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. Bilingual educaticn applied research unit 0.1Project No. 207
project b.e.s.t. ' ' :
n.y.c. consortium on bilingual education

RIEIE o
CONTENT ANALYSIS SCHEDULE VERIFIED by project -
FOR BILINGUAL EDUCATION P.i0GiLiiS

nesearch Assistant _ Joan LaNoue /msS. . Date 4/24 /T2

o.oVeme of Project Bilingual Education Project for Navajo
' ) San Juan School District
0.3 Address of Project ?.0. Box 218

0.4 Monticello, Utah 84535

05 STATE | | 0.5 .20
1-Alaska ~ 11-Louisiana 21-Oklahonma
2-Arizona . 12-iiaine 22-Oregon
2..California 13-Hagsachusetts 23-Pennsylvania
4~Colorado 14-Michigan 24-_hode Island
§-Connecticut 15-~tontana 25-Texas
6-Florida 16-New Hampshire (2G2Utah
7-Guarn : 17-New Jersey 27-Vermont
8-Idaho 18-New Iexico 28~Na.shington
G+TI1linois 19-New York 29-Wisconsin
10-Indiana  20-Ohio 30~Other (specify)

4.0 Pii0JECT HISTORY, FUNDING AND SCOPE

1.1 Year Project began under Title VII:
see 97 - ‘ 1.1 __2,7___“
Project 07 - 1670
No. 1 = 197

2.0 FUNDING (Hark all that apply) ‘ :
2.1 (D-Any PAION funding of BILINGUAL program, if Title ... 2.1,
VII continues or expands that program
C-110 prior funding mentioned .

2.2 Year prior funding began 1965-66 (Title I, ESEA). 2.2 _19. 5

2,3 Prior bilingual program rinvo%ved: _ ' 2.3 e
(Tyearly childhood (Pre K+ % |
-clementary studer®s (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding: - - , 24, .
; (P-local - 4-university o

(Gstate Gfederal (specify) _ . .. ....ooe

3-foundation G—other (specify) _ o ..

s e e s

R T s s LI L. U

2.5 (AyCONCURRENT funding of progrem(s), if cooperating 2.5
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B J.3 address of Project __Y.0. Box 218 e
0.4. Monticello, Utah:  84535"
.05 STATE 0.5 .26 __
1-Alaska 11-Louisiana 21-0%:lahoma
2-Arigzona 12-tiaine 22-Oregon .
3.-California 13-Hassachusetts 23-Pennsylvania™
4~Colorado 14-tichigan 24~_hode Island
5-Connecticut 15-lontana 5-Texas
~ 6-Florida 16-Hew Hampshire (3GUtah
7-Guar. . . 17-Hew Jersey 27-Vermont
g-Idaho 18-Hew texico 28-ile.shington
Ce«Illinois 19-Newr York 29-{isconsin
10~-Indiana 20-Ohio - 30-Cther (specify)
1.0 P:i0JECT HISTOY, FUNDING AWD SCOPE
1.1 Year Project began under Title VII: . 9
see g7 - (1969 D 1.1 “hmjl_~_‘_
Project o7 - . 1970 :
No.: 17 - 187

2.0 FUNDING (ifark all that apply) . 1
2.1 (Dny P..ION funding of BILINGUAL progran, if Title , 2.1
VII continues or expands that program
O-no prior funding mentioned

2.2 Year prior funding began 1965~66 (Title I, ESEA) 2.

g

N
W

[}

]

]

:

i

4

2.3 Prior bilingual progranm invo%ved:
(Jyearly childhood (Pre X+ X
2-elementary studerts (grades 1-6)
3-secondary students (grades 7-12)

O-not specified-

2.4 Source of prior bilingual program funding: 24y, :1’2’§'
(P-local 4-university '
(state G=sfederal (specify)

3-foundation b~other (specify) __.

2.5 (%)-CONCURRENT funding of progrem(s), if cooperating
with Title VII program
0-no concurrent funding mentioned

aS]
.
vt

2.6 Concurrent program cooperating with Title VII involves: 2.6 _1{“_
({early childhood (pre K + K)
elementary students (grades 1-6)
econdary students (grades 7-12)
teachers
O-not specified

2.7 Source of concurreat funding, if corperating with Title VII
programs ‘

- - 2.7 122455
Talocal i‘ed_eral (SpeCif:y')Tltle I & Head Start

Utah Div.

" of Indian state ther (specify) _vocational Education, Adult Basic Educa-
. Affairs--  \S-wniversity = <&~foundsilion pu~viert 0 tion
. Edqucation Progr ' ' $66,500
- 2.8 TRET i tle VIT grant (first year only) 2.g #00,500.
! 2.5 Total funds for concurrent prograi(s) cooperating with | . 2.9 .59 ,000
Title VII (first yzox) , o : -
3.0MIf a UNIVINSITY is vorking with the Title VII srogram, ‘ 3.0 __ L+

. © . specify vhich: _ Brigham.Young U,
[ERJf: : O-none R |




L O SCOPE of PrGJECT

page

4+ Numbers of sclhiools 1nvolvea in Title VII progren 4.1
1-one L-four O-not specifi ed
2-two 5-five :
(Bythree 6-other
4.2 Totel number of students in »rogran A.First year 4.2 A
B.Second year B
C.Third year G

4.3 Grade level of students in program; muber of classes per
grade and total number of students by grouped grade levels

(by second year)

Dominant: 7 54 - ..

Number of Number of
‘Grade Classes _ Grade Classes. ..
PS-PreSchool T-grade 7 _
(rndgtn 7737 -grade 8
PSK 81 __TOTAL NC. students PS and K S9-grade Y e e ‘
B TOTAL students gr.
%grade 1 S 10-grade 10 _ _ __
grads 2 3 1l-grage 11 . __
3~grade 3 e e 12-grade 12
f-grade 4 C ___.. TOTAL students gr.
5-grade 5
6-grade 6 -
A 129 TOTAL students gr. 1-6
4..‘4@1&11 classes graded bl
2-A11 classes ungraded
3-5ome classes ungiraded
If ungraded, specify ages or g gredes grouped together:
5.0 P2OCESS VATIABLES - STUDENTS (SOC.L.OlIngUILSth)
5.7 Students Dominant and NVative lann'uage interaction and
cultural affiliation (Indicate nuaber of students in each -
category and specify cultural affiliation’ in box)
(Circle any information which is inferred and write INF.)
"I Non-Fngligh Dominant 1o+ Enplis h Dominant 5. 0
1, Total [T N-EDom - NEmIT II.B-Dom - NEMT | _
Non-English i . E o o NE doi: ' T
Hother Tongue _ ‘ . ’ N"ﬂ"IT.
' o i e e e v e s e e e e s e e e e - EdOTJII
2, Total 11, E-Dom - mir , TET S
English ‘ S |
Mother-—Tongue, o 56 Z~Dom T
’ e ) HAT 2
I Total Hon-Znglish  II Total English Total I-Dom

‘D>01zxinant:.__,'__56 . I= IT1-- II

R
131
210
_300 est.
7-G
10-12
L
Ho, 23... _
154 73
."56~-¢27
56 - 27




grade and total n\mber of students by grouped grade levels
(by second year) '

Number of Nunber of
Grade Classes _. : Grade Classes__.
PS-PreScliool . __ _. T-grade 7 ____ .
ndgtn 3 G-grade 8 .

<

PSK. 8] __ TOTAL MC. students PS and & G-grade v . . .
B . _.._TOTAL students gr. 7-$

%grade T B 10-grade 10 .. __

srade 2 O © 11-grade 11 _ __

3-grade 3 , 12-grade 12 .

/-grade /. - C _.._.. TOTAL students gr. 10-12
5-grade 5 T

_6-grade 6 -“ :

A 129 TOTA;T:“‘sTﬁ‘ﬁt; gr. 1-6

_Z,.._A@All classes graded A
2-A11 classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped together: .
5.0 P.OCESS VANIABLES - STUDEHTS (Sociolingl.listic) ,
5.1 Students Dominant and Native language interaction and
cultural affiliation (Indicate nuiber of students in each
category and specify. cultural affiliation in box)
(Circle any information which is inferred and write INF.)
2 Non-Englisl Dominant |- Anglish Dominant 5.0 k Ho, f.
1, Total T  N-B Dom = NEIT II.E-Dom = NEIT | , 154 73
Non-English P - ' ‘ oy NE des T T 7
o i \
Hother Tonmue, _4 , i booN-ET
' 154 | - |
' { - E dom 11 e
2. :o-t,a:!_ 1T, E-Dom - FHT : MEHT 1
English <L A
Hother-Tongue, 56 | ZDom 1. .-56 .27
.. 1 BT 2
I Total Hon-inglish IT Total English Yotel Z-Dom .56 - o7
-Dominant: ninant: = - 11, g
Dominant: 2154 .. . Dominant: _ 56 ... IE IIl 2
XIY: Hon-Inglish Dominant .. . . ... .| English Dominant = .. .
N-EF Dom N-EMT E-Dom -  N=IMT
Non-English . -: Ilxample: a native Spanish speal:er| Ixample: a native Spanish ‘
liother- Tongue | who uses Spanish in most contacts| speaker who uses Spanish only in
though he may !mow English - familiar contacts, and English
B TS | in all others; school, work.
NoD Dom - EHT I-Dog - B
vy ; C )
English Gxample: (rare) a native Dnglish | HErarples: |)a native I.spealing '
Mother Tongue |spealing Puerto lican child, " acculturated Zmerican who may
iborn in Wew Yorl who returns or oy not lnow a second lang.
:to Pucric iiico and hecones ' 2)a native E. -spealking
) ’;Spanish dominant 1 liexican~fmerican child who has a
Q - T v 7 ‘ aininal receptive !mowledge of
B 3 . Spanish, but has a Latin culture
; affiliation ,
¢ ' . .
‘ ‘




page 3

5.2 Cultural or Ethnic identification of target students in progran

by anumber and & of each:

Indigenous Americans: hmber Per

(3 tavajo n. 154 73 P
A2 Cherolee A2 .. . )
A3 Other (specify) K3 . ;3'
A TOTAL No. of fmerican Indian 4 _ . e
AMnericans of other ethmnic bacl:zrounds:

B1 llexican-American B1._ . o ‘Nﬁ
B2 Puerto-.iican B2 __ .. e
B3 Cuban B3, ._ 5
B4 Other Spanish-American .
(svecify) Bh ... e
B TOTAL No. of Spanisgh- B .. L5
spealring  Anericans
C Portuguese-fmerican C ... i ~%
D Tranco-fmerican D___ ... B _%
F  Chinese-American Fooo e BB
G. Iskino ¢ T Ty
H Iussian E “”-_“ﬁ
J Other I A e /3
I TOTAT, number of N-EIT target : )
students 154 T3 %
5,3 Ethnic identity of English mother tongue students cther
popwlation, if specified, by number and per cent.
Bl e e e Bl e
B2 @?_%.3%0 52 36 I
I1 TOTAL number of T students o
other than target population 20 21 5
5.4 Students' native language or mother tongue if DIFFEIZNT
from dominant language
_ | (specify)
Dominant language Different Native Language
1-English e e . .
2-Spanisgh e e .
5.5 Students' Dominant Language and,Extent‘of Bilingualism

Doninant language g'Nunber'of‘Honolinguaﬂ
of students in program | Sludents

i

not Fo.

Tumber DR

Cent of
Total Students

Nuaber

if inferred,
check (w/)

o -t

than tax get

PR )

Sud N

Per Cent

......

Husber of students Bilingual
to any extent

pl not . -only llstenlng spearlng.
“spec.; comprehension tability




o el can-Anerican ) I L
B2 Puerto-.lican B2 . 5%
2 Cuhan B3 _ . .

ol Cther Spanish-American ‘
(swecify) B4 . e

E TOTAL Yo, of Spanish- B o __.. L »
spealzing Anericans
C Portu'uese—Lmerlcan C ... L5
D Franco-American D __. ... LS
¥ Chinese-dmerican Fo_ %
G Isl:imo ' G . ... 5
I Tussian E 5
J Other J 5

I TOTAL number
students

of H-EIT tarset
° 154

5.3 Ethnic identity of English mother tongue students v than target

population, if specified; by number and per cent.
B2 foglo 2 59 L A

II TOTAL number of MIT students

other than target population 56 27 o e

Caaime s PR - e ee

5.4 Students' native language or mother tongue if DIFFE‘“’”

O

ERIC

. Aruitoxt provided by Eic:

fron dominant language

Doninant language
1-English
2-Spanish

5.5 Students!

Dominznt language !
of students in program |

504, _ A

- —iert e e e —

(specify)

Dafferent Native Lanpuage [Number. — Pexr Cent

.. 4 wes R

Doninant Language and Axtent of Bilingualism

Ifuber of students Bilingual
to dny extent

luber of lfonolinguali
Students i
: : !

Huber s not o, %l not . only listening:spealing
i spec. . 3pec.,; comprehension tability
‘o, % 1o, %
I) 56 . English 27 0. o
A . l;erican o o 0 - U
~ Indian __ - L o o N ) S
sy vevjo 75 77 g dgmeers o e
A2 ... Cherolee R o o
A3‘m'” Keresan L . U o Tt o o
A4,~_ . Other (spec.) _ . o oo T T o
B __ ... Spanish o o - o o T - o
c Portuguese . R e B o o
D . French o . i o o N
F ... Chinese .. S R )
G ___.. ZBEskimo . i L - ) T
H ___ iussian R . i - . o
J ... Other (spec.) . . o ) o




5.6

5.7

v
3

5.10

5,11

6.1

6.2

6.3

.attached Xerox for chart e

Fecruitment of Students: 5.5 5
0 = not specified
1 = Znglish liotier Tongue - il .iother Tongue

Students are recuired . cate in the bilingual progran

2 = Only N-EMT are required to take program; MT's participation
is voluntary )
(3~ Both EIT end U-Z#T participation is voluntary (to date, no one has
refused to participate)

Proportion of EiT pupils in project area: see Chart C 5,7 _over 50%

L

n.s~ nnt specified on the chart

Comnunity Characteristics (marli ally that apply) 5.8 _ff“ (100%)
0 - not specified ' ‘
1 = inner city-ghetto

major city

= small city, towm or -suburb

rural ©  (non-farm)

other (specify)

A, Socio-economic status of N-E.T participating students. 5. A, 50=T4%
(indicate specific percent of low SES)
B. Average family income, if mentioned Be NS
n.s. .not specified
Socio-econoncinic .status of T »participating students 5.10 _._0-10Q%.
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no EIT) 32% of county on welfare--95% Navajo

0C =not specified

Proportion of migrant students in project 5.17 _none.__.
(Indicate specific vercent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SUTVEY

Project states that a sociolinguistic survey: 6.1 I 1 .
: I for IT for I .0 .
H=ILT proup BT groun ‘
@)vas nade . e

2 will be made
0 not mentioned

[T

If a sociolinguistic survey was or will be nade, 6.2 1 3. ...

mark all groups included: | . ..0...
. © I N-EMT IT ELT

(Dpavents = 1.

2 children

3 teachers

4. community

5 others .
" (specify)

- vt o s et s s Ve

et rots st s [

~

Language doainance of H-iiT groups (checl: A__parents, B children, C__ teachers)
will be determined by the extent each language is used in different donains ‘
through various neans of cormunication. EE ’

e.g. specify extent descriptively: never, sometimes, alvays 6.3 4 X . . _




RN e D P S bt vt 7 S A A i P AR S ' -

0 - not ‘specified:

1 1nne;. cﬂj—vhetto

2 major city

3 = small city, towm or suburb
&>~ wural  (non-ferm)

5 7 other (specify

5.9 A. Socio-economic status of H-ZT participating students 5.9 A, 5D=T4%

(indicate specific percent of low SES)

B. Average family income; if mentioned . _NS_._.

n.s. _not specified B
5.10 . Socio-econoncinic .status of IHT marticipating students 5.1C .. 0-10%.

(indicate specific percent of low SES on the blan’:)

n.a. - not applicable (no HIT) 32% of county on welfare--95% Navajo

00 =not specified :
5.1 Proportlon of migrant students in project 5.11 _none._ ..

(Indicate specific percent)
n.s. ~not specified

6.0 SOCIOLINGUISTIC su:vayw

6.1 Proaect states that a sociolinguistic survey: 511 1 ..
1 for : II for II ..0...
U-I6T pooun - BT grown
@vas made - b e U

2 will be made
o not mentioned

b e ww e

6.2 If a sociolinguistic survey was or will be made, : 6.2 1 31 ..
mark all groups included: _ < 1T 0L,
T N-IMT 11 T
(Dpavents R
2 childien . .

3 teachers

4. comrmanity

5 others
(specify)

[URa [ESRTPS )

o~ it ot [ RO )

-

5.3 Langmge doainance of H-ZIT groups (checl: A _parents, B __children, C__ teachers)
will be determined by the extent each language is used in different domains
through various neans.of cormmunication.

© see e.g. specify extent descriptively: never, sonet:uaes, always 5.3 A X ...
 ~attached Xerox for chart 4o B
- USE NCH-ENGLISH LANG. USE TIIGLISH Co .
DOMAINS: LISTENING' SP_EAI_QING k) IITGHI;LITIII LIS“““IILIG uPuAAIHG_Y !‘@IN_G_ Q}‘I_LT;'I'T.I'I-I‘G_?
1 Home o XL X ,_m_.p_.“.._..“-p._-_JL-_-J--,.X”“.N.-w..........
3 School . . ; . e e -
4 Vork . e - —_— o e - - P B
5 Vocializgdng 1 e e e i .
6 Helﬁhbmhood' A SRR SRS DR D 1
-7 f.le-TV—radm .-.Z-..... . R | N
8

Hagazines new‘ﬁ
9 OtuerS'

(specify)

¥--22% never
50% sometimes
27% often

T T T T T O T T T T T T T T I I I B IR AR Tt I VSRS S




SN

fathers were rated as speaking English "'fairly well" or better while
-less than one-fourth of the mothers could communicate well 1n English.

" “Over one'-fourthv of the mothers neither speaks nor understands English.

-.3poken "often". The date in the following table from his report also

BowesNien ¢-3 . Ya
Parents Llewnguaqge Usoge Suev
the San Juan School District,'* conducted by Kent D. Tibbitts during

the 1967-1968 school year. Of the Navajo studewic attendin.g San Juan
‘High School during the school year, 40 per cent of their fathers had no
formal education and 59 rer cent of their mothers had never enrclled

in school. As indi- zted .ue following tables, less than half of the

e  oui- g%

Ability of Parents of 1967-1968 San Juan High |
School Navajo Students To Use The English Language

Per Cent

Ability Rating Father  Mother

Very Well - ' 14 12

Fairly Well | o | 27 12
NotVeVryWell Co o | B s o2

Only Understands. But Does Not Speak English 12 | 22 - 4
’Dc“)es N@t Unde;sta.n'd' Or Spe'ak. English At All R 10 28 :

The bilingual problem is further emphasized in the Tibbitts report

-

when he found that in onlj about one in four Navajo homes is English

indicates the s: verity of this problem. It can be noted that English

'is "never' spoken in 22 per cent of the Nav"ajo_ homes.



6.4 If not included in survey, how was student's

determined? I IT
HemAT BT

(IFinferred bv nne of .nane

2-estakl: testing of students ___ . ... .

3-assessed vy infornal mesns (specify how)

4~not mentioned

st s - tams

6.5 - Sociolinguistic Survey includes: (checl all that apply)

6.6

6.8

609

I?, P4l

An analysis to determine if an interlanguage exists
in the community, (e.g.; a mixture of two languages
which serves as a single system of communication for
a group of people).

1-yes

O-no

Attitudes toward maintenance or shift:

H-ENT parents' attitudes toward maintenance of child's
N-EHT in particular domains of use or complete shift
to English

yes
0-no

HIT parents' attitudes toward their children's learning
of the N-EIT language '

Des

O-no -

Children's own attitudeé regarding the second language
they are learning and the speakers of that language

Dryes

. O=no

3*

If not included in survey how were parental and/or
community attitudes toward N-ZT maintenance
determined? :

1~will not be assessed

(@2iill be assessed; method not specified

3-has been or will be assessed by method other than

——

language dominunce 6,4 I 1

sociolinguistic survey (specify how)

*2-taped interviews & through Parent Advisory Council

6,10 1-After sociolinguistic 3urvey ig made, how does it influence
program? (specify) (e.g. transfer or naintenance instructional

/- Resulted in the establishment of curriculum
committee to develop A-V culturally oriented

RiC

wll Toxt Provided by ERIC

O-not mentioned
o 7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by
(indicate non-Inglish language in each boxz)

programs

curriculum.materials

page 5

DY

IIH_l_.“ﬂ
6.5 0
6.6 L
6.7 1
6.8 L
6,52

6' 10._—.1_... -

musber in each category:



a group of people).
1-yes
O=-no

Attitudez toward maintenance or shift:

6.6 H-IIiT parents' attitudes toward maintenance of child 6.6_m‘}~f*»_
N-EHMT iz particular domains of use or complete shlxt
to English
Ves
O-no

6.7 T parents' attitudes toward their children's learning 6.7._ 1
of the +»-AIT language
(Dyes

0-no
6.8 Children's own attitudes regarding the second languege '6.8_M_} _
they are learning and the speakers of that language
(yyes
O-no
5.9 If not included in survey hov were parental and/or 6.9_2

cormunity atviitudes Lowaﬂd h—EhT maintenance
determined?
IP, p.4l 1-will not be assessed
(ZDW111 be assessed; method not specified
3~has been or will be assessed by nethod other than
sociolinguistic survey (sne01fy how)

¥2~taved interviews & through Parent Advisory Council

6.10 1~After sociolinguistic sufvey is made, how does it influence 6.10_1
progran? (specify ) (e.g. transfer or naintenance instructional

prograns)
_ . /- Resulted in the establlshment of curriculum
O-not mentioned committee to develop A~V culturally oriented

7.0 STAFF SELECTION , curriculum materials

7.1 Linguistic background of project teachers, by nubber in each category:
(indicate non-Inglish language 1n each box)

. Language dominance not specified ~ (if any information is not
X Mother tongue not specified specified, cross out that
_X_ not specified whether monolingual or bilingual heading and complete the
Cont. 71 rest of the chart)
A-lionolingual  B-Bilingual 7.1 %
I M E Dom, |- oo 5 N £ T P
me g w8 Nevedo I B9 .50
- 11 E Don : D T ITI A9 .50
& 1 Bilin-  EMT Ne 2 Aslo iy | T g0 7
cual 7. B Do e I ————
Specialist lNEMT N= | N= o3 A —
- b IIl B o .
A Total Humber B Total Number A9 50
Mogol;ngual Bilingual B EZ: Eﬂl
SIS @ R - ..9__‘*....‘ : N 18,

Total Mumber
of Teachers : :
e nee18.. Feb, "7l (March 13%) Progress Report

" s N

‘ 1 Eng speaking :
. each class <l bilingual - p.2 Cont 71, p.1 -
EKC

wll Toxt Provided by ERIC




page 5

7.2 Linpuistic background of project aides or oaranrofcssionalsu by number:
(indicate non-English language in each box)

1_X Language dominance not specified (If any informaticn is not
p.10,Audit2 X_lMother tongue not specified specified, cross out that
70 3 X _Not specified whether monolingual or bilingual heading and complete the
XeKroX rest of the chart) '

6w A Monolingual . B Bilingual
Cepy ~ | T2 No. %
I N~E Dom Z 4 | 1A o
N-EMT ; ! ‘1B e
no aides in : II 4 o
.rroject I E Dom : . II B I
because EMT { - : q IT,A R
Navajos are ' ’ \ l IIE o
"teachi I, Z Dom L A ‘ N S
internes’ -~ — N-EHT i , ! ; B___
"Team Teaching : ! , N : ! N
with_Anglos ] N Total Number '
whil To Numbter B Total Number of aides or’
- working Monolingual Bilingual peraprofessionals
- toward :
- certificatiom™ (o) ‘ , _
oy 7+3 Language(s) used by bilingual teachers: 7.3_____1-°
Xez— (:1‘1)‘ (Bark all thet apply) 1 teacher in Navajo

(l°F1

_ - : 1 in English
~ 1-Bilingual teachers teach in only one language :

1a¥Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language: -
1b-only if native language is also their-dominant language
1c—even if native language is not their dominant language
(1-Opnot specified : S .-

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language. ‘

O-language(sjused by teachers not specified
o K ~ program (teaching internes)
7.4 Lancuage(s) uged by bilingual . R, Toh__00%.
(ark all that spply) | it 1 probably, 1b

1-Bilingual aides instruct in only one language

5 la~Bilingual aides who instruct in only one language teach in
3 their dominant language, whether or not it is their native language.
: .ilingusl cides who instruct in oaly onc lang. teach in'their pative lang.:
wo ' Th-orly if netive lengucge is.clso their dendnont linguige
3 fo-oven if notive language is not their dominant language

1-0 not specified o ‘ :
2-Bilingual aides instruct in both their native and second language,

regardless of which is their dominant language.




S el M s sl N
rroject I'E Dom o : IIB
because EMT j o CILA
Navajos are : II1B
"teachin% I E Dum ,
internes -~  N-E 0T : !
"Peam Teaching
with_Anzlos
~whil
working
toward
certificatio ) :
7.3 Language(s) used by bilingual teachers: 7.3 10
- Xezo(:{b (tarlc all thet apply) ) 1 teacher in Navajo
crf 1 in English
1-Bilingual teachers teach in only one language

—l

W

[RRRRR
RERR

N Total Number
Total Humber B Total Number of aides or
Monolingual Bilingual paraprofessionals

=1

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one languege teuci i their
native language:
1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0pnot specified. @

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified
program (teaching internes)
m——— o — _—'-' . 7'4___“..&?24_-—-

}?.1 pfotxxblyly 1b

7.4 Language(s) used by bilingual .
(flark all that apply)

1-Bilingual aides instruct in only one language
ja-Bilingual aides who ingtruct in only one language teach in
their dominant language, whether or not it is their native language.
Ji3ingun) cides who indtruct in only ome lang. teach in their pative lang.:
1h-only if netive lengucge is wleo their deninent liagu.ge
teoover if notive language is not their dominant language
1-0 not specified ‘
2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language. '
: program
O-language(s) used by bilingual . * not specified

7.5 Cultural affiljation of teachers,'aidgs.;prcject director and evaluators by
aumber and percent (Mark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director 'D. Evaluator(s)No. %
Anglo 9 50 none Anglo Anglo 2 100

oty . —m——

(teachi Navajo 9 50
ﬁ interneg% - =

—— —————— by S —— G~

O—ndt specifiga

IP, p.48 “Coordinator of Indian Education" to administer the many programs de-
signed for public schools to meet the educa. needs of its Indian students.

{
[ FuiToxt provided by ER
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Séaff Development. Due to the un.avail_a.bility--?of gtate certificated teachers

who speak Navajo, it was necessary to hire non-certificated Navajos and

place them with certificated Anglos as teacher aides, assistant teachers, or

iﬁtern teachers for the first year of operation. Workshops for in-service

- e . .

training were created to work with bilingual ednraticn +ethods and materials
and team teaching procedures. Subsequently, a proposal has been submitted

and funded for a Career Oppeortunities Program, within the &-_‘.strict. Through

T a

‘:tl.iis" program the non-cestificated people, all of whom will qualify, will be ' i
able to complete degrezas well as ce:r.tific.:.a.tion.requirements». |
While in-service trainirg is esseatial to wori( with sdme eleme'nt‘s .of'
bilingual education, many of the teaching skills. required are covered under
the per'férmance critéria developed for th_e education classes in the Career
Opportunity Program. 'I‘he‘ Ca-:reer Opportunity Program, therefore, will
be used extensively in the deveﬂ”npmenttmﬁ .staff. _ |
The workshop experienc=s will camsist of a three day summer program,
to be held in 'Aﬁgﬁst, in whichthe teachers directly involved‘in. the b’i‘ling\_;al
(C) _ programm vvvilly‘rev‘iew the successes and.failures of the preceding year, review
innovations in the field, plan fax the caomxing year, and modify ’a.nc‘l create mat~ . )
erials and proce&ures &S 'time wiill permit. }Sho‘rtly after. th¢ beginning of the
1970-71 schowl year a weekend*vr?/or‘kshop will’be held. Ti}e timing on this :
workshop is deiibefate,;so as tomeet with the teachers after they have met
tl}ev students and have identified some of:the ‘problems of the'yeax‘s activities.
Eollowi“n‘g am ewvaluation of the ‘ga:o;g,ram-.in Nowember, 1970, and in February,
1971, wéaekend workskops will beield to review progress a.n& make appropri-
- ate miodifications to ensure the ackievement of the objectives. The bulk of
e onfgoing teacher training, ':hcwever,. will ‘ye.fhandled in cooperation '_with

the- Brigha:fx Young Univezsity pgrsoml.thrmﬁgh the Career Opportunity Pro-




-t s . . . R =

Team Teac}unb in B:.hngual Classrooms. At the time of this writing

no. empirical data have been collected which can be used for comparison
'purposes'. 'i‘he basic evalmation design is a pre-testlpost-test control-
experimental'design and amly the pre—te.stino has .been complet\éd. The follew-
ing progress report, therefore, is Zu.sed on sub;ecture observation. The
- heachers for the b111ngua1 classrooxns had an opportumty to become acqua1nt:ed
E w:.th each other and to plan for their classes before the op.emng of school.
- - They ha.d spent two days with the ch:.ldren in their respect1ve classrooms prior

.to the woxkshop exper1ence In preparatlon for the workshop the teachers were

- assxgned the folloW1ng ob_pect:.ves*
_.—*..-. — ‘- - R T ."'i‘».r .»...j. FeminlT “,".7.;.’.‘ ;;?_7.-'-;, f.ﬁmw.,:aa:ncsr:_xcuqs—?e;u;;-c., ~\., £l _._,‘“_4.-'-. T ..t.s e -

.L‘ "Become acquainted with ,each student in her c1a$s by:

A I..ea.rnx.ng the name of each ch11d in the c1ass and be1ng able to
STl - associate the name wz.th the person. . v

- B. I—Ia.v:.ng held a prxva.te con.ference W1th each child and hav1ng
- demonstrated that she is beginning to build a pos1t1ve relation-
. nhip with the ch:.ld. The ldtter will be accomphshed by doing:
T lomethl.ng for the clnld to show that the teacher cares for him. -

. C. A Determmmg wlruch of the ch11dren should be taught pr1nC1pa11Y
... inthe Mavajo language and which should be taught in the Engllsh
R L la_nguage oL : . :

lI. Become acquamted w:.th the desn-ed curriculum and the necessary
a.nd a.vaxlable mater1als w1th1n her own classroom by:

A Teutatr.vely 1dent::fy1ng the broad obJect1ves to be reached dur1ng
. the year and by havzng formulated broad plans for achieving the
' _ob.]ect:r.ves. : o .

. IB. .Hav:.ng 1dent1f1ed collected and brought to the workshop. pert1nent :
T ‘cnrncultun matenals which relate to Nan;o-Anglo b111ngua1 edu-
S cauon. : : . :

' m’. : Become a.cquam.ted wx.th 'ways to bu11d parent teacher relat:.onshlps by:

A. Ha\nng 1dent1£1ed mwntlng one act:.v1ty tha.t can be conducted w1th
a group of parents for the purpose of bu11d1ng parent-teacher relat1on-

ST ~ships. -
\) . - ° g E . .
EMC : B. Having 1dent1f1ed i wr:.t:.ng at least two th1ngs she will do W1th each

: pa.rent md1v:.dua.11y bo build parent- teacher relat10nsh1ps.

A . ———— e et amp - o — P



7.6 Selection of W-IT teachers from local cormaunity page. T
. D-<not specified ‘ _ o 7.6 lo. %
Munber of N-HIT program teachers from local communivy _. 5 5. 56
9 -t ” Y TeIm oL . ) AR = .
and % 50 _of total W-EiT teachers. ‘
7.7 Humber and Proportion of teachers and aides of sane T do. B
cultural background as N-iIT students: g N

indicate specific percent on the blanlz; or
 if specified descriptively,
- l-few

2-sone

3-many

4-most

5-more than half

O-not specified

et eyl

A= teachers
B = aides

7.8 Teacher. Qualifications - Training prior to project wme | 1O.'S
(Indicate number of teachers with each qualification,'Zw&__;ﬁl_’ . 9
' if given) io q
n.s.-gualifications not spcified
O-previous courses not specified
1. __teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-Engligh language through
which (s)he will instruct

2. __teacher must meet a specified level of cormunicative COmpetence in
the non-English languagé determined by a structured interview
3. __previous teaching through N-IMT (in country where it is a native

language, in Peace Corps)
L. ___previous teaching in local area
5. courses in N-EMT language structure and usage
6o _ . courses in N-E literature :
7. . __.content (e.g. Social Studies) courses learned through N--EIT
8.  __any previous education through N-ZT
9. _ _courses in teaching ESL :
10, ___courses in methods of teaching N-FT language-
11. ___ courses in methods of teaching content (e.g. math)in N-TiT
12. ___certification in ESL
13. ___. certification in teaching N-EMT
1/.. ___cross cultural courses . :
15.____courses in the cultural heritage, values, deep culture of N-FMT
16, _. _other qualifications, specify

17--X--license required or W@l;tvtowards certification & degree
8.0 STAFF DEVELOPMENT Se-e Xexov b R 8.1 A 2,3 ,4,5 |
o ¢, _L&H5

. 0-No staff training mentioned
8.1 The project is offering training for teachers 4. For C. ForPare-
and /or paraprofessionals in the following areas:Teachers puzsfossionads .

(mark all that apply) es.& . Navajo teacher-
' e ‘ o certified  internes(uncerti-
n.s.-Training indicated, but nature not specified fied)
© @d&nglish as their second language ... ... T X
IERJ!: he teaching of English as a second language . . . X X
T X as their second language . ... .- T Ty T

NThe teachine . of ¥ ac a seeand lancuace Y b'¢



ERIC

B A v.170x rovided by ERic:

4L—-1108ST
5-more than half
O-not specified

7.6 Teacher Qualifications - Training prior to project iy e 0TS
(Indicate number of teachers with each qualification, 7.8t . -9
if given) b 9

n.s.-qualifications not spcified

O-previous courses not specified ,
1. teacher must meet a specified level of language proficiency on a
....... ’

standardized proficiency test of the non-Englich language through
vhich (s)he will instruct

2. - ‘teacher must meet a specified level of communicative competeince in
the non-English language determined by a structured interview

3. previous teaching through N-IHMT (in country where it is a native
language, in Peace Corps)

L.____previous teaching in local area

5. . _courses in N-EIT languege structure and usage

6. ‘courses in N-E literature ‘
v’7.:"i.:_content (c.g. Social Studieg) courses learned through MN-EIT
8.,_>,,“‘any previous education through N-EHT

9. _ _courses in teaching &SL

10. courses in methods of teaching N-EiT language

11.:::_courses in methods of teaching content (e.g. math)in N-JMT
12, ___certification in ESL

13. ___certification in ‘eaching N-EMT

1/,.____cross culural courses ' _ o
15..‘__;__‘_ﬂcourses in the cultural heritage, values, deep culture or Nesitl
16. ___other cualifications, specify

17--X--license redQuired or w&§§vtowards‘certification & degree

8.0 STAFF DEVELOPMENT See Xemo¥ € o 8.1 A  233,4,5
B - C._ L,2,%,D
O0-No staff training mentioned ' :
8.1 TIThe project is offering training for teachers  A. For ~C. Tor Rare-
and /or paraprofessionals in the following areas:Teachers szefossionads .
" (mark all that apply) ' T fngles & T T Navajo teacher-
, : certified  internes(uncerti-
n,s.-Training indicated, but nature not specified . ___ _ fied) '
-English as their second language ... :~
The teaching of English as a second language . MA___ _.X-
K as their second langvage . .. ... ... ¥ o
The teaching of X as a second language. . . ... .. _.X - X
¥lethods of -teaching other acadenic subjects .= . X X 27

-tiethods of teaching other academic subjects
in X language

R R i T L e VSV S e oe —

. ‘ ‘ E I l,§,4,7,8,9,lo

3.2 Stated rioals of teacher training are: 8.2 I NS Students

: } I N-EMT II EMT

@Understand.in{g: of socio-cultural values§ .. and practices or . ¥ = "

2-Cross~-cultural training o

Sen'sitivit;y' to. ethnocentricism and lingueistic snobbery
larareness oi the socisl-emotional development oi.

5-8trategies for accomodating the different learning
styles of : . - o : ‘

H~Strategies for cognitive development of
Strategies for. reinforcins the self-esteem of v X

(E)Methods of cross-cultural teaching or teaching the

Ticultural component ‘ ; ‘ x

@ ormilation of pupil performance objectives L R ¢

‘ Methods of evaluation of pupil performance objectives __ X

List specific eourses if given (or Xerox and attech)

LTI



8.2 Methods of Teacher Training: (Mark all that apply) .8,3 1,3

@'COU.I‘SGS

2-experiential, teaching supervised by master teacher

(%)workshops where teachers offer suggestions to each other
—use of video-tapes of teachersfor feedback on how they are doing
5-cross-cultural sensitivity training, t-groups

- f-interaction analysis (e.g. Flanders system)

7-other (specify) '

teacker in-}érps 5.0 1

8./ Project provides released time to_teachers and roffs
- als for joint lesson planning: 0— not mentioned

achey 1nderns
8.5 Project provides fort&:&pre{eeaé:mﬂ:e— to_receive course credit 8.5 ,,_,__1_&_,.
toward eventual certification: (Q-yes) O-not mentioned .
How? (specify) Brighan-Young-Us

8.6 Para.‘oroféssiohal's 1‘oiez - : 8,6 1,2,3,6

(USRNSSR

teaching whole class
eaching small groups
toring individuvally
4-clerical )
5-contributing to bi:ultural component ot
_how 7
iaison with parents

8.7 Training for project teachers and paranrofessionals is given by: 8.7 A__1

e
[IUCRERE-..~ WP

(mark all that apply) A for teachers B for aides B__1]
O-not specified ‘ ' .

.@University faculty P : X

. 2-project's Master Teachers ‘
3-project's teachers
/~other (specify)

@i a. ——

[

o : : no. %
8.8 Number and Proportion of personnel giving teacher training who 8.81 9 100
are: : : ‘ _ 229 200
. 1-bilingual . 3.9~ 120
2~bicultural '
. 3-N-ET (specify background)
* 8.S Training is »nrovided: - g . 8.9 . -
(Pduring a summer session
uring the academic year
3-other (specify) ‘
8.10 Extent of tiaining: ; 8.10 BB
T . ‘ B (indicate no. of hours) 5_ NS
A 1-approximately equivalent to a 5 . veelly b
college course 6 . __ monthly ’ [
@}}mre than one course 30 hrs/yr. ‘ bi-mionthly ;
~less than one course 9 semester hrs per semester plus 12 o
L-other (specify) _. oo .. semester hrs during summer .
v S : v ~ ‘ no. Fa
8.11 Number and Proportion of " teachers attending training: 8.1 9. .92

core if specified descriptively, indicate:



IP,

. 1 N
o -feacher Pnderns
8.5 Proiect vrovides for j to receive course credit

towerd eventual certification: (=yes? O-not mentioned
How? (svec1fy) — -Brighamn Young-1I,

8.6 Paraprofessional's role:

teaching whole class
eaching small groups
toring individually
f-clerical
S5~contiributing %o bl,ultural component
how ?

(E;ilalson with paLents

8.7 Iraiping for pro ject achers
. (mark all that apply)
O-not specified
(:}University faculty
2-project's Master Teachers
3-project's teachers
L~other (specify)

s.and paraprofessionals.is given by.:
A for teachers B for aides

- na—
[ - [RUPUUSIY
- e

o e e

8.8 Number and Proportion of personnel giving teacher training who
are:
1-bilingual
2-blcultura1 .
- 3-N-ET (specify baclkground)

' '8.% Training is nroy;gggz
dvring a summer session
uring the academic year
3-other (specify)

8.10 Extent of tyaining: 8
v S B (indicate no. of hours)

A 1-approximately equivalent to a 5 veeldy
college course 6 _ monthly
(§§MOre'than one course J0 llrs/yi‘. bi-monthly

- 3-less than one course '

9 semesgter
L~-other (specify)

T

8.11 Number and ProooLtlon of_ teacne;s attending training:
sr: if specified degcrlptlvely, indicate:

O-not specified 6-most

1-100% 7-many

2-more than 75% 8-few o

3-50-74% S-other (specify) 13 of 14 teachers
4~25-50% L

5-1=24%

G.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Marl all that 2pply)
O-not mentioned ‘
DAL 1-to N-EMT language or dialect
2-to N-EMT students - expectations of achlevement
3-to N-muT culture ‘

(Z;prlor to oaxtlclpatlon in bllln’Uﬂl nroject
—after project training
fter participation for a period of time in project
' 7—£hrough«a guestionnaire '\“‘5§\fﬂsw
8-other (specify) ‘

-——— PUS R

Cj)-ofally IP, pp.4l,42

rs per semester plus
semester hrs durlng summer

8.7 A__ 1

st o 4

no. %

g.81 9 100
2_9- 100"
3.9 100

8.5 1,2

.10 ﬁg. ..... -

7

12

no., ,a

8.11 . 9. .92
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10,0 STAFF PATTE NS

10.7 Staff patterns: (mar: 211 that apply)10.2 Staff: 10.1 1
O-not specified 1=bilingual teacher
(T team teaching 2-ISL teacher 10,2 _torl .l.».nglo—_;
2-cluster teaching 3-bilingual coordinator 1 Navajo team
3~-shared resource teacher | 4=aides or paraprofessionals

4~other (spec:Lfy) 5~consultant psychotherapist
or guidance counselor

6-other (specify)

B I YO P

10,3 fiverage nuiber of pupils ver class: “ 10.3 20
0-not specified ‘

10.4 Average number of aides or “Jaraprofesulonals per. class 10.4 1
0-not specified

10.5 Average nuiber of H-RIT or bilingual aides (or para- 10,5 _ L ...
professionals) per clas: :
O-not specified

10.6 Special aide to pupils having nost difficulty in learning 10.6 _2,3,5.
' is given:
1~individually by: G teacher
. @in small groups /~special remedial teacher
O-not specified @@araprofessional)'+mcher wrern
' - -parent tutor

7-older student tutor
§-peer tutor

C-not specified

10-no special help given

11,0 INSTRUCTIONAL COiPONENT - DURATION AUD EXTENT OF BILINGUAL COMPONENT

$ee 11,1 Duration of Bilingual Education (policy) I I 114
KCK. s Y .. ‘
I H-mIT langkagg,_yill be maintained in program: i DOM B DOI: 8 B0i:

(merl all that apply) © NEMP . IMT NENT
O-not specified how long ' :
1-as the alternative language of learning
for as long as desired
(2ras the mediunm of instruction for special b »..
% _.subject matter (e.g. cultural heritage)
only foir the length of time necessary for _ X .
the acquisition of sufficient Inglish to

o o

nermit learning of academic content at an 11.1 1 ____2._;__3,,__,
acceptable level in English : . II . .2....
ITy e

11.2 How many years does wroject state is optimal for instiruction 11.2 _6

——— -

;_‘_0 N—-mxT L group, th.rousrh N-n.tIT la.wua,rfe to’ contlnue’

O-not mentioned ’
if for a pa: "'t:l.C,\ ar nuber of years: See XeroXx |\ b
1 2 3 4 5 7 & g 10 W\ SR

abeu S s bt e maacs dan e e s eiaes avaree e =




gy -

u=nobopeeliled

10.4 Average number of aide

es_or_paraprofessionals ver class: 1004 1 .
O-not specified
10.5 Average nuibex of N-RMT or bilingual aides (ar para- 10.5 L.

professionals) per clas:
O-not specified

10.6 Special aide, to pupils having most difficulty in learning 10.6 _2,3,5.
is given:
1-individually by : (Gpteacher
(@in small groups /~special remedial teachewr
O-not specified @araprofessional) +eaclher inter
-parent tutor ‘

7-o0lder student tutor
&-peer tutor

S-not specified

10-no special help given

11,0 INSTRUCTIONAL CO.PONENT .~ DUNATION AD EXTEHT OF BILINGUAL COMPONENT

' ;e& 11.1 Duration of Bilingual Education (policy) I 11 I,
e e X ) : o

I a N-EIT language will be maintained in progrem: iE DOM £ DO £ DOi;

(marl all that apply:) . ~ NEMT EMT NEMT

O-not snecified how long
1-as the alternative language of learning
for as long as desired
as the medium of instruction for special ¥ w9
% _subject matter (e.g. cultural heritage) ‘
only foir the length of time necessary for X
the acquisition of sufficient English to -

- s —

permit learning of academic content at an 1.1 1 243 .
acceptable level in English IT 2.

IT) oo

11.2 How many years does project state is optimal for instruction 1.2 6

O-not mentioned
if for a particular muber of years: See Xerox \R v
1 2 3 4 5()7 8 ¢ 10 W

Sabee b e ke s deis e hemes S en b e et et eemi W

(if specified in terms of a condition; please state it -
e.g. "if a child begins learning in U-ENT and English in Pre-X,
N-EIT instruction should continue through high-school")
Cultural Heritage "Navajo lang. will be offe i ing 13
€ . red in H.8. only for English
speaking klds",cultural heritage (projected) for both Navajo & Ang?% in Navajo
English is a content subject to be mastered." ‘ .

Duration of Bilingual Tducation (in practice) (ilark all that apply)

11.3 Second lanzuage learning is introducedin which grade: 11,3 I=-14 & %‘5
. ~ ]' ¢ i TIT\I N . . . -
code: C= N.A, (if n?; T) e 15 = individualized %%ln
© for each growp H.A. Pre-k K 1 2 3 4 5 67 8 ¢ 10 1 12
~ LI-B Dok S S - S
i - T1 EDOLL cor e et e e e et se ot o S m e e e
| ‘ITy O DoM/MEMT . e e e e e e e e il

#3(11.0)--",..individualized learni

\ ng sequence adapted to the
~child. -For some, the instructiona > e us, OF cadh

_ _ ; 1 lang. initially will be English onl f
Foihers it will be Ngvajo only., for others it will be a combingfion. Ity':{s'or
S ;?‘an?ed thdt.thls w111 change ipdiv%dually for each student so that eventually
s[]{U:l instruction will be in English. IP, p.1 .

Provided by ERIC




- e e gy e

L R s T = L 2 ® L - L L L . . . c!’
T TR g T e
.- - T ;

‘ Q\ueﬁ(w\“ 1o
Tnstructional ?\'03 farn

PrOJect ObJectl‘VeS

The major obJectlves of the Project fall into four general categories and

have been stated behaworally in the prOJeCt proposal The first obJectwe was

to prov:.de instruction in all subject matter areas in the language the child under-

stands best in order to prevent retardation in acadernlc areas while the student

learns the language of the unfam:.har culture The second objective was to

" build a pos1t1ve self-n-nage of all ch11dren enrolled in the project school

by providing lessons concerm.ng the her1tage of the Na\aJo people and develop-

~ing a b1cu1tura1 approach to educat1on in which the teachers furnish models of

successful cultural synthese;s « The th:.rd obJect1ve was to develop closer
commum.catlon and mutua.l understa.ndlng between parents and teachers,
especzally if teachers and parents were of different cultures, The fourth

“ob_]ectJ.ve was the development of a curr1cu1um th.ch reflects the needs of a

' "people w1th a r1ch cultural hez 1tage who are: forced to make accornmodat:.ons

to the econorrncs of another ‘-ulture. The development of techmques and
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1.4 Ihe current nroject will be lined to a. future Bilingual
Program at the indicated grade level: {indicate specific grade)
: 00 0 not grades - : . 14 Voc.
code: (if no TT)menbioned 1 =3 . <6 7= 10-12 13-colTope training
I - non . Specified I Q.

R - O S Q.
My E-Doufmer T S Q.

code: 13=Colleze or University (Other profession=1 training) 11.4 I A-B
14=Federal, State, or Private Vocational Job training I% I=9..
19

=9

11.5 Second language learning for Anglish dominant students is 1.5 I _12..
projected through grade: : Ii .12

00 if O not grades ‘ a class in
code: no Hil specified 1 2 3 4 5 6 7 8 ¢ 10 11 12 -the Navajo
1T &dT — s s et el o X | lang, will
1Q N-EIT/Z Dom . | va e e e e dee e e e oo ... X | De added in
the H.S,
8.

11,6 Learning in_ thelr native language for Non-ngzlish dominant 1.6
students is projected through grade: :
- O=not specified/Crade 1 2 3 4 5 6 7 & S 10 11 12

11.7 The amount of instructional time in and through their native language
per day for H-ET students who are N-E dominant is: 30-75 min/day in Eng.
, | (formal study{ depending
code: C=not specified rFmath s = science ss = social studies on grade
. - IP, p.15
11.7 11.8 11.9
iin., per day Total Min. per Subjects taught = % of time per day of -
of instruction day of any in native lang, instrueiich T
;p;;;%ggx.;&-ﬂm instruction e Plvovgh NemMT

[TSI—— i

Prek ; 200 M B,88 . _ PreX 75 a9 T
T 89 . 30Q. T M,8,88 e B5aTG
§ - 100 e 30Q. Ty 25,85 ... g RN o W, /S

D e e e et e e+ e T T N

12 e e e ek e e e e e L e e e em ke . o ' e e e e e e 1.2 e PR

11,10 The amount of instructional time in and through their native language
for M-I{T students who are English dominant is: ; o

code: 0= not spécified = ‘not applicable, no N-EIT, E dom students
i ' ‘

‘ , nf)
ERIC 11,10 | \ . 11.11 . 11,12
E— iin. per day Total liin. per Subjects. taught = % of time per. dav of




11.5 Segcond lenguvage learning foi ZInglish Gopinant students is 1.5 1
projected through grade: <2L 12
00 if 0 not grades a class 1n
cote:  no EiT specified 1 2 3 4 5 & 7 8 § 10 11 12 Jthe Navajo
IT &iT — e o it i e e e ame eme —-w WX flang, will
15 H-EiT/Z Dom _ __ L e e e e e 2. be added in
the H.S.
11.6 Learning in their native lenguage for Non-inglish dominant 1.6 8

students is projected through grade:
O=not specified/Crade 1 2 3 4 5 6 7

o -
Q

S 1

. 10 1 12

11.7 The amount of 1"1\3‘b:c*uc’c,1 onal time in and through their mative language

per day for H-IT students wisz are N-E dol.unant is: 375 min/day in Eng.
, (formal study) depending
code: O=not specified rFmath s = science ss = social studies on grade
. IP, p.15
11.7 11.8 11 .©
iin., per day Total Min. per Subjects taught % of time per day of
of instruction day of any in native lang. ingtructich '
through H-FIT dnstruetion ... .....Ytboovgh N-EMT . ___

Pref ;250 . ... -_“.-3_QO.,.- I s,ss e Rre K 75,89
1,050 T TTTTTTTTTTR0Q L UMLBL88 . 6575,
2 i B0 . 30Q 1\,5 S5. e e 50T
A‘ ‘ .. [N et T - —— - = -.5..4.. .. - - -
7 7 i

fommi o nmm - - SR .o [PRP R . -
g ! | K
O SR o te
10 e e H ..410 —
M 0 . S i
12 . - - ! 1.2. Ot
11,10 The amount of instructional time in and through their native language
for N-IEIT students who are English dominant is:
code: 0 = not specified = not applicable; no H-EXT, E dom students
inf)
11.10 11.11 11.12
1iin. per day Total Ilin. per Subjects taught % of time per day of
of instruction day of any in native lang. instruction
thropgh M-FIL . ... . dnstavction . e e e . theovgh, N-T5IT
LOVE ,

Pre]'h' ;_.._,... g ..A.,. e e e mes b e & mbe e "“"s"” - - ~ { Pfe h‘ .- - J_.
1 S S e e ',12 - -
% : . P . - NN
3. - . e . .yz.. ;

b o AU P e . e e
6 . i - e i
; . - e : v .«.! . . f ’é .

IR ; .- R R RN RN
7 e Pl . .
10 . e (10 ‘
11 e e S I R ;
12 e .. y12.0
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11.13 1-Prog=mn.is one-wry” - only non-inglish iothe— Tongue 11.13 Ng*gﬁ;y
studesmtiz Encludir N-ET-English dominant). =English
lotiesrtormzue shufents do not receive ‘instruction in
a secoud .language.
O~-no iEnglists iothe tongue students
2~Instruetion fomr all students in both languages
1114 The anovmt of inst—zctional time in end through their second language
for pupils wiw are mative speakers of English is:

code: O = moch myecifIed N.A. = not applicable; no English 1T students
varies. with Zndividual needs of students '
11.14 11.15 11.16
liin, per d=r Total min., per Subjects taught & of time ver day
of instruction day- of any in nesive lang., of instruction
Mhrough N-Lil . __imsfruction . . .. .second . through N-ET . .
Prek | .20 . .. .5300 7T iOrelllang, T Ppe X 0-25 7 -]
1RO TIITI500 T e {Lang ) Realing MY 25-A0 T T
2 L ABO T TTS00 TR, 88, Reading | 112050560
4 Y AL |
! !
5oL 3 T
7 b e iﬁﬁ.ﬁf'.i.'ﬁ.ff‘f.‘ﬁﬁﬁﬁf'g.gfff,.. """"" )
9 ‘:.. ............... : ................. X‘..-. ........ .9‘ .............. ?
10 . ! SO 10
1o ] L S _'
12 [T L TR Az
11.17 Hixed or separate, Languaze usage by teacher and/or aide 1117 253
in the classroom (mar!: all that apply) e

O-not specified

1-languages are never mixed by either the teacher;, aide or the
pupil in any one class period; only one language is used.

he second language is used exclusively by the teacher,aide

and pupils during at least one portion of the school day.

3~the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4~the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
nay use either.

53the teacher reinforces any conversation initiated by the child
through the vse of whichever language the child has used at the time.

6-constant switching from one longuage to another by teacher during
lesson. .

7-the feagb=r usem English-and the paraprofessionz) then -translates
the =ze= meteriml. for H-ZIT pupils,

8-other {summarize) Rl

12.0 - HMETFODS OF STCOED LAFEUACTE TPALUTNC



o - Vemdn b IJ‘U-L u.a‘;»‘ LR L e P N ’\J':;.' g,u,._,‘d?;,".; Vs L#LAL_;Y.‘_L R BT R - ey
of instruciion day of any in medive lang. of instruciion
throuzh N-4IT __instruction .. .. .second  through H-IT
Prek | . .. .50 ., 200 .. Orel Lang, — Pre & 0O-25 | Mw
i, 400 DT ilip00 T T T|Leng, Readin i 1 25-40 0
2 (1150 ITIIIIIEO0 TS, 88, Reading (20015080 1T}
> ' 4 : e B ‘
4o e ; Voo
- S N
6 e . 6.
7L . R A .
8 .. .. TR 8
9 .. D !
10 . T v 00
11 | RN TR O L
2 [0 IR . Rl
11.17 llixed or separate languaze usage by, teacher and/or aide 11,17 .22,

in the classroom (marl: all that apply)

O-not specified

1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
he second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however; the aide or para-
professional uses another during the sane class period; students
nay use elther.

53the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.,

7-the teacher uses English and the paraprofessional then translates
the sane material fer H-ZHT pupils.

8-other .(sumarize)

12,0 HETHODS OF SECOND LANCUAGE TEACHING

(1brk‘a11 that apply; some projects may use a combination 12.0, .
of methods) _ _ PN, P

(j;Myg;Q:l;ggpal,habit skills or behavioral approach. Hmphasis

on comrmunication, Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student

' repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
sequence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

(2)Iransfornetional-cognitive soproach '
Acduiring an understanding of the structural patterns or
grampaticel rulee of a language.
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élinductive —-generative approach: through listcning to cormunication,
perhaps of peers. qnd attenqding tie new lang.age in situations which
call for the stvi=nt *c genercte sentences - test his understanding.
(the wer nwi.ve lemguage is accuired)
Includers direct agsceiohion betrrcer cbject, picture or action and
word in sacond Team..z.

2b-doductive | -~ the cogni+ive code approach: through initial formal
nudy and anali-sis of g-oimatical structures, then applying them through
<;amples, i,.. ansvering cuestions, or transforning affirmative sentences

1 negative, declar: tive to interrogative; active to passive.
o=-C Translation ilethed

Formal wiudy of rules of gremmer and translation from first language
©n secor i, Emphasis on reading in second language rather than using
i+t for oral communication.

13.0 DO MMABKT /XD SECOHD LAWGUAGE SKILLS SEGUENCE

AL-17*  Language Skills Sequgﬁce
(vAudiolingual iethod: listening, spealking, reading and writing)
I I

. Nen Eng dom Eng dom
—students .students
4 in dom B in A in dom B in
lang second lang second
lang - lang

0 = not specified :
(Use not applicable (n.a.) if project has no Eng, dom. students)

13.7 Second language listening-spealzing 13.1 IB_po __
sliills are learned: . IIB_o
1-concurrently with doninant lea~uage ‘
listening-speaking sirills
, fter a specified level of compe-
f tency achieved in listening-spealiing
* skills in ordnant lan;uage - X X

3-a specified period of time after
listening-giseliing skills in dominent
languzge tauznt — —
L~before any cnecified level of lis-
tening-spealing conpetence achieved
in ceiinant languaze —_
13.2 AL seoquence followed: ° . , IB__1._.
! (j}Listering—Spoaking proficiency ' IIA 1.
precedus in' codv-tion of reading X_. X w4 X IIB 1 .
: 2-lleading is <augl.. concurrently
3 : with listening-speaking skills —— . —_
: 3-Learning %o read overlaps learning
2 of listening-speaking skills —— o —

- 4~There is scme overlap Letween
o leariing to read and %o write

Aruitoxt provided by Eric:

13.3 Listening-spcaking »roficiency

At mmran e cmmed Vevaen o N



Aruitoxt provided by Eic:

13.3 Listening-spcaliing »proficiency

13.4 Second language readlng sc1ll,

L mbga iy o Lldddle w vt

o=C Ca Translatic. iiethed

forael siudy of rules of gremmer and translation from first language
in gecor s, Emphasis on reading in second language rather than using

*v for cral communication,
13.0 DO MIMINT ~KD SECOND I/ U.A 3E SKILLS SEQUENCE

AL language Skills Scqu.nce
(“Andiolingual Hethod: listening, speallng, reading and writing)

I
Nom B “ng Jom Eng dom
students _students_ .
A in don B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng, dom., students)

13+1 Second language listening-speal:ing | 13.1 IB__2

slills are learied:

1-concurrently with Zoninant lan-uage
Jlistening-speaking sl:ills
fter a specified level of compe-
tency achieved in listening-spealiing
skills in Zordnont lansuage X

3-a specified period of time after
listening-syzal:ing skills in doninent

- languege tavzht

t-before any cnecified level of lis-
ten1n7~")aa.tno conpetence achieved

2 &y

in ¢elinant jansuaze

——— ————

e

13.2 ALK soguence followved:
Listering-¢, -cakine proficiency
precedus in' codv~tion of reading X, it .S P

2-leading 1s :augl.: concurrently
with listening-speaking skills
3-Learning to read overlaps learning
of ligtening-spealing skills
4~There is scme overlap tatween
leariing to read and <o write

oacas o ee — ————

determined 'y
(Direasure of listening-spealting
proficiency ‘ e n-mx S bl
(é)lnforlal asoessment by woacher - X X X NA

o ———— [OEP a———i

re learned: Reading in Navajo not taught
1~concurrently with learning to read
in ‘dominant languuge : Eﬂ& P&@‘
Z—afun“ a specirieda revel of dominant
language reading coripetence
achievement
3~a. specified veriod of time after
srning to read in dowminant 1=anguage
62 g. & specific grude)
4~before Jeaining to rezd in Sondnant
languase : e : R

5-not taught in Nava,]o

13.3 14 2

1IB_o

e m

I 1,2
IIJL. ___:1_:_ 2__
IIB NS .

13.4. IB 5

IIB 5 __
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I I
Non Eng dom Ing dom
students - gtudents
A B A B
dom second don second

lang lang lang lang
readlng & writing not taught in Navajo

1 B.@eading is introduced:

individually, when child is ready = NA A A 13.5IA_Na
or at a specific time during grade: e o . IB, _A .
1 ——— e — e ITA__ A
2 . — s IIB_ _NA
3 I ——
13.6 Tlleading readiness is determined by:
test of reading readiness . A ___ 13.6 IA_Na
2~-informal teacher assessment . — —_— IB___1
IIa 1
IIB__NA
13 7 Grade level reading is expected: :
é-in first grade . pre-first. 1 . 13 7 IA_-NA
2-in second grade 2 2 IB__ 4 .
3-in third grade - T 3. L ITA 1.,
4~in fourth grade T 4 . IIB___NA
5-in fifth grade —. B B .
6-in sixth grade A 6. L
7-other (specify) ‘ : .
13.8 Grade level academic achievement (math, science; etc.) in the 13.8 IB__ 1
SECOND language is expected: 1B __ 1. .
1-in the first grade ' 1 1
2-second grade X 2 2
3-third grade 3 3
L~fourth grade 4 4
5-fifth grade 5 5 -
6-sixth grade 6 6

7-other . {specify)
achieve equal to or surpass control group
14.0 ILTTL:GLATION OF SECOND LARGUAGE LEAINING WITH OTHER LEARNING: 14.0 1 1

(mark all that apply) : I+
I= N-E II = K&
dom dom
students students

~ 1<Second language learning is only a sen— .
arate subject for mghab—epeai&ng stu-
dents; the second language is not used
as a mednm of instruction for other H_
subjects. '

%
=

~#-Second language learning is Bedra sep-
arate subject wnd-ad-se—&-fredivmr-of
me—'ta&e-ta.-en ~for- obher- aubieeds.

3-Second language learnlng is alwa.,rs in-
tegrated with the learning of oourse




-

13.6 ‘leading readiness is determined by: .
test of reading readiness 1. o 12.6 TA _ N4

2-informal teacher assessment —— —. :::: B ]
: ITa 1
ITB_ _NAa
13.7 Grade level readin expected: .
é}m firet grade —— pre-first 1 137 IA_ _NA
2-in second grade — o 2. o IB_ 4
3-in third grade —— 3. 3. L IIA__ 1.
4=in fourth grade — A4 4 . IIB__ NA
5-in fifth grade —- B 5. L
6~in sixth grade — 6 _A. L
7~other (specify) — .
13.8 Grade level academic achievement (math, science, etc.) in the’ 13.8 IB 1
SECOND language is expected: IIB __ 1L
1-in the first grade 1 1. B
2-second grade ) 2
3-third grade 3 3
4=fourth grade 4 4
5-fifth grade 5 5
6-sixth grade 6 6
7-other %speC1fy)
achieve equal to or Ssurpass control group ’
14.0 INTEGRATION OF SECOND LARGUAGE LuhuNING WITH OTHER LEARNING: 14.01__1
(marL all that apoly) 1L
I=N-E II=E ‘
dom dom
students  students
1-Second language learning is only a sep-
arate subject for Immdrsi-spesding stu-
dents; the second language is not used x
as a medium of instruction for other == X

subjects.

~& Sccond language learning is Wedra sep-
arate subject wud-atoo—-g-mediwr-of
ingtruction-for- ether-aubjeets,

3-Second language learning is always in-
tegrated with the léarning of ocourse
content (such as social studies) or as
a mediuwm of cognitive development.

L~Academic content taught in the rative
language is used as the referential
content of second language learning
(the same concept taught in the native -
language is taught in the second
language).

; 5-Different zcademic content is teught
;' in the second language from that which
; is taught in the native language.

E O-not specified

- f-other (specify)
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.. ' ' 1
15.0 TREATHMENT OF CHILD'S LANGUAGE: 1 I C15.0 IA__—

' Non Eng. dom, Eng. dom, - IB_2

students "students IIA o

& ~in dom. B2nd A . B 2nd 1IIB NA

lang. lang. Z&ng. . lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
- control of the standard form. X e, ~NA

2~The child's language is corrected-
the teacher points out errors and
demorstrates the standard form. X X

3-Other (specify)

O-Not specified "X X ,__Z e
» IP '69, p.l4 "Wisual & auditory
16.0 HATERIALS . materials will be utilized to a

: o greater degree than reliance on
16.1 Reading Materials-Types - the written word."

Reading Materials are: (mark all that apply)

1~Linguistically based

(iferrill or Miami Linguistic

readers, IT4, etec,) 16,1 IA 13 ITA__ IIB_NA
2-Basal readers —_— X X
3-Dialect readers —_— -
4~Experience -charts (stories
dictated by children) X NS _X hd
16.2 If some reading material is in V ‘ 16,1 IA 4
the child's dialect, indicate how IB_ 2 -
long it is used: . IIA__ 2,4 7
1-Grade. 1 16.2 IA_NA 115 NA IIB_ _NA
. 2-Grade 2
3~Grade 3 : on Audio tapes -

4-Beyond Grade 3
O-not specified

16.3 The following are techniques and materials used for second language learning:

O-none specified-
1-pattern drills
2-dialog memorization
3~choral repetition
4~songs . '
5~Rrograzmed instruction
... b-stories_read to children
.. AUDIO VISUAL AIDES
7-filng, filrstrips ‘

Releals
kb bkl bl

PRI = S < BT S 1 T T



2-The: child's language is corrected-
the’ teacher points out errors and
denonstrates the standard form.

3-Other (specify)
0-Not specified
16,0 HATERIALS

16.1 Reading Materials-Types A

Deading Materials are:

1-Linguistically based
(tierrill or Miami Linguistic

readers, IT4; ote.) 16,1 IA__
2-Basgal readers —
3-Dialect readers S
L-Experience charts (stories

dictated by children) £z

16,2 If some reading material is in
the child's dialect; indicate how
long it is used:

1-Grade 1 16.2 I4_ NA
2-Grade 2
3-Grade 3 on Audio tapes

/,-Beyond Grade 3
0-not specified

X X A
IF '69, p.l4 "Wisual & auditory
materials will be utilized to a
greater degsree than reliance on
The written word."

(mark all that apply)

IT4__

"B IB_NA
X X
NS X
16.1 IA _,Z_L_____q
IIA”TET:_
II5 NA ITB___N&

16,3 The following are techniques and materials used for second_language learning:

O-none specified
J-pattern drills
' 2-dialog memorization
3-choral repetition
4~songe
5.Rrograimed 1nstruction :
6-stories_read to children
AUDIQ VISUAL AIDES
7-filmg, filmstrips
-B-flannel or magnetic wvoards
9-realia, graphic dlsplays
10-records, tapes
11-listening centers
12-multi-media approach
Experiential
" 13-role playing -
14-puppetry
15-experience chaxrts
16~primary typewriter ’
17~learning through direct experience
~ with materials e.g. Montessori
18-activity centers—-chosen by chllQ
1G~other (specify)
: Learning out51de the classroom:
20-field trips .
21= guggested TV progrmmS‘
22~¢thor (specify)

X _ X
X X
X X
X X
X X
X x
X X
X X
X X
X X
b e

% "Indian stories, legends, music, art & contributlons in such areas as agri-

i

local Indians.
ton ue, & photos of famous

culture & medicine will be solicited from all sources avallable & screened by
Effort will be made to have recordings,

writings in the native

Indians available for stu%e?t rev1e¥ aftei initial
Y. ’These activities will. be used as a focal poin or de

i]:KC»SfOQm (or\\le\'So:hor\ ou\d gmop numc,hon n Nr.wa_\o o.nd Enghsh

cons

169 o7
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16.4 The sources of Non-English materlals and textbooks are: 16.4
(mark all that apply)
O-not specified
i=are yritten- by native speakers of that language
2-comme. .ially prepared and published in countries where
_N-E is the native language
eveloped by the project's own bilingual staff
Zodeveloped by the staff of another bilingual project (specify which)
2developed in conjenction with project parents
Heveloped by or with members of N-EMT community
7-are culturally appropriate for N-E culture
(specify how this is determined)
8-are cross cultural
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
1%fother (specify)
-Rough Rock Dem. School
16.5 The specific bilingual/bicultural materlals used in the language 16.5__L
component are:
O-not specified

1-xerox attached-page and document _goith Western Cooperative Educational

Laboratory, Inc., Albuquerque, N.M.
17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1__9

groups: (mark all that apply)

O-not specified '

Pupils of both linguistic groups are:

1-always mixed for all learning IP 69, p.l

2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject 1earn1ng into dominant
language groups

7-never nixed for langusge or other academic learning

8-other (spec11y)

(;?1nd1v1dua11zed 1nstruct10n ' ' 34
17.2 Students are grouped for language 1nstruct10n 17.2
(mark all that apply) Apnore than 4 the time B Less than 4 the time

O-not specified
1-total class .
2-small groups (specify size)

B S NUY

" 3-individual 1nstruc tion A . .
17,3 Criteria for grouping:. v Students
O-not specified I Non Eng IT Eng dom Ilang dom ' -
vidualized learning dom EMT “ NEHT ‘ R
- 1-by age — —— e :

2-by native language e —

o ~ " 3 e K o o N N T




Dl © \gpecliy how Tnils is determined)
; ' 8-are cross cultural
G-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materlals used in the regular subject
curriculum
13-other (specify)
-ough Rock Denm. School .
16.5 The specific bilingual/bicultural materials used in the language 16.5 1
component are: '
O-not specified
1-Xerox attuched-page and document _Sponth Western Cooperative Educational

, Leboratory, Inc., Albuquerque, N.M.
17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1_ 9
groups: (mark all that apply)
0-not specified
Pupils of both linguistic sroups are:
1-always mixed for all learning IP 69, p.1
2-mixed for langnage learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
o-separated for native and sizcond language learning into
dominant language groups
6-separated for most academic subject learning into dominant
- language groups
7-never nixed for language or others academic learning
8-other (specify)

individualized instruction . 34
17.2 Students are grouped for language 1nstruct10n 17.2
~ (mark all that apply) A-more than % the time B Less than § the time
O-not specified - ‘
1-total class -

2-small groups (specify size) T
3-individual instruction

17.3 Criteria for grouping: Students
O-not specified I Non Eng IT Eng dom Illung dom
individualized learning dom EMT " NEMT
- 1-by age — —

2-by native language
3-by dominant language
4~by language proficiency
(ex. level of reading skill)___
n,a. not applicable
{no E.don/NmIT) N4 N& N4

St eminn
s ———— ————
————

18 O TUTORING

ﬂ8 1 Student Tutoring is: (mark all that aDDly) 18.1_mno
no-not mentioned
O-type is not specified
1-inter-gthnic (N-EMT student tutors HiTl students)
2-intra-ethnic (N-ENT student tutors N-EMT)
3-done by older children (cross age)
/~done by peers (same age)
~other (SDe01fy)
ot used

"18.2 Paraprofessionals or aides give tutoring or instruction as follows:
O-area not specified : 18. 2__2,3,5;
1-inter-ethnic (N-EMT aide tutors BT student)
in the acqusition of native language skills
in the acqusition of second language skills
{¢}in other scademic subjecte
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18.3 Parent tutoring: (mark all that apply) 18.3 2,%4,5,6,9
no-not mentioned
O-type not specified
. T-inter-ethnic parent tutoring is used
(2sintra~ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
49in an adult education component
gééinschool through observation and guidance of teacher
as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents

(fifﬁ%?}é‘%ﬁ?f% th parents & students by principals & teachers,

19.0 CURRICULUM PATTERNS Parents relate Navajo culture in cla,?S.o 4.,5,8

The _stated curriculum pattern of the bilingual project:
1-Except ‘for inclusion of N-EMT instruction the curriculum is
othervise typical or regular, for this state. _
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
3-flexible or modular scheduling
(&rsmall group instruction
(GFindividualized learning
6~open classioom
7-guided discovery and inquiry
a curriculum which is both child and subject-centered
9-others (specify) o
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE,DEVELOPNENT

20.1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned : 20.1
1-structured envirionment rich vith materials child can manipulate
order, compare, match for perceptual-notor development '

<-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subiraction

3-labeling and discussion of concepts related to time, space, distance,
position ‘

4~labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes) - i

5-direct experience of processes of science through discovery, using ,
ma?erials rather than text:; active experimentation b&lchild with teacher's

uidance rother thon tuncher desonstration. N .
6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and doctument:




S f-materials are provided for use in home by parents
(fi%ﬁ%?}é?%ﬁgfﬁgth parents & students by principals & teacher:s,

o . o Y 3 Navajo culture in cla
19.0 CURRICULUM PATTERHS Parents relate Nava] #%5.0_4,5,8 _

The stated curriculum pattern of the bilingual project:
1-@xcept For inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply) ‘
2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
3-flexible or modular scheduling
(&>small group instruction
(GFindividualized learning
6-open classroom
7-guided discovery and incuiry
a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, communi ty
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIiENT

20.7 Cognitive development in early childhood grades is fostered through:
O-method not mentioned 20.1___
t-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-notor development

2-non~verbal materials, such as Montessori materials from which

. children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction o

3-labeling and discussion of concepts related to time, space, distance,
position : : ' ‘

4~labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes) -

5-direct experience of processes of science through discovery, using
materials rather than text:; active experimentation b&'child with teacher's

uidunce rather then tuacher deionstration. ' .
6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no., and document:

O

20.2 Cognitive development in later grades (grade 4, and above) — o
" O-method not mentioned , . B
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades




21.0 SELF-ZBTEIM 21.0

no—self—estccm net mentloneu as an obJectlve .
O~self-esteen is an objective but methods not specified
Teacher encourages pupil to verbally express his feelings:
1-through role—plaflng
2-puppetry
languago-experlence approach: students dictate stories from
thelr own experience
see below teacher accepts, acknowledges ideas and feelings
eacher encourages non-verbal expression of child's feellngg
through painting, music, dancing
6-teacher provides experiences in which the various ways that .
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways :
7-teacher prov1des experiences leadlng to competency and
success
8-teacher provides experlences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged
9-other {specify) (xerox or summarize) document page #
5 —art work, play, class discussion
Teacher provides experlenCcs in pupll self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other puplls
puils have some options i» choice of currlculmn
14—pup11s choose activities from a variety of interest centers
13-0lder nuils partlclpate in cu;rlculum planning and/or
developnent
14-pupils write a bilingual newspaper for dissemination to the
coamraunity
%ﬁi}tﬂer (svec:fy) Instruction in native culture

see two attached xerox copies
22.0 meNTNG STuATmGIL.S/v 7T ~ . 22,0

1-The project mentions the following specific loarning. strategics
as 1moortant for reaching a parthular ethno-linguistic group:
(specify or xerox) : Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rcus, has been found more effective.

O-none mentioned "situation teachlng -~see attached xerox

21l.0 #4 Pupils use their own langua e in play & learning 81tuat10ns

.M

#5-Adult Navajo are used in teachlng situations.

et i 0 e .

76~ Teuchers will show respect & acceptance of Navajo language & cuTture

o 5--1. Units empha31zing NavaJo cultural heritage will be prepared by

F l(}ers to develop sense of pride. 2, YUnits emphasizing other aprs. will be pre-
ammeml TO glve Navajos a sense of brotherhood with other cultures with similar

successes & fTailures.

- 3. Instruction in Navaijo will give him o sense of. pride



o o
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nelow A Leatlivl cLLUiboy Aboudulollghs sMbbe St S amtin
eacher encourages non-verbal expression of child's feelings
through palntlng, nusic, dancing
6—teacher provides ewperiences in which the verious ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not ito make fun of
"different" ways
7-teacher provides exper 1ences leading to concetency and
success
E-teacher provides experiences where occasional failure is
aclnovledged as part of everyone's. experience; second
attempts are encouraged : .
9-other (specify) (xerox or summarize) document page i
5 -art work, play, class discussion
Teacher prov1des exper encés in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
puils have some options in choice of curriculum
T2-pupils choose activities from a variety of interest centers
13-older puils participate in curriculum planning and/or

developnent
14-pupils write a bilingual newspaper for dissemination to the
comrmnity . . .
“bher (specify) Instructlon in.native culture
‘F’see two attached xerox copies, 1
22,0 LEALNThG STRATEGIES 7 |71& -c. - 2.0 -

1-The project mentions the following specific Jearning strategics
as.important for reaching a particular ethno-linguistic group:
(specify or xerox) : Documentt and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classvoom., 'An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate act1v1tes, nove about freely or sit in a circle or
horgeshoe rather than sit in rovs; has been found more effective.

O-none mentioned "situation teaching"--see attached xerox

21,0 #4- Pupils use their own languaae in play & learning situations
#5 Adult Navajo are used in teachlng situations.
#6-Teachers w1ll show respect & acceptance of NavaJo language & culture

21.15--1. Units emphasizing Navajo cultural heritage will be prepared by

teachers to develop sense of pride. 2, Units emphasizing other gps. will be pre-
pared to give Navajos a sense of brotherhood with other cultures with similar
successes & failures. 3. Instruction in Navajo will gﬂve him a sense of pride
in his language. IP 69, p.31 ‘

23.0

23.1

BICULTUDAL COPPONENT

_This program is: ‘ . k 23.71 _3 .
1-bilingual alone ' Balhrbs0
2-pilingual and bicultural

@blllngual and multicultural Navajo,Spanish,Ute
O-not specified as to which of the acovp
an ethnic studies program is included in the bilinmgual program
art, posters, realia, crafts of both cultures are exhibited in
the classroom
(:llangua e and cultural content are integrated
—othcr %speclfj
Unlts in Navajo history & culture will be included in the conven-
tional social studies units at all levels," IP 69, p.l



Y

SR ' au‘eﬂlﬁl o0 22.0 /’&7«“

R | o LEARNINE STRATS = ES
e MBETING @N BILINGUAL AUREO-viSUAL MATERIALS
. TO BE.ZREEI]

GETED UNDER TEE TITLE VII™PROGRAM

.)CTOBER 16, 1970
9:30 am-12:00 am

THOSE PRESENT: -

Noe E. Coto © 'William L. Jorgensen’

Coordinator Title VII ‘ Media Services

Southwest Board of Cooperative Servicel Southwest Board of Cooperative Services
COrtez, Colorado : . : Cortez, Colorado

Kent D. Tibbitto ' , Lewis Singer.

Media Specialist ‘ Cultural Ad.isor

'Navajo Curriculum - " Navajo Curriculum

‘San Juan School District : San Juan S-hool Diutrict

Blanding, Utah _ Blénding, L tah

.The two biiinguhl programs were diacue;ed and coﬁptred. Mr.  Coto said

‘that basically the Cortez program was to teach Spanisu, Ute, and NaQajo to their
atudents. He said that all their students knew English and the project aim vwas
to teach Utes-Ute, Spanish-Spanisb and NaVajoa-Navajo. ‘He aleo said that Anglo
ltudenta would learn one of these languagee along with the bi-cultural students
in the claea.

| Mr. _Coto said that th?znﬂamzumany thihgp‘iﬁat canrot be taught in tvoflang-‘
',gguageo; He Qave~an example of tine:Navajo language. It is very difficu]t to teach
’ "colorn“ using the Navajo lamgwwae becnule fhe words for blue and green aremmhe
llnne.s Hr. Singer- caid that yellow and orange are similar: also. Hr. Coto ‘felt

that in thtn case: the "situatios®™ did not call“for use of" ‘Navajo. He uaid that

§ certain thingc can be tnught dite=ach language. These thinga he termed “eituation.”
The language used would be determined by the "lituation." He said that !trana-.
; lationa" only confuse, and otudento can not learn both languages at once,

;(Hr. Coto said that he has instructed his teachera to refrain from traﬁalat-

; ifon explanations or 1natructionl in the classroom because bi-lingual students

'\);




& y

;

-time; Ute has been an oral language, and Hr.. Green '] time will be apend in trying

“2m

begin ‘to depeﬁd on it too mu?h;

Mr. Coto gsaid that he visualized a program that would stete behaviérel
objectives for the year and then the appropriate Ienguage would be used to
teaCh”eaCh objective. For example: 1f it was decided that all Kindergarten
children should be aiizi- sLount to 1”0 at the end of the year then materialas
would be deveioped to attain this behavioral objective. ‘If there was a little
Eegliah rhyme thae taught the'numbers 1-5 but there was no such thing_in

Navajo then English Audio-Visuals would be made to teach the numbers 1-5. If

Navajo folklore were being taught then the Navajo language would be used and

Mr. Coto said that {hey only hed eleVen Navajo studente at Rico and Egnar
schools and only three of these Spolf° little or no E\glish.

Mr. Jorgensen ‘said that he had deve10ped ne avdio-visual meterials yet.

'-f:He was primarily 1nVOIVed in the distributionsof the mone“than'1,000 movie films

- their project had just purchased

Mr. Coto said -they did not anttcipaﬁe'producingeany:mpd109~isua1\mater1als

in Ute. A Mr. Green had been ‘hired to write the Ute language. ‘Up until: this

to develop a.wrlLton Ute language.

4Mr.1 Tibbitts said'that the problems in San Jugn School Distric: was quite
different. Most of the NaVaJO students in the district SpokeyEnglish poorly.
Therefore, Navajo ;as uaed to "fill in" while the younggr,stuﬁentS'weneyheamntng

English. In ‘this way,;the students did not miss outon ‘Primary" School concepts

. while they were learning English._ Mr. Tibbitts said that the district had about

560 Navajo students in Elementary alone. -

San Juan School District has only a few Utes Sut would be intereested in any

pres
e
-
v
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'Audio~Visuals they might develop at Cortc:z.

Mr. Coto said he wo@ld like copies of all Audlo-VisudE'mgtetiala made for
Navajo stﬁdents as they had nothing at all at the present time.

The equipment purchased for the Sonh3uan Projgct was discussed and somé
avdio-visuals which have been completed were demqnstratedf

Mr. Coto pleidged his Support for thg San Jganvprojectm ‘He felt ihat,ESL
v#a almqst inseperately connected..to Bilingual Sducation;andxxhat in order to
achieve true "bilinggalism" we would all have to be - -olved.in developing

Audio-Yisual materials {: bi-lingual productions;-

R




' to the studants history and legends of the Navajo people. Teacher per- '7 ¢’
b
formance will be assessed by the bilingual spec1a11st and the proJect dir-
ector in the district by observation of classroom performance during instruc-
tion, Minimum levels of acceptable teacher performance will be established
b\/ the bilingual specialist, the project director, and class‘room teachers in
special planning se‘ssions.

Culture and Heritage (English). Studentswill be able to relate selected

historical events: which have occurred and significant cultural norms which

have ar,isen;;in thhe United States. Sp,e;cifioevents and norms will be established

.by the bilingual specialist, the proJe:::ﬁ director, and classroom teachers in

planning: .zseszs‘ions. ‘Minimum levels :of: performan—c-e will be established at

the same time. |
Teachers will prepare and 'pre.se:nt,‘:to the Studentvs‘ selected history and

sooial mzzrms of the United,‘Svtates; ‘Teacher ‘perf‘or:mance;wi‘ll_ be assessed

/ by the bﬁnngual spec1a11st and the prioject director by classroom observation

\ \5 according:to standards estabhshed by the b111ngua1 spec1a11st the project

dlrector, and the b111ngua1 teaclung staff. B '

Seli Concept Students will . demonstrate a grOW1ng acceptance of self

by the degree to which they express thelr feehngs and concerns relating to - #
their exrstence in a b1cu1tura1 system through creat1ve stor1es', class dis-
| 'cussions, art work, and play Standards for growth W111 be estabhshed by
the tea.cher, and she will be ‘responslble for establishing goals for individual
students and n'nmmum levels of acceptable be}ramor z o o !
The teacher wﬂl pruepare and .present units of mstructmn des1gned to |

emphasize the\(:u‘ltural heritage of the NavaJo and the'other groups to develop

e e ey

™S



page 18
23.2 Crosz~cultural awareness:

23.2___ 1
I project mentions specific values or modes of behavier of -
N-fliT culture, please sumiarize below: (or attach xeraz)
found in docwment ____ ______ . wvage i _ allem .
O-not mentioned Navajo Cultural Curriculmm Development
2 month .Summary Report
" see atitazched xerox

M

-0
23.3 1-if project mentions efforts to decrease ethnocentrism in 233
either or both groups, describe below: (or"xero:caﬁot,jpage/#)
O-none mentioned

23.4 In the bicultural compenent knowledge of the N-ENT culture R3eh. _1,2,%,8
involves (marl: all that apply)
0-no bicultural component mentioned
(BGHumanistic aspects of culture: idesls and values, ‘Tfterature
(oral or written) s achievement:of particular people azpoliteal
novements - : )

Historical-cultural heritage of -the past--contributioms to art
and .science . 5
‘@”l:'Deep' culture: family patterns and contemporary way:of 1life. I p.ll
4-Itemization of surface aspects..of a country--geogTaphy, dates
of holildays etc.
5-A4 specific culture only €.8..one. Indian trive
G3Various cultures of same etimic/linguistic group (i.e. Spanish-
speaking peoples) = (other cultures)
7-A third culture different from.NmHT or KT
8-Other (specify)

23.5 Mmerican culture is defined: 23.5._ 4
O-not specified . : ‘
T-navvowly: primarily Anglo-Saxon orisntation
2-broadly: ethnic pluralism of America~—multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
@gla‘oorate in your own words s

students will be able to relate selected

have ‘occurred & si

_ historical events which
gnificant cultural norm
U.So . - - .

s which have arisen in the

24,0 COIIUNITY COLPORENT




23.3 1-if project mentions efforts to decrease etinocentrism in 2

either or both groups, describe below: (or xerox-document page/7 )
O-none mentioned

\;)

23.4 In the bicultural compenent lmowledge of the N-EIT culwwure Q3L T 2,3 ,5
involves (mark all that apply)
O-no bicultural component mentioned
(DHunanistic aspects of culture: ideals and values, literature
(oral o written), achievement of particular people or politeal’
novements

Historical-cultux=l heritage of the past-«-contributions to art
and science
@-'Deep culture: family patterns and contemporary way of life. I p. 1
L-Itemization of surfface aspects of a country--geography, dates
of holiiays etec.
5-A specific culture only e.g. one Ind ian tribe
Various cultures of saeme ethnic/linguistic group (i.e. Spamish—
spealting peoples) (other cultures)
7-A third culture different from NET or INT
8-COther (specify)

23.5 American cultiure is defined: ‘ . iz it
O-not specified
T-navvovly: primarily Anglo-Saxon orientation
2-broadly: ethnic plural;su of fmerica~-multicultural
contiivutions of various ethnic groups discussed
3-other(indicate document and page number for xerocx) or
; elaborate in your ouwn words ‘
: : @students will be able to relate selected historical srezmn
IIjlave occurred & s1gn1flcant cultural norms which hawves \g&:w sen in the
S

24,0 COLLUNITY COMPONENT

2.1 Bilingual libraries are provided for: 2 a2
: 0-group not specified ‘ _

project children :

adults of the project community . Talking Library (on tmpes in

“3_teachers ’ Navajo & English Languages)
no-bilingual library not mentloned
24.2 An ethnic studies library is provided for: 2.5 1,2,3

' O—group not specified
broject children |

2Jadults of the prOJec‘t ccommuni ty
teachers

no-ethnic studles library not mentloned
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NRAVAJO CURRICULUM . ‘
' (:*“08C . Cw\mrcul ‘A"LOC{_(@_(\E{ L0

| AUDIO-VISUAL PROJECT . -~ S =

o

| NOVEMBER 2, 1970

Introduction . :
| Bymmiduc,mepto,cdmblmmh.imm;wfomhm
oroject. Thise repore wi{ll attempt to dioetue some of these items. In our owm
dietrict we have vorked vith the bilinguel achools: and have etteupned to 3et the

teechore in theoe ochoolb to cocme up vith ‘ideas of thinge 1hey want to- dm!m

We have felt that if the tecchere vould put some of their o effort into the
. development of nudio-vinual preeeutatim they would be more ukely to use thelr

to vant more like them end aho to supply additiml ideas for iwprovenem: or

N expansion. The teacherc have requeated moTe than 25 projectc to dxte. Some of -

: them are -mu tasks and some are rather lcrge ell-year ty*pc projects. Al we have

'.developed t.he-e preeenutions for the teachere we h.ve tried’ to evcluxte the

'utility of .the prelentationu end it'e effect:l.veneu on the ntudent. !

All of the other schools and echool districts hxve been contacted as our

project propoul requires. We have attempted to find out the type of progrm

.they are 1nvolved in, their philoeophy,. and the objectives they have. set for thei.r

. hwb W ey Uk an )
program. He have tried to detemine M—Mmterialn the other
how W& cam awamavt
schools are plarming or producing,.. ‘“M thelr projects with the

-

'uteriah ve are producing.

Ae ve have ulkeﬂ with the other lctool officiah it was apparent that

the philoeophy of the varloue curriculmns ver& directly reflected in the type of .

.

of eudio-visual progreme they wcre pursuing. Their Audio-Vteual Curriculum (A-V C)
. . ~N




,n’.’ia;"iereiy an extéﬁlton of their phlioiophy of education. The A-V}prenentattoﬁl
LT . '

o d . ' .
'Qw'they would use would reflect the objectives and teaching methods of the teachers

in their schools. Their A-V C would be designed to support the established

curriculus in each classroom.

There appears to be a popular trena in noﬁe of the lChoéln in our. srea
‘to establish curriculums which nttempt'to teach children to read Navajo. We
;". wonder sbout the value of this:type of currtculun; The teachers in our .schools

feel that there is very little value in teaching children to read Navajo. There

T gxe féy books vrlttan,iﬁ Hgvajb'and gven The Navajo Times, the official tribal

el

- . YWmWSPaper, il'vrittén,in English. Others aleo share this opinion. .Hr. James - ' v
Tomchee, a Navajo and the newly pppointed school superintendent of the Shiprock

Agency of the Bureau of IndiankAffalfl ", . . favors the teaching of Navajo

" language and Navajo culture to!Navajo atudentl; up'to a polnte"

- . But Mr. Tomthée a1l6;hnl this to say about bi-cultural education: o i

e the maih.emphnqis'shculd‘still be to‘glve'youhgiterl
the proper skilles to equip them for l1ife in the outside : - i
world, as well as on the reservation. : R : £

h 1T feel that since many Navajo youngsters lack facility in NIN ’ '

epeaking English we should have the Navajo language as a Durads ‘ -

teaching tool, at lesst in the primary grades, by the time -~ wration °§; o

o . they finish the prizary grades, they will have had enough Nodkive lang g E
e English to allow discontinuance of Navajoe : :lejir";'tg .Qﬁ

'Ihil‘yllk permit a smoother - {ransition from one culture to : g

another. ' ‘ . o ’ E

Thio i{# basically the-phiioiOphy of thé San Juan Schbol District's bilingual
program also. We are ﬁrying to use Navajo language as a tool in the primary
gradel,'uhile ﬁhe otudents learn English. Our audio-visual program will-be

 dasigned to puraue this objective.' ' - , 1 ~—

o lThe'Névqu Times, (andoy'Roék, Arizona), October 29, 1970, p. 3.
21514, | | | ' 5
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_gggzience to Date

lfj‘ . Experience is beginning to indicate that we may be trying for an .
unrealistic phenomenon in our A-V C. Educators have assumed that it is possible
‘to make audio-vicual‘materielc for Navajo students in the same way we make them
for.Angio students and have a positive response. Audio-Vigsual materiils as the
Angio culture perceives them are designed to‘have a high impact on the pcrt-‘
icioentl.e Through the use of eounc, color, movement, snimation, fantaey, and -

gadgetry we provide a learning situation in which the student is able to use

several senses to perceive'e corcept. fhe key word is Egggg}zg; and the fact is
l'thnc audio-vienei preeeniacionl are based on the Anglo concent of "nerception."
It is a recoénized fect also that the BeVajo child comes from e'very

Cifferenc'culture than ;ﬁe Anglo,'3 8o we then can safely asiume tnatﬁne perceiree .

for different reasons than th: fonglo etudenc, "

Most educatore have a good 1dee of the medium to ‘use to get Anglo B i
‘ ! Sy
‘ studentc to. perceive a certnin concept ‘with an audio-vieual ;reeentation. But - ]

- ~'nre we certain ve‘know what medium is best for the NaVajO student? Ourtexper=

o AN

ience fo‘dete does not indicate an answer. The following'ere several incidente

‘thet‘illhetrnte’tnie problen‘of perCeption:

.While riding with a young Navajo man in Monument Valley f ' “{
he brought to my attention the two medicine men far off - . v
.in the distance on either side of ‘the road. He remarked ' g

that there must be a "Sing" (Nav;jc,ﬁeling Ceremony) in \W-ML\“' \,}\S-\\OQI’- %tﬂ%g,f
. B :

progress near by. The small dotw;:

road, wvere medicine men bringing saml' trn-\zhe four winds ' .
(directicns) for use in a healing: SHMENRRY w m‘“‘& S aiéﬁm‘é",i
ing vehicle on a dirt road, the two men: vere-b.reiy—vieible, : ¥
and completely un-noticed by en Anglo person. Certainly ' ' 4

the eituation wag not perceived by the Anglo. E

3Kent D. Tibbittc,."A Study of Parental Factors Affecting the Success
or failure of Navajo Indian Student" (unpubliehed Master's theaie Univeraity of
Utah, Salt Lake City, 1969 ) ‘

B o N R T T TP 0 A aes 7 Y
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R AN Hy two Nava]o foster daughters often spot sheep herds
' ' far off on the horizons - when we aze riding in the

i : reservation. Only by the use of binoculars can I
L . ‘determine if they are really seeing & shieep herd.

N They are usually right. Yet in the classroom these-
: two girle must wear glasses to correct th»ir myopic -
condition'

A 14 years old Navajo girl was assigned to a sixth
grade class. She could speak very little English
88 she had spend all of her childhood herding sheep.
" Her teacher gave her some art supplies.to gsee if she
“would’ respond to an art project as she was not respond-
ing to any other clase projects. The girl took the
. art paper and produced a, painting of Shiprock in New
Mexico that was almost a photographic replica! The
. ®moet minute pinnacle was detailed in the painting.

. .. Qur first request for an audio-visual presentation was
for a tape of some Englieh words and Navajo translations . _ 2
and definitions. The idea seemed nstural enough. Merely . SRR B!
state the English words and then give the meanings in : : Ly
Wavajo. When the children learned the words tiiey should Co. o
~—- -jgwe ‘been able to read with complete comprehen:ion. = Yet, » -
) it was found that the children did not comprehend. They - ;
"knew the mesnings of the words on the word list, but when
they sav the same words in a. story they did not know the
meaning of the word. There was no transfer of tnowledge,
no 1nternalization. : ‘

The abovre experiment and other experiments with our preaentntions

Eindic‘te that sound recordings alone have minim.l efftct on the Navajo students" -

‘-btlity to learn from audio—viaual situationo. Perhapa dt some future date other ' g;;ﬁ!
Q-ducetorl at enother place and time with other etudenta wpy y?OVC us E?ong. But IR

§‘ we are doing it here and now with these atudentl-

.What all thiu il saying is that the Navajo student does not see \perceive)
the same thingas that the~Anglo student aeeu, or if they do see the same thing o 'f“”fﬁﬂ‘ﬂf
| they often see it -for diffe'ent reasons. Perhaps the young girl artist saw Shiprock
.as an object to atudy, to size up, to memorize during the many hours she . apent out
herding sheep. Perhap. she saw it as‘a place to get her herd out of,the sun‘and

in” some shade, a certain place‘to_find shelter from the bitter wind, or a pdtentigl




"‘yr if the goats or lheep ahould stray onto it's rocks. The young girls are
}ndfol of sheép-because this means food, vnrmth, and money from the wool. They -
:}e aeture}ly-aeare‘of the presence of the sheep even at a far off diutance. ‘They
’[tceive the situation because of their cnltural orientatton,'yet tn the city,
}op lighto and signs of potential danger are often hard for them to perceive.
L& young Navajo man obuerved the old medicine man because the sight was so

: L

‘punon to hime
These things become the important considerations in finding ways to
jbn&ey concepts- in an Audio-Visual Curriculum. What mediim is natural to the

~[v:jo culture? Can we expect Navajo children to stay interested in a Sesame

‘kreet type film which is saturated with weird bangs, crashes, whistles, and pops?

}le are oounda of the city, they are generated to keep the interest of nolse-

| iented children wha live 1 big cities. Probably the sounds in Navajo present-

Qtaone uhould more clouely represent nature. Softer sounds, sounds like the wind,.

,ghefrain, the~r1ver, or. of the crakling fire would not be distracting.’

| 1s 1t.poau1b1e to saturete the NeVajo student with so many Anglo type'_Y
re'entationa that - he adju-t to a differeat cultural pe'cnptionY To some degree
it“uuy ‘be poelible, but we vill probably never be ahle to compenaate for the

/Qubtle detaile with a saturation A-V C. The purpose of a1din-visual presentutione

‘ f. to create a situation in Which the senses use their maximum potential to perceive

ﬁ cettnin concepte If‘one of the seneeelio beingndiatorted by odd or unfamiliar
innnoo andﬂcfghte then the ootimum condition is not being attained.

All of these coneiderations and experiencee will become part of the type

; le A<V C we vill pursue in the future.

he Vnrious School Philosophiea

Al ve have contacted the various schoole and school dietricts involved

e
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l't\‘;l.lnsuel education ve have found a great deal of difference in their basic

v 'N'A_f,v_
(R

dloeophies of education. Much of this is the result of the diligent efforts
¢ local educators to meet the individual needs of the .etudentl in their own areas.

In order to illustrate these differences, as we see them, each school,

;my or district curricubwe s migraigdmpe. model. We are in no way attemp- L
VO,Q»L o{_—YkL A . :

l.na to judge the worth or am .with these models. .This is merely

!
ffered to show the difference and to indie.t.e the motivation and justification . ‘ M

or ¢sch curriculum. Some exchange of materials will be possible but probably

nly on a limited ktasis at this point. ' ‘ . N R

In the models eacl: culture (Anglo and Navajo) is represented by a ]
minm line. Tg'xe dotted and eoud continmm linea indica;e the relative impor:-
mece Or stress pliced on the two culf.ures An each echcol'e curriculum. A solid ) 3}

line indiiates that more atvess is phced on'that qu‘.tute Ln the curriculum, A St

Botcéd 1line indicates that less importance {is being- placed on that eunlture in the
| ‘:!_u'ticuhm.‘ A dotted line does not mean that a eul.':ure is being Léndred or down : -

graded in the school, only thit it's relative value seems to be lese.

Nashington D. C.

Bavajo . 3 . s - .

anglo ' . ' . ' : : ) . . .
: ' . & 1
‘The program as rejuired by the U. S. Office of ‘Education would have - ]

tw eurriculums of equal value. Everything that is in the English language should

:te in the -Nu_vajo la'ngu.age. -Eeeh curriculum vodld';'perallel ‘each other in u.. things.

 Bavajo
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‘.’ . Basically the San Juan philosophy of bilingual education is to use

Havajo langusge to help youngsters £111 in the “gaps" while they are learning

En'gl:luh-lunguage. Then as they emerge in intermediate grades with some English

aking ability they also have some basic concepts with vhic’h to work., San Juan

ichers achnowledge the Navad . slaugr=os - but feel they must spend much of their

forts in preparing the atudem ’uus-a;ith the vorld about them.
?. '

=N N

‘Mr. Coto of the Crotez dtntrict has . an in --featin’g .theory. He uaya that

se must use the nppropriate language to teach the approprtate concepts. He calls

M langme—wncepta cor:elations a, "aituatton. Eacl situation cells for the -

‘u.chins of that specific concept in the appropriate language. There may be some

basic concepts that are comnon to both cultures, but at this point the concepts

- creecendo and never come trgether or even parallel. We ;.my teach a child to count

‘£5 ten in both languages {1 basic concept vith a common point) but past this point

c.;eh culture goes 1it's own vay. We don't. teach Addition in Navajo, and we don't

€igure up Navajo Rug Hea_v‘.ng patterns in Bngliah.‘

‘ louﬁh Rock
i Havajo

_—-———-——-—————

&ugh Rock s a Tribal school and has a strong emphasis on'Navajo culture

. and tradition. They have a strong emphasis on teaching their students to read the

ARE
uavajo Iunguage. At some point in the utudents' progress they/\ttansfered from a

Nava jo curriculum te an Anglo curriculum. However, the emphasis on the Navajo.

. L
£ %12i m

(& F
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ltare remains ﬁtedominate in the curricﬁlum;'
. '.: . . - .-‘

The Navajo Kindergarten-at Hindw Rock is run on the same idea &8 the

Rock School. . /'
ush ) Y

~ .

RECTION OF THE VARIOUS SCHOOLS INVOLVED

lough Rock is going to use video tape to make their presentationa.
Bt vhnt Rough Rock 1s going to produce apparently has not been decided yet,
Ttez hau purchased over a thoua.md movies for vﬂich they are developing a
brary system, Cortez is also going to write a Ute Language Handbook. .
imdow Rock is making no audio-visual preuen:;ationa that we know%ygt. Gréntb,

» Mexico is not planning any Audio-~Visual preaentations in Navajo. San Juen

r ping to continue developing Audio-Viuual units ‘and presentationa as requeated

r thelir teachera. . S . - . PR .
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24.3 Provision is made by the school for informing the parents R4.3_%,6,7, 10
and community about the progran through:(Mar®: all that apply)
O-riethod not specified
no-no provision for informing community
1 - bilingual newsletter
2-. monolingual newsletter

(;?nvews sent to mass media. ‘ . :
-1f articles included with project, check 4
o-bilingual fliers sent home
(63formal meetings
informal meetings open to entire community
8-meetings conducted in both languages

9=home visits ‘
(10ther {specify)
-project director personally involved in program

dissemination, specify how ,
10-two liaison persons, school visits

24.4 Community involvement in the formulation of school policies
end programs is sought through: b __ 9 45
O-typs not specified :
no-not sought _
1~-eitisting comaunity groups working with program
R~bilingual questionnaires
3~community-school steff committees
4~community advisory groups
formal ijneetins open to the entire conmunity
=infoimal meetings with commnity groups ‘
7-other (specify) parents help develop curriculum (particularly Nava jo
8-project director personally seels involvement of corzmunity Culture) p.33
— 1n program. specify hoy ‘ ‘
@-Navajos give talks on culture on request. p.30 =

24.5 The school Leeps informed about community interests, events and
problems through: Y orme5_1,6
no-no mention of school seeking to be informed about community
(:}meetings open to the entire commmnity conducted in both
- languages , : o
2-community representatives to the school
3-bilingual questionnaire sent to the home
4~home visits by school personnel
“5-other (specify) ‘
O-method not specified
@liaison ‘persons

,‘ 24;6,The;sghoolfis‘opén,to the;commﬁnity¥throﬁgh:;H"‘:‘-,‘  ;7‘ : Rk
Crnnlieln i A e g et o e e I T e e e L Y T -




(AN orual nicellnge open o3 SnUal
8-neetings conducted in both langus
g g

o

cc
ges

O-home visits
10 ther (specify)
T-project director personally involved in program

dissemination. sp901fv how
10-two liaison persons,; school visits

24.4 Comnunity involvement in the formuwlation of school policies
and programs is sought through: 2k 945
O-type not specified
no-not sought :
T-existing commiunity groups woiwxing with program
2-bilingual questionnaires
3-community-school staff committees
f~community advisory groups
formal iceetins open to the entire community
~informal meetings with comunity groups
7-other (specify) parents help develop curriculum (particularly Navajo
8-project director personally seeks involvement of communlty Culture) p.33
,\\1n program. siecify how
ngmavajos glve talks on culture on request. p. 30

245 The school keeps informed about community interests, events and
-problems through: ©Zae5_1,6
no-no nention of school seeking-to be informed about community
(:}meetlngs oren to the entire community conducted in both
languages
2-commumnity representatives to the school
3-bilingual questionnaire sent to the honme
/-home visits by school personnel
5-other (snec¢1y)

—riethod not specified
llalson persons

2/.6 The school is open to the communlLy through:. b6 4
O-not mentioned
no-school is not open to ccmmunlty for coimunity use
1-opening school facilities to the community at large for use
after school hours and on weekends
2-providing adult education courses

CE;%%? (%101 gkion by pasrents

25.0 TMPACT EVALUATIOW

25.1 Project mentions description or dissemination of the bilingual
program through: ‘ ‘ 25.1 1,6
newspaper articles
R-radio programs
3-TV prograns.
L~video~tapes

ilns ‘ _
| isitors to observe the program

Full Tt Provided by ERIC.
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25.2 Project's impact: _ 25.2
1-Project mentions that other classes in the school, but
not in the program have picied up methods or material from
the bilingual program . '
2-Project mentions other schools in the local ecducational systen
have started bilingual prograns '
Project mentions that = University has instituted teacher
training courses in bilingual education to meet staff devel-
oprent needs '

26.0 QOLE OF EVALUATO.

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program: 6,1 _ 1,2
O-not mentioned
published measures
staff developed mezsures
3-staff translations of published measures
4-staff adaptations of published measures

26,2 Evaluator iias personally observed students in the program: 26.2__ 2
O-not mentioned
no-never _
1-once or twice during the year
iore than twice €ach year
3-regularly
4—-other (specify)

26,3 Evaluator has met with teachers: 26,3 2
O-not mentioned
no-never
1-once or twice during year
(@3nore than twice. each year
3-regularly
L-other (specify)

27.0 EVALUATION PROCEDURE
27.1 - O—ﬁot-specified 27.1

comparison group has been chosen
2-A comparison group will be chosen

s g st Rpn

R7.2 = 0-not ‘specified (marl: all that apply) 27.2_1,3,5,7
re~tests have been given to project group or sample '
2- Howill be " : f ‘
(;}Post~tests have been given to project group oy sample
' - T H will bhe . 11 ‘ 1
Pre-tests have been given to comparison gioup
"B W yill be n S
ost-tests have been given to comparison group
n 1

8~ " will be




