given to
'1dent1fy1ng techniques for handllng resistance to the project
from‘both the profeSS1onal staff and the communlty of the
target schools, : A

L]

i

*Maine Pace Project. o . -

, Cooperatlon efforts have been . formulated with the ot. John
‘Valley Project - Title III, where:a consultant concentrated
~his: efforts in th1s area,

O o ,}J

e N

O N T
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, ' ' ‘ ‘ . page:- 20 :
25 2‘Progect's impact: 25.2 O -
1-Project mentions that other classes in the school, but
not in the program have picled up methods or i c1‘c,er1al from

the bilingual progranm .
2-Project mentions other schools in the local educational, system
have started bilingual prograns
3-Project mentions that a University has instituted teacher -
training courses in bilingual educatlon to neet staff devel—
opuent needs

26.0 ROLE OF EVALUATOR

» 26.1 Evaluator has field tested, on a group of children who are of :
‘ the same language, culture and grade levels as the chlldren in 4:)
the bilingual program: : : 26.1
- O-not nentioned T
1-published measures
2-staff developed measures
3-staff translations of gubllshed measures
4-staff adaptations of puollshed measures

———

-
26.2 Bvaluator has personally observed stuqents in the program: : 26.2. &, O
'O-not mentioned : 7
no-never
1-once or twice durlng the year .
more - than twice — '
%—-regularly ¢ Pa $3 oo~ %Q}YW{A’O\AN a LS'UJQJ( lU"\
@-other (specify) obhsexvwion ot opem L \ \oss
| M Xened e : ( E -
26 3 f..valuator has met with teachers: > '3' et ‘ 26.3 I
. " O-=not mentloned ‘ R A 2-138 ' T L

. po-never : :
' ‘ @—once or twice during year -—C.fi--é".’:,
‘2-more than twice ‘

- ... 3-regularly - e et e s
@-othef (specify)’ evo\\uo\-\wn ML‘\' */D( Tnlerviaed each ;{oej\(
27.0 EVALUATION PROCEDURE | L€ 2=

27‘.1 - O-not. spec:Lf:Led . ‘ 27.1 ! -

a)—A comparison group has been chosen
2=A comparlson groty will be chooen

27.2 - O-not spec:.fled (marl: all that applj) ‘ - . 27.2 [

‘ @-Pre-tests have been given to prOJect group or sample ' :
2- o " owill be - IR T e
3—Post—testo hilave been given. o prOJect grou o; sample ‘ :
b " will be & ? - E - -l_'LD‘
_.~. §.Pre-tests have been glven to comparlson groun : \
C e " will be :
7-Post-tests have been glven to comparlson group

8-— " will be ' : ‘ : f

Reﬁenxr),\ % bl»oS;Qph\j xero{ O.ob e_,
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IN TRUCTION CULTURE AND HERITAGE

1ST, 2ND, 3RD GRADE
, (Self Cuncept) - Lo STUDENTS
J"D | | S

5 4  PERFORMANCE OBJECTIVE'

The students taught in thelr natlve tongue will develop social

skills as demonstrated by assuming personal re3ponsibility

They will learn self control. They will learn to part1c1pate

in, and be accepted by, -the peer group. A teacher-made sociogram-

will be used,for evaluation.

EVALUATION'

A teacher-made soc;ogram will be made for the three flrst grade

classes in September, January, March and May, and the results

o e

PROCESS:

The classroom teacher w1ll prQV1de activity centered periods
which w111 prOV1ae a vehlcle for children to practlce self

control and part1c1pat10n.

wiIl Be- analyzed and reported‘to the evaluetor; ‘. :

>
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