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Reported was an experiment in which the parents of an

g-year-old learning disabled girl used materials from the Language
Improvement to Facilitate Education (LIFE) Project in the home under
the supervision of a classroom teacher. The S was presented with an
average of two filmstrips each day over a 12-week summer period. Data
indicated that the S steadily progressed through the instructional
system in the order of visual perception, thinking activities, and
language development. Thinking activity filmstrips were found to be
especially helpful in indicating specific weaknesses in memory skill
which-were remedied by having the S repeat aloud the information
indicated on given memory frames. It was reported that the S
increased her vocabulary by a known quantity of 158 words, acquired

new confidence,

and learned to assemble new words . into sentences. S!

respcnse to the Project LIFE program was said to be very positive and
enthusiastic. The S' parents recommended chat Project LIFE be used in
the home by parents of learning disabled children to accelerate and
complement classroom instruction. (GW) ’
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A COOPERATIVE PARENT-TEACHER MODEL USING

THE PROJECT LIFE INSTRUCTIONAL SYSTEM

The degree and.means to which parents of handicapped children should he
supportive of classroom instruction has never been firmly established. In maey
instances parents of handicapped children have been left without specific guidelines
or objectives as to what they might do to enhance and to supplement the education of
their child outside of the classroom situation. In an effert to assist parents and
teaehers,' Project LIFE has undertaken several investigatiens in which the parents
were directly involved in cooperation with the school in the education of their handi-
capped cﬁildren. One such project is reported herein as .a potential model which

empirically demonstrates the possibilities of such cooperative endeavors.

The caee_ under consideration involved an eight year old girl, he.reina,fte'r
referred to as Pam, and diagnosed as having a functional learning disability. The
- paper prepared herein is b_aeed upon the research report prepared for Project ‘LIi?E
by the girl's parents. It is believed that the report demonstrated unequivocally that
parents can'be directly involved in the educational process and cai be egpportzive of

the child's academic teacher and classroom curriculum.

Backeround and Rationale

As recommended by the Arhn;rton County Spe01a1 Educatlon Offlce, Pam was
placed in a special education learning disabilities class. - Pam's parents were extremely

A
*PrOJect LIFE (Language Improvement to Facilitate Educatlon) is fundeo by the Bureau of
qucatlon for the Handicapped, U.S. Office of Education, and is administered by the -
: National Foundation ifer the Improvement of Educatlon 1201 Slxteenth Street, N.W., ‘
| v~ Washington, D.C.. 20036 : S N
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concerned about the nature of her learning disability and the educational future of their
daughter; In an altempt to better understand the nature of learning disabled children,
the parents attended several meetings of the Northern Virginia Association for Children
with Learning Disabilities (NVACLD).

Pam's father noied with interest that parents, as well as teachers, expressed
vagueness in their ability to clearly pinpoint academic weaknesses and remediation
techniques of most childrén with learnirig disabilities. Addi’.c.i.onally, parents were
advised "no"c to become involved in the academic learning process with their children." |
Rather, they were told to '"'provide a rich variety of non-academic experiences in the
home and to insure that the child's functional needs were met. " |

Pam's father learned of Project LIFE through a presentation in Arlington County
by one oi‘ the Project's administrators. The father iumediately proceeded to explore
the possible application of this instructional system in the home environment under the
administration of the parents, but involving the support and subervision of the classroom
teacher. The father's main concern was to determine the feasibility of such a parent-
teac}ier'cociperative effort in maximizing the educational and emotional growth of such

children with learning disabilities.

Objeciives of the Investigation
The father, in cooperation with the Research Depariment of Project LIT'E and the
child's classroom teacher, established three géneral objectives of the investigation.
These Were: /

1. To employ the Prcject LIFE ''diagnostic' filmstrips to identify specific

‘ ‘perceptual, cognifive; and linguistic weaknesses of the child;'
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2. To determine whe-ther the Project LIFE instructional system could be
utilized under the guidance and administration of the child's parent in
(a) remediating specific diagnosed disabilities, énd (b) complementing

and reinforcing classroom instruction; and

3. To inform the members of NVACLD and the special education teachers
in the County of the availability of Project LIFE materials for classroom
and home use, and the degree to which the present investigatioh proved

successful.

The investigation was conducted over a period of twelve (12) weeks during the

three summer months of 1972,

Procedures
Pam's father initiated the investigation by introducing Pam's teachers and a
repres >ntative of NVACLD to Project LIFE. He discussed the proposed objectiv\es of
the investigation and he dembnstarted the operation of the Project LIFE system. He
demonstrated that the LIFE materials were prepared in sequentiai and hierarchical -.
levels, with purposes and behavioral objectives prepared for each filmstrip. He showed
~ how the materjals weré designed for indjvidualized instruction and hgtd built-in techniques

for allowing the student to progress at his/her own rate.

At the conclusion of the meeting, there was a fav_drable reaction and general
- consensus that the investigation shbuld be carried out. Subsequently, Pam's parents

‘obtained a Project LIFE Student Response Program Master and three individualiz_ed
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learning components: perceptual training, thinking activities, and language development

The Project LIFE research staff provided the guidelines for use Qf the instructiona
system, including the testing and sequencing' procedures, as recommended by academic
institutions field testing the LIFE system. The LIFE Research Départmen’c requested
that Pam's school adequatel'y assess Pam's academic test scores in the spring and again
~in the fall. .Careful records were kept on error data for each filmstripl anci additional
subjective data were accumulated. regularly dur.ing the entire investigation. Pam was
presented with an average of two filmstrips per day. Observations were made on the
pétter.ms of errors to assist in dreterminring any‘specific difficulties that she I;light be
encountering., In aadition, auditory word cards were e‘mployéd to increase vocabulary

learning as supplemental to the language skill units.

Results
‘At the conclusion of the twelve week investigation, Pam's father prepared a
research report for Project LITE. The report indicates that Pam steadily prog;eésed
through the instructional system in the order of visual perception, thiﬁking activities,
and language development; “

Pal;q'é parenfs found minimal weaknesses in visual perception and thinking
activities-. Howeve'r, Pain's behavior was observed as unusually slow,. and her initial
responses were considered overlj déliberaté. The area that caused ‘th_e greatést
difficulty was the thinking activity ”merﬁofy skill'' tasks. 4The'par'ents stated that he;
d;ifnficulty in this -area is -consistent with their‘ own dbservation of Paﬁ, as w‘ell as with
the obsenvatidps of Pam's previous teachers. |

The Projéct LI.FE thinking activ.ity filmstrips in Level II v('No. 5-7) were the

- specific indicators of weaknesses in memory skill. Pam frequently verbally expressed
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herself by saying, "I can't remember.'" After some experimenting, the LIFE Research
staff suggesfed to Pam's parents that she repeat alsud the information indicated os
given msmory ffanﬁes. This apprséiably increased her correct responses and also her
rate of resbonses. Pam completsd the enti.re area of visual perceﬁﬁon with a minimai
number of errors. Excepf for ths vliSual memory area, she also completed the thinking
activities area within the error criterion recommended. With the modffied memory
procedures, she was also able to complete the memory filmstr.ips without surpassing
the allowable number of errors.

According to Pam's parents, the most "remarkable progress'' was in language
development.’ Pam's early ina}Sility to comprehend the words in the first language
materials was evident by the error rate for these filmstrips. A word hank was created
to stimulate increésing-vocabulary by using words frsm the vocabulary sheéts. which
were provided. ’Pam increase.d her vocabulary hy a known quantity of one-~hundred and
fifty-eight (158) words. She 1éarned to assemble new words into sentences in the course
of the invést’igation. Also, she acquired a new confidence and self-acceptance which was
attributed_ to the programmed learning materials, At the completion_olf the invsstig‘ation,
she asked to read books and she was willing to accept new "risks" of unknown words.

" This behavior was in clear contrast to her outlook at the beginning of the investigation.

Duri‘ngz;the summer, Pé.m daily requested the use of the Proje'ct.LIFE materials.
She also stated this to her teacher in the fail.. Her teacher senl a card to ths parents
which read,"Pam has asked permlssmn to brmg thlS book home to read to vou. She is
domg exceptionally well and has lost nothmg over the summer months. She has read

to page 105 in th1s text. How is Project LIFE coming? Pam says she loves it, "
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Accordirig to Pam's teacher, motivation has been the bi-product of her intcrest in

Project LIFE and has lead to measurable higher performance.

Recommendations and Conclusions

The parents, based upor this experience, recommend the use of the Project
LIFE system by parents of children with learning disabilities, According to the
parents, "It was satisfying to be able to participé.te in a positive learning expérience ’
with my child undgr a minimal axﬁount of supervision.”" The parents stéted that the
LIFE system énables the chifd to discover that he can learn independenﬂy and, more
importantly, that learning can be fun. Increased motivation and confidence were key
outcomes of the experiment. It was hoped by the parents that the experiment would
lead to emotional growth, as well as educational growth.

The experiment indicated that, under certain conditions, parents .can accelerate
and complement classroom instruction. | The guidelin.ies and sequencing prepared by t:he
Project LIFE professional staff ldoes,not require an educational professional person,
or even a péra—professional to administrate the program, Inst,ruction_s for use of the
materials are self-explanatory and flexible enough to be adapted to the skill levels of the
particular children. This v;/as viewed as an important consideration in dctérmining the
feasibility of expanding this model to other situations of parent involvement in the

educational process.

Implications

The utilization of the Project LIFE materials in the home environment as an
extension of the classroom work proved to be :i‘sati‘sfactor'y arrangement. In the final

‘report, the parents stated, "There is no question as to the 'value of the Project LIFE
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system of programmed learning .in optimizing the growth and dévélopment bofh
emotionally and educationally: " The results of this study were reported to NVACLD.
The response of NVACLD parents and teachers was enthusiastic and a great deal of
interest was expressed in additional comparable arrangements. Pam's teacher
expressed her continuing interest in the Project LIFE system and has requested it
for her classroom use. She stated that she wili also encourage other teachers and
parents to use the system to complement classropm instruction.

Although the Project LIFE System was originally designed for hearing impaired
children, this investigation supports the hypothesis that special language materials
may he appropriate for a wide range of language disabled children. Thougil the
etinogy of_ language deficiencies may be totally differént', many of the remediation

techniqueé Mmay parallel or overlap one another.




