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FOR BILINGUAL EDUCATION P,ZOGIAMS
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No. 178

Date 1/14/72

IV amp of Project Ukiah Indian, Mexican- American Bilingual- Bicultural0.2
Program

0,3 Address of Project School and Henry Streets

0.4 Ukiah, California 95482

.05 STATE

1- Alaska

2- Arizona

3California
4-Colorado
5-Connecticut
6Florida
7- Guam

8-Idaho
9-Illinois
10-Indiana

11-Louisiana
12-Maine
13-Massachusetts
14-Michigan
15-Montana
16-New Hampshire
17-NeW Jersey
18-New Mexico
19-New York
20 -Ohio

1-0 PROJECT HISTORY, FUNDING AND SCOPE
1.1 Year Project began under Title VII

see 97. -
Project 07
No,, 17 1971

1970

21-01:lahama

22-Oregon
23-Pennsylvania
24 -i ode Island
25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

2..0 FUNDING (Mark all that apply)
2.1 1-Any-MOR funding of BILINGUAL prograM if Title

VII continues or expands that program
(Dnoprior funding mentioned.

2.2 Year prior funding began

2.3 Prior bilingual program invo]yed:
1-early childhood (pre X K4

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
07not specified

2.4 Source of prior bilingual program funding
1-local 4-university
2-State 5-fede al qnPe'

0.5

1.1 97

2.1 0--------

2.2
NA

NA

NA
2.4



0.3 Address of Project School and henry Streets

0.4 Ukip..1, California 95482 _

.05 STATE

1-Alaska
2- Arizona

3-California
4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9-Illinois
10-Indiana

11- Louisiana
12-Naine
13- Massachusetts
14- Michigan
15- Montana

16-New Hampshire
17-New Jersey
18-New Mexico
19-New Yo7.1:

20-Ohio

170 POJECT HIST0,-Z, FUNDING AND SCOPE,
.1 Year Project began under T'tle VII:

see
Project
No.

97
07 1970
17 - 1971

21-Oklahoma
22-Oregon
23-Pennsylvania
24-:node Island
25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

2.0 FUNDING (Hark all that apply)
.2.1 1-Any Pr.I0 funding of BILINGUAL program, if Title

VII continues or expands that program
@0 no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual program involved:
1-early childhood Tie is

2- elementary students (grades 1-6)
3-Secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding;
1-local 4-university
2-state 5-federal (specify)__L________.
3-foundation 6-other (specify)

. . _ . . . . . . . . . . . . _

2.5 1-CONGUBRDIT funding of program(s), if cooperating
with Title VII program

Ono- concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre K. K)

2-elementary students (grades 1-6)
3- secondary students (grades 7 -12)

4-teachers
0-not spedified

2.7 Source of concurrent funding, if cooperating with Title VII
program:
1-IOcal 4-federal
2-state 5-other (specify)
3-university

2.8, Total Title VII grant (first year only)

2.9 Total funds fOr concurrent program(s)- cooperating with
'Title VII

0.5 . 3____

1.1 97

2.1

2.2 NA

NA

2.4 NA

2.5_0

2.6 NA

NA
2.7

. 2.8 462r8-C P*3

3.0 1-If a UNIVESITY is worhing with the Title VII program, 3.0

Specify which: San1-..Rpsa.,,..runior College (Ii.d1.4t Education Courses
0-none ,

C 7-7' , CorirTSn%A.CL4:4 On, a 0 c-u-rr) ert



4.0 SCOPE of PrLJECT
4.1 Numbers of schools involved in Title VII program

ne 4-four 0-not specified
2-two 5-five
3-three 6-other

4.2 Total number of students in program A.First year
D.Second year
C. Third year

pag e
2

4.1
1 C. 10.4

4.2 A 35
B .120 C p.4
C.15 :7

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels(by second year)

Number of
Number ofGrade Classes

. Grade glasses_PS-PreSchool
7grade 7

indgtn
... a ___. 8-grade 8.PM _60 TOTAL NO. students PS and IC 9-grade L.) ____

B TOTAL students gr. 7-9

rade 1
10-grade 102-grade 2
11-grade 113-grade 3
12-grade 12

4-grade 4
C TOTALSts gr. 10-12

.

grade
1 1

A b0 TOTArstudents gr. 1-6

4.4 1-All classes gracied
4.42-All classes ungraded

ome classes ungraded
If ungradeds specify ages or grades grouped together: 1 non-graded 5th -6th

5.0 PaOcESs VARIABLES. - STUDENTS (Sociolinguistic) C p.13
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each-category and specify cultural affiliation in box)
(Circle any information- which is inferred and write INF.)

.Non -En lisp_ PP4PARt
: N-E Dom NE41' IIE-Dan NENT

60

1. Total.

Non-English
Mother Tongue.

2, Total
English
Hoth6r-Tongue.

112 E.-Dom - EMT

NE db.:. I
N-3,1T

E dara
NalT

I -Don
ELT

60 _50



2,..:;Grade level of students in prograi razaber .classes ?els'

grade and total number of students by grouped grade levels
(by second year)

Number of
Grade Classes
PS-PreSchool
(DKndgtn 2
PSIS 60 TOTAL NO. students PS and Ic

grade
7-grade 7
8-grade 8:
9 -grade

TOTAL students

Number of
Classes

gr. 7 -,

ri---rade 1 10-grade 10
2-grade 2 11-grade 11
3-grade 3 12-grade 12
4-grade 4 C _____TU.P.drits gr. 10-12

grade 5 1
alAgrade 6 )

A 1;10_ TOTAL-students gr. 1-6

4..4 1-All classes graded
2-All classes ungraded

ome classes ungraded
If ungraded, specify ages or grades grouped together :___1 non-graded 5th-6th

1 Vtre-1-
0 p.13

4.4 3 _

5.0 13.100ESS - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any infornation which is inferred and write INF.)

7don-English Dorinantl En l'sh Dominant; 5.0
1. Total

Non-English
Mother Tongue.

2. Total
English
Liother-Tong-ue.

I . N -E Dom

60

- NEJE, 1 II,E-Dom NOE

. . . . .

E-Don - IT

- .....
I Total Non-English. II Total English

Dominant;_ 60. Dominant:__ 60

1'1E dd..:
N-aIT

E dory
NWT

--Doi
aiT

II1

2

60 50

Total ,-Dom
60 50

II= Ili+ II
2

Dominant

1 N-E Dom E.-Dom N-MI

Hon-English ..SXample: a native Spanish speaker
Nother Tongue !who uses Spanish in most contacts

;though he may know English

N-1 Dom - ENT

English iEXample: (Tare) a native Znglish
Mother Tongue ( speaking Puerto ..!.ican child,

:born in New York who returns
to PL_rtc deo and hemles
;Spanish dominant

D.3

Example: a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all othersz

E--Dom -

1)a native E.speaking
acculturated American who may
or y:,04y not know a second lang.

2)a native E. speaking
liexican-American child who has a
minimal receptive knowledge of
Spanish, but has a Latin culture
affiliation



5.2 .Cultural or Ethnic identification of target
by number and of each

Indigenous Americans: Humber

Al Navajo Al
A2 Chero2:ee

A3 Other (specify) POMO A3. :59. .

A TOTAL No. of American Indian A 30

Americans of other ethnic bacrfrounds:

B1 1.Iexican-American
B2 Puerto,lican
B3 Cuban
B4 Other Spanish-American

(specify)
B TOTAL No.. of 5panish-

speajdng AmeriCans

C

D

G

J

Portuguese-American
Franc 0-American
Chinese-American
Eshirao

2ussian
Other

B1 30

134-

C

FD

J

I TOTAL number of N-LIT target
students 6o

page 3
students in program

Per Cent of if inferred,
Total Students check (,/)'

a5

C p.3

p 3

C p.3

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent. 5.3 MS

El NS

E2

II TOTAL number of an studeni,s'

other than .target population.

5.4 Students' native langua
from dominant language

DolaiPAn.t:laP50-1P-ZP_

1-English
2-Spanish

El 60

60 50 C'

ge or mother tongue if DIFF=NT

(specify)
Different Native Lanovae R-Tkbex.

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language
' of students in program

%'
Number

0 p.3

Per Cent

Number of rilonplinguaA Number of students Bilingual
Students 1 to any extent

not -No. not i'onlylisteningspeaking ;



21 i::oar-kieuicar:
DD Puerto-.Ilean 32
B3 Cuban
24 Other Spanish-American

(s,Decify) 24
B TOTAL No. of Spanish- B ,)0

speaking Americans

C Portuguese-American
D Franco-American
F Chinese-American
G EsIdmo
H 1Alssian

J Other

I TOTAL number of N-ELIT target
students

... 6.Q . _50) -0 3

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent. 5.3 NS

El ..... _

E2 E2

II TOTAL numberof fliT students
other than target population 60 50

5.4 Students' native language or mother tongue if DIFFE1ENT
from dominant language

Dnant lancl.mo-e
1-English

/

2-Spanish

C

5.4 N.A

(specify)
Different NatiVe Language Pup.ber. er Cent

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language ! Number ofilonolinguall Number of students Bilingual
of students in program : Students i to any extent

Number (..,'

y, not No. ;-. not only listening!speaking
spec. spec comprehension !ability

%Ho. % 1,1o. /0

B 60. English 50
4477 American

ECM° Indian 25
Al Navajo

Cherokee
A3 .7 7-- Keresan ,..._.

Other (spec. ).__.

al 3-5.: .Spanish .25
C Portuguese.....

D French
F Chinese
G Eskimo
H .-Zussian

J Other (sic,

.

X

21. 3.C 70- j5.1

X

X

r



page

5.6' Recruitment of Students.; 5.6 .3
. 0 - not specified

1 - English.Mother TongLie and Non English 1-iother Tongue
Students are reruired to participate in the bilingual program

2 Only are recuired to take pyograM, 12 f s participation
is voluntary

3 Both 'Era and P-MIT participation is voluntary

5.7 Proportion of IT pupils in project area: see Chart C 5.7
NS

n.s: not specified on the chart

5.8 Community .Characteristics (mar!: ally that apply)
O. not specified
1 inner city-ghetto
2 major city
3 small city, town or suburb
4 rural

5 other (specify)

A. Socio - economic status of N-.IT participating students
(indicate' specific percent of low SES)

B. Average family- income, if mentioned
n.a._not specified

5.10 Socio-econonomic.status of TIE participating students
(indicatespecific percent of low SES on the blanlz)
n.a. - not applicable (no flIT)
00 -net specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s.-not specified

4

5.8 3,4 C p,4

5.'S A.
25%

NS
B.

5.10
NS

20% O p.4
5.11

6.0 SOCIOLINGUISTIC =a

6.1 Project states that a sociolinguistic survey; 6.1 I ..4 a p.8
I for II for II NS-- 0 1).3511-ZiT group :ia:T group

was made
(home interview)2 will be made

0 not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I _:12 4
maric all groups included: II A.A.1.

I N-EHT II EIT
parents
children



0 - not specified
1 inner city-ghetto
2 major. city
3 small city, town or suburb
4 rural
5 other (specify)

5.9 A. Secioeconomic status of N-LliT particioating students
(indicate specific percent of low SES)

B. Average family income, if Dentioned
n.s. _not specified

5.10 Socio-econonomic .7tatus of IT participating students
(indicate specific percent of low SES on the b, an':)
n.a. - not applicable" (no ENT)
00 -not specified

25%
5.9 A.

NS

5.10

5.11 Proportion of migrant students in project 5.11
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SURVEY

T

NS

20% C D 4

6.1 Project states that a sociolinguistic curvy; 6.1 I C p.8
C .35

Owas Dade
2 will be made
0 not mentioned

for II for
group group

(home interview)

6.2 If a sociolinguistic survey was or will be made, 6.2 I _14 244:
marl: all groups included; II ...11:?4.3.

I N-,SIT II ZiT
(T5parents

children
3 teachers
Orcommunity
.5 others

(specify)

6.3 Language dominance of N- 2114T groups (chech AIparents, B_Aohildren, C_,..teachers)
trill be deterained by the extent each language is used in different damains
through various means of caamunication.
e.g. specify extent descriptively; never, sometimes, always 6.3 A-

li

USE NON-ENGLISE LANG. USE ENGLISH
- C p.35

DaNAINS: .LISTENINGSPEANINGJEADING=ITINGILISTENING-SPEAjqI4GLEADING,11,1ITING
1 Home i .X X

, .4 X
2 Church r

L

,

, ..

3 School
.... ... ....... . . _.X K" X .X. .. _X_ X ,4 ,

)e
4 Worh T....1...... ....
5 Socializing L

. --- ,

6 Neighborhood ,
7 film-TV-radio. __.....
8 Magazines*n e . . . . . . _ . . . ..

. . _ . . .

.

. - - _ ..

9 Others _ _

(specify)
......_...._ .

, ........ 1
.. ... . . .



page
6.4 If not included in surveys how was student's language dominance 6.4 I NA

determined?

1- inferred by use of surname

2-established by formal testing of students
3-assessed by informal means (specify how)
4-not mentioned

school record shows language code C p.36
. 6.5 gsIgilainqUistic Survey includes, (check all that apply)

An analysis to determine if an interlanguage exists
in the community, (eg., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

I II II
n-aiiT MIT

---- survey includes
language used in
the home
C p.35

6.5 0

Attitudes toward maintenance or shift:

6.6 N -fliT parents' attitudes toward maintenance of child's
N-ENT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 M!IT parents' attitudes toward their children's learning
of the N-,SIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second' language
they are learning and the speakers of that language
1-yes
0-no

If not included in survey how were parental and/or
community attitudes toward N-aiT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been 02 will be assessed by method other than

sociolinguistic survey (specify how)

6.9v

6.6

6.7 1

6.8 0

6.9_ N A

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 1
program? (specify) (e.g. transfer or maintenance instructional
programs)

0-not mentioned assessment of need: C p.8



a group of people).
1-yes
0-no

Attitudes toward maintenance or shift:

6.6 parents' attitudes toward maintenance of
N-EHT in particular domains of use or complete
to English
1-yes
0-no

child's
shift

6.7 ECE parents' attitudes toward their children's learning
of the N-EUT language
1-yes
0-no

6.8

6.90

Children's own
they are ln'
1-yes
0-no

the second languageattitvil regarding
n speakers of that language

not included in survey how were parental and/or
community.attitudea toward N.riTmaintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.10 1-After sociolinguistic survey is made, how does it influence
program?(spectfy).(o.g. transfer or maintenance instructional
prograMs)

0 -not .mentioned assessment of need: C p.8

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by =caber
(indicate non-English language in each boa :)

Language dominance not specified
Mother tongue not specified
not specified whether monolingual or bilingual

I IT E Dom.
NEMT

11 ,E Dom
MT.
E Dom:
NENT

A-Monolingual B-Bilincual

Nz N=

N=

IN=

A Total Humber B Total Number
Monolingual Bilingual

Total Number
of Teachers

N c 70 p .10

6.8 0

o h A

6.10 1

in-each category:

(if any info
specified,
heading and
rest of the

nation is not
cross out that
complete the
chart)

A .2_ _.5.0

B _EP
N



7.2 Linguistic background cq".pro.-tect aides or ara
(indicate non-English language in each box
X Language dominance not specified

Mother torE:le not specified
Not specified whether monolingual or bilingual

"Staff will be hired
from target groups A Monolingual D Bilingual
(Indian Meydcan-
American)" I N-E Dom
I.P. p.27 N -EMT

page 6

rofossionals b number:

II E Dom
ENT

II E Dom
1 N-ELIT

A Total Number
Monolingval

(If any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.2 No. %
I A
I B ua_

II A la_
II B aa
II A aa
11

1
B aa

1 ..5.2
B 4 _22
N

N Total Number
B Total Number of aides or

Bilingual
4

paraprofessionals

I.P. p.28 & C70, p.5
7.3 Lan ua e s11 used by bilingual teachers:

Nark all that apply)

11=111.11,

7.3__--a------
C 70, p.16

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b -only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teacherb not specified

7.4 Lan e used b bilin
Nark all that apply

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
,ilingual aides who instruct in only ono lang. teach in their native lang.:
1b-only if aativo lunguago is also their dominant 1-aguage

1 aides or ara- rofessionals: 7.4 2

U.( U plo 19,
20



Dom
EMT

II E Dom
1 N-EUT

A Total Number
Monolingual
4

7.3 Lan
Mark all that apply

1

N Total Number
B Total Number of aides or

Bilingual paraprofessionals
4
I.P. p.28 & 070, p.5

12secjbllteachem:

II A
_

II B .L1
TI A
II

1
B 2.iba

1 A
B 4

IIMMIR

N

7.3 2
C 70, p.16

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 LillIgEag211111sed by bilingual aides or nara rofessionals:
°Nark all that apply)

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
ai us instruct in only one lang. teach in their native lang.:

lb-only if native language is also their dominant L.ngu-ge
1c-wn if nativo language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual aides not specified

7,5 Cultural affiliation of teacher aides rc ect director and evaluators b
number and pergsrrt. Mark all that apply Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. %

(inf);,Anglo 3 75 Pomo Indian
4 50 Mexican-American Anglo 2 100

C 70,p.14---
Mexican-American 1 25 Mexican- 4 50

AmTtainTh

7.4 2
70, pp.' 19,
20

0-not specified
1.1=111.

empismr.

1.1 11



7.6. Selection of 11-ais? teachers from).9cal coRgunity
0-not specified
Number of N -E1IT program teachers from local corraunity
and total N-EliT teachers.

page 7
7.6 No. %

7.7 Number and Proportion of teachers and aides of sane 7.7
cultural background as..N-TfrIT students:.
indicate specific percent on the blarif:, or

if specified descriptively,
1 -few C 7U, p.14

A = teachers 2-some
B = aides 3-many

4-most
5-more than half
0not specified

7.8- Teae.her_Qu.4ifications - Training prior to project no.'s
(-Indicate number of teachers with each qualification, 7.8. 3 , 4 ,

if given)
n.s.-qualifications not spcified C 70, p.11

0-previous courses not specified
1. _teacher rauseet a specified level of language proficiency on a.

standardized proficiency test of the non-English language through
which (s)he will instruct

2. _teacher must meet a specified level of communicative competence in
the non-English language determined by a structured interview

3.__.1....previolis teaching through 11-21T (in country where it -is a native
language, in Peace Corps)

4. 1____previous teaching in local area
5..___courses in PT -SIT language structure and usage
6.courses in N-E literature
7...___sontent (e.g. Social Studies) courses learned through N-FIE
8e._ any' previous ethication through N--a.IT
9._ ,.courses in teaching LSL

10.__courses in methods of teaching N-aiT language
11.__.courses in methods of teaching content (e.g. math) in
12.certification in ESL
13.____certification in teaching 14.-Ei\IT
14._.4-__eross cultural courses
15... _courses in the cultural heritage) values, deep culture of N -EI1T

16. ___ther qualifications, specify

8.0 STAFF DEVELOPNENT 8.1 A NS
B INS I.P. p.13

0-No staff training mentioned
8:.1 he project., is _offering for.teac here A. For B. For Para-

and _51-2araprofossionale.iE the following areas:TE;:chers professionals
(raark all that apply)

Pre- service orientation course for aides--I.P. p.12
n.s.-Training indicated, but nature not specified
1-English as their second langUage
2-The teaching of English as a second language.______
3-X as their second language
4 -The teaching of X as a second language



4-most
5-more than half
0-not specified

Teacher Qualifications - Training prior to project

(Indicate number of teachers with each qualification, 7.8 3,4,4.

if given)
C 70, p.11

n.s.-qualifications not spcified
0-previous courses not specified

1._ _teacher must meet a specified level of language proficiency on a

standardized, proficiency test of the non-English language through

which (s)he will instruct
2.___tedcher must meet a specified level of communicative competence in

the non-English language determined by a structured interview

3. _l_previous teaching through N-arr count is a native

language, in Peace Corps)

4.:kprevious teaching in local area
5._____..courses in N-EAT language structure and usage

6.__courses in N-E literature

7.__content (e.g. Social Studies) courses learned through N-aiT

preyiouSeducati9n N-aIT

_courses in teaChing-ESL
10.__LCcurses in me-thodcf teaching Iq'DiT language

11. courses in methOds of teaching content (e.g. raath)in N-MT

12....L_certification in En.

13.__ certification in temchirc
14._4___crIcas cultural courses

15..5 courses in the cultural heritage, values deep culture of N -EMT

16._____other qualifications, specify

no. 's

8.0 STAFF DEVELOPMENT &.1 A
13

0-No staff training inentiomd
,The project tee...c2-1=s A. For

J.A....g.kgffp.ig_owiligarea...s_: Teachers
(mark all that applyr

e-servi ce orientationion cours e for aides--I.2. p.12
n.s.-Training _indicated, but matte nat specified
1-English as heir second language
2-Jhe teaching of English as a secondlaanguage____:____
3 -X as their second language__
4-The teachi of X as a second
5-Methods of teaching other academic :7,1-)jects.

6-liethqds of teaching other academic '.(-'ibjects
in X language

8.2 Stated 7oals of teacher trainiac are:

%AS . I P p.13

B. For Para-
profossionals

_424.3...A.,5,6,7,8,9,10
1,:2;i3,4,6,7,8, Students

kr-ENE II

1-Understanding of socio-cultural valmet - and practices 6V . .X

2-Cross-cultural Training'
3-Sensitivity' to cthnocentricism and lancnistis snobbery
-Awareness of the sociel-emotional d: Ielopment-ol
5-Strategies for eccomodatinG the dif;Cerent learninc
styles of Indian & Mexican-AmerLcan children

6-Strategies for cognitive development of X X
7-Strategies for reinforcinL a selfai-am of X X
8-Methmis tif cross-cultural thing omyteaching the
bicult-zal component
9.2Forsixastion of pupil, perfor4:-iqce Objectives

16-M600144s of evaluation of pipilperfomence dbiertvs

Lii4* specific courses if gi\r-n (ox Xerox and lattarAti
1. InsGrvicrf workshop on performance obj. Seminal! on Native American Cul-
tures 4a. aui,-,y of Culture 4. Crommunity Developt 5. Migrant Ed. Summer
Program 6. -::earning Centers

X
x

x x.

EM:r
X
X
X



8.3 Methods of Teacher Training: (M,=,_1 all that apply)
page 8

8. 1112._

1-courses

2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other
4-use of video-tapes of teachers for feedback on how they are doing
5-cross-cultural sensitivity training, t-groups
67interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 Project provides released time to teachers and .a26prolfesion- 8.4
als._for joint lesson plannin 1-yee 0 not mentioned

, 8.5 IlEplect,Drovides for paraprofessionals to receive course credit 8.5 1
toward eventual certification: 1-yes 0-not mentioned
How? 6;5;Cify)

8.6 Paraprofessional's role:

1-teaching whole class
2-teaching small groups
3-tutorimg individually
4-clerical
5-contributing to bicultural component

how
6-liaison with parents

8.6 2,3 , 5,6

8.7 Tra,iningfpgprojeet teacM0 and paraarpfesplppalA_Ls .g.7 veli.14: 8.7 A 1,21'
(mark all that apply) A for teachers B for aides B 10-

0 -not specified

1-University faculty -77-

2-project's Easter Teachers
3-project's teachers
4-other (specify) __Z _-7aides & paraprofessionals .

8.8 Number_and Proportion of personnelgiving teacher training who
UP:

1-bilingual
2-bicultural

.3-N-EliT (specify background)

8.9 Training is provided:
1-during a summer session
2-during the academic year
3-other (specify)

8.10 Extent of training:

no.

8.81 2
2

8.9

B 8.10
(indic te no. of hours)

A1-,pproximately equivalent to a .5
college course 6

27nore than one course 7:

3-less than one course
4 -other (specify)

3,

21:1 weehlApre-service 6

monthly course for
bi-monthly aides)

I.P. p.12

8.11 Number and Proportion of teachers attending training:
or: if specified descriptively, indicate:

0-not specified

no.

8.11 ±6t _



8.5 project provides for.orabrofessienals to receive course credit 8.5 1
toward eventual certification: 1-yes 0-not mentioned

How? (specify)

8.6 Paraprofessional's role:

1-teaching whole c7'.ss
2-teaching small groups
3-tutoring individually

4-clerical
5-contributing to bicultural component
how ?

6-liaison with parents

8.6 2,3,5,6

8.7 Training for project teacilexsi apdpargtorofessionals_ls .g.,i7Dri by.: 8.7 A 1,4
(mark all that apply) A for teachers B for aides B 1,4

0-not specified
1-University faculty
2-project's Master Teachers
3-project's teachers
4-other (specify)

aides & Daraprof es si onals nono.

8.8 Number and Proportion of_personnel_giying_teacher training who 8.812

1- bilingual
2- bicultural

.3-1\TEMT (specify background)

8.9 Tamil:ling...is 'provided:

1-during a summer session
2-during .the.academic year
3-other (specify)

8.10 ;latent of training.:

A 1-approximately. equivalent to a

college' course
2-more than one course
3-less than one course

4-other (specify)

3_

8.c

8.10 3....
B (indic te no. of hours) u5 4 6

.5 _4_1 ;reel:137(pr e-s ervi ce 6 _
6 :monthly course for 7._
7 bi-monthly aides )

I.P. p.12

8.11 Number and Proportion of teachers attending traiaing:
or: if specified descriptively, indicate:

6-most
7-many
87few
9-other (specify)

0-not specified
1-100% .

2-imore than 75%

3- 50 -74%

4-25-50%
5-1-24%

9.0 TEAGNERS' ATTITUDES

9.1 Teachers'attitudes are assessed: Nark all that apply)
0 -not Mentioned .

1-to N-EilT language or dialect
2-to N-EMT students - expectations of achievement.
3-to N-FliT culture

4-prior to participation in bilingual project
5-after project training
6-after participation fora period of tie in project

7-through a questionnaire
8-other (specify)

no. jS

8.11 4.

9.1 NS



10.0 STAFF PATTEM

10.1 .Staff Patterns.: (mark all that apply)
0-not specified
1-team teaching
2cluster teaching
3-shared resource teacher
4-other (specify)

10.2 Staff.:

1-bilingual teacher
2-ESL teacher

3-bilingual coordinator
4-aides or paraprofessionals

5-consultant pSychotherapist
or guidance counselor

pace 9

1"3 4 5
10.2

6-other (specify)

1

20

2

2

2 '

10.3 Average nuuber of pupils Per class 10.3

10.4.

10.5

10.6

0-not specified

10.4 Average nt.mib er of aides_ oy, arApr e ipnal s p ex_ clasps .:

0-not specified

10.5 AygIffi.g.e... jut of F-;.4.a....ox__.b.airagua-LAidez. para-
apfessionals):per slag:

0-not specified

10.6 Special aide_to_pupils.having.most difficulty_ in learniAg.
is

1-individually
2-in small groups teacher
0-not specified

by 3-teacher
4-special remedial
5- paraprofessional

6-parent tutor
7-older student tutor
8-peer tutor
9 -not specified

10-no special help given

11.0 INSTRUCTIONAL 001,20MT DUnATION ADD EXTENT OF BILINGUAL COMPONENT Se. C.

11.1 Duration of Bilingual Education (policy)

maintained_inlprogyam: 11E DOE E.D0i: E :bpi
(mark all that appli) NEMT EMT NEMT
0 -not "specified how long

X X X
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
Termit learning of academic content at an
acceptable level in English

11.2 gow mapy years, doep,,p.roject 924,tial for instruction
foR_17-g4T group lan -guay,s_ to...continue?

0-not mentioned

if for a:particular number of :years:
1 2 3 4 5 6 7 9 10

3 ' 5 7

yer-ey
906.- D

11.1 I

II

II'

0
11.2



0-not specified

10.4 Averar/enumben ofaidesprloaraprofessionals_per claaL:
0-not specified

10.5 Averar7eaw.tgr of N bil ( nr 41Prn-
-zoofessionals)Der clas:

0-not specified

10.6 Special aide tq_pupils havin difficulty in learning
is iven:`

1-individually
2 -in small groups
0-not specified

by: 3-teacher
4.-special remedial teacher
5-paraprofessional
6-parent tutor,
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.4
2

10.5 2

10.6
1

'

2
'
335

'
7

1.1.0 INSMUCTIONAL C0120NENT DU:::ATIOTT AND 'EXTENT 'OF BILINGUAL COMPONENT

11.1 Duration of BilingualEducation (policy) I II

TT -. 1T language will_ be maintained p rog-am
(mark all that 'apply7)

0-not specified hoW long
1-as the alternative language' of learning
for as long as desired

2-as the medium of 'instruction for -special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

JE DOE E DOE E DOL;

ENT NEW
X x x

11.1 I
II

11.2 Houlmally years P2Ajnakfoi-C1-nAi71-./1 11.2 ----
foF.J77TqghF.92413.:4I:CPPEN77.:4.3P.Pmalig:P..to99n-Plia

0-not mentioned
if for a particular number of years:
1 2 3 4 5 6 7 e 9 10

(if specified in terms of a condition, please state it -
e.g; "if a child begins learning in N-EHT and English in Pre-Ks
N-) IT instruction should continue through high-school")

yer-DY
tk. -

Duration of Bilingual Education (in practice) Mark all that apply)

11.3 PecoUd lAncruage_learnipp.is.introduceciin which grade: 11.3 I
code: 0= N.A. (if no MIT) II _14_

13= 14=
for each group N.A. Pre-K K 1 2 3 4 6- 7 $ 9 10 11 12
I 7J-E D014

II EDOU,

Ixl DOWNENT
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5. 0.bectives

The objectives of the program fall into two categories: academic and

'=ocial-psycholOgical.. Both components have as a goal the eradication of

cultural. barriers. A sense of their own and others' personal worth and'an

appreciation of both' their own and another culture are our aims for.each

the case of the Mexican-American-Anglo component .this extends

further to, the growing ability to-understand and speak the language of the

other culture.

Throughout. this .planning year 14e have been oterating with two

educational biases. The first is a coMmitment of individualized instruction,

to 7.r.:ach each child where he is and work from there,' emphasizing personal

growth and development rather than comparing achievement to 'others in the

class. The second bias is a belief in the fundamental importance or

language arts to all mental development. The growth of children' ability to

think fntimately related to their ability to use language.As children rain

control of words they are able to r:ove into c world of ideas and'meanings

and theyare able to express more adequately their attitudes and feelings.

believe that experiences and materials which can stimulate. children to

think analytically, critically, creatively and .intuitively are mandatory-

elen-.entz: of an indiviaualized-curriculum,



Yinde-garten

:7(). both Kinderral-ten 'Olere will be- ;t stronr rea,linr
.,,c;-;1" wo:.k on dev(!lop::2:r r.w,tor competencie:._ Kepart'

rer,ner in the Mo:.:-.roorn:....cport about the many 0:-:ncriments
4,-.1)ntratc how intiatC1:1 connected :lotor control i.: to menL:J.:

Thir may be o7 epeeial.value Co - the Nntive-Americon componf:ni., for
:-.tho017;1 we have found no verifiable rer;earch on the matter, cyne of our
i_ny.'e'.carten teachers have noted that the in::ian children often are les skill-
fVl muscular coordination than otter children their came age. ':;(..have

th: Santa Clara' In':entory nf Developmental Tacks and the Froctig
an well as Kephalt in developing the Kindergarten progrpm. In

Mexican-American kindergarten early. familiarity wi.I1111esounds of both
willrovided, especially through the use Of songs and :6717777,:id

onl_drenwill be encouraged to-teach each other through the structuring
of situations where this Will occur naturally.

Specific Academic Objectives for the Native-American Component

a.: Be able to speak-in complete sentences.

b. Tell a short story-from personal experience or as suggested-
by a picture.

c. Recognize the eight basic colors by: name in both English
and Pomo.

d.: Read and write the numbers to ten.

e. Count to thirty in English; to-ten in Pomo.-

f. Knew the-four basiageometric shapes and be able to did-
criminate between different sizes.

G- Know the elementary facts about 'Pero Indian life in this
area before the advent Of the white settlers, and a few
phrases and words in the Polo language.

Specific Academic-Objectives- for the Mexican-American Component

a. Be able to- speak in complete sentences in the=,_ 1

b. Tell a short story from personal experience or pic:-.uros in
their :first language.

c. Understand simple ela.7sroon directions in both.languagec.

d. 'Recognize the eight basic color: by name in both. languagof.

e. Pend and write the numbers to ten.

For children in the MeXiaan-American Component whoSe firstlangunce is Spanish,
7nading readiness activities will be given in the language. Where chi)Oren
are fluent in both languages, parents will be asked which lrtnguage they
prefer their child to learn to renc7.first. In borderline cases or whf,re n
child is not fluent in either language preference will be given to :Lpaninl!
unless the ncrents Iperferit Othc,rwiSe.:
I.,.3.1.r4%,..The Slow Learner in tile Classroom :Charles Merril, Inc.: Cleveland C1:10
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f. count tri ton in both laNguares, to thirty in their fir : :;

language.

g. 'Know the four brwic geometric nhapen in both languages

and be able to distinguish different sizes.

Tn troth components work will be done with the alphabet and letter :-ours?:-,,

ending, and rhymint7, but these are not to be an expected accompli-

t
evnt at the Kindergarten level.

7,) Specific Motor Objectives for both Components

R.

a. Use of tools: scissors, paint brush, crayons, pencil,

hammer, saw, vise and drill.

b. Skills:\ jump, skip, hop, gallop

walk the balance beam
bounce and. catch a ball
step over a board without knocking it down

jump rope
turn a somersault.

4) . Social Objectives for both Compcnents

a. Understands and follows directions

b. Completes tasks and puts materials away

c. Observes rules of the room

d. Can be self-directing

e. Respects rights of others e. g. wait their turn

f. Participates in class discussions

g. Shares experiences with the group

First Grade (Mexican-American component only)

1) Academic Objectives

.

Children will be .taught to read and write, in their first language.

second language Will be introduced in written form only after verbal

,-,7,otency is obtained. The decision as to which language should be taught

in cases where there is no pronounced difference in speaking ability will be

:-', :de in consultation with the parents as discussed in the section on the

Kindergarten.
Our goal is to deVelop each child's ability to express himself,. to

n en and comprehend, and to enjoy reading.

Specific goals are for each child;

a) to be reading at. first grade level in his first language



b) to be to unclerstand simple rontence in hir second language

c) resnond in rispic conersational situations in hi. second
:language.

a) to he 'Able to write the alphabet in manuscript, lower and uppercase, in the first language,

'e) be performing at grade level in mathematics and science'

f) be able to keep time to music and differentiate simple rhythmicdifferences.

;12) 'rotor :;killS

A program of progressive body control will be taught. T3y the end of
the year students, will be expected to be able to:

a) walk the balance beam, forward, backward and sideways.

b) Turn forward and backward somersaults.

c) Skip rope individually.

d) Jump rope qhen turned by others and adjust to changes in tempo.

e) Climb a rope.

f) Demonstrate ability to use workshop tools safely and correctly.

Zocial7psychological Goals

a) A sense of personal worth on the part of each youngster.

b) An acceptance on the part of each child that school is a place
of interest where he can be happy, share his ideas and experiences,and learn new:things.

Zixt'--Crade ( Native-American only)

Academic Goals

4.1) Children will have increased their ability to read with understand -ing 'and- present ideas derived from their readin;,: both orally
and in written form.

.

b) Children will be performing .at their grade level or closer to
it than at the beginning of the year in mathematics, science,
and racial .science.*

Both Native- American and Anglo children will demonstrate a
knowledge and appreciation Of Porno Indianculturc and more
broadly, an.understanding of man's relationship to his'environ'lent.

is a,lcgitimate project goal since a major raison d'gtre of the total
Pro ram ir to counter the historic tendency of minority children to

fall ..Further and further behind their classmates. However, the fir..vor the
connotes is not consonant with (J.11-.. working hypothesis that children will1.)e 7Uided in their developmentat their own natural pace. so that there will bein'their learning experiences and all will have the satisfaction ofprogressincr.
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11.6 'Learning in their native language for pon7English dominant
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0=not specified/Grade 1 2 3 4 5 6 7 8 9 10 11 12

11.6 6

11.7 The aaount of instructional time in and through their native language

NS

code: not specified m=math s = science ss = social studies

per lay for N-ErtiT students who are N-E dominant is

11.7
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11.14 The amount of traCtiOriSj time ..in and through their second language
for pupils who are native: speakers of English is

NS
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per day Total min. per Subjects taught % of time per day

of instruction day of any in native lang. of instruction
through instruction through N-EilT
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11.17 /fixed or :seclgratp, language_ usage by teacher. and/or .aid.e

in the classroom (marl: all that apply).

0-not specified "Language will be taught in a mixed situation".0,70, p.20
1-languages are never .mixed by either the teacher, aide or the

pupil in anyone class period; only one language is used.
2-the. second language is used exclusively by the teacher,aide

and .pupils. during at least one- portion of the school day.
3-the teacher uses One language exclusively within a class period;

.pupils :are allowed to use either native or 'second language.
4-the teacher. uses only one language; hoWever, the aide 'or pare-

professionair.s.e-s another during the same class:period; students
may use

5-the.. teadma.,-renforces any Conversation initiatet by the child
through Vie: use. of .thichever. :language- the child.7-n-As used. at the time.

;-oil . one language to another 'Tbiy teacher during
lesson.

7-the- teach...-::u.ses- aloash and the paraprofession'el then translates
the same ter. al. far- N-arr

s -other (smmtaarise)

11.17
3 5

2
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per day Total min.. per

of instruction day of any
throluh instruction

Subjects tau,-,,,ht ;'1, of tize ,J.ay

in native lang. of instruction

--BicitsK ,Pre K

1 ... NS
11 , - - - 111,6

NS

I 1
.NS

2 i2
3 I.:3

4 ;4
5 r
6 .._NS_ NS j 6 NS

8 I'
177
i 8

c
I

10

11

12

j..
i

- . .......
S.

I

..... ._. 10
11

i

' 12 t

3 6
111.17 Mixed py eepa.rate language_ usage. by teaclw. And/or:A.j-4. 11.17 .1

in the classroom (marl: all that apply) _
0-not specified

('Language will be taught in a mixed situation,
p.20

1-languages are never mixed by either the teacher, aide or the
C, 70

pupil in any one class period; only one language is used.
2-the second language is used exclusivelyby the teacherlaide

and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils:are allowed to use either native or second-language.

4 -the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
may use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material forN-alT pupils.

8-other (summarize)

12,0 hEniODS OF SECOND LANGUAGE TEACHING See )(eitob3 n

(iiar': all that apply; some projects may use a combination

of methods)

1-Audiorling_iAl habit shills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of scunds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic.. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
sequence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2- Transformational - cognitive, P2PY.90,

Acquiring an understanding of the structural patterns or
grammatical rules of a language.

12.0 1, e,
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"OrleileiockS Se-ey-18, 1-.0.Acykrae acs.

Tweaking ethodology and Procedure

Klitiergnrten

the 7-:exican-Alerican colponent class the opening exereires will
be conducted in Spanish and English on alternate days and simple
classroom formalities and -directions will be given in the languaf7,e-
cf'-the-day,-so that all children will soon respond to "Buonoa. dies",
"ever,ybody please sit down," "bra de jugar", "clean-up time", etc.

Ir. this component's class, songs, dances and musical.zames in both
languages will be extensively employed to allow children repeated
op7ortl.:nity both to hear and voice the sounds of their second
:r::.uage. We sec this as a good. way to :integrate. the two language

groups in joint acti :itios.

3 To both cOrnonents there will be a daily period of from five to
-.steep minniet of motor-perc6tual activities that will fulfill

c sl.:pplcment the phyica.L edl,cation program. It will begin at

very besic level and e:evelop.in a structured nanner.

will be .individualiMprovement rather than'coMpotition.. -The
!r:tivitieS are ret up so.E:at as the children are developing
;"'(eater physical coordination, they are also reinforcing their
earning'of colors, shapes and Sizes.



G.

1)Dth soml"Qnent:.thoInventory or Dcvelopmentn1 comTled

th Lanta Clara .cheol Di7;trict and Prostir; exercise will be

to develop motor coordi5ntion in drawing and writing, and

yill be a part of the dai3y program.

7,-,ks and stories used 1;111 be perir.ent to the component concerned.

"...or the Mexican-American class, dual language editions will be utilized.

7!caring stories and fairy tales translated from the other languar7 into

their own will introduce the children of each culture to the back-

:-,-.0%Ind of the other.

the Native-American class, books and stories will be mnde from

Pomo myths for use at this level to supplement the regular readings

again provide a basis for knowing more about the cultural

background of some of the students.

In the Mexican-American classroom we will be teaching in both languages

as much as possible, since true bi-lingualism is our goal. Language

be taught in a mi7.:d situation, everyone learning both Spanish

and English. Parallel language'le55on plans and patterns of teaching

dx:veloped by the State of Michigan Department of Education for

Bilingual Curriculum will be used as a base plan. Other subjects

will be taught in both languages as much as possible.

Aides will make Out monthly evaluation sheets for each child. This

will include a tape recording. Of their proficieney,asmeasuned by

vccabulary, articulation and fluency, in, their first language and

where pertinent, in their second language, so that. we can have a

measure of'how each child is progressing.

:le want to reiA.force and foster the natural openness,, responsiveness

and imagination of children at this age , so we will utilize

props, nnd.participation techniques such as finger plays, open-ended

story telling, pets, dramatization, show-and-tdIl, etc. with situations

and pictures to encourage self expressionWorking in small groups

will also offer opportunities for more children to speak and for

those who are shy to feel less on public display.

:En the latter part of the year the language master and tape recorders

will be used in further reading readiness:activities.

. Various walks and field trips are:planned to tie in with classroom

activities and. discussion.

Celebrations in Pomo and Mexican 'culture will be made a part of the

lesson structure in addition to the attention now given to American

';There the two relate, explanations will be oriented to

chowing_that each culture offers valid ways of looking at similar

phenomenon.

the blassroom Will be arranged informally with activity areas and

enough open space to allot. for. flexible arrangement. Activity'

areas will include library table; woodworking bench; painting corner;

table for puzzles, beads, crafts; a corner for make-believe with

costumes and props for house-keeping; and a building block section.

-20-
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Firot Grade (Y.exican-Amenicas component only)

1. Academic Area

It is planned to bring the s-aecial tcchniques usu. -illy limited
to read.jng clinic ura into the classroom: language masters,
tape recordings,.the clullivan Series-, etc.

b) There will h- a Baily read-aloud time discusion collong
for rroupn in each langua:,e. Materials read, will incluC.e itemn
geared to fill in the cemon cultural gap that Ne:.:ic77,n-A..nericnn
child.ren no of-ten reveal 1..7zarding stories "all children are
with". By the end of the year children will be rend simple
books in-their second language an well with the discus7.ion
still conducted intheir first language if necessary.

c) rach-teach games will be utilized for English and Cpanish
speaking pairs, as we plan to have the children teach each
otherand also help devise and refine ways in which this can
be done effectively.

d) Each of the first graders will be "tutored" by a sixth grader.
The older student's role is seen as. similar to a "buddy" and
the program will be planned in such a way that Me:dcan-Americans
and Anglos are tutored by.a child with an other cultural
background.

e) To a great extent as possible children will.encouraged to
.progress 'at their own Dace. With two aides working with each
teacher it will be possible to give more individualized
attention tha usual.

f As in the Kindergarten aides will make out monthly evaluation
sheets for each child. This will include a tape !.-ecording of
their.nroficiency,.as measured-by vocabulary, articulation
and fluency, in their first language and where pertinent
in their second language4 so that we can have a measure
of how each child "is progressing.

g) As in the case of the'Maxican-American kindergarten, the
opening exercises and Classroom-business will be-conducted
in alternate languareseah'

h) There will likewise be e::tensive use of songs, games and
dances in both languages in which all children can participate
from the .very start.

Mathematics instruction.mill be given in small-groups in the
children's first language. Initially this Will. also-be true.
of science- and social studies. Later in the year wool:1y uhitf;
in thecae two.. areas will be -,resented, two days in ripanish,
two days-in English, with the children meeting in small groups



h)

the. fifth day for participative reviec: in their first languace.

The classroom will be arranged as described for the kinder-
-garter,, with activity areas set up to allow for flexible
utilization of the space.

Also as discussed in the kindergarten section, holidays. or
seasonal celebrations from the Mexican-American and Porno.
cultures will be included in the instructional program,
-With cross cultural similarities pointed up.

racial Psychological Area

:Ye ^gill attempt to meet the need for enhanced self-esteem on the part of

Otoppafour youngsters by:

a) Structuring activities to provide repeated opportunities'for
success and minimize failures. .

b) Help them develop self-confidence in their ability to express
themselves by offering many chances for verbal participation
in small groups.; to record and listen to themselves on tape
and to work with instant replay. TV..

c) Demonstrate the worthiness of all ethnic backgroUnds by our
appreciative study of them.

t. 22-
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2a-inductive --generative approach: through listening to communication,
perhaps of peers; and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

2b- deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures; then applying them through
examples, i.e. answering cuestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

-2,-Grammar - Translation Method
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOMINANT AND SECOND LANGUAGE MULLS SEQUENCE

AL-11* Language Skills Sequence
(*Audiolingual liethod: listening; speaking, reading and writing)

I II
Non Eng dom Eng dom

students students
A in dom B in A in dom B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking
shills axe learned:

1-concurrently with dominant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
.:skills in dominant language

3-ia specified period of time after
listening-speaking skills in dominant
language taught

4- before any specified level of lis-
tening-speaking competence achieved
in aominant language

13.2 sequence followed:
1-Listeningspeaking proficiency
precedes introduction of reading X..

2- heading is taught concurrently
with listening-Speaking skills

3-Learning to read overla s lear inry

13.1 IB, 1,4
IIB

13.2 IA 1,2,3
IB_J..143

IIB 1,2,3
70, p .16



to negative; declarative to interrogative/ active Passive.

:-Grammar - Translation flethod
Formal study of rules of grprinp'r and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication. -7;Y

13.0 DMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-14* Language Skills Sequence
(*Audiolingual hethod: listening, speaking, reading and writing)

i II

Non Eng dom Eng dom
students _students

A in dom B in A iii dom B in
lang second lang second

lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening - speaking
shills are learned:

1-concurrently with dominant .language
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening- speaking
skills in dominant lane cage

3-a specified period of time after.
listening-speaking skills in dominant
language taught

4-before any specified level of lis-
tening - speaking competence achieved
in aominant language

13.2 ALM sequence followed:
1- Listening - speaking proficiency
precedes introduction of reading

2-Reading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening-speaking skills X X

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by
1-measure of listening-speaking
proficiency

2-informal assessment by teacher
x_
X_

13.4 Second language reading skills
are learned:
1- concurrently with learning to read

in .dOMinant language X X
2-after a specified. level of dominant
language reading competence .

achievement
3 -a specified period of time after

,carning to real' in dominant language.
(e.g. a specific grade)

4-before learning. to read in 'dominant

language

13.1 IB 14

13.2 IA 1,2,3
IIA_a_23
IIB 1,213
C 70, p.16

13.3 IA 1,2

IIA 1,2
IIB

13.4. 1
1133 1

"...after verbal
competency is
obtained. °

C 70, p.17



13.5 Reading is introduced:

A-individuslly, when child is ready
or at a specific time during grade: 4:

1

2

3

page 13
I II

Non Eng dam Eng don
students students
A B A . E
dom second don second
lang lang lang lang

_X.. X.

13.5 IA 1
IB_ 1
IIA 1
ITP

C 70, p.17

13.6 Reading readiness is determined by:
1-test of reading readiness 13.6
2-informal teacher assessment X- _X_ IB

IIA 2

13.7 Grade level reading is expected:
1-in first grade _X_ 13.7 IA l

2-in second grade
3-in third grade IIA 1
4-in fourth grade IIB NS
5-in fifth grade C 70, p,17
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB 2
SEOONDlanguage is expected: IIB 2

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: _14.0 I 2
(mark all that apply) II 2

II= EI= N-E
dom dom

. students students

1-Second language learning is only a sep-
arate. subject for English;-speaLing stu-
dents the second language is not used
as a medium of instruction for other
eubjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for Other subjects.



13.6 -reading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment X.- ._X_.

I p.1(

13.6 IA__

1 B 2
I IA. 2

13.7 Grade level reading is expected:
1-in first grade 13.7 IA 1

2-in second grade
3-in third grade IIA

4-in fourth grade IIB NS
5-in fifth grade a 70, p,17
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB 2

SECOND language is expected: IIB_

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:

(mark all that apply)
I= N-E II = E

dom dom
students students

1-Second language learning is only a sep-
arate subject for 'English - speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. X X

3-Second language learning is always in-
tegrated with the learning of course
content (such as social studies) or as
a medium of cognitive development.

4- Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6-other (specify)

14.0 I 2
II 2



15.0 TilEATIENT OF CHILD'S LANGUAGE:
I

Non ag. dom.
students

A -in dom. B .2nd

lang. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward Child's eventual
control of the standard form.

2-The child's language is corrected
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

X

16.1 Reading"Materials-Types
Reading Materials are: (mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA X Y X

2-Basal readers

3-Dialect readers

4-Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

16.2 IA_

16.3 The following are techniques and naterials used
0-none specified
1-pattern drills
2-dia:og me: rization
3-choral repetition
4-songs
5proLramed instruction

.6-istories read to children
AUDIO VISUAL AIDES

X_

_X_

II

Eng. dom.

student6
A

B.

page 14

15.0 IA 1

IB --I--
IIA1--

2nd IIB 1
ng. lang.

X X X (inf)
C 70, p.19

D.20
p.22

07111

for second language learning:

.X.- pp. 19,
20



aiming toward child's eventual.
Control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates te standard form.

3-Other (specify)

0-Not specified

16.0 HATEnIALS

16.1 Reading Materials -Types
Reading Materials are: (mark all that apply)
1-Linguistically based

(Herrin or Idiaiai Linguistic
readers, ITA, etc.) 16.1 IA X. I.

2-Basal readers

3-Dialect readers

4-Experience charts (stories
dictated by children)

X (in f)
C 70, -o.19

D.20
p.22

III: X IIB X 16.1
IA 1

IIB 1
IIA 1
IIB 1

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2

NO
III,

NA

2-Grade 2
3Grade 3
4 --Beyond Grade 3
0-not specified

16.3 The following are techniques and materials.used for second language learning:
0-none specified
1-pattern drills
2-did:log:memorization
3-choral repetition
4-songs
5_proEraalied instruction

'6-Stories read to Children
AUDIO vI6tIAL AIMS

'7-films, filmstrips

,8-flannel or magnetic wards
9-realia, graphic displays
10-records, tapes
11.-listening centers
12-multi-media approach

Experiential:
13 -role playing
14-puppetry.
15-experience charts
16-PriMary typewriter
'17-learning through direct experience

X

X

0 70, pp. 19,
20

IL_

with materials'e.g. Montessori
18-activity centers- chosen by child 0 70, p.22-.1

19-other (specify)
Learning outside the olassroom:

20-field trips 0 70', p.23
21.7 suggested T1/ programs viat..04411t$
22-thur.(spe,tcify)

23-Dramatic play, games X X
29-Classroom neWspaper-6th grade X X 0 70, p.23

X X 0 70, p.22



page 15

16.4 The sources of Non-English materials and textbooks are: 16.4 1,2234,5,6y
(mark all that apply) 7,9,10,11
0-not specified
1-are written by native speakers of that language
2-comme,:...ially prepared and published in countries where
N-E is the native language

3-developed by the project's own bilingual staff
4-developed by the Staff of another bilingual project (specify which)

5-developed in conjenction with project parents
6-developed by or with members of NIT community
7-are culturally appropriate for N-E culture

(specify how this is determined) Indian Cultural Committee
8-are cross cultural
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 1
component area
0-not specified
1 -zero att6.ched-page and document C 70, pp. 24,25,26 see x-trox Hr

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 3,5'

groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups area

separated for reading and

1-always mixed for all learning
writing 070, p.17

2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non - academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction: 17.2 A.
(mark all that apply) A-more than -?z the time B Less than the time

0-not specified
1-total class
2-small groups (specify size) X Dom. Lange Groups
3-individual instruction

X

17.3 Criteria for grouping: Students
0-not specified I Non Eng II Eng dom =lag dom 17 32

dom iT NEM
1 -by age



(specify how this is determined) Inu !an Cuitural
3-are cross cultural
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 1

Component are:
0-not specified C 70, pp. 24,25,26 see. xt.rca. 1S-a -c_.1-xerox attached -page and document

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 3,5
groups: (mark all that apply)
0-not specified

separated for reading andPupils of both linguistic groups are:
1- always mixed for all learning writing C 70, p.17
2-mixed for language learning
3-mixed for some academic subject learning-
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groupS

7-never mixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction: 17.2 A.
(mark all that apply) A-more than the time B Less than the time
0-not specified B. 1,3
1-total class X
2-small groups (specify size ) X Dom, Laulgo Groups
3-individual instruction

17.3 Criteria for grouping;
0-not specified I Non Eng

dom
1 -by age
2-by native language
3 -by dominant language
4-by language proficiency

(ex. level of reading'skill)
n.a. not applicable

(no E.dom/NENT)
5 -by parental choice

18.0 TUTORING

Students
II Eng dom

EMT

X

11lEng dom
NEAT

1.7.31 3
II 3
II1 5

C 70, p .16

48.1 Student Tutoring is: (mark all that apply) 18.1
no-not mentioned
0-type is not specified
1-inter- ethnic (N-EMT student tutors EMT students)
2-intra-ethnic (N-EMT student tutors N-EMT)
3-done by older children (cross age) 6th graders C 70, p.21
4-done by peers (same age)
5-other (specify)

lq-2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2122.2124
1-inter-ethnic (N-ENT aide tutors ENT student)
2-in the acqusition of native language skills
3-in the acqusition of second language skills
4-in other academic subjects



.EF isitekA.PWLaLA

with the-n6albwing-ndditinnsl

Languamt

Guia61: Kindorrirten
and

Snrmis_nUide: Kinntriarten

Michirr,an Oral Languac.c Series, FLICS (Foreign Lanm,w),7e
Innovative Curricula Studies), Michigan Migrant Primary
Interdisciplinary Project-, Ann Arbor, Michigan: 1969.

Language Arts

Frostig Motor Percentual Exercines

Pre.rReading Skills, Ginn and. Co., Supplemental State Series.

Readiness in Lano.ua_ge Arts, Sullivan Associates, Behavioral
Research Laboratories, Palo Alto: California

Visual Motor Forms,. .Winter.Haven Lions Research Foundation, Inc.

Mathematics

Modern School .Mathematics Structure and Use: K, Houghton,
.Mifflin, Co., workbooks and "big book."

LearnilLIJIThirliaricaL Science Resear.. Associates: Chicago.

Story Books

areamilable froirthe school and county
librarir=7.7 Additionalbooks will be boughtAly the pratect
in Zpanm:drmo: either dual language editions or translations
from Erirr=d1 Where this is possible.

''Other

For the; rattive-Americdn ecnnon,9rrt, myths are being writ-41:n and
illusti for 'use at-this .level.

Various workhnoks of readiness wor.k in phonkcs,
numbers., Amhabet, etc.

First Grade

:Texts used will be regularly supplied California State Serie6

the following:additions' or replacementa:



Language

Intei.iscinlinar7nral-.T.an7ua e Guide: Pri7:ar;
and

apart .h Guide: Primary,
Michigan Oral,Lar.guage Series, FLTCS, Ann Arbor:Michigan, 1969.

Miami Lin7uistiC.Serin state Series, S.ilpplemental Texts

Primers. in Spanish-from Mexican and Puerto.Pican school
systems.

Language. Arts <-1

Frostig.Motor Percontual EXerCices

Readiness in Tongunge Arts, Sullivan Associates, Behavioral
.Research LaboratorieS:- Palo Alto, California.

Mathematics

Elementary School Mrthematitp., English edition.. (State supplemental
and

Matematica pares. la Educncion.Primaria, Spanish edition.
-Addison .Wesley Co. .

These Ad.11 replace..the regular state:texts.
We will use texts, duplicating workbooks, and teacher's
edition.

Learningto.Think.Series, Science Researdh.Assooiates

Story-Books

'Titles in Englishare.almilabie from thecOhool...nd county
libraries.' ,AddltiOnalHbooks. will be bought by the project
in,Spanish.as-eitherdUa). language editions or trantlations
of English editions where possible.'

''Bowmar Early Childhood Series from:the'state wiTT: be
supplemented by the Spanish versions.

Other'

Various duplicating workbooks- of-phonim, reading readiness,
alphabet, social studies, and art work :.

Fifth-Sixth Grade.

f. State Series texts willbe used with the following additions:

Powl.Indiaa Culture



: 4

Equipment

Naturegraph Publishers, Healdnburg, California
Especially rewritten for this class

Marcello Maranon, A Bng of Boner:, Nattnncgraph Publishers,
Heaidsburg, California

Willoya and Brown, TI1r, Return of the Indian Opirit, Naturegraph
jublishers, Healdcburg, California

Other

Various.mythsand stories are being rewritten and illustrated
for use in the program.

Additional reference and library books are being bought about
:Indian heritage in general and its relation to other American
cultures ( :Mexican, Latin American).

Junior Great Books Course The Great Books Foundation, Chicago, Illinoi:

Items

Tape recorders
cassette: players
cassette record6rs
"Language Master"
cassette tapes
blank cards, Language Master

Video Tape?. : 31+ minute

Headset's & Acceusoriez

Photographic Materials
/nstamatic cameras
film B & W

Motor-perceptual training Materials

balance beam, hoops, rope,
mate, etc.

Number.

casettes
5 .boxes

10 reels

6

4'

20 rolls

1 set

Primary typewriter, Spanish 1
Typewriter, Sphnish

. 1
Typewriter, portable English 1
Projection screens

Maps

3

(Mexico, World, California)

Work Benches
,

.

."Aquarium'7, terrrariurn

sets

4 $
2



18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type note specified

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school_through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

page 16

18.

see C 70, p13.23, 29
(tutoring not men-
tioned)

NS

1 WO CURRICULUMMATTEIINS S +1*- yeat.o pc 14
a i3-d

The stated curriculum pattern of the bilingual.,- project:
1-Except for inclusion of N -E4T instruction the curriculum is

otherwise -f,,,ypical or regular, for this: state.
There are other modifications whithin the curriculum of thebilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-amon-graded classroom: pupils of different ages are
gmmuped together during part of the school day

3-f2nxible nr modular scheduling
4-smdIl group instruction
5-inffividuA1ized learning
6-open. classroom

7-guided discovery and inquiry
8-a:curriculum which is both child and subject-centered
9-others (specify)

10-if the prbgram includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

19.0 2 (6th grade),

4,5,6,8

C 70, pp.16-22

20.0 COGNITIVE DEVE,OPIiENT

20.1 Cognitive development in early childhood grades is fostered through: 2,4,50-method not mentioned
20.11-structured envirionment rich with materials 'Child can manipulate

order, compare, match for perceptual-notor development
2-non-verbal materials,' such as Montessori materials from which
children can learn sensory discrimination, matching, seriation,counting, addition, subtraction

3-labeling and discussion of, concepts related to time, space, distance,position
4-labeling and grouping actual objects to learn classification;

grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of .rotesse



7-materials are provided for use in home by. parents
8-other (specify)

19.0 CURRICULUM PATTEiNS s4 Yek6G4 14 19.0
2 (6th 1-rade),

and it b

The stated curriculum pattern of the bilingual project:
4,5,6,8

1-Except for inclusion of N-r' MT.instruction the curriculual. is
0 70 Pp 16 -22

otherwise typical or regular, for this state.
There are other modifications whithin. the curriculum .of the
bilingual program which differ from traditional, typical aurri-
culizra suchas: (mark all. that apply)

2-a non-graded classrdom: pupils .of different ages are
grouped together during part of the school day

3-flexible or modular scheduling:
4-small group instruction
5-individualized. learning

-6-open classroom
7- guided discovery' and inquiry-
8,a curriculum whiCh is bothild and subjectcenterad.
9,--,others (specify)

10if.the program Includes actiVities which complemant.
experiences children encounte the home, cdtmun1 -417

and through mass media i.e. describe.beIow:

720.;x COGNITIVE, DEVELOP-La-IT

20.1 Cognitive development in early cbil3braff grades is fostered through: 2,4,5
0-method not mentioned 20.1
1-structured envirionment rich with 7msterials child can.manipulate

order, compare, match for perceptual -= motor development
2-non-verbal materials, such as ontessori materials from .1/
children can learn sensory discrimination, matching, seratdon,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, mzeoe,distance,
position

4- labeling and grouping actual objects-to learn classificatimon3
grouping objects with common attributes and labeling thdtr
attributes (i.e. colors, sizes)

5-direct experience'of processes of science through discovery, using
materials rather than text; active experimentation by child with teacher's
guidance 'rather than tuachor deronstration.

6-direct experience of math through alscovery rather thandnstruction
7-other (specify or xerax) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned
1- specify or xerox p. no. and document
n.a.-no grade 4 or later grades

NS



It. Continued.Planning and Curriculum Development

A. A curriculum planning committee will be formed in OctoberEit.,7.

teachers from the relevant grades to help us plan:
%N.

a) .A second grade program for the Mexican-Americancrmpontmt

b) A first-second grade program for the Native-Ameriran =m7enent

c) Junior High school courses.

These, latter will be an 'outgrowth of our fifth-sixth grade program= the.Native-

erioan component but will be of special interest to seventh and eighthrs of

4nican-American descent and Anglos as well.

ti

4

B. Dr. Eero Vihman will develop' materials on the Pomo Culturp,Mtt=r and .to,

r0

-41Cuage program continuing the .work he began-toward the end of the plantd;r0ear.

I':..;

!"--1



page 17

1 2,4,5,6,7,
21.0 sELF=Thrzli. 21.0

8 10 12 14
Stated methods of_projectcompenent expected to increase self -esteem:
no-self-esteem not mentioned as an objective
0- self - esteem is an objective but Lethods not specified

Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry,
3-language-experience approach: students dictate stories from

their own experience
4-- teacher accepts,, acknowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings

through painting, musicvdancing
6-teacher provides experiences in which the various ways that
:children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of

"different'" ways
7-teacher provides experiences leading. to 'competency and

success
8- teacher. provides experiences where occasional failure is

acknoWledged as part ofTeveryone's experience; second
attempts' are encouraged

9 -other (specify) (Xerox or summarize) document page #

Teacher provides experiences in pupil self-df.rection,and acceptance of
responsibility, such as:

10-pupils act 'as tutors for other pupils
.117-pulls have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES

C 70, pp.
20-22

22.0 1 (.6,r grade)

1-The project mentions the following specific 3oarning strategios
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

C 70, p.13--"The rationale for introducing the program at the 5th-6th grade



4-teacher accepts, -acknowledges ideas and feelinf;s

5-teacher 'encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of evn..yone's experience second

attempts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self - direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils

11-puils have some options in choice of curriculum

12-pupils choose activities from a variety of interest centers

13-older pulls participate in curriculum planning and/or

development
14.rpUpilswrite a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES
22.0146th grade)

1-The project mentions the following specific 3oarning.stratogics

as important for reaching a particular ethno-linguistic group:

(specify or Xerox)
Document and Page no

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

C 70, p.13-- The.rationale for introducing the program at the 5th-6th grade
level rather.than in the two earliest grades is that this is a decisive period
for this grOup of children. The drop-out of students after the 6th, grade is
pronounced. Apparently at puberty, racial identification often becomes a matter
of personal consequence, as they find themselves redefined by some of their
Anglo peers...it was decided that the immediately pre-pubertal age group should
therefore be dealt with from the very start."

23.0 BICULTUI\L CONPONENT

23.1 This program is:
2

1ilinguai alone

3.1

-,b

2-bilingual and bicultural
3-bilingual and multicultural
0-not specified as to which of the above

4-an ethnic studies program is included in the bilingual program

5-art, posterslrealia; crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated

7-other (specify)



23.2 Oross-cultural awareness:
If project mentions specific values or nodes of behavior of
N-EET culture, please surraarize below: (or attach xerox)
found in document page ir

0-not mentioned

page 18

23.2
NS

NS
23.3 1-if project mentionr. riforts to decrease ethnocentrism in .

23.3

either or both :7;,n-.ps, describe below: (or xerox-document page/fit)

0 -none mentione7,

23.4 In the bicultural compenent knowledge of the N-EHT culture
involves (marl: all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of. the past--contributions to art

and science
3'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country--geoFraphy, dates

of holidays etc.'
5-A specific culture only e.g. one Indian tribe
6- Various cultures of'Seme ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-1 third culture different from NE NT or ENT

8-Other (specify)

*1. "Celebrations in Pomo and Mexican cultures" C 70, p.20

23.4
1'2'3 6

23.5 American culture is defined:
0-not specified
1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America!--multicultural

contributions of various ethnic groups discussed
3-other(indicate document andspage number for xerox) or

elaborate in your own words

23.5_2

since both Anglo &
"native" Americans
are discussed



NS
23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3

either or both groups, describe below: (or xerox-document page/#)
0-none mentioned

23.4 In the bicultural compenent k
1

nowledge of the N-EET culture 23.4
'

2,3

involves (mark all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historicalcultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country -- geography, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from NM or ZIT
8 -Other (specify)

*1. "Celebrations in Pomo and Mexican cultures" C 70, p.20

23.5 American culture is defined:
0-not. specified

1-narrowly: primarily Anglo-Saxon orientation
2- broadly:. ethnic pluralisri. America -- multicultural

contributions of various ethnic groups 'discussed
3-other(indicate document and page number for Xerox) or

elaborate-in your own words

24.0 MEMITY COTONENT

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers
no-bilingunl library not mentioned

23.5_2

since both Anglo &
"native" Americans
are discussed

24.2 An ethnic studies library is provided for: 24.2_ NS
0-group not specified
1-project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned



24.3 Provision is made by the school for informing the parents
and community about the program through:(Mark all that apply)

0-method not specified
no-no provision for informing community
1 . bilingual newsletter
2.. monolingual newsletter
3-- ,Tws sent to mass media.
4-if articles included with project, check 4
5-bilingual fliers sent home
6-formal meetingS
7- informal meetings open to entire community
8-meetings conducted in both languages
9-home visits
10-other (specify) "pot-luck" diriner 15
11-project director personally involved in program

dissemination. specify how

10- liaison
17- college courses

paE 19

24.3 1,7,9,10,.
17415

24.4 Community involvement in the formulation of school policies
and programs is sought through:
0-type not specified
no-not sought
1- existing community groups working with program
2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)
8-project direCtor personally seeks involvement of community

in program. specify how

24.5 The school keeps informed about community interests, events and
problems through:
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages

2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-40.614a1+ExA.34- Wpot-luck" dinner
0-method not specified

24.6 The school is open the comriniiiity through:

0-1).ot mentioned
no-schocl is not oen to cmmuunit for community use

C 70, pp.6 -8

24.4 3,4,6

.5
1,213,4,1t

24.6 142



7-informal meetings open to entire comlaunity
8-meetings conducted in both languages
9-home visits
10-other (specify) "pot-luck" dinner (5
11-_project director personally involved in progYam

dissemination. specify how

100- liaison
17- college courses

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0 -type not specified
no-not sought
1-existing community groups working with program
2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community

in program. specify how

24.4 3,4,6

24.5 The school keeps informed about community interests, events and
problems through: 24.5

no-no mention of school seekir4-: to be informed about community
1-meetings open to the entire community conducted in both

languages
2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-et'e..,:4spee- irmot-luck" dinner
0-method not specified

1, 2,3,4,8

24,6 The school is open to the community through: 24.6 1,2
0-not mentioned
no-school is not open to community-for community use
1-opening school facilities to the community at large for use
after school hours and on weekends

2-providing adult education courses (language)
3-other (specify)

25 0 MPACT :EVALUATION

25.1 Project :mentions description or dissemination of the bilingual
program through:

1-rnewspaper articles
2....radio programs

3-TV programs
4-4ideb-tapes
5 -films
6- visitors to observe the program

25.1
1,2,3,4,6

(all planned),

C 70, P4



page 20

25.2 Project's impact: 25.2 1'3
1-Project mentions that other classes in the school) but
not in the program have picl:ed up methods or material from

070, D.12the bilingual program

2-Project mentions other schools in the local educational system
have started bilingual programs

3- .Protect mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs

26.0 ROLE OF EVALUATOR

26.1 Evaluator has field tted, on. a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program:
0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program:
0-not mentioned
no-never
1-once or twice during the year
2-more than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned
no-never
1-once or twice during year
2-more than .twice
3-regularly
4-other (specify)

27.0 EVALUATIOU PROCEDUDE'

27.1 0-not specified

1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (5.au.2: all that apply)

1-Pre-tests have been given to projectgroup or sample
2- " will be T1 11

3-Post-tets have been given to project group or sample
4- " will ba " n

'5-Pre-tests have been given to comparison group
6- " will be Ti

"

7-Post-tests have been given to cmaparison group

26.1 114

26.2
2

126.3
(planned)

C 70, p.42

27.1

27.2
2,4,6,8
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