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ABSTRACT :
Educational planning involves both the notions of
ordering any unordered educational system and that of replanning an
institutional and policy framework according to new criteria.
Planning refers to that situation where there are relatively few or
no constraints on the planning process from existing educational
institutions oxr current policy process. There is always a tension
between the emergence and definition of new educational goals in
answer to certain problems and the existing institutions and
practices. One of the major tasks of educational planners is to try
to resolve this tension. Educational replanning, on the other hand,
is that educational planning necessitated by new, often unanticipated
demands--demands subject to various kinds of economic, political, and
social constraints as well as the constraints presented by previous
planning decisions. When replanning sets or helps to set new goals
and objectives for the educational process, it is innovative; and
when criteria, methods, and policies are revised in order to achieve
accepted goals and objectives in the 1ight of changing circumstances,
it is reconstructive. The techniques of the committee and the
ingenuity and strategem of the lone thinker are two models that have
been of prime importance in ensuring effective educational rianning.
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by Vince D'Oy ey CATION POSITION OR POLICY

Educational planning Is concerned with the ordering of obJeéfIVQs
and strateoles within +the qeneral fleld of education. Like any attempt to
order knowledge, I+ has the Task of rolsing questions about the organization
of education «ystars and +hn}r ohJectives. I+ must reco&nlze and articulate
the problems which arise from the adoption by particular educational systems
of certaln goals and from the proposed ond actual vse of certaln organizationai

Cod

models. In terms of the problems thus articulated, peints out alternative
pollcies for achievina particular objJectives. It costs olternative policies

In ferms of a particular objective or & nuinber of objectives; It also
analyses, recermends and makes warninas. Fducational vlannino Is not
educatlional administration, although a planner may, at times, be called upon
to act, "o manaoé and to coordinate. When th- aducational planner Is primer: y
conczrned with the efflclent organiza:.on o° The day to day Implementation of

policins, he may be sald to he burcaucratised beyond what Is usual for an

cffectlve planner. Has he not then bocore an educational administrator?

Plannina and re-pnlannina

Planning and re-plannina are concepts which point to what | régard
as two distinctlve aspects of the objective which Is educational change.
tEducational planning takes place primarily as a modlfication of a previousiy
unplanned system, Educational polley In a particular instifution may be the

resuit of a more-or-less haphazard process for making declislons, subject or

¥pbstracted from my speech, "Issues, Models and Realltles In Educatlional
Planning", at the Internat!onal Socie’y of Educational Planners' conference

[:RJ!: In Atienia, Georgla In Spring, i972. Appreclation ls expressed especlally

Aruitoxt provided by Eic:

to members of that panel chalred by John Holland and to Gordon Churchill,

Oanccmamnredy Acemam] adm nter
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not to personality and ideological conflicts. An extreme sltuation of this
type would pe capricious guesswork., Or It may be that the Institutional
foundations for a new Institution have yet to be formulated within a poilcy
framework. Plannina refers, then, to the Introduction of an ordered system,
to a sltuetion where disorder and disarrangement exists. Re~plannlng occurs
vhen planning conceptions are applled to a sltuation where the institutional
framework or order already exlists and In a more or less planned form. Re-
plannlng)has, then, ftwo aspects: (1) elther In a gliven slituation, “ne pre-
defined goals are accepted and an attempt Is made to outline alternative
policles and patterns for achleving these goals; (i1) or moreso where the

aoals themselves are Internreted, quostioned and re-defined because of thelr

Inappropriateress in terms of wider policy censlderations. Alternative mets- “¢

for acht«»’"n the re~de” =~ qoal or ne = - : theq R vt, in . .—h
case -, o th Goo T TG acorntes or mhar - ol T .. & -ernative
proposz!s e to ve fashy . d so as o fit - with an - sting Institutiona.

order or to modify It or to discard it.
The distinction between planning and re-planning now hopefilly
becomes clearer: It relatas to the question of constraints presented (a)
by an Insflfdflonal ordei and (b) by any planning process itself. The
Institutional order presents organlzational constraints and the constralints
of a particular professional ethlic. A government department of transport
may view transport problems as purely traffic englneering problems rather
than as soclal problems, the perspective of a bureaucratic ethos based on
the tralning of professional trafflc englneefs. A regional uﬁlversify or a
group of academicians, on the other hand, may not see the worth In emphasizing

technologlical or any other branch of advanced education for a realion.
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Constralints produced by the planning process are often an outcome
of tima. To plan is to percelve, ana]yze and attempt to evolve answers +o‘
problems and Issucs In education |n Fha context of a time perlod. Often,
effective planning can only take place over a fong term period or perhaps
over a medium period.A This'Ts»u@Eﬁssarfly so for two reasons: +the pollcy
and structural problems wilth which educatlonal planners cd;éerd‘+héméelves,
such as whether more techniclans should be tralned and In what areas, are
not without fmplications for the long run and such problems are of such a
nature that they do not admit to structural short-term solutions.

Thus, the commitment of resources to a particular educational polfcy

places actual and potential 1Imi“a% ons on “uture educational pellcy, the
first Kind of constraint. And ir = worldbwhere the Vivkhe botweon edurati n
and tho social and menta heal+h ©owe | as 2conemic wooire of “he commer oy
become more and more aopz “ent, dec zions In the educ ~ fleld Increasisaly

Influence the possibility for alternative actions in other arcas of the society
&nd The economy, fhe declsion to set up Ilberal studles and technical schools
Intfermediate between high schoo! and university Is, In part, Influenced by the
need for ceffain kinds of manpower in the economy but can also be reached !n
terms of an argument for social Justice.

Planning, In education as In other flelds, by Its véry nature
produces constralnts of a generally long~term nature, particularly, but
not only, where i+ Involves large Investments in physical capital. Frang
Dumont percelved this problem In post-colonlal French Africa in his book,

False Start In Africa. The immddiate Influence of the imperial Ideology

In leading countries Iike Ghana to Invest large sums of money In
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unlversity education rather than vocational educatton in agriculture
and Industry meant that the problems of economi¢ and soclal development
were Increased, not leésened. The broad notlon of planning tnvolves a
notlion of the commltrent of enargy over a period of time and the constralnts
produced by +thls commltment.

The arqument so far may appear to have overtorgs of the Popperian
distinction between hellstic and plecemeal plonning or "soclal engineering"

(Karl Popper: Tho Cpen Soclety and I+s Eremins, vid. "Hollc~i{ i .annlng’

Is that planning hich was couched In terms o planninag everythi : soclal
from a comparative tobula rasa. Thls comparat ve tehulas rasa s o
coaception fhat resulvs trom ianorance <~ dlsrecard of existirc -olltical
and soclal structures and relstionships. 1f there are no recoanlzed
struzturs’ constraiate of thlc natu-e, =hen the phlloc phy of cormltment
70 @ future state can lecad to actions which will often result in untold
human suffering.

Better, many say, to adopt a plecemeal approach and tackle problems
as they arise In the real world. But the plecemeal anproach Is not an
answer elther, because Tt ls too tled to the ranid turnover of events
and problems 1n the soclal worid. |t Is not necessarily soclal finkerlngv
but It can easlly lcad %o the tinker!ng frame of mind which falls to see
serious underlying faults.

But the pleccmeal approach does emphasize the Imnortance of
flexibillty In hurian and soclal affairs which The.holls+5c or phitlosophy
of comml<ment approach does not. To have commitment without flexibiiity
Is to cohmlf oneself to ends In disregard of mesns. To have too much

flexiblilty is to dally unselectively among many means to no end.
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Effectlive planning must relate means and ends, and to do this well 1+ must
be flexible rlanning with a bullt-In "value" commi+ment.

Flexible planning enalhles us to take account of empirical events In
our pollcy~maklng; To understand the concrete and empirical 1s not +»
attach ourselves totally to 1+, as too many modern soclal sclentists are
prone to do, but to try to integrats thnt plrical soclal knowledge in% -
an understanding of nisfor :al po icy and ¢ annlng declslons wlth curren:
polItlcal cemands and with - +horc :gh uncers randina of soclial and
~ducational phllosophy. F .:ible plannine ic, then, “re-nlanning" It 1
the rlanning of further ec. ~+londl develr-ments In ferms of current fssu-
.ad problems, In terms o ~2astralnss pres nvad v nast decislonz, in ter--

- a coeial and clucad -5 Jlesopic an e - = of economic and
socic 2alcal knowledro., CGnly then can we evolve new criterla for ex!sting

qoals or evolve new aoals in the cduceticn fleld. Flexlble planfiing is

probebly our best hope for effective reconstructions.

On accountabi ity

The guesiion of accountablllty is closely linked to our previous dis-
cussion. Educatlonal planners have the task of col lecting, analyzing and
providing Information about education and related toplcs that will both
facllitate responsible declsion-making by administrators and trustees and
render those declsions accountah!e to +he general publlc or community and to
the student populatlon. [+ Involves understanding the reascns for which
decislons were made in the past and assesslng these reasons In terms of the
dats marshalled and utilised by the docislon makers. It involves the poov}slon

of al!l relevant data and other knowledge bases for making new decislons and provld'hg

these not only to administrators, politicians, teachers and trustees but alsc to +he



communlty. This pattern wil| continual ly demand developing ways In which
the public can be brought Into the declslon-making process and even the
day-to-day running of many educatlonal establlshments. Frameworks and.
arranqements for measurina the extent of public parilctpation In decislons
mus i be evolved for ﬁany of 'ne reasons _ 'ven above in respect to necwessary

planning and resuliing commiirants and controls. The necesslfy ‘for

texible planni..c also IHlusi- tes the necessity for ~~a2ater accountling
to the public arout what dec: ‘ens are roached, vho broni+g from them
nd why.

Or_fir-cing

——— T

A third point In which we are Interested Is the financing of
education, What resources are avallable, how are these to be dlsbursed,
and for what reasons? The carlier developinag Importance of the application
of soclal cost-henetit analvsis to some of these questions 1l lustrates the
recognition of the wider Implications of decisions about the allocation of
resources. As E. J, Mishan pointed out In Encounter sore years aqo, the
acneral soélal cost-benefit anproach In econoriés Is still at the rabbl+
and horse stew staqe. OCne horse and one rabbit In a stew (50;50) but,
curfously, the stew stil| tastes of horse.

We may, therefore, have to walt some +Ime befors the soclal cost-
benefit approach has a real practlcabl 1ty In a substantive sense rather
than belng an esoterice chhnlcal exercise. But, undoubtedly, educational
planners must Increasingly use and help to refine such techniques to
tacltate policy and declslon-making in the educatlional fleld, particularly
In view of the Implications of such declsions for developments in other

areas,
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To summarize, educaTIOnal.plannlng ‘nvolves both the notlon of
ordering any unordered educational system and the notion of re-planning
an Institutional and pollcy framework accordling to new criteria. Planning
refers to that situation where there arec relatively few or no constraints
on the planning process from existing educationa! Institutions or current
policy process. To encapsulate the point, there Is always a ten-fon between
the emergence and deti i+lon of new educational goza = In answer ro certain
problems = anu The e¢xisting institutions and practices. I+ is one of the
major tasks of educational planners o fry.and regolve'fhls tension. Ve
have established that, fo.achleve this, educational .ianners must aim and
arque for flexible planning but not joose planning. By loose planning, we
mean the paradox of :lannine without any particular alm; by flexible
planning, we mean plannlnn'for definite alms, goals and policies but, with
the rezlization that goals and pollicies may chance and, herce, require
structured alterations In proposed plans. The suacested course of action
Is neither as di fficult, one hopes, as I+ may appear to some, nor as simple
as It may appear to others. I+ Is both an attlitude and a technique.

1f the actual plennina of, and plannina for, chance In educational
practices Is the central task of educational planning, the two other issues
ve have menfloned, flnancing and accounting, are both part of the requlred
rianning process and factors exterior to 1+ with respect to the Iimitations
placed on any planning Intentions and process by the need for accountabli ity
to the publlc, to school and qovernment administrators and to the school
chlidren, and by the aval labl i 1ty of.flnanclal resources with which to

Implement changes.



The problem of éccounflng Is, undoub¢édly, Increased [ f we are
to adopt fléxlbln planning. Flexible planning means, we have suggested,
an attitude towards making pollcy and Initiating acflon'based on definite
alms and goals yet wodiflable In the Iight of Important events and
evidence. Yet, to convey this approach to the various people to whom

the educational nlanner must relate, 1s no minor task.
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The committes and the Insight of the unusual individual

———

Educattonal re-planning Is Thaf'plannlng of education which occurs
to meet new, often unanticlpated demands'whlch are subject to various kinds
of economic, polltical and soclal constraints and the constraints presented
by previous planning decéslons. Fducational re-planning has, then, both an
Innovative and a reconstructive role. It |s inndvative when It sets or helips
to set new goals and objectlves for the educational process. It is
reconstructive when criteria, methods and policles are revised In order fo
achiieve accepted coals and objectives In the ITaht of changing cl rcumstances.
These belng the tashs of educational re-planning, the question remains:
¥ho Is to undertake these tasks, who can be regarded as the 'leqltimate
authority! in +his plannina process? The problem of éufhorlfy has, of
coursae, been central to the tradition of western political and soclal
thouaht since Plato. Probably, +he most conclsa attempt to recognize and
conceptuallze the problem of authority In modern +imes was ‘thot of Max Weber
tn the first two decades of this cenfufy. Veber's attempted application of
soclological generalizatlons and concepts Is well known but |+ Is his theory
of the ideal Typeé of authority which ‘lald the frarevork for a large number
of analyses of the problems of authorlity in political and soclal |ife to
follow,

The ideal type Is for Weber, an “InTellecTualIzaTIOn"; It cannot be
found In purity in any existing society. But, It Is a construction, what
we might call a model, based on siml lar tral+ts and clrcumstances which an
astute mind can 'dentify in many dlfferent socletles at the same time and
in different perlods of time and In the same soclety over different perlods
of time. The analysls Is Inheremt |y soclologlical, historical and philosophical:
historlcal, because |+ looks at t+he actual and the concrete; soclological,
because 1+ draws and applies soclologlcal generalizations from the historical
actlons of Individuals and Instltutions;- philosophical, because |+ Is con-
stantly examinlng and re-examining the conceptual bases By which man attempts to

understand his society and [+ts history.
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Weber put forward, then, a theory of the ldeal Types of authorlity or,
more nrecisely, domlna’rlon.I The ldeal types are: tradltional authorit,,
which Is divided Into two categories of patrimon:al authorlty and paternal
kingship; charismatic authority (based on the recognized superior qualitlies
of an individual); and rational-ieqal authority (the historical basls for
modern bureaucracy). As we have mentioned, aithough these Types of authority
have a hlstorical and emnirical basls, they are not to be found In any
particular respcctive historlcal perlod. Thus, charlsmatic leadershlip cén
exist In an extreme form of modern bureaucracy, as In parts of Europe
carller In this century. Tho polint about the Ideat types of authorlity Is
That they do help us to understand and draw distinctions between the
authorltative besas for declslons about politics and soclety In any
historical +im» or place.

tle need to consider the process of re~-planninag education in the
!Idhf of such models to assess the Importance or predominance of different
ways of determininq nolicy and makina declsions. My colteague, Michae!

Katz, for Instance. clalme that the search In nineteenth century American
educaticn for an Instttutional form that would f1t the social context

rcsted on four alternatives or four mode$s of orcanization. The models,

for which he glves convincing historical arquments, are: naternallstic
voluntarism, democratic locallsm, corporate voluntarism and Inclpient
bureaucracy.? These models are stil| mainly appllcable to sore areas of
American and Canadic. developrents In education In the twentieth century,
except that what was an Inclpient bureaucracy In the nineteenth century

has now becore elther a mature bureaucracy or one rapldly approachling

that state of fuliness and complexity. Ve have witnessed clashes hetween
domocratic localism and matured bureaucracy over the last twenty-five years;
we have also observed a wholesome concubinage between paternalistic voluntarism
and matured bureaucracy, an arrangement which, so fong as I+ lasts, shouid be

made productive, not destructlive.

'Parsons and Henderson translate Weber's Theory of Social & Economic
Oraanizetion Concunt as "authority but domination Is a rore accurate
translatlion as It Implies political control of sore over others, whether by
consent or not. Cf. Gunther Ross, Cluus Wittlich, ed. Max Weber, Economy
and Soclety, VI, and Gerth & Mills, From Max Weber: Essays in Socloloay.

O 2v, B, deﬁ, Class, Bureaucracy and Schools, New York: Prager, 1971.
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The educational systems of some other soclefies, less complex than
the American scclety, can often be understood malnly in terms of +wo or three
of these organlizatica mode!s. In the nineteenth century In Jamaica and a few
other Caribbean areas the pattern was, at best, malnly paternalistic
voluntarism, alded iater by Inclplent bureaucracy, wlth an occaslonal dash of
corpérafe voluntarism. The situation In Canada for a while resemtled that In
Jamalca, both being less complex than the Unlted States.

But, parflcuiarly In Canada and, | think, In genera!, whatever {s ti-
base of a certaln educet!on system In the 1ight of Katz' organtzation models,
two techniques have been of prime Imporfance In ensuring effectlve educational
planning. These are +he committee, and the Ingenulty and sifatocm of the lone
thinker who, 1f not a John Dewey, has strongly Influenced educational plannlng
declisions, '

I+ has been a standard practice In the tradltion of re-shaping and
re-organlzling education chance In Brltaln and Morth America, to appoint a
- comm| ttee,often the Roval Coemmission, Thus, were the major acts contributing
to the expansion of primary and secondary education In nineteenth and twentleth
century Britaln (such as the Foster Act In 1972 and the Butler Act In 1944)
drawn up on the bes!s of Royal Commissions' findinas and reporis. Thus also,
was the reorganlization of hicher education In Brltalin undertaken recently
affer the Report from the Robbins Commlisslion.

A recent examnle In Canzda Is the 1968 Hall-Dennls Commlssion on

educatlion In Ontario, whose report, Livino and Learnina, broke some radically

new grounds In terms of concepfuél approaches to educatlonal preblems and
practices. Two later examples are the U.S. College Entrance Examination Board's

Report of i%s Commission on Tests, Rightlng the Balance (1970) and the well

known current post-secondary report, The lLearnina Socletv (1972).

Whst then, are the advénfages of the approach to educational planning
problems through fhé Reyal Commission type of commitiea? One of the advantages
Is the presenco of varlous types of professlionals who cre able +o address thelr
“expertise to the Issues and problems at hand. Thus, the membership of the
Hall-Dennls Commission In Canada conslsted of a jurlst, a school principal,
four professoré, one psychologist, six educators from the Ministry of
Educatlon, Teachers' Collenes and schools and four members from the filelds ot

law, accountancy and busiress -- all wlth expericnce at the local schooi board
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level. To Illustrate ¢ - To a tradltion, we con &lso o, . a
comparison with the Lumb Commission In Jamalca wvhilch reported In 1898.

Its membershlp consisted of a puisne Judge (Charles Lumb); +two churchmen- .
educators (Archbishop Muttall and Bishop Cordon) and the principal of the
largest West Indlan Toachers'! College (W. Gillles). These Commissions

Itke so many others were chalred or coordinated by lndlvldualsvalready
noted for thelr ability to recoanize and think through natfonal problems
and policles.

More Important than the presence of various kinds of expertise on
the Committec is the fact that thereln a forum Is created for dialogue
betweon experts and ad hoc groups whose views would not otherwlse be heard
In concert. |t oucht to be clear that this Important feature does not
apply to comm!ttees per se but only to certaln types of cormittees. The
pattern or tradition for arriving at committce membership is, therofore,
very Important. Although | am postulating the committeec as a central
adjunct to many of Katz' orqanlzational rodels, the advantages of +this
type of committee ray qo unreallzed. For Instance, a committee within
the realm of the bureaucratic moy well draw Its membership from within
the bureaucracy alcne and, Therefore, be potentially subject to the dangers
and weaknesses of a bureaucratic cthos, elther of the bureaucracy as a whole
or from Its Indivicual divisions. In +he first nlace, the bureacratic ethos
whlch encaqes a Dar+lctlar way of looking at problems and ceplng with them,
can come to a blased judament In the case of many fssues. In both Britain
and the United States, for example, burcaucrats are astounded when told by
members of the public and sociologlsts that sium dwellars, for a number of
quite ratlional reasons, might not want to be moved out of thelr homes Into
shinling new (albelt public) dwelllngs.

A committee within the realm of an established oroanlzation Is not
Infraquently subject to the tendency for differences within the committee to bo
a reflection, not of differences over trying to decide the prot tem and avolve

‘answers +o It which witl, of course, arlse from different anffroaches to the -
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probiem, but to be a reflectlon of d. ferences whlch.are a restlt of a
defenze of a divisional ethos or expertise. This often happens between
dl fferent professional bureaucracies, a minlstry of health and a business
organlzation, a ministry of education and one of technology. In such
sltuations, debate easlly can become a conflict and compromlse between
defensive and diiferent expertlse and, In the extreme, miss comp letaly
the problem before the committee for censideration. The corporate
voluntarism and democratic locallsm models are hardly subject to the same
levels of constraints as the bureaucratic model. DBut committees under
the corporate woluntarism system could be subject to the resulting bias
of corporate defenslveness, and a conmitiee In the demncoatic locallism
mode| may become viectIim to the conflicts of personal 3mbl+|on _personal
animosltles and such |lke. '

The commlttee, then, must bo as much of +ho nature of the Royal
Cormlssions as is possible. Recruitwent must take place outside the
system as well as Inside in order to ensure that the commlttee advontages
of expertlse, notable leadership, representation from many-sided interests
and dlaloque are realized. Thls does not reon that problems wlll not
arise: a notable leader may achleve pubtic aporobatlion:  Leechlne on
the British ral lways; Lonaford on porhogranhy. UCisanreemont may emerge
from within the commlssion, as In the case of Sidney and Featrice Vebb's
minority dlssent and report from the Britlsh Poor Law Commission In 1910,
But these occurrences can open tho Issues to wider publlc debate which Is
one recason for having the commission In the first place.

Thouah we have noted +he Importance of committces In the re-planning
‘of education, we should not lanore the role of the lone thinker or +he
Indlvidual whose thinking sometimes can contribute, In an overvhelming way,
to educatlonal change. The controversial example | should I|Tke to use
here 1s that of Booker T. Washinaton. I+ was at the Fxposition 1n A+lanta
In September, 1895 that Booker T. Washington enunciated some Important
and far-reaching principles which he felt should affect the directlions
and trends In education for large seqments of the Amerlcan minority
population. These principles were, that:
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l. slnce "he underprivileged |lve by thelr hiands there Isg
ner 'Tonlfy labour with the hands; |
2. .~ pr ‘eged should cast down buckets of opportunity
to vhe underprivileqed with +he latter accepting.
That Booker T, Washlinoton's statements In Atlanta influanced American
education, there can be |l++le doubt; how else would Theodore: Roosevel t
have besn accused of selllna out to that man? How else could the negro
emphasls on vocaticnal education be explained? Booker T. Wa§hing+on was,
himself, a2 reciplert ot much of The money avallable for that poor minorlty
and did use his beneflcloncies for educational Improvements. Even In that
age of ne television, Booker T. Washington had sore influence on Jamalcan
education. The Amerlcan George Hicks, an Inspector of schools In Jamalca,
and the Presbyterisn minlster Willlam Clliles were conversant wits Booker's
views, which wore. discussed in the Lumb Commission in the 1890's as well as
in the "authoritat]ve" body, the Board of Fducation in Kingston,

Tho principles enunclatod then by Booker ond acted upon by him and
others with the dollars patrensingly qgiven by powerful forces In North America
set the narrow Iimits from which minority (women arc scen here as a minority)
education and those people's soclal advance have not been unshackled. (ne
may therefore ask: As zn Ingeniods educatlonal planner, what cause dld
Booker T. Washington serve? Why have his principles and nlans been so
universallsed and long lasting? Did he promulgate new principles or merely
codlfy and ercapsulate what was popular with the powerful eclite? Wherein
was he reconstructive?

The Tanzanlan President, Julius Nyerered |s a walking example of the
Importance of what we have called the unusual individual's Instaht Into
problems of education, unusual Individuals not necessarily because they are
In some sense exceptional though they might be, nor because they are noted
educationlsts Iike Pestalozzi but because, In coping with problems which are
of broader context than education Itself, they enunclate new principles of
education. Like Dumont, Nyarere emphasizes the Importance of agrarian gnd
technical-vocational education In preference to the time~honoured colonial

virtues of a universtty education.

-~

Q " 3See his essay, Education for Self-Rellance. See also Franz Dumont,
. F 1. N .
[ERJf: alse Start In Afrlca

A ruiToxt provided by ER
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~ The two techniques for active re-planning of education as discussed
hereln have some characteristics of the Weberlan fdeal type. MNot the actual

fde © 7 e uthority dellneated by Max Weberd but the concept of the |deal
T, T4 a rrulsm to say of unusual Indlviduals and committees +hat they
are not everywhere allke or identlcal. But both types have a stantflcant role

o play In the re-planning of education wherever i+ may take place, and this
Is true even In this ade of advanced technology with I+s search for Indlvldgal
autonomy without harmful alienation. -

i

@If may appear that our committee model +oo closely resembles in many ways
Weber's mode| of colleqaial ratlonal -- legal authority, and that our

"unusual Individual" resemb|es Weber's charlsmatic personage. But our models .
and Weber's types are not identlical,
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