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A study was conductad to present an outline program
for the training of tutors (adult educators). The present state of
tutor training in Europe is considered. Major topics of discussion
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This short (1) study was commissioned by the Council
of Europe.

_ It is part of a larger project, on adult education in
Europe, and its particular purpose was to present an outline
programme for the training of tutors, following an enquiry
into the present state of such training in Europe.

As this was a rather ambitious goal, I will begin by
defining the limits I have set.

(1) Limited to 10,000 words.
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There is not enough information available on the present
. 8tate of tutor training in Europe to provide more than a very
general picture: no exact figures cun be given.

Any assessment of the future of this kind of training
must be based on prior analyslis of developments in adult
education. Such a study is now being made by the Council of
Europe, and an examination of the effects those developments
will have upon tutor training must await its completion.

With regard to the ocutline programme, I have adopted the
following approach:

Tutor training 1s still in its infaney, uncertain of its
direction and all too often powerfully conditioned by
educational tradition. :

Rather than enumerate two readily what knowledge such
training should involve, I have preferred to look first at the
general aims, and then the main methodological features, of
tutor training. These are prerequisites which will determine
subsequent choices of course material and teaching strategy.

As regards Ehe former, I have tried to draw up an
organisational outline aiming at coherence rather than
completeness.

I have adopted the term tutor to designate anyone
concerned with the education of adults.

This is entirely arbitrary, as none of the terms now in
use 1is satisfactory. I understand adult education or training
to mean any systematic educational activity engaged in by adults.

Lastly, I have not grouped tutors into categories, although
by so doing I could have described different types of ftraining
in terms of different kinds of tutor. This remains to be
. done, of course, with special reference to the new educational
professions which willl emerge in the course of the 2
transformation that is to come in the entire educational
system. :

For the purposes of this study, hawéver; I have decided
to consider only the zeneral aspects of the butort's work.

-
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I. PRESENT STATE OF TUTOR TRAINING IN EUROPE

1.  PRELIMINARY REMARKS :

L.l Thesc observations on the present state of tutor training
in Europe are based on a summary survey carried out among the
chief training establishments of which we have knowledge

and on my personal acquaintance with some of them.

The value of my statements is accordingly very relative, -
particularly as I shall be forced to confine myself to such i
general considerations that the original features of some ‘
schemes and sometimes littlé—kﬂawn innavatians may be
distorted.

The present state of tutor training in Europe is a direct
reflection'! of the stae of adult education itself and, at
one remove, of the socio-economiceonditions on which the
latter depends. It is the coming transformations of these
condlitions which will inevitably settle the status, role and
training of tutors in the next few years. .

Countries diffeé; to be sure, but settiﬁg quantitative
considerations aside, the differences are seen to be less
than one might suppose; the same currents, however differently
composed,. are moving iﬁ every country.

1t must firsﬁ he Dbs%rved that few tutarﬂ réééive _any spéﬁifﬁc
fraining at all.

The chief causes for this, and probable future
developments, are as follows: ,

- ©On the whole, very little professional status
attaches to this work, for few people yet engage
in adult education on a full-time basis and,

. of those who do, a large number are aecupied
with administfative problems.

This sltuation 1is destined to change rapidly;
it would be an error to suppose that adult
education will develop at anything like the
same rate as other types of education. In
Europe, 1t will move abruptly, with little
transition, from its present state of under-
development to that of ‘a highly develgped
praf3351an.
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In France, for example, the vocational training agree-
ments just concluded between the trade unions and
management will alone necessitate an estimated 4,000
or more full-time tutors in the next three vears, as

- well as 40,000 part-time tutors. But at the moment,
facilities for training them are virtually non-existent.

= 1In the past, training standards have been fairly low,
The growing numbers now pursuing adult education will
bring about a considerable increase in its cost,
however, and people will “hen ask whether the
investment is paying off, that is to say whether the
fraining being offered, of which one element is the
tutor, is effective. Tutor training will have to
satisfy increasingly high requirements.

- The need for special training is by no means obvious
to all tutors. :

"TralningY is still generally confused with "teachingn;
so long as the tutor is competent in a particular
academic subject the point of giving him special

training is not readily seen.

.= There are few Qppcrtunities for training. With a few
rare exceptions, such as in England, universities have
hitherto played little or no part in this field.

Training has been, and still is, found mainly in adult
education associations, which have nearly always led

the way in the field of tutor training; but for want

of resources, the oppsortunities c¢ven theye are few, and
restricted chiefly to members. The alternative is

‘privately run schools, which are very cxpensive, especially

when one considers the present status of most tutors.

7 The highly schematised portrait of tutor training presented
hereafter obviously reflects this situation, and so cannot
show the determination, prompted by increasing demand, of the
great majority of adult education authorities teday to expand
such training and the corresponaing theory and research very
- considerably. ) o I , )

The decade now beginning will see a rise in activity in
these filelds., oo S _ 7

This growth willl have its roots in todayve gituation,
however, and impartial and constructive criticism or nrasent
practices may help to prevent the tutor training of the 1uwure
from being imprisoned in the past. '

oS
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2. TYPES OF TUTOR TRAINING AND GENERAL TRENDS

The various trainlng possibllites have been gr@uped unider
four. headings:

2.1 Information sessions and seminars:

These consist chiefly of lectures or talks followed by -
discussion; they are often held during weekends. Subjects are
general (the history and aims of adult education, the
characteristics, and needs of adult Audiences) or in the nature
of recipes (how to lead discussions, how to approach adults,
how to use teaching aids).

2.2 Trainiﬁg SémiﬁaTS’

These are often residential, seldom lasting more than a
week or two at most, and often cccupyiﬂg a long week%ﬁd,

They may also take plaee during school holidays, and it
iz not uncommon for them to be held in a capital city or
near a holiday centre, presumably in deference to tutors!
matlvaﬁlans.

Topics discussed on these occasions vary widely, but are
most- often highly speciflc and unrelated: group dynamics,
interviewing, conduct. of meetings, programmed teaching,
agdiasvisual media, analysis of needs, active teaching methods

They may also be arranged by assoclatlons, in which case
 they may give a prominent place to exchanges of experience
alternating with lecture-~discussions on an extremely wide range
of topics. Questions relating to the associaticnst! politics
are also ﬁiseussei.

2.3 Tutcf t?ainlng courses:

- These are full-time courses lasting 6-12 weeks,
providing tcomplete" training; the accent is still on theory,
however . Those already engaged in adult education frequently
attend these courses, which give them their first systematic
Eraining.

- e -

“long: pérlaﬁ Gf time, with accasianal reccursa tQ self-
teaching methods. ,

';,./é_
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It is my impression that these courses have reached very
few people as yet, but arse destined to expand greatly.

This is the type of training that will become wide-
spread in the coming years; it forms a transition to longer-
term tutor training.

2.4 Long-term full-time or sandwich courses: .

This involves from one to two yesrs of training. As
yet there are very few such courses. Their chief characteristic
is the recognition of adult education as a separate field *
requiring a distinct type of training. They are being
developed in countries in which the number of adults receiving
instruction is large enough to warrant full-time administrative
and teaching staff.

In thils instance training is at university or equivalent
level and leads to a diploma. :

We will look more closely at this type of training, by
way of approach to a fuller definition of the two major trends
now emerging in tutor training, and hence in adult education
itselrf. _ . .

One type of training "turns out!" adult educators, the
other agents of change. In the two cases the nature and
- purpose of adult education - the type of system to be set up
and the job of the tutor -~ are approached very differently.

2.5 The tutor as .adult educator or tutor teacher:

The classroom or group being taught remains the focal point
of this approach, and the overall aim is still the trans-
mission of knowledge by a person gqualified in a particular
subject. Its object is academic rather than educational in
the wider sense.

. Here we are back in the familiar world of instruction,

but adapted to an gdult public.

Tutor training is hence limited in scope, concentrating
on the communication of specific material in the clearest
possible manner and offering suggestions on how to bring _
adults to "participate" in their education, if necessary. -
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when ruch attention is given to theory in this training,
as is the case in some deparfiments of adult education in
English universities, the real object is to extend knowledge
rather than to train practifioners (1)

This type of training remains predominantly informative
and theoretical; cobservation or practical exerfiséa serve to
illustrate theory, rather than directly to provide practical
teaching skill although tutors may be able tc beneflt from

them.

This is indeed a form of vocational training. but it
tends to produne people qualified in research and theory
relating to adult =ducation and is only accessorily, in my
opinion, a training of tutors.

2.6 The tubtor as agent ol change or tutor-trainer:

The second sppr@aéh 1s based on these consiliderations:
261, Educational and cultural growth is offten impeded by

social structures in a particular situation, and the

development of educatlon depends on the evoluticn

or transformation of those structures.

If the tutor cares zbhout the results of his work, he
must look at the various hindrances to education -

some connected with the lndividual being trained and
some with the individualis social bhackground. ‘

(1) "The iject af the yearts work is to enable students
' to extend their knowledge and understanﬂing of the
ideas fundamental to their particular areas of
PrGfESSiDDal interest." . :
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The tutor will then seek either to intervene in the social
context in which he performs his educatIonal work or
else use that context fcr educational purposes.

Those working in community development schemes, socio-
educational work, group training or institutional
teaching projects also "intervene® in that, through

a specific educational process, they influence the
relationship between an individual and his social
background,

This work demands complex preparation designed to equip
the tutcor to handle the problems of individual develop-~
ment in the context of social change.

262.  The second consideration is that adult education is first
and foremost the problem of adults, not of the teachers
or educational apparatus. :

It should therefore be the aim of any adult education
scheme to assist the adult tc assume and exercise this
responsibility.

Tutors will not, in consequence, be chosen primarily for
their kncwledge and intellectual powers but for their
ability to form human relationship, arouse interest,
think critically and keep their efforts constantly under
review. ,

They will be expected to facilitate learning by helping
to remove .the various impediments it encounters (mental,
.emotional, methodological, social, etc.).

A tutor-trainer werking in this way will as far as
possible be relieved of the task of transmitting
information so that he ecan devote his time to furthering
the comprehension and application of what is learned and,
beyond that, the development of the individual. The emphasis
in his training will be on method. :

This aprroach is admittedly the less common of the two;

1t is more readily adopted in a context exempt from the

structures of the traditional school, such as community
development or socio-educational projects.

It is important to point out that national frontiers have
absolutely nothing to do with this divergence in types of
braining; it is more a matter of the policies adopted, for

- various reasons, within each country.
- Now let us look more closely at the general features of
the tutor training provided in Europe today. '

i
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'3. MAIN FEATURES OF TUTOR TRAINING

3.1 Training and information

It is hard to SPEEK of training in connection with most
of the work done today. :

That 1s because what is offered occurs chiefly tThrough -
speech, and leaves tutorsi practice unchanged. We find most
of the features ol ;nstrdctian punctuated by "discussions"
wk.ich are often no more than disgrg&ﬁised exchanges having no
directed educational purpose. ’

‘There is one major drawback in this approach; it gives
students the illusion that they are being trained. They then
return to their former methods and reproduce them unaltered.
Only one thing 1s different: theway they talk about them.

J:2 Partial training

Training, to my way of thinking, means that the overall
teaching policy pursued results in improved educational practice;
that 1s, the tutors are directly involved in the ptaducti@n
and exploitaticn of their, knowledge-

Tutsra hcquire a ﬁfaining ;n one iEQldth aspect Qf eaucational-
nractice: in gréup work, say, or group dynamics, active methods,
etc, f o T
- The results of such partial training may be seveﬁal*
- If it is appliea in a severely controlled setting,
any innovation venturing too far from the accepted

or imposed norms will be rejected. The setting 1s
‘often the national educatianal system.

- . In a more permissive framewgrkg on the other haﬁiz
Previous practise ﬁemains umchamged as a WﬁGlE,

although 1t may be improved in- oue Q_?tieula?J
often a techniecal one.

The tutor ties out all that he has learned during

training. He seeks to lnnovate. This often gives

birth to experiments in non-~directive- methods for

example ~ and these have a tendency to return
~very ouickly to "normalm.
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The limitations of mere training here appear
It is not enough to train the tutors: they must be
apply what they have learned.

3.5 Tutaf training and educatilonal systems:

It is not enough Tor the training in it
the conditions necessary to make it effecti : iFf
carry over into practice, its fruits droop a2nd die.
true of any form of training. . -

The envircnment in whnich the tutor operates mu
ingly enable him to apply his training. The more b
and centralised the system under which he works, th

innovation will it tolerate.

This explains why virtually all teaching 1innov
have come from marginal institutions or systems, e.
Frelnet!s experiments.

One conclusion from this last observation is
training has greater chances of effectiveness when
the edvecaticnal institution and with reference to i
and operation. That is the aim of soclo—-educationa:
intervention. : o ' ) T

3.4 Tutor training and theory of adult eéuaatigﬁz

The elaboration cf theory in relation to adult
is not very far advanced. A close look at the subst
tutor training shows that it is chiefly composed eit
empirical formulse and the accumulated experience of

of borrowings from varililous uﬁiVErsity diselplines.

This gives a traiﬁinﬁ whieh remaiﬂs either voery
anecdote and recipe or Else hlghly thecretical.

Its ﬁls inguighiﬁg feature is that it is gempas
Jumble of heteroclite, often aﬁﬁtrﬁdictgry; answers
to a question for which they were never dntended. T
result is a pieeemea‘ form of traig;pg. :
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- Few are the countries in which adult education is
regarded as a specific field of study, one which makes it
-necessary to restructure many areas of knowledge or which is
‘itself capable of producing new knowlelge. Few universities
have ereated chairs of “aﬁdragcgy" a concept which is yet
but little recognised. o

: Elsewhere, the talk of . "édbcatiﬁnal sciences" shows an
interdisciplinary approach in which adult education is simply
~a meeting place, an exercise gféhﬂd for a variety ﬁf
discipllnes.d IR : e :

Adult egucatian is a social process and it is true that x
it _stands at the crassraads of many subjects; but it is
== pqually. true that~it has a specific goal for which it is
':f;DEEEssary to'prcduce a specilal body of knowledge. '

‘This 1eads us to affirm ‘hat any theory not produced.
directly by or in close association with the tutors thamselves
will ﬁct bring us much further. fcrward educationally.

, The result is a major task for tutcr training, since it
" 1s the tutors who must also take respcnélbility for prcducing
the body. Df theory.

'3§57'T aining . EStEbllShments-‘

These are responsible for making known the aim .of the
~education, and they hmve considerable influence upon its
- orientation, Their main features obviously reflect those

already mentioned. : : .

, Th%re are few such places; they are- run by staffs

" composed either of the "grand old men' of adult education, whose
aims have a political (or administrative) slant and whose

. training was workaday experience and militancy, or of research

-workers, often young, graﬂuatesa@f;sacialrseience.départmeﬂts
-and anxious to give a scientific twist to adult education.

- These are in many cases less interested in the actual develop~
ment of adult education than in the academic capital they can
maké Qut of it (thesi% and ‘publications). ,
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These establisbments are going to bEQDmé rapidly more
varied end numerous. They should be responsible for
co-=ordinating theory and for tutor training, but they should
alsc continue as adult education centres, with a wide range
of activities. Otherwise, they will ‘eventually turn irmto
schools, and this is the risk they run by being attached

to universitiéai

~ In any case, the area in which iﬂvestmént is most
urgently required and in which it will make the. mast diffePEﬂc;
is the training of those who train tutors.

3.6 Tutarsl,attituies towards their traiﬁing‘

Aéult educatign tutors underg@iﬁg the various degrees af
training display genuinely dynamic demand. The great ma jority
are confronted by problems which they have not been prepared
to solve, they are stimulated by the 1increasing demands of
an adult public-which is less docile than pupils in the
schools (alth@ugh there have been some changes there, toot),
and they are drawn to the socinl sciences; they quickly
become very active in their attitude towards their own training,
especially when they are ‘working in an open environment; they
then expect theilr training to help to solve concrete pfablems,
otherwise they see no point in it. Those -working in a more
academic setting show least interest in training.

In passiﬁg I should like to peint Dut twg cansequencés
of this situatian-

~ Teachers who have to divide their time between
children and adult publics tend to keep the working
: style- acquired in the most restrictive system, i.e.
- the 'school, and to place or Reep adult education
in a schggl ccntext , ,

" The eéucatianal system is about to be tctally
~_transformed. The practice of teaching will tend
to give place to a diversity of educatiﬁnal

functigns. =

- There will théﬂ be a very serious problem to face:
~ the retrainigg_af these who are teaching Now.

" pecisions regarding tutor traiﬂingﬁpaliéy st take” this © .. -
into account, and guard .against training people-who the moment
their training is over will neeﬂ"ta ‘bé retrained.

, ' The training institutéﬂ in France, for di,l?me
dtanimateur saéicﬁéﬂucatif W@uld seem to be'a step 1n the
I‘ight E{i'f‘ec Ei@ﬁ . : 7 7 . Ce 1Y

woh




- 13 - CCC/EEs (T71) 29

Adult education is emerging from its prehistory to
become, almost without transition, an integral part of the
overall educational system. -

One of the many problems involved in this transformation
1s that of tutor training: what tutors, to teach what and to
whom?

All these problems involve political decisions.

In the following sections I shall state my own views
in regard to the chief characteristics of the Eraining process,
looking at some of the technical effects which the decisions
taken will have on the very-concrete business of training
ELI’EE!I‘S- =

I shall do this in the broad general context of the
preparation of tutors. as agents of change.
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IT. AIMS AND METHODS OF TUTOR TRAINING

After this very general outline of the present state of
tutor training in Europe, let us see what, in my opinion at
least, the dominant features of such training should be.

First I will cansider the geﬁeral aims Qf trainlng then
the metheds appropriate to them. . _

cmmplicated questién of thé Drgaﬂisatign af training subgéct—
matter.

o Underlying all tutor tfaining is a demand by the adult
public for instruetlcn, or a social demand.

To train tutors means to enable them to giﬁe help, to
glve them access to ways of overcoming the prroblems other
rpeaple expériénce in learning.

It means enabliﬁg them t@ darthis as an occupation.

2.1 Thg m&in geals of tutar tr aining

- .

Pmhalich o lotaliol/ = Wy Nl

To be a“tutcr:means to know a_particular,ng, whiizh
is learned, 1ike,any,§ther,jﬁb— according to its own rules.

Any appfcagh which prcpaseg a solution in terms of a
teaching "art", or a natural teaching "gift" requiring anly
to be "cultivated“ is- therefare challenged, as 1s the even
more abjectianable appeal to a %“yocation". Personality

- factors are not unimportant, of course; indeed, we shall

' see that they are an essential and’ decisive teaehing
“Instrument. But like other factcrs, they are_ggem to.

A prafessianal tfaining.

VEven if it does not admit it or preaghes the contrary
most current practice 1nﬁfagt,adhefes to this principle.

ilfi
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This does not mean that it should be simply
"pedagogical" training, eensidered7“p?§fessianalﬂg taakeqd
on to "basic" training considered "generall,

I'shauld like to give an example of training to show that
such distinctions are arbitrary and derive from divisions
which have nothing to do with educational problems.

Tutor training 1s an overall preparation for the performance
of specific professional tasks, which also fosters personal
development. ) p

It is by becoming aware of this possibility through their.
own training that tutors can attempt to make something
posslble for others. '

213. It _should lead_to well-thought-out_practice

~The tutor is above all a practitioner with a definite
Job to perform, designed to facilitate a wide range of
learning in a spegific_saeial context with a view to use.

It 1§ very rare, I have observed, for training to pursue
this aim specifically; discourses on training are the rule.

e-

tutor will be an agent either of conmervation or of chan
The social context (the school and its surrounding
environment) plays a decisive part during the learning
process. - _ o T

Tutors must accordingly be ready to give specific
attentigﬁ ta this aspeet in their current practice.
Every tutor is consciously or unconseiously the agent of a
political aim. . ' .
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Tutors need to be trained to conceive ideas, rather than.
merely to carry out the ideas of others; by that I mean that
adult education is about to, and must; enter upon an evclutionary
phase.

Thls being. so, tutors must be able to questlan present
stiuectures and practices and work cut something to replace
them. This will only be possible if training lays considerable
emphasis on innovation and experimentation and also on criticism.

[ e —_— - e e e e e o e R e o i e M 2w = EE R L= B S5 2 s

As Well as direct teaching, the tutor must be capable of
training othér tutors of 1ra-a:atinf" his own training.

ngsiderimg the grawing ‘number of . p aple 1nvglved, in
variﬂus Ways, in teaching and trainlng, it 15 clear thatr%hey

spec;alised establishments affered it. (Thg princlp;e will
“ become general, moreover: everyone will be requifed to pass
on ‘part of the tralnlng he has feceived.)

Similarly, tutarg should be capable of devising learning
systems and strategles Whieh make permanent training possible.

T N e mn a w w ﬁ;ss;;aﬁaui—gn-gg—ﬁﬁsqﬁggﬁs———

!Dﬁge are essentlal, particularly Witn refereane to the
need for training of tutors, to be achlaved partly by means
rcf these same activitiesi - S ,

' 5_ Béseareh and experimentatich'are also necéSsarY in afﬂer
.+ to awvoid the theory-practice schism, which would greatly
.impede the develapment of new educational methcd%.
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- 218. 1t _should lead to a methodology of personal development

I wn  E U e NS e R = R D e m v me e R me e S A me e W = -

All forms of education should be capable of being vicwed
as a process leading to the development of the whole person,
without singling out any of its varied aspects. The separate
types of teaching which result from the schisms between
general, vocational and liberal educations, for instance,
should be reconsidered. The education ¢of an individual must
not be restricted by such distinections, which are accentuated
by the specialisation they produce in the tcaching profession
and the school system. , ' ,

Teaching should be the result of any demand for some
specific instruetion, and should meet that demand without
becoming confined within 1t; every opportunity for teaching
should be an opportunity for personal development.

There are indeed serious obstacles to this approach;
they are connected with division of labour so cannot be brushed
aside. ' S . . .

- Nevertheless, training can tackle séme.af the difficulties, ~
such as the unpreparedness of tutors to give technical expression
to such aims. S S .

219. It_should lay the foundations_for_redeployment of hutors
-~ One of the problems of tutor training is that it must

at one and the same time train people to work under the present

educational system and also prepare them for new practices

and types of work,. in other words for change in the nature

of the.educational process. o T ‘

: -~ They must also be prepared for change to a different

type of work. 'The nature of teaching, the constraints it
,places'upén“tuﬁérs;¥théqnéeiif@r;mcbility?and'ecnstant,adjustmeﬂt
to new situations and audiences will in adult education be such
that people are unlikely to be able to remain in this job
throughout their working lives. Tutor training should bear

this in mind from the outset. S '
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2.2 Elements of a methodoicgy for tutor training

- The main task facing those responsible for tutor
Eraining is to> devisc a method of training which will
cnable the tutors to achieve the aims attaahlng to their
job. _ _ _ _

I have_said that in my_gpiﬂign rélaﬁively little real
tutor . traiﬁing is taking place at present. The reason for
this is that, from the very beginning, there is no 1link
between the g@alg of training and the teachlng arrangements
made to achicve them: in other words, the fundamental laws
of apprenﬁiceship are Tarely observed. o - '

The aspects @f methgd@lggy discuss;d hereafter,are

- eel. ‘Tutors at wGrk have an Qbsérvahle ﬁEﬂdEﬂcy tc reproduce _
their training exactly as it took place.  The fivst principle
of methadalagy we derive from this, therefore, is that their
trainiﬂg shauld _resemble ‘what we want adult. educatlcn tc De.

Firgt af all tutors reprcduee the stfucture af thgir

adv;séd ﬁ@ dc.

' An impéffant cansequencé Df this is that tutgr training
should i1tself be a process of adult education in which all
. Bhe principles Df this type af education receive a@ncrete
'applieatign.

‘In other .words, the tutor himself receives tuition, and
‘his ceriticism of the situation in which he finds himself -
_fafms the basis Df his training as a tut@r. :

- T@ use. an 1mage, I wcuid Say that tutcr tralning shauld
" be "two-track", entailing simultaneously. direct involvement
in leafnlng ‘and ﬂetﬁched cfitlcism of that 1earﬁlﬂg.

L In viéw Qf the eqmplexiiy and 1mp§ftance @f ﬁhe pracesss
I dg not conceive of tutor training otherwise than as directed

by a plural 1eadership, in athér words: by a: training graup
)ar téam. ' , ,
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222. Without this, training becomes conditioning.

- This happens whenever theory and practice are dissociated
even if they altcecrnate with each other and are not a response
to the analytical process described. ‘

There must be detachment from the trainer, the group
being trained and the Institutional framework of the training.
This detachment must highlight all the phcnomena at work in
the training situation, and must do so, let me repeat, from
& standpoint of direct personal involvement.

This amounts to saying that the group being trained
takes 1tself as its subject of study; its training process
becomes 1ts centre of intercst. :

The same process of analysis should be  applied to the
social context in which the tuter will subsequently be
working: = this can be achieved by direct involvement
(diagnosis~courses) or, failing that, by simulation. :
Institution analysis will be used here, with the training
staff playing the part of analysts. S

223. If we say that tutor training is first and foremost a
matter of well-thought-out practice, this means that in

our approach the tutor is not simply a word, an intermediary
between knowledge and "pupils". Whether he likes it or not,
his entire personality is a deeisive educational instrument.
The practice, for him, consists essentinlly in knowing how
to master that instrument so-that he can usce it in-achieving

specific educational goals.

v - All knowledge imparted, all methods inculcated, all
alternations of theory and practice.are sccondary to this
approach, without which; in my opinion, There can be no

o butor training. o s e S

224, This leads to another methodological consideration:
tutor training should be.a process of production, in which
the trainees produce their own learning.

- -~ .Such an approach is a change from the -conventional

- organisation of a teaching group around the master-pupil
- relationship. = - S ' coe e
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Those being trained organise thﬂmselves to have direct
acceus to knowledge as far as possible. They no 1anger
walt passively for it to be conveyed to them by the master
in an unfamiliar form.

Thgir.agtive'fcle is continually to define and redefinec
the aims, content, methods and rhythm of training. In so
doing, they will draw on numerous sources of information,
lncluding the te cher_ .

- This apprgach attaches great importance to reciproecal
education, by which the entire group benefits from the

individual knowledge and skills of each member, and lnd1v1dﬁal
experiéncés are critically campared. )

This is only possible when acccmpanied by a system of
continuous . self assessment.

The réle of the tr;ining staff here is to prﬂv1de
jtechnical aasistance. _ ,

 The grave error of ﬁhinklng that it 15 passible to teach
something to someone will be systematlaally demonstrated.
Bringing and conveying knawledge do nothing to solve the :
. problem of learning. All they do is make information available:;
- its acqulsltian is- the work of a person learning at his-own
speced, with his own difficulties. It is not the teacher's.
.work. . S S B : o i

225. To train tutors mcans to enable them to construct a
coherent and 1ndependent Teaching plan, oOn which they can
base Individual teaching activities which will in turn

~ nourish and m@dify the inginal plan!

o Qne of the main abjects Qf the next EEthaﬂ 15 to 'éke
,_such a plan passible. S o

- An excellemt way Qf achleving this is to make the
‘teaching plan on whicn tutcr trainlng is based’ an iject of -
;analysis.:' L R : : :

' o This means the ﬁraiﬂing staff shauld systematically
disclose their teaching methods, should state and subject
to analysils the reasons for choosing them and should explain

the theoretical grounds (ar lack thereof) for what they do.
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They will thereby essist the learning process
considerably, including their own. ,

They cannot act as though there werec a set body of
theory to hand on. There is no objJect called "adult education”
needing only to be sliced and administered in programme form.

There is no fixeéd body of knowledge in this field, nor
can therec be at the present stage.

226. Adult education is not simply an extension to =
different section of the population of children's education,
as now practised. It is a different way of treating '
educational problemns, .

For this reason, tutor training should begin by
abtacking the assumptions of future tutors for whom, as
for nearly everyone else, educating is synonomous with
teaching. ' :

 The first object, therefore, is to begin agprggéssrai
modifying the educational intent of the future tukors. '

227. To uséiaﬁ@thér image;.I waﬁld:say.thatftutar'traiﬁing
motion.

should follow a spirel.

The methodological approach aims at totality from the
start: +that is, all the basic concepts of educational practice
are introduced at once, not in order and according to the
steps of a progromme, = - ‘ '

: Imﬁééi?tglyruﬁgﬁVbeginﬂiﬁg their,ﬁraiﬁiﬂg'futuré tutors
- Find themselves plunged in very real terms into an overall
situation. R SR

. As I said bef@fé,'tﬁéré'isrné Eettér?w§y;fér such a
group -£o progress. than by treating itself as a foecus of

pedagoglezl interest.  For this approach it is necessary
that all the major concépts in educational practice should
be presented at once. ILater, they can be dealt with in
detail and’ supplemented. as the training progresses; such .
training is constantly turhing back upon itself.
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Whereas a mathematical education, for exam le, y nzed
to follow a logiecal sequer 2e, the chara&tgrlstlgs T ®Hutor
training require rather that it follow a dialectical order.

A training programme in which the times and subjects of
training are rigidly prescribed znd parcelled out according
o .the academic subjects taught by specialists confliects with
the goal. af tutor training.

In a word, this training nceds to take place-in a
permissive instltutlanal framework if it is ta satlsfy the
:de;initian given here.

' Present sch@cl systems rarely mecet this candltiaﬂj
even when aeslgnéd speclflcally for adult education.

228 It w111 now be clear that training in method and practical
ex’erience are ,ermanent concerns in the cducation of tutors.
‘Thelr n5iure,énd,$peed are governed by overdll progress.

: They must ﬂévér Ee gratuitcua, but must always have a
concrete cbject and a functional value in the educational
prgcess. : :

cascs should prcfe“ably be built up “from uhe graup s own
] pDEEﬁtial. In any case, the learning and the érganisatiem of
concepts should derive, where possible, from the group's
attltudes, in relatian to éxpériénce and actual practice.

Methodological facilities shculd be provided to facilitate
the practical use of knowledge and its integrati@n Anto 2 body
Df theary. ,

229 Tutcr training is flPSt and f@remgst LA, tralning in -

[

AS we have seen, the role cf the tut@r as a pusEYGr
of kn@wledge is sllght.‘ :

' His effeetlvemesg depénds chiefly on his mastery of
' methad, and the knowledge he has to acquire is destined
_prlmarily fcr translatian into methodological pfactice.
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He needs to kmow specific social contexts, of course,
such as the organisation of industry, but this is in order
to diagnose the demand for tuition; he needs to know the
difficulties of the process of abstraction in order to
diagnose the obstacles encountered by a learning individual -
and then find a2 means of overcoming them; he needs to know
the theory of small groups so that he can lead such groups
or train others to lcad them. :

One could give endless examples.
In current practice, however, we see that tTaiﬁiﬂg in’

method, which should be the foundation of the tutor's work,

is the most neglected part of training "programmes”.

In conclusion,. the essential charactoristic of tutor
training can be said to be metheodology. -

, It is in this area that investment is most urgently
required, if tutor training is not to become school-bound.
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_ ;E'i'sali'béféreg_it is not my 1nténtlan
a complete adult education tutor traln;ﬂg sche
far +too 11m1téd fﬁr that

_ : I Ehall merely Pr@pcse one Way in whlgh -

organised around a centre of interest, the tres
The learming process will be directed more: By
well-thought—-out" ‘educational practlcé than b7
logic of ﬁgaéemlg sub;egts-, , ,

It mast he maaé very clear %hat the fﬂlli
of =2 course in no wey dictates the teaching te
determlﬂe the use _made Gf lt.rigﬁéﬁ“ﬁéghﬁiqﬁEE

: Eemembér;nﬁ that thé un;gue feaﬁure of U
is that it is mgthaigléglcal, to my mind the b
methodology, WwWhich means- tThe one invclvlng +the
of knowledge, is one closely related to actual
theory and Practlcé, running. as closely as poc
+to become one. The science of Eéueatl@ﬁ 1srgt
p:aetice gf educ %1éﬂ,:f N _

< Thug the W@th Qf a tuf@r tralﬁlng gchemé
j géd by its syllabus ilﬁgé, ,

Mar%gver,_th;s schéme is Dﬁly the i;rgt
1n permanent tfglnlﬂg.;,”

. T have used.the term “cfcle“ ta s;gnlfy 4
f‘ccmpaﬁents form a whole ‘and” mast be. presented
corder. The appréach,"whlch As élaléatical, Se€

VVcncE total: and.. ﬁrav;slénalgfnra

=It is tétal ln that it inﬁréiﬁcéS'%t fhe
rlarges:’ggss;ble numbér of. concepts relal
practice, in order that tutors may begin
construct ‘a coherent teaching Plan. Thic
ie;siér cgmgrehgnslan End EEE Qf whgt 15 3

The a;m w111 be ta traﬂgceni tha intérdle
“approach by reorgenising or,- Pgsgibly,
“concepts borrowed from other subjects 1ni
.{fleii spé;lflc ta idﬁlt eiucztian.rr—~”

because Lt féllawa fran
e field of learning to 't

F,It is L:avlsianal
Pﬂ‘agr;.p that - € 7
very extensive and could not conceivably

!'=Q_cQVéred 2all at once. It will be necessar
_and go into aspects .,.méif%.—ﬂaezlﬂlyt » |
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The reasons for this approach are primarily pedagogical:
it should facilitate the process of tutor training.

The material 1s divided 1lnto units, each of which should be
a self-contalned whole. Naturally, the value of these sub-
groupings 1is very relative: they simply correspond to the
present stage of our own theoretical grasp of practical tutor
training and should therefore be regarded with a critiecal eye.

The duration of training cannot be considered by itself.
Tutors must progress in their mastery of practice as far as
their time, speed of learning and initial level permit, in
relation te what their duties require and to the educational
system In which they are working. *

To achieve a deschooling of adult education, we must begin
by deschooling tutor tralning. As we have seen, most tutors
cannot at present devote much time to their own training, and so
the most efficient possible use must be made of what time there
is. The information necessary to, or desirable for, their
training can be provided to a large extent by self-teaching
methods and reading guides. B ,

This scheme has been concelved for adult educators
dealing with problems of education in the context of employment.
With a few changes in content relating specifically to the
production situation, however, I believe most of the units are
relevant to any kind of tutor training. - ,

In conelusion, if I have given pride of place in this study
to course organisation, it is because the great majority of tutor
training schemes consulted neglect it entirely, whereas I '
believe it 1s essential, in the same way as methodology.
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ORGANISATION OF COURSE |
|
|

INTO

TRAINING UNTTS |

l. The demand: Introduction to the study of production
situations and analysis of demands and
"needs" for education.

2. Analysis of subject matter and teaching plan.

. Reception of informatiocn and conditions of its
communication.

L, Learning situation end group.

5. Knowledge, learning and goals of education.
6=7. Cognitive dominant and educational practice.

8. Problem study and Intellectual work.
9-10. Affective dominant and educational practice.

11. Psychomotor dominant and vocaticnal training.

12. Master-pupil relationship in the educational c¢stablishment.
13. Personal development and sceial change.

14, Assessment and permanent education.

15. Instituticnal teaching and iInstitution analysié;

16. Synthesis unit: "model™ for structural snalysis of
: learning situations.
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UNIT 1

THE DEMAND:

|

I

INTRCDUCTION TO THE STUDY OF PRODUCTION
SITUATIONS AND ANALYSIS OF DEMANDS

| AND "NEhDS" FOR EDUCATIDN

After a period of introduction to the entire undertaking,
the educational practice cycle begins Wlth a unit on demands
for education, often tco hastily called "needs", and the
place where such demands are expressed: 1In this case In
industry. 1

This approach 1s designed to make it piﬂticularly clear
that:

- the problems tutors must face arise from specific
slituations and are 1argely determined by them;

= their—expréssian cannct be seen as aﬁything more than a
"noint of view" The .demands or "needs" expressed must
be treated. Enly as indications or signs; they must be
interpreted before they can be met; :

- no overall educational response can be devised until as
objective as possible a study of the production
situation and an analysis of the demand have been made

I would also emphaslse that the production situation is not
external to the trainiﬂg situation, that therefore thé problem
does not arise only in terms of before. (analysis of "needs")
and after (prpparation of follow-up), but that "in the minds of
the learners" this "external" situation forms a real part of the
process of learning; moreover, in the interests of educational
effectiveness, the tutor must know how to make it present at all

times.

Every tutor must therefare be familiar with these problems.
As 1t is impossible for him to know. every detail of the whole
possible range of production situations, he must acquire a
method that will enable him to deal with any ccntlngency.

_ Thase are the cansideratlgns to Whlch this uﬂit shauld
give expression in the teaeh;ﬁg plan.. .

The unit should also introduce instruments with which
- tutors ecan 1mmediatély bégin to put the principles 1ntc
’@ractige. '
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Introductions to the following subjects should be
included:

- the organisation of industry;

- production situations and socio-techniecal systems;
- occupation systems analysis and job studies:

- the notions of social demand or training "needs",

The following methodological problems will also be
introduced:

- = analysis of subject matter;
- problems of information collection.
This unit should be accompanied and followed by a pilece

of practical work on a real-life scale if possible: analysis of
small soclo~technical complexes, study of simple functions ...
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UNIT 2

iANALYSIS OF SUBJECT MﬂTTEﬁ
|
:

AND
TEACHING PLAN

This unit is placed here because 1t is a prerequisite for
the achilevement of the gaals of the previous unit, and also
because it Intrcduces questions of theory and EEEhDd which
have to be kept In mind throughout the cycle.

The main objeets af this unit 2re the following:

- To treat “sacial factors" more accurately, discouraging

thé illusion of instaﬁt knowledge in this field. As
"soclal fuctors! are "construeted", not "given" an

attempt will be made to show the means and conditions
for their anslysis, and to demonstrate that the
"analyst" is part of the analytical process and cannot be
neutral. The analysls of training demand, the st. dy of
production situations, etec. are only instances of the
general problem to be tackled:

- To reiterate that the transition from the production to
the training situation is not a mechanical one: the
"needs" expressed, the training demand; do not lead
autamatically to the educational programme. Observing

"needs", analysing demand and then translating the
infsrmatién compiled and interpreted into educational
terms is a necessary step in determining the nature of
the educational respan%e .

This "trensition" will be studied mainly from a
theoretilcal and methad@lﬁgisal point of view.

- To lay emphasis on tha c@nﬁ ti@ns of subjeet matter
analysis, showing that, for > "translation" to be
faithful, the analysis must be made from a pre-existing
feaching plan, which will furnish the educational
1anguage into which the material analysed will be
traﬂslatad.

Thus another object of the unit will be to show that
this methodological step, the "transition" mentioned
above, assumes the prilor exilstence of the teaching p;an.
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From the viewpoint of formal logic, we are here faced with
an impossibility, since for phase 1 of the teaching process to
succeed assumes the prior existence of the teaching plan whose
construction is the chief object of the aycle. T

At this stage of the work, analysis can only reproduce the
tutor's teaching plan in its original, subjective state. :
This explains why tutors and organilsers nearly always find the
same "needs" in their adult audiences: the educational
responses were already present in their minds when they began
to analyse "needs’, so that they have only gone through the
motions. '

The contradiction is unavoidable. The undertaking is
necessarily dialectical: that is the law of any true formative
' process. o

These aims are to be attained by bringing in new knowledge
through a thematic, symptomatic and clinical analysis of the
material and by supporting exercises related to learning
problems, especially those revealed during practical work in
unlt 1.

Samékéf this material can be dealt with in self-teaching
projects. It would be desirable here to introduce some. notion .
of lingulstica.
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UNIT 3

RECEPTION OF INFORMATION |

AND

CQNEITIGNS OF ITS CQMMUNIC \TION

The general considerations relating to the unit on subject
matter analysis are equally relevant here.

The third unit will focus maénly on the reception cf
information and, through i%t, the varicus processes at work will
be introduced, with emphasis on the dacisive role Hlayed by the
agent of receptilon.

Thereby the theoretical material introduced in the subject
matter analysis unit will find practical applicaticn.

The following will be iﬁtrédueed:=

- the situation and relationship of communication
(individual and in groups);

- information reception techniqucs and thelr sultability
to the purpose. !

There will be both general and analjtieal practice in:

adopting a given attitude system, .
- 1listening and diffuse attention,
. = memorising aﬁd acntiﬁuaus'diaghasis processes,

- dilagnosls of own scheme of réiérénce and projection
phenomena (uﬁderlying per4DBEAitv and ideological
system). ‘

This unit gives an 1E§irecﬁ intrcductian to the
pedagozical relatlionship.
Learning problems, as far as possible those already ‘dealt
- with - in unlts 1l and 2, will pravide the bagis fgr practical
work. : o : S

Whatever elemen ts of psvehmlagy are necessary to an
undarstandigg -of th nature Df this grgblem will be preaented.
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UNTT 4

; LEARNING SITUATION !
i AND f
i RAUP !

1. Presentation of a m@del for Structural _analysis of learning

sltuatians

At this point all the Iemainlng units of the cycle will be
introduced, so that variables: artificilally isolated for the
purposes of course organisatlon can be seen in relation to each
other. This will be done by means of a very schematiec model
of learning situations; this model, which will subsequently be.
the subject of a synthesis unit, should provide a framework
for the dialectical’ arganisatian of" the mluﬁ?ial for the whole
cycle.

It will be referred to throughout the cycle.

In this introduction special emphasis will be laid on the
"Influence of the institntional situation on educational practice,
so that the teaching plan shall reflect that situation.

2. The group in the learning process

The next subject of study will be one of the variables of
the~situati®n! the group being tutored:

- the "theory" of small groups will be introduced, at the

same time as the study of its ideological foundations;

- students will gain practice in guiding a

Iroup .

Through the exerecises they will acquire skill in recognising
group phenomena, by setting up and anslysing situations:

- of ' gx cathedra" discourse,

= of problem study,

-'.c:iattitud%‘ehange;

Ooneé of the aims will be to create awareness of the
»fvariatians in group . phenomena, depending on the nature of the

work, and to bring out the idea of involvement, or mobilisation
of the whole. pers@ﬂality, whieh is a magar elemant in aﬂy

o learning pracess_
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Another aim will be to give practice in the presentation of
educational sequences. If possible, he videotape recorder will
be used for greater objectivity.

Together with this experilence of group work, an introduction
will be given to the characteristies of adults when learning
and their effects on.educational practice. Practical exercises
in the group will be on themes involving setting up or solving
these problems.

The guestion of the social determinants of education will be
dealt with here. o o '

Where possible the subject matter of this unit will be
handled 1n self-teaching material; the unit itself will remain
foeussed ‘on a demonstration of group phenomena and study of the
characteristics of the learning audience.

- At the same time there will be direct observation,
televised if possible, of learning groups and classes.

For such a purpose as this television should have a
pbarticularly important role to play.
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UNIT 5

| GOALS OF EDUCATION '

The formulation of the educational response depends to a
great extent on preciseness and relevance in the goals to be
achleved: what knowledge is to be acquired, and for what
purpose? .

Only when these have been made clear will it be
possible to provide satisfactory answers.

The analysls of demand furnished iIndications regarding
the main lines of education, the overall goals (1). These
must now be refined and translated into gaals for actian.

This unit deals with the classifilcation of goals, with

taxonom

But to achileve this, the following questions must be
elucidated:

1. What is learning?.

- 1Is it a monolithic concept, or are there di Fferent
types of learning? If so, the different types
should be reflected in the aims of education.-

- What 1s the nature. of the'"compartmentalisation'effected
in our educational systems (division of labour and of
learning)?

2. How do people learn?

- Present state of kﬁswledg? about pers@ﬁal "development" .

learning and sacialagy cf kngwledgei

/.

- (1) The decisive role of the teaehing ‘plan in this connection
can qnly be truly appfeeiated at the énd of the gyele.
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ol

Learning and ideology: problems of classification.
The objects of education will be classified according to:

- cognitive (units 6, 7, 8), affective (units 9, 10) and
psychomotor (unit 11) dominants;

- dominants related to personal development (unit 13).

The distinction between educative goals and teaching
plan will be made here. -

Material wlll, wherever possible, be treated through gelf-
- teaching projects; this unit will provide opportunities for
“pooling of information through lecture-discussions, the
clarification of problems and the relating of them to practices.

Case. studies will be made on the goals of the current
training; projects will be prepared.
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UNIT 6 - 7

COGNITTIVE DOMINANT |
AND

EDUCATIONAL - PRACTICE |

The next two units entail a deeper investigation of what
I have called the cognitive or "intellectual" dominant.

This will be done by an approach to the particular problems of
learning in the technological, technilcal and scientifiec fields.

7 The investigation will begin with the concept cf
intellectual activity and the question: What 1s the
slgnificance of such common assertions as "gifted" or™ot gifted"

for mathematics, "has no sense of abstraction", "oif' average

intelligence", “has no memory", etec.

The present state of knowledge in this field will be
summarldsed. With regard to intellectual activity:

- Has it a seat? Is it the brain?
~ How does it "function"?

- What 1s intelligence: an innate faculty, something
‘ acquired a myth¢ '

- Can intelligence be measured?
- Can 1ntellecﬁpal activity be developed?

- What are the social and psychoanalytic determinants éf
intelligence? .

The next subject of stuﬂy will be the cultivation of: the.
"seientific mind" :

- Modes of th@ught of industrial and “traditignal“
sacleﬁiesg sclentific thinking aﬁd magical thinkingi
“Validity-of these ganeepts. g

ThemgsgiEﬂtifig minﬁ“ and abstaalas to its cultivation.
Assumpticms, concept formation. =
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Lastly, the effects of these theoretical considerations
on educational practice will be examined.

= Assimilation and loss of technical and scientific
- knowledge;

- Diagnosis of the level and nature of learning in this
field;

- S8ignificance for subject organisation (programming) and
grouping (ecentre of interest - technical object);

- Liaison with other aspects;
- Classification of goals.
The group will be placed in an actual learning siﬁuatign

related to a subject of this kind, so that it can grasp the
. phenomena through direct personal experience.

What I have called "fGGUSEiﬂ'nQQ the eco ﬂitiVE;d 1
of individuals or groups in learning situations w.
developed. The material taught will be uérived from thesé
situations.

M@st material should be dealt with th?augh self-teaching
projects, so that tutorial sessions can concentrate on the
‘formation of concepts derived from practice.
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PRQBLEM STLEZ)Y |

AND

INTELLECTUAL WDRK

A

The main goal of this unit is to give group n
concrete experience 1in:

identifying the speciflc problems encounter
group studying a given problem;

enabl ing each member to see hils own dirfficu
especially mainly cognitilive ones;

recognising ideological processes in the in

activity performed:;:

suégéstiﬂg prghlems for study and exanining
apefatiéns invalveﬂ, acquirlng famlllariﬁ

1éarnlﬂg to gu;ﬁe a group studyiﬂg a speaif
formal logic, dialectical lagic, heuristies
stérmiﬂgs -

At this point in the c¢yecle can begin the stud
teclhmical object,., as the Qest possible Craining su

Thilis aspect will gﬁnstantlf be rélateé to the
practice of group members-”

'Prablem stuéy and d%QlSlﬂﬂﬂmaKiﬂg in industri

organisatcions can be introduceds; this would provid
opportunity for aiﬂitianal materiai on  the sacisla
SPgﬂﬂiS;ti@ﬁS_ : — S o ,
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UNIT 9 - 10

AFFECTIVE DOMINANT-
AND

EDUCATIONAL PRACTICE

The object of these two units is to see what pedagogical
problems arise when an eéucatisnal goal impliles perscnality
changes. :

. The questism of "underlying personality" has already been
discussed with reference to material analysis, cDmmuniﬁatiSﬂ and

group behaviour; here it will be approached from a more
directly pedagugical angle. ’

1. By way Df intraducticn, the group should be reminded that
any training is a total process: the affective dominant will
- . then be 1lsolated, with a view to distinguishiﬂg what is relevant
j,tc educatién and what is. nnti_

= eansideraticn of normal and pathalcgical states,
= goals of psychoanalysis, psychotherapy, pedagogy;

- institutional therapy and institutional education.

What is th% cannectian betwean al; thege?

AWhat are tne 1imits of the pedagcgical sphere?

2. Classifiaatlgn of ggals with reference to the affective
phere. : : : S ,

"f33;] Attitude systems anﬂ id301agical systems.

,_ﬂ4_ : Descriptlve rapertary af eduaatianal meaﬂs cf achieving
' these gaals'-r»<

"1—2vactive mathoﬁs, )
'ifé”rpsychc—sgeial méthéds,

i ;'”Fevlsiag of- 1daal systems.f

':‘ - *ralesplay
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5. Practice in the use of EhéSéiﬁéGhﬂiquéS; especlally
"focussing on the affective dynamics" of learning individuals
and groups. :

In these units the point will be ‘made that teaching seldom
has such alms, and when it does the means it employs are
inadequate. o .

The limitations, subject matter and ideologilecal functions
.0f such approaches . will be mainly covered: by self-teaching
projects. - » B '

Participation in a group dynamics or psychodrama experiment

can be allied with this unit.




- 41 - CCC/EES (T1) 29
UNIT 11

PSYCHDMGTOR DOMINANT

e
VDCATIDNAL TRAETIE[\TG f

This question will be apprcach%d thr@ugh the study of
training for a manual trade, as it still very often is in adult
voecatlonal training systems. 1 am not suggesting that the
psychomotor dimension 1s all there is to this type of training, -
but it still has a large. Dlaee in it. !

The "theoretical® basis of this ‘form of 1earniﬂg will be
examined in relation to the accompanying evolution of labour,
industrial systems and soaial relations. The effects of
division of labour on such a training sy%tem wlll be studied
and, 1ast1v, céntemparary ﬂévelaﬁments. ]

Thé mare specifiéally pedagagieal aspeets af vocational
'training =~ tr-ends in trainlng met.ht:cis - ’will alsa be eanslderad.

- 'pedagcﬁlgal ccmpanents partlcularly in a hlstarlcal
'pérgpectlve (Garrard method) ; : ,

- ideclcgical c@mpaﬂents. éffects Df divisian of labour
-~ on the trainlng system; ‘

S 1ast1y,feurrent transfermatigns, e.g. the change from
“ "narrow" to "open" vocational training, in which every
course - of " training leads: to immediate pr@flei&ngy in a

trade-while at the same time 1ay1ng ‘the foundations -

for continued- training with a view ta the. jab changes

; jthat are: pr@bable.

- In additicn to- praviding 8 mare difact kncwledgé Gf vccatianal
jgtraining systems,’th ;unit ‘should’ ccnsiderg in outline, how they
. ean. be madernised- vtg ‘that end,: eonditions -for training with .
& comprehensive or -total: orientation (closing of the gap. .
. between vocational’ and geﬂeral adueatian, anﬂ Qedagggy Df tha -
'fg”technieal ijeat) shauld ‘be: studiéd., ~ , -
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The unit should also look at the following prgbiems§

= occupational networks, occupational families and
paiyvaleneé;

- voeational certificates by unit-credit system;
- voecational préetraining and functional 1itera¢y§
- redeplaymemti

This unit sh@uld be acecmpanied by the ' ctive cbservatiéﬂ
of vocational training practices and, if pésslbie, periods of
practical work on machine-tools. ,

Exercisea in the’ study af j@bs and funetians shaulﬂ be
resumed . (ef. unit 1).

An initial synthesis of contributions to theories Df
1earninr could be made at this point. ,
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UNIT 12

MAST?E PUPTL, RELATIONSHIP |

|

|

f THE EDUCATIDNAL ESTABLISHMENT

‘Several of the topies relating to theory and method dealt
with in previous units will be discussed again here in the light
of ﬁhe masteripupil relationship. '

The special aims of this unit are the fallcwing

-~ to give deeper understanding of the relationship,
showing its funection in the train;ng process, in
Qartigular its 1&%51@5;CQ1 DvEItéﬂes,

- to gilve tutars an Qppartunity far exchanges relating o
the specific problems each has to face in this
felatianshlp "Balint Gr@up" aﬂalys 583

'sessians, ngh tha Helg of television if p@ss;blé
(re*ransmisslaﬂ of a2 session with simultaneocus
crlticism, then feedhaek and discussicn).

The 1mpcrtant rale of the tutcrfs person iﬂ the learning
“process should be demonstrated here: - he is a decisive factor,
‘not only. by what he says; but by His ‘behaviour: his PEESJﬂalltj is
. an essential 1nstrument in tne training pracess

Aﬁ the same.: tlme, hawever, all: ‘the ambiguities and

i~1imitatians of his role. should- be made clear: = by over-

'f1f'it may be abseﬁred.rk 4 N

~insisting on the importance of the master-pupil’ relaticnshlp,
- the ;mpartance of “the" 1nstitutiﬂnal framewark Wﬁich condltions

\

‘This will be one of the aims of the unit on inStifuﬁienal~

i%}_¢teach1ﬂg aﬂd 1nstiﬁutign analyﬁl%,:ggf

The pfesent unlt shauld be primarily anajytical and the , ,
L situatiéns., b shauld faéilitate self-ﬁiagnésis and alse : b,_

ffijtanable tutarg -to acquire better. selfﬁmastery and subcrdinate _
"juthe;r actlgns ta specific teaehing géals.;5¥_gi,;*_ R S

'~; Unlts § and lE aré eantinugus.

a':'
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UNIT 15 =

| PERSONAL DEVELOPMENT
AND

SOCIAL CHANGE

i
'

These cancepta are brcught in at this point because they
are the two essential elements of the teaching plan which
‘should, in my opinion, serve as a basis for adult eéuéat;cn
and CQEQEQUEﬂtly for tutar training.

The main subjecﬁ here will be the prablems which
. personal dévelopment creates for the- teacher. they will be
_approached by making. a synthesis of what was studied in
previous units and: outlining the links with institutional
teaehing, all in the w1dér cantext of Sacial Qhange_

The stra’ egies and d@minant forces in personal develapment
will be intrgdueed and. their 1limits indicated..

- This w1ll be the mcment ta return to the thegries and
soclal determinants of persanality genetic, clinieal,

"vMarzist aaprﬂaehés.

hiffstudied;in_greater detail 1n this cannectian.

-;1f¥(;'ff?f;ﬁ

_ Special attentian wiil be paid t@ the teaching problems
posed by one of the maln aspects of personal déveicpment*
_expressian._ :

 In this cénﬁéctisn I should like. to break with the
eustcmary treatment cf prcblems of Expressian in schccls by,
- reéueing the impertance of its functicn as transmitterr

of’a cultural past, too often cut aff fram the, -
realities facing adults,;;;. : S R

- relating the prablems directiy tm the analysis cf

cant'

Grary 1iv1hg sit”aticﬁs and their transfarmatian;j

I suggest that the
_ resentatien of ‘one of the attempts to work out. specifically -
SR andragegical" practice cansistent with ‘the - plan defined here’ :
'i{ﬂE_mamm.Haﬁujfrmﬂmd(l) o

The work being dane ‘on aetive teachiﬂg methcds will be

‘ a;/;;__;

uple et Culture.

paint of departure fgr th;s should: be;f'v'
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: There will be practice in the preparation and conduct
of integrated cycles - i.e. those cycles which are
- pedagogically organised with a conscious eye to the goal of
personal development, beyond any particular form of training,

ILastly, this could be the’plaeeﬂfar an initlal synthesis
of the elements of methodological training previously
discussed. o a o _

, In conclusion, the ideas of change,resistance to change,
- agent of change and socileo-pedagogical intervention will v
be covered briefly, bearing in mind that these form the
substance of a Second Cycle, ' '
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, UNIT 14 -

ASSESSMENT
AND

PERMANENT EDUCATION

The objects of this unit are as follows:

1. Synthesis of assezsment pragédu” es_in _an educational
o jracess - o

Assessmgnt is n@t specifically treated in this unit, but
will have been referred to throughout the cyecle in direct

- relation to each sepafate Prablém of educational practice,
e.g. assessment and "needs", dominants of 1earﬁing5 pupil-
master Pelati@nshlp_, ) _ '

. Actua; éxperienéé in assessment will have been gained
“during the Ey@l%* here, the materiel will be put in order.

2. Aﬁalysia cf experienge

, In'"Bﬁllﬁt uraups" tutafs will exchange experiences in
this .field, less at the technical level than at that of
direct experience: resistance to assessment and self- -assessment,
connections be twegn assessment and the eduéaticnal
: institutién; . o

-Here . it will becama elear ta what extent changes in
assessment practice are linked with those in the master- .
pupil relationship, the relaticn:hip t@ the instltutian, and

1n sceietv as a wﬂale.,.se_

*5.-» Perm&nént assessmént af learning, Examinatians and
;.;selectj@n‘7f«~ra R v R

R QOne of: the key facters in aﬂy Qhange in educationgl
_ :praetice will ‘be. digeussedi cxaminations, or ‘achievement :
. assessment. Witb the prcblém Df selection a pglitiﬂal aspeat e
”[13 appraaehed o : IR SRS Y i

Ty, h ‘the oblem ¢ "fallcw ~up" cf learning, uhE idea

;f;o? permanent educaticn will be- 1ntraducéd partlcularly :
i“pernanent educaticn 'ﬂ;théfindustr al organisation; bearing :
. : __separate Cyele (Cycle EI);r -
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UNIT 15

“INSTITUTIONAL TEACHING

AND

INSTITUTION ANALYSIS -

1. This eﬁtalls'61652f exsminaticnraf the institutilonal
practices emplcyed throughout the c¢ycle in order to: clarify
.the appfcach to Institutléﬂal Teachlng.

The ccnditians Df and hiﬂdfaﬂCES to. self direetian in
adult educatiam will he emphasisad.x :

Althaugh their attitudé towards such a plan is still
"ambivalent, I assume that adult audiences will increasingly
insist upon 1t as one of the specific characteristics of

their . training-

But- then we come up against the typical restraiﬁts of
“ the social context in which such a plan will be incorporated.

-~ The -group-will examine- its ‘application to. 1earning situatians

“in which the tutafs ‘are directly cancérned

2. The difference between institutianal teaching and
instituticn analysis will have to be made Qlear..f_

This will 1ead tc diseussisn of - institutign analysis*,'

-_, A number of thegretiﬂal instruments for such anaLysis
- will be introduced, based on case studies and, more
espe&ially,,an the educatienal practiee af tutafs.'

:1—“Tutars Wwill. be intr@duced t@ the. quéstién of the
_ ;"jnstitutcr agent ‘S0 that they may . pay. attentian to
'_the varicus analysers @f the 1ﬂstitution.:‘ ' ,

,,s”"Educgtianal téGhﬂGngiES Will be put in perspegtiva"'
. . the relative nature of: "teaching techniques" will - .
”jbe made clear (institution analysis is an_“intEPvening
' ¢ ,ﬁtechnique) : T

 %tutian (histarical appr@ach),i~-*

”ﬂaﬁéﬂégun; r fransference,lr
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membership group and reference group;

1

1nstitutianal impllcatian and 1n5t1tutiaﬁal distance,

field of intérventian and field of analysisg

interventiéﬂ_ démand and cammand.

Fgr teaching purpcses 51tuati©ns will be ﬂevised for
analysis with the help of the above concepts. The situations
will be of two types: '

- chiefly'ﬁégnitive (case study; diagnosis of speech,
analysis of practlces other than- thaze of persons
in the situatlen) _

= chiefly elindeal - (fungtign Df the institution of “tutor:
tralning seminars, tutors and the inst;tutign, various
rélatians to peﬂagggical 1earning)

: This Unit will revert tc the Sgcla Ejucatianal Interventi@n
prgject as one. practical Péspénse to the prablems ‘discussed .
here. = . . S o o o

In addi%icn tc 1ts pcssible immediate benefits in terms
- of educaticnal practice, this unit should also demonstrate
the nature and significance of the présent unrest thréughaut
edueatian iﬂ every part cf the Werd; :

T
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| UNIT 16

 SYNTHESIS UNTIT:

"MODEL" FOR STRUCTURAL ANALYSIS

QF'LEAREING.SITUATIONS

e The ma in Dbject of this unlt is to g ganise thé entiré
-body of - variableg covered during the cyele, in order to show
the many ways in which they relaté to one another aﬂd their
fundamental 1nterdependénce_

: The 1earning situatian Shéuld be the arganising
principle. - It is most important that an effort should be
‘made to create a coherent whole, cven if not definitive, out
of the material covered. The practical usefulness of what
has been learned, and thus the effectiveness of the tutor.
—training,'will be very elasely determined by the dégfee af

: >cchere4be.r ;,_ R S , -

"~ There will be practize in applying the m@del"”min
order to assist in ‘the assimilatian of knawledge and its
subsequemt use. : PN ‘ . , A o
' Prajects sueh as the fallawing will alsc be carried out:

Camplgﬁ;preparation @f a new seheme cf trmining,-

.\I,

Diagﬁssis cf a eaurse 1n pragress w1th a view to
redirectlcn, ‘ - . :

Preparatian Df advanced tfaining eaurses far tutcfs*”

separatign» f'tgtsl assessment @f a ecurseg éﬁﬂ---}.'
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The general goals which shauld be achieved during this
eyele may now be récaiied.

- a teaching plan embraclng all human exXperience;

~ understanding of all the clements of whiéh educational
practlce 1s composed; : ,

- their usefulﬂess in diagncsls ‘and cénstruetlcn of all-
embracing teachiﬁg pragresslans ,

- 1mpr§ved E;actical mastery in ﬂll the fields ﬁQVErﬁd

- 1ncreaéed passib;litiés far thecretical anﬂ practical
' inﬂavatian in teachlng; ' :

= recsgnltlén of the limits Df such teaehimg,

';% 1ncreased capacity for defining the nature and
_priarities of Eantinuaus self- teaehing.

~This- Cygle is p;ainly iﬂcémplEtE. It ‘does na mare than

iﬁdicate an ‘apprecach to the problems. The ‘technologies of

training, administration and management, Erggramming,
“literacy, dccumentati@ﬂ, éxperiméntati@a, research, ete. are
only touched upon very indirectly. ' More egmprehensive ‘

approaches, such as ‘Soclo-pedagogical . intervention, "socio-"
cultural aetivatiaﬁ or- eammunity dﬁvelcpment are scarcmlj

. They will be move fully ;rgaﬁegjiﬁ,subSéquént>gyeles

. op: SPecialised seminafs,

Partly by means af this examplé I have trieé ta suggest

‘lra faundatian for-a system -of permanent tutor training composed
vcf flexible_units whieh ean .be combined in’ many ways, -can.

ime and Qan felate ts dlfferent o

‘hould é%[;ﬂ the pitfalls o ©
fdirectly}linked to :the practice -
t-1s. anather preject! .

Dthhisxty

piecemea;ﬁ”t:a
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w1théut offering any égnciusiéns, I wish to say once again
. that the suggestions put forward in this study are by no
means absolute or final; they merely relate to my present

. " understanding of our practices.

'Jéaﬁngseﬁh SCHEFFKNECHT

| on Aduit Education | -




