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FOREWORD

SECONDARY SCHOOL TEACHERS and reading consultants will find
this booklet invaluable. Miss Viox has succeeded in producing a
publication which deals with the why but puts its greatest emphasis
on the what and how. F

Much has been said about the need to evaluate reading perform-
ance in the various content areas. Few have been able to produce
specific evaluation tools for classroom use. One of the problems has
been, of course, that standardized reading tests could not be utilized
to evaluate classroom performance from day to day, week to week,
or even month to month. Informal reading inventories which
demonstrate independent instructional and frustrational reading
levels are significant for some purposes, but again do not pinpoint
specific skills in particular content areas.

This publication is functional even if the teacher were to use Miss
Viox’s examples, but its greatest influence should be in helping the
. content area teachers, perhaps with the assistance of reading con-
sultants, develop their own evaluative tools. Even in the content
area of social studies, for example, several disciplines are involved
and the patterns for writing in each will often call for different
- types of evaluation techniques.

This booklet should indeed help educators look at the process of
reading as it is an integral part of each of the disciplines.

H. Alan Robinson
President, 1967-1968 :
International Reading Association



The International Reading Association attempts, through its
publications, to provide a forum for a wide spectrum of opinion on
reading, This policy permits divergent viewpoints without assuming
the endorsement of the Association.
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PREFACE

MANY SECONDARY SCHOOL TEAGHERS of content subjects have
become increasingly concerned about those students in their classes
who appear to have more academic ability than their actual
achievement indicates. Often, it is the students’ ineffective reading
and study skills which pose the real handicap to success in school.
If you are among those teachers who are searching for ways to
determine whether your students possess the necessary reading and
study skills to handle the materials of your course, you should then
find in this booklet a wealth of usable suggestions. Every effort has
been made to make these suggestions as practical as possible in
order to conserve your valuable time. ’

This is not an attempt to convert you to “reading teacher.” All
suggestions can be adapted and incorporated into your daily plans
with a minimum of changes in your teaching routine. We are most
interested in assisting you in the evaluation of the reading and study
skills of your students by finding their strengths and weaknesses
before they run into difficulty in your course. Samples of several
different types of inventories or pretests are included. They have
purposely been kept short and no “magic formula” has been given
so that each teacher may be free to develop his own devices for
evaluation of his students. :

You will notice that the evaluation procedures suggested do not
dwell upon ways to determine an individual student’s independent,
instructional, and frustration levels—aspects which are ofien in-
cluded in informal reading inventories at the elementary level. As
students progress into higher grades, they usually read on many
different levels, depending upon the style of the author, the back-
ground of the pupil in a specific subject, or his interest in the topic.
'Therefore, emphasis in this booklet is placed upon determining the
ability of students to succeed in their content subjects, rather than |
upon a detailed “reading” diagnosis. If information is desired on
ways to conduct more thorough reading diagnoses within the class-
room, the reader is referred to the Reading Aid on Informal Read.
ing Inventories by Johnson and Kress (5).

vil



Chapter 1

EVALUATION OF READING AND STUDY SKILLS

® How Do Reading and Study Skil!s Fit into
Content Subjects?

FOR A NUMBER OF YEARS we have been raadmg that “every teacher
should be a teacher of reading.” Tkis saying, although true, has led
to many mﬁganﬁf:ptmns by secondary school teachers bec:ause they
fear that someone is going to force them to relinquish their rights
to teach their subject and, that in its place, they must teach basic
reading skills. The general attitude has now changed so that the
saying might read, “Every content teacher is responsible for teaching
the reading and study skills of his particular subject.” This attitude
makes sense. Each subject demands different types of reading and
study methods; therefore, English and reading teachers are not in
a position to teach all of these specific techniques. They can pro-

~ vide some general methods, but the content teachers must then
expand reading instruction and work on those skills which students
need to succeed in the various content subjects.

This philosophy was explained very clearly by Dr. H. Alan
Robinson when he stated that we should visualize the teaching of
r&ad'mg in the secondary schools as a fan which spreads through all
major disciplines.* Because instruction in reading and study skills
involves all teachers of all subjects at all grade levels, the teaching
of these skills should be regarded as the duty of the entire faculty.

- Research points out that many pupils do not transfer reading and
‘study skills froni one subject to another. Therefore, the subject
matter teacher must work on those skills which are pertinent to his
subjﬂ‘;t A school-wide program which focuses on the needed read-
mg and study skills in the content subjects can result in raising the

*Taken from the speech, “Reading in the Total School Curriculum,” by

H. Alan Robinson, delivered at the seventh annual conference of the Niagara

Frontier Council of the International Reading Assa:;atmn, Buffalo, New York,
October 7, 1967. :
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general academic level of the school. Such a program can also make
teaching more effective and instruction more mgamngful for
studﬁnts (I 9)

ing and study skills program wherg all téashgrs af all sub;éssis zz;f:sz
together. :

EKILLS

@ Why Take Time to Evaluate Reading and Study Skills
in GContent Subjects?

Many tzachers feel a pressure to cover a pr&t:.nb&d course of
study within a limited time. If time is taken to evaluate student
abilities to read and study, how can the teacher then complete his
teaching? The answer is really quite simple. It is usually not neces-
sary to sperid much extra time to conduct an informal evaluation in
a specific course. If a teacher is able to identify those students who
will not be able to read or understand classwork and assignments
if he can locate the students who might have difficulty fc:llﬁwmg
dlret:tmns ft::r SPECLEE tssks Lf the EEE.ChEI can pre.dlct that some gu'L'z

directions befr:arg ﬂiay btgm i‘.uttu’lg; Lf the teacher kﬁﬁws that the
terms which he uses in industrial arts are too difficult for his students

to recognize in print, if he knows that his students are unable to



read maps or time lines, wouldn’t it be better to take a little extra
time to help the students before plunging into a new unit of work?
The same theory holds true for locating students who are proficient
in their work. Why bore them with work which poorer readers need
when good readers could be working on a related project or doing
reference reading which would challenge them?

A good classroom teacher can be compared to a good doctor who
would never prescribe the same medicine for all patients before first
finding out what they needed, if anything. Teachers have the same
responsibility. Why “pr&f:ﬂbe” the same teaching for all students
when some may need different types of instruction and others who
are very “healthy” can learn without it?

After reading this booklet and examining the samples of teacher-
made informal tests, each content teacher will realize not only the
importance of E:valuamig reading and study skills of students, but he
will also notice the ease with which this can be acmmpﬁhgd In
fact, many teachers may be pleased to find out that they already
have been incorporating such techniques in their regular teaching,
although they did not label it “‘evaluation of students.” In the long
run, when students’ marks begin to improve, when their attitudes
tc:iward a subject become more positive, and when real learning takes
place, content teachers will find their rewards in having applied

some techniques of classroom or individual evaluation.



Chapter 2

EVALUATION PROCEDURES
® Using Standardized Reading Tests

WHEN WE SPEAK of evaluation, we usually think first of a standard-
ized reading test. A standardized reading test will not, however,
provide as much information as other methods of evaluation, such
as a teacher-made test which is based upon the actual materials
which students will be reading in class. The one value of a standard-
ized reading test is that it can provide a teacher with a general
plq:ture. ﬂf how the whﬂle class cgmpares w1th chﬁx?- Usu’ig lcrcal

IEhEr S NIOTTNS.

Standardized reading tests typically appraise the ggneral skills of
rate, vocabulary, and comprehension. If a teacher has these scores
available, he can use this information to better understand his stu-
dents. He may notice that some of his students are poor test takers
as indicated by their performance on the standardized test. Or ne
may find that other students are good guessers and perform better
on a test than they do in class. Still other students may score high -
on a standardized test but not achieve in class because of disinterest
in school, or problems at home. Or perhaps the test does not actually
measure how well the students can read in the specific subject being
‘taught. When these conditions are taken into consideration, then,
standardizsd tests are useful as rough indicators.

® Using Teaeherzmanje lnfﬂrmai Reading Tests
A very practical way to evaluate the reading and study skills of
students in a particular subject is to use an informal test which the
. teacher prepares and administers at the introduction of the new
course or before beginning a new unit of work. Construction and
uses of such teacher-made tests, with examples which can be used

as models, will be discussed in ﬂiﬂ_ chapters which follow.

EKC 4
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® Using Inventories of Reading and Study Skills

Some teachers have been very successful in getting students to

evaluate their own abilities to achieve in a certain subject. The
content tea-:ht:r preparcs a hst gf th::sg skﬂls whn:h are ﬂEEdEd to

the one whlc;h has been Pfﬁpafﬁd by Prt:stt:n and Bi:-t&l (IC?) ‘The
teacher then asks each student to rate himself according to his
degrgg :::f pt*c:sﬁmem:y in ::ac:h skill. ﬂlg rﬁults may b: tabulat&d

at a den;gmn as to wlz;c:h_ skills w:ll need extra attention. Puttmg
the responsibility onto the student works very well, especially in
senior high school. The specific reading and study skills for each
content subject are illustrated in Chapter 4 of this booklet.

Sﬁ;gndary school students often ::ﬂmplaln that they are doing
poorly in a particular subject because it is boring or because they
cannot see any reason for taking it. Teenage interests are far re-
moved from studying ancient history or atomic structures. If the
tcacher is aware of this at the beginning of the course or unit, he
can plan ways to motivate students and to help them see how the
sukiject is related to their personal lives. An interest inventory will
also help identify students who have special talents or abilities which
can be capitalized upon to stimulate class discussions or interest in
individual projects. When students feel personally involved in an
activity, learning takes place. |

® Bbser\;ing by the Teacher

A good teacher is t:s:nstantly observing his students for their re-
actions to class presentations, their ability to read the textbook or
s:;::mplt:tg an asslgnment Th& teacher also notes t}ic: gEﬁeral m::ora]g

rEadmg tjf a S].Ib_]ﬂi:t a PEISEI:[&I talk ‘with them will often reveal the
cause of thm Pl‘ﬂb]ﬁﬂls When the d:fﬁculty is too sengus far thc:

gl,udam:f: g:couns&lﬂr or to the: r&admg tEa;:her fcsr spet.ial hélp, 1f
- these services are a‘vaﬂa’ble in the St:hi:n:ii




® Obtaining Special Information about Students
In addition to watching for reactions to the content material as
it is being presented, the teacher should obtain the ft:ll::nwmg types
of information about students who are having problems in class
Previous learnzﬂg experience; Did the student have chﬂ:u:ulljr in
this subject in the past? Has he developed a general indifference

- toward the subject or school? Are his basic fundamental tocis too

weak to learn the material which is presently being taught? Will he
need special review or drill?

Home background: Does the student come fr:;m a home where
there are limited opportunities for develo opment of vocabulary, few
reading or reference materials, little interest in cultural activities in
the community? Does he come from a broken home? Are there
family problems which are upsetting him?

Physical g?rabfgmf Does the student have a vision or hearing
problem which is interfering with his learning? Does he get adequate
food and rest? Does he have physical problems which make his
thinking slow or I“us writing d]ﬂicult'? Is he on medlcatujn or taking
drugs?
| E?ﬁatmnal ﬁr&blem Is the smdgnt so upsgt :me:xtmnally that
learning is impossible? Is too much pressure being placed upon him

by his parents or teachers to achieve beyﬁnd his capacity? Is he

 sitting too complacently in class not causing the slightest disturbance
but still not learning begause his personal prﬂblgms are constantly

on his mind? Is he acting up in class to get attention from his peers

_ bgﬂausg the w:r;rl; is too dlfﬁi‘:ult or he feels madéquate in class?

e Teachmg sm:l Testmg

Dnz ﬁf the cagiﬁt ways for a EQIItEILt te.at;hcr to t:valuatt: stud:nt

Whengvf:r a teacht:r 5§l§3 a qus:stmn it should hava a purpgs; Pr:r-
haps a teacher wants to find out if an individual student, or the

entire class, understaﬂd the main idea of a passagg which was read.

_ 'I‘he teacher rmght then glve an c:ral or wnh;n asmgnment such as,

;la}i ﬂmm tfj relate this date to cxther J:npartant events Can_ they

_grasp time t:;rnceptg? An art teaeher ma}r present a pn:ture fgr his



students to observe and then ask for their reactions. As students-
reply orally, the teacher can listen to their vocabulary usage. Are
* students familiar with the terms which the teacher expects them to
use in art, or rmust these words be taught as new words? -

The results of quizzes or tests can also be used by a classroom
teacher to evaluate students as well as teaching tg:t:.hnlques Were
lectures too wordy for students to understand? Did students know
how to take mnotes from the lectures in the first place? Did the
teacher assume that students understood certain concepts without
clearly explaining them? Did students do poorly on the written test
because they ceculd not follow directions, or were the questions too
ambiguous?

Epaluation is a daily g::tzz:zty Evaluation never stops untl the
course is completed. Dr. Roy Kress (7) has stated this very effec-
tively in his article, “Identifying the Rf:admg Difficulties of the

College-Bound St’ud&ﬂt.”

In a very real sense, the master teacher gT!fES a group informal test
w1th ga::h lesscpn that he teac.hes in the c.lassragm Ezagtms:s :_5 an

cannot kncw what and how to teag:h Cjnly when he feels t.hat he
still lacks necessary information abciut a student’s grasp or applica-
tion of certain skills and abilities does he feel it necessary to rely on

. lﬂdﬂﬂdual tests.




Cha pter 3

THERE ARE SEVERAL types Df informal rﬁadmg tests which can be
used by all content teachers in all of the courses they teach. 1) Some
teachers begin their course with a short pretest or survey to deter-
. mine the knowledge background or the skill-readiness of their stu-
~dents before introducing new work. 2) Other teachers prefer to
wait until they introduce a textbook or a new unit of work before
they introduce an informal reading survey. 3) At times teachers
may wish to give a brief informal test to ascertain if their students
are proficient in a specific reading or study skill. This type of test
can be administered any time during a course. 4) Another type of
informal reading test is given individually to students who are
having difficulty with the reading or study techniques of the course.
5) Finally, all content teachers can use informal tests which deter-
‘mine the appropriate instructional level of materials for each pupil.
Eat:h of the ﬁvg typn:s nf mfcsrmal readmg tests are desc:nbcd

Explamed Sev:ral I'ﬂtjdE]S of each type are__ illustrated.

e Begmnmg af—l:nurse Survey

“The purpose of admmlstﬁrmg an mfcnrrnal test at the beginning of
a course is to help the students become familiar with the general
format of the course and to show them how to handle their textbook
or other references. The teacher cannot assume that all students
will know what to do with the table of contents or index in the
book, or that they will be able to read the experiments, maps, or
dlagra.ms without help. The teacher must find out as early in the
course as possible whether his students are aware of the study aids
which are provided for their use and whether they know what to
do with these aids. Therefore, an informal test similar to the model
which follows can be given during the first days of class. The results
should be discussed with the students and no marks should be given.

8
ERIC
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Giving such a test will not excuse ‘the teacher from reviewing the
use of the textbook periodically because students need constant
reminders to make good use of their texts and other reference
materials. The following steps may be used as guides when pre-
paring a beginning-of-course survey:

Step 1: Peruse the textbook or other reference materials which
will be used during the course. Then make a list of the study aids -
which students should know how to use. Include pictures and dia-

- grams, as well as aids such as the table of contents, index, glossary,
dii:tiﬁnary, and E:m:}f«:lﬂpgdja

may be placed on the chalkboard or they may be dittoed or mimeo-
graphed. Include two or three short passages which students must
read silently and answer questions on the material in order to deter-

mine. s.blhty to use compr ghensmn skﬂls

actually use thElI‘ bgﬂ}é to find some ljf thg answers. Tht qu&stlﬁins

, sheuld a) de.tt:rmme ht}w wgll they can read and undﬁrstand thg

books which will be used and b) learn about the number of differ-
ent study aids whu:h are prnvlded to makt: readmg and studying
easier.

Step 4: fjbsgrve stude.nts as they take the test. Watch for those,
students who finger through the texthook randomly with little idea
of where to look for specific study aids. Identify those students who
w;:rL well and w1th a purpose, t.h:::se whg are unabl; to I;‘GIﬁPIEtﬁ

since thgy w;ll r&qu:rg addltlgnal help by the teacher durmg the
COUrSseE.

Step 5: Have students check their own papers through class dis-
cussion. Ask students to explain how they arrived at their answers.
Make students handle the book as much as possible so that thgy will
begin to feel comfortable with it. Show them that the work is not as

difficult as thev may expect it to be. Collect papers and study re-

sponses to determine skills which must be reviewed or taught. Do

not give a grads.
S tep 6: Each time SdeﬂE use their textbooks, hsld them respon-

Stép 7: If réfsrcnc,g bagks or other types of materials will be used
in the course, prepure a second brief informal test to ascertain stu-
dents’ ability 'to use these materials, This task could also be included
as part of the first test. |



Te st_r mtrgduce textbagk

Begmnmg—nf—ﬁnurse Survay. Model #1

Purpose of test: To familiarize students with their new -textbook
and to locate students who need instruction in using it.
Directions to student: Answer the following questions as rapidly as
you can. Make your answers brief. Use the textbook to find the
answers. You have . minutes to finish.
1. How many units are there in this book?
2. When was this book f;cnpynghtgd? Why is it m’xpartant to
know this fact?
3. Who wrote the book? Does the author appear. to be an

authority in the field?

On what page can you find information about _ ?

4,

5. What is thg number of the Unit in which the ﬁhapter on
—  can bé found?

6 Qn what page can you find a diagram of . _ r

7. What does the map on pagf: _ tell }fau?

8. Aczﬂrdmg to the chart on page — __, what U. 8. pos-

sessionn has the largest area? o
9. Where in the book can you find deﬁmtmns of spezial terms?

Test tr;) determme backgmund Df students

Beginning-of-Course Survey: Model #2

Purpose of test: To find out what students already know about a
t:::pit: bgfgre startmg a4 New course.
tapn:) in the lf::wer grad Lgt 5 ﬁnd out h;:w much ynu remems-
ber about this sub_]z:t:t befcire our new course is started. Answer
the following questions the best you can:

1, -
2. - —
3. i

4. -
. 5. o .
6.

Test tci determlne when and haw students Iearn best

Purpas‘g :::f tést: Tc.s ﬁnd slit when studenta siudy best anid how
they learn. :

Directions to student: Complete the following sentences in your
own words: ' ,
1. I study best when -




2. I learn best when B
3. The subject I like best is . — because

4, The Subj!‘:{'ﬂ; whlch is hs:daf fc:ir m; is ———
because R —

® Informal Test Eased 'an a Texthaﬁk or Néw Unit of Work

tlc:ins An mdlﬁtnal arfs teacher dQES nc:t need mf::mlatmn abaut

his studﬁnts' abi]ity to scan a Iiﬂs of pgﬂtry or tt:s clfaw iﬂfﬁr&ncﬁ:&g

teacher wmh to know if studants are fa;n;l_lar w1th th:: kmgs and
queens of England or whether they are able to read a passage at

~ five hundred words a minute. The teacher may be mtere.sted how-

ever, in knowing if the students’ background in maﬂlemaﬁts is
strong enough for use in his industrial arts class. The teacher may
also want to know if students have any previous background for the

unit, and if they will be able to understand the new terms and con-

_cepts which will be taught. Therefore, the teacher will base his

“informal test on the books which the students will be using in class..

Usually a brief test before a new unit is introduced will suffice. The
following describes the construction of such an informal test:

Step I1: Determine what you would like the students to get from
a textbook assignment or a unit of work. Limit your list of purposes
to tht: mipgrtant readmg and study skills, BE sure to include some

8, té:p 2: Select about five hundréd to one th::usand words from the
textbook. Construct a brief test which includes the skills which you

listed.
1. th:l"l teshng to dt:tEITI‘liﬂE whether studﬁnts understand thé

the test and ask an GPEI‘I endcd questlan such as, “What dld

their own words rather than copying from theé teéxt.
2. When checking for memory after reading, have stméénts close

their books hefore they answer the questions.

the author say?’ Insist that students answer the question in

3. When testing for each student’s general rate of reading,

rccord on the chalkboard the time, as it passes, in five second

11
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or longer intervals. Ask the student to write on his paper, as
soon as he finishes reading, the last number recorded on the
xthalkbg}ard A IESS fﬂn‘ﬂal mﬁthéd wauld be sunply to t:bg&rvs:

slow readtzrs

Step 3: Observe students as they réad and take the test. Note

: thc:sc. studt:nts Whﬁ are unablg to f@ll::xw dlrgt:tmms or th:::s:: wht;i ask

:l.l}lllt_}’ to ::.t;‘:mplete.thc tﬁst_ Or poor use c:nf the textbooks. Netﬁ gf;n-
eral study methods.

S tep 4: Have students check their own answers through oral dis-
cussion. Challenge their answers. Demonstrate how they could have
rcad the assignment more effectively. Ask students to add to your
suggestions. Collect papers and make notations of weak areas for
review later while the unit is bei:lg taught. (Do not give a grade.)

ITIEII’I ldea

Test Based on Textbook or New Unit of Work: Model #4

Purpose of test: To determine hnw well students ::czmprghgnd an
author’s main idea.

Directions to student: Read pages —_____ to________ in your
text. Then briefly state the main idea of the selection in your
own words.

Test of students’ ability to t::t::mprehend
a reading assngnmen_t_ |

Test Based on Textbook or New let of Work: Madzal #5

 Purpose of test: To find out how well each student can read and
understand an assignment in a textbook when no preparatory
help is provided.

Directions to student: Turn to page —_____ in your text. Read
from pages —___to —____, the way you ordinarily read
when you do your homework. Then write the answers to the
questions which follow. You may (or may not, deptndmg upon
teacher’s purpose) refer to your book for answers.

Part I: Vocabulary o '

The following words were used in sentences and explained in
your text. Write your definition of each word. Be sure to base
your answer c:ri the ‘way Each w::rd was us:;d in the b&ﬂk
S e :

ERIC 12
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Part I11: General Comprehension
It is important to remember what you read. Answer the follow-
ing questions which are based on the passage you read.

1. - R 7
0, O
3. — _?

Part I1I: Erztmal Rgadmg
1. What did the author mean when he sald e -

2. Dn you agree with him?
3. Give one or two good reasons for your answer.

Part IV: Study Skills
Answer the ft:plltjwmg questions about the way you read this

asslgﬁment

Ei Did you hav& trﬁuble undéfstaﬁﬂiﬁg the meanings of some

of the words? '

Did you have trouble understanding what the author said?

Did you skim through the reading assignment first in ﬁrder

to get a general idea of what it was about? '

5. Did you have some questions in your mind about the assign-
ment as you were readmg 1t?‘
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mstructed to do so?
7. Did you review as soon as you ﬁrushéd reading the assign-
ment as an aid in remembering it? '
If you answered yes to questmns 1 and 2, you will need help on
pronunciation and vocabulary in this unit.

If you answered yes to questlgn 3, you wﬂl need help on com-

prehension,
If you answered no to questions 4, 5, 6, and ?, you shcsuld learn

to apply a study method such as SQSR

Test tt: déterrﬁme stude_ntz weakﬁesses in study Sk!llS

Test Based on Textbook or New Unit of Work: Model #6 |
Purpose of test: To allow students to express opinions about their
study skills and where they need help. . . :
Directions to student: Answer the ft}llgwing quasti-:rns as accurately
as you can:
1. Are you satisfied with your marks in this subject?
2. Do you have trouble with the vocabulary of the textbooks?
3. Do you have trouble remembering what you have read after
one reading? o -
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Do you have trouble remembering for tests?
Do you have trouble taking notes from lectures?

- If you have had any other stucly problems in this subject,
plgase EEPE.IH tha'ﬂ :

™ F""E-“r‘“

meanmgful to }fcnu':’
What can you do to help yourself to do better in this course?

*

® Informal Test of Specific Skills

There may be times when a content teacher will want to know if
his students are proficient in a specific skill which is vital to the
mastery of the new material they are about to learn. Rather than
construct a longer test which requires the reading of a number of
pages in the textbook, the teacher can save time by giving a short
test which measures hi,s students’ strengths or weaknesses in that
one skill. For example, a science teacher is about to start a unit
which includes many new words ﬁantammg roots, pr&ﬁxes or
suffixes, or suffixes which help students arrive at the meaning of the
words. ThE teacher can test his students’ knowledge of the meanings
of these word parts and their ability ‘to use the information to figure

. out the meanings of the scientific terms. This typu: of testing can.be

done orally or through a written quiz. This step is really the begin-
ning of teaching the vocabulary of the unit, and it will help students
realize how the word elements which they learned in English or
foreign language classes can also be used in other subjects, The
following steps may aid in the prﬁparatmn of a test on a specific
skill: ,

Step 1: T_iﬁr:.lda ’LIPBII the skill or skills which you w.i_sh to Evaluate

Step 2: Using the samples given in this booklet or your own test-
ing procedures, construct a brief test which requires the use of the
skill or skills. Take actual passages from textbooks when this is
feasible or duplicate material which is similar in content and format.

Step 3: Explain the purpgsz of the informal test and the skill or
skﬂls wh;c:h are ms:ludad

pupﬂ react-s to t.hf:. ts:stmg s;tuatmn
- Step 5: Go over answers thrr;sugh oral class discussion. Ask stu- -
dgnts to tell how they arrived at their answers. Add additional sug-

B gestions. This may be all that is needed to review a particular skill

unless pupils do poorly on the test. Collect papers and make notes
‘of general class weaknesses and mdlﬂdual ‘deficiencies.

14



Test bssed on new vucabulary

Test of Specific Skill: Model #7

Purpose of test: To ascertain those words which students know and
do not know bufore introducing a new chapter or unit.

Directions to student: 'The following words are used in Chapter
————— (or Unit —____) which we wiil be starting soon. In
the list below, the page number tells where each word can be
lt:x:ated in ﬂlE te:-;tbr:xjk Fmd thg warﬂ and read 1t as it is z;séé

' daﬁmtlgn .
Page Word Definition

est Qf'rnaln ldeas -
Test nf Speciﬁrs Sklll- Mal:lal #S

the main IdEES stat.::d ljy ﬂlE auth::rr in various sections of the
textbook.

Directions to student: The author c:if our textbook has a style of
his own for presenting the main ideas of a section in a chapter.

Follow these chrgctlans carefully. Yi:u have — _  minutes to
finish.
1. Read section —_ ___ from pages — ____ to

“What is the main idea of this section? Undgrlme the correct
answer frﬁm the choices which follow:

a. . I
b, _
C. . e .
_ d _ I
2. Next read section —__ from pages ———_ to .

- Choose the one sentence whlch states the main idea Bf ﬂus
section. : :

3. Now read section __ -~ ffiim pages to — .

State in your own words the main idea of this section.
(Note to teacher: Question #1 is easiest; question #3 is hardest
for students to answer. )

Test of ﬂutllnlng Skl”S

.Test of Specific Skill: Mﬂﬂﬂl #9

Purpgss of test: To find out the mgthgds students use to outline a
. gection of the textbook. » .

15



Directions to student: After you have read a section in your text-
book, it is often helpful to outline briefly the main points in
‘'your own words. It is not necessary to follow a formal t}uthruﬂg
format. Use the style which helps you most when reviewing your

" notes or studying for examinations.

Turn to page — —__ in your text. Reat:l page:s —_— to
— . Then outline what you have read, doing it the

~way you ordinarily outline a reading assignment in this
subject.

Test of general rate ch csmprehens on

Test of Specific Skill: Model #10

Purpﬂsg of test: To d&ten‘mn& students’ gengral rate of comprehen-
sion in a specific subject. ' .

Directions to student: Read pages —____ to — the way
you ordinarily read your homework assignments. As soon as you

have finished, close your.book, look at the chalkboard, and write
on ytmr paper the Iast m,uﬁber whn:h has bBEn "Eﬁﬂrd&d there ,

one minute mtervals) Iieep ynu: book EIGSEd When all stu-
dents have finished, you will be asked to divide the number of
minutes you were reading into —_______ (the approximate num-
ber of words in the selection) to obtain your general reading
rate Then answer thE qugtmns WItthit lmklﬁg lnta your hgﬁk

qugtmns shfjuld mclude r&admg ft:ir detaﬂs -main 1dea.s and
inferences. Answers are checked, rates are cr;:mputed arid each
student gets a “general” idea of hﬁw his reading rate of compre-
hension compares with other students in the class on an assign-
ment in this specific subject. Reading rates should change accord-
ing to the type and complexity of materials being read.

Informal Test for Individual Evaluation

Content teachers are usually too pressed for time to devote much
time to individual evaluation. However, some of the suggestions
which are given for group testing can be used on.an individual
basis. For example, if one or two students in class appear to be
having a great deal of difficulty understanding the concepts which
are presented, the teacher may wish to know if these students can
pronounce the new terms and if they know the meanings. The stu-
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dents can be asked to meet with the teacher to go over a list of
words and to ask questions about materials they do not understand.
The content teacher should not feel responsible for providing in-
struction in remedial reading, however, since this requires the help
of a person who is trained in this area. '

Individual evaluation can also be conducted by akmg’ a specific
type of question in class. The student’s response will give the teacher
an indication of why he is having difficulty. The following steps can
be followed when planning individual evaluation:

Step I: Decide upon the skill or skills to be evaluated.

Step 2: When possible, give the directions for the informal test on
a tape recorder. The student can then work independently with
headphones and without disturbing the class. Answers may be
written out or recorded on tape for the teacher to audit later.

- Step 3: Arrange for an individual conference to go over the stu-
dent’s responses a.nd to prﬂﬂdg as much help as possible in weak
areas. '

Step 4: If thc: student has serious learning problems, try to refer

" him to a guidance t‘;ﬁunSEIEI' or spemal readmg teacher if thESE

services are available.

Test of prc:nunmat:an and gamprehensmn
of technical terms -

Test for Indmdual Evaluatmn; Model #11

Purpose of test: To determme if mdlndual studEnts ¢an pronounce
and understand technical terms.
Directions to stﬁdsﬂt The following technical terms are used in

Chapter —— ____ or Unit — . Study each word carefully.
When you are ready, pronounce the list of words for your
teacher (or record on a tape). If you are unable to pronounce

a w-jfd say so, and yau w1ll receive help Iater on. Then try to

Test of student’écnmprehensmn

Test for Individual Evaluation: Mudel #13 .

Purpose of test: To determine if a student is able to comprehend.
the main ideas and important details of an assignment.

Directions to student: Read pages — _to in your
textbook. Describe the one main idea of the passage. Then list
‘the important details.. Try to keep them in the correct cxrder
You may outline the matgnal ﬁrst li' you wish.
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Tesi: of studsnt’ IlSténmg zgmprehensmn

Test for lndividual Evaluation: Model #13

Purpose of test: To ascertain how well an mdlwdual student can
learn through hstemng

Bzfsstzaﬂs to :tua'gnt L:lsteu atteubve:.ly to ﬂig Ier.:tm‘e: whn‘:h has :

what ygu heard. (The teacher may pre;fer to substitute qugstlans
for the study outline, ) _

@ Informal Test to Determine Instructional Level

Most content teachers who are required to use a prescribed text-
book ure not as concerned with the instructional level of their text
as they are with helping théir students get. thmugh the course. In
secondary school, students have many reading levels, depending
upon the interest of the material, the teacher, and th: Eﬂb_]ﬁﬁt A

sophomore boy who is interested in rﬁ::cltlamcal devices or in science =

may be able to read and comprehend some books in- these ‘areas
~which are written on a college level. However, this same student
might find English so difficult that he will have to struggle to read a
litsfamré bacxk 'which is WI‘IthIl bn a juﬁiﬁr high schml Ievel Th:

E&tmg that the studgr;t soon bec:ﬂme;s a hgstﬁry :nﬂlusaast in SPlt{; ﬂf -
her prevmus personal reactions toward the subject.

It is almost impossible to say that a student is reading on the same
Ievtl fﬁr all sub_jer;ts T:achers wha Pr:f::r to vary mstﬁlctmn to

dents can read when the text is too ﬂj.fﬁﬁult “These tgachem hav:.

found that teaching . thmugh the unit method allows students to
chooese reading matter on various levels without ;ausmg embarrass-
ment to the poorer reader.

To locate books which individual sﬁ;deus can handle, some
tcac}u:rs have several d;ﬁgr&nt textbooks.in their rooms. T’he? “try
out” the book with a student to find out whether he can read and
‘comprehend it, or they let the student choose his own book. This
ts:chmque of salectmg the appropriate book appears to work better
in secondary school-than trying to find a student’s speciﬁt: inde-

Q ‘:n:ndant instructional, and fmstratmn ll:vcls ’
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If a student has considerable dlﬂ;iﬂult}’ readmg passages g:ally
from the text when asked to locate answers to specific questions, he
_has reached his frustration level. The teacher must then try to steer
the student to easier reading materials or to show him how to learn
through methods which' do not require the use of his assigned text-
book. The following steps can be followed to help determine the
 appropriate instructional level of material for a student to use:
‘Step 1: Choose two or three textbooks which deal with the con-

tent of your area but which are written on different grade levels. If

a readability formula cannot be applied to determine the approxi-

mate reading levels of the tgxg the publlshmg ::t}mpa.mes can often
supply this information. = -

Step 2: Mark a sh:::rt: passage in zac:h tﬁxtbﬂﬁk Prepare a set Qf
questions based on each passage to test vocabulary, s;gmprghensmn
of author’s style, or cithgr skills which are ncgtied to achieve i in }vaur
caurse ' '

Steﬁ 3: A:range for a time wher; an mdwn:luﬂ student or a num-

bft‘ of students can read the textbook passages and do the follow-up
tests. If only one student is tested at a time, he can use the textbooks.
7 Hﬁwever, if several students are to be evaluated at the same t:m&,
- the passages and questions need to be reproduced. .

Step 4: Check answers with the student or students. Arrive at a
decision as to which book or books are the best fc:r each student
to usg



Chapter 4

SAMPLE INFORMAL READING TESTS IN SPECIFIC
CONTENT AREAS

® ART: Reading and Study Skills to Be Developed

The reading and study skills which are used in art classes will vary
according to the types of activities which are carried on, the materials
and techniques used, and the general phﬂc::saphy of the teacher.
The following basic skills are usually developed in all areas of art
education: read and understand technical terms; observe carcfully
to appreciate form, color, design, etc.; follow dm:c:tujr;s exactly, both
written and oral; take notes when ngcessajjr, read about lives of
EIIISE; undt:rstand art criticism ; read the hl_stcrry of art.

Test to évaluatéStudEﬁts pﬂwers Gf abservatu:ﬁ

ART: Sample Informal Test #1

Purpose of test: To evaluate students’ powers of observation.

Directions to teacher: Prepare a picture, object, or other interesting
display for the class to observe for a specified time. Direct stu-
dents to list on their papers as many things as they can notice
about the object which they are viewing.

Directions to pupil: In art it is essential that you learn to be a good
§b5§ﬁ?§1‘ Smdy thls d]&play f::r —_— mlnutes As you are

.abf;tut it. Wg 1 EEIIIPE.I‘E yﬂur ]15’3 at thc: Ef,ld of the time hrnlt.
Use descriptive words if you can. - -

Vgcabulary pretest based t:m textbc:cik

ART: Sample Informal Test #2
- Purpose of test: To evaluate students’ knawledg& of vocabulary
~ words which they will be reading in their textbook.

_ Directions to teacher: The following vocabulary pre-test is based
~ on the textbook Rainbow Book of Art by Thomas Craven (World

Publishers, 1956).

20
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text Fnr gach warcl in c_'q:xl nn I ﬁnd a wc:rd frﬁm thE. c:t,her
L:t‘.'!lumﬁs which best shows the meaning of that word. Circle your

{ 1 i v
prominent small high important
atmospheric dufl clear hazy
illusion fact mistake light
rendered sold fried explained
visual sight audible dull
confusing trouble arrange disorder
contrast confuse difference control
vibrating vivid violating motion
animation activity animality name
composed moved made motion
spectrum opaque nautral color
facets roads walls sides
lozenges loge disk lounge
pigment color cement hog

Test Gf *Dllc:wrng c;ral d:rectmns

ART: Sample Informal Test #3

Purpose of test: To determmine how well students can follow oral
directions.

Directions to teucher: Prepare :: set of directions for making an
object.

Directions to student: How well can you follow oral directions?
Listen carefully as I give you directions for making a tissue rose.
When I finish, if you have followed each step EDI’I‘EEﬂY; your
creation should be perfect. I'll repeat each step just once.

Materials needed: colored tissue paper

1 dowel or stick, 18"-25" long
cardboard circle, 10”-12" in diameter

- rubber cement

tape
Step 1: Cut 6 tissue circles with different diameters, from 2" to

: 6" ,
Step 2: Fold circies in half 4 times to make 16 sections. While
- folding, cut decorative petal rhapes, making each shape

different for a more interesting effect and being sure not
to cut through center. Unfold.
Step 3: Starting with the largest, place one shape on top of
~ another, graduating the sizes so that the smallest is on
top.

@
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Step 4: Glue together at center of each shape. Be sure to glue so
that the points of each layer touch the center folds of the
layer underneath.

Step 5: Cut a circle of cardboard slightly smaller than the dia-
meter of the largest flower shape and glue rose to card-
board at center point. Allow petals to stand ifreely, and
be sure that the cardboard is completely covered by the

rose. .
Step 6: Tape dowel or stick to back of cardboard. You should
now have a pretty, decorative rose which can be used at

Parﬁg etc.

® BUSINESS EDUCATION: Reading and Study Skills to
Be Developed

The subjects which come under the heading of busme.gg education
usually include such courses as accounting, clerical bookkeeping,
bookkeeping, business English, business mathematics, commercial

law sala busmess managemgm stenc:graphy, and typmg_ In order

recﬂgnﬁﬁ synibakp qulckj.yg

read in phrases quickly;

think rapidly;

follow directions accurately;

understand technical terins;

comprehend material wh__mh is common in business subjects;
spell EQI’I‘EEEIY R

memorize;

read graphs, charts, and dlagrams and

skim

Test to determine speed and accuracy of visual perception

BUSINESS EDUCATION: Sample Informal Test #1
. Purpose of test: To find out how quickly and accurately students
can recognize symbols.

Directions to teacher: Prepare a number of cards which are Ia:ge
enough to be sean by the entire class. On each card put a symbol
which students will be learnmg in class.

Directions to student: I am going to flash some cards which con-
tain letters and numbers (or other symbols). I will show each
card to you for one second. Look at the card when I say,
“Look.” As soon as I lower the card, write on your paper what
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you saw. This practice should help you to recognize symbols
more quickly and accurately.

Follow-up of test: Students should mark their own responses to
find out how well they did. They can be instructed to try this
type of practice outside of class to improve their speed in typing
or shorthand. Later, phrases might be flashed to show students
how they can look ahead when they type, thus making their
typing more rhythmical and accurate.

BUSINESS EﬁUGATIDN- Sar’npls Iinformal Tast #2

Purpose of test: To identify the technical terms which students do
not knﬁw befﬁre begiﬁmng a unit on “You As a Pmdut:er ”

class. Lﬁgk over the next unit wluc‘h ya:u wﬂl be tear;lnng ‘Then
list all of the unfamiliar technical terms and new concepts.
Prepare the following type of informal test, using some of the
terms which you listed. This sample is based on General Business
for Everyday Living by Price, Musselman, and Weeks (M;:Graw
Hill Book Co., 1960).

Bzrgstmru to stzzdsnts In our next unit we will be learning the
pronunciation and meaning of the following terms. Let’s find
out how many you can learn by using your textbook. The page
on which the term is found is listed before it. Find the term,
read the sentence or sentences around it, and decide upon its
definition as it is used in the sentence. Then write a good
definition for the term.

Page Word ' Page Word ,
19 producers 23 mass production
21 profit - 23 large-scale

22 salary 23 division of labor
22  commission 24 synthetic

23 natural resources 25 technology

Test to analyze ablllty to lnterpret a bar graph

BUSINESS EDUEATIDN. Sample Informal Test #3
Purpose "of test: To analyze stgdents ability ‘to interpret a bar

graph.

Directions to i:saf:hgf Some mfarmal tests can be taken dﬂ’&:ﬂ?
from a textbook and used as a pretest. The following is taken
from General Busmgss for Everyday Living (McGraw Hill,

1960).
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Directions to student: Turn to page 11 in your text. Study the bar
graph carefully. Then write the answers tc questions a, b, c, d,
and e which are below it.

® DRIVER EDUCATION: Reading and Study Skills to Be
Developed

It is quite obvious that students must possess a number of rﬁ:admg
skills in order to pass the written test which is required in some
states - for obtaining a driver’s license. There are, also, some less
ohvious skills which a driver must apply every time he drives. The
main skills which are important in this area are ab}llty to

follow directions,

perceive shapes of road signs quickly,
read road signs, -

read and remember rules for good driving,
concentrate,

think fast and use good judgment, and
read a driver’s manual or traffic ticket.

Test of pronunciation, vocabulary, dlagr‘arﬁ reading, and
camprehénsmn

Pu?}?asé a::f test: TD ﬁnd out hn:w well students can read and com-

prehend material related to driver educa‘ion.

Directions to teacher: Using the driver’s manual which your stu-
dents will be studying, prepare a test which will determine if
they can a) pronounce the words, b) understand the vocab-
ulary, ¢) read diagrams, and d) understand what they read.

Directions to student: Before we begin our driver education course,
let’s find out how well you can read the driver’s manual. Using
your New York State Drivers Manual, read pages 39 to 42.
Then follow the directions below.

I. Pronunciation: Study these words and be able to pro-
nounce them. Use a dictionary if you need to.

pedestrian monoxide
ignition ' - ventilation
survey hitchhiker
dangerous monotony
judgment , apparatus
II. Meaning: Write a good meaning for the following words:
pedestrian , monotony
Q : o -7 R




- . survey tailgating
ventilation
I11. Rgad;ﬁg diagrams: Study the diagram on page 41. Then
in your own words explain what it tells you.
IV. Comprehension: Be able to answer orally the questions on
pages 61-63 under “Sensible Driving” after reading this

section in your manual.

Test of wsual pergeptmn ‘and mémgry

DRIVER EDUCATION: Sampls Informal Test. #2

Purpose of test: To find out if students can perceive the different
shapes of road signs and if they can remember them.

Bsz:zmﬁ to tsash&f Prepar& a SEﬁES t:if cards on which ’gf}u haw:

Ngw .Y éfk Statg Brwgrs Maﬂmzl as models. Make &ach (:ard
large enough for all students to see.

Directions to student: I am going to flash some cards which show
rt:oad sigﬁs Study gat;h card as I sth it f'd;ir one second. .As soon

prmt the wc;rds that belfmg on it.

® ENGLISH LANGUAGE ARTS: Reading and Study Skills
to Be Developed

In many school systems the English-language arts teachers are
charged with the responsibility of teaching the basic reading skills
which secondary school students should master. On the one hand
this makes sense, inasmuch as all students must take English. How-

ever, the language arts teacher is not in a position to teach all
students how to read problems in math, experiments in science, or
patterns in hﬁmerﬂalung Therefore, the teaching of reading and
study skills in language arts usually narrows to two areas: a) basic
reading skills and b) reading literature. Certain skills shcnuld be
developed in these two areas of language arts.

Basic reading skills. Students should be able to sound out words;
analyze words through the study of roots, prefixes, suffixes, and
syllabication; use more mature types of context clues; leam new
words through the study of derivation and word origins; use the
dictionary and other reference aids; read for main ideas and related
details; get meanings of sentenx:a% paragraphs, and longer selec-

tions on a more mature feadmg level; read t_:rltn:ajly, follow a
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sequence and organize ideas mt:: an outline; summasize; take notes
from a book or lecture; reca a pattern used by an authu:r read
aloud with fluency and g::n::d Exprassmn* adjust reading ra.ti: to
material being read; and skim efficiently. |

Reading literature. In order to read short stories and novels,
students must be able to skim an article before doing a thorough
reading; get an overall picture of setting, plot, and action; appre-
ciate the author’s style of description; and understand sequence of
development. In order to read poetry; students must be able to read
carefully and thoughtfully; observe punctuation; hear the music of
words; and visualize. In order to read dramas and plays; students
must be able to note key words; project self into a scene; note
conversational style; and read dlsls:sgu: In order to read essays,
smdznts must be E}_‘JIE to understand the author’s style; draw infer-

Inventﬁry of context clues, sentence readmg, main ideas,
details, aﬁd g::rltn::al r&admg

EHELISH Sample Informal Test #1 (Basn:: reading sklllsﬁ
- junior high school level)
Purpose of test: To find out how well students can a) use context

 clues, b) understand sentences, c) get main ideas of paragraphs,
d) rE:ad fc:r spst.;ﬁn: éeta& and e) r&ad cﬁtu:al[y.

them to dﬁ as mui::h as the:y can. As studems are wnbng arg.wezs,
observe them for a) lip reading or finger pointing, b) tension,
c) vision problems, d) concentration, e) following directions,
and f) other reading habits which might interfere with learning.
Directions to student: The purpose of this inventory is to help you
‘and your teacher find out how well you can read. You will need
‘a sheet of paper and a pen or pencil. Read all directions on the
inventory before starting to write your answers. 7f you are not
sure of the answer to a question; give the best answer you can.

A. USING CONTEXT CLUES _

Number from 1 to 5 on your paper. Read each sentence
below and think about the italicized words. These are words
which you may not know, but the sentences should help you

- figure out their meanings. Tl‘:en choose the right meaning from
the words which follow the sentences and write ]ust the correct
letter on your paper
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1. The quiet, peaceful halcyon days of the summer vacation
‘have passgﬂ

(E) uﬁhappy

. 2. In New York State mariy industries have built subsidiary
factories; that is, factories which make parts for other
factories or put together parts made by other factories.
Factories which (A) furnish help to factories (B) build
new industries (C) remodel parts (D) substitute for
factories (E) build submarines for factories.

3, Kinetic energy is possessed by something actually in mo-
tion, such as a truck driving down the highway or a
hammer being used.

(A) pawerful (B) mﬂﬁng (C) weak (D) slow
(E) running
4. The povernor refused the pﬂsz:vner"s request for amnesty
-~ because he was too wicked to be freed.
(A) books (B) vacation (C) salary (D) guns
: (E) pardon

5. An apparition resembling a haunted figure appeared
before the startled audience.

(A) picture (B) ghost (C) movie (D) thing (E) child

. B. UNDERSTANDING SENTENCES

You might think that it is easy to understand sentences, but

sometimes the meaning is hard to figure out. Number from 6

. to 10 on your paper. Read each italicized sentence. Below the

sentence are 4 statements, one of which most nearly says what

the italicized sentence says Write the correct letter of each
answer on your paper.

6. One of the first and, in its stimple form, one of the most
easily understood devices which man has developed to
penetrate the air is the ordinary kite.

A. Kites are very easily understood devices.

B. Kites were one of the first and easiest understood
devices to penetrate the air.

C. The ordinary kites can penetrate the air easily.

D. The Iﬂte was one of the first devices to penetrate the

7. Radar has many rzdznmt:zgss over our human eyes, which

" react only to very short waves of light.

- A. The use of radar far surpasses human eyes which do
neot react to light as well.
Human eyes react to very short waves of hght
Radar can see better than we can because it is larger

~and stronger.

aw
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D. Our eyes can’t see very far because we react only to
very short waves of light.

8. The automobile model-building contests ﬁf the Fisher
Body Craftsman’s Guild, which are sponsored annually E:y
General Motors Corporation and auvard many prizes in-
cluding scholarships, encourage thousands of boys to destgn
miniature aultomobiles.

A. Contests which are sponsored by the General Motors
Ecrpﬂratmﬂ give sahﬁlarslnps as prizes.

B. Boys can win many prizes if they enter the contests
sponsored by the Fisher Body Craftsman Guild.

C. Thousands of boys are encouraged to design miniature
automobiles and to enter the contests of the Fisher
Body Craftsman Guild which awards many prizes.

D. Building miniature automobiles is an interesting hobby.

New York State attracts people not only by its climate

and its opportunities for recreation, but also by the beauty

r;f its scenery.

New York State attracts many visitors each year,

New York State has a good climate, so penple come:

here to visit.

Because New York is such a beautlful state, people

visit it to see iis SCETEry.

New York State has many mmtﬁrs because of the many

attractions it offers.

10. FElectrons, which are located f:zf outside the nucleus of an
atom, are constantly moving about at great speeds and

travel in orbits, or paths, about the nucleus.
A. Far outside the nucleus of an atom are electrons which
travel in paths at great speeds. ’

Electrons are located outside atoms and travel in orbits.

The nucleus of an atom is inside the electrons which

are constantly moving about at great speeds. _

Electrons travel around in orbits at great 5pead and
are part of an atom.

C. GETTING MAIN IDEAS OF PARAGRAPHS

On your paper write the numbers fr::;m 11 to 15. Then
follow the directions for each number.

11. Read the paragraph below.  Then on your paper write
Just the correct letter of the statement which tells the
main idea of the paragraph '

- Horses appear in many colors and combinations of col-
ors, including black, seal brown, bay (reddish-brown),
dark bay, bright or blood bay, liver chestnut, golden -
t‘:hesmut light chestnut or su:rrgl (yellowish- bmwn) dun

\.‘m.
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(yellowish-gray), golden palomino, gray, and white. These
are all solid body colors. A gray horse is born black and
gradually turns lighter with age. Some gray horses, such
as Lippizanner stallions, become white by the time they
are full-grown. Others remain gray until they die. Bays
have a reddish color and usually have black points (legs,
rnaln, and t;-’ul) Eark ba}rs aftgr; are seal brﬁwn on the
fat:e Zhgsmut h::rses vary most in E‘;‘EilDI‘ Liver chestnuts
are a true liver color or mahogany brown. Chestnuts never
have black points, but often have fine white manes and
A gray horse is born black and gradually turns lighter
with age.

Although some gray horses become white by the time
they are full-grown, others remain gray until they die.
Chestnut horses vary most in color, liver chestnuts
having a mahogany brown color.

Horses can have a variety of colors and color combina-
tions.

On your paper write the key sentence of the paragraph
which you read in question 11 above.

Read the paragraph below, Then write _]ust the correct
letter of the statement which tells the main idea of the

paragraph.
Buffalo has miles of excellent bathlﬁg beaches in its

?

o iﬂ‘

 “front yard,” and there is good fishing in Lake Erie and

in the Niagara River. The city has a large park system,
enabling the visitor to drive almost completely arcund
parls;s and parkways Th\: Z0O COVErs ﬁve;‘ity-threg acres
rephles. The i:;ﬁ; owns a:ncl z:perat&s the Mummpal Aud;-
torium which seats 14,000 persons and the Civic Stadium
which has a seating capat;ﬁy of 40,000. There are numer-
ous sw1mr:1mg P!}Eils ice skaﬂrig nnks bsseball dianiands
?arzel? of thmgs to cit:: and pla,f;es to msﬁf Buffalt: is ::alled
the “Queen City of the Lakes.”
A. Buffalo has many excellent bathing beaches and good
. fishing.
B. Buffalo has many interesting places to see or activities
to do.
C. Buffalo, the “Queen City of the Lakes,” has a large
park and zoo to visit. 7

E Buffalo is called the “‘Queen City c:if ﬂ‘lE Lak s’ bé-ﬁ
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cause it has a Mummpal Auditorium and a Givic
Staclimz:t

which yc:u read in que:s.tlﬂn 13 abave

Read the fﬂ].ls:rwmg paragraph. Then in your own words
write the main idea of the paragraph in one complete
sentence,

Scientists have recently discovered 'l;hat bats have a
built-in “radar” system that helps them to ﬂy straight and
true even when they are blindfolded. This is how a bat’s
radar system works. When a bat begins to fly he utters
supersonic cries at the relatﬂfely slow rate of 30 per sec-
t:md These superscmt: cries Praduce sm.md waves a:f 8O
them. Whgn the sgund waves of one of ﬂ:‘lﬁE cries 5&'&%
a tree trunk, the wave bounces back toward the bat. The
bat’s ears catch this echo, and he knows there’s danger
ahead. So he speeds up his screeches to the rate of 50 a
second. The fast echoes tell him precisely where the tree
is and how large it is, and he avoids it by veering off in
the direction from where there is no echo.

'D. READING FOR SPECIFIC DETAILS

Number from 16 to 20. Then answer the following questions
which are based on the paragraphs in number 11, 15 and 15
above. Write the correct words only.

16.

20.
. CRITICAL READING

When a bat flies, what parts of his body catch the echoes
s0 he knows there iz danger ahead?

What kind of horses are seal brown on the back and
reddish-brown on the flanks, under parts, and fa::gf'

.. Which horses never have black points?

About how many people t:ari be seated in Buﬁalcr

municipal auditorium?
What kind of cries does a bat utter when he begins to fly?

Number from 21 to 25. Then answer in complete sentences

the following questions which are baser:i .on the paragraphs in

numbers 11 13 and 15 above. Thes qugﬁﬂﬁs will require

real “thinking.”

21, Why is a hat’s ability to fly bhﬂdfﬁlﬂéd called a built-in
radar?

22, Why do you think Buﬁ'sla was called the “Queen City of
the Lakes” when there are larger cities located on some
of the other Great Lakes?

23.

If 'you were a judge in a horse gl‘mw and had to judge for

20



each horse’s points, what parts of the horse would you
examine?

24. Why are we unable to hear a bat’s cries as he flies?

. 25. What is meant by “solid body colors” when describing
horses?

Test t::f x:cmtéxt IZ‘.ILIES using wards frﬁm Ilterature

EHELISH. Sample informal Test #2

Purpose of test: To determine how wen students can arrive at
meanings of words through the use of context clues.

Directions to teacher: Choose words from literature being read in
class. Make certain that each word can be defined through the
use of a specific type of clue or clues. Present the word in a .
well-worded sentence. Have students try to figure out the
meaning without using a dictionary.

Directions to student: The following sentences are based upon the
introduction and first two f:,hapters in the novel JoAnny Tremain
by Esther Forbes. The meaning of each italicized word can be
found somewhere within the sentence. Read each sentence.
Then write a synonym for the wr::rd or group of words which are
italicized.

1. HE was a jovial man, always looking on the bright side of

2. Eusty hated the way the younger boy lorded it over him,
tE].lmg him when to go to bed, when to get up, and criticiz-
ing his work in the silversmith’s ﬂinp

3. Whatever “pig—:ifaa-lause was, it did describe the mt:!sh
flaccid parasitic Dove.

4. Every now and then they would say s:jmethmg that irritated

him and then together would shout, “Johnny’s mad.”

He thought from the attention this boy was receiving from

his escorting ladies, he must be a boy of conseguence. :

So that Mr. Hancock wouldn’ t notice, John unobirusively

took his nﬁtebmk a:ﬁci puent:ll frﬂm 1115 pt)cket
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PltEth haﬁd]g
I'll bet your name is so awful you are ashamed of it, like
t‘igﬁyb‘ug" or Lﬁpfmg 23 I:Il bet ltis E&ﬂzéﬁtgélgi” )

\Fn\

Tést of ablllty tg appreglate chs?acterz?a*lgn

"ENGLISH: Sample - Informal Test #3 {E‘eadmg !lteratureﬁ
- senior hlgh level)
-Purpose of test: T'o determine students’ ability to appreciate char-
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acterization when reading literature.

Directions to teacher: Choose a selection which is similar to that
which the students will be reading in class. Instruct them to
read the selection silently and answer the questions.

Directions to student: When you read a novel, you will meet many
interesting people or characters. The better you appreciate them,
the more meaningful the novel will be to you. Read the
following passage silently. Théen answer the questions which
follow. !

1. How many main characters were there?
2. Classify each main character as being “‘typical” or “highly
individual” in his personality. Explain. _

3. Which character did you like best? Why?
For examples of other types of informal tests, see the following
rt:f&r&m:es whic:h are listu:d in the SEEtiQIl on “Rﬁferéﬁzes and

133 139).

® FOREIGN LANGUAGES: Eeaﬂmg nd Study Skills to

Be Develaped

Although much of the testing which is done in foreign language
subjects involves the vocabulary of that language, there are several
reading and study skills which pupils must possess if they are going
to learn a language easily. They must be able to distinguish between
sounds which are similar; memorize technical vocabulary; read
orally; think quickly; read about foreign t;ijlti.iré%‘. and lands; and
visualize as they read. ' :

Survey to c:ietérrﬁma abllity tt:l hear sounds in wc:rds

FBREIGN LANEUAGEE Sarﬁple lﬁfﬁrmal Test #1

Purpose of test: To determine if students have a “good ear for
sounds™ before they begin to study a foreign language.

Directions to teacher: Some students are unable to distinguish
between sounds which are similar in the English langunage, or
they cannot give the sounds which ﬂjey hear in words. These
students will need special “ear training” before they are intro-
duc:ed tc:t fﬁfElgn wards Thg faﬂﬁmg test, althaugh in Eﬂghsh

This typg c;tf test can ale:i be prepared usmg wcrds in a f;:ragn
]aﬁguaga -
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Directions to student: As 1 pronounce a word, listen carefully to
its beginning sound and write on your paper the letter which is
used to represent the sound which you heard.

1. barbel 4. moot 7. naive
2. liege : 5, reticence - - 8. dissonance
3. humas 6. forage 9. grenadine

Now listen for the last sound which you hear. Write JLE’I‘. one
letter for each ending sound.

1. leb 4. gul 7. glot

2. mid 5. com 8. mek

3. vor 6. dis 9. hol
Now write the first two sounds which you hear.

1. blazon 4, glib 7. snipe

2. crockery 5. preen . 8. chink

3. shakle 6. throstle 9. twiddle
Now write the lasi fwo sounds which you hear.

1. kest 4. commend 7. lurch

2. frink 5. rimp 8. rement

3. alorn 6. shirl 9. tash
Write the vowel sound which you hear in each word.

1. skimp 4, glob 7. mant

2. tram 5. mnib 8. pelt

3. rend 6. scum ' 9. lob

Purj_‘la:g af test: Tt_t find out hﬂw mui:h students know about
Enghsh worcds whu:h have ft:are:gn Qnglrjs

Engllsh but have thg:lr dt:ﬁvatmn frgm the fﬂl‘élgﬁ language
which you teach. :

Directions to student: ThE following Enghﬁl words originally came
from the French langj;age- Wnte the meanings for as many -
words as you can: : S

1. crochet e 6. Hﬁgl

2. bon voyage - - 7. detour

3. a la carte ) 8. boutique

4. coiffure 7 9. salon _

5. chic =~ =~ ' -+ 10. chaise Iangue

List any other Eﬂghsh words whu:h }?t::u thlnk are derived fmm
~ the Frem:h Igr:guage . :
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® EUiBANEEﬂ Reading and Study Skills to Be Developed
Althcmgh we do not ard;narﬂy include ggzdaﬁ:g in a list of con-
tent subjects, the use of this service has become so- popular that
guidance counselors now feel the responsibility of helping studenﬁ_
~to develop their reading and study skills, This department is some-
times charged with the responsibility of administering. standardized
or individual tests as well as counseling si:udgnts who are faalmg in
content subjects. Thus, !‘:GHI]EEIBPS must face the problem of how
 to determine why students are failing before making suggestions of -
ways to help them. The following general reading and study skills
“should be incorporated into a. guidance counselor’s program. Stu-
- dents must be able to follow directions; prepare and follow a study
 outline; understand technical terms; c&rnprehgnd guidance books
: "and pg.mphlgts* _and read al:raut a Iﬂb or Pi’ﬂfﬁ'filﬂn

'Test 1:@ deter-‘nme why a student has a readmg prablem

_ EUIDANCE: Sample Infnrma! Test #1
Purpose of test: To help thg student understand wh}* hE has a
. problem in rgadmg

Bzr&st:ans to student: Usmg ﬂ‘ie raadmg checklist on pages 11 and
12 in the booklet You Can Read Better (Science Research
Asscgiates); answer each question truthfully. Then we will go
over each answer tc}g&ﬂi&f to tall: about your problems,

Test c::f student’z rate of cnmpréhensmﬁ

- j- ELHEANEE— Sample lnfnrmal Test #2
- Purpose of test: To find out if a student has a Pmblgm adjustmg
, rate to material being read.
- Directions to student: Read pages ED 22 in the bﬁgklet Streamline
. Your Reading (Science Research Associates). Then complete
the test on pages 22-24. We'll discuss your rate !‘ijf comprehen-
sion when you finish.

Test t@ flnd EﬂJt ht:w a student studles

to dlSEﬁVEI‘ ways to h:lp him,
~ Directions to studsnt Read the c:haptgr “Imprﬁvmg Yt::ur Study




-~ Habits” on pages 25-30 in the booklet Getting Along i School
(Science Research Associates) the way you usually read a
chapter in your textbook. When you have Enuahed close the
booklet and write down (or tell me) as many “tips on studymg
as you can remember, :

Directions to counselor: As the student starts to read, observe him
to note if he is using a specific study tec-hmque sut:h as the
SQ3R. study method (12).

© HEALTH: Reading and Study Skills to Be Developed

Health courses have advanced within the past few years and
include an entirely new vocabulary. Therefore, teachers of this
subject must take special notice of those students who are unable to

read their texts because of the heavy vocabulary and concept load in
paragraphs or each sentence. Students should be able to dévelcrp a

~ technical vocabulary; grasp main ideas and important details; read

chafts and d;agfams rc:af:l ::r:tt;g:a]ly, r&ad I'Elatﬁd ref:r¢nc¢ books

Survey mt:.abula;y bac:kgrnund

'HEALTH: Sample lnfurmal Test #1

Purpose of test: To find out how many technical words the stu-
dents know before beginning a unit on *“Narcotics and Other
Dangerous Drugs.”

Directions to igm:her "On the bnard list some of thg terms which
will be used in this unit. -

- Directions to student: In the unit on narcotics we will be usmg the
pamphlet Facts about Narcotics and Other Dangerous Drugs
(Science Research Associates, 1967). There are several new
terms which you must know. On the board you will find a list
of some of these words. You may already know the meanings of

-~ many of the words. On your paper write your definitions of the
words which you know. If you do not know all of the words, do

the best you can.

1. addiction . 8. heroin

2, opium | , 9. codeine’

3. hypodermic needle .10, benzedrine

4. marihuana : 11, tranquilizers
5. sedative S - 12, amphetamines
6. morphine - 13. hallucinations
7.

barbiturates o 14, LSD
oo o 15. neurotic
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Pretest of students’ knowledge of a: ﬁe:f:w unit

HEALTH: Sample Informal Test #2 ,

Purpose of test: To determine students’ knowledge of a topic
‘before introducing it. S | ‘

Directions to teacher: Some students have developed preconceived
ideas about health habits, especially smoking and drinking. To
find out each student’s “mind set” before introducing a unit on
“Smoking and Drinking,” give the following pretest which is
based on the booklet What You Should Know about Smoking
and Drinking (Science Research Associates).

- Directions to student: Read the following statements which per-
tain to the unit which we will be studying on *“Smoking and
Drinking.” Then, on your paper, write True or Faise, accord-
ing to your knowledge about each statement, |

It is all right to smoke as long as your growth isn’t stunted.

‘Alcohol works something like a sleeping pill because it

dulls the brain. h ' ' '

Aleohol destroys body tissues directly. _

‘The most damaging effect of alcohol is that continued

drinking keeps people from eating the foods they need for

health. - R |

Some people drink to run away from their troubles,

Probably one of the biggest costs that can be charged to

-4

drinking is accidents. | ,

7. Going on a drinking party is the smart thing to do.

8. If all the smoke the average smoker gets in a week were
9

‘taken in at once, it would kill him fast as a bullet.

Investigators by the American Cancer Society have not
shown that cigarette smoking shortens life by leading to
cancer. o '

10. Doctors agree that smoking is harmful to growing boys and

girls. '

® HOMEMAKING: Reading and Study Skills to Be -
Developed | | S : e
In the area of homemaking several subjects are usually taught,
Some of ihese are home economics, foods and nutrition, clothing,
- housing and interior decorating, family life, and child development. -
- The major skills to be stressed are ability to follow directions;
interpret’ charts, graphs, and diagrams; read bills and' statements
accurately; understand instructions for using mechanical appli-
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ances; read newspapers and magazines which contain n’:leas fq:rr
harnérnakerz rgad labﬁls and read advertlsgments critically.

Eurvay Df ablllty tD ugg _textbc:mks

HEMEMAKING- Sample Informal Test #1

Purpose of test: To d&tgrm;ne how well students can use the new
. textbook, , :

Ezré;:tzmz.s tr::t tégcfzgf ThE f’i;:lhjwing ianI’ITlal test iS based on ﬂ:‘l&

(Mt:GFaw—Hlll Bm;ik sz:: 1951) , .
Directions to student: Ytgu are about to use a textbook which
contains much interesting information for teenagers who are
_ leammg about homemaking. Before any assignments are given
in your book, a survey will be conducted to help you learn how
to’ use your text. Uslng yﬁur book, answer the fx:illt:leng
questions: ' B
1. Into how many sections or parts is the bfmk dlﬂded?

Name each part.
2. Why r:hd t’he auﬂmrs put some Elf the material along the

3. If ygu wanted to ﬁnd hQW ti} ma,ke “beef stew,’

where in

4, Why are thE,Z‘E 50 many pu:tures and illustrations in the
book? How can they help you to learn?

5. When you are reading a recipe, how do the auﬂlt:trs sh;:lw

you where to find the ingredients to use? -

Look through Chapter 1. Why are some Gf the headings

in large blue print?

How are the other headings 5hcnwn t:: yt::u'f‘

How can you use the headings to help yq:surSEIf remember

what you have read? .

Why are some words in- italics?

‘List the important things you have already learned about

yﬁur texthr}tjk . .

o

[
QW W

Test of ablllty tcr read and understand reglpea

_ HBMEMAKING Sample lnfgrrnal Test #2

_Purpa:g c::f test: 'To ﬁnd out l.f puplls can read and undgrstand
~ recipes. :

Directions to teacher: The fallﬂsw1ng test 1s based on the text Teen _

Guide to Homemaking by B.-,ir;:lay and Eharﬂpu:m (M::Griw-
H:]I Eﬂak Co., 1961) .




Bzr&;‘:t;ﬂﬁs to student: Tt is very ltnpr.;brl;ant for a pood cook to be
able to read and understand recipes without help. To find out
how well you can do this, turn to page 447 in your text. Study
the recipe for tuna fish casserole. Then answer the fﬁﬂﬁwmg

- questions:
. 1. What is meant by “1 can cream of t:ele;? sﬁup, m;dzlutéd""?
2. What is the first step in preparing the casserole?
3. Why must you add the noodles gradually?
- 4. Why must you stir the noodles as they are ::Dciklng
"~ 5. What is a crlander?
6. How would you prepare the onions?,
7. To what do you add the soup, milk, tuna fish, peas, salt,
- pepper and noodles?
8. How should you prepare the t:assemle dgsh before putting
. the ingredients into it? 5
9. At what tgmparafure should yﬁu ‘bake the ;:ass-:rﬂle? For
- how long?
What can Yﬁu do to vary the recipe?

10.

Test of ablllty to rear:lr a pattern envelgpe

- HOMEMAKING: Sampla Informal Test #3

Pufgasg of test: To find out how much students know *b* ut read-
ing and following dlrectmns ona pattgr:n ‘envelope before they
begin to sew. :

Directions to teacher: The fDHﬂerlg pretest is based on the text
Guide to Modern Clothing by Sturm and Grieser (Webster
-Division, McGraw-Hill Book Co., 1962),

EITESIZ{‘JTH to student: Some of you already know a great deal
- about using patterns. The f:tllewmg pretest will help us know
how much reviewing is needed before you buy your pattern for
class. Turn to page 335 in your text. Study the sample of the

pattern envelope YEI}? caref" y. Then answer the que:stlcms
- below. .
- 1. Will this pattgm require’ spezlal knawledge abaut sewing

- or Is it an easy pattern to use?
2. What types of fabrics might you use with this pattern?
3. If you are making View 1, list all of the sewing notions
~ you will need. S

"~ 4. How many pattern pleceg w:il you use for View 1?
5. If you take a junior misses’ pattern, size 13, how much
. material should you buy ft::r Vmw 1 if your patterﬁ calls for
~ 54" without nap? o
6. Will you need ct::ntrastmg materlal fq;ir View 1?

7. Is it necessary to buy interfacing for View 17
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8. How much fa;:mg should you buy?
9. For the size which is given in qu&ﬁtmn 5 above, what are
the body measurements? :
10. What parts o f this pattern envﬂapa do you not understand?

Develﬂpeﬂ

The addition of courses in the humanities in sacéndai'}f schools
has resulted in a completely new concept of teaching for some
teachers. They no longer teach their own content material, usmg the
same notes they have lectured from year after year. A spark is added
to teaching when students are shown how to integrate their learning
to include many disciplines. A number of reading and study skills
are interwoven into the teaching of the humanities. Students must
be able to use reference materials; interpret an author’s style; take
notes from a book or lecture;- EIPPIEEliitE art, music, hteraturg and

histm“y, and read and thmk czntmaﬂy

' Purpmg af test: Ts:: deterrmne smdent.i rgadmgss for the study of

- the humanities. : :

Directions to teacher: Some Si:h&gls have. found it necessary to pre-
pare their students at the beginning of the course for the experi-
-ences which they will meet. T'o determine if sﬁj.dents have some

“concept of the meanings of the humanities, an open- endef:l sen-
tence can be given for them to complete.

- Directions to student: To find out your ::gnc&pt of the hu__ma.mﬂes
complete the fs:illawmg sentence in your own words.

“The hum'a:imes are .

F’retest tc: de’cﬂrrﬁme ablllty tD t:ake natgs fl"fiﬂ“ﬁ a Iecture

HUMAN]TIES- Sampla lnfurmal Test #2 s .

adequately o
Directions to teacher: Prﬁpére a. t}f_pu:al lecture which is used in
~ the course. Instruct students to take notes in their own style.
After. completing “the lecture, review the main points which
should, have been included. Show students different forms they
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might have used in place of a formal outline which is very time
consuming. An overhead projector is a convenient device to use
to illustrate ways to take notes.

N INDUSTRIAL ARTS R ading 'anﬂ Stuﬂy Skills tc}
- Developed

Teachers of mdustnal arts are fE.Cﬁd with the blg task of explain-
ing to students how to use equipment and of teaching them how to
follow directions precisely. This applies to such subjects as those
which include blueprint reading, technical drawing, surveying,

- graphic- arts, waadw@rklng, metal working, electricity, and elec-
tronics. In Qrder to work in this area, students must be able to read
explanations and instructions; undf:rstand_ and follow safety rules;
remember instructions for tl;f;: care of equipment; follow directions;
read and understand topics related to the subject bemg studied; and '

learn technical language

P;retest tG 'determine st'aﬂénts? ﬁ[jac:kgiréund )

course,
Directions to teacher: Prepare a few general questlﬂns as a pretest
before starting the course or introducing the textbook. This will
give the students a general idea of what they will be studymg in -
the course and will help you in planning your unit. e
Directions to student: You are ahout to begin your course on basic
electronics. To find out what you already know about this sub-
jEi:t answer the following questions the best you can.
What is an electron? =
What makes a magnet attract a nail?
How does a relay operate?
‘Why can a storage batterg be regharged?
What is meant by a resistor?
What is a capacitor? '
What is meant by AC and DC ;:ur:enﬁ’ _
Why is resonance so important?
‘What is an amplifier? -
"Have you ever worked on a radu: or tglgsnsmn set? Egplam

‘what you did.

QWWNWWWWW“
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Test of ablhty to read farmglas understand diagrams,
fc:tllt;':w dlre:tlans and réfgd ti e text mdependéntly

INDUSTRIAL ART%! Samla Iﬁfnrmal Test #2

Purpose .of test: To find out how well students can a) read
formulas, b) understand diagrams, c) follow dlré:tmris, and d)
read the;r text without help. :

Directions to teacher: The following test which is based on Radio-
Television and Basic Electronics by R. L. Oldfield (American
Technical Society) is a brief sample to show how student skills
can be evaluated before starting a new unit.

Directions to student: In Chapter IV of your text you are going
to study about resistance. Read pages 28 to 33 very carefully and
study the diagrams and examples which explain how to learn
Ohmm’s law. When you have ﬁnlshed C.IEISE your book and answer
the fﬁllﬂWlﬂg questions:

‘How is Ohm’s law E}EPI‘E’ESEd in a symbcrl f:::rm'f"
Draw a diagram which shows Ohm’s law formula.
Explain how to find the current usmg the d:.agrarﬂ of

- Ohin’s law which you drew. :

"Explain how to find the resistance usmg this diagram.

Explain how to find the voltage using this dlagram

If a rheostat which has a resistance of 3 ohms is connected

to a battery of 6 volts, how much current will flow through

the rheostat? Show your work.

7. What voltage is required to force a current ::zf 1 ampere
- through a-filament of a radm tube whose resistance is 5

chms? Show your work. :

‘8. If the resistance in a circuit is 12 ohms, and 4 amperes are
" flowing thmugh the circuit, the vgltage across the circuit

must be —______ volts. Show your work.,

9. If an audio-filter choke has a resistance of 200 ohms and a

full-li:;ad ::.sf 12@ mlhaiﬁpieress wh'at wi]l bE.- 'the vc:ltage

&9 DD s

oo

10. What is the reslstan:e of thE ﬁlament wmdmg of a full-

wave rectifier tube that requires a current of 2 amperes at
5 volts? Show your work. S

Beveluﬂed

Some students Q}EPEHEJIEE d:ﬂic:;ulty in mathgmat;:‘:‘s bﬁCE.’LlSE they
~ have not mastered the basic computation fundamenta]s ‘while other
pupils have trouble reading problems. In order to study mathe-
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matics, the student must be able to read detailed material slowly
and stﬁp—by-step, ‘read symbols, formulas, equations, and graphs;
understand technical vocabulary: follow directions precisely; read
statistical reports and tax blanks; work through a pm’blern by visual-
izing it bﬁcirg try _g tc: s-::)lvé it; a.:m:l restaic a Pmblem in one’s own
words. | SR

Survey Bf Eblllt}f to SG!VE ward prab!ems

MATHEMATICS: Sample “Informal Tgst #1 (Jumgr hlgh
school level)
Purpose of test: To find ﬁut if students can read and work pmb—'
lerns on an easy level. :
Directions to teacher: Frepare severa.l prﬁblems similar to thcase
which students were taught in earlier grades
Directions to student: Before we begin our new work in seventh
‘grade math ‘'we are going to find out together how well you can
do a few word problems. Read each of the following problems
very carefully., Then wark the prc:blenis on yt::ur pap-ef Show -
all of your work. . -
1. The 59 pupils in tne ‘seventh g:_radz went tn Emnkvﬂje
- on a bus, There were not enough seats for all of them
so 16 pupils stood up. How many pup;ls had seats? (basn: '
- problem) -
2, Last month Nan sp-nt 95¢ fnr bus rides at E¢ a nde How
man}r ﬁdg on the bus did shg havg’:' (bssu: pmble,m)

.55¢ of her maney ng mut:ll maney dld she have left?

(baa;: oroblem mﬂi two stef ) .

pla}r at 35¢ each. ng mut:h did’ thEy receive fgr the
 tickets sold? (basic pmblem mﬂi nonessential fact)

5.- Last week Bob earned 70¢# on Monday, 50¢ on Wednesday,
$1.00 on Thursday, and $1.40 on Saturday. He was paid

- at the rate of 60¢ an ht:suri H:iw many hﬂurs ;ild he w:::rk?
(two step problem) '
- 6. Father knows how far | he dnvg from h!}EHE to his office.
He also knows how many times this week he drove that
- distance. How can he find the number of miles he drove to
~ and from his office? ( problem- nzwjlvmg no rmmbers)

7. Five boys and six girls are going on a picnic. Sue offered
to make three sandwiches for each of . the boys and two
sandwiches for each of the girls. How many sandwiches
-should she make? ( pmblgm mv;:lvmg hidden nurﬂbers)

Qo | } 42,
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8. Judy bought E;ghf oranges for 69¢, ‘three pes:s-fcsr.- 2§¢' and
five bananas fsr 5¢ Eal:h How much did she sptnd in all?

9. Mr Hill wants to pamt ‘the kxtt:hen with 2 coats of pa ;
It is 16 feet long and 12 feet wide. He bought 2 gallans ::E :
paint at $5.55 a gallon. What did the paint cost? (pmblexn _

. involving irrelevant numbers)

10. For the class Christmas party the g:rls bought papagr cups
fgr 3952, paper. plat&s fc::r 55?, paper napku‘;s fgr 15¢, snd
amc:unted to- h::w much pver perscm'f‘ (prﬁbigm requlrmg

two steps) -

Test to determmé abmtv tn camprehend the ﬁardmg Cif

prgblemﬁ;
o MATHEMAT]GS- Samplﬁ lnfnrmal Test #2 _
~ Purpose of test: 'To determine how well studenrs campn:hend the

wording of- pmbl&ms
Directions to teacher: Prepare a number of prcbl&ms which con-
- tain three elements, a) essential facts, b) ngnﬁsentlal but re-
lated, facts, and c) facts not related at all. _
Dzrgstzaﬂs to student: Make t_hre& calu,mns on your paper Head
your c:alumns as follows: o

S Naﬁessential T :
Egsent:al Facts but Related Not Related

 Read each pmblem c:arefully Then fill in the information which
. belongs in the three columns according to where you think it
- belongs. T'hls wﬂl tE].l }ruu hﬁw well yt;su unﬂzrstand ward
) pmblems S : S : : ,

Survey of students knéw!edge of symbc:ls '

MATHEMATIES; Sampla lrlfnrmal !‘ast #3 (ngh szzhﬂnl
~level)

Pufpasg :::f test: Tc: ﬁnd ::mt hﬁw many @mbﬁls stud&nﬁ unders
‘stand before begmmng a unit on “Symbﬂls and Sets” in algebra

Bzfsﬁf.zeﬁs to teacher: The féllﬂwmg survey - test is based on the
text "Modern - Algebra, - Structure - and -Method -by Ealcjam,
~Berman, and Freilich (Houghton Mifflin Co., 1962).. .

Ezr&ﬁ;aﬂ; to s;ndsnt In Chapter 1 on “Symb@ls am:l Sgts“ in your

_textbook you: will ‘use. many symbols in- place -of -words or -

' ‘numerical- expressions. Before the unit is: bﬁgun, see how many-
‘symbols you: already know. Match the symbol in List I with its
correct meanmg in List. II b}? pla::ing the' r::arrgct lgtter befa;‘e
i:.hgnumbsr in LLStI L S




List 11
A, Multiply
- B. Subtract .
C. Is greater than
D. Divide
. E. Isnot Equsl to
- F. Add =
G. 1z an element ﬁf
H. A set '
I. Is less than
J. Equals

o]+ 3
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® MUSIC: Readmg and Study SkI"S fﬂ Be Develuped

It is aPparf:ﬂt that without certain rt:admg skills' most students
would not be capable of Iéammg words of songs, remembering
musical compositions, or recognizing notes on a scale quickly. The

- reading and study skills to be devglapad in music are the ability to
.read words .of songs; learn the meanings of musical terms; read
fr;s::mpasﬁlcjﬂg of musical selections quickly; read about’ CSIIIPBSEIS,
" operas, and musical works with apprg:‘;:;atmn ft::]l:::w dlI’ECtlﬂhS in
- musmal tE}itbG!}kS a:;d ﬁvaluatc: crltical revﬁ:ws : .

Survey ﬁf ablllty to percewe nates t::n a. seale

MUSIE Samp!e lnfgrmal Test #1

Purﬁ&sg of test: 'I'::: dgternung how. qu;ckly sﬁ;dents can perr:ewe
" notes on a scale when notes are flashed. '
 Directions: to teacher: Prepare a set’ of large flash t:ards whz::h :
contain a vanety of patterns of notes on a scale. '
szsatzgns to stad&nt If }rcau are gcmg tc: read musn: qmckly, yau _

o B r_éﬁr_nducg 1311 yaur paper what yc:u saw.:

F’retest crf abtllty ta recagmze wardé 'qun::kiy

Pgrpass c::f test Tr.:p ﬁﬁd r::ut 1f students can quu:kiy re::cagmze aﬂ
- pronounce words ina scng""hn:h they will be learning, .

'rﬂzrg:;tzans to tgm‘:hgr Prepare .a set of large flash cards whlf;‘h— o

. contain wards or phrases from-a song which pupils will soon be
~singing. (This. SSIFIE type uf pretest c::an b& used w;ﬂl an QVEI‘-._?_=-_
head pr::t_]ectﬁr} AT R Do S




,E);rg::tza?zs ;a studgﬁ.t Ea::h ::ard wﬂl be ﬂashed for t@sn:a seconds.
As soon as it is lowered, raise your hand if you can remember
the w-::rés whlc:h were ﬁashed - R :

Test of knowledge of musu:al terrﬁs

MUSIE. Sample infﬁrmal Test #3

. 311:31 t&rms whxs:h will be used in the course.

Directions to teacher: Prepare a lLst ﬁf ﬂle main terms which will
‘be used in the next unit. .

Directions to student: Before we bﬂg‘ln our next unit, let's find
out how many of the specialized musical terms you already

- know. On your paper, write the meanings for as many words as
you know, This will tell us whmh wards to review aﬂd whlch
~ones }*Gu already kﬂﬂW. :

L 3 FHYSIL’:AL EEUEATIDN Eearjmg and Study Skills ta |
Be Devsluped |

.Althc:ugh teache;é usually do not use tg:«:tbc:rgks in physmal

 education classes, there are several reading and study skills ‘which

‘they can develop. In order to participate in a physical education
program, students should be able to listen attentively to directions
- and signals; fﬂHDW directions quickly and as::::urately, distinguish
right from left; read descriptions of ga.mgg and sports in newspapers
- and magazines; remember details “in ‘sequence;  read’ charts and

d;agranls i‘;if f::t::tba]l plays read bﬁgks al:if:;ut spc:rl:s‘. 1eal*n tEchmcaJ.

| Survey Qf ablllty ttj ]IStEF] tt: and fallgw dlrectlcms

. PHYSIEAL EBUEATEEH Samp!g Informal Tast #'l

-Purﬁasg af test: To find out how well students can llstgn tc: d;rec:a

‘tions and follow them ‘"'ckly B
Ezfgstmﬂs to teacher: As students are going ﬂirgugh a series of
~ exercises or calisthenics, ‘observe those students who do not
_ appﬁar tz:: be able tcx ]JStEﬂ well tc: d:rea;ﬂnns ::r ﬁ'] react qmckly

: pm:ly ) _ _

Survey of knﬁwledge crf techmcal ‘terms

PHYSIGAL EBUGATIDH- Sampla lnfnrmal TE st #2 3
Purpa:g r:!f tsst 'I‘r: ﬁnd t:rut if students are: famlhar w;th techmcal

sl




- Test of ability to interpret diagrams .
- PHYSICAL EDUCATION: Sample Informal Test #3 |

' Purpose of test: To find out whether students can interpret, with

out help, a diagram of various Plays which are used in a sport,

Directions io teacher: On the chalkboard or overhead projector,
draw a diagram of tl ame about to be es ined, Ask students
questions about the diagram to determing how they perceive jt.

Include inference questions, ‘such as, “If this person moved to
- this position; and if Joe i standing here, what should Joe do

- @ SCIENCE: ‘Reading and Study Skills to Be Developed
. To read science material intelligently, students must learn how .
. to readandﬂmﬁmaslsw, orderly manner, Speed reading has no
- Place in this ‘area unless it is to skim material to locate specific - |
information or to review. To work effectively in this area, students
_must be able to understand technical vocabulary and analyze words
g ih thelr roots, prefixes, and suffixes; read symbols Jovrer e
- -and diagrams; read critically; apply laws and principles of science;
| €; apply a study method

- understand the- author’s style and ‘message;
such as the SQ3R; and{takg,cargfﬁl notes,

Inventory of ability to read the textbook

~ SCIENCE: Sample Informal Test #i

- Purpose of test: To determine if students will be able to read and

| .;'repmﬂueéd::'ffé;h-_,-'ﬁﬁésiiﬁg_;'ngdz’ng .in -Seience by David L.
 Shepherd (Row, Peterson and. Company, 1960), 22-24, with
‘the permission of the oublisher: @ - L T
. Suggestions for specific types of questions are included in the
-" sample form," On- mimeographed copies of the. inventory, an. . .
' appropriate - amount -of “space “should be . left following "each. .
~ Question for the pupil’s answer. (The parenthetical explanations "




A. Usmg parts af the bﬂﬂk

1. On ‘what 'page would you find thE chapte: c:alled'

P (Tests ablh@ to use table of contents.)
2. (Zlf what. vziue to you are ﬂie quﬁtmrgs hsted at the Eﬁd

R study ald )

3. How are the chapt&rs arfang&d or grmuped? (Tesﬁ |

know ledge of organization of te:;tbacsk )

- 4. What part of the book would you use to find the page’ '_ L
- reference . for thg ta::pu: — P (Tests knowledge of =~~~

,mde:t)

' B Usmg sc::urf;g matenals

_ book so tha.t yt:tu would be abh: to ﬁﬂd the book on the

" shelves? - (Tﬁt knﬁwledgg: ljf fun::tlcrns of ::.arﬂ cata-
~ logue. )

- _ E What is a bmgraphy? (Tgsts. knﬁwledge ::f a ty?e af |

reference book.) -

7 "-"-Explaln ‘the- d:ﬁ’erem:e between science ﬁcﬁ{m ‘and
- - science factual materials.. (Tests knawledge af lmpnrt.ant ,

rials.)

: typgs af sment:g mat

| -Queshgns 8-24, on skills C through G, slmuld be bssg:fl ona 3- L
- or 4-page sele::tmn in the textbcﬁk - :

13 Understandmgv bulary
8 Turntﬁpsge

o T uses to nge the rnamﬁg of the ward )
9‘ DEEHE EES" —- ’.
'_lﬁf.'Whatlsa ;'?

"(Questions 9 and 10 test pup:l’s kﬂnwledgs of vocab-

ulafy ’VVhen as.kmg for. ﬂ’lE meamng ﬁf ..:ach wgrd use
-the word in a sentem:e.) R

- D. Ngtmg main- 1&3&5 :"?:--,;;;

(Fﬂur qu&snnné. aSI:mg fDr main pﬂmts c:f mfc:miatmn
' -12 -main- ideas of - the" lrmger gnpn:rtant ngaphgg of the

7, of the summ

| 18 c.hapter mtrﬁduchgn or sum ary of an

o _.';14- ‘experiment. Exgmpls: Of what are. ataﬁis_campased'-‘?_'
-+ - 'What reason was: glven for the conservation - of human -
- respurces? What is fhe rgsult crf dle phetnsynthetu;.}

pmces?)

Hnw dﬁ&ﬁ th& authﬁr deﬁne the o
word — by the way he has used it? (Tests ability -
“to use the context clues and the aids whl:;h ﬂie al_.lﬂlﬁf




E. Noting details
15. (Four questions asking for specific bits of information
16. about an aspect of a process, the application of a law,
17. the principle steps in an experiment, a life cycle, inci-
'18. dents in the life of a scientist.)

F. Drawing conclusions
19. (Three questions asking for the significance of a finding,
20. the value of a finding, the implication of a description
21. of some species or natural phenomena, cause and effect,

a comparison of two or more types of living organisms
or inanimates. The questions should call for answers that
are not completely found in the textbook reading selec-
tion. Examples: Illustrate the term balance of life. What
conclusion can you draw from the importance of the
photosynthetic process? What is the principle difference
" between mitosis and meinsis?)

G. Applying theoretical information .

22, (Three questions asking for examples of practical uses
23. of scientific laws and principles. Examples: Explain the
24. relationship of photosynthesis to the conservation of

~plant life. Explain the idea that air confined in a small
area exerts pressure in all directions, in relation to the
action of air in a football.) ' ’

H. Following directions :
23, (Three questions asking pupils to show-the sequence of
-26. steps or ideas for solving a problem of performing an
27. experiment or the sequence of a chain of events. Exam-
ples: What is the second step of the experiment? What -

- are you directed to do after you have placed the flask
| over the burner?) | T
I.. Understanding formulas and symbols - ... :

-28.  (Three questions testing the pupils’ ‘understanding ' of
29. - how symbols and formulas are used with scientific data,
30, Examples: What does the H refer to in the symbol
~ H,O? What does 40°F mean?) A

“Inventory of ability to interpret experiments
~ SCIENCE: Sample Informal Test #2 T
" Purpose of test: To find out how well students.undgfétgné_ the

- .. purposes and Cdnc_;l_lisidn_s__Qf_'e_xp'e'rim'ents. el
- Directions to teacher: ‘Choose several experiments which are ex-
- plained in the textbook. Direct students’to read each experiment




carefully and then to complete the inventory to find out how
well they understood each experiment.

Directions to student: Read the following experiments which are
explained in your text. Then in one sentence write the purpose
of the experiment. Next write the finding or the conclusion in
one sentence.

1. Page . Experiment No.
a. Purpose:
b. Finding:
2. Page —____ Experiment No. —
~ a. Purpose:
b. Fiﬁﬂiﬁg’: '

Test c:f abll:ty t(ii mtérpre,t dlagrams

SCIENCE: Sample Informal Test #3

Purpose of test: To find out how well students can mt&rpret a
diagram in’ ‘their textbooks. .. :
Directions to teacher: The following informal test is based on
Modern Physical Science by Brooks, Tracy, TI‘DPP; and Friedl

(Holt, Rinehart, and Winston, 1966).

. Directions to :tuds;zt Understanding dlagrams is a very important

part of ihis course. Turn to page 12 in your textbook. Read the
section entitled “Elec:trﬂlyﬂs of Water” and study the diagram
t:arefully Then in your own words explain what the diagram

is showing you. : :
For additional samples of informal tests in science see the section
on “References and Related Bibliography™ (13 127-129 and 15:

1258-260).

L

® SOCIAL §T S Re ﬂ': ng and Study Skills to Be
 Developed ST

Studgnts nﬁgd tn: kﬂDW 11”" t(;r use gc:it:td stl:.ldy skﬂls whf;‘n they

_g:rammgd w;th Jlnpurtsmt 1d§33 and facts The - wise tea(:hf:r wﬂl

observe students to’ identify “those who “are mnot familiar with
R adequatﬁ study methods such as the SQ3R- techmque The follow-

. ing list of skills is a condensation of the many rﬂadmg and study .
* skills: which - are needed ‘in this subject. Students in this area must

be able to apply the SQ&R stucly method (Sk:?ﬁ?ﬁiﬂg ‘the assig

“ment before rea dmg it to get in: ‘the mood, guestioning about: the L

" information to be’ read 'rsazdmg t:art:fu]_ly? fgf.zfmg mlmgdlatgly to
' a.ld rnemtjry, and fémewmg late: tc:: r&mfafce re_c:all); _rgcggnﬁe ST
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cause and effect relationships; compare and contrast situations;
read critically to pass judgments; read tables, graphs, charts, and
cartoons; take notes from a book or L:::tur::- outline; and use
reference materials.

For samples of other types of evaluative tests which can be used
in social studies, see the following sources in the section on “Refer-
ences and Related Bibliography”: (3: 384-395, I14: 20-22, 15:

125-127, and 16:- 223-233).

inventgry of Eblllty to 1 read text r:rltn:ally

SOCIAL STUDIES: Sample Informal Test #1
Purpose of test: To obtain a quick evaluation of each student’s
ability to read and comprehend his text critically.
Directions to teacher: The following brief test which is based on
- — thetext This Is America’s Story by Wilder, Ludlum, and Brown
' (FHoughton Mifflin Co., 1966) will help to evaluate how well
students can read a section of the text critically,

Directions to student: Read pages 428 to 432 in your text. Then

answer the quEsnDns which follow. "I‘hmk t:arefully abt::ut each
- question before answering it. :
1. Why did the Indians fight the advaﬁf:e of the white men‘? |
2. Why did the white men usually win?
3. What is meant by the term removal policy?
4. What does the map on page 429 tell you?
3. Why did the prlm:lpal cattle trails. run in a ﬁﬂrﬂl—sguﬂi
direction?
Why did the ﬁghtmg w;th the Iﬂdians ::cmtmug bgyand
the Mississippi?
. On page 430 what is meant by the sentence “As more and
more white men moved wastwaxd thg Inians beg:gme
desperate”? :
8. In your own words te:ll what the pict’ur& on pag& 431 teils
9. Why dn:l thE atﬂtuda of. thg whlte men charxge tﬁward the

7 Indians? |
10, List any wﬂrds wh;i:h yﬂu djd not understand on these— o

pagés L

ol

b

F’retest of ablllty t(: prepare 'jf, t dy ﬁuthne '

SQEIAL ETUDIES Ssmpla Infgrmai TEst #2 _ . S
Pﬂrﬁr}:g ;:if tgsti_ T::: ﬁnd out ﬁ smﬂgnts kni:w he‘:mr tx:r prePa:e a o
smdy ::suth::e . : . c , R
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Directions to teacher: The following material is based on The
Record of Mankind by Roehm and Buske (D. C. Heath, 1955)
Directions to student: When you prepare a study outline, it is not
necessary to use formal outlining. To make a study outline,
place the main headmgs across the top of the paper. Beneath
each heading briefly write the most important facts. You can
then study from your outline by folding the paper across or
down to check your memory.
Read pages 10 to 17 in your textbook. Then prepare your |
own study outline fcrﬂ:::wmg the form below:

Title of Chapter 2___ — — —

Man Makes ﬁe::iiﬂnc Agé of Dawn of
a Beginning Rew:lui:gn " Metals Civilization

Test to ascertain whether students apply the SQBR study
method |

SOCIAL STUDIES Sample infnrmal Tast #3

Purpose of test: To find out whether students apply the SQ3R
study method. (See references 3 and 12 fr::r a detailed explana-
tion of this technique.) : o ,

D:rsi:f.zarzs to teacher: ' :
Step 1: Choose two comparable sections in ﬂ‘iE text. Prapare ,

- gimilar tests based on each section.

Step 2: Instruct students to read Section #1 for hﬂfﬁew:jrk
" Give no other directions.
Step 3: The following day gﬂre Test #1 Ms.rk papers and
© ' -discuss results..
Step 4: Review or teach the S0O3R study method so si:udgnts
 will understand its value.
Step 5: Instruct students to read Section #2 for homework and
" to apply the SQ3R study method. o
Stgp'ﬁz”l}iva ‘Test #2 ‘Mark and c:ampa:e resulfs w11;h Test'
o #LL o
StEP ?Rmnd students tt:t apply ﬂns study techmque ea:h; T

~ time they dt_‘: an ssszg‘rm:xent in aﬂy mb;eat where it can
_ For samples of f)thEI‘ typﬁ r.:sf gvaluauvg tests: whic:h can be 1;55& |
o in sc:clal studles see the fﬂ]lixwmg sources in the sea:ﬁc:n fui “Rafﬁr- -




Chapter 5

USES OF ELASSRD M EVALUATION

® Using Informal Test Results to‘ Plan Daily Instruction

AFTER STUDYING the ways to prepare mfcﬁaal classroom tests and
und&rstandmg the ease with which they are administered and
scored, it is obvious that the main value of the tests lies in the effect
the results have upon the content teacher when ke plans his daily
lessons and assignments, If a teacher knows in advance that certain
students will have dlﬁimﬂty pronouncing words in a new suit, he
will find time to give these students special help. If t:)thgr students
can pronounce words but do not understa_nd what they are reading,
the teacher will call upon them to make sure that they understand
new concepts and vocabulary words. And if still other students are
-good at pronouncing words and understanding literal meanings hut
are unable to read critically or to draw conclusions from their
reading, the teacher can direct spe-:lal thought questions to these -

students. Therefore, through the method of questioning, the teacher -

is able to take care of individual differences, providing the teacher
'kngws in advam:é whn:h students need help in specific skﬂls |

| t"! Using lnfarmai Test Resuflts t’a Mﬂtivafe Students -
A}thcvugh tests are usually thgught of as means Qf f&ri:ing students
~ to study a subject,-the results of informal tests can: be used to

* motivate students to improve in their weak areas. This will happen .

when_a_content teacher handles the testing and interpretation

| _diplt:matmsliy so that students are not threatened by the results.

K This is one reason why informal tests are not graded If the student -
is led to analyze his own weaknesses, he is more apt to do samﬁthmg o
about i ;unprgvmg than if a teacher fﬂri‘:ﬁs him to do this. Informal

. _tests -also mean more . to students than standardjzﬁd tizsts be::ause B
they use thE actual I‘I‘la.terlal Whlch wﬂl bﬁ reacl ar!tl Smdlﬁ d l’ﬂ_"_, -




class. The student is receiving a head start on his assgn:nents his
tﬁaﬂhﬁf‘ is Ii:ttmg h;rn in on ﬂia gecrets Df su::c:e:ssful study in lns

in h1s Subj gt:t

® Usmg Information about Students ta Better
!Jnderstand Them

It is sad to r&lats: that some students try very hard in secondary
school, only to be told by a teacher that they are lazy or uncoop-
erative. When the facts are known, these students are sometimes
suﬁ’&nﬁg frﬂm physmsl or gmatignal prgblerns whi::h wczuid cause

students are g};pengnclng d;ﬂicultes and ;.f he treats thern w1th thf:

| undsrsta:;dmg they need, there is often a remarkable improvement

in both the students’ work and the teacher’s disposition. Obtaining
confidential information about a student’s home background, his
physical stamina, or other problems which may interfere with
léarmn% will hElp each teacher to know how to reach the student

‘who is not succeeding.

® S'haﬁring ’T’ésts Iarii:i Results with thércnﬁtént Teachers

one sub_;e::t area, eat;h teac;hﬁr mlght ghg&ss a speaﬁg: unit and
prepare the mfc:rmal tast to be used dnfmg that unit. The teachers-

- then share or “swap” tests, thus saving much preparation time.

Tﬁst r::sults ar& dis::uSSEd rf_:v:smns :}f tests ‘are mad& ancl the

th&sg prcpareﬂ EDPIES are . real tmz—savziﬁ sm{‘:e thf. whn:ulg c:cnncﬁpt ﬁf |
__ grﬁng informal tests. before teaching may be new to them.
.In adi:l;l,ty:)n tf:: sharmg mfcsmial tES’E tﬂachers ma:y‘ Exchange S

o th_f;; fsame smdents_,rThE Engllsh teachsr i,t:a,n lc:ﬁnfer; w;tl; teg;l;e:rs gf .
. social studies and science to givé them information about students
. who are unable to read for main ideas and supporting details, since

*'_thg‘ skills are ESSEntlal in the three subjcz;:t Areas, - Teachgrs of

mathematlcs and science often pcn:l test r&sults ‘when thﬁ skills

- which were evaluated are ‘pertinent to both subjects. Teachers of

typing and ‘shorthand ~have found ‘that students who are slow

-~ readers and have dﬁﬁt:ulty pmﬂt:rum:mg or spellmg wc:;rds in Enghsh' o




class usually do poorly in business subjects. This type of team
approach often leads to an exchange of ideas on good teaching
techniques as well as sharing tests and test results,

® Using Test Results to Help Students Whﬁ Cannot Read
the Textbook ' |
If students arc unable to read the required tﬂxtbﬂﬂk which is

recommended for a specific grade levei, the teacher can try some
of the following suggestions:

1.

‘!"»JI

. c. After sh-:wmg a ﬁlrn ‘have studentg d;c;;tate thc main -

Try to find an easier textbook on the same subject, but be
sure it is not used in the elementary grades or that it is not
too juvﬁnﬂt: in appearance.

If ﬂljS is ‘not pE!SSlbl lf:ﬁk thrc:ugh the fegular textbﬁak and

rEad with muf:fz. izglp fram tlzg fEﬂSth. This wﬂl necessitate
special work on developing new concepts and vocabulary
before students begin to read from the text. The teacher
should then give the class one or two leading questions which

‘can be answered by reading a short passage (usually one or

two paragraphs). An immediate discussion of the answers to
these questions will reinforce memory and will help those
students who can learn by listening, but not through readmg |
A short worksheet might follow class discussion.

If there are portions of the course of study which must bf: |

taught w;.thc:ut th& use gf the te:;.tbt}ﬂ]g the teach&r can use a -

‘a. After mtrc:ducmg the tDP;G to be studied ask students to

- bring to class magazine or newspaper articles related to
~ the topic. Use these to develop newcontent.

| b. Use films, ﬂltnstnps records, ‘or other audiovisual alds as |

often as pﬁ-SSlbIE Follow thﬁe ‘with some type of checkup

T -to malge the less::tn m&anmg:ful .Am;:;d lengthy tests, h::mr=

" EVET.

‘points as the teacher.writes them on-the board.

od - Bring in pamphlﬁts booklets, and other materlg]s on thg ¥

. .each student. has read his art;:le he then gives a brief
;_—Lisuzmnary t!f 1ts ggntentsi Dﬂlzr stuclemzs fnay questmn hllﬁ

S ar:q:ﬂrdmg tc: ﬂlE]I mtﬂl‘EE zﬂid readmg abﬂ,ltlﬁs After |




after his report, or the student who gavf: the summary

- may ask questions which his audience must be able to
answer. They are thus developing the skill of Ilstenmg as
well as learning new content.

e. The better readers in the class may be assigned sections of
the regular textbook to read while other students are
reading easier books which may be obtained from the
library or by writing to companies which publish free
pamphlEE and other materials. In this way, each student
is doing ‘‘research’ on his assigned topic and is also able

~ to read and comprehend his assignment.

f. At times (but not too often) the teacher may glve. infor-
mation to the students through a short “lecture.” Here
care must bf: exfﬂrcised’ SO ﬂiat students do not begéme

't&a;:hﬁr tleszs too mug:h. T:: pr&vmt this, a skﬁletcrn out-
line can be provided for the students to complete together
following the talk. -

g. The teacher may, at times, write a simplified version of
essential material and mimeograph it. Eventually, certain
units can be written and shared with other teachers who

“have similar classes. Filing these units for next years
tEaChEI‘S w111 bg very helpful to them..

students. It is advzsablﬁ tq:i start 'I_:h& asszgnm&nt in clag so

~ ‘that students can ask questions about directions. Short assign-

ments well danﬁ are mut;h better‘ for Pm:r&r read&rs than are
long ones. - -

.. Always set a purpose for the assignment as it is being gﬁfﬁn ,

“Discuss with the students how they can preview the assign-

- ment before beginning the reading. Explain to them how

" -being in the “mood’ helps to understand what is ‘being read.

- Show studﬁnts how to go through the steps which will help

B them to do the assignment well. Discuss -ways to. improve

" memory after reading, and relate these Silgg%ﬁcms to thf:_ |

o az:tual sglgnrngnt whlf-‘-h is glvg,n, S
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