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IUTRODUCTORX_INFORMATICT gusTIoNaIRE

I Develo ment and Validation,

In undertaking evaluative research on students in an educa
tional system, it was deemed necessary that certain information be
collected concerning the recruits' background and about the process of
their choosing a career. The Introductor estioranairev
investigated three main areas: A. The ntudents/ baelqf,round: socio-
economic, and ethnic, B. The influence of family, pre-nursing peer
groups and community on the student, C. The process of choosing the
means to a nursing career.

The first draft of the instrument was a series of open- ended,
specific questions developed from three areas. It was administered to
one class of Ryerson students and one class of university nursing
students. The responses were submitted to a content analysis by two
judges and changes were made in the instrument to improve its clarity
and inclusiveness. Tha second draft was administered to two groups
of Ryerson students and one group of university nursing students. A
content analysis was a!ain carried out by two judges. The results of
this analysis once more allowed the development of further clarity and
inclusiveness as well as the modification of the instrument to a
coded, rather than open-ended, form. This allowed the questionnaire
to be answered on IBM cards.

The data was analyzed for the most part in terms of proportion
of responses falling into various categories. Correlations and tests
of significance of differenco of proportion were applied where appro-
priate.

Questions,

A. background (Section II, Items 2-15)

1. What is the student's ethnic backs-round?
Immigrant or "Canadian"?

2. What is mother tonoue? What is spoken at home? Is inolish

usecond"language?

3. What is the family's social and economic background?

What is the parental educational background? What lc' anticipated
for the children? (ls the family socially mobile?)

and extended family F,Y,roup (pre-nursinc) (Section II, Items 16-33)

1. What were the occupational interests of the student's hig
school friendship group?



What were ti a educational interests of the student- high
school friendship group?

2. Were there medical or nursing personnel amon- the student's
friends of extended kinship group?
Did they exprees an attitude about nursirw as a career for
the student? (i.e. was there likely any influence from
friendship or extended kinship vroup toward nursing as a
career - indirectly?)

Total-"community" influence (Items 41-51)

Who did tho students actually feel influenced tacit choice by
a positive or nepAtive attitude?

Do the students fuel 'community" pressure in matters like
a career?

o they sec their choice as "independent"?

The process of "ch osi " the career and means to attain (Items 34-40

and 52-140)

a) Choosing. nursin' (Items 34-40)

1. When was nursing considered - how long after this date was the
decision to become a nurse made? (i.e. impulse? long-term?)

What did the student feel was most important in motivating her
to choose nursing
- security and/cr 13eneffts?

- fulfillment, family, the "sick" or the " prof

Choosing a school of nuts (1. Items 52-76

2. Items 77-99

3. IteMs 100-103
104-r120)

1. What is tne preferred type of nursing preparation?

in the students' own eyes, and as she perceives the views
of family, public, Trraduate nurses (the. profession) and
the (education system) faculty
which other view correlates most closely with her own?

2. Did she consider any other program?
Why did she reject other types of programs?

3. How and why did she choose the school she enrolled in?
- How did she learn of it?

- When and how long did it take her to decide to enroll?
- Why did she actually choose it? How important were these
reasons for choosing it?

c) Influences toward /against choice of school (Items 121-1 131-139,

140)
1. Who gave advice concernim% the student's choice of a school of

nursing? Was it for or against the specific school finally chosen?

2. What reasons were given against the choice of a specific school
of nursing?
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Was the advice fugue

Where is the student living? (i.e. what are present
environmental influ,,nces?) (item 1)



E What living accommodations have you obtained as a. student at this school?

1. (1) Live at home with family (or husband)
(2) Live in residence
(3) Rent a room

(4) Share an apartment
(5) Board with relatives (i.e. aunt, etc.)

Er What was your father's place of birth?

. (1) Canada (2) U.S.A.

was your mother's place of birth?

British Isles (4) Europe (5) Other

(1) Canada (2) U.S,A. British Isles (4) Europe (5) Other

What was your place of birth?

4. (1) Canada (2) U.Q.A. 'fish Tales (4) Europe (5) Other

What language do you speak at home?

5. (1) English (2 ) French her European (4) Oriental (5) English-
Language Language Other Languag

Are your parents alive?

6. (1) Both are alive

is your father's occupation?

Father deceased, Mother deceased (Li) Both parents

deceased

7. (1) Self-employed (farm, business, agent, etc.
(2) Professional (doctor, lawyer, professor, etc.) or executive
(3) Office worker or lower level management (supervisor, foreman)
4) Skilled worker (electrician, etc.) or technician (computer, hospital, etc
5) Service worker gas station, truck driver, etc.)

What is your mother's occupation?

(1) She does not work
2) Nurse

3) Teacher
(4) Clerical

(5) Other

4



much work does your mother do?

9. (I) She does not work

-She has worked full time for many years
(3) She has worked full time just recently
(L) She has worked part time for many years
(5) She has worked part time just recently

What type of education has been completed or is anticipated in your family.

Your mother's education included

10. (1) Pre-high school
(2) High school
(3) University

(4) Other technical of vocational college or institution
() Unknown

Your father's educaticn included

11. (1) Pre -high school
(2) High school
(3) University

(4) Other technical or vocational college or institution
(5) Unknown

The education completed or'an icipated for your three eldest syblings if yold'ha-e

three)
Your eldest sybling:

12. (1) Pre-high school
(2) High School
(3) University

(4) other technical or vocational college e-o institution
(5) 1 have no sybling

Your second. eldest sybling:

13. (1) Pre-high school
(2) High school

(3),Oniversity

(4)'tther technical or vocational college or institution
(5) .Vhave only the one sybling mentioned above

Your third eldest sybling:

14. (1) Pre-high-school
(2) High school
(3) University -7-)

(4) Other technical or vocational college or institution
(5) T have only the two syblings' mentioned above



You hope to complete the following level of education

15. (1 ) Other technical or vocational college or institution (i.e. nursing)
(2) Go on to university after nursing
(3) Go on to take a post- graduate degree in university
(4) Take a post- graduate course in a nursing speciality
(5) Other

III After graduation from high school, what type of work Or fu .

three best high school friends do or undertake?
her education did your

In regards to
continuing
her education

1)Did not continue
her education

2 University (3)Nursing (4)Other technical (5)Other
or vocational
college or

institution

16. Friend #1
17. Friend.

18. Friend

(1)
(1)
(1)

(2)

(2)

(2)

(4)
(4)

(1+)

(5)

(5)

In regards to

...her going to

work:___

he cuntinued

her education as
mentioned. above

(2)Got married.

and did not
work

3) Office

work or
bank

Clerk

in store
5)0ther

19. Friend hl (1) (2) (4) (5)
20. Friend (1) (2) (4) (5)
21. Friend. #3 (1) (2)

( (1 +) (5)

Are there nu es or doctors in your family or among your friends?

Nurses doctors
in family or
as friends

22. Nurse #i
23. Nurse #2
21+. Nurse 03

25. Doctor #1

26. Doctor#2
27. Doctor#3

What

Not among friends (2)Friend
or relatives

(2)

(2)

(2)

(2)

(2)

(2)

Parent

(3)

(3)

(3)

(3)

(3)

(3)

their attitudes toward nursing as a career for you?

ybling (5)Grand-
parent,aunt
uncle cousin

(4) (5)

(1+) (5)

(1+) (5)

(1+) (5)
(1+) (5)
(1+) (5)

Nurse= doctors
in family or
as friends_

of among friends (2) Favorable
or relatives

2S. Nurse #1 (1) (2)-
29. Nurse 02 (1) (2)
30. Nurse #3 (1) (2)

31. Doctor #1 (1) (2)

32. Doctor (1) (2)
33. Doctoi (1) (2)

6

(3)Favorable (4)Indi erent (5)Un-
with limitations favorable

(4)

()
(5)

(5)

(5)



The final instrument consisted of 24 items which characterized
the nursing profession. It was administered in the form of a questionnaire,
completed on IBM cards which listed th,1 items and asked the students to

decide first - whether or not this was a characteriStic of nursingt and
if it was, how important it was to the student in choosing to become a
nurse. This gave a four-point scale in terms of importance in becoming
or choosing to become a nurse. Mean composite scores were computed by
dimension for each of the four groups participating in the study, and
tests of significance of difference of means were applied.

Questions Asked:

1. How do the students recruited into the four groups participatn
in this study view nursing? What characteristics do they s=ec
as being present to nursing, and how strongly? (in terms of
"intrinsic" and "extrinsic self-bcnefitting", "family
benefitting" and "society benufitting".

Bo important to the group was each characteristic in choosing
to become a nurse? What motivates each group to choose nursing
as. an occupation? Is there any significant difference between
the groups?

A final set of questions were asked in an attempt to relate 112-Image'

to the motivational aspects of the "Nursing Profession Charact ristiev".

1. How is high or good "self-image" related to "motivation" in
choosing nursing as a career?

Does high value placed on any of the profersi.o 1 characteristic(a)
correlate with self-image rating?

7



When did you first consider a career in nursing?

Nursing was considered:

34. grade school
early high school

in late high school
4 After high school following some work experience
(5) After high school following more education

When did you firmly decide on a career in nursing?

The decision was made

35. (1) about the same time as it was
first considered

ch later

What do you feel was more important in influencing you to choose nursing as a career?
Rank the following reasons.

36. Benefits of nursing such as
salary ability to travel after
graduation, or low initial cost
of the program

37, Felt profession would allow
self-fulfillment or development
of interests and abilities

38. To please family or to help
support and care for future
family

39. Wanting help and work with
people or care for the sick

40. The profession itself seemed
attractive and interesting

Ranking of reasons for choosing nursing

Fir Fourth

(4)

(4)

(4)

(4)



Who were the person(s) who actually influenced your choice of nursing as a career?

Persons who
influenced you

41. Mother
42. Father
43. Sybling(s)
44. Aunt,uncle

or cousin
45. Friend s)
46. Doctor s)(other

than friends or
relatives)

47. Nurse(s)(other
than friends or
relatives)

48. Teacher
49. Guidance

Counselor
50. Speaker at

career session
51. Other

IV

fluenced by
being for choice
of nursjr P R

career-

(1)

(1)

(1)

Influenced me by
being against may
choice of nursing,-

er.

Indifferent or
unrelated to my
'hoice of nUrs-

iii4.441. career

3)

3)

(3)

(3)
(3)

(3)

(3)
(3)

(3)

(3)
(3)

Five kinds of nursing schools are listed below. You may or may not be familiar with each
of these five ways of becoming a nurse. We wish to find out your opinion of the best way
of becoming a nurse. If you are not familiar with any one of these, just, indicate below.
Then, yaease rank the remaining progTems (those with which you are familiar) in terms of
the best way of becoming a nurse.

a) Rank the nursing schools as you yourself see them.
I .

b) Bank the nursing schools as you feel your family sees these,p ams.

c) Rank the nursing schools as you feel they are seen by the geneial public.

d) Rank the nu ng schools as sou think graduate nurses see there.

the nursing schools as you think the faculty see them.

Nursing Programs
a) Rank as you

see them
1) Rank (2) Rank

First Second

52. Nursing program a
a Hospital School
of Nursing

53. Nursing program at
a College of Applied
arts and technology (2)

9

rd

(4) Rank
FOUE4 or

Fifth

(5) Not
Familiar
with this
type of
prof4raM

(5)

4) (5)

Cont'd. .



sing Programs:

ank as you
see them

(1)Rank (2)Rank
First Second

(3)Rank (4)Rank
Third Fourth

Fifth

(5):Not
Familiar with
this type of

54. Nursing
Program at a
Regional School
of Nursing

55. Nursing

Program at a
University School
of Nursing

56. Nursing

Program at

Independent (2yaar_
School of Nursing

(1)

(1)

(1)Rank

First

(2)

(2)

(2

(2)Rank (3)Rank
Second Third

(4)

(4)

(4)Rank
Fourth
or Fifth

r r

(5)

(5)

(5) Not
Familiar with
this type of

b) Rank as you think
your family sees
them

57. Nursing Program
at a Hospital

School of Nursing (4)

58.Nursing Program at
a College of Applied
Arts & Technology (1) (4) (5)

59.Nursing Program at
a Regional School
of Nurdng (1) (2) (4)

60.Nursing Program at
a University School
of Nursing (1) (4) (5)

61.Nurain- Program at
an -ndent

2 year kbool of
sing (2) (4) (5)

10



Nursing Programs:
c) Rank as you think

they are seen by
the general public

62.NurSing Program at
a Hospital School

of Nursing

63.Nursing Program at
a College of Applied
Arts & Technology

64.NursiLs Program at
a Regional School

of Nursing

65.Nursing Program at
a University School

of Nursing

66.Nursing Program at
an Independent

(2 year) School of
Nursing

1)Rank (2)Rank (3)Rank

ThirdFirst Second
(.3)Rank (5) Not
Fourth or Familiar with
Fifth this type of

0

(i)

(1)

(2)

(2)

(4)

(5)

Rank as you think ,1 Rank (2)Rank (3)Bank MBank (5) Not

graduate nurses First Second Third Fourth or Familiar With
see them Fifth this type of

0 ei

67.Nursing Program at
a Hospital School
of Nursing -. 1 (2)

68.Nursing Program at
a College of Applied
Arts & Technology

69.Nursing Program at
a Regional School of
Nursing

70.Nursing Program at a
University School. of

Nursing

7l.Nursing Progrwa at
an Independent (2 year
School of Nursing (1) (2)

(1)

11
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Nursing Programs:
e) Rank as you think

the Faculty see
'them

72.Nursing Program at
a Hospital School
of Nursing (1)

(1)Rank (2)Rank (3)Rank MBank (5) Not
First Second Third FoUrth Familiar with

or Fifth this type of
rani

73.Nursing Program at
a College of Applied
Arts & Technology (1) (2)

74.Nursing Program at
a Regional School o

Nursing (1) (2)

75.Nuraing Progr 1 at

a University School

of Nursing (1) (2)

76.Nursing Program at
an independent
(2 Year) School
of Nursing

Before enrolling in your present
of nursing or type of program?

1) Enrolled in this (2) Considered (3) Did not (4) Was riot
program it Consider it familiar with

t

Program

(2)

(5

(4) (5)

ool of nursing, did you consider any other school

77.Nursing Program at
a Hospital School
of Nursing

7 .Nursing program at
a College of Applied
Arts & Technology (1)

79.Nursing Program at
a Regional School of

Nursing

80.Nur ing Program at
a University School
of Nursing.

81.Nursing Program at
an Independent

(2 year) School, of
Nursing (1)

12

(2)

(2)

(3) (4)
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What led you not to enroll in the various
How important were the following reasons?

ypes of schools of nursing?

Reasons for not
enrolling in
other type(s)
of r

(1) I never (2)It did not It was (4) It was
thought 'of apply to my not too moderately

this choosing a important important
school

5) It was
very

important

82. Setting and
atmosphere

Rules and
regulations (in-
cluding residence
requirements etc.

84. High academic
standards

85. Low academic
standards

86. Clinical facilities

87. Too m ch clinical
practice

88.Too little clinical
practice

89. The philosophy. of
the program
generally

90. Did not, have quail-
,

fications

91. Did not have.money.'

92. Applied too late

9 Thu program wa nc
easily available

94. hack of broad and /or
liberal program

95. Length of proumn,

96. Preparation of
teachers

Reputatiol of son ol

98. I was not accepted

99. Other

( 1)

(2) (3) (4)

(14) (5)

(2) (4) (5)

(14) (5)

(4) (5)

(2) (4)

(2) (4) (5)

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(2) (4) 5)

(2) (4) (5)

(2) (4) (5)

(2) (4) (5)

2) (4) (5)

(2) (4) (5)

(2) () (5)
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When did you first learn of the existent of the institution which is the setting
for your school of nursing?

You learned of. it during:

100. (1) Grade School (2) High School At end of High Schoo] (4

When did you first learn of the nursing program at this institution

You learned of it
101. 1) At about the same time as you learned of the institution

2) A short time later
3) Much later-

When;did you specifically decide to enroll in your school of nursing?

You decided to enroll in it

102. (1)In grade school () In high school (3)A

A: er High
chool

end of high school 4) After high
School

hrlw long after you decided to become a nurse did you make thss decision to en I

Your school of nursing?

It was:.

103. (l)At about the s (2) A short time later Much later.

Why did you choose to enroll in your school of nursing

Reasons or enrolling
in my school of nursing

(1) I never
thought

this

2) It did (3) It was
not apply not too

im-ortant

(4) It was
moderately
ilnportant

(5) It was
very

.important_

104.Sctting and
atmosphere (i) (4) .(5)

105.Rules and regu-
lations including
residence require-
ments, etc. (2) (4) (5)

106.High academic
standards (1) (2) (4) (5)

107.Low academic
standards (1) (2) (4) (5)

108. Clinical facilities (1) (2) (5)



Reasons for enrolling
in my school of nursing

(1) I never
thought of

this

(2)It did t was
not not too

a im ortant

4) it was
moderately
im--ortant

(5) It was
very

important

109.Too much clinical
praeffE6---

110.Too little clinical
practice

(2)

(2)

(14)

(II.) (5)

111.The philosophy of
the program
generally (1) (2) (4) (5)

112.1 did not have the
qualifications for
other schools (1) (4)

113.1 not have the
atone, for other
schools (1) (4)

114.1 applied too late
to other schools (1) (4) (5)

115. Broad and for liberal

program (4) (5)

116.Length of program (4) (5)

117.Preparation of
teachers (4)

113. Reputation of school (1) (2) (4)

119.1 was not accepted
at other schools (1) (2) (4) (5)

120.Other (1) (2) (4) (5)

15



Who advised you concerning (for or against) the ma.. ng progIam at your chool
of nursing?

Person giving
advice for

Advice

(2) for,with limitations against
Advice
Given

121. Parents (1) (2) (3) (4)

122. Synlingn (1) (2) (3) (4)

123. Other relatives (1) (3) (4)

124. Friends 1) (3) (4)

125. Doctor(s) other than
friends or relatives (1) 3) (4)

126. Nurse(s) other than
friends or relatives (1) (2) (4)

127. Teacher (1) (2) 4)

128. Guidance Counselor (1) (2)

129. Speaker at career
session (1) (2) (4)

130. Other (1) (2) (4)

Reasons advisors gave against your school of nursing or type of sing program

Reasons against enrolling
at ur school of n i

131. Favored other type of program

132. Against length of your program

133. Program not recognized enough

L34. Too difficult

135. Too expensive

136. Too much practice

137. Too little practice

138. No explanation given

139. Other

1 True 2 False

(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)

Had you usually requested advice, about your school of nursing, when it was given?

140. (1) Ye (2) No.

16



NURSING S ECTIO/ IVVENTORY

The Nursing Selection Inventory consists of two parts. On
the first, thelf7ImageCharaceeistics_Scsle, the respondents were
asked to 'rate:theMselves on a series of personal characteristics in
order to'proVide a measure of strength of Self-Image, On the second,
the Characteristics of the Nursin& Profession Scale the respondents
selected from a list of statements those they felt actually described
nursing and then rated their importance in the process of choosing to
become a nurse. The respondents, in this way, described themselves
and the nursing profession within set limits and in terms that allowed
comparison and contrast between-the groupS'participating in this study.

Part A Self-Image Characteristics Scale

I Develo eat and Validation

This scale consisted of a series of thirteen self-descriptive
items contained within four dimensions, - Organizational, Interpersonal
Competence, Self-Confidence and Self-Discipline. While these dimensions
were adopted from Dr. Robson's work on recruitment to the nursing
profession, the items themselves were modified and revalidated (Robson,
p. 226), as in correspondence he indicated further validation would be
of value-

The final set of items used in this study were developed
from Robson's original list (Robson, p. 171), the nursing literature
and from statements made by the students concerning nursing. Twenty-two
statements were developed representing the four dimensions. These were
submitted to three judges (two nurse researchers, one logician) for
-validation. Six items were rejected on the grounds of ambiguity,
vagueness or inappropriateness, and four were modified.- The remaining
sixteen items were then submitted to a group of eleven nurses for
dimension validation. Thirteen of the sixteen items were then retained.
An item wrs rejected if it was not judged to follow the correct
dimension by seven of the eleven judges.

The judges were given the items typed on separate cards. They
were asked to sort these into the four categories using the following
instructions.

Instructions

This envelope contains a set of 16 items and four envelopes. Each
of the envelopes is labelled to represent the four dimensions of
this instrument. The instrument itself is concerned with the
"Self-Image" characteristics of the student nurse. The dimensions
are:

A - Organizational Competence

B - Interpersonal Competence

C Self-Confidence

D - Self-Discipline
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Please read the items and sort them into the fourfour.dimensions by
placing each item in the appropriate envelope. e.turn the four

_smaller envelopes. to the large one.

The following is a table of items judged correctly by the judges:

SELF-IANGE CHARACTERISTIC

No of Judges and Items

Organizational B. Interpersonal C. Self-
Competence Competence Condonce

D. Self-
Discipline

Item No. of
Judges

Item No. of
Judges

Item 110. of No. of
Judges

5 9 1 7 2 7 7

6 9 4 9 3 7. 11 9

12 8 10 9 7 13

8 7

The following are the final list of items retained (by dimension

Dimension:

_Or-anizat ional Competence:

Interpersonal Competence:

Self-Con idance:

Self - Discipline:

18

Items

(5) I am someone' who always has
her way of doing things, -
well-organized.

I am able to accomplish easily
the kind of complex work which
requires the interrelation of
many details.

(1) I am at ease when meeting
Strangers.

(10) I am able to get along well
with most people.

(2) I am very feminine.

(3) I am very talented.

(9) I am a person who can control
her emotions in upsetting_

situations.

13) I am able to mace a steady
schedule and at ck to it.



The scale was administered in the form of a questionnaire
completed on IBM cards. The respondent was instructed to regard each
item as possibly descriptive of self and to indicate on a four point
scale (ranging from "not at all!' to "very') how well each statement
described her as an individual. A wean score of each dimension, as
well as a mean composite over all four dimensions, was computed for
each of tLa fol.,J. groups of respondents participating in the project.
Tests of sigtitlicance of difference of means and analysis of variance
were performed ,0:71 the data.

estions Asked:

A. Self -Imaze:

1. What is the "self-image" of the girl recruited into four
different types of nursing programs (2 hospital, 1 autonomous
and Ryerson), in terms of characteristics important in being
a nurse: organizational and interpersonal competence, self -:.
confidence and self-discipline?

How well developed generally is "self-image in the four groups
(how high a total rating do the students give themselves)?

Bow different arc the groups in terms of the four character-
istics defined here as "self-image?

fession Characteristi

The second part of the Nursing_Selection Inventory asks the
question: What are the characteristics that the respondents believe
are essentially descriptive of the nursing profession? Which of these
do they feel were important enough to attract them toward a career in
nursing? The Inventory is composed of twenty-four statements descriptive
of nursing. These are grouped into four dimensions, Intrinsic and
Extrinsic Self-Bonefitting, Family and Society Denefitting, developed
from work done by Dr. Robson (Robson, p. 224). Some sample items by

dimension are as follows:

Sample _Items

Dimension I: Society Benefitting

22. Nursing is an occupation which is very useful to society in goner_
and in which I can directly benefit my folic man.

Nursing is an occupation in which I can help people who. are faced
with human problems or suffering.
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Dimension Its Family -2-mefitting

16. Nursing is an occupation in which I will learn things v hieh will
Make me a better wife and mother.

21 ng is an occupation in which I can always be sure
a Job if I need to provide money for my future family.

ng

Dimension I Intrinsic Self-Benefitting

25. Nursing is an occupation which will call upon me to use my.intelli-
gonce and judgment.

23. Nursing is an occupation for which I have special abilities and
aptitudes where I can develop and excel.

Dimension. IV Extrinsic Self-Benefittins

24_. Nursing is an occupation which will allow
stable, secure future.

o look forward to a

17. Nursing is an occupation in which I can travel and work in exciting
places.

Robson worked on a.nd constructed an "intrinsic-sxtrinsie
value scale. However, his thrle dimensions (see page 224) seem to
overlap somewhat and did not seem to be as productive as possible in
the analysis of data. He stated them as follows:

society benefitting, family benefitting and self-benefi ins
self-p1.2asure

2. security vs. self-fulfillment valu

3. -high vs. low intrinsic values.

"Self-fulfillment" was equated with intrinsic and "creativity" was
equated-With intrinsic while "self-pleasure" was equated with extrin ie
and "security,:' with extrinsic.

For the instrument used here, these dimensions were modified',
redefined and restated as follows: (see total list of items in
Questionnaire)

Nursing Profession Characteristics
Items as Included in Dimensions

Dimension Items Included

A. Intrisnic.Self-Benefitting 14, 19, 23, 25, 27, 30*
B. Extrinsic SelfBenefitting 17, 20, 245 28, 31, 35
C. Family Benefitting 16, 21, 26, 34, 32, 37ILson518, 22, 29, 33, 36

*Item numbers are the numbers used on attached questionnaire
(see end of section).
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"Intrinsic self-be _ itting" here relates to self-fulfill

or to ereativity. The 'extrinsic self-benefittine characteristics

relate to self-pleasure or to security. 'Family benefitting" relates

to present of future family. "Society benefitting" is both specific

dta general:'

The items- included some from Robson's original list
pp. 166-131, Appendix A), some from the nursing literature Ind some

'free' statements made'6y students concerning nursing.

Sixty-two statements were developed representing the four

dimensions. These first were submitted to three judges (2-nurse
researchers, 1 logician). Twenty-one items were rejected on the grounds
of ambiguity, vagueness or inappropriateness. Fifteen items were modified

slightly. The remaining forty-throe items were then submitted to a
group of cloven nursing experts for dimension validation. Twenty-four

of the 43 items were retained. An item was rejected if it was not
judged to fall in the correct dimension by at least eight of the eleven

judges. The judges were given the items typed on separate cards and they
were asked to sort these into four categories using the following

instructions:

This envelope contains a set of 24 items and f our envelOpes.
These four envelopes are labelled to represent the four
dimensions of this instrument. The instrument itself is
concerned with characteristics of the nursing prof66Aoa
as the prospective atudent sees it and how these characteristics

motivate her to select nursing as a career. The diffiensions

represent (here we listed the four dimensions). Please read

the items and sort them into 1our dimensions by placing' each
item into the appropriate envelope. There is not necessarily.

the same number of items in each dimension. When you are

finished sorting the items, return the four smaller envelopes
into the larger one.

Below is a:diagram in terms of the items as judged appropriate by the

judges:

Nursing profession Characteristic and Item (judging item correctly)

A. Intrinsic Self-
Benefitting

B., Extrinsic Self-
Benefittin,-

C. Family
Benefitting

D. Society
Benefitting

Item
No.

Judges Item
No.

Judges _t cum

No.

Jdges Item
No.

Judges

14 8 17 9 16 8 15 9

19 9 20 8 21 9 18 8

23 8 24 8 26 9 22 9

2 5 9 28 9 34 8 29 9

27 9 31 8 32 9 33 9

30 8 35 9 37 8 36 8
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NURSING SELECTION 1NNENTORY

A Self-Image Characteristic

Please describe, in terms of the statements which follo ,

you are just now.
he kinds of persoli

criptive s ements

(1)Very ()Fairly

much iE his 1'
yoll?

(3) Not (4)Not
very at all

1. I am at ease when meeting strangers . (1) (3) (4)

2. i am very feminine. (1) (3) (4)

am very intelligent.

am someone to whom others frequently look
for help and advice.

(1)

(1)

(2)

(2)

(3)

(3)

(1+)

(4)

5. I am someone who always has her way_ of doing
things well organized. (2)

(14)

I am able to accomplish easily the kind of
complex work which requires the inteT-relation
of many details.

(4)

I am able to do many things well. (2) (4)

B. exceptionally efficient person. ) (4)

9. I am a person who can control her emotions in
unsetting situations. (1) (4)

10. I am able to get along well with most people. (1) (2) (4)

I. I am a person who readily puts pleasure off until
later if work is called for now. ) (2)

12. I am able, even when I have made definite plans,
to fit-in the unexpected without becoming upset
or flustered.

(1) (2)
(1+)

13. I am able to make a study schedule and stick to it. (1) (2) (4)
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B

Nursing Profession Characteristics

The following statements may or may not truly describe the nursing profession
and may or may not have been important to you in choosing to become a nurse.
We would like to know if you ,see these statements as describing nursing, and,
if You do, which of them were important to you in choosing to become a nurse.

-S
This is It is a characteristic Its

not importance to me in choosing_
character- to become a nurse was:

Statements describing nursing istic of (2)Very (3) (4)Not (5)Not
nursing import- Fairly very at all

ant, import- import- import-
ant ant ant

14. Nursing is. an occupation which may
have irregular hours and routines
but has a lot of scope and respons-
ibility.

15. Nursing is an occupation inwhich I
can help people who are faced with
human problems or suffering.

16. Nursing is an occupation in which
I will learn things which will make
me a better wife and mother.

17. Nursing is an occupation in which
I can travel and work in exciting
places.

18. Nursing is an occupation in which I
can help children or adults to be
good human beings.

19. Nursing i
permit me

an occupation which will
o be creative and original.

20. Nursing is an occupation which may
have little responsibility but has
regular hours or routines.

21. Nursing is an occupation in which I
can always.be sure of finding aljob
if I need to provide money for my
future family.

22. Nursing is an occupation which is
very useful to society in general and
in which can directly_ benefit my
fellow man.

23. Nursing is an occupation for which I
have special abilities and aptitudes
Where I can develop and excel.

(1) (2)
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(2)

(2)

(4) (5)

(4) (5)

(4)

(4) (5)

(4) (5)

(4) (5)

(4)

(4) (5)

(4)

(5)



Statements describing nur

24. Nursing is an occupation which
will allow me to look forward to
a stable secure future.

25. Nursing,is an occupation which
will call upon me to use my
intelligence and judgment.

26. Nursing is an occupation which
will prepare me to take care of
my family in time of crises.

27. Nursing is an occupation which will
allow me to express my sympathetic
nature.

28. Nursing an occupation which will
provide me with an income and enough
free time to do what I wish and to
to where I wish.

29. Nursing is an occupation whibh helps
all levels of society in times of
trouble.

30. Nursing is an occupation which
challenging and stiplulating.

21. Nursing is an occupation where I can
work in a variety of situations, so
that I can move whenever something
doesn't please me.

32. Nursing is an occupation which will
prepare me to care for my parents or
family if they are sick or old,

33. Nursing is an occupation in which I
will help protect the community as
well as assisting after difficulties
arise.

34. Nursing is an occupation in which I

will learn about people so that I wil
be better able to understand my husband
and family.

1 This is It is a characteristic. Its
not a importance to me in choosing

character- to become a nurse was:
istic of ()Very (3) (4)Not (5) Not
nursing import- Fairly very at all

ant import- import- import-
ant ant ant

(1) (4) (5)

(2) I
(5)

(5)

(3) (4) (5)

(2) (4) (5)

(2) (4) (5)

(4)

(4)

(1) (2)

if

(4) (5)

(2) (4) (5)
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Statements describing n :%ing

lThis is
not a

character-
istic of (2)Very
nursing import-

ant

It a characteristic. Its
importance to me in choos-
ing to become a nurse was:

(4)Not (5) Not
Fairly very at all
import- import- import-
ant

35. Nursing is an occupation which
pays better than other jobs with
a similar length of preparation. (2) (Li) (5)

36. Nursing an occupation in which
I will be able to make the world
just alittle bit better. (2) (4)

37. Nursing is an occupation in which
I will work with children which
will be helpful in raising my own
children. (4) (5)
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your opinion:

Do you agree or disagree with the following statements?`

38. In the final analysis, parents generally turn out

g:
Disagree

to be right about things. (1) (2)

39. No weakness or difficulty can hold us back if we have
enough will power. (1) (2)

40. Human passion causes most of the evil in the world. (1) (2)

41. i have been quite independent and free from family rule. (1) (2)

42. No man of character would ask his fiancee to have sexual
intercourse with him before marriage. (2)

43. I dislike women who disregard the usual social or moral
conventions.

44. What youth needs most is strict discipline, rugged determination
and the will to work and fight for family and country.

45. A person who lets himself get tricked has no one to blame but
himself.

46. The surest way to a peaceful wcrl,c is to improve people's orals.

47. Most of our social .problems could be solved if we would somehow
get rid of the immoral, crooked and feebleminded people.

48. We should respect the work of our forefathers and not think that
we know better than they did,

49. Most people don't realize how much of our Lives are controlled
by plots hatched in secret places.

(2)

(2)

(2)

(2)



EXPECTATIONS A IENC E IN

The Ex-ectationsand Ex eriences in Nursinq:uestionnaire was
composed of two parts. The first dealt with the anticipation of experi-
ences as a student, the second with those following graduation from a
nursing program.

Part A ectations as a Student Nurse

I Development and Validation

In this part of the instrument, respondents were presented
with a list of thirty-five possible aspects or experiences of life as
a student nurse. These were compiled from statements made by approximately
100 students and young graduate nurses on an open-ended questionnaire
which asked:

In terms of the years) you have spent (or will spend) as a student
in a nursing program, what situations or experiences have you found
(or do you expect) to be most:

interesting lasting
frustrating confusing
rewarding unpleasant
frightening challenging
pleasant beneficial
difficult important

A rough content analysis was done using two judges - nurse
experts - and specific examples or aspects of student life were
extracted from the data. The examples generated a set of headings or
loosely-defined categories. The examples were used as items for the
instrument in this original form or modified, until three judges,
judging indevndently, agreed on the categorization of the examples
or items (35 items). These final headings (with sanple item or aspects)
were:

(

the student herself (items 1-5)
iten: The freedon and responsibility of bein- on your own.

the school of nursing (items 6-13)
Item: Exams/studies/assignments.

the process of becoming a nurse (items 14-17)
Item: Mastering nursing procedures and techniques.

(4) the giving of nursing care -us 18-25)
Item: Caring for patients who have a terminal

chronic illness.
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specific types of nursinF, (items 26-31)
Item: Psychiatric nursinc:.

(6) the setting in which nursing care is given (items 32-
Item: Relationship with hospital or agency staff.

The final form of the questionnaire consisted of thirty-five
items answered on IBA cards. The respondents were presented with tiv_,

items and indicated either they expected that it would

(a) not be an aspect of life as a student nurse, or

(b) be at

1 positive
somewhat positive.
somewhat negative

4) negative

aspect of life as a. student nurse.

The proportion of response per category was calculated for each
group participating in the study, for each item and over the set of item
grouped under each of the six headings. Tests of significance of difference

of proportion were applied to the data.

II Questions Asked

1. What does the student expect of "life" as a student nurse?

What is she looking forward to? What doe
negative feeling?'

feelings well formed?

anticipate with

o these feelings differ in' strength or direction from dimension
o dimension within the same group?

5. Do these feelings differ in strength or direction from dimension
to, dimnsion between groups?

Part B - Expectations Following Graduation

In this part of the instruent the proposition was put to the
respondents that there was approxi-ately forty years following graduation
when they could be part of the work force. Concerning this period they
were asked of their expected participation; :Aarried or single, the

positions they expected to be able to obtain and the salary range they
would expect to obtain.



An open-ended questionnaire, containing these questions, was
given to approximately one-hundred students and young graduates.
rough content analysis was done on the responses by two judges. As the

data collected proved to be incomplete, in unirr, it as the basis for the

final questionnaire special attention was paid to expanding and making

the questions more specific and inclusive. The response to one question
concerning adopting new or different careers was deleted in that less
than 2 per cent of the pre-test respondents included it among their
expectations for the future.

The final for of the questionnaire ,Jhich was answered on IBM

cards consisted of-four -main questions broken down into twenty-five

specific items including: specific age groupings (i.e. early twenties)
for participation in the profession if married or single, specific

positions one might obtain, with or without additional' preparation and

receiving certain classes of financial remuneration (i.e. team leader,

director of nursing, etc.)

The proportion of response was calculated, for each of the
four groups participating in the study, per category of response (i.e.

"Full-time participation", "part-tiLle participation", etc.) and tests
of significance of difference of proportion were calculated on the

data.

gili!!tions Asked:

1. If not married What is the extent of anticipated participation
if Llarried) in the nursing profession?

2. What level of nursing position is ,anticipated - in terms of

preparation and background?

What salary rn ngu is expected on obtaining various positions

in nursing?



EXPECTATIONS AND EXPERIENCES IN NURSING
-STIONNAIRE

Part I-Expectations as a St dent Nurse

As you are 1HELLD111.2.-g as a student in a nursing programs, you have

many expectations concerning nursing. The following are a list of aspects

or experiences compiled from the statements of other students and young

graduates. Some were described by them in positive terms (i.e. interesting,

rewarding, pleasant, lasting, challenging, beneficial, or important); others

on the other hand, were described in negative terms (i.e. frustrating, frighten-

ing, difficult, confusing, or unpleasant)

What are your expectations concernin these aSpec of nursing?

Or,-do you not ex -ect these to be aspects of nursing as a studen

in your school?



Feelings about aspects of life as a student nurse in your school of nursing.

Experiences 1) not an
(or aspects of aspect
life)as a student nurse

1. Freedom and
responsibility of
being on your own

2. Being responsible
financially for your
education

3. Being held responsi-
ble for mistakes (1)

4. A sense of accomplish-
ment at time of gradu-
ation

5. New friendships

6. Being taken as an
example of your school
or defending your
school's reputation

Exam studies assi n-
ments

.. Nursing theory

9. Student relationships
and activities

10. Living accomodations

11. Relationship with
faculty

Your school's type of
nursing education
program

13. Level of academic
achievement

14. The whole provess of
becoming a nurse

15. Level of nursing
standards achieved.

Having nursing evalu-
-.tions done

(2) positive (3) somewhat (4) somewhat (5)negative
_

aspect positive negative aspect
aspect. p.sect

(2)

(2)

(1) (2)

(1) (2)

(1) 2)

(1)

(1)

(2)

(1)

(1)

(1) (2)

(1) (2)

(2)
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(3)

(3)

(3)

(3)

(3)

(4) (5)

(4) (5)

4) (5)

(5)

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(4)

(4)

(4) (5)

(4) (5)

(4) (5)



Experience
aspects of life
as a student nurse

1) not an
aspect

17. Masteringnursing.- (1)

procedures and
techniques

13. Developing relation- (1)

ships with patients

19. Amount of patient
contact (1)

20. Work experience
with patients n ©t
supervised by scho
staff(i.e.summer
work as a Nursing
Assistant or Aid)

21. Working with
patients in the
hospital or other
agencies

22. Seeing patients
improve

Caring for patients
who have difficulty
in communicating

24.Caring for patients
who have terminal
or chronic, illness (1) ,

(1)

(1)

positive
aspect

25. Caring for patients
who are dying

26. OR or surgical
nursing

27. Medical nil Lng

28. ORS nursing
including`births) (1)

(1)

(1)

(1)

29. Pediatric nursing
(including `the

nursery) (1)

30..Psychiatric nursing (1)

) somewhat somewha
positive negative

5 negative

aspect
a ect- as ect

-(2)

(2)

(4)

(4)

(5)

(5)

(3) (4)

(2) (4) (5)

(2) (4)

(a) (3) (4) (5)

(2) (4) (5)

(2) (3) (41, (5) .

( ) (3) (4) (5)

(2) (3) (4) (5)

(2) (3) (4) (5)

(2) (3) (4) (5)

(2) (14) (5)

(2) (4) <5)
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Experiences not an aspect (2)positive (3)somewhat 4) somewhat (5)negative
aspects of life) aspect positive negative aspect
as a student nurse aspect as ect

31.Public health
nursing

32. Relationship
with hospital
and agency staff

33.Number and type of
clinical facilitie
used

34. Travel time to and
from clinical
facilities.

35. Tasks not immedia
related to patient
care assigned by
hospital staff

ely

(1)

(2)
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II-Expectations Following Graduation

Following graduation, there is a period of approximately forty years when.you may
be part-of-the work-force.--in thinking of es-Tears betWIen-graduation and possible
retirement-

To what extent do you expect participate in the nursing fusion if you
sa.nn single?

Years after
graduation

Full-time (2)part -time 3)No active (4)No connection or
participation participation participation interest in the

nursin rofessi n

36.Early twenties (1)

37.Late twenties
early thirties

38.Late thirties
and forties

39.Fifties and
early sixties

i)

)

(2)

(2)

(4)

(4)

(4)

(4)

,To what extent do _you expect to participate in the nursing profession if you marry?

Years after
graduation

40.Farly twenties

41.Late twenties
and early thirties

42.Late thirties
and forties

43.Fifties and
early sixties

Partici ation

(3)No
active

(4)No connection
or interest in
the nursing
rofes sion

5) I do not
intend to
marry

1)Full-
time

2 Part-
time

1

(2)

(2)

(2)

(2)

(3)

(3)

(14)

(4)

(4)

(4)

(5)

(5)

(5)
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What position(s) do you expect to be able to obtain, after a reasonable amount
of experience and working full time, as a graduate from your school of nursing?

Positions

44. Team leader

45.Assistant head
nurse

46.1-Iead nurse

47.Supervi or

48.Director of
nursing service

49.Public health
nurse

50.Public health
supervisor

51.Publjc health
director

52.Instractor

53.Professor in a
university schoo
of nursing

54.10irector of a

school of nursi
or department of
nursing educatio

(1 )Yes,but

only with
further
university
preparation

1)

1

1)

55.Director of nursing
in a hospital (1)

(2)Yes,with
further
clinical or
technical nurs-
ing specialty

education

(3)Yes, simply
as a graduate
from my school
of nursing

(4) No, not as
a graduate from
my school of
nursing

(2)

2) (4)

(2) (4)

(4)

(4)

(2) (4)

(2)
(4)

(2) (4)

(2) (4)

(2)

(2)

What salary range do you expect to attain (1f working full time)as:

Positions )Top Canadian
salary range

(4)

(4)

Ipper-niddle
CanaLLs% salary

)Lower-middle
Canadian salary

an 3 e

4)Lower-
Canadian salary

-e

5 a nurse

57.Head nurse

58.Director of
nursing

59.Instructor
60.Director of a

School or dept.

of nursing

(1) (2)

(1) (2)

( )
(2)
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ACTIVITIES OF STUDENTS

I Development and Validation of Instrument

The development of the Activities Questionnaire was prompted

by two main goals. First, and most important, wasito provide a response
to the mass of nursing literature, conferences and research which asked
questions and/or gave answers concerning the activities and interests
of nursing students in an educational setting.

Such writings have frequently suggested that the relocation
of schools of nursing provide the student with advantages which extend
even beyond that of study in an academic milieu. It is hypothesized

that the nursing student in such a setting will interact with many
other students of diverse interests; she will participate in a variety
of organizations and activities; she will not only learn to nurse but
will also grow and develop in an enriched and enriching environment.
To test this hypothesis information had to be obtained on a variety of
topics. Do the activities and interests of students in an educational
setting differ from those of the "traditional school" student? Do the

students in such a setting "take advantage" of the more varied facilities?
Do their activities and interests reflect an integration with the rest
of the student body and participation in community affairs? Is there

actually a pattern of isolation to be found Among any group of student
nurses - whatever their background?

A second though more minor goal in developing the Activities
Questionnaire was an attempt to parallel, though not directly replicate
work done by others which is. closely related to other parts of this study.
The School Life Questionnaire (see Chapter 5 of text for a discussion of
results and the appendix for development and validation) was modified
from work done by Pace and Stern with the Environmental Press Instrument
(see bibliography in text for references). Face and Stern complemented
this with data collected through the SternActivitiesindek (see biblio-
graphy in text for reference). The forMer instrument as developed and
modified for use in this project examines the approaches to life and
work which the student feels are influencing her in her school, the
latter as they used it, complements the former and inquires into what
the student likes or does not like to do. The list of items in their
Activities Index reflects more of an emphasis on an "inner directed"
concept of activity than seemed appropriate in achieving the primary
goals guiding the development of our Activities Questionnaire. Our

instrument is directed, rather, toward the OolleCtionf data concerning
the actual and existing activities and friendship patterns of the
respondents. It does, however, in the final analysis allow the building
of a composite picture of an educational institution from data concerning
both the influences the students "feel" and the actual behaviour in which
they engage.

The Activities Questionnaire which was designed for the collection
of data concerning the activities and friendship patterns of the respon-
dents, allowed comparison and contrast not only across the four schools
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of nursing, Ryerson and Schools s, and C, but also between respondents
on two levels of development at each school (as beginning and :as gradu-

ating students). Specific questions evolved from the three general

questi:,ns: 1) Who are the friends of the student nurses at the four
schools of nursing included in this study? Do they differ and how?
2) What activities did the student participate in as students and where
do their interests lie? (3) How do these students allot their time
among their friends and/or activities, at and away from their school

of nursing? Attempting to be both inclusive and exhaustive, and using
these original questions not as strict, separable dimensibts but as
overlapping areas of interest, a detailed open-ended questionnaire was

developed.

As a pry test, the open - ended questionnaire was-- adtiinisterod

to two groups of university nursing students and a group Of Ryerson

students. A rough content analysis was done of the responses by three
judges to test for exhaustiveness and inclusiveness as wdll as clarity
of the questions. The content analysis was then used as-a basis for
improving and modifying the individual questions within the instrument
and for developing a set of categories which could include-the data
provided by the answers to the questions. These categoriLis were than
used to transform the instrument into multipl4choice form, which
allowed the respondents to answer the questions on IB1.1eards. This form

of the instrument was again examined by two judges for elarity-afid was
then pro-tested on six university nursing students for ambiguity and/or

vagueness. Several sli::ht modifications were made and-:the final form
of the instrument containing one hundred and four items was prepared.

II gyestions p7Ged ThELREAJEnDLIL

Specific Questions by Itet. of lnstrur

1. Friendship Patterns

Item
Number

What is the student's friendship pattern?,. where

are friends, boy friends, etc., recruited from?)
How large does the student sea her friendship group to

be?
Is the heterosexual group closely related to the 'school"

9-17 b. What an: the student's friends doing at present (i.e.
what occupation)?
are friends nurses?

18-25 c. What is the basis of these friendships? wha

common interest or activity?)

26-34 c. What is the allotment of time among friends? how

much time with what type of friend?)
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Activit s Pattern at School

Item'
Number

35 -47 a. (at school)
What activities does the student participate in at school?
What clubs does she belong to '(at school)?
To which would she belong if they were available?
flow `important are these to her?

48-53 b. What are the reasons or why do the students participate
in such activities?
Is it for enjoyment?
Is it for advancement?



ACTIVITIES QUESTIONNAIRE

A How many students (other than those in the nursing course ) do you know by name?

1. (1) less than 5 (2) 5-10 (3) 11-25 (4) 26-100 (5) More than 100

How many of these students do you consider to be friends?

2. (1) less than 5 (2) 5-10 (3) 11-25 (4) 26-100 ( ) More than 100

If you are married did you meet your husband at, or through a school function?

3 (1) Yes (2) (3) Does not apply

Was he affiliated with your school at the

4 (1) Yes (2) No (3) Does not apply

Were you?

5. (1) Yes (3) Does not apply

If you are not married, whom do you usually date?

6. (1) I am married
(2) Students affiliated with or enrolled in your chool

(3) Other students
(4) Men who work
(5) Any of the above
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7. From the five diagrams dram below, choose the one which is most representative of yc
and your group of friend. That is to say, with whom do you usually spend your times

L)

ursing
Students

From Your
School

People
pm Outside

Your School

Nursing
Students

From Your
School

Non-Nursing
Students

From Your
School

Nursing
Students

From Your
School

People
From Outside
Your School

ursing Students
From Your

School

Non-Nursing
Students

From Your
School

People
From Outside
Your School

8. None of the above patte seem to apply to you.

rue (2) False
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13

Please indicate what Your three best friends are doing at present:

9. Nursing student at-my school

1Q._Student in _other.. coure at my_
school or institution

11. Student at teacher or other
technical college

12. Nursing student at other school
of nursing

13, University student

14. Working as a nurse

15. Working at other job or occupation

16. Married and not working

17. other

Please indicate what you consider to be the
you share with each of these friends.

18. Residence life or roommate

n t important activity or interest

19. Work and leisure (Nursing)

20, CoMpanionship, discussion62 school
life 4nd.actiyifies

21. Sports

22. Social activities

23. Dating

24. Special interests (i.e. art, music,
politics, religion, reading groups) (1) ( ) '(4)

25. Other (1) (2): (4)

Important Activityshatud with:
Sedbno ThoTi, None of

Friend Frien Friend = y Friends

(1) (2), (4)

(1) (2) (4)

(1) (2) (4)

(1) (2) (4)

(1) (2) (4)

(1) (2) (4)
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please indicate how much of your free 'time (i.e. time'outside classes, clinical
work or study 4p spent with. each of these friends.

My friend (or friends)
who is (are) a:

1 None Free Time
3 best (2)Almost (3)A large (4)A amall (5)Only an

friends are all part part occasional
doin this art

26.Nursing student at my
school

27.Student in other course
at my school or insti-
tution

.400.

28.Student at teacher or

other technical college (1)

29.Nurbing student at other
school of nursing

30.Unive -'ty student

31.Working as a Nurse

32.Working in other job or
occupation

33.Mhrriedand not working

34.0ther

(4)

(2) (4)

(2) (14)

(2) (4)

(2) (11)

(2) (4)

(2) (14)

(2) (4)

(2) (4)

(5)

(5)

5

(5

(5)

(5)

(5)

(5)

(5)

Which of the following formal clubs or activities and informal activities are
part of your life at your school or institution? How important are these
activities to you?

35.Nursing Association
or government

36.Student government

37. Student .-Faculty or s ud)ent-

admdPistration commi ttee

38.Social clubs .e.sororitie
etc.)

1 I do not 2 I would I do belong and is

belong or belong if
participate it were avail-

able

_(4)Fair .

impor ant
of too;

(2)

(2)

42

(3) (4)
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39.Mhsical or cultural

1 I do not
belong or

participate

I would
belong if it
were available

groups' or clubs (1) (2)

40.Sp ecial interest clubs
(i.e. cemera,outings,
etc.)

41.Philanthropic clubs and
organizations, i.e.blood
drives,charities, etc.) (1) (2)

42.Sport clubs or teams (1) (2)

43.Informal sports obser-
vation or participation (2)

44.Cultural and aesthetic
events (i.e. lectures,
plays, etc.) (2)

45.Student center(discassions,
interactions (2)

46.Reading and discussions (1) (2)

47.0ther (1) (2)

I do not belong and it
(3)Very

(3)

(3)

s:
(4)Fairly (5)Not

too

ortan

(4)

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(4)

(4) (5)

(4) (5)

(4) (5)

Why do you participate in the activitias_you mentioned above?

Reason for
Participation

Of the organizations or ac
above this

(1)Has nothing (2)Is sometimes
to do with my true of my

Ttivitic activities

entioned

(3)Is often (4)Is always
true of my true of my
aotivitia s activities

48.1 enjoy the activity_
for itself (3) (4)

49.1 enjoy the interaction
with people (2) (4)

50.1t is beneficial to me
socially (1) (3) (4)

51.It is beneficial to me
intellectually (1) (4)

52.It is beneficial to my
studies (1)

(I;)

53.1t is beneficial to my
career (1) (2) (4)
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What organizations or activities do you participate in away from your school or
institution?

'1-Work part-time:
1) This S-does not apply'to me
2) As a nurse or nursing assistant
(3) in clerical or secretarial work
(4) In philanthropic 02. volunteer work
(5) Other

55. I work'because:
(1) This does not apply to me
(2) Of the experience-
3) I need the money
4) I like the job
5) For religious or humanitarian reasons

56. This work occupies:
(1) This does not apply to me
(2) A few hours a week
(3) Week-ends and holidays
(4) Summers

(5) Several hours daily

57. I belong to
(1) No club(s)

(2) Cne Club
k3) Two clubs
) Three clubs

(5) Four or more clubs

58. ,
-oWeVer,the Club or organization that is most Important to me
(1)None

) Social
(3) Political

(4) Cultural or aesthetic
(5) Other

59. Ibelong to this club because:
(1) This does not apply to me

1

2) I enjoy the activity or the interaction wi'1 people
3) I wish to learn or to gain experience
4) I wish to improve myself or benefit my career
5) for humanistic or religious reasons

60. These clubs take up:
1) This does not apply to me
2) Several hours daily
(3) Several hours a week
4) Several hours a month
5) Only occasional time here and there
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6l i-part nipate in athlOtics
(1) This does `not apply to me
(2) Occasionally for recreation and exercise.
3) Regularly for recreation and exercise
4) 16 aMatUrec6M-Petition

(5) In professional competition

62. These athletics take:
(1) This does not apply to me
(2) Several hours daily
(3) Several hours a week
(4) Several hours a month
(5) Only occasional time here and there

On the whole, how similar are the types of activities you participate in, aWay- fiom

your school (or institution) as compared to those at your school?

63. (1) Very similar (2) Somewhat similar (3) Not

What have been the changes in the pattern of activities and /or friendships since
You became a student nurse?

64. No change in friends (1)

65. Change in the type of friend (1) (2)

66. Fewer friends (1) (2)

67. Closer friends (1) (2)

68. More friends (1) (2)

69. Friends now limited to school of nursing (1) (2)

70. No change in activities () (2)

71 Activities limited to school of nursing (1)

72. More activities (1) (2)

73. Less activities (1) (2)

74. Different type of activities (1) (2)
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Divide your waking hours
for last week, Monday through
Friday, into proportion of
time $ ent on:_

75. Clinical and class work

76. Study

77. Organized activities
clubs, etc.)

78. General recreation and relax-
ation and life activities

Divide your waking hours for a t
weekend, Saturday and Sunday, into
the :roortion of time sent on:____

79, Study

80. Organized activities i.e.clubs
etc.

(eneral_ recreation and rea. t ion
and ,life activities

Divide the time spent on org-
ized activities into trio-

Organized at your school

83. Organized through your school but
taking place away from your school

84. Organized away from your school

Divide your free Line for the
average week (time not spent in
classes, study of clinical work)
into proportion of time spent on:_

85. Cultural and intellectual
activities

86. Social activities

87. Athletic activities
or spectator)

General. relaxati

(participati

TV)

None About 3 About
1/8 of 1/4 of

time time

About
1/2 of
time

(1) (2) (4)

(I) (2) (4)

(1) (2) (4)

(1) (2) (4)

(1) (2) (4)

(1) ( ) (4)

(1)

(1)

(1)

(1)

(1)

(1)

(1)

(2)

(2)

(2)

(3)

(4)

(4)

(4)

(4)

(4)

(4)

5 About
of time or
more



Consider the total amount of time 1 one 2 About 3 About 4 About 5 Abou
you spent with friends during the 1/8 of 1/4 of 1/2 of 3/4 or time
school week, Monday to Friday (not jtime time time of more
including class and clinical work).
Divide this time into the proportion
of time sent with

89. Friends from your school
generally

90. Friends fram,your.school s
nursing course:

91. Friends from outside your
school

if
Now consider the time spent with
friends on the average weekend,Sat-
urday and Sunday, (not including class
or clinical work). Divide this into
the proportion of time spent with:

92. Friends from your school
.generally

93. Friends from your school's
nursing course

94. Friends froth outside your school

0

(1) (2) (5)

(1) (2) (4) (5)

(1) (2) (4) (5)

(1) (2) (4)

(i) (2) (4) (5)

(1) (2) (4) (5)

Please indicate the actual number of hours you spend on your various activities for
the average week during the academic year.

1 Zero
Activit hours

95. Class hours

9. Clinical work 1)

97. Study (1)

98. A job (1)

99. Travel to and from school (1)

100. Travel to and from location o_f

school to permanent home (1)

101. Athletics (1)

102. Organized activities and clubs (1)

103. Social life and dates (1)

s,2'L(
104. General recreation and 1

as TV,movies,or discussion e

-(3Y-6-102 1-5
hours hours

(4)11-20

hours
(5)Above 20

hours

(2) (3) (4) (5)

(2) (3) (4) (5)

(3) (4) (5)

(3) (4) (5)

(3) (4) (5)

(3) (4) (5)

(4) (5)

(2) (4) (5)

(4) (5)

(2) (4) (5)



SCHOOL LIFE

I vele ment and Validation

When a student enrols at a school of nursing, she not only
participates'inplanned experiences designed to teach her how to nurse,
she is also subject to pressures in the school's environment, subtle or
overt, which emphasize different approaches to life. The curriculum
through its-planned experiences may indicate what she needs to know
about nursing her attitudes and her philosophy will help determine her
responses to life situations - including those she encounters as a nurse.

The _School112.15Lstionnaire asks two main questions. First-,

what specific "approach to life" do the students-feel is emphasized at
their particular institution? And second, what are the main sources Of
this emphasis? The instrument itself was suggested by-and later
developed through extensive modification and revalidation of the College
Characteristics Index (sce Pace and Stern) which was designed to examine
and measure the complex OnVirbnments of suchan educational setting.
The present instrument haS been adapted to make it more applicable to
a more specific educational setting - the school of-nursing (whether
set-in a hospital or An educational institution or operating independently).

Pace points out, in a complex educational institution,:
. . . there are many environments. Neither the characteristics of

the students (or student culture) nor the characteristics of faculty
and curricula, nor the characteristics of administrations provide by
themselves a sufficient base for describing the environment as a whole.
Few, if any, .institutions are so monolithic or so totally controlled
;hat all of their parts operate in complete harmony with each other.
The dynamics of the environment or the interaction between the major
-parts need to be considered." (Pace, ibid., If. 1).

Tho environment, as seen here, is repr _nted as an orthego-
matrix with pressures toward certain "outlooks" (i.e. direction of
emphasis of environment) along the horizontal axit and the sources of
such emphasis running down the vertical axis.

These dimensions (vertical and horizontal) are similar to but
modified from those developed by Pace. The main differences are:

1. the addition of 3 the Professional Community,
dimensions representing source of emphasis.

2. the modification of the directions of emphasis - particularly
with separation of the original Practical, Interpersonal status
into two dimensions

D. Technical, practical, occupational and
E. Interpersonal status-oriented

The first dimensional change was made because of the importance
of the professional community to any school of nursing, the second
because of the complex, compound nature of the original dimension and
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because of a wall to collect information specifically about the status
relationships within schools of nursing.

The items were obtainedend/or modified from those used on
the College Characteristics Index (Pace, ibid.) or were written
specifically for use in the School I4fiAlLeetionnaire. The velidation
process took place in two steps. First, three hundred and thirty-six
items were first presented to eight judges for validation into the
horizontal dimensions of the matrix (direction of emphasis) with the
following instructions.

Instructions,

We are working on an instrument which measures the pressures
within the environment of an educational and professional institution.
(In this specific case, one which is the setting of a school of
nursing.) The dimensions we are working with here, represent the
directions of emphasis, or the directions iu which the environment
of the institution pushes or presses the individuals attending the
institution. We would appreciate your help in validating items
in relation to these dimensions. These dimensions (or modes of
outlook individuals are pushed toward) are as follows:

i. Intellectual, cultural and humanistic

B. Humanitarian and group welfare

C. Independent, objective and scientific

D. lehnical, practical and occupational

E. Interpersonal, status- oriented

The items are written as descriptions of the institution, the
people there, ways of acting, etc. When the instrument is actually
administered, it will be up to the respondent to agree or disagree
with these descriptions' in light of his view of the institution.

As well as these instructions the brown envelope you were
given also contains:

1) a pack of "cards' (on which the items are typed)
2) a set of five labelled envelopes (there is one envelope

for each ef the abovementioned dimensions)

`Please rend the items carefully then sort them into the five
piles or dimensions. When you have completed the sorting to your
satisfaction (these piles are not necessarily equal), place each
ofthc five piles O'ein the appropriately labelled envelope.

. Only those items placed into the appropriate dimensions by
six of the eight judges were retained (see Item validation process
table). These were then submitted to a second panel of ten judges for
validation into the vertical dimensions of the matrix (source of
emphasis) with the following instructions:
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ITEM VALIDATION PR

No. of items pres-
ented to 8 Judges for
first step of vali-
dation procedure

FOR SCHOOL LIFE /TEHS

N. . of item
at : :er fir sr

valj da

and
Judges iba

retained
ep of

eedure
to 10

second step

Final number of
items retained
far use on
instrument

A 17 11 8
23 12 8

15 11 8
Iv 23 14 8

B I 25 11 8

II 19 14 8

III 22 16 8

IV 13 9 8

C I 12 10 8

23 12
III 18 11
IV 13 9

I 15 11 8
II 13 9 8

III 10 9 8

IV 14 11

E I 25 12

II 15 12
III 17 12
IV 13 11

Instructions

We are working on an instrument which measures the pressures
within the environment of an. educational institution. (In this
specific case, one which is the setting of a school of nursing.)
The dimensions we are working with represent the directions of
emphasis or the directions in which the environment of the insti-
tution4ushes the individuals attending the institution. Here we
are specifically interested in where the pressure comes from.
We would appreciate your help in validating items in relation
to these dimensions. These dimensions or directions from which
emphasis comes arc as follows:

1. Administrative Community (or Institutional Pressure)
- rules and protocols
- facilities
- overall features of the atmosphere or the institution
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2. Academic Community (or Faculty-Pressure)
characteristics or features of the faculty

- curricula

instruction (methods, classes, courses, assignments, etc.)

, Professional Community (of nursing Profession Pressu
- clinical program (or experience)
- clinical facilities
- characteristics of the professional nurse.

4. Student Commuity (or Student Group Press

- characteristics of the students
- extracurricular activities

informal student activities

The items are wri4len as descriptions of the institutioL, the
people there, ways of acting, etc. When the instrument is actually
administered, it will be up to the respondent to agree or disagree
with these descriptions in light of his view of the institution.

Instructions: As well as these instructions, the brown envelope
you were irren contains

1) a pack of "cards" (on which the items are typed)
2) a set of four labeled white envelopes (there is one

envelope for each of the above-mentioned dimensions).

Please read the items carefully then sort them into the four piles
or dimensions. When you have completed the sorting to your satisfaction
(these piles are not necessarily equal), place each of the four
piles within the appropriately labeled white envelope.

THANK YOU

In this second step of the validation process only those items
appropriately judged by nine of the tcr judges were retained. The
remaining items were then examined for duplication and similarities
and a final set of one hundred and sixty items (eight for each of the
submissions of the instrument) was used.

The items were presented to the respondents as statements which
might or might not be descriptive of their school of nursing. They were
asked to indicate whether each statement seemed generally true or false
(i.e. applies or does/not apply to life at their school as they have
experienced it). The responses were made on IBM cards. Mean scores
were calculated, for each group of respondents participating in the
study, by dimension( vertical and horizontal) and by sub-dimension.
Tests of significance cf means were applied to these mean scores of
different schools and of different levels of students at the same schools.
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IT Questiens Asked

What are the pressures within the environment of an educational and
professional institution (in this case one which-is the setting of
a school of nursing)?

a) What are the directions of emphasis or the directions in which
the environment of the school or institution pressures the
individual? Toward what outlook or outlooks - intellectual,
humanitarian, independent, technical, interperSonal status-
oriented? is there any significant difference between the
strengths of those enphasos between different levels of
students within a school?

Is:there any real difference in these directions of emphasis
between the various schools studied?

What is the main souree(s) of these emphases -
from the Administrative Community (i.e. the institution as
a whole)?

- from the Academie Community?
- from the Professional Community?

- from the Student Community?

Is there anTsignificemr difference between the rengths-of
the sources f pressure within the various groups studied? Or
between the various groups studied?

Does. the direction and source of emphasis ruin constant from
year to year at the various schools of nursing?



L LIFE QUESTIO AIRE

Please read t te following statements. They may or may not be true
observations of life at your school.

-Statements related to the academic area refer to your
school and academic system.

-Statements related to the administration refer to your
institution as a whole.

-Statements related to clinical experience or area refer
to the clinical program in which you are involved.

-Statements related to students refer to the students
student organizations as you know them.

Simply indicate on your IBM cards whether each statement

(1) generally true
(or applies to life at your school as you have experienced

it)

(2) generally false

r does not apply to life at your school as you have
experienced it

State
Generally Generally

TRUE FALSE
(or applies) (or does not

1. The school offers many opportunities for students to
understand and criticize important works in art, music
and drama.

This institution has a reputation of being very
interested in public welfare.

3. The administration research conscious.

4. The administration has an excellent placement
that helps the atudants find jobs well-suited
preparation.

service
to their

5. Alma Mater seems more important than subject matter
this institution.

6. The English courses reap make literature "cone alive"
and seem nertinent.
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Statemen

7. There are a number of faculty who play a prominent
role in community projects, services or politics.

8. Course offerings in the natural sciencesare out-
standing.

9. While the faculty considers examinations important,
it is competence in the work area which is seen as
a genuine measure of the student's achievement.

10. Faculty member rarely or never call students by
their first names.

LI. The whole atmosphere in the clinical setting con-
tributes to one's learning to value intellectual
achievement.

12. While Learning s o .etk ng from each clinical assignment
is important, we are really made to feel the patients'
welfare comes first.

13. We are expected to plan OUT nursing care log cally
based on the underlying principles.

14. The head. nurse's competence in her job generally
stimulate the students to do their job better.

15. It is more important 1-.o look poised and confident than
to really do a top-notch job during a clinical
assignment.

16. The students consider cultural interests an important
part of their daily lives.

17.-Students here would really go all out to help any
student project so that it would be a success.

18. Books dealing with mathematics or logic are or interest
to many of the students here.

19. Students here not only expect to develop ideas, but also
to express them in action.

20. Students here wouldn't argue with someone above them,
they would just admit they are :tong.

21. This institution has invested much in the facilities
fro drama and dance, to be performed there by the students.

Generally
TRUE
applies)

Generally
FALSE

or does not
a

(2

(

(2)

(2)

(2)

(2)

(2)

(2)



ents
Gcnerally

(or applies)

Generally
FALSE

or does not
a

22. Counselling and guidance services are real
extensive and helpful.

23. The school is outstarli: f_'or the support it

gives to pure researcn.

24. There is little sympathy here at this institution
for unrealistically ambitious daydreams about the
future.

25. Communication within the school i3 always carried
on through the formal channels.

26. The philosophy courses offered are such that they
make philosophy seem pertinent to the student's
way of thinking.

27. The attitude of the faculty here is really helpful
and kind,

28. Many instructors are engaged 'n research pertinent
1,t) their fields of specialization.

2 The educational program here is geared to make the
student more practical and realistic.

30. Students are seen by faculty only during regular
office hours or by appointment.

31. Nursing history and nursing tradition come alive in
the clinical setting.

32. The clinical experience teaches the students to work
together so every one benefits.

The clinical experience really gives the student the
chance to apply the basic principles of science she
has learned.

34. The seriousness of nursing service about patient care
leads the students to be all the more professional.

35. Unpleasant tasks during clinical experience are related
to just how much you are thought of by the staff.

-6 Philosophical discussions will last for hours in the
cafeteria of over coffee.

37. When an administrative decision does not seem to be
for the. benefit of the student body, the students
really work to get it changed.

5G

(2)

(1) (2)

(1)

(1)

(2)

(2)

(2)

(2)

(2)

(2)

(2)



Statemehts

Generally
TRUE

GeneraUY
FALSE

or applies

_

(or does not

4ply
38. Students are interested. bcth in the newest cientific

developments and in the use of the soientific,.method-
(1) (2)

39. Students spend a lot of tire considering their -futures
and planning their careers

(1) (2)

4o. Students here have to remer'er their places before
they talk.

(1) (2)

41. The library has paintings andphonographs which are
allowed to circulate freely among the students. (1) (2)

42. There is a student loan fund provided by the admini-
stration which-i-s very helpfulfor_students' emergencies.

(1)

43. The values most stressed by this institution are open-
mindedness and objectivity. (1)

44. It is expected at the institute that the students see
high standards of achievement:in their career or
occupatiwi. (1)

45. Formal rules and re u _have a very important place
here.

(2)

46. Intellectual and cultural interests are rated higher by
faculty than the,developzent of technical skills. (1) (2)

47. Most of the faculty are interested in helping the students
pith personal problems whenever they can. (2)

48. The latest scientific discoveries influence the way the
curriculum is organized.

(1) (2)

49. Competence in career or occupational skills is considered
more important by faculty than intellectual interests. (1) (2)

50. In talking to students, faculty members often refer to
their colleagues by their first names. (1) (2)

51. The clinical program takes advantage of the varied back-
grounds of our patients to make us intellectually aware
of the contribution culture makes to the human being. (1) (2)

No matter what else it does, the clinical experience teaches
responsibility for the welfare of others. (1) (2)

53. Learning to understand and use the problem-solving approach
is :-eally/important part of the clinical experience.

the
(1)
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STATEMENTS

54. The nurses generally are extremely competent technically

Generally Generally
TRUE FALSE

or applies) (or does not
aRply)

and know the latest in nursing procedures.

55. It's who you are, not what you do, that determines how
well you succebd in your clinical assignment.

56. Many student organizations are devoted to cultural and
intellectual pursuits. (1) (2)

57. Students often help one another with their studies. (1) (2)

58. Even in such matters as sports, the students are objective
and are concerned with skill and fair play. (2)

59. The students are most interested in things directly related
t© their future careers or professions. (1) (2)

60. The student leaders get a lot of extra privileges (1) (2)

61. There are paintings and statues scattered around the
campus. (1) (2)

62. if a student needs help, this institution will help
provide it without a lot of embarrassing questions. (1) (2)

63. The atmosphere here encourages the student to be objective,
independent, and clear thinking. (1)

)

64. The administrators are practical and efficient in the way
they dispatch their business. (2)

65. Proper social farms.and manners are particularly important
here. (1)

66. The faculty is really interested in the bright, interested,
intellectually questioning student. (1) (2)

67. The faculty helps stimulate interest in charities and
community services. (1) (2)

68. Even in labs, the faculty allows students to question
and follow out problems on their own. (1) ( )

69. The examples the faculty uses in their technical and
practical courses are well chosen and represent realistic
problems of the work world.

70. The faculty here seems to consider themselves well above
the students.



Statements
Generally Generally

TRUE FALSE
doesapplies) (or does not

---------------
71. A deeper comprehension of. life and death seems to be what (1)

the clinical program leads us to.

72. The difficulties that arise out of clinical experiences
brings out the best in the students, as they learn to
help each other.

73. The nursing staff is research conscious and try to apply
the conclusions of recent nursing research.

74 The student on the ward is expected to know how to care
for equipment so that it will be always ready for the
next person.

75. The dining roams in the hosPitals'are nice but a student
wouldn't dare join a staff nurse to eat.

76. The student newspaper frequently carries articles intended
to stimulate discussion of philosophical or ethical matters.

77. The students asa whole are aware of and interested in most
of the important social problems.

78. Student discussions frequently center around'scintific
problems and developments in science.

79. Most student organizations in some way help prepare the
student for life after graduation.

80. For a period. Of time those student's in their first semester
have to take orders from the upperclassmen.

81. The school has an excellent reputation for academic freedom.

82. Members of toP administration also take a leading role in
community affairs.

83. Laboratory facllitiet in the natural sciences are excellent.

84. ..Lzhievements here are weighed in terms of their practical
value.

8. Fly, social and financial status may not be talked about
but everyone 161,64 who's Who.

86. Faculty will often discuss ar
informal discubsions.

"id with students in

87. The class work of the individual here is evaluated in terms
of group goals and objectives.
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(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)
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Generally
Statements

(orIllies)

Generally
FALSE

(or does not

apply)

88. class discussions, papers, and exams, the main emphasis
is on orderly presentation, rational judgment and objective
presentation of facts. (1) 2

89. The faculty seem to know the work world well enough to help
the students prepare for the practical problems they are
bound to meet in their careers.

(1) (2)

90. Faculty expect their word to be law, because of their
position and reputation.

(1) (2)

91. The agencies where we have our clinical experiences make
available books and pamphlets on the basic philosophical
questions like the meaning of life and death. (1)

92. kThe important thing about the clinical program is learning
to help others.

lhe head nurse encourages the students to think things
through and to make objective decisions.

(1)

(1)

(2)

(2)

94. All of the equipment really needed to care for patients
is readily available on the wards.

) (2)

95. 'The head nurse expects everyone to stand when she comes into
the room. (1) (2)

Student rooms are more likely to be decorated with prints
carvings or mobiles than with pennants or pin-ups. (1) (2)

97. Most students here are most considerate of Others. (2)

98. Most students think if most important to approach things
rationally and objectively before making a decision. (1)

99. There are opportUnities here to learn leadership and how
to. organize in clubs, which will pay off in the work-- world.

100, Students who know the right people,_ can get a better break
around here.

101. The whole atmosphere of this institution encourages a high
degree of respect for. non-conformity and intellectual freedom.

102. The administration publicly gives its support to drives
oncs-mpussuchasIled Cross,-:etc.

103. There is equipment such as card sorters and computers for
the analysis of research by faculty or students in the-social

-aces. ' (1)

1

60



Statements
Generally

TRUE
or applies

Generally
FALSE

(or does not
1

104.'11 is e=lipected that students. be Serious and purposefUl
about their studies because they rtro directly related
to their careers.

105. The administrative Ltaff rarely refer to one another
by their first nem

106. Many courses are a real intellectual challenge.

107. Faculty consider that they have a responsibility to society
generally as well as to the students.

108. Objectivity and the abilily to think in a rational, logical
manner is emphasized by faculty rather than actual
techniques and skills which can-more easily be developed.

109. The curriculum is so designed that enough practical

experience is included to make the students feel confident
in their professional areas.

110. Th?.. fr,.c.ilty makes it their business to know "just w
the students' -unds are.

111. The nurses we work with on the wards_ often have clinics
where the broad cultural aspects of the patient's back-
ground are discussed. and emphasized.

112..The nursing staff generally is really concerned with the
welfare of the student as well as the work she does on the
ward.

(2)

(1) (2)

113. The nursing staff values open- mindedness, objectivity, and
the problem-solving approach. (1) (2)

114. ,There is always a room available on the ward for demonstration
of procedures and techniques. (1) (2)

115, The more imPortant you are, the nicer the locker room facilities,
etc., the hospital provides for you. (1) (2)

116. There is a great deal of action here in student theatrical
groups. (a) (2)

117. Students often organize money making projects to suppoi_
scholarship fUnds or to meet other student needs.

11$, The students are interested in and. would really like,when
possible to participate in the application of research,
ereri_ntal analysis and other forms of scientific method.
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Generally
Statement s

(or
TRUE

Generally

FALSE;

(or does not
1

appli

119. Students tend to use informal interactions and
socializing as a help to becoming skilled in inter-
personal relations. (1) (2)

120. The student publication never lampoons dignified people or
instructions. (1) (2)

121. The school places great emphasis on scholarship and
intellectual pursuit. (1) (2)

122. "Lend a helping hand" could well be the motto of this
institution. (1)

123. Thinking about alternate ways in which problems might be
solved or things done differently is encouraged here. (1) (2)

124. Knowing how to,do it is more important here than why it
is done that way.

129. There are few opportunities for informal talks with
administrators around here. (1)

126. The intellectual standards set by the professors are quite
hard to achieve. (1)

127. If it is for the good, of the student, most faculty members
are liberal in interpreting regulations.

128. Active displays of emotion embarrass most faculty; they
prefer rational ordered relationships.

(2)

(2)

129. The emphasis in courses here is on practical, concrete
problems rather than on the abstract or intangible. (1) (2)

130. The faculty has designed the curriculum so that graduates
from this school are really special.

) (2)

131. In the ward conferences the nursing staff like t s Consider
abstract, theoretical problems and questions. (2)

132. The students quickly learn from the nursing service staff
a feeling of responsibility for the public welfare. (1) (2)

133. The student is allowed to make use of the scientific an
research facilities of the hospitals. (2)

134. The practice acquired in clinical experience is geared to
help the student fit into the work world.. (2)
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Generally
Statements

(or.applies

TRUE
Generally

FALSE

does not
a.1

135. The graduate nurses consider themselves above the
students, and expect them to show respect.

136. There would be a capacity audience of students for a
lecture by an outstanding philosoAer.

137. There are at least a couple of student organizati
actively involved in community affairs.

(1)

(1)

(1)

(2)

(2)

(2)

138. Students here decide on issues in terms of the fac s not
emotional involvement. (1) (2)

139. The students learn how to get along with all kinds of
people through frequent informal social gatherings. (1) (2)

140. The students here prefer to join clubs or organizations
which are ledby students who count. (1) (2)

141. The school atmosphere encourages an active interee. t in
philosophy and philosophical matters. (1)

142. 'This institution regards the training of people for
service to the community as one of its major responsibilittas.(1) 2)

143. The students are encouraged by the school to work out their
own decisions and to make their own ju rments. (1) (2)

144.The whole school seems to be organized so that people know
where they are going and what they have to do to get there. (1) (2)

145. The important bole at this school expect others to show the
proper respect'for them. (1) (2)

146. In class discussions, papers, and exams, the main emphasis is
on breadth of understanding, perspective and critical judgment(1)

147. Many courses are designed to prepare students for well-informed
(1)citizenship.

148. A well-reasoned report can rate en "A" giade here even
though its viewpoint is opposed to the professor (1)

149. Faculty members seem to realize what things are more important
to learn, than others, in order to fit into the work world. (1)

150. Course content and method are fixed by faculty and any
attempts at discussion by students is considered "back-talk". (1)

151. The ward staff can frequently be heard discussing art and
music.
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atei ?lent s

Generally Generally
TRUE FALSE

(or applies ) (sir does no

1

152. The ofl idtration Orthe.nUreing Staff f-htlps the

students adjust to new and trying situations in
the hospital.

153. The professional nursing staff uses logical and
objective reasoning in solving nursing .problems.

154. The clinical program provides the students with
experiences which really prepare her for working as
a nurse.

155. The better ward assi rm ent is given t o the more important
student

156. any students are attracted toconcert- and art exhibits

157 Many upperclassmen take it upon themselves to play an
active . part in helping new students with problems or
difficulties.

158. The students are considerably interested in the analysis
of value systems and the relativity of societies and
ethics.

159. Students have many opportunities through student organiz-
ations to develop skill in organizing and directing the
work of others.

160. Student life is really controlled by an important clique
of upperclassmen.
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Introduction'

NURSING APPROACH SCALE

Nursing educators, when discussing aims and objectives, and
nurses in general when expressing their ideas in the nursing literature,
present descriptions o "today's' nurse, nursing and the .preparation
of nurses in terms of comparison and contrast with the. "more traditional-
nurse. (See Note 13, Chapter 5.) Qualities and characteristics of each

are enumerated. These, extrapolated and translated into behavioral
examples, form the basis of the NuE0ingAppri'LlshScale. (See Not 14,

Chapter 5.0 The basic aim of the questionnaire is to allow the con -
struction of-d*"values picture" of any group of nurses, so that different
groups could be Compared and contrasted on their approach to nursing,
"Approach " in this instrument being adichotomous concept lying along a
continuum of "Traditional' to "Modern". (See Note 15, Chapter 5.)

The "values- of nurses found at each end of this scale were
set up in pairs of conceptual correlates, one-half of the pair describing
the "traditional" nurse, the other half the "modern" nurse., The eight
pairs of "conceptual correlates" or dimensions developed were,represented
by eighteen items, each of which had previously discriminated between
groups of nurses held to be "traditional" and 'modern" respectively
(i.e. private duty nurses with no post-graduate university education,
having been graduates for at least fifteen years, and graduating-
university nursing students). It was taken as given that in any par-
ticular nursing situation, the nurse's course of action will, in great
part, be determined by her values and attitudes. Therefore, each pair
of values (conceptual correlates) from the scale wore, represented by an
item(s) which presented a nursing situation and two possible nursing
actions, one based on tha 'traditional' value, one on the "modern"
value. The respondents were asked to consider the situation and to
indicate whiCh courseOf action should be followed.

The following is a sample item representing a pair of conceptual
correlates; the well-trained for till "traditional" and the innovational
for the "modern end of the value continuum.

The situation:

A graduato-nurSe moves to a new nursing settin In order to con-
tribute best to efficacy of the situation, she would probably:

A) (the 'Traditional" alternative)

Bring to the situation a good'besic knowledge of nursing
measures and techniques and show skill -in, carrying them out.

(the "Modern" Ut.rnative)

Combine her basic nursing knowledge with the stimulus of
a new situation to suggest modified or alternate approaches
to nursing care.



It should be remembered that all possible values are

represented in this scale, but only a eample which emerged from frequent
use in the literature and which "held up" under validation. Further,

since this scale is essentially in a "pilot" stage, the information

elicited is boing used to expand and refine the instrument for further
use, as well as to answer the uaderlying,question Is there a difference

in the "values picture", in terms of .a "traditional-modern' orientation,

between various groups df nurses?

Each. item was scored on a scale of one to four, going from the

"very traditional" to the "very modern"-extremities of the scale. Since

there were eighteen items, each respondent could potentially score from

eighteen to seventy-two. Mean total scores wore calculated for each
group of respondents (-1s well as mean scores on each of the eight

dimensions comprising the instrument). A total score of 18-35 was

interpreted as indicating n "very traditional' outlook, that of 54672
a "very modern" outlook. The scale was as follows:

18

Traditional

36 45 54 72

II Validation of Instrument

Development of Items

dpoint Modern

Five instructors, eighteen second-year students and eleven
fourth year students at'a university school of nursing werQ given

list of the ori;7.innl forty-four adjectives or valuei (twew:y-two'

"traditional", twenty -two "modern") with ths. following instructions:

You will find a set of adjectives on the following pages. Think

about each adjective carefully and visualize a nurse! whom you
believe the particular adjective describes ... select some aspect
of her performance in nursing ... describing the behavior of the

nurse ... Use the space to enter your description.

A content analysis was 'done on the descriptions, in terms

correctness of the description for each` adjective and in terms of the
description being in behavioral terms. In order for an adjective to be

accepted it had to be defined "correctly" by ninety per cent of the

respondents (a blank was included among the incorrect responses). A

total of sixteen possible pairs of adjectives wss.retained for further
validation.
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REVISED LIST OF_QU!LITIE OR ADJECTIVES

Column I Column II

TRADITIONAL MODERN

cautious innovational

acceptinp initiative

dependable accountable

stable imaginative

wall-organized 2dattivi

intuitive rational

conservative: liberal

well-train d perceptive

confident articulate

efficient evaluative

tidy responsive

protective permissive

respectful inquisitive

17,3gul1 r flexible

systematic analytic

obedient directive

2. t :chine of Pairs from List of "Tradit nal" and dere Qualities

The two lists of adjxtivas each were ven, unmatched, to
thirty-five judges who were nurses with experience in administration and

education and whothad.:at last LO3achelor's degree in nursing. These

judges were asked to pair the adjectives. Considering one column as

being virtues or qualities of thL, traditional nurse they'were instructed

to choose and match each with the appropriate virtue or quality which

would be elieitd in Cie modern nurse in a similar nursing situation.
Only those pairs matched up by at least twenty-five of the thirty-five

ju4cs wire retained as 'pairs" for the final instrument. (Any which

did not seem to them to "pair" they li.te0 separately.) Eleven pairs

(or dimensions) were (erierated hrou:11 this '.71,,Idin!s:" from the two lists

of sixteen adjectives cinch.

3. Development of, Items for Dimensions

From the "descriptions' of the qualities discussed in step #1

of the validation procedure, and iron the literature, behavioral examples
of the "traditional° and "modern" nurse were developed for each of the

eleven pairs or dimensions of the instrument. These were written as

situations allowirr,, two alternate responses - one "Traditonal° the other

"Wodern'.
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Eighty=twnsuch items -submitted to a panel of six judged
for dimension validation. They, in judging each item, indicated to which
of the eleven dimensions it belonged and which of the alternate responses
were "modern" or "traditional". The forty- -four items retained were judged
correctly by at least four of the six judges. But these forty-four
items represented only eight of the eleven pairs. These eir,ht were
retained for the final instrument.

4. Verification of Discriminatory Power of It. as

The forty-four validated items were pretested on two groups of
respondents. The first, usually considered to be 'atodern-, were a group
of thirty graduating university student nurses, the second, considered
more "traditiona1"Arraleir .ipproach to nursing were a group of (16)
private-duty nurses, with no post-graduate university. education, who had
been graduates for at least fifteen years. Only those items on which
the "modern" nurses scored "modern" and the "traditional" nurses
"traditional", were retained. The final instrument consisted of eighteen
its representing eight pairs or dimensions.

Dimension Item Number

A. attentive-responsive 1, 10
B. confident-analytic 11
C. well-vrE!anized-flexible 2,12
D. well-trained-innovational 3,17
E. protective-persmissive 4,7,18
F. dependable-accountable 5,8,13,14
G. efficient-imaginative 9,15
H. intuitive-perceptive 6,16

attached questionnai

The questionnaire was completed by respondents, for the most
part, on IBM cards and the mean cumulative scores were calculated. Tests
of significance of difference of means were applied. This instrument
was administered to students, faculty, -RyorsoricItsauite6 andedi:lates
from.other nursing s.
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NURSING BROACH SCALE

Each.of the subsequent nursing situations is followed by two
possible courses of action. For each situation, decide which
of these two courses of action comes closer to your expectations

of the "Ideal Nurse" and what she would probably do in such a
situation.

Indicate your decision by choosing one of the four alternative
answers provided: on the right haridside of the page. Circle the
apPropriate answer. Circle only ONLanswer.

Nursing Situations

1.Generelly in giving care to her patients,
the nurse would probably:

A) Be at hand and be ready to give
the patient the care he requires.

or:

B) Respond to the needs of the individual
as they arise in him.

In Thinking About The'iPrebable

Behavior of the IDEAL NURSE

1. I
strongly
agree with

A

2.1 more
or less

agree with
A

1 2

3. I more

or less
agree with

B

2.The ward is very busy and staffing is
barely adequate. The nurse would probably:

A) Set priorittes and then give her
patients well-ordered care.

or

B) Alter her normal procedure when one

of her patients seems to need extra
time to talk and be listened to.
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Nursing Situatio

3.A graduate nurse moves to a new nursing
setting. In order to contribute best to
the efficacy of the situation, she would
probably:

A) Bring to the situation a good basic
knowledge of.nursing measures and
techniques and show skill in carrying
these out.

or:

-B)-C6mbine her baSiC'nu sing knowledge
with the stimulus of a new situation
to.ouggest modified or. alternate
approaches to nursing care.

In Thinking About the Probable
Behavior of the IDEAL NURSE

- i

strongly
agree with

A

. I more

or less

agree with
A.

more
or less

agree with
B

-. I

strongly

agree with
B

2

Jiarlatlent_is-acutely ill and has been
for some time. The-nurseyould_probably:

A) Plan his care carefully, and do every-
thing that she can for him, in order
to conserve his strength.

or: 1 2

B) Allow the patient to do what he can for
himself and to i.e dadisions

possible about his care.

5 A nurse is a long term member of the ward
staff. The head nurse relies on her con-
tribution to the operation of the ward,
This contribution would-_ probably be mainly
in the terms of:

A) Always being there when she should be
and doing what is required of her when
it is needed.

or:

B) Being aware of what she is doing and
accepting the consequences of what
she has done.
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Nursing Situations

vA- graduate nurse-of long-experience-is

caring fa-5Zurconscious patient. She
would--probably:

A) As she cares for him really know what
he needs and what to do for him.

or:

B) Observe the patient to collect infor
nation to use in her plan of care.

In Thinking About the Probable
Behavior of the IDEAL NURSE

1. I
strongly
agree with

A

1

2. I more 3. I more
or less or less strongly

agree with agree with agree with
A

7.The nurse is caring for a patient who
has attempted suicide but who is now very
sorry about it. She would probably:

A) Attempt to discussion-of--
suicide and related matters from
other patients or visitors so that
the patient will not be hurt by un-
kind or hostile remarks.

0

Leave it to the patient to participate
in discussions about such matters as
suicide with other patients and
visitors, as he sees fit.

8.A fierce hurricane followed by extensive
flooding has swept through the city. There
have been many deaths) injuries) and the
danger of an epidemic has arisen. Hospitals
are over-crowded and make-shift facilities
have been set up. The nurse, in such a
situation) would probably:

_ olnti,ra

A) Work as hard and as long as she could
to help relieve human suffering as
people would really rely on her in
such a situation.
or

Demonstrate her professional skill by
working within her sphere of competence
and by answering for those actions
which she undertakes.
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Nuns Situations.

In Thinking About the Probable
Behavior of the IDEAL NURSE

strongly

agree with
A

2. I more

or less
agree with

A

more
or less

agree with
B

4.

strongly
agree with

9.Many qualities, capabilities, and skills
are important in the good nurse. The
head nurse, in evaluating the contribution
staff members make to patient care would
probably prefer:

A) The nurse who is orderly and precise
and who does her share and more, with-
out wasting time, effort or equipment.

or:

B) The nurse who is imaginative in identi-
fying nursing problems and thoughtful.
in finding nursing solutions.

1 2

IO.The head nurse goes to a meeting called by
the director of nursing. The director
reads a new policy statement. (This is not
the way new policy is usually introduced.)
She asks if there are any comments. The
head nurse would probably:

A) Listen to the statement and consider
how to carry it out in her ward or
unit.

or:

) Listen to both the words and the tone
the director uses, in an attempt to
see if there is something further the
director is expressing or asking for,
so that she could respond in the most
helpful manner.

1 2
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Nursing Situations

In Thinking About the Prbbable
behavior of the Ideal Nurse

-1.

strongly
agree with

A

2, I more
or less

agree with
A

more. _14,_1.

or less strongly
agree with agree with

11. The nurse and doctor work together
in Providing a therapeutic regimen
for the patient. ilany functions

must be carried out in order that
this regimen be maintained. The
nurse would probably:

A) Know what she had to do,
carry out her job authori-
tatively and resolve
nursing problems in an assured
and competent fashion.'

Or: 1

13) Look at th situation,

attempt to identify area
of nursinp: coma_ltence, and
try to outline the problems
in th Provision of nursing-
care.
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_uations

Behavior of

1.

strongly
agree with

A

IDEAL NURSE

2. 1 more
or le ss

agree with
A

1 more

or less
agree with
B

strongly
agree wiz

12.The student nurse, receiving her nursing
experience in a busy general hospital, at
times sees "principles" pushed aside
because of "lack of time:" Even though
she too is busy, she would probably:

A) Organize her nursing care well and
work hard enough so that she, at
least maintains her principles and
care.

or:

B) Recognize the realities of a busy ward
and look for alternate or modified
ways to give care, realitir.g that

principles can be expressed in more
than one way.

1

2

13,The nurse in the operating room works in
an exacting and attunes tense situation.
As a staff nurse in.such a situation, she
would probably:

A) Know the instrument "set-ups", carry
out exacting operating room procedures,
and refer change in routines to the
supervisor.

Or:

B) Know the nurse's function and role in
the operating room and accept respnnsi-
bility for the nursing decisions she
makes.

14.The nurse's self-image will be directly
related to the way she sees the nurse-
patient relationship and so the way she
cares for the patient. The staff nurse would
pyobably see herself as:

who
A) A person cares and who can really be

depended on in times of trouble.
or:

E) ATI advisor-counsellor, who gives care
in terms of the interested, professional,

held accountable for her decisions ail.
actions.
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Nursing -tuatt

In Thin:K.1n the Prooablt

Behavior of the IDEAL NURSE

1. I I more I more
strongly or less or less strongly
agree with agree with agree with agree with

A A

19.T he asseasment of student nurses requires
the evaluation-of many abilities and skills.
However,-the-instructor-would-tend-10 AraIlfd
some qualities more than others. She would
probably be most pleased when she saw:

A) The student handling old. or difficult
problems efficiently, without waste of
time or effort.

or:

B) The student approaching old or difficult
problems in a new or original manner.

16.There are motivating factors which lead
students to choose nosing as a career and.
which keep gradate nurses giving a high
standard of nursing care. The more effective.
nurse would probably:

A) Approach nursing as a humanitarian who
gives of herself to her patient in terms
of what she knows and feels to be right.

or

B) Look at nursing as a service to people
in which she develops her observational
and interpretive abilities in order to
be able to make decisions and give care
on a professional level.

2

17. The student nurse learns a great deal
about relating to patients. By the time

she is a graduate, she would probably:

A) Have been trained in the best ray
to approach different types of patients
i.e. the difficult patient, the dying
patient, etc.

or 1 2

B Have been involved in the modifying
of approaches in the development of
therapeutic nursing relationships.
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Nursing Situations

xn Thiriking About the Probable
Behavior of the IDEAL'NUFSE

1.

strongly
agree with

A

2. I more
or less

agreewith

3. I more

or less

agree with
strongly
agree with

B

L8.Even though she is not present twenty-
four hours a day, the responsibility for

a high standard of nursing care and a-
smooth running ward falls on the shoulders
of the head, nurse. In order to ensure
both of these, the head nurse would-----
2robaPlZ:

A) Make as many decisions as possible and
leave standing routines to support and
protect the evening and night staff
from difficuit situations .that may
arise on their shifts.

or

B) Encourage the evening and night staff
to make the decisions in matters which
concern them and to develop ways of
doing things which resolve the diffi-
culties particular to their shift.

1 2



CHANGE AI DEVELOPMENT AS SEEN
BY THE GRADUATING STUDENT

I Development and Validatio,

Change occurs in they udent over the years she is learning

to nurse. Some of this change is external and obvious, BMW can only

be identified by the student herself. In an attempt to determine th6

nature and extent of this latter type of chance the S-ertWiorestionnaire

was administered to the respondents shortly before graduation from their

school of nursing. This instrument was modified from ono developed and

administered (aleri:: with interviews) at Stanford, California, in the

study of change and development in the college student (sou Katz, Growth

and Constraint its theCo142LAtudent), This. study was of interest

because the subjects were (1) of the same general ago group (17-25), and

(2) preparin&for a career in a post-high school educational institution,

as were the subjects :f the RyerSon project. .

Further, the content of the

dt.ta 'cha " - is of major importance in any.oducational study.

Only the part of the instrument relatingto perception of

self-change and development was used as the other areas included. were

either covered by other instruments developed for this study, or else

not deemed relevant to the nursing student as such.(i.e. academic

experience, career preparation and choice, peer relationships and

extensive personality development) .

The first version (open- ended queStionna' ) used the questions

as developed for the Stanford study (Katz, ibid., pp. 110-121, items 58-74)

modified only in those cases where such was deemed necessary to be

applicable specifiCally at a school of nursing. Twenty-three senior

Ryerson students and twelve senior university nursing students completed

the questionnaire. A content analys i. of the data obtained was done

based to some extent on the catecories deve oped for Sanford's analysis

(Katz, ibid.). These wer modified and exp_nded to include all of the

data collected en the nursinR students. The questionnaire, using, these

modified categories was designed with deed responses for use in com-

puteranalysis, Thu ceded questionnaire was pr,-tested on twenty-five

aduatinR senior student nurses and minor Modifications for clarity

were made. The respondents completed the final version of the question-

naire on IBM cards.

To complement the material collected in the main part of the

questionnaire, both in terms of the expectations of students entering
the nursing, profession and of experiences they encountered and changes
they felt through the three years, an indirect measure of maturation

seemed important. Although full scale personality testing did not seem

warranted) some indication of the development within the personality `of

the students over a three-year potiod promised to be valuable. Compromise

was made following the lead of Professor Sanford (Katz, ibid.). Ihe

twelve items of the complex personality test (de=veloped for that study)
in which Sanford's respondents showed the greatest change over time,

were used as part of this study. 'These were- given to the nursing studen
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first on beginning their studies as student nurses and than just prior
to graduation, they were asked to consider the items and then to indicate
whether fhoy agreed or disagreed with >ach of them. The results of the
analysis of a partial instrument such as this cannot be regarded as
conclusive, but they do highlight soma of the differences between
beginning and senior students in terns of inner patterns of rigidity
and control. Sanford himself uses the items in this way in his first
Chapter. They ard%considered to be representative of these value
tronds. The itemscen b grouped under three general headings:
I;"!'indePendance versus discipline", II, 'impulse versus rigidity or
self blame ", and III, `"readiness to look for objoctive-conditions".

(See page 8, items 130-141 on attached sample queptionnaire.)

Commitment_toNursia7,.Scale was also administered
to senior students at the same time as the Senior
Questionnaire. See Appendix.)

The analysis of the data collected through the Senior Question7
naire was done by computer. For the most part,- per centof responses
per category were calculated and tests of significance of difference of
proportion were calculated. Where appropriate (i.e. items on sample
questionnaire 97-107) correlations and tests of significance of mean
correlations or two-way analysis of variance (i.e. items 130 -141 - items

of personality test) were also calculated.

II Questions Asked

Change (includes parts A, B, C, D, F) of sample questi<nnair
items 1-60)

1. Have you; changed? How?

2. To what do you attribute the changes?

3, a) How would you have liked. to have changed?
b) What would you have done differently during the first semester

Self (esteem) (includes parts E, 0 J., X. of sample questionnaire

items 61-68, 89-90)

1, How do you foul about yourself?

2. Are you often sick?

Are yon often depressed?

Meaningful exp .and relationships with others (includes

parts H, 'I', L, M of- sc_mple questionnaire, items 69 -38, 91-92)

1. What experiences were meaningful? How were they meaningful?
Hew did theinffect your life?

Whom do you admire?

3. With whom do you disagree and how often?
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Personal values and attitudes (includes parts N, persc=lity items,
items 97-129, 130=141)

la. How do you rate needs and motives?
b. How do you rate family interpretations of needs and motives?
c. How do you --atu general public's in orprutation of needs and

motives?

2a. How do students feel about statements urging punitivL controls,
showing rigidity, lock of acceptance and independence?

b. Are you, as seniors, different on than .2 attitudes than
freshmen?
(Note: Senior responses v r 3 eo: Ipar d with fra.shmon responses.

Professional Attitudes (items 142-156)

Are you committed to nursing; and the nu ing profession?
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A

CHANGE AND DEVELOPMENT AS SEEN
BY THE GRADUATING STUDENT

The following is a list of questions which can be answered by
thinking about your life and experiences as a student. Please
answer as well as you can in terms of what is generally true
for you.

How have you changed since you entered your School of Nursing?

TRUE FALSE

1. Little or no change in any way (1) (2)

2. More self-confident, poised and independent (1) (2)

More stable (2)

4. Increased self awareness and understanding (1) (2)

5. Increased intellectual curiosity and activity (2)

6. Increased awareness of others and better relationships (1) (2)

More liberal and tolerant (1) (2)

More realistic or cynical (1) (2')

9. More outgoing and spontaneous (1) (2)

10. More awareness of the world (2)

11. Broadened interests (2)

12. Happier and more tranquil (1)

13-: More mature (1) (2)

14. , More exacting -) (2)

15. More responsible ) (2)

1C. More questioning attitude (1) (2)

17. Other Cl) (2)

How much do you feel you have changed since you entered the nursing program,
in regard to the following characteristics?

Little Moderate Much
18. Efficiency as a student -75-)-a): (2)

19. Intellecutal interest (1) (2) (3)

20. Personal characteristics (1) (2) (3)
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Little Moderate Much

21 Kinds of friends you have
(2) r3)

22. Freedom to express your feelings and desires (1) (2) (3)

23. Moral views
(1)

24. Religious views
(1)

25. Political views
(1)

26. Other
(1) 2

C

27.

How much, to each of the following .sources, do you attribute

taken place in you during your time at this school?

Living facilities, e.g., shared accornodations, living

the changes that have

Influence
MuchLittle Moderate

alone; etc. (1) ) (3)

Being-away from home (1) (2) (3)

29. /aining understanding of myself as a person (1) (2)

30. Ideas in books I read on my own (1) (2)

31. Ideas presented in courses or by teachers (1) (2)

32. Work experience (e.g., unplanned by faculty, during
vacations, etc.) (1) (2)

33. Problems in my own
(1) (2)

34. Close relationships with friends of the apposite sex (1) (2) (3)

35. Close relationships with friends of the same sex (1) (2) (3)

36. Close relationships with teachers or other adults (1) (2)

37. Lack of success in the nursing course
(1)

38. Discovery of capacity I did not know I had (3)

39. Participation in student organizations committees, etc. (1) (2)

40. Particioatior in activities directed to social or political

&prover -I-.
(1) (2)

4l. Learning to in the clinical field
(1) (2) (3)

42. Crisesin my relationships with other people (1) (2) (3)

-43. Confrontation with problems and conflicts in myself 1) (2)
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44. Confrontation with problems e.nd conflicts with others

Little
Influent

Moderate Much

(e.g. faculty, nursing staff, ebc (2)

45. Confrontation with the problems and difficulties of others
(e.g. patients) (1) (2)

Other (1) (2)

Are there any changes you wished for in yourself that have not occurred?

True False

47. None (1) (2)

48.- Increased academic ability or interests 1) (2)

49. Increased professional ability or interests

50. Greater self confidence or poise

51. Greater sense of purpose in life (1)

52. Increased ability to form close relationships (2)

53. To have formed better relationships (i.e. .ess conflict OTT

popularity,etc. (2)

54. Increased participation in activities (1) (2)

55. Increased cultural participation and learning (1) (2)

56. Other (1) (2)

Which of the following best describes how you feel fel_ about yourself?

Now?
57. (1) largely (2)moderately reasonably quite

dissatisfied dissatisfied satisfied satisfied

During your first semester at this school?
(1) largely (2) moderately reasonably 4) quite
dissatisfied diSsatisfied satisfied satisfied

F If it were the beginning of the first se ester again, t would you do.di. e nt y?

True False

59. Little or nothing (1) (2)

60. Study harder e efficiently or read more (1) (2)
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61. Change personal attitudes

62. More involvement and /car variety

True False

( 1)

63. Not have chosen this particular career 1) (2)

64. Gone to 'a different school or university (1) (2)

65. Try to take more or different courses (2)

66. Change living group or arrangements (2)

67. Other
(l) (2)

G During what age periods do you think people are the happiest or the most content?

68. (1) Under 12 (2) 13-21 (3) 22-35 (4) 36-50 (5) over 50

In which of the following areas was le ost meaningful experience of the

True False

years spent at this School?

69. Love,Marriage or children (1)-

70. Friendship and personal relationships (1) (2)

71. Personal problems or tragedy (1) (2)

72. Life as a student as this school (1) (2)

73. Political, social welfare or reform group
1) (2)

7L.. Living group
(2)

75. Clinical experience
(2)

76. A job
(1) (2)

77. Difficulties with the pr (1) (2)

78. Other
(1) (2)

I How did this experience affect your Life?

True False

-79. Greater personal insight 1) (2)

80. .'.ore insight into others or better relationships (1) (2)

81. Increased self-confidenCe or poise
(1) (2)

82. More awareness of the world (1) (2)
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True

83. Better sense of purpose in liie (1) (2)

84. Broadened interests (2)

85. Happier and or more content (2)

86. Disenchantment, depression or disorientation (1) (2)

87. Increased self discipline or organization (2)

88. Other (1) (2)

During your time here how often have you felt depressed?

89. Daily (2) A few times (3) A few times (4) A few times
a week a month a year

5 Almost. never

or never

During an average month toward,the end. of your studies, how often have you felt
physically out of sorts, e.g Colds, headaches, cramps, stomach trouble, fatigue,etc?

(1) Never (2) Once or twice (3) Three to (14) Six to

five times ten time-
(5) Almost daily

If you named. one person, contemporary, historical. or fictitious,
partiCularly admired, who ',-Duld it be

,1),A political or public figure
An artist or writer
Fictional character

(4) Friend or relative
(5) Teacher or instructor at your school

How often during your years
disagreeing with or feeling

in the nursing program have you found yourself seriously
strongly that your position was different from

Frequently Occasionally Almost never
or never

92. Friends of the same sex (1) a)

3_ of the other sex (1)

94. Your parents (1)

95. The nursing faculty (1) (2)

96. Nursing service staff (I) ( )
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Consider the following needs and motives which people may he"e.
People think that some are more important than others. Rank them in orde,
of tk if oT- a) Id you-

o the :nursin:faculty
to molt people

Rank the following as you see them

97. Curok,_ty and knowledge

98.

99-

_ual needs

Wealth

'.00. Play and recreation

101. Fame and recognition

102. Sensory and Aesthetic pleasure

103. Love and affection

104. Erlotional well-being

Maintaining self respect

1.C. Being accepted and. Liked by others

107. Achievement

First Second Third Fourth Fifth
Or more:

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(4) 5

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(4) (5)

(4) (5)

b) Rank these as you think the faculty sees them First. Second Third Fourth Fifth
or _0 e

Curosity and knowledge

Sexual needs

110. Wealth

111. Play and recreation

t, 2. Fame and recognition

3. Sensory and aesthetic pleasure

Love and affection

115. Emotional well-being

116. Maintaining self respect
.

117. Being accepted and liked by others

110. Achievement
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(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)

(4) (5)

(3) (4) (5)

(3) (4) (5)

(3) (4) (5)

(3) (4) (5)

(3) (4) (5)

(3) (4) (5)

(4) (5)

(4) (5)

(3) (4) (5)

(4) (5)



irst econd Third Fourth Fifth or

119. Curosity and knowledce

120. Sexual needs_

121. Wealth

122. _Play' and recreat_on.

Fame and recognition

124. Sensry and .pleasure

Loveand affection

&notional

-7. MaintOning,self ,espect

Being accepted and liked by tithe

129. Achievement
.

(2)

(2)

(2)

2)

(2)

(2)

(2)

(2)

(2)

2)

(2)

$5

(11) (5)

(4) (5)

(4) (5)

(5)

(4) (5)

(4) (5)

(4) (5)

(11) (5)

(14) (5)

(4) (5)

(4) (5)



Do you agree or disagree with the following statements?

130. In the final analysis,'parents generally turi out

131.

132.

133.

13-.

135.

136.

137.

to be right about things.

No weakness or difficulty can hold us back i we
have enough will power.

(1)

)

(2)

(2)

Human passion causes most of the evil in the world. (2)

I have been quite independent and free from family rule. (2)

No man of character would ask his fiancee to have sexual
intercourse withhim before marriage. (1) (2)

I dislike women who disregard the usual social or moral
conventions.

that youth needs most is strict discipline, rugged de e ination
and the will to work and fight for family and country.

(1)

(1)

(2)

(2)

A person who lets himself get tricked has no one to blame but
himself. (2)

130. The surest way to a peaceful world is to improve people
morals.

139 Most of our social problems could be solved if we would somehow
get rid of the immoral, crooked and feebleminded people.

140. We should respect the work of our forefathers and nbt think
that we know better than they did.

141. Most people'don't realize how much of our lives are controlled
by plots hatched in secret places.
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Cat HTNENT Ttt NURSING SCALE

Development and Validation

A frequent criticism leveled at the students of "new" or
"different" programs has been her lack of commitment to nursing and
to the nursing profession. As commitment is an intrinsic quality or
aspect of the personality, an attempt has been made to have the students
evaluate themselves;, but, as the criticism can only be answered in
terms of some standard, this self-evaldation is carried on in terms
of a series of dimensions evolved from nursing' literature.

The students r, ;riding to this instrument were close to
graduation from their respective schools of:nursing. They are thought
ready to take up the responsibilities and practise the skills of the
professional nurse. A legitimate question, particularly at this point
in their careers, is: How committed are these students toacareer_in
nursing? The Commitment teXursing_Bleale was developed in _an attempt
to find the answer to this question: It contains fifteen items
included within five dimensions: (1) Choice, (2) Awareness of the
Future, (3) Involvement Intrinsic,,-( )'Involvement Extrinsic and
(5) A Sense of Responsibility. The respondents responded in terms of
the strength of agreement with each statement.

The literature on "Commitment" was carefully searched. Four
authors proved to be of direct help in the development ofthis scale.
(See Davis, Becker, Mays, Riegier in bibliography.) The five dimen-
sions were generated from their work by moans of grouping of fourteen
aspects of commitment which they discussed. These were:

Dimension Aspects Item # (See

I Choice - decisions and plans 146
attached

relationship between
nursing and rest of
behavior

145
form of

instrumen

- willingness to undergo
training or hardships

153,156

II Awareness of
Future

ramifications of choice
and actions

147

planrJ ,g for future 148

III Involvement - personal achievement 142
Intrinsic - ego development or

involvement
143

- actualization of self 149
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Dimension Aspects

IV Involvement
Extrinsic (or
Professional)

V Sense of Responsibility

- professional status 144

- career valued 150

- interest in profession 152

tc self

to clients
to profession

153
.151
154

The items were taken from the literature and then modified

primarily as to tense and person. Thirty-five items were originally

drawn up and submitted to six judges for acceptability in terms' of

(1) clarity and meaning and (2) dimension. Items retained were "passed"

by all three judges on the former and at least 5/6 of the judges on

the latter.

The final number of items retained was fifteen (one for each

"aspec0 ofi!'commitment".)

The final form was administered to students on IBM cards. The

statements were presented and the students were asked to decide if the

statement

applied to them and if so, how strongly they felt a

4-point scale) about it, or

if it did not apply

The scale itself was included as the final section of the

questionnaire administered to senior students shortly before graduation.

A mean score was calculated for each group by dimension and cumulatively

over the total scale. Tests of significance of difference were cal-

culated.

II gpestions (covered by instrument)

(Choice)

la) Have the students made a choice of nursing as a career?

b) Do they realize what is involved in such a choice?
c) Are they willing to take the necessary training?
d) Are they willing to undergo the hardships necessary to achieve

ieir end?

(Awarenois of Future)

2a) Do the students realize the ramifications of their choice?

b) Have they made plans for the future concerning their career?
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(Involvement Intrinsic)

a) Do the stad..,:nts Piave a feeling of achievement concerning nursing?
b) Do they feel that "self" as a woman (i.e. ago development) is

congruent with nursing?
c) Do they feel they can develop a sersa of identity in nursing?

(Involvement Extrinsic)

4a) Do they ascribe to nursing a professional status?

b) Do they value nursing?
c) Do they find the profession interesting and /or stimulating?

(Sense of Responsibility)

5a) Do they feel a sense of responsibility as to themselves as a

professional?
b) Do they feel a sense of responsibility as to their clients as a

professional?
c) Do they feel a sense of responsibility to the profession itself?
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SING SCULL

The following are statements concerning your being a nurse. Do you agree with them?

How strongly do you feel about those that you agree with?

As far as I am concerned:

I think this statement is true
and applies to me. my feelings

about the statement are:
1)weak 2)Not too 3)strongh)very

stro

I do not
think this
statement

5) applies
t me

I feel that I am achieving something
in life by being a nurse (1) (2) (4)

143. there is no incongruency between marriage
and a successful career in nursing (2) (4) (5)

144 being a nurse is being a member of a
profession (1) (4) (5)

145.being a nurse is inseparable from
philosophy of life (1) (4) (5)

146. choosing and planning a nursing career
was the result of my own decision (1) (4) (5)

147. as a nurse, I am fully cognizant of the
expectations and norms of the profession (1) (2) (4) (5)

146. a career in nursing is attractive and
promising (2) (3) (4) (5)

149. my sense of personal identity is inter-
related with my being a nurse (2) (4) /5)

150. the goals and functions of nursing make

it a career to be valued (1) (2) )

151. standards of nursing care are maintained
through the nurse's sense of personal
integrity and professional ethics rather
than through external sanctions (1) (2) (4)

152. the theory and practice of nursing are
both interesting and challenging (1) (4) (5)

153. continued self-develoilm.ent in the skills

and techniques of nursing is a personal

responsibility (2) (4) (5)

154. membership in the profession of nursing
rightly demands that I contribute to its

continuity and development 1) (2)

155. nursing will continue to be my career
choice despite the difficulties and dis-
advantages involved (i.e. poor hours etc.)

156. I willingly participated in the learning (1) (2) (4) (5)
experiences provided in the nursing program
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CREATIVITY IN NURSING

Th is instrument was administered to Ryerson graduates.

y and-to-graduates of other nursing pro;jrams.
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CREATIVITY IN NURSING

gUESTIONS
I. Mr. Salinger -year old college professor in hospital with

the diagnosis of leukemia. He is in a single loan,. aid the night
nurse reports that he has asked that no one come in, except when
they have something specific that needs to be done.

Write as many different ideas as you can think of, about what might have led up
to this situation occurring.

(b) What would you do?

3



2 Ws. Jablon, age 67, has diabetes. She is act - ing wtrange
morning -- she says someone is trying to hurt her; she's afraid of
white uniforms: she won't eat because there i3 something wrong with
the food.

Write as many different ideas as you can think o about what might have led ti
to this situation occurring.

What would you



CHOOSING A JOB IN TEACHING

This is a list of sixteen- things you aught look for in a job

tea- h, n -_:uxsing. Sort the :items into five groups as indicated
below - the first column is for the item that is least important

to you, the fifth column for the item that is most important to you.

NO To each of the five groups allocate a.total of items as indicated

at the top of the column. Just write in the number preceding each

item in the appropriate column.

Each teacher sets up her own part of the program.

2. The School encourages trying new ideas.

3. The School has a well-established reputation.

4. Other facul.:.y members have imaginative ideas about the curriculum.

5. Class size is appropriate for teaching methods and curricular needs.

6. Faculty members work together coordinating their teaching.

7. Hours of work may be adapted to the needs of the job.

8. Each teacher has clearly defined responsibilities.
9. Expectations for students are clearly defined.

10. The position and salary offered are commensurate with previous experience.

11. The overall curriculum is clearly outlined.

12. The School is new and developing.
13. Each teacher may decide her own teaching methods.

14. Teaching aids (library, films, etc.) are available.

15. Faculty members are experienced.
16. Teaching methods used have been tested and evaluated.

Least
Imn ort ant Iii

Lei

rtant Neutral Important

Most
Important

iten- lids-Is itel s te



Combined Faculty Ranks by Item for Each of Two Sets
of Characteristics Deemed Desirable in a Job

Teaching; Nursing at Ryerson and
in Schools A, B and C

Desirable

TABLE

cterlstics of a Job in Which to Teach Nursing

ins

Ryer.Jon

N=11
School A
N=16

School B

N=30
School C
N=27

Program Development Together

item 2
" 4

5

6

7
rr 12

" 14

Rank

16

15

10

13.5
4

9

11.5

16

12.5
9.5

15

a
3

5

16
11
13.5
15

7

1

12

16
9.5

14

15
6

1
13

79 69 75.5 74.5

Program Stable, Job Defined.

Item 1

3

8
it

9

10
IT

11
11 13

TT
15

16

Rank

7.5
1

3

11.5
5.5

5.5
13.5

7.5

6

1

7

14

9.5

12.5
11

4

2'

3

7

13.5
7

9

10
4

5

8

9.5
11.5
4

7

11.5
3

5

57.0 67.0 60.5 61.5



BE IEFS ABOUT NURSINOAWD NURSLIG EDUCATION

Develoiment cf Scale - Reiiabilit and Validity

worm E of Rokeach's scale as outlined in his book, The- Open
and Closed Mind , contains forty items. (p. 73) To transpose the

items so that they would relate in the field of nursing; at least two

new items were written by the researchers for each of Rukeach's items,
one relating to nursing in general, the other to nursing education.

Every Attempt was made to keep the same type of thinking as the
original scale item and to use the same wording and sentence structure.

The forty items of Rokeach's scale and the ninety-six new
items related to nursing and nursing education were arranged in random
fashion and a test developed comprising one hundred and thirty-six
items complete with Rokeach's test directions. This test was given

to a group of forty graduate-nurse students in the last year of a

baccalaureate program. Responses to Rokeach's items and to the new

nursing items were compared across forty students, Where twenty-five

or more students answered similarly on the new item as they did on
Rokeach's original item) the item was retained and the Rader-.iichardSon
reliability test carried out. Of the thirty-three items kept in the

nursing nroup, a reliability coefficient of .657 was obtained_ To

increase the reliability measure upwards to .7, all'the item3'whore

27 out of 40 students responded the same to the nursing items as to

Rokeach's item were taken. This rsulted in a test conteinin 45

nursing and nursinc education items, - twenty -three nursinj and

twenty -taro nursing education.
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5.

The folio ing is a 2tudy of how many nurses think and feel about a
nuMber of important qua ions in nursing. The best answer to each
statement below is your personal opinion. We have tried to cover
many different and opposing points of view; you may find yourself
agreeing strongly with some of the statements, disagreeing just as
strongly with others, and perhaps uncertain about others; whether
you agree or disagree with any statement, you can be sure that many
people feel the same as you do.

Mark each statement in the left margin according to how much you
agree or disagree with it. Please mark every one.

Write +1, 2 3, or -1, -3, depending on how you feel in each
case.

I AGREE A LII1LE

I AGREE ON THE WHOLE

I AGREE VERY MUCH

1: I DISAGREE A LITTLE

- 2: I DISAGREE ON TEE WHOLE

- 3: I DIScAGl a VERY MUCH

While the use of rigid discipline is wrong, it is sometimes the only way to
ensure the professional behavior of student' nurses.

In talking with students, I often find it necessary to repeat the '?oint
several times to be sure they grasp it.

In discussion with a patient, I often become so absorbed in what I wont to say
that I forget to listen to what he is saying.

While I don't like to admit it even to myself, my secret wxhitien is to become
famous like Dr. Helen Mussallem or Miss Alice Girard.

Most nursing instructors fail because of the setting in which they

6. It is only when a nurse devotes herself to the ideals of nursing that her work
really becomes meaningful.

7. Of all the different approaches to preparing nurses,
which is best.

robably one

To compromise abo,:., nursin with other groups is dangerous because nursing will
lose out.

9. Wien it.eomes to differences of belief in nursing education we must be careful
not to compromise with those who think differently.

10. If instructors in a school of nursing tolerate too much difference of opinion
amongthemselves they will not be able to teach nursing effectively.

11. I really get annoyed wnaneVer a nurse or a doctor refu es to admit t or

she is wrong.
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15.

16.

The situation of nursing today is so complicated, that he drily way we can

mow what is'.going on is to rely on nursing leaders.

Instructors should really reserve judgment about current trends in nursing and
in education until they have heard er read what experts in the nursing field

think.

The nursing staff in a ward 7e ally don't require access to a variety of books
on nursing, it would only confuse them.

Nursing education is too full. of problems at the momeA. Thank goodness it is
only the future that counts.

Most nurse educators really don't know what would be good for sing education.

17. Most instructors don't really care about the students.

18.

19.

20.

There is so much to teach the student nurse and so little time to do it.

One I get wound up in discussion of nursing problems I just can't stop.

In a group_Idiac.ussa.on with students I often become so absorbed in wha I want

to, say that I forget to listen to that they are saying.

The main thing for a nurse is
field.

want do some.thiug important in the nursing

22. Most head nurses are failures and it is the system. which is responsible for this.

There area number of people in the hospital field whom Ilaave come to dislike
because of their views of nursing.

24. Of all the different ideas about whet u ing is, there is probably only one
which is correct.

25. A nursing instructor who gets enthusiastic about too many trends in nursing
.education is probably ineffectual in working toward any.

26. In times like these, a nurse must be pretty selfish if considers her own
satisfaction and happiness primarily.

27. Nurse educators are of two kinds - those who want to teach nursing and -those
who don't really care.

28. A nurse wha thinks primarily of her own well -being is not ouch af a nurse.

29. Most of the new concepts which nurse educators talk about have little to do with
real nursing.

30. Unfortunately, a good many instructors with whom I have discussed some of the
crucial problems in the teaz!hing of nursing really don't understand what it
is all about.

Our beliefs about the teaching of nursing are quite different from those of
teachers in most other schools of nursing.
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It is only natural that a nurse would have a better understanding of thy`
of nursing she believes in, than in those she opposes.

Fundamentally, the nurse really is pretty much aloe

Instructors would really like' to find someone to tell them the best way to
teach nursing

35. If I had the. chance I world do something of great benefit to the nursing

professio

36.

37.

In nursing education there are probably only a handful of really great teachers.

A person who gets involved in too many causes or oroblcms in nursing is 1ikel y
to be a pretty ineffective sort of person.

With nursing in such a turwoil, an instructor must be pretty self -cen
considers her satisfaction and development primarily.

39. It is .often necessary to be more wary of the ideas. of nurses in your own group
or place of yrork than those of nurses in other places.

)40. .1 really get annoyed when a student fail- admit that she has made a mistake.

141. Most of the ideas about nursing which get prioted nowadays aren't worth the
paperhey are printed on.

Student nurses shouldn't have too easy access to dif-
it would only confuse them.

a- roach

43. Most nurses really don't know what would be good for nurses or for nursing.

44. Most nurses really don't care about the patients.

45. When it comes to differences of opinion among nurses we must be careful riot ,

t© compromise with those who believe differently from the way we do.



ATTACKING CURRICULUM PROBL_

Assume that you are at a Faculty Meeting at which the following statements are made
by three other teachers. Write in the space below what you would say in relation
to this.

1. a. Operating room experience is a waste,of student time - the th'
there can be learned just as well elsewhere.

hey learn

don't think its a good idea to stop it until we really study it - its always
been in the curriculum and I suspect some valuable learning takes place there.

c. Isn't there a provincial regulation requiring it?

You -

2. a. Now e to take our first class of students and we need to decide on
a uniform for them to wear during their nursing practice.

b. Let's not have a uniform - just get them to wear white with an
identifying name pin.

You

Nonsense - they need,something to help them identify with each other and
with nursing.

Two of our students are going abroad with. their parents this summer, and they
asked if they could do some study there for which they could get credit, and
not have to make up at the end of their course.

b. The Nursing Act specifies days of experience neededl.and I don't see how we
can give credit for something like that.

c. I don't know - did they have any .cific ideas in mind?

`You-

141



TAKING RESPONSIBILITY IN ;CU RING I ISTRt -ENT

Pavel° ment and Validation

An instrument was developed to investigate one particular and
important area of nursing function: "Responsibility". The concept of .

"Responsibility" is essential to the definition of any profession. The
practice of "Responsibility" is essential to performance of any profes-
sion. The nurse, as a member of a profession, is responsible for her-
self, for her patient and for the profession. The teachers of nursing
feel that teaching responsibility is a major part of their teaching
role. The head nurses, under whose supervision students practice
nursing, believe that the students must learn and practice responsibility
in giving care to patients.

This inEtrument, to assess "Responsibility", was composed of
a series of items (behavioral examples) grouped into a matrix composed
of the two categories (1) "accountable to" and (2) "accountable for"
with the subcategories, "focus on self nursing a patient" and "focus
on the team, unit or institution". It was developed in several stages.
First, a group of teachers, head nurses and supervisors were asked to
give specific behavioral examples of responsible behavior. These
examples were collected and examined wiz.h the above-mentioned dichotomy
of "accountability to" and "accountability for" in mind. In looking
at these examples and in considering them carefully, it would seem
further refinement of these two dimensions could be made. "Accountable
to" might be redefined as being subject to direction and authority while
"accountable for" could be redefined as a rational approach to problem-
solving. It was also found while the examples fell within these two
categories,:they could-be further categorized under the headings -
"focus on self nursing a particular patient" and "focus on the ward,
institution or other person". The two main dimensions, with the sub-
dimensions within each, allowed a matrix of dimensions with "rational
approach problem-solving" and "subject to direct authority" running
across the top of the matrix and "focus on self" and "focus on ward,
etc.", running down the side of the matrix. The next step was to take
the large number of examples, approximately 50 in number, and to submit
them to a panel of judges for validation. Using this matrix, seven
judges who were professors of nursing at a university schooI-of nursing,
or demonstrators in nursing, were asked to. place the items-into appro-
priate categories. Those items which were'plsced correctly by 5 out of
the 7 judges were retained for use in the instrument. This left, a
group of 22 items falling within the four dimensions.

Dimension

A. (Accountable for)

Rational Approach to Problem Solving -

Focus on Self Nursing a Patient

B. (Accountable to)

Subject to Direction and Authority
- Focus on Self Nursing a Patient
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1,3,5,8,12
teas)
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(Accountable for)

Rational Approach to Problem Solving
- Focus on Ward, Institution and Other
Persons

D. (Accountable to)

Subjecc'to Direction and Authority
- Focus on Ward, institutions and Ot-

Persons

The instrument wa.s administered hre

7,1 ,15, 21

2,4,9,14,1 19,20

different forms:

1. (Included with Graduate Battery)

to head nurses to have therkevaluate.the. "Responsibility" of

the Ryerson graduate as compared with other young graduates.

2. to faculty to determine which aspects of "Responsibility" they

consider to be important in teaching nursing.

to staff in cooperating agencies to determine which aspects
of "Responsibility" they considered to be important in giving
nursing care.

Three forms of the instrument were developed so that "Respon-
sibility" could be examined and explored from several different points
of view. Several questions were asked. First, is there any difference
in the assumption of "respensibility" by young Ryerson graduates or'

by the avevae'veun;.araduate from diploma programs? Second, what is

the faculty's (i.e. those who teach the Ryerson students) concept of

responsibility? And third, what is the head nurses' (i.e. those who
supervise on the ward where these young student nurses practice nursing)

concept of responsibility? in order to compare and contrast the

Ryerson graduate with other new graduates of diplema programs, the
list of items (or descriptive statements) was submitted to head nurses
who-were administering the wards on which the young Ryerson graduates

worked. They were asked first to consider the list in terms of how
well these characteristics are developed in the new RyerSon graduate.
Then, they were asked to consider the same list of characteristics
again and to state how well each of these were developed in the other

new graduates of diploma programs. From these materials, contrast

and comparison was made. The head nurse rated each group in terms of

a three-point scale of "not too" to "very". A score of one through
three was assigned and mean scores per dimension as well a mean

cumulative scores were calculated. Tests of significance of difference

of means were calculated.

In Form II of the instrument, the list was submitted to the

teachers of the young Ryerson students wita the following statement:
You are presented here with a list of 22 statements which may be used

to describe a nurse. Which of these behaviors do you consider most
essential and desirable in nursing and for this reason orient your



teaching program to their attainment? On the other hand, which are the
least essential and desirable? They were given a five-point scale,
ranging from least essential to most essential and asked to place the
items within these scales. They were asked to put four items in each
of the places on the scale and six in the middle place, number 3.

In Form III, submitted to the head nurses in the wards in
wt10,0 the Ryerson students work, the items .,re accompanied by the
following directions: You ar-e-presented here with a list of statements
which may be used to describe a nurse. Which of these characteristics
do you consider to be the most essential, desirable for a nurse to-have,
and therefore, for a student to learn? On the otbr hand, which are
the least essential and desirable?' They were asked simply from the

twenty-two items to select and list the eight least essential and
desirable and the eight most essential and desirable. The results
from Form II and Form III were analyzed, and discussed in terms of
.other data collected from faculty and cooperating agency personnel.



PCI5I13ILITY INSTRUMLNI:

FORM IA

How wa=ll -d6velcipe&are'these characteristics in the new
place a circle around the appropriate number.

"G teT ritaeq

Statement Not -t ca Somewhat Very

2.

3.

5-

6.

7-

8.

9-

1

1

1

1

1

2

2

2

3

3

3

3

3

3

2 3

2 3

2 3

2 3

3

3

2

2

2 3

2 3

2 3

2 3

2 3

2 3

2 3

2 3

2 3
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RESPONSIBILITY INSTFU
FORM IB

Holookl developed are secharacteristics in (tiler new graduates of diploma
pi.ograms Please place a circle arOunethe appropriate ,number.

.---- =-
Statement

2.

3.

4.

5.

6.

7.

8.

9.

LO.

L.
13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

Not too Somewhat Very-

1

1

1

1

1

1

1

1.

1

1

1

L

2 3

2 3

3

2 3

2 3

2 3

2 3

2

2

2

2

2

2

3

3

3

3

3

3

3
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list of nursing behaviors
(Items for Responsibility Instrument)

1. Observes and gathers relevant information on which she bases her assessment
patient needs.

2. Pitches in to get work-done in the ward.

3. Follows through on her plan of nursing care.

Presents a well-organized and self - assured appearance to patients and co-workers.

Accepts responsibility for the outcomes of her nursing care.

Is efficient and skilled in the performance of nursing procedures and techniques.

7. Recognizes the realities of the nursing situation on the ward and plans from there.

8. Uses knowledge appropriately in coming to nursing decisions.

9. Accepts criticism well and respects the head nurse and supervisor.

10. Checks carefully o'see that everything done for her Patients that should
be done.

11. Tries to learn mor3 about nursing and related fields.

12. Continues each day to know more about her patients as a basis for predicting
their needs.

13. Follows nursing routines relating to easy ambulation of patients, preparation for
discharge, specific teaching plans, etc.

14. Is careful, tidy and efficient in the care of equipment and in the use of supplies
in the ward.

15. able to assume leadership in undefined situations which require nursing action.

16. Shows initiative in the nursing care of her patients.

17. Pays attention to the policies and procedures of the institution.

18. PrOvides helpful ideas and sugg. ions about the care of patients in the ward.

19. Readily accepts the working conditions of the institution, i.e. hours of work,
days off, shift salary, etc.

20. Recognize; her position and that of others in the hospital hierarchy.

21. Takes part willingly in hange related to the improvement of nursing care.

22. Knows the usual conditions
needs.

that she is able to anticipate her patients'



TAKING RESPONSIBILITY NURSING

TEST - FORM

You are presented here with a list of 22 statements which
may be used to describe a nurse. Which of these behaviors do you
consider most essential and desirable in nursing atd for this reason
orient your teaching in this program to their attainment? On the

other hand, which are least essential and desirable? The following
diagram provides a 5-point scale upon which to indicate the degree of
essentiality and desirability of thede behavioral characteristics for
the nurse. Please rank the statements so that the specified number
of behaviors is allocated to each box, i.e. 6 eQy the middle box and

4 for each of the others. Please place the number of each statement
in the appropriate box.

LEAST

1

ESSENTIAL AND DESIRABLE BEHAVIORS

2 3 4

TUMBER OF STATEMENTS PER BOX

6 4

MOST

5

4



FORM 3

TAKING RESPONSIBILITY IN NURSING

You are presented here with a list of:statements which may be used to describe
a nurse. -Which of these characteristics d-fb you-consIder-io be -most essential and
desirable for a nurse to have and therefore, for the Ryerson nursing student to learn?
On the other hand, which are least essential and desirable?

On the following chart please indicate in the space-provided the number of the
tatements which you believe to be

the 8 most essential and desirable characteristics of a nurse

the 6 least essential and de irable,characteristCS:bf a nurse

8 LEAST Essential and Desirable
Characteristics of a Nurse

8 MOST Essential and Desirable
Characteristics of a Nurse

(Just write in the number of each statement)



SCHOOL OF NURSING

rACULTY QUESTIONNAIRE

BASIC Z ING PREPA- TIO

Location Years
Diploma

or
De ree

GPAI iATE NU E PREPARATION

Des of Positions
in NursinE Location Years

Do you consider any are of nursi your particular ield of
interest or skill? If so, please indicate,

nursing courses -d teach in this- rogram?-- --

Do you have any other degrees, dlpl courses leading to a
degree, not mentioned above? If so, what are they?
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In what type,of prog17
were open to you)?

d you choose to teach (if any or all

Have you published any material? If so, what was and where was
it published?

What is your age?

How long have you taught in thiS program?

How long did you stay in your last job?

Why did you choose to leave your last job?

What were your reasons for choosing to teach here?

What has pleased or d you in this ork experience?
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What has. displeased or led you in this work experience?

In what ways has your teaching of nursing changed since you came here?

What are your career plans for the future and how do You propose to
achieve them?

A nurse asks if you think he or she would fit as a prospective member
of faculty in the nursing program here. In answering the question,
what characteristics would you look for in the person?
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As a Setting in which Students
Learn to Nurse

Strengths
in the
Program

What would you identify as the five (5) major strengths and the five (5) major drawbacks
of the nursing program here?

As a Setting in which you
Teach Nursit

Drawbacks
in the

Program
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The purpose of the following section is. to identify what the student
is to learn through the formal curriculum in the nursing program.

What five (5) behaviors or aspects of performance an nursing do you believe
believe to be critical for the student to learn if she is to becoule
a nurse through this program?

2
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In looking at the students who are about to graduate, what have they
learned well that this program has tried to teach them?

That have they failed to _earn or in what respects are you disa_
with their present perforirance or behavior?

How much of your social life involves. ple unrtions
Elaborate.
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OOPERATING AGENCIESRZEIONNAIRE

Please check your position in this hospital

Staff Nurse

Team leader

Assistant head nurse

Head nurse

Supervisor

Other

Please check the clinical field in which you work -

Medical

Surgical

Psychiatric

Obstetrics

Paediatrics

Geriatrics, long-term

Clinic

Other

Year of graduation in nursing

Type of basic preparation in nursing

diploma program in hospital school of nursing

degree program in a university nursing program

Other

Please describe any graduate -nurse preparation -

clinical

university

other



With respect to the nursing care of patients:

what kinds. of things does the Ryerson student do well?

Where do er difficulties in nursing patients seem to be?

Can you account for or explain why Ryerson students seem to have strengths

in some areas and difficulties in others?

With respect to the nursing program and the curriculum at e on:

What positive values does it seem to have?

in you view, where are the deficiencies?

If you- ere to suggest improvements, what changes should be made?
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What part do you play in helping Ryerson students learn to nurse?

In what ways in this role agreeable or disagreeable to you?

How well do you know the Ryerson instructors?

4. In what ways could ward nursing personnel and the Person. faculty make the
clinical situation a better place in which students can learn?

5 lould you like to work on pe lnent staff with graduate nurses from the Ryerson
rogram? Why?

Would you tend to hire Ryerson graduates in preference to any other group of
nurses? Why?
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GRADUATE BATTERY

Developn rt and Validation

-A:nursing program, like that at Ryerson, may be "new' in that
the setting is an educational institution, or it may be- "different" in

emphasis and organization. However, such programs continue to share
responsibility with all other nursing education programs for producing
competent professional personnel. The question then, follows: Does

the Ryerson Fraduata "fit" into the work world? This broad line of
inquiry generated many essential sub-questions, which were refined and
organized into a series of open-ended interview guides, called the
Gradua.taja. Graduates from three successive years at Ryerson,
the Head Nurses with whom they work, and the Directors of Nursing of
the institutions which employ thum ware interviewed.

It was hypothesized, despite any preconceived ideas about n
or shorter prwirams that the Ryerson rtaduate would 'fit" into the work
world; she would not be treated differently in turms of placement or

ignment, she would participate fully in ward life, and her preparation
would be such that she would be able to meet the expectations demanded
of any young' graduate nurse.

The first aft of the open-ended questionnaire was pretested
on a director of nursing and staff in Eeneral hospital setting. The
questions ware then modified to improve the instrument's clarity and
inclusiveness. The second draft was than tested on one director of
nursing- and staff in a hospital employing Ryerson graduate. No major
changes were made .Pitttbdaltin. This final form was used in the
subsequent interviews of directors of nursiur', head nurses and Ryerson
graduates. Content analysis was done on the responses by two judges,
and results were submitted to two other ludL.as for verification.

II Questions

The specific questions asked related t-:

1. Suitable placemont of gra.dua
2. Actual placements.
3 Advantages of placements.
4: Orientation programs (including possible modifications).
5. Initial impressions of Ryerson graduates.
6. Differences between Ryerson graduates and other young

graduates.
7. Strengths and difficulties of the Ryerson graduate.
B. Opinion of staff concerning her work and preparation.
9. Type of actual nursing preparation. preferred.

10. Fit of Ryerson Fraduc.to into ward group.
11. Ryerson graduates' opinions of ward nursing standards.
12. Expectations of Ryerson graduates.
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EMPLO YER 'S QUE TION1 A IRE

1. Which clinical field

HOSPITA1 OR AGENCY

did you consider as itable place for

the new rersori graduate?

Where did you place the new e -n graduate?

Which clinical fields) did not seem to be a suitable placement for her?

Why?

2, Now that she is working in your institution or agency, are you happy with

the decision you made in placing her? Why?

Do you now see any alternate placement as
What would be the alternate placement?
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a) Would you briefly outline your orientation program for graduate nurses
who are just starting to work in your institution (or agency).

Were any alterations. or_modifications necessary in the orientation given
the new Ryerson graduate on starting work in your institution or agency?

What were these?

If any alterations were made in your general orientation program, what
factors influenced these changes?

4. Have yoU noted any differences between the new Ryerson graduate and the
average new graduate? What-are they?

l'iat are the strengths o'\the new Verson graduate; as she begins to nurse

in your hospital or ageney?\
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1. What problems or difficulties does she appear to have?

To what extent do you favor the F,yerson program as compared. with hospital
schools, as a means of preparing nurses?

Favor Ryerson over
hospital schools

Favor hospital schools
over Iverson

How strongly do you feel about this?

Very

Fairly

Not very

Not at all

6. What position( s) would you expect the Ryerson graduate to be able to obtain,
after a reasonable amount of experience and working full time?

(Please check the appropriate column)

Positions

Yes,but
only with
further
university
preparation

Yes,with 3 yes, simply
further as a graduate
clinical or from erson
technical nurs7
ing specialty
education

,not as
a graduate
from -erson

Team leader

b) Assistant head nurse

c) Head nurse

d) Supervisor

) Director of nursing service

) Public health nurse

Public health supervisor

h Public health director,.

Instructor

) Professor in a university
school of nurdLng

1.

2.

2.

2,

3._

3.

2.

2.

2.

2.

4 .



6

Positions

k) Director of a school
of nursing or depart-
ment of nursing edu-
cation

Director of nursing in
a hospital

e ;but
only with
further
university
preparation

Yes,wiul

further
clinical or
technical nurs-
ing specialty

education

Yes, simply

as a graduate
from Ryerson

No not as_

,asa graduate
from Verson

1. 2.

2.

Lb you have any comments (of either a general or a specific nature
might he helpful in this study of the preparation of nurses in a
polyteohnical institute?



HEAD E quEsTin IRE

1. Do you consider your ward a suitable placement for the new rerson Graduate?

If so,

If not, why not?

lb. Would you consider any other el .hcal areas) more

which one(s)?

Why?

ab

2a. What stands out most in your memory when you recall the Rer n Graduate's
first month on the ward?



2b. Did you have to make any modifica'6ions in the usual orientation program to
the unit when introdaCing the new Ryerson graduate?

If so, pie se describe these ch

Have you noticed any Oiiferences between the new Ryerson graduate and other

new graduates?

What are they?

b. What are the stren
on your ward?

arson graduate as she begins to nurse



3c. What problems or difficulties does she appear to have9

4a. How do you feel the rest of your looks at the Bye
on the ward?

4b. What do the staff on your ward think cf the Ryerson progr
of nurses?
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4c. How does the Ryerson graduate appear to "fit" in the clinical situation?

To what extent fa o Ryerson progra, i as compared. with hospita

schools, as a means -of preparing nurses?

Favor e son over hospital How strongly do you feel

schools

Favor hospital scnoo
over el-son
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about this?

very

fairly

not very

not at all



6. what positions) -would you expect the Berson graduate to be able to obtain, after
a reasonable amount of experience (and working full-time)

(Please check the appropriate column)

(1)Yes,but
only with
further
university
preparation

Position

Yes,with
further
clinical or
technical
lu_g specialty

education

Teem leader

Assistant head. nurse

c) Head nurse

d) Supervisor

e) Director of nursing
.service

f) Public health nurse

) Public health
supbrVisor

Public health
director

instructor

Professor in a
university school
of nursing

1) Director of a school
of nursing or depart-
ment of nursing
education

Director of sing
in a hospital

2

2

2

2

Ye imply (L)N°, not as
as a graduate a graduate from
froot the the Ryerson
Ryerc,on program Program

3 4

3

4

4

4

-4

4



RYERS t i G JA TE QUESTIONEAIRE

Hospital or Agency

On what clinical unit or ward) do you work?

How loilg have you or) d there?

4. What do you think of this placement?
a) Are you pleased. with it?

Do you feel that the program at Ryerson prepared you for what is
expected of you in your work he:re?

ow do ygu feel about the k assignments and rotation system?

What stands out most in your meet ory, when you consider the first
month in this clinical unit?
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) How do you feel the rest of the ward staff lo ks at your fork and
preparation

).How do you get along with the-head nurse and the rest of the eta
Do you feet paxt of the ward? Do you feel accepted?

g) How do you feel, generally about the nursing care on your
clinical unit?
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a) Do you really consider your present clinical placement as suitable for
a new Ryerson Graduate? If not,why not?

b) Can you name any clinical placement(s) or positio which you would
consider to be more suitable or advantageous than where you are presently
working? May are they more suitable?

Other Placementg Wh more suitable or more advantageous?

Have you worked in any other institutions and clinical units since
you graduated.? If so, where and for how long?

Why.dld you leave this institution and unit?



6. a) Were there any alterations or modifications necessary in the orientation
program given to you a a Ryerson graduate as compared with other new
graduates? If so, what were they?

b) Was there anything left out of the orientation program that you felt
really necessary for adequate performance in your clinical unit?

a) Have you noted any differences between the new yerson graduate and the
average graduate of other types of. programs? What are they?

.b)..What de.you.feel are the-strengths of the new Ryerson_.graduate as she
begins to nurse in a hospital or agency?



What problems or di f cult =s di s she appear to _aye?

To what extent do you favor the Ryerson ogr as compared with l ospital

school as a means of preparing nurses?

Favor Ryerson over
hospital Schools

Favor hospital schools
over Rvarson

How, str zly do you feel about
this?

Very

Fairly

Not very

Not at
all



What position(s) do you expect to be able to obtain, after a resonable
amount of experience and working full-time as a graduate from -erson?

(Please alswer by placing a check in the appropriate column)

Positions

Team leader

Assistant head
nurse

Head-nurse

Supervisor

Director of
nursing service

Public health
nurse

Public health
supervisor

Public health
director

Instructor

Professor in a
university
school of
nursing

Director of a
school of nur

ing or depart-
ment of nursing
education

Director of
nursing in a
hospital

Yes, but 2 Yes,with Yes, simply No, not as a
only with further as a graduate graduate from
further
university
preparation

clinical or
technical nurs-
ing specialty

education

from Ryerson Ryerson

2.

2. 4.

1. 4.

1. 2. 4._

1. 2. 4.

1.

1.

1



INSTRUCTIONS.FOR.ANSWERING QUESTIONNAIRES
On aa JARDS

The questions on this questionnaire are to be answered. with electrographic

pencils on cards. Please do not fold or bend. these cards. One to

three cards are provided (depending on the length of the questionnaire).

2. Please do not write on the questionnaires themselves. These questionnaires

will be collected. at the end of the test period and used again with other

groups.

Use only the special electrographic pencils for marking the card. Make all

your marks dark and heavy and if you erase amarkterasecompletely. Fill in

whole oval carefully and heavily enough so that no figure is seen underneath.

Do not use the special pencils for other work. Please return the pencils with

your completed questionnaire.

On the back (marked BACK) of each answer card print your name and your identi-

fication number. This identification number is on the separate slip of paper

given to you at the beginning of this sessfion.

5. On the front marked FRONT) of each answer card below the words "student
block in the spaces corresponding to your identification number.

6. Pnad each question and its libm.ed answers. Each question is followed. by

two to five alternative answers.

175. Were you born in
Canada?
(1) Yes No

OR 168. What was your favorite subject
in high school?
1) Language (foreign)
2) History
3) nathematics
4 Literature

Other

7 Consider all of the alternative answers. When you have decided which choice is

the BEST, blacken the whole of the corresponding oval space on your answer

card.. Do not enter more than one mark for any question.

Even when you are not positive of the answer, or feel that the answer you
would like to give is not availabl e, choose the!.best of the answers provided.

PLEASE DO NOT LEAVE BLANKS 4

9. Please check your answer Lard. against your questionnaire to see that you have

answered all the questions.

10. Return the answer cards,
when you have completed

questionnaire , and the

ession.

ographic


