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Lifelong education is one of the leading principles

of Peru's Educational Reform, part of the general post-revolutionary
transformation of Peruvian society. The idea that state obligation to
the child begins with the school age has been done away with. The
three levels of Peruvian education are divided into modalities to
allow for special attention to individual problems; the modalities
are basic vocational education, out-of-school higher education,
special education, special vocational qualification and educational
extension. The country is now in the process of social mobilization,
one of the components of which is community participaticn in the
administration of lifelong education. The educational nuclearization
system has established social units grouping two to four thousand
inhabitants. The purpose is to mobilize the community to utilize
their resources to develop lifelong education. The new plan for adult
education ranges from literacy education to vocational and
technological training. Vocational education is aimed both to prepare
workers for jobs and to provide on-the-job training in technological
-advances. The National Service for Training and Industrial Work
(SENATI) was established to improve the deficient qualifications of
personnel in industries. A certificates system and coordination of
out-of-school education are currently being studied. Educational
extension consists of discussion groups and circles created by
community groups. (KM) o
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Framework: the Peruvian reality and the new policy of the Govermment

On 3rd October 1968 the Revolutionary Govermnment of the Army
seilzed power in Peru and, since that date, the social and economic
structure of the country has been deeply modifizd. Following the taking
over of Talara's oil fields, such developments as the co-operativization
of the immense sugar plantations in the north, the new systems of
commerclalization of the mining industry, the creation of labourers'
comnunities wiizh allow the participation of the working classes in the
management of the indusirial fishing and mining production media, etec.,
chow the new policy followed both in the conception and in the 1mpiemant—
ation of Peruvian development.

This policy has arisen from the awareness that our under-
development, our poverty, have a gstructural origin, and are the
consequence of the fact that, umtil recently, this country had its
sovereignty maimed, subjected to the contrcl of a system of external
domination withip which the Peruvian economy was accommodated under a
most disadvantageous situation of dependence. This policy of deep
transformations is also based on the belief that the roots of the
Peruvian problems are not only external, but that for centuries an
oligarchy has existed in the country which nas been linked to the
complex system of external domination, and has resulted in an unfair
‘distribution of the benefits of the social wealth, in an elitist control
of property, as well as in mechanisms of economic, political and social
power. °

In the Eﬂclal sphere, as puinted out. by the Commission for the
Reform of Education, this situation meant "the submission to foreign
decisions, - inspired not by the public interest but by the zeal for gain
which thrived on the poverty of the workers, reduced to the lowest
human corditionz. In the cultural field, this dependence was the cause
of imitative habits which reflect a sort of mental colonialism that
‘hampers creativity and the possible existence of a cultura with a
genuin character" (1)

Confronted with this situation, the Peruvian: revolution conceives
dévalgpment as a procass cf libératian gonsisting, on tha one hand, in
context and, on the other hand, in the glabal change af the Eccnomic,
Juridico-political and 1deelagisa—cu1tural structures of the nation,
aiming at the total realization of the Peruvian man as a conscious
history-maker and master of his own destiny. In this perspective, a
year after his accession to power; President Velasco stated clearlys:
"This rewlution would be of little value if it aimed only at modernizing
~the country, at intradueing secondary changes in its traditional
" institutions. For us, de;alapmsnt implies necessarily the tasic
transformation of the foundations of the political and economic relations
ﬁhich until 1ast year; prevailed in the e@unt:y's sét—up“ 2)



Within this framework, the ccacept of life~long education is
plsced in the country as one of the leading principles of the Educational
Rerorm. Life-long education must correspond to the Peruvian model of
revolutionary policy; it must be a means and not an aim; it should be
a p~«cness of continuous formation of the Peruvian man in his battle to
liberatés himself from all forms of oppression, seeking, progressively,
his realization in history. The new General Law of Education, which
ratifies the Educational Reform in the country, states that, to achieve
the preceeding, "Peruvian education should serve to form the people who
make up the national community for the following specific aims:

a. The work required for the integral development of the corntry;

b. The structural change and the permanent improvement of Feruvian
soclety; and,

c« The self-assertion and independence of Peru within the international
community" (5)

Life-long education as the paiicy'af Poruvian education

The Educational Reform is based on a conceptual approach similar
to that defining life-long education as the integral improvement of man,
starting from childhood and following continuously all along his 1life,
and considering that it involves gll levels and modalities of the
educational system, be it formal or informal education, and all ages of
life, establishes a new national educabional system which caﬁsﬁizgtaa the
1ﬂ1tial choice assumed by ‘the caunt:y ,:_prgmaté the llealarg eduﬁat;@n

cf _the national population.

CanSEquently, life-long education is plammed, in Peru, not as a
level of modality of the educational systam (more or less identified
exclusively with adult education), but as a policy which should embrace,
in its totality, the whole system of national edication, which should
offer educational opportunities to foster life-long education among the
population at all ages. (Art. 26 of the Law-Decree 19326: "The State will
develop a policy of life-long education that should assure the continuity -
of the personal educational process and the constant improvement of all )
the members @f,the national communityil).

‘To_take into zccount this pal1:y of iifg-lgng educat;an of the
national population, the new Peruvian educational system has been conceived
as haVing the falléwing génaral characteristics:

~ NThe Peruvian educational systam dlsténguishgs levels, cyclés, grades
and modalities. The aim of this distinction is to embrace and to identify
all and each one of the agents and forms of educational eifers in an
crganie manner, covering the totality of the educational sampanants and
through them the whole of the Peruvian population in the various
circumstances in terms of age and situation of those being educated.



school or had tc ahandcn,“ (5)

Against the traditional system which divided education in pre-
primary, primary, secordary and higher education, this Law establishes
three levels which include aspects which had been ignorec befores initial
level, basic level and higher level. With this new classification, the
idea that official instruction begins with the so-called school age, and
that the State has no obligation to take care of the education of children
under five years old, as been disposed of. In ‘this way, the problems of
Peruvian children, especially those of the children of the lower classes
which only came to light in the primary school, can now be tackled
earlier.

The levels are diversified in modalities, and this allows for
special attention to be paid to the pupils presenting particular problems
and conditions which fall outside the nature and perview of regular
education, the only one systematically taken into account in the
traditional system. These new modalities are: basic vocational education,
out-of-school higher education, special Eduﬂatléﬂg special vocational
qualif;cati@n and éducatlanal extension.

Thé new system is characterized by the flexibility and the
smoothness of its functioning, which break the ancient barriers that
hampered access to employment and the possibility of continuing education.
This new functional conception, besides introducing automatic promotion
and adaptation of the pupils! charactarlstlcs; includes the prineciples of
de-coneentration and of de~centralization, as well as inter-sectorial
co-ordination and the participation of the community, all this within an
open, adjustable and therefore realistic planning with a built-in
machinery for its control, evaluation and supervision. Supervision here
is envisaged more in terms of promotion and assessment than of inspection
and dom.nation- respecting the inltlatives of the teacher-and of the
local communits -

In the y'.. vtionthg - of the system, the “ifferent forms of auto-
education, inderendent study and of free inter-iraining groups, find a
place in order to aveid the rigld and eéxclusive conception of a formal
system that would not recognize these wvarioug forms of education which
the community and its members could practice autonomously. The regular
aystem carmot embrace and take care of all the educational needs and its
monopoly has therefore provoked a situation which privileges some
educational practices and ignores others. The monopoly of certificates,
titles and diplomas exerced by the traditional institutions maintains
outside the educational system important sectors of the population amd
discourages ‘any effort that could be undertaken by those who, either
voluntarily or by external impéding reasons, were - nat able to enter °

S

?opular Particigatian.in lifaslcgg_éducatian ;_*

" The effort undartaken during thé last years in the country in
crdar to achleve the demaeratizatian of Edusaticn and above all thé effort
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being made now to apply the educational reform, hinge on the basic idea
that it will be impossible to fulfil the aims of life-long education for
the national population unless education is retrieved from these school
"enclavas" and hasten a process of communal asto-administration of
education. But this implies the courage to give back to the community,
and mainly to the worklng dlasses, their full responsibility in the
educational task. In Peru, we had not only "schoolarized" education but
we had also "teacherized" and "ministerialized" it, A "schools and
colleges" Ministry of Education and "class-room and black-board" teachers
are not, evidently, the best basis to implement popular eiucation
movements in terms of life-long education.

‘No ertheless, the country is now in the initial phase of a process
of social amobilization and within this process, as one ¢f its components,
comminity participation in the administration of its life~long education
is being introduced. This global procass of socio-political mobilization
tends to transform the traditional structure of power in the country,
Organized popular participation comes in as the L.sic element of the
revolutionary process. "The social order now being built - President -
Velaszo points out - should have as its basis the global concept of a
. democratic participation, that is, of a democracy in which men, freely
" organized, intervene in all spheres of decision-making and exercise
directly, or with a minimum of intermédiaries,!all forms of power in its
economic, cultural, social and political dimensions" (4), Tt -is within
this context that community participation in its auto-education is viewed.,

Besides, a National System of Support to Social Mobilization -
SINAMOS ~ has been created in our country, the aim of which is to contribute
to the training, orientation and organization of the national population,
to promote the development of organizations of social interest ard to
achieve communication and especially the dialogue between the Government
and ‘the population. It has arisen from the wareness of the Revolutionary
Government of the need to have at its disposal an administrative structure
that would support the progressive organization of the population to
participat. in the construction of its own destiny, SINAMOS, 2z an
-alternative chosen by our couniry to support the social mobilization of
our popular layers, seems called to accomplish a transcendental role of
contribution to life-long education. - e

“hith SINAMOS, the different sectors of national life - industry,
commerce, agriculture, latour, education, etc. - can rely on a system that
supports the participation of the pojulation in the various socio-economic
activities of the country. In the concrete case of the education sector,
the mobilization of the population for the auto-administratior of its.. .
life-long education derives alse from tFis national policy of social
mobilization and is based on the understanding that education is a social
function whose reésponsibility is incumbent to the community, :
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This concept of education, which is new in our country, and
which aims basically to give an operatiocnal shape to the concept of
life-long education, is becoming a reality mainly through the organization-
al revelutionary model constituted by the educational nuclearization
system.

An_operational Model of auto-administration of life-long education

Educational nuclearization is being implemented in the country
on the basis of soclal units grouping some two to four thousand
inhabitants from zones more or less definite. Each one of these units
becomes, for the aims of education, a Selected Communal Education
Nucleous; they constitute the new -NEGCS.

They gEnerally comprise one or two districts, sume urbanizations,
hamlets or "new towns" (outskirt districts); but include mainly
familles more or less related, with common problems urd similar

" aspirations. In some cases, vhe NECS is constituted by an agricultural

settlement, an "enterprise-village" or an agricultural co-operative for
sugar prcductian. :

Within each NECS there are not only, as it is obvious, schools
and colleges but they often include factories, parishes or communal
centers, farms and medical services, as well as clubs, associations,
co-operatives, civil registers and, in some cases, other more unusual
services such as meteorclogical stations or hydroelectric plants.

Young men and women do not always have in these compounds the
possibility of practising in the factarlas nor do the cultural sections
of clubs assume responsibility for the education of the community. , Nor
is it frequent that the batter equlipped schools open their sport graunds
to the children from less well provided schools; - and it is not always

.-frequent that the cinemas are occasionally utilized as conference rooms,
- or that the parents organize themselves lntn discussion grﬁups to analyze
the way their children are Educatad.

The main 1dea is precisaly to mobilize the cgmmunlty, through
the NECS, to obtain the full utilization of these resources, potentially
Educational, -and the complete enlisting of people and institutions in the
task of developing the process of life-long education of the naticnal -

pspulatlcn, ‘making of all the Peruvians pérmanent Educatars and pupils.

If the. can;épt sf life-long Educatinn ;mplies a révalorization of
aut—cf—schgel ‘education, -the nuclearization system does not only allow t

the realization of this idea but moreover, underlying its concention,

by encouraging communal initiative in the sociagl function of education,
lies a radical qUEStiDnﬂing of :scholastic: -education, traditicnally

-elitist.  As a comtrast,: tha ‘idea:of the value that ‘educational inter—

action, group inter-training and-in’ general all ‘forms of ‘comrunal

-antodidaxia have fér lifEalang educati@n, is consalldated.



The Director of NECS is permanently advised by a Communsl
Educational Council, the CONSECOM, which is the organ through which popular
participation in the administration of education is channelled. It is
composed by ten or twenty people, chosen by the communal groups. 40%
of CONSECQM represents the teachers! community of the NECS; 30% the
parents community and the other 30% is constituted by authorities and
representatives of other sectors and local institutions of social,
cultural and vocational character, excluding those of political nature,
One of the most interesting responsibilities of CONSECOM is to propose,
every three years, three educators from which the Ministry of Education
must choose the Director of NECS, _

At the school level, the NECS is comstituted by a base centre
and an average of a dozen communal educational centres. The system
-~ as proposed by the Commission for the Reform of Education - functions
on the basis of the integration of these centres or units into nuclearized

- net-works of permanent inter-relation. "The aim is, in short, to rise above

the actual model of .dispersed ard isolated schools by ensuring their
inter-comnexion, to create a net-work of seérvices within which the
different educational centres that constitute it might have different
responsibilities and functions, according to their position within the
net-work -or structure and to their relations with the other elements.

In this process of differentiation and integration, the traditlonal schools
will lose their institutional individuality and their resources will fit in
the new organic structures of a higher level in the scale" (1),

135 NECS, distributed within 33 gzones, are being experimented this
year in the country. Some of them are situated in the main towns but most
of them, according to the principles of decentralization and deconcentra-
tion, are placed in the provincial towns, rural areas or in the forests!
zone. When the Conversion Plan of the System reaches the whole of the
country, approximately a thousand Communal educational nuclei will be
disseminated through it. In the existing MECS, an interesting "climatev
of life-long education begins to appear: priests that; influenced by the
CONSECCM, transform their chalr inmto a discussion stand; police comissaries
undertaking together with teachers literacy tasks; cultural clubs within
the agricultural co-operatives; industrialists promoting campaigns of
social education, etc. o

. - . 'We.know, nevertheless, that, to ensure an efficient furctionning
of the nuclearization system, we must give particular importance to the
training of the population for its full participation in the different
activities of the NECS. It is not-being easy to M"sell" the concept of
life-long education, its meaning, reach and importance in the process of
structural transformations nor to incelcate-to the population the habits
and attitudes necessary for a permanent liberating education. -

In the task of educating ...: Peruvian man for his conscious

participabion in -the planning and administration.of the educational

process, putting within his reach methodological forms that will facilitate
the auto-promotion of his 1ife+1¢ng‘sdﬁéatiéh;:céﬂmﬁﬁig;tién1ma$é media



are starting in our codntry to play a decisive role in relation with
the communal nuclei. ;

In other circumstances, it would have perhaps been difficult to
utilize these media for this task or for others related to the achievement
of the educational and wltural oijjectives of national interest. But now,
the new General Telecommunications Law widely facilitates this task by
placing the radiobroadcasting services "for security reasons and because
- they are mass education media" (5), under State control, which gives: to
the commurity the possibility and responsibility for elaborating, diffusing
and participating in the création of the programmes which can be transmitted
“through the mass communication media, transforming gradually thereby these
media into efficient instruments of life-long education.

AgammuﬂieatiOﬁ for the Eﬁvclutian

In our country, the pr1v$§e sector owned the great‘magarlty of the
existing mass communication media, and utilized them mainly for commercial
-and profit aims, leaving aside the educational interests of the population.
Besides, the private mass communication media could reach almest the
entire national territory, whereas the main State broadcasting station
could only reach Limd and its outskirts. The result of the action of the
privately owned press, cinema and television was, undoubtedly, the
alienation:and the craation of false values. They were, in fact VEhlGlES
nat of 11fe§lcng educatlan but of caunter—educatlon;

Throagﬁ the State's control of these media, according to the
stipulated in the General Telecommunications Law (which gives to the
State the property of the majority of the capital), the above situation
in the country is beglnning to change.

Starting from the idaa»that all forms of human communication, and
mainly that carried out through the mass media, always determine certain
forms of behaviour, the responsitility, in all that which the new law
assigns to the application of these media to educational objectives, has
been assumed by the Ministry of Educatlon, within which has been created,

- for the regulation and supervision of the whole prccsss, the Mass
- Communication Office,

. The new law chs not only enable the;pﬂpulaiianbto,ﬂhave,its say",
_sanctioning the r;ght of the citizen to voice his opinion, but authorizes
the Ministry of Ecucation to regulate the contants of the braadcastlng
programmes aﬁd af 018 publlcljy : ,

Besides this, all broadcastlng stations must allaw the State,
to utillze sixty minutes:per day for the diffusion of cultural or
éducational programmes. . These programmes must be elaborated by the
Miﬁistry of Tducation, or be under its supervision, and it is the
,,Minls%ry who. fixss the -time for thsir Yransmission.
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We must nevertheless recognize our lack of experience in the
utilization of mass communication media for educational. purposes. Within
the next years, we must gather our efforts in order to produce programmes
which, being in accordance with the postulates of the Education~l Reform,
may advantageously compete with, for instance, the "attractive" (especially
for the popular masses) "seriesh througsh which the "invisihle virus" of
alienation gets through. To introluce the school into the home through
mass media is, theoretically, a good idea bui, in practice, it fails when
the housewife changes the 1V channel in which appears the teacher giving
a lesson on modern mzthematics for some tele-novel which, though of bad
taste, is interesting. The Educational Reform pcses here a great challenge
to the Peruvian creators: to produce popular prcgrammes able to educate
our population in a simple and attractive way.

If, in function of the public, lifz-long education calls for the
universalization of education giving priority to the marginal sectors,
and if thls tends to cquate in the under-developped countries life-long
education with popular education, a great effort has to be made in Peru
in.order to succeed-in placing the contents of mass communication within
the reach and at the level of the ordinary people. That is, we have to
face also the challenge of simplification. The new radio programmes should
aim at the formation of the new Peruvian man by means of their accessibility
to the popular massei. That is, to the country girl who earns her life in
town as a cook, to the boy who sells the newspapers at a street's corner
or to the docker who unloads goods in the wharfs. We must not forget that
our Peru, as a nation, is still in the thivrd year of primary education.

Lifaslegg;gdugaﬁian and adult education

Within the framework, m€nticued above, of the whole educational
system, organic and intepiated, for life-long education of the national
population, adult education should appear not as the modality of "life-

- long education", but as one of tae many educational components within the
great context of life-long education., . '

Nevertheless, in our country, this conception docs not limit the
scope ‘of adult education within frontiers as narrow as would be those of
literacy or of basic education. At this very moment, a National Commission
for Adult Education is working on the new pian which should include
Peruvian adult education, within the framework of life~long education,
ranglng from the basic levels (including literacy) to the higher grades
of renewal and actualization of knowledge, - and taking into account
structural changes and the new descoveries in science and technology,

In this perspective, some new objectives-begin to appear for .

Peruvian adult education, the main ones being:

- To arouse the awareness -of the -aduli population, with the ‘implication
that they should become consciously critical of the Historico-cultural



‘hand,- mgdifylng ‘mental’ structures ‘and ¢
%o achieve-the. full human réalizatian saught by tha Paruv1an revolutianary e
;Procass-ffve:f EE ; S : R TR

world where they live and able to assﬁmﬁ‘responsibiiities and undertakae
the necessary action for transfarmaﬁians.

= To .aliminate illiteracy, ensuring adult life-long education and improving
the educational level, especially by means of the different varieties of
auto~education.

- To ansuré thé necessary training of the adults which will facilitate their
incorporation into the diverse forms of productive activity and their
full participation in the administration of production, as a basic meaus
to enjoy jointly.the benefits of seeial work.

- To offer to the adults appor+un1tles for, once qualified ta assume their
‘responsible role in family life,’ contribute to the strengtheming aﬁd
welfare of taeir family and of the seciety in which they 1ive.

= To encourage an efficient and direct adult participation in the life of
the community, mainly through the development and consolidation of the
_basic economic, political and cultural organizations, in order to achieve
tile necessary social mobilization for the process of structural trans-
formation of the cnuntry ‘and the permaDEnt 1mprovement of Peruvian
Escciaty-

- To promote éctiﬁe adult participation in the creation of a genuine local
and national culture which could serve as a 'basis for the process of
11tEratiDﬁ and improvement of the Peruvian community.

In harmﬂny with this new adult education policy, three modalities
of action are bteing emphasized: Basic Vocational Education, Special
Vocatiﬂnal QualifieatiOﬁ and qucaticnal Extension.

Basic Vocational Education is a modality of accelerated education,
more or less formal, .equivalent to basic regular éducation, within which
progress is mads thrcugh grades aund cycles, enabling adults to continue
secondary vncational education.

Special Vocational Qualifleatlon is chGélVEd as a permanent and
organic system, mainly informal, aiming to training for a Jjob. Through
this modality of education, as stipulaued by the General Law of Education,
€ach one of the sectors of national economic ‘activity trains, improves and

‘specializes the wﬁrking—claas management fér speclflc posta.

Educatianal Extension comprises dlffarant activities ‘carried aut
by the State and the community through informal ‘education,’ mainly in
evanlng glasses. Mass cammunlcaticn medla are w1dely utiiized here.'

Thesg thrae mﬂdalitles alm, éssantially, at bringing to the- Paruvlan

-.adult papulatlon concrete possibilities of Emplayment, making them acquainted

with the new scientific and- technalngi al discoveries, ‘and, on the other
iltural’ patterns of - ife, in order -
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Seen within the framework of the wide context of life-lorg education
the preceeding is Eringing our country to seeic new psrspectives on the
fields where the above described modalities cculd be applied. The first
part of the last paragraph leads us to the problems of life-long education
and employment; the second part to the not less problematic grounds of the
responsibilities accruing to life-long education within social changes.

Life-long education and employment

Technological progress has rendered completely anachronic the
classical division of life into two phases: -one of education, another of
work. In relation with the problems of education and Empléjﬁﬁht the above,
seen within the new perspective of life~long education, raises two questiona:
how to achieve a coherence between educational structure and employment
structure, in such a way that the educational "product" may be considered
as a psrmanert functional offer for employment demands and how to ensure
life-long education on-the-job allowing the workers to become acquainted
with the new discavarles in science and technclagy;

With reference to the iirut question, it is obvious ‘that the
educational structures in our country are inadequate. On the other hand,
the percentage of the P.N.B, allotted to education in Peru is ome of the
highest in Latiu America (iﬁ 1967, -for instance, 7618.4 millions of soles,
thet is 4.8% of the P.N.B.) and, at the basic Educat;anal level, the
averageé number of graduates, at the end ‘of the secondary cycle, is of
some 12 pupils ~ut of the 100 whe started their transition, while the
absolute figure or illiterates is growing. (the report of the Educati@nal
Reform declares at tixis rekpecﬁ that "we are spending more than ccven
thousand millions per ycar ‘o produce a growing number of 111iterates“),
and, on the other hand, youth unemployment duplicates the percentage of
the remaining total unemployment. In Peru, in November 1970, the per-

entage of unemployed who had completed primary. education was 6%, with

1neamplete secondary education 11.7% and with ccmplete sezgndary 8.5%.
"In general, of each three people unemplcyédj two are between 14 and 24
years old (6). But still worst is the situation of subemployment or
"disguised" employment of those who finished their education. For instance,
ornly appréximately some 13 of each. 100 graduates from Industrlal Colleges
- are working on a full-time basis. ‘A1l this bfiﬁgs to the sad conclusion
_ that the sys+em which the Educational REfarm is trying to . changs, besides
: ,hav1ng a high percentage of drapsauts, cannot meet the Emplayment danaﬁd
»wlth his “ilnlshed prﬁduct“ . - .

; At tha high=r %ducatlnﬁ 1evel 1nc1uding hére not ﬂﬁly univarslty
Eduaati@n but also management tralnlng or the so-c called’ Mintermediate" -
carders, appears zlso the incoherence above mentlsned ‘due- to -the fact

_that, against the. traﬂltlDﬁai occupational. pyramid,. w1th downwards basis,
~is practlcallyiappased an educational pyramid w1th upwards basls; ‘bacause,
s5.a 3

A ,;fnndamEﬁta11’ educati ot produ




',Elgher Schools for Vocational. Tféining (ESEP);iaimsd at promoting an
. educational level intermediate ‘between Basic Education and University
© _Edueation. - Very soon, nobody whe will have completed the Basic Educa

-~ course:will be ahle to start the "“long ca:ears“ leading to higher

degrees, without having gone thrﬂugh the ESEP," thch will grant to th

7 student a Vvocational diploma. This will allow those who do not want.
Vﬂr whg aannat, cantinue tﬁwards a high dégrﬁé to find a ij immédiat

, -“With rafarenca tm the secand quesﬁiﬂn, that 15, hcw tﬁ ﬁrgaﬁi
liféalﬂﬁg education aﬂ-the—jéb to enable . the workers to keep pace wi
. technological progress, we find the problem of the lack of a national
system for the in-traicing of workers at the different levels and acc
- ing to the needs of the various sectars of economic activity, in spit

of the fact that ths progress of science and taghhalagy ténds to wide
'mara and more the dlfferenees_r : . R

. f Thara has never been ‘more - trnth in the ald praberb which ans
'?that education is. like rowing agdinst the current, he who stops rowin
‘carried down by the current.  The lack of a 11fe—lang education syste:
at -the vocational training level, has allowed the vertiginous current.
technalcgical pragress to . "roll- back“ millions of Peruvian.workers an
‘peasants. ‘Peru is facing nawdays the ‘challenge ‘of educatlonal moedern-
- ization, the “unléarﬁing" of archaic working procedures, atci, of “the
feg@namieally agtlve insufficiently trainad p@pulatlaﬁ‘rr" o

o Lifaalang sduzatian is teing arganiged in this direetian nat
T as a factor of social pr@mptian ‘but also: as’ an: ecénﬁmic driving force

o The worker in‘the-factory and the: ‘peasant in the fields ‘will become a

-of the advantagas presented’ by the new mental- structures and social- c

:;: Hhen they bacama acqua;ntEd ﬁith the téchnﬂlﬁgy ﬁf their praducti@n m

S iye think, nevértheleas, ﬁhat ‘the  formation af-manpawEr, techn
: training, will only help to create the conditions necessary for. full
~.realization if- it is fully intégrgtéd within a- ccharant pracess cf

"'7:eduaat1an.;'

R ' But- it ia not - an’ -easy task in our gauntﬁy to implement a nati
;‘aystam of Special Vocational Qualification within the concept of life.
.. educatlon, which embraces the totality of the educational effort. The
- organization of this systam poses several prﬁblama. financial, of co
“ordination between training for employment, ampleymant and. 'the employ

:f4{‘entarprises, the correlation of studies with the human resources: of t.

‘}f’¥ayatamsg ‘etes -

'jfpcint of dﬂpartu

' ‘cﬁuntzy, the' ca—ordinatian between the schaol”and ths aut—af—schcal

ﬂEVErthglEBs, that anrexparimﬂnt new being ™
cens, might constitute an intarasting
) nent' of the -National® SarvicaLfa

L -rn,It-is'prDbaﬁla
_adapted to the :avglutianﬁ'
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ihg;SENATI and_ thé trainigg_pf wérkiﬂg manpawer f

The EENATI was creatEd 1n 1562; by 1ﬂ1tiat1ve of- the managers of
the private manufacturing industry of the country, who decided to support
a service which would improve the- dEflslant quallficatlen of the personnel
in these industries, contributing, in this way, %o the increase of
production and préductivity in the ccuntry_"Tha Cclambian Natlnngl
Training Service and other similar institutions served as models. Born
as a private enterprlse, it had as main ohjective to contribute to the

"l_humah promotion of -the workers thrcugh Vocational - training and the

improvement and specislization of in-service workers, according to
drvelopment. n%eds in the country. . It should be pointed out that private
firms have been suppn:tlﬁg the SENA?I mainly on _the. b351s of Eaﬂtrlbutlana
prapu:ti@nal to the: amaunb of sglar;as paid. ,

Tha baalg 1daa Df the SENAII is. ta prepare men for. emplaymgnt and
in this serse it has carried out an important work in the field of
vocaulonal L“aining Df the workers, mainly in the ‘industrial sector, though
in some cases it has been extended also, by means of agreaments, to other
sectors of the agcnamy, e

‘The SENAII has, at present,’ three centres’ (whieh are in fact the
best” ﬁaﬂl@?éd and mure 1mg§“tant training ‘centres in the cauntﬁy) thraﬂgh
which it develops-its-programmes, The SENAII plans these programmes along
the lines of a basic: assumption: the best. training is that received on
the job and the spéclalizstign canfres are only aupplemantary elementas
to complete that tralning with what is not possible or is not convenient
to carry.out in the enterprises, According to this outlook, the most
‘important activity of the SENATI is to. crggnizs, ‘within the firms,
..parmanént training pragrammes, based on: the systam af Training Units-

) SENAII'E pragrhw|gs rcnstitute in the cauntﬁy an interesting
~ model of life-long Educdhlﬁﬂ far emplaymant.a The fﬂllﬂwiﬁg are some af
. the main. an"ferivf - e .

Trqinil4 within t}e flrm. The SENAII advises the entarprises on
~ the organisaticn of -a Tnstruction Unit which, through a Training Plan,

_. trains onsthe=job the workers occupied in different. ‘tasks, . (The other

N SENATI as qualified ‘workers; they.

o pragiammes are darLVEd from this ané, fallawing ‘the n%EdB _of the Training
- Flan - ; : s , L U

e ,Trainin . On tha baais of a Industrial Training Cantract, yeung
'peapie from 14 to 18 years old are formed. in the. Training Centres of the
] fiinancia;l? ‘supported by, an '

enterprise who pays them, -during the training period, -50% of the basic

~-salary, onthe ‘engagement that they will wark aftarwarda in the supperting -

;;'entarprise,,where they will® continue the:




7,;gﬁ_Gu—nrdinatian between
‘ ”l,_'Hamelagatian of,teeh”ieal narma.
e Establishment

]
W

Supervisers. The aim of this programme is to train the personnel
who have to serve ss liaison between the management of the enterprise and

‘;tha warkars, halding at the same time training r35pen31bilitlas.

, Eplementazy caursesi,Théir aim is to offer ta adult workers
cceleratad primary and basic secondary educatian. These pragrammes wera

~ created’ in view of the low lgvsl”af_ﬁhe workers' general education,
‘which held back their technical training. They constitute a new
experience because,” based on eerrelaiiﬁn and systematization tecliniques

of the wealth of adult knawledge and Expérlance, they allow many workers

- to finish their primary edugatlan in iny six mgnths of study;

In ardar‘ta enlargé the services of the SENATT (which was _
practivally Eircumseribed to the private manufacturing enterprises) the
Revolutionary Governmgnt decréed that, maintaining its basic functions
and structures, it should become & dacentralized ‘public institution,

- depending from the Labour Minlstry._ A Gammigsian iz now studying the
dEflnithE lccatian af tha SENAIL. D o o o

, Thé structure and arganizaticn of the SENATI; within the context

“of the. Educational Reform, .are adapted to the characteristics of the new
" modality of the Spacial ‘Vocational - Quallflcatlan, conceived by the

Educationsl Reform as an organic systei of 1ifE-1éng education for

i emplaymsnt, ‘servicing all sectors of the anuntry's economic activity.

Studies are being carried out within this perspsctive to” ascartain the

; passlbility of the SENATI becnm;ng a pilot instituticn cf this system,

The_ arste"m of Special Vasatianal gglii‘icaticn

The fellaw1ng sauld prﬂbably ba its main functlnns, aim;ng at the

' pramatian af 1ifa-1ang Educatian far emplaymentil'

i,rFinancing the davelapmsnt of pragrammes fcr the diffErant saatars of
'jtha éganamie activity.iJi-,, ,

:; 1Rasearch an occupatianal dEmandE and prcrate ef manpawer foEr thraugh,

,the different organs Qf tha systenh

VYTE;K,AEGErtEining the fﬂrmal liaiaan dhannals betwean éducatianal

institutions and amplqyment cantres far the rational utilizatien of
graduates. -

foutﬁef—achaal syﬁtems.'

of certificates' systems farlii:e'-:laﬁg edﬁcatiaﬁ;

evertheless,

: °5yﬁtem af Spaéial Vbeationalraualification on the basié af sub—sectorig;
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Educatigﬁal REiﬁfm, a new canceptian af thé Educatian Segtar has develaped
which would envisage it "horizontally", as "a category of activities and
not as a concrete functional system identifiable (anly) with a Ministzyn(1).
In the old canceptian, the responsibilities of the State were reduced to
the Mlnistry cf Educaﬁian's guriudictlan,r With the new Qutlcck tbé
Sector becomes a baslc infra—strurture common - ta all of them. Within this

’ GDncEptlaﬂg ‘the creation of tralﬁlng offices in the Ministries of Industry,
Commence, Fisheries or Agriculbure, or the development of educational -
programmes related to transports under the. Ministry of Cormunication and
Transports, :claim for the Education Sector its horizontal character and
enlarge the possitllltiés of brlnging the ccncept of 11fe—lang education
to an actinn levelﬁ_ : . _

The General Eduaatian Law gathérs these 1deas ‘and "considers
education as an integral process embracing both the activities of the
educational centres and family and community activities, What identifies
an activity as educational is its nature and not the person or entity
which carries it out." (3). Moreover, it specifies that "this function
1s accomplished, with the community's participation, thraugh the Ministry

- of Education, who fixes the corresponding policies®. " The Ministry, on

- his gide, taking into account the. systematic aducatianal -activities of

~'the =tha“a and of tha nhﬂ—SEGtDriallséd ‘organisms which require co-
“ordinaiion, has created, to fulfil thls funeticn, tha PeerDEﬂt Unit for
Eaucatioﬁal Ge—nrdinatien. LT : v :

, This framewerk is apprﬂpria 1 fcr the inclualmn of tha Spécial
Vocational Qualificatilon: Eystem, ‘which could’ consist ‘of sub-systems of
_horizontal activity, co-ordinated by.the Ministry of Education through
its Permarent Unit af Educatianal Go—grdinati@n. Same Df thasa systsms
could be-.f ' A

('-”,Thé Sub—system of %peclal Vacaticnal Qualiiicatian for pr@ductian
.gectors, embracing the -training machineries of the different aectars,
and ﬁlthin whlch the SENATI could play a pilot rala.: e

« -The subﬁsystem ai Spécial VDGatlQnal Qualifiea*ien fﬁr the administras |
- tlve sectors, within which the High School:of Public Aﬂmiﬂigtratian'
-:(ESAP) wbuld be “the leading instituticn, ete, - -

This basic achams shauld allcw the country to take cara, beaides,
of the raquiraments néntioned in the "Corverioc And:és Bella" with reference
to lifE-leng educatian certifieatas.;f_;gf. : L

. Establishment of & Bﬁrtifiﬁataﬂ’ Eyate:n within thal . 9éﬁéiéicf'afxf1i§é’aiaﬁ%g -
o sdueatiﬁn G v 3“ e

L A ; ;  I1: Meat: b 8 of . Eduaation Qf the
::icountries who ratified the' "Convenio: And:és\Ballaﬂu greement: njEdusatian
~which:groups within. the: Andesn: Pact: Bolivia) - Colombia,~ Chile s Ecuadory ‘
[:R\f: Peru and,Vé*esuala) recommended: the: .creation "in: eaah Minis

tzy of: Edusati@n e



. of the:
, »Uhité?fér;cﬁtéﬁf%séhﬁéljédﬁggtiéncgppgarszasiyitaﬂy;impprtant, especilally
- in-order to facilitate “the est: hment. o; nal . system of - N
- “oertificates, as well as,to’ carry obt. the.directives which, on:educational
1ioy; development and utilization of human resources, may give.the -~ . . . i
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of. an Office for Life-Long Education charged of the promotion, supervision
and evaluation of the knowledge, techniques and abilities acquired" and

Mof establishing a system of certificates and/or offieial acknowledgment

of studies, which should be valid in the countries of the Andean Area",

+ for which purpose it should be organized in Lima, Peru; a "Seminar on

life-long education for the establishment ef an agreed certificates!

- system and/or official acknowledgment" (7).

" In pursuance of this recommendation, which coincided with the

projects for the reorganization of the Ministry of Education in anplication

of the Educational Reform, the Offize of Life-Long Education was created
within this Ministry by Organic Law No. 18799, and in September 1971 it
was organized, in Lima,. the "Seminar. for the Establiz!ment of Certificates!
Systems within the framework of life-long education',. ' '

It seems intsrestingitafrépf@duéefheréusémafaf‘the,eaﬂsideratigns

Awhiéh’this Sémiﬁa?fétudéduﬁhSQJtrYing'to'establiSE‘a‘fegianal system of

certificates, because they lead to the conclusion thab, without an organic
and co-ordinated system of occupational life-long education in each
country, it is not advisable, even at the national level, to establish

certificates! systems, due to the fact that these systems constitute wide
. frameworks within which the problem of certificates is-only one of the

elements.

‘-;“Thafestablishmsntuof;a‘gertifieatési system for education mérginal

‘qtgrthe’;ggular;Qr,fcrmalhsystam;;caﬁstitgtésgqinﬁthercaunt:iesaaf_the
Andean Area, only one of the. preoccupations within'the framework of the

problems entailed by the rational planning of out-of-school education

. ..(both at the vocational training level and at- the general education level),
.. The main problem is, basically, -the .co-ordination of out-of-school =
. educational activities,.between them and with the school education. The
-certificates! problem is only an outcome .of. this basic problem. -

‘The countries of the Andean Avea who have started these co-ordina-

-+ ‘btion efforts:are few. :This situation in each country has regulted in
~~ duplication of activities .and of competences: between. the different ,
. organisms dealing with out-of-gchool education, non-homologable academic
- systems,. inefficientldy operational systems, programmes ill-adjusted to
the- demands of ‘the employment market, bad administration of resources, etc.

- .. The projection of this situation to-each country of the Andean
_area will give an idea of the difficulties which the establishment of a

= eartifiééfagl%systam‘bsfarsiinstitgtiaﬂalising:the"cqeardinatien’Qf out=
wgffsehpalgadugatiansl'éatiyitiea,ybétwaenjthsmfgﬁd3withfachaalsaetivities,

i

. Within this framework, (golng beyond. the reach of the Resolution

II Meeting of Ministers of Education), the creation of Co~ordination

-@gtablishment. of. a regional system of - . -
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respective governments from the Andean region, following the common guide-
lines-approved through the "Ganvenia Andrés Belln"

The co-ordination units of each eeuntfy would canstitute the
Regional Unit and they could carry out the fgllcwing tasks, according to
the provisions made by the 2nd International Seminar for Co-ordinatéra
of Vocational Training (organized by the OAS and the Peruvian Ministry
of Labour: in callabaratlan with the ILO and the SENATT, fram 31 May to
,9 July l971)

1) _To aatahlish a claasifléd inventary nf all tha iﬁstitutiana actlve

aut—of—school systémi

2). To maintain camplate information on the programmes of all and each
~one of the organisms vinculated with vocaticnal and general education
(eourses, 1n1tiatian, duratian, 1aveis Qf admigsion and graduatién,
-ete.). : :

'3) To gather, in co-operation with other organisms, data relatlng to the
‘availability and neéeds ‘of human resources in the different sactars of
socio-economic activity.

4) To: pr@mﬂté adEQuata'céllanrétiaﬂ between the sysgems'@f school and
out-of-school education; with the aim af eiiérlng grEatér tralning
passibilitias to the human rascurces- B

5)  To creaté the adaquaté mEGhanlsm whleh weuld enable the carrespanding'
3rarganizatians hurisantal and vartical mnbility bathen Enth systems.

6) To encourage: the préparatlon af analyses datermlning the naads for
‘vccatianal training in thé enterprlséa.f

-7) o achiavE a batter and mora" Effactive callaboratien and interrelation
- ‘between the different sectors, joint mEEtlngs of reprEsentativas of
the management, of: the workers, and of the institutions vinculated
with out~of=-school educational" pragrammes, ‘should be prématsd. These
'meetings: could have ‘a- general’or ‘a sectorial cHaracter. .In this last
, case, the participati@n of ‘each sector should be determinad by the
- relation existing ‘between the: différent ‘themes to' be discusséd and
© . ..~the.activities carried out ly the different’ ‘institutions or - -
f*;aaseciatiqna., Ta ‘avold the pogsibility of leaving the’ racommandations"
-adopted by these meetings without" ‘adequate implementation, the con- -
;sansus of the majarity af thé ‘goctors - reprasantad shauld be ‘gought,

v:*B)'fTa faeilitatafto warkers and fmpleyees infarmatian on a?ailable 1aca1

"~,Faﬂd nationaL fsgurgas n-the field of aut—af—schaul educaticn.}
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institutions at segtcrial and/or regional level.

'10) To promote a closer relatlanship betwean the inst;tutlans responsible
© for vocational training and general education, -and the employment
services, with the aim of establishing amplgyment pragrgmmﬁs ard the
fallcﬁhup af the trainéd parsanﬁal

11) ' To encourage the establishmEnt of a unifmrm natianal GlaSSlflGatiﬂﬂ
" of Dc:upailcns-

12) Ta promote the creation of a national QErtileatES' system.

‘The fallawing are somm suggéstians for the steps 0 be followed to
establish a certlflcates‘ system for aut—af—schnal educatlan'

The Seminar agreed malnly on the" basis ‘of Unesco's and ILO's
. experience and alsc taking into account especially the experiences on
- vocational out-of-school training of each country, on the convenience of
following for the establishment of an education certificates!. system in
the Andean region, these stepai :

Ma). Institutionalize separately, in Each cauntry@ the co-ordination of
‘vocational -out-of-school tralﬂing and general out-of-school education,
on: the basis-of- co-ordination units for each area (this institution-
alization should not give a rigid character to out-of-school education,
but should sistematize its policies and common aims: prorated attention
paid tn employment market dam‘andsg m@bllity w1th1ﬁ the prcgrammss,
.homglagatlan Df lsvals, ate.) Co , R

- b) Tﬂ EStahliSh Pilét—pragrammes far Qutﬁofssgheul adugati@nal cartlfica-
. tian 1n eaeh cnuntry. : ‘ A

e) 'To institutiunalize, at rEgiGﬁal level the co-ordination of Dut-afs
.-.achool. education and ta créate its: cmrrespanding rsgiﬁnal systém of
r:céftiflﬂatés“ (8) S L _ v ,

Thass paragraphs c@ﬁtain tha initlal idaa around whieh it is
naeassa:y to work now in Peru. - The 1nstitutianalisaticn, at national
level, of: Ea—ardinaticn Units for vocational training, has been replaced

by thE didea cf the- ‘Bpecial Vocational Qualification System, but. the.

. conception is, in-essence,: the; same. - In:order to giva a concrete - farm to-

- -this system:of life-long education for employment, ‘an. Office of Special
A;Vbeational Qualificatian haa been- sat up within thE Hinlstry of Education.

S But life-lang Educatinn "fbr ampieyment“ cannot bg plgnned within
o a ravaluti@nary process: just-as an answer to the problem: raised by the
. training of: human resaurees in functi@n af technological prngresa. s

. 5 Thera is, aspecially in tha devalgping cauntries, a fﬂﬂn of
S 4@,;realisatian ‘which is perhaps:more important: -the: fostering.of. the new
| A - mental’ structurea aﬂd aacial habiti;necassary tn kaap Ppace W1th and. at-
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the same time to give impetus to sccial changes. The peasants, who
through the Agrarian Reform become owners of the "hacienda" in which
they were before just labourers, and thereby masters of their destiny,
or the factory workers who start the socialization of their precduction
units, urgently require to become acquainted with the last technalagiaal
processes in agriculture or industry, but what they need above all is tc
forget the. cld formulas linked with a dependent woy of life; to banish
the mental structures imposed by paternalism and, thrcugh an edtoation
which may favour their cultural "desalienation" and their political
preparation, thus enabling them to face thc problems entailed by the
transfer of power and property, -to acquire the new attitudes that may
‘allow them to organize themselves with a critical, creative sense of
solidarity and to assume with confidence their awto-management, o

- i

Life-long education and sagial chan ange

. _ Tha above implies a déep culturai transf@rmatlan, now Uﬁdarwgy,
based on a critical awareness on our social pattern of alienation. And
this ia, pr@bably, ~without"~ minimizing all previcis” ‘considerations, the
most important task for life-long éducatiﬂn in our céuntry. S

: Paruvian underadavelepment is not only the cause of economic
daprivatian but-also, basically, of cultural alienation. :The root of

our structural problems is not only to be found in the external mechanisms
- of "economic dominaticn which weigh on our cauntfy but in- the fact that
our aulture 15 alsa an impﬂséd culture.r~ :

Within thia cemplex system of damlnation-dependanca, education h
has playsd the sad role of a permanent control mechanism deslgned for ,
‘perpetuating this aituation.' ‘Peruvian education has mainly been oriented
towards the moulding of people according to models which would suit the
. market consumption and the cultural colony s;tuatlan,, In shart,»lt was
a lifaﬁlcng Educatlﬁn far demgstlcation.~ : - '

As a c@ntrast, the Educaticnal Refarm, wlthin its life—lang
aducation policy, promotes a- 11berating life-long educatlan, ard its main
'task is: te graata a new awaranass in the pcpulatian of tha gauntry.

= This 15 n@t an’ eaay taak., Can we davelop educatienal intar—
actiah ‘between us in’ order to perceive critically - the objective: reality?
Can we- devel@p popular pr@ﬂasssa of participation in: réseargh which could
“allow us to analyze ‘and ‘to interpret the- structural and historical’ causes
- determining our dependence: situation? -How can we. succesd. in making- all
Peruvians aware of the historical moment which they are living and
actively engaged in ‘the liberation:procasg? - That is, how ‘can we acqulre,
-at the natlonal’level,'a critics s -creative-consciousness: open tochange,
able of: transforming not: :only the: contents:of’the’ natianal conscience but

its véry Etructure iﬁ arder t@ glve_birth_ta tha Néw P;ruvian Man?

S = f'ThESe qusstians,gan cnl?jfind thelr answer~i ~the: ffamEWQrk of :
,:'1ife—1angiaducatian and,f ritl “;7'*fmain1y in the centaxt'of eut—ef;sehadL




education. The school is too slow to keep pace with this need. On the
other hand, its action can be cancelled and even distorted by informal

education Emanating from the surrounding society. En educaticnal reform,

- planned ‘only as a change in formal education structures, wculd not have
an impact on the educational activities of a scciety which is educational
by its very nature and moulds the essential aspects of human behaviour.

This is the origin of-the Educational Extension modality; a wcdality
which must contribute to the cultural -desalienation and the Sczclal change
of our population and constitute one of the answers of the Educatiﬁnal
Reform to the above questiens. ,

Eduﬂatiénal Extansi@n fcr 1ifEalD ng édueatian

: Educativnal ‘Extension embodies and realizes above all else the
idea @f life-long education as an instrument’ for deep ‘cultural trans-
formation and awareness. -In its wider sense, and because its educational
activities have a religious, ccstErative, sportive character, as
originating mainly from the family, the community and thé labour sectgrs,
Educaticnal Extension ihstitutiénalizas as an educational modality the
anv1roﬂmental education. What giveés riss to the idea that we Peruvians

5 all alang our. 1ife, permanent pupils of the Educatimnal Extension.
V_In faet, a trlp, the conversations between parents’ and their chlldren,
' - an.article in a magazine, a film, a club discussion and even a sexual

- experience, can;. sometimes, have oh: pa@ple a greatar educational impact
thgn ‘education. reea:.vEd in the aehcol _

Though the State has the grEater part Df thé fESpDﬂElbllitY fcr

- encouraging Educational Extension in a country, we thln; that the :
‘realizations: are basically the task of the- conmurdty.” ‘In this way ‘some

~rigks, such as soclal domestication, could bé avoided. _The Ministry of

. Education in Peru ‘has’ been working since 1971 oh some experimental

" acbivities of Educational Extension and, with the aim of avolding all forms
of manipulation and: 1ndoetrinatian of: the public eanseiausnass and of

" giving to the population the: appcrtunity of bscaming critically aware of
their ‘gituation and of’ displaying the: free astion this consciousness

.could generate, has. chosen to- im’ulsa Educational ‘Extension, as far as_

.. possible, through. auta_education, group . interact;va educaticn, personal
"interhtrainlﬂg and callactive_eammunicatian,'

v This task must berunitiated,'mainly, in thaibasic institutians:.
A(elubs, cosapérativEs? atiqnalr

eammun7 iéa,'af'eciat;ans, néighbars

Lich eauld be achieved
: bgsic infras




~in our'c

it “by way_ f;an apprcpriate eduGatian.
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The initial experipent will inwlve some 4.000 basic institutions,
grouping some 30 of them for each Selected Communal Educational Nucleous.
This, however, should not be an indiscriminate action of popular education.
‘It should take inte account the urgency, for the country, of giving an
irreversible character to the whole economic process of structural
changes. To this aim, priority -should be given to the basic institutions
which handle production media. This means that between a football club
and a fishing community, the. prlorlty of action would go, to start with,
to the fishing communlty. ] . ,

The methgdclcgy nev beginning to bé applied cﬁnsfders the members
of these institutions as the historical agents of their own education and
their activities and realizations are highly respected. It tries to avoid
authoritarism and paternalism and %o take advaﬂtage of popular wisdom for
its integration to scientific knowlewize with the aim of allowing the
‘conmunity to create its own educational method, which would, besides,’
enable the pcpulatien to managé and evaluate easlly and permanently the
;mﬁthcdnlagy.,

It is Evidant that 11fe—1@ng sducat;@n in Peru should aim mainly
at awak63lng the p@pulati@n‘s censcieusness and at’ educgting for socidl
mobilization.. This is imposed by the. h;stcrlcal moment ‘of the country.

" Education for. p@pular participation- in the decisions'which the community
should take to change the oountry's-structures: ls urgently needed; that
is, the political education of the nation'is an urgent need. There are
-nevertheless other requirements fram 1ifa—1ang education which we should
: aisa msntlon ln this essay. '

: Fgr instancé this 18 one éf the countries where the consumption
Gf pratélns is Emallést.: Evén if we are the firat iishery praductlcn
'_countzy in the world, the utilizaticn of fish as a“food is scarce.  On
the “contrary, our hOﬂSE“WLVEE, even if Peru produces little meat, fight
in the market to abta‘iiwhatevgr meat: can be fbund, ganarally imparted,

whieh mEans spending foreign currancy; _ )

The graat Raympﬁdi¥said that Peru was a bEggar 51tting up on a
'_ngd mina. “With respect to nutrition, we can say that he is a hungry man
seating on a shoal of fish. . ~But even if our Hinistry of . Fisharies .displays
great efforts to offer fish in quantity and at low cost for human' consump-
tion, the greater number will not consume. it if all the myths obtaining
untry with regard to’ fish as a staple’ focd ‘are: not dispcsed of -
f Th1s will bé aﬁathar interesting task




We cannot forget that, not long ago, fifty ‘thousands of compatriots died

in the Andes chain as the result of a flood.

* The Reform, at the Educaticnal Extension level, is advancing
rapidly. Some of its realizations begin to bear fruit: patrols for
highway education in the NECS,..crganization of cultural circles in the
basic institutions, the apparition: of communal. mural newspapers, ete,

- New activities are planned for the Sugar production Agricultural Co-
_operatives (gigantic land properties natlonalized by the Reform), Mining
and Industrial communities and the rural areas of the country. The first
course for Popular Promotors of Educational Extension (drawn from the

basic instituticns) will be starting shortly, -

- The way.just opened, not only by. the modality of Educational
. Extension, but by all the aspects of the Educational Reform which tend
to. make ‘operaticnal the concept of life-long education, is very new,
- mainly because it is born from ‘an educational process which has not adapted
models borrowed frcm'the“reality*@f,éther“g@ugtriés”tnt:ﬁhigh has =
genuine and original aim,éﬂté;txild.iﬁ,éur.cauntzy a sccial democracy
of full participaticn. This implies the great responsibility of being
creators and honest enough to recognize our deficiencies and to learn
- through-trial and error.. Many pecple in:the Communal- Educational Nuc¢leous,
-where the Educaticnal Reform has already started, that is, peasants and
labourers, keen on assuming their responsibility. for the promction of
the life-long education of thelr community, ask very often what are the -
best methods, the best way to initiate educational activities. Sometines
-we can only tell them, with the poets "walk, there is no way; the way will

be made by walking soo and walk with them",




R

BIBLIOGRAPHY

(1) Comisién de Reforma de la Educacién, INFORME DE REFORMA DE La
EDUCACION PERUANA, Lima, 1970, :

(2) Speech of the President of the Republic of Peru, Géﬁéral Juaﬂ
" Velasco Alvarada, Lima, 3 October 1969.

(3) Decreto Lay No. 19523, LEY GENERAL DE EDUCACIO, Lima, 1972_

(4) Meesgga to the Nation of the Pre31dent of the Republic of Peru;
General Juan VElaSGD Alvarado, Lima; 28 July lS?li )

(5) DEErEtG Ley Nb. 19@25, LEI GENERAL DE TELECOMUNZ AEIGEES Lima, 1971.

(8) Studies of the Serviciﬁ dél Empleé y Recursos Humanos - SERH
Hlnlsteriﬁ de Trabaga, Lima, 19?D '

(7) _Resolub1an of the II ‘Reunién de Ministres de Educacian del Comvenio
"Andrés Bello", Iima, 1971,

(8) 'Final Raport of the Séminaric sgbre sl ESt&blEElmiEﬁtﬁ de Slstémas

‘ ,!E.:,‘,a:-n B i —
ERIC Clggtisf_i_!*z’éﬁae
APR1 81973

on Aduit Evucation




