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This study sought to determine the extent to which

Canadian universities and colleges vrovided courses for the
professional preparation of reading teachers and specialists. A
guestionnaire sent to all relevant institutions revealed that most
elementary education programs included feaﬂlng within language arts
course=.. Developmental readlng was included in one-half of the
programs, corrective reading in one-third. One-half of the secondary
education programs included developmental reading while one-fifth of
these programs included corrective reading. Eight graduate programs
offered courses recommended for reading specialists. Discussion and
recommendations follow the presentation of the data. (Author/TO)
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_ Recent years have wltnessed a marked increase in the
number of instructional methods and materials designed to
facilitate the teaching of reading (Aukermsnl 19713 Chall, 196?);§
In an attempt to determine the relative effectiveness of
different meth@és for reading instruction in the first grade,
Bond and Dykstfg ccaréjﬁatéd an extensive series of studies.
On the btasis of their findings, they concluded:

Future research might well center on teacher and.
learning situation characteristics rather than method and
materials. The tremendous range am@ﬁg claserocms ﬁithiﬂ
any method noints out the imvortance of elements in the
learning situation over and above the methods emnloyed. To
imprcve‘reading instructiocn, it 1is necessary to train better
teachers of reading rather than to expect a'pazaeea in the
form of materials (1967, p. 123).
Dther research suggests that the conclusion of Bond

and Tinker is valid for reading instruction in the intermediate
grades as well as the first grade. 1In aglangituﬁiﬂal study,
Hoyt and Blackmore (1960) studied factors which could account

 for the growing discrepancy which they found betwesn reading



Harker : | 3

achlevement and reading sxpectancy scores among fifty seventh
grade punils éuring their years in echool. At the seventh
grade, about 85% of these pupile were achieving telow their
expected level in reading. On the basies of their observations
of teaching practices and interviews with teachers, the
investigators concluded that "the most decisive factor® in
determining the reading achievement of these pupils was
“"the kind of instruction offersd the children in the intermediate
grades (p. 165)." Morrison ani Perry (1959) reported similar
findings in a stﬁdg of trends in reading retardation and
acceleratian_gméng 1,007 pupils in grades three through
elght. Reading retardation and acceleratinn were determined
by compari=zone betwaen pupil reading grade level and actual
grade placement. The investigators found resding retardation
to increase with grade level while reading acceleration
decreased. hen teaching prgeédures Wwere evaluated and
campared with pupil reading achievement, the invegtigatorsg
concluded that inferior teaching waz rel=ted to low pupil
achievenent,

Recognition of the imvortance of teacher effectiveness
to reading achievement has prompted sustained interest in
~the preservice preparation of reading teachers., On tle basis
of their comprehensive survey of the college and university
preparation of future reading teachers in the United States,

Austin, Kenney, and Gutmann (1961) concluded that many
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clacsroom teachers were not adequately prepared to teach

reading. More recently, Roeder (1$71) determined that 89%

. of United States colleges and universities offering courses

In elementary educatinn required future elementary teachers

te take a course in the teaching of reading. However, he

cautinned that since 1é% of the institutions surveyed combined

their course in the teaching of reading with another methods

caursé (usually language arts), the effectiveness of these

courses in pfepériﬁg future reading teachers may be limited;
In Canada, the irportance of the professional prenaration

of reading teachers has been recognized for over a decade.,

In 1959, Norton reported the findings of an informal survey

of the preservice preparation and subsequent pérf@rmaﬂcé of

Canadian reading teachers. She canclujej that "the teaching

of reading in most of our Cana?iaﬁ classrooms lags far behind

research (p. 41).," Two major recormendations emerged from

her study. The first was for longer and more effective periods

of preparation for prospective readihg teachers. The seconi
recomrendation was for more and better vrepared supervisors
of reading., One year later, Lampard (1960), in describing
problems in training future reading teachers in Canada,
emphasized the need to develop "coordinated and articulated
rerding programs for students in training (p. 57)." She also
?Giﬂtéﬁ.tﬂ an Dveremphasi; on the training of primary réading
teachers at the ex?ense of needed training of intermediate

and gecondary reading teachers.
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The relationship between the preservice pra2paration of
Canadian reading teachers and the reading achievement of
their pupils has been indicated by the findings of a study
conducted in Alberta by Tetley and Jenkinson (196%). Data
on forty-nine teachers and 957 pupils were obtained from
school records in order to investigate the efrect of a number
~of teacher characteristics on vupil reading achievement in
grades four, five,:and six. An aralysis of covariance
produced "fairly conclusive evidence (p. 3)" that specialized
- taken beyand‘a general introductory course in rgaﬂing) vas
positively related to teachear effectivenses as determined
by pupil achievement in reading.

Although Canadian educators have recognized the importance
of the professinnal preparation of reading teachers and
specialists for all levels, li%tle information is available
to indicate the capability of Canadian universities and
colleges to pr@vide this prapgratiaﬁa The purpose of this
study was to determine the extent to which Canadian universities
and colleges offering undergraduate and graduate programmes
in teacher educatign prvjéed caurses for the professional
preparat;an of reading teachers and srecial:sts.

Method

‘The institutians surveyad were the ¢GPtYEDﬂE Canadian

universities and cclleges whicn affared undergraduate and
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gradvate programres in education leading to certification
by the provincilal departments of educaticn.iﬂ their resvective
provinces. These iﬁstitutj%ﬁ; are located in all ten
provinces and were identified by reference to publications of
the Lesociaticn of Uriversities and Colleges of Canada (1970).
and the Ontario Department of Colleges and Univergities (1971).
Data Gathering

During theé1971—72 academic year, a questionnarie was
designed and sent to the dean or heady@f the departrient pf

Rtionnaire solicited

education at each institution. The gfi
informaticn concerning the undergraduate and graduate level
course requiramahfs and electives in reading education and
in related areas offered at their institutions. The

'{ questionnaire was designed to include the minimum standards

- for the preparatiecn of classroom reading teachers and

specialists as established by the International Reading
Association (1965, 1968).

Forty institutions, representing 97.3% of those surveyed,
regponded to either the initilal questi@ﬁnaife or to Dnegcf
the two following questionnaires sent to those institutions
which did not iﬁitially_féspaﬁdi @nlyrage institution failed
to respond.

Analys is of Data

- Each returned quastiahnaire'was analyzeé and the course
requirements and/or electives in reading educaticn and related
‘areas at the‘ﬁﬁﬁergraduaﬁé and graduate levels were tallied,

' frequencies were determined, and percentages computed.
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Findings

Elementarv Programres

Thlrtv-eight institutions, or 95.0% of those responding,
offered programres in elementary education. The extent to
which these programmes included courses in reading education

and related areas is indicated in Table 1.

- Insert Tablé l abaut here -

The majority of éleméntafy vrogrammes included preparation

for reading instruction within general language arts courses.

was avallable at exactly one=half of the institutions surveyed
and was required at less than one-third of these iﬂstituti@ﬁs}
Seven institutions required virtually no preservice preparation
In the teaching of reading. A course in corrective reading

was avallable at lesgs than one-third of the institutions,

A IZm

while a course in childrens' li*erature was offered at

exactly one-half of the institutions.

o

Secondary Program 2%

Twenty-four institutions, or 60.0% cf those responding,
offered programmes for the:preparatian of gecondary teachers.
Table 2 indicates fhe number and percentages of these
programmes which iﬁéludéd caurses'in'reaéihgiedtcétign;

e e e o e o S i i o S v i e i s S e e e

Insert Table 2 about here
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A course in developmental reading was available at
thirteen, or 54.2% of the institutions éurveyéd; In all but
one Institution, this course was 5Dt a programme requlrement,
Corrective reading was an elective at five, or 20.8% of these
Institutions. Only one institution clearly indicated that
1ts secondary English methods course ineluded ﬁrepafati@n for
the teaching of reading. No other methods courses in
sée@njary content areas avrearedi to introduce nrospective
secondary teachers to teaching the realing and study skills
related to their subjeét areas.,

Gr

oy

duste Frogrammes

Thirteen institutions r%préSénting 32.5% of -those
surveyed olfered master's degrees in reading education, while
six of these iﬁstitutiang repregenting 15.0% of those surveyed
offered doctorétes. Eight institutions located in seven
~ provinces offered graduate programrmes which included:thé
reading courses recommended by the International Reading
Association (l?éS) for the professional preparstion of special
teachers of reading and reading cliniciéns. Only two graduate
programmes (19.4%) included céurses-whieh the Internatisnal
Reading Associgtj@n-recamWEﬂdé for the treparation of reading
cohsultants and supervisors. It should be added that in
only two institutions were graduSte_pngrammes appareﬁtly
designed to give prcs;éétivéiféading specigliéts actual

field experience.
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Discussion

Two limitations of this study affect the conclusions -
which can be drawn from the findings. The fir~t results .from
the difficulty of ccéparing courses apnarently falling within
the same category but offered at different institutions.
Although course titles may be similar or even ldentical, the
qualitj=and content of courses may vary c@ﬂsidérably. A
‘gecond limitati@n relates to the duration of these courses.
Most Caﬁaaian university and college courses are given over
an entire academic year, In some institutiong, however,
courses are offered on a semester basis or according to some
other schedule. In analyzing the data derived from this
survey, no attemnt was made ta-distiﬂguigh among courses
offered over different lengths of time.

Despite these limitations, certain conclusions based on
the findings of this study are warranted. The majority of-
institutions offering elementary education programmes
Included preparaticn for reading instruction within more
general language arts courses. This practice is questionable.
It isrunlikely that future teachers can he adequately preﬁared
to teach an activity aéicampléx as reading within the context

'Gf—braader courses. Moreover, unless all students attending
institutions where a course in rgédiﬂg education was not a

"Péquirementeiecteﬂ to take such a course (assuming one wag
avallable), some elementary teachers entered the field having

received virtually no profeseional preparation in tha
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teaching of reading. This canditién existes desplte the
recognized importance of the nfeservice educati-n of reading
teachers for pupil achievement in reading.

Equally serlous 1s the situation with respect to
| preservice preparaticn In elementary corrective réading-
Despite general recognition of the wide range of pupil
reading achievament in the elementary grades and the need for
reading difficulties, less than one-third of the institutions
offered a course in corrective reading. Another discouraging
finding was that @ﬂe=hal; of the institutions offered a
course in childrens' literaturé, a necesgary accompaniment to
any teacher's profescional preaaratisn for reading instruction.

Almost one-hall of the programmes in secaﬂﬁary education
did nDt include a course in develovmental reading. These
programmes thereby falled to prepesre ss2condary teachers to
teach the reading and study skills necessary for successfu l
student learning in the secondary grades. This shortcoming

is especially gerious gince secondary méthaﬂs éourses did

and study dkills. In additiun, the fact that relatively few
institutions offered courses iﬁsecgﬁﬁary correctlve readlng
reflects *he common "but naive belief that, because students
vsnmeh@w manage to enter the=Séchdary grades? thay brlng"w1th

them and subsequently encounter no reading difficulties.
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In some respects, the most serious deficiencies in
Canadian reading education exist in the graduste Programmes.
The need for prafesgiéﬁally rrepared reading spenialistes to
initiate, develop, and administer reading programres in
Canadian schools has been generallyvaccepteﬁ. Yet only two
institutiﬂns offered programmes which met the minimum
standards of the International Reading Association for reaﬂing
consultants and supsrvisors. wWithout professionally trained
ﬁersaﬂnél in these positions, the guidance of reading programnes
will inevitably fall into the hands of inadequately preparad
administrators. bMoreover, only eight institutions offered
programmes sultable for the preparation of special teachers
of reading and reading clinicians. Thess teachers ars
responsible for the_diagncsis and treatment of childrens!
reading difficultieé. Jithout adequate teacher preparation,
these difficulties will almost certainly remain ignored.

The findiﬁgs of this stﬁdy indicate that the future growth
of Canadian réadiﬂg‘eﬂucatién‘éemands development and éhange
in both undergraduate and graduaté programmes. It is esgsential
that elementary education pr@gramies iﬂciude a required basic
course in the teaching of reading. It is also highly desirable
that these prcgrammes include a cau;sein_carrective reading
to remedy the reading 4ifficulties to be encountered in

their classes. In secondary progravmes, the need to prepare
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gecondary teéch2?s to teach the reading and study skills
apnropriste to learning in théir:rezpective subject areas -
demznds further recognition. At the graduate lével, some
existing programmes require strengthening in order to bring
them to the level where they provide adequate professional
preparation for reading specialiets. 1t is equally necessary
to establish more graduate programmes for the preparation of
reading specialists in provinces where such programmes are

not available.
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TABLE 1
COURSES OFFERED IN READING HDUCATION AND RELATED
AREAS IN ZLEMENTARY EDUCATION PROGRAMMES AT
CANADIAN UNIVERSITIES 4ND COLLEGES

Course Description -~ Freq. 4

Laﬂguagé Arts Excluding Reading
Required | | 8 - 21.1
Elective - | 5 13.2
Total 13 : 343
Language Arts Including Reading
Required | . 21 ‘ 5543
Elective | | , 1. 2.6
Total . | - 22 57.9
Developmental Reading
Required o 10 . 2643

‘Total R T 5040
Corrective Reéding | | | 7
- Required B | 1 2.6
Blective T 26,3
Totel m og

Elective ' 9 23.7
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Course Description Freq. %

Childrens' Literature

- Required | | 3 7.9
‘ElégtiVé | 16 k2,1
Total | 19 50,0

Note,--Thirty-eight institutions offered programmes in

elementary education. -
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TABLE 2
COURSES OFFERED IN READING EDUCATION IN SECONDARY EDUCATION
PROGRANIES AT CANADIAN UNIVERSITILS AND COLLEGES

E

Course Description ' Freq. %

DevelapﬁEﬂtal Reading ;
Required o 1 4,2
Elective ﬂ 12 50,0
Total o | 13 5k, 2
Corrective Eeéding
Required 0 0.0
Elective g 5 20,8
Total . | | 5 20.8

Note.== Twenty-four institutions offered programmes in

secondary education,

T ————————
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et ane s R o,

Abstract

The relationship betweén teacher competence and pupil
] reading achievement is recagﬁizedi This study sought to
determine the extent to which Canadian universities and
colleges provided courses for the pr@fessi@ﬂal preparation
- of reading teachers and specialists, A qﬂéstionnaire sent
to all relevant institutions revealed that most elementéry
education pr@grammes included reading within language artsr
. courses. Develapméntal reading was iﬁcludéd in one-half
of the programmes, corrective reading in one-third. One-half
of secondary educatlnn vprogrammes included develonmental
reading, while one-fifth of these programmes included
corrective feadingg Eight graduate programmes gffered
courses recommended fcrareadiﬂg specialists. Further
development @f'programmes far‘the pfafessiéﬁél preparation

of Ganadian‘reédiﬁg teachers and specialists_is needed.




