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BSTRACT

This appendix contains materials on the development
and validation of instruments and scales used to assess the nursing
program of Ryerson Polytechnical Institute in Toronto, Canada. Some
of the instruments included the following: (1) Introductory
Information Questionnaire, which investigates siudents' socioeconomic
and ethnic backgrounds, influence of family and peer groups, and the
process of choosing a nursing career, (2) Nursing Selection
Inventory, which investigates students' self image and ratings of
nursing characteristics, (3) Expectations and Experiences in Nursing,
which deals with the anticipation of experiences as a student and as
a graduate, (4) Activities of Students, which investigates activities
and friendship patterns, (5) School Life, which measures the
environment of the nursing school, (6) Nursing Approach Scale, which
provides construction of a "values picture" of nurses, (7) Change and
Development as Seen by the Graduating Student, (8) Commitment to
Nursing Scale, which allows for self-evaluation of such dimensions as
choice, awareness of the future, and sense of responsibility, (9)
Creativity in Nursing, (10) Choosing a Job in Teaching, and (11)
Taking Responsibility in Nursing. A report of the study which useqd
these and other instruments is available as VT 019 723 in this issue.
(SB)
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INTRODUCTORY INFORMATION QUESTIONNAIRE

I Development and Validation

In undertaking evaluative research on students in an educa-
tional system, it was deemed necessary that certain information be
colleeted concerning the recruits' background and about the process of
their choosing a career. "The Introductory Information Questionnaire
lavestigated three main areas: A, The students' background: socio-
economic, and ethric; B. The influence of family, pré-nursing peer
groups and community on the student; C. The process of choosing the
means to a nursing career.

The first draft of the instrument was a series of open-ended,
specific questions developed from three areas. It was administered to
one class of Ryerson studerts and one class of university nursing
students. The responscs were submitted to a content analysis by two
judpes and chanpes werc made in the instrument to improve its clarity
and inclusiveness. Tho second draft was administered to two groups
of Ryerson students and one group of university nursing students. A
content analysis was apain carried out by two judges. The results of
this analyeis ounce morz allowed the development of further clarity and
inclusiveni:ss as well ds the modification of the instrument to a
coded, rather than open-ended, form. This allowed the questionnalre
to be answered on IBM cards.

The dota was analyzed for the most part in terms of proportion
of responscs fallin; into various catepories. Correlations and tests
of significance of difference of proportion werc applied where appro-
priate.

A. Backrround (Scetion II, Items 2-15)
1. What is the student's ethnic backrround?
Immiprant or “Canadian''?
2. What is mother toncue? What is spoken at home? 1Is Enplish
"second"lanruane?
3. What is the family's social and economic backrround?

4. VWhat is the parental educational backpround? What i mnticipatad
for the children? (1ls the family socially mobile?)

B. Pacr and cxtended family sroup (pre-nursinpg) (Scetion II, Items 16-33)

1. What werc the occupational interests of thc student's hign
schoul friendship rroup?



What were tne educational interests of the student's high
school fricndship pgroup?

2. Were there medical or nursins personnel amon- the student's
friends or extended kinship rroup?
Did they express an attitude about nursing as a carcer for
the student? (i.e¢. was there likely any influcnce from
friendship or extended kinship sroup toward nursine as a
carcer - indircetly?)

Total "community" influsnce (Items 4I-51)

Who did tho students actually feel inrlucnced their choice by

a positive or nogative attitude? :

- Do the students feel “community™ pressurz ~ in matters like
a carser? -

= Jo they sce their choice as "independent"?

C. The proecss of 'choosins' the carcer and means to attain it (Items 34-=40
and 52-140)

a) Choosins nursin~ (Itoms 34-40)

1. When was nursing considered - how long after this date was the
decision to become a nurse made? (i.e. impulse? loag-term?)

2, What did the student feel vwas most important in motivatin; her
~ to choese nursin~
- sccurity and/er beneffts?
= fulfillment, family, the "sick"™ or the "profussion™?

b) Choosins a school of narsing(l. Itcms 52-76
2. Items 77-99
3. Items 100-103
104-<120)

ks
bt

1. What is the preferred typc of nursins preparation?
- in the students' own eyes, and as she perceives the views
of family, public, praduate nurscs (the profession) - and
the (education system) faculty
- which other view corrclates most closcly with her own? .
2. Did she consider any other proyram?

Why did shz reject other typus of programs?
3. How and why did shc choose the school she -enrolled in?
How did she learn of it?
- When and how lomp did it take her to decide to enroll?
Why did she actually choosc it? How important were these
reasons for choosing it?

¢) Influences toward/apainst ehoice of school (Items 121-130, 131-139,
140)
1. Who nave advice concerning the student's choice of a school of
nursing? Was it for or against the specific school finally chosen?

2. What reasons were piven against the choico of a specific school
of nmursing?
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3. Was thc advice requeated?

) Whoere is the student living? (L.o. what are her prasent
cnvironmental influcnces?) (Item 1)

o
FRIC
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I What type of living accommodations have you obtained as & student at this school?

]gi

) Live at home with family (or husband)
) Live in reside+ce :

) Rent a room
)
)

Share an apartment
Board with relatives (i.e. aunt, etc.)

ST i
W T e

T What was your father's place of birth?

2. (1) Canada (2) U.S.A. (3) British Isles (4) Burope (5) Other

What was your mother's place of birth?

3. (1) Canada (2) U.S.A. (3) British Isles (4) Europe (5) Other

What was your place of birth?

4. (1) Canada (2) U.8.A. (3) B [tish Isles (4) Europe (

) Other

What language do you speak at home?

5. (1) English (2) French (3) Other European (4) Oriental (5) English-
Language Language  Other Languag

Are your parents alive?

€. (L) Both are alive (2) Father deceased (3) Mother deceased (i) Both parents
deceased

What is your father's occupation?

(1) Self-employed (farm, business, agent, etc.)

(2) Professional (docter, lawyer, professor, ete.) or execubive

(3) Office worker or lower level ianagement (supervisor, foreman)

éh) Skilled worker (electrician, etc.) or technician (computer, hospital, etc.)
5) Service worker (gas station, truck driver, etc.)

What is your mother's occupation?

) She does not work
) Nurse

) Teacher

) Clerical

) Other




How much work does your mother do?
) She does not work

)She has worked full time for many years

9. f1
3) She has worked full time just recently
L
5

) She has worked part time for many years
) She has worked part time just recently

What type of education has been completed or is anticipated in your family?

Your mother's eduecation included

10. (1) Pre-high school
(2) High school
-€3) University
, L) oOther technical or vocational college or institution
, (%) Unknown
Your father's educatien included
11. Pre-high school

(L)

(2) High school

(3) University _

(k) Other technical or vocational college or institution
(5) Unknown

The education completed or anticipated for your three eldest syblings ( if you have
: three)
Your eldest sybling:
12. (1) Pre-high school

(2) High School

(3) University

(k) Other technical or vocational college -or institution
(5) I have no sybling

Your Secand,aldesﬁ sybling:
13. e=high school
gh school
niversity

ther technical or VBC&E;Dﬁal college or institution
“have only the one sybling mentioned above

HQGE}W‘

Your third eldest sybling:

b (1) Pre high.sehool .~ . I
(2) High school

(3) University™i- SN

(4) Other Lechn;cal or vocatlgnaL college or 1ngtltut19n

(5) I have only the two syblings mentioned above




You hope to complete the following lLevel »f education

15. (1
(2
(3
(b
(5

) Other technical or vocational college or institution (i.e. nursing)

) Go on to university after nursing

) Go on to take & post-graduate degree in university
) Take a ponst-graduate course in a nursing speciality

) Other

III After graduation from high school, what type of work or further education did your

three best high school friends do or undertake?

(Sfﬁursing (M)Dthéfwtazhnigal (E)Dfﬁér

'inféegards to

(1)Did not continue (2)University

continuing
her edueation

her education

or vocational
college or
institution _

16, Friend #1
17. Friend #°

18. Friend #3

.
.
~—r
"
P Mg S
e e S

5
(1) (5
5

() ( %
(%) (5)

In regards to | (1) She continued (2)Got married V(S)éfficéiguwtkjwéiériﬁ

her going to
work!

and did not
__work

her education as
—mentioned above

work or in store

___bank

19.

20.

Friend #1
Friend #2

2l. Friend #R3

Are

(1)
L

(1)
(1)

TN
LN NP

3
3
3

T,
e
™ Mt Wt

there nurses or doctors in your family or among your friends?

Nurses/doctors
in family or
as friends

(1)Not among friends (2)Friend
or relatives

(3)Parent

7(@35yblingi

- (S)Gréﬂiﬁ

parent,aunt

__uncle,cousin

22,
23.
2k,
25.
26.
27.

Nurse #1
Nurse #2
Nurse #3

Doctordl
Doctor#e
Doctoriy

b
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Vhat was their attitudes toward nursing as a career for you?

(5
5)
5)

s

WS T

R —
T T

)
)
)

in family or
as friends

or relatives

(1)Not among friends (2) Favorable (3)Favorable

with limitations

(4)Indifferent (5)Un-

favorable

28.
29.
30.
31.
32.

=
-
PArar

Nurse #L
Nurse #2
Nurse #3
Doctor#l
Doctor#2
O tori3
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The final instrument consisted of 24 items which characterized
the nursing profession. It was administered in the form of a questionnaire,
completed on IBM cards which listed the items and asked the students to
decide first - whether or nct this was a characteristic of nursing: and
if it was, how important 1t was to the student in choosing to become a
nurge. This gave a four-point scale in terms of importance in becoming
or chooging to become 2 nurse. Mean cowposite scores were computed by
dimension for each of .the four groups participating in the study, and

Questions Asked:

1. How do the students recruited into the four groups participating
in this study view nursing? What characteristics do they see
as being present to nursing, and how strongly? (in terms of
"intrinsic" and "extrinsic self-benefittimg", “family '
benefitting" and "society bencfitting'.

2, 'How important to the group was each characteristic ia choosing
.. to become a nurse? VWhat motivates each group to choose nursing
= 38 an occupation? Is there any significant difference betwecn
the groups?

A final sct of questions were asked in an attempt to relate "Selfi~Imape"
tc the motivational aspects of the "Nursing Profession Characteristice".

1. How is high or good "self-image" related to "motivation' in
choosing nursing as a carcer? .

2. Does high value placed on any of the profecsional characteristic(s)
correlate with self-image rating?



When did you first consider a career in nursing?

Nurasing was consildered:

I

2) In early high school

3) In late high school

(4) After high school following some work experience
(5) After high school following more education

3h4. glg In grade school

Yhen did you firmly decide on & career in nursing?
The declsion was made
35. -(l) about the same time as it was (2) much later

first considered

What do you feel was more impgf?ant inliﬂfluéneing you to choose nursing as a career?
Rank the following reasonss — e N
: _ L Ranking of reasons for choosing nursing

36. Benefits of nursing such as
salary,abllity to travel after
graduation, or low initial cost , o o ,
of the program (1) (2) (3) (L) (5)

37. Felt profession would allow
self-fulfillment or development , N
of interests and ebilities (L) (2) (3) (4) (5)

38. To please family or to help
support and care for future

family 1) .. (@ (3) (k) (5)

39. Wanting to help and work with , o )
people or care for the sick (1) (2) (3) (#) (5)

4o. The profession itself seemed 7 , ,
attractive and interesting (1) (2) - (3) (&) (5)

form




Persons who .

"Fl) Iﬂfluéﬂéed ae by

&) ‘Influenced me by

influenced you being for 1y choice being against my
of nursir =2z =a thoice of nursing-
o . .. CATEEr. . .. scarger: v a.
L1. Mother (1) (e
42, Father (1) %2,
43. Sybling(s) (1) 2)
L, Aunt,uncle . ‘
or cousin El) (2)
Ls, Friend{s) 1) (2)
b6. Doctor(s)(other
than friends or , o
relatives) (1) (2)
L7. Nurse(s)(cther - #
than friends or
relatives) (1) (2)
L8, Teacher (1) (2)
49, Guidance ;
Counselor (1) (2)
50. Speaker at -
career session (1) (2) s
51. Qther (1) (2)
v R _— R

Five k;nds sf nursing sch

of these five ways of becoming e nurse.

of becoming a nurse.

QQlS are 715ted below.

( 3) Indii‘tt*eréﬁ£ or

unrelated to my
~holce of nurs-
'17' 85 8 QE.IEE; 3

You may cr may not be familiar with each
We wish to find out your opinion of the best way
If you are not familiar with any one of these, just, indicate below.

Then, please rank the remaining progrems (those with which you are famllgar) in terms of

the best way of beccm;ng

8 I'lLlI"SE B

schools as you yourself see them.

a) Rank the nursing .
b) Rank the nursing schecls as you feel your family sees thesé,p}égrams.
. : &‘!;.) :
¢) Rank the nursing school:s as you feel they are seern by thé genéral publlg.
d) Rank the nurs ng schools asyou think graduate nurses see tham_? -
o
.. -
e) Rank the nursing schoolg as you think the laculty see them,
Nursing Programs '5* .
&) Rank as you (1) Renk (2) Rank (3) Rank (4) Renk (5)- Not
see them First Second Third Fourth or Familiar
Fifth with this
/ type of
e g i - — — — . BLOSYam
52. Nursing progran at e
& Hospital School 7 - -
of Nursing (1) (2) (3) (4) (5)
53. Nursing program at
a College of Applied ) 7 _ 7
arts and technology (1) (2) (3) (%) (5)
= C@I’l’t ! (i; * LI
9
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Nursing Prograns:
a) Rank as you
see then

(1)Rank
First

(2)Rank
Second

(4)Rank
Fourth or
Fifth

¢3)Rank
Third

Familier with
this type of

program

5k, Nursing
Program st a
Regional School
of Nursing

55. Nursing
Program at a
University School
of Nursing

56. Nursing
Program at an
Independent (2year)
School of Nursing

b) Rank as you think
your family sees
then

(1)

(1)

(1)

(1)Rank
First

(2)

(2)

(2)

(E)Rank
Second

~ Third

(3) (1)

(3) (&)

(3) (1)
~ (4)Rank

Fourth
or Fifth

(3)Rank

(5)

(5)

(5)

(5) Not
Familiar with
this type of

—~DIORLAL

57. Nursing Progrem
at a Hospital
Scheol of Nursing

58.Nursing Program &t
& College of Applied
Arts & Technology

59.Nursing Program at
a Regional &chool
of Nurs ng

60.Nursing Program at
& University School
of Nursing

61.Nursing Progiam at
an Indapendent
(2 year) School of
Nursing

(1)
(1)
(1)

(1)

(1)

(2)

(2)

(2)

10

_ o S _ i - ﬂ, o __

( (3) (W)
(3) (1)
(3) (k)

(3) ()

(3) (&)

( (5)



Nursing Programs: , 7 7 o
¢) Rank as you think (1)Rank (2)Rank (3)Rank (3)Rank (5) Not
they are seen by First Second Third . Fourth or Familiar with
the general public Fifth this type of

= g ——— e R T —— e e e o T = e

62.Nursing Program at i
a Hospital School o ) , .
of Nursing (1) (2) (3) (4) (5)

63.Nursing Program at
a College of Applied. , 7 , , .
Arts & Technology (1) (2) (3) (W) (5)

64.Nursiig Program at
a Regional School 7 7
of Nursing 4 () (2) (3) (L) - (5)

65.Nursing Progran at _ _ .
a University School

of Nursing (1) (2) (3) (%) (5)

66.Nursing Program at
an Independent

(2 year) School of , , ,

Nursing () o (2) (3) (W) (5)

d) Rank &5 you think (1)Renk (2)Renk (3)Rank (4)Rank (5) Not
graduate nurses First Second Third . Fourth or Familiar with
sae them 'Fifth this type of

_ __progran

B s it . - - - — - _ I - . o -

67.Nursing Program at
i & Hospital School 7 ? _
! of Nursing - - - - | (1) - - - (8) - (3) o) (5)

68.Nursing Program at
l a College of Applied , .
Arts & Technology (1) (@) (3) (4) (5)

69.Nursing Program at
a Reglonal School, of , ( , )
Nuz'ging : (1) (2) (3) () (5)
70.Nurging Program at a
University School of o : i
Nursing L (1) - (2) {3) (4) (5)

7L.Nuraing Program at
an Indapendent (2 Year) L
School of Nursing (1) (2) (3) (W {5)

11




Nursing Programs: o
e) Rank as you think (1)Rank (2)Rank (3)Rank (4)Rank (5) Not
the Faculty see First Second Third Fourth Familiar with
“them - > _ : or Fifth this type of
: —program

[72.Nursing Progran at
a Hospital School , 7 N )
of Nursing (1) (2) (3) (4) (5)

73.Nursing Program at
a College of Applied , , N
Arts & Technology (1) (2) (3) () (5)

T4.Nursing Program at
a Regional School of

Nursing (1) (2) o (3) (%) (5)

79 Nuraing Program at
a University School ' .
of Nursing (1) (2) (3) (k) (5)

76.Nursing Program at
an Independent

(2 Year) School . .
of Nursing ; (1) - (2) (3) (&) (5)

Eéféﬁé énrﬂlling in your present school of nursing, did you consider any other school
of nursing or type of program?
Program (1) Enrolled in this (2) Considered (3) Did not  (4) Was not
program it Consider it familiar with
it

77.Nursing Program at (1) (2) (3) (4)
& Hospital School '
of Nursing

78.Nursing program at
8 College of Applicd
Arts & Technology (1) l (2) (3) (4)

T9.Nursing Progrem at
& Regional School of
Nursing (1) (2) (3) - (4)

80.Nursing Program at
a University School o
of Nursing. (1) , (2) (3) (1)

o

8l.Nursing Program at
an Independent

(& year) School of

Nuraing (1) (2) (3) ()

12



What led you not to enroll in the varlaas Lﬁher types of schools of nursing?
How 1mPartant wvere the following reasons

—— m—_ S

Reasons for not (1) I never (E)It did not (3) It was (4) It was (5) It was
enrolling in thought of apply tony not too . moderately very
other type(s) this choosing &  important © important important
of programs: | . school B - 77

! 82, Setting and , _
atmosphere (1) (2) (3) (4) (5)

83. Rules and
regulations (in-
cluding residence

requirements ete.) (1) (2) (3) (L) (5)
8li. High academic

standards (1) -~ (2) (3) (%) - (5)
85. Low academic , ,

standards ) .(l) (2) - (3) (4) (5)
86. Clinical facilities (1) ' (2) (3) (&) (5)
87. Too much clinical _ , ,

practice (1) (2) (3) (4) (5)
B8.Too little clinical , , .

practice (1) (2) (3) (4) (5)

89. The philosophy of
the program

generally (L)} (2) (3) (W) (5)
90. Did not. have quall= 7 ‘ o o
fltgtlaha I (1) ‘ (2) / (3) (k) (5)
91. Did rot have: mohey | . (1) - (2) . (3) (4) _ (5)
92. Applied too late (1) (@) . (3) (1) (5)
93. The program wus not - : .
easily available . (1) (2) (3) (4) ; (5)
9k, Lack of brood and/or o o
liberal program (1) / (2) - (3) ¢ (k) (5)
95. Length of program (L) ) (2) ; (3). : () (5)
96. Preparation of , , ,
téafhers o (%)3 (2) (3) : (&) (5)
97, Repgtation of' schFaL(s) (1) | (2) (3) 1 () (5)
i 98, I wag not accepted (1) (2) (3) (4) (5)
O 9, Other (1) (2) (3) () (5)
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When did you first learn of the existence of the institution which is the setting
for your school of nursing?

You learned of it during:

100. (1) Grade School (2) High School (3) At end of High School (U4) After High
: School

When did you first learn of the nursing program at this institution ?

You learned of it:
101. (1) At about the same time as you learned of the institution
2) A short time later
3) Much later

When: did you specifically decide to enroll in your school of nursing?

You decided to enroll in it:
[ .
102. (1)In grade school (2) In high school (3) At end of high school (4) After high

Hew long after you decided to become a nurse did you make theg decision to enroll in
your school of nursing?
It was:

103. (L)At about the seme time (2) A short time later (3) Much later.

Why did you choose to enroll in your school of nursing?

Reasons for enrolling (1) I never (2) It did (3) It was (L4) It was (5) It was
in ny school of nursing thought of not apply not too moderately very
: this  important  important ' important

10k4.Setting and - , , .
atmosphere (1) (2) (3) (%) (5)

105.Rules and regu-
Lations(including

residence reguire- , ’
ments, ete. ' (1) - (2) (3) (L) (5)

106.High academic - » : N N
standaxds (1) (2) (3) () (5)

107.Low academic : ‘ : ( 7
standards (1) (2) (3) (W) (5)

108.Clinical facilitiéa (1) (2) (3) (4) (5)

14




Reasons for enrolling (1) I never (2)It did  (3)It was (4) It was (5) It was
l in my school of nursing thought of not not toc moderately very

_this e BPEY.  dmportant  important _  important

{  109.Too much ciinicai , , -
practies” ™ - v o (r) = (2) o (3) (W) - (5)
110.Too little clinical . ]
prectice (L) (2) - (3) (k) (5)

111.The philosophy of
the program

generally (1) (2) (3) (&) (5)

112.I 4id not have the
qualifications for , o , ,
other schools (1) (2) - (3) (L) - (5)

113.I « ¢ not have the .
mone, for other

ScnooLs (1) (2) (3) (4) (5)

114.T applied too late , . ,
" to other schools (L) (2) (3) (L) (5)

115.Broad. and/or liberal. o , ' 7
program (1) (2) (3) (k) (5)

i

116.Length of progrem (1) &) ) () (5)

117.Preparation of , ,
teachers _ (1) A (2) (3) (L) (5)

118.Reputation of school | (1) (2) (3) (W) (5)

119.T was not accepted 7 » 7
at other schools (1) (2) (3) (&) (5)

120. 0ther ‘ (1) (2) (3) () o (5)




Who advised you c&ncernlng (far or agalnst) the ﬁuruing prag;am at yaur s&h@al

of nursing? . B B B Sl _
- ' - ' Adv" ce 7 ' ’ (L)NG
Person giving . . e L Advice
advice (1) for (2) for,with limitations (3)against Given

121. Parents (1) (E) (3)' (%)
122. Syblings (1) (2) (3) (W)
123. Other relatives (1) ‘ (2) (3) ()
124, Friends (1) o (2) (3) (&)
125. Doctor(s) other than | o

friends or relatives (1) (2) (3) (L)
126. Nurse(s) other than 7 7 ,

friends or relatives (1) (2) (3) (4)
127. Teacher (1) (2) (3) (W)
128. Guidance Counseler (1) (2) (3) (4)
129. 8peaker at caréer )

session (1) (2) (3) (%)
130. Other (1) (2) (3) (%)

Reasons advisors gave agalﬂst your sehcal of nur51ng or type of nur51ng Qragram?

Reasons agalnst enralllng . !

at your schooi of nuvsing |  (L)True  (2)False
131. Favored other type of program (1) (2)

132. Against length a% your program (1) (2)

133. Program not recognized enough (1) (2)

L34. Too difficult (1) - (2)

135. Too expensive (L) (2)

136. Too much practice : () (2)

137. Too little practice (1) (2)

138. No explanation given (1) (2)

139. Other (1) (2) -

Had you usually requested advice, about ngrﬁéchgal of nursing, when 1t was given?

o lho. (1) Yes (2) No.
ERIC

18



NURSING SELECTION INVENTORY

The Nursing Selection Inventory consists of two parts. On

the first, the Self-Image Charac*evistics Scale, the respondents were
asked to rate théhselves on a series of personal characteristics in
order to provide a measure of strength of Self-Image. On the second,
the Characteristics of the Nursing Profession Scale;, the respondents
selected from a list of statements those they felt actually described
nursing and ther rated their importance in the process of choosing to
become a nurse. The respondents, in this way, described themselves

and the nursing profession within s#t limits and in terms that allowed
comparison and contrast between the groups'participating in this study.

Part A - Self-Image Characteristics Scale

P

I Development and Validation

This scale consisted of a series of thirteen self-descriptive
items contained within four dimensions, = Organizational, Interpersonal
Competence, Salf-Confidence and Self-Discipline. While these dimensions
were adopted from Dr. Robson's work on recruitment te the nursing
profession, the items themselves werc modificd and revalidated (Robson,
p. 226), as in correspondence he indicated further validation would be
of value. ‘ ‘

The final set of items used in this study were developed
from Robson's original list (Robson, p. 171), the¢ nursing literature
and from statements made by the students conecerning nursing. Twenty-two
statements were developed representing the four dirensions. These were
submitted to three judges (two nurse researchers, one logician) for
validation. Six items were rejected on the grounds of ambiguity,
vagueness of inappropriatenéss, and four werc modified.. The remaining
sixteen items were then submitted to a group of eleven nurses for
dimension validation. Thirteen of the sixteen items were then retainmed.
An item wes rejected if 1t was not judged to follow the correct
dimension by seven of the z2leven judges.

The judges werc given the itums typed on separate cards. They
were asked to sort these into the four categorics using the following
instructions.

Instructions

This ¢nvelope contains a sct of 16 items and four envelopes. Each

of the envelopes is labulled to represcat the four dimensions of

this instrument. The instrument itsclf is concerned with the
"Self-Imaga" characteristics of the student nurse. The dimensions

ara:

- Organizational Competunce
- Interpersonal Competence
= Self-Confidence

- Self-Discipling

v O ow >
i
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. Please read the items and sort them into the four.dimensions by
.. placing each item in the appropriates envelope. Return the four

. . smaller envelopes to the large one.

a

The foliowing is

table of items judged correctly by the judges:

SELF -IMAGE CHARACTERISTIC

No.

B. Interpersonal

Competence

4. Organizational
Competence

C. Self-

of Judges and Items

D. Sclf-
Disciplina

Genfiﬁéncg

ltem

of

No. of
3

Judge

. No. of Item

Judges

[
=

Lra B Lo B

10

@ oo W

12

Item

tem No. of
Judges

lo. of
Judpas

7

| B ]

The following are the final list of items retained (by dimension):

Dimension:

A. Organizational Competence:

(6)

Item

2]

(5) I am someone’ who .always has

her way of doing things, -
well-organized.

"I am able to accomplish easily
‘the kind of complex work which

requires the interrelation of

many dotails,

(1)

B. Interpersonal Competence:

(10)

(2)

(o]

: Self-Confidence:

D. Self-Discipline: (9)

(13)

18

I am at case vhen maeting
strangars

5.

I am able to get along well
with most people.

I am very foeminine.
I am very talcnted.

I am a person who can control
her cmotions in upsctting
situations.

I am able to make a stoeady
schedule and stick to it.
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The scale was administered in the form of a questionnaire
completed on IBM cards. The respondent was instructed to regard each
item as possibly descriptive of self and to indicate on a four point
scale (ranging from 'not at all" to "very"”) how well each statement
described her as an individual. A mean score of each dimension, as
well as a mean composite over 2ll four dimensions, was computed for
each of the four groups of respondents participating in the project.
Tests of significance of difference of means and analvsis of variance
were performed un the data.

Questions Asked:

A. ,Sg;falmgie;

1. What is the "self-image" of the girl recruited into four
different types of nursing programs (2 hospital, l.autonomous
and Ryerson), in terms of characteristics important in being

‘3 nurse:. organizational and interpersonal ccmpetence, self-..
confidence and self-discipline?

2. . How well developed generally is "self-image" in the four groups
(how high a total rating do the students give themselves)?

3. How different are the groups in terms of the four character-
..istics defined here as '"self-image™?

Part § - Nursing Profession Characteristics

L i

The second part of tha Nur;;ngﬁS@lEctlon Iﬁvent@ry asks the
question: What are the characteristics that the respondents believe
are essentially descriptive of the nursing profession? Which of these
do they feel were important emough to attract them toward a career in
nursing? The Inventory is composed of twenty-four statements descriptive
of nursing. Thase are grouped into four dimensions, Intrinsic and
Extrinsic Self-Benefitting, Family and Society ELenefitting, developed
from work donme by Dr. Robson (Robson, p. 224). Some ;émplz items by
dimension are as follows: ’

Sample Items

Dimension I: Socicty Benefitting

22. Mursing is an occupation which is very useful to soclety in general
and in which I can directly benefit my follc man.

15. MNursing is an occupation in which I can help people who.are faced
with human prublems or suffering,

\k_m
-



Dimension II: Tamily Eﬁﬁaflttlng

16. Bursing is an occupation in which I will learn things which will
make me a better wife and mothcr. ,

21. DMursing is an occupation in which I can always be sure of finding
a job if I need to pravide money for my future family.
Dimension III: Intrinsic Self-Benefitting

25. MNursing is an occupation which will call upon me to use my intelli-
genca ané Judgment.

23. Nursing i; an occupation for which I have special abilities and
aptitudes where I can develop and excel. -

Dimension.IV: Extrinsic Self-Bencfitting

‘ 24, Nursing is an occupation which will allow me to look forward to a

stable, secure future.

17. DMursing is an occupation in which I can traval and work in Exciting
places. -

B

Robson worked on and constructed an "intrinsic-extrinsic!
value scale. However, his thrue dimensions (see page 224) scem to
overlap somewhat and dld not seem to be as productive as possible in
the analysis of data. He stated them as follows:

1. society benefitting, family benefitting and salf-benefitting
_(self=p1*asurL) values.

2; Eecu:ity va. self-~fulfillment values, .
3. Ehigb_vs. low intrinsic values.

YSelf-fulfillment" was equated with intrinsic and "creativity" was .
equated.- with intrinsic while “self-pleasure" was cquated with ;xtrinsic
and "security" with extrinsic. ,

For the instrument used here, these dimcnsions were modified,
redefined and restated as follows: (sgg total list of items in
Questionnaire)

Nursing Profession Chatacteristics
Items as Included in Dimensions

Dimension items Included
A. Intrimeic. Self-Benefitting 14, 19, 23, 25, 27, 30%
B. Extrinsic Self--Benefitting 17, 20, 24, 28, 31, 35
C. Family Benufltting 16, 21, 26, 34, 32, 37
D. Socicty Bénﬁfitti*g 15, 18, 22, 29, 33, 36 )

*Item numbers are the numbers used on jtt“chad questimnn&lra
(see ond of scction).
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"Intrinsic sclf-benefitting” here rzlates to self-fulfillment
. or to creativity. The “extrinsic self-benefitting” characteristics
‘relate to s:if-pleasure or to sccurity. Family bengfittiﬂg‘ relates
to present of future family. "Seciety h;n;flttlng is both . specific
- dnd generall '

The - items included some from Robson's original list (see
p 166-181, Appgndlx A), some¢ from the nursing litcerature and some
“'frofM statements madé by studhnts concerning nursing.

Sixty-two statemaents were daveloped represcnting the four
dimensions. These first were submitted to three judges (2 nurse
regearchers, 1 nglCLaﬁ) TWLFEVSDHL items were rejected on the grounds
of ambiguity, vaguencss or inappropriatencss. Fiftcen items were modified
"slightly. The remaining forty-three items were then submitted to a
group of elaven nursing experts for dimension validation. Twenty-four
of the 43 items were retained. An item was rejected if it was not
judged to fall in the correct dimenmsion by at least cight of the a2leven
judges. The judges werc given tha items typed on separate cards and they
were asked to sort thesc into four categories uslmg the following :

instructions:

This envelope contains a set of 24 items and four envelopes.
These four cnvelopes are labelled to represent the four
dimensions of this instrument. The instrument itself is
concerned with characteristics of the nursing profession

as tho prospective student seas it and how thesc characteristics
motivate her to selcet nursing as a carcer. The dimensions
represent (here we listed tho four dimensions). Please read
the itoms and sort ‘them into four dimensions by placing each
item into the appropriate envelope. There is not nezessafily
the same number of dtems in each dimension. Whan you are
finished sorting the items. return the four smaller cnvelopes
inte the larger onc.

Below is a.diagram in terms of the items as judged appropriate by the

Nursing Profession Characteristic and Itcwm (judging item correctly)

A. Intrinsic Self- B. Extrinszic Sclf- €. Family D. Society
Benefitting . Benufitrin: Benefitting Bencfitting

No. No. tlo. No.

Ttem Judges Item Judgus Liom Judges Item  Judges
14 8 17 9 16 8 15 9
19 9 20 8 21 ¢ 18 8
23 8 24 8 26 9 22 9
25 9 28 9 33 & 29 9
27 9 3l 8 32 9 33 9
30 8 35 9 37 8 36 8

-




NURSING SELECTION INVENTORY

A Self-Image Characteristic

~Please describe, in terms of the statements which follow, the kinds of persou
you are just now.

" Descriptive statements o ) How much 1s this Like
you?
S : o (1)Very (2)Fairly (3) Not (4)Not
i _ I _Vvery _ at all
L. I am at ease when meaéiﬂg strangers . (1) . (2) (3) (%)
2. [ am very feminine. (1) () (3) (4)
3. I am very intelligént (1) (2) (3) (%)
L. I am someone to whom others freguently look o o
for help and advice. (1) (2) (3) (4)
5. I am sameone who always has her. way of doing 7 -
things well organized. - (1) (2) (3) (%)
6. I am able to accomplish easily the kind of
camplex work which requlres the intex-relation
of many details. : (1) (2) (3) ()
7. I am able to do many things well. (1) (2) (3) ()
8. I am an éxcepti@ﬁally efficient person. (1) (2) (3) (4)
9. I am a person who can control her emotions in ,
unsetting situations. (1) (2) (3) (%)
10. T am able to get along welL with most people. (1) (2) (3) (L)
11. I am a person who readily puts pleasure off unt17 ,
later if work is called for now. (1) (2) (3) (L)
12. I am able, even when I have made definite plans,
to fit-in the unexpected without becoming upset
or flustered. (1) (2) (3) (4)
13. I am sble to make a study schedule and stick to it. (1) (2) (3) (4)

N
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Nursing Profession Characteristics

The following statements may or may not truly describé the nursing profession
. and may or may-not have been important to you in choosing to become a nurse.

We would Like to know if you see these gtatements as describing nursing, and,

if you dcg whlch of them were important to you in choosing to become a nurse.

e — . - S e
) (l)Thls is It is a characteristic. 1Its
not AT T - dmportance to 'mé in choosing
character= to become a nurse was:
Statements describing nursing ~ |istic of (2)Very  (3) (W)Not  (5)Not
: nursing import- TFairly very at all
ant import~ import- import-
- i N R ant = ant =~ ant
1Lk. Nursing is an occupation which may (1) (2) (3) (&) (5)
have irregular hours and routines
but has a lot of scope and respons-
ibility. Ty
15. Nursing is an occupation invhich I . )
can help people who are faced with )
human problems or suffering, (1) (2) (3) (L) (5)
16. Nursing is an occupation in which
I will learn things which will make A _
ne a better wife and mother. (1) (2) (3) (W) (5)
17. Nursing is an occupation in which
I can travel and work in exciting B , , ,
places. (1) (2) (3) (4) (5)
18. Nursing is an occupation in which I éy
can help children or adults to be e _
B good human beings. (1) (2) (3): (4) (5)
? 19. Nursing is an occupation which will i
permit me to be creative and originall (1) (2) . (3) (&) (5)
20. Nursing is an occupation which may
) have little responsibility but has _ 7
regular hours or routines. (1) (2) (3) (4) (5)
- 21. Nursing is an occupation in which I )
can always be sure of I‘:mdj.ng 8 jab
if I need to provide uoney for my ,
future family. (1) (2) (3) (4) (3)
22. Nursing is an occupation which is
very useful to society in general and
in which I can directly benefit my 7 o
fellow man. (1) () (3) (4) (5)
23, Nursing is an ocecupation for which I N
have special abilities ard aptitudes o 7
vwhere I can develop and excel., (1) (2) (3) (W) (5)

*a?i‘




Statements describing nursing

(1) This is

not a

character-
iatic of
nursing -

- It is a characteristic. its
importance to me in choosing

to become a nurse was:

(4)Not (5) Not

(2)Very
import-
ant

(3)
Fairly
import-

_ant

very
import-

.ant

at all
import-
ant

2k. Nursing is an occupation which

will allow me to look forward to 7

a stable secure future. (1) (2) (3) (L) (5)
25. Nursing is an occupation which

will call upon me to use my 7 7 7

intelligence and judgment. (1) (2) (3) (%) (5)
26. Nursing is an occupation which

will prepare me to take care of 7

my family in time of crises. (1) (2) (3) (&) (5)
27. Nursing is an occupation which will

allow me to express iy sympathetic ) ] N 7

nature. (1) (2) (3) (4) (5)
28. Nursing is an occupation #hi;h will

provide me with an income and enocugh

free time to do what I wish and to )

to where I wish. (1) (2) (3) (&) (5)
29. Nursing is an occupation which helps

all levels of society in times of 7

trouble. (1) (2) (3) (%) (5)
30. Nursing is an occupation which is

challenging and stimulating. (1) (2) (3) (4) (5)
oL, Nursing is an occupation where I can

work in a variety of situations, so

that I can move whenever something , B _

doesn't please me. (1) (2) (3) (4) (5)

.}

32. Nursing is an occupatien which will

brepare me to care for ny parents or .

family if they are sick eor old. (L) (2) (3) (4) (5)
33. Nursing is an occupation in which I

will help protect the community as

well as assisting after difficulties - , K

arise. (1) (2) (3) ) (5)
3k. Nursing is an occupation in which I L

will learn about people so that I will :

be better able to understand my husband ) ) { ,

and family. (1) (2) (3) (&) (5)




(1)This is - It is a characteristic. Ita
not a importance to me in choos-
character- ing to become a nurse was:
Statements describing nursing istic of (2)very (3) (k)Not  (5) Not
' nursing import-  Fairly very at all
ant import~ import- import-
_ant ant _ant

35. Nursing 1s an occupation which
pays better than other jobs with
a similar length of preparation. (1) (2) (3) (k) (5)

36. Nursing is an occupation in which
I will be able to make the world 7 B
Just a little bit better. , (1) (2) (3) (&) .~ (5)

37. Nursing is an occupation in which
I will work with children which
will be helpful in raising my own

children. (1) (2) (3) (4) (5)

%]
[%4]



L.

45,

L7.

L43.

Your copinion: C e

Do you agree or disagree with the following statements?

In the final analysis, parents generally turn out

‘to be right about things.

. No weakness or difficulty can hold us back if we have

enough will powver.
Human passion causes most of the evil in the world.
I have been quite independent and free from family rule.

No man of character would ask his fiancee LQ have sexual
intercourse with him before ﬂafflﬂgé

I dislike women who disregard the usual social or moral
conventions.

What youth needs most is strict discipline, rugged determination
and the will to work and fight for family and country.

A person who lets himself get tricked has no one to blame but
himself.

The surest way to a peaceful world is to improve people's morals.

Most of our social .problems could be solved if we would somehow
get rid of the immoral, crocked and feebleminded pecple.

We should respect the work of our forefathers and not think that
we know better than they d4id.

. Most people don't realize how much of aur lives are controlled

by plots hatched in secret places.

Agree

Disagree

(1)

(1)
(1)
(1)

(1)

(2)

(2)
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Aruitoxt provided by Eic:

EXPECTATIONS AND EXPERIENCES IN NURSING

The Expectations and Experiences in Nursing Questionnaire was
composed of two parts.

The first dealt with the anticipation of experi-
ences as a student, the second with those following graduation from a
mursing program.

Part A - Expectations as a Student Nurse

Development and Validation

In this part of the instrument, respondents were presented
with a list of thirtyefiv; pcssible aspects or gxperlences af 1ife as
a student nurse.
100 students ~nd ynung grjduatg nurses on an gpen—ended questi@ﬁﬁaire
which asked:

In terms of the year(s) you have spent (or will spend) as a student
in a nursing program, what situations or experiences hﬁve you found
(or do you expect) to be most:

interesting lagting
frustrating confusing
rewarding unpleasant
frightening challenging
pleasant beneficial
difficult important

expaerts - and speciﬁic Exampigb or ;spbctg Df studght life were

ext:act*d fraﬂ th; dnta. The examples gencrated a sét of headings or
,,,,,,, The examples waere used as items for the

lnszrumcnt in thlS Drlglnal form or modified, until three judges,

judging indepandently, agreed on the categorization of tho cxamplaes

or itens (35 items). Those final headings (with sample itcii or aspects)

‘%"EEE;

(1) the student hersalf (itens 1-5) ,
Itenn: The frecdon and responsibility of beir~ on your own.

(2) the school of nursing (items 6-13)
Iten: Exans/studics/assignnents.

(3) the process of becoming a nurse (itens 14=17)
Iten: Mastering nursing procedures and techniques.
(4) the giving of nursing care .(itens 18=25)
Item: Caring for patients who have a
chronic illness,

téfﬂlﬁal or
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Aruitoxt provided by Eic:

1I

(5) specific types of nursing (items 26-31)
Iten; Psychiatric nursing.

(6) the setting in which nursing care is given (items 32-23)
Item: Relationship with hospital or agency staff.

The final form of the questionnaire consisted of thirty-five
items answered on IBJ cards. The respondents were presented with tiw
items and indicated either they aexpected that it would

(a) not be an aspcct of life as a student nurse, or

(b) be a:
1) positive
2) somewhat :positive.
3) somawhat negative
4) negative

aspect of life us a student nurse.

The proportion of réspaﬁsa per category was calculated for each
group participating in the study, for cach iteu and over the set of itens
grouped under each of the six headings. Tests of significance of difference
of preportion were applied to the data. '

Questions Asked

1. VWhat dozs the studont expect of "lifce™ as a student nurse?

2. What is she looking forward te? What does she antieipate with
negative feeling?

ion within the sane group?

5. Do these feelings differ in strength or dircction from dimension
to- dimension between groups?

Part B - Expectations Following Gf;éqg;iqﬁ

In this part of the instruient the proposition was put to the
rospondents that there was approxilately forty years following graduation
vhen they could be part of ‘the work force. Concerning this period they
were asked of their expectad participation, nzrried or single, the
positions they expected to bz able to obtailnm and the salary range they
would expuct to obtain.

28




An open-ended questionnaire, containing these questions, was
given to appreximately one- hundred students and young graduates. A
rough content analysis was donc on the rcsponses by two judges. As the
data collected proved to be incomplete, in usin» it as the bhasis for the
final questionmaire special attention was paid to expanding and uaking
thae quastlaﬁs nore specific and inclusive. The response to one question
concerning adopting new or diffcreat careers was deleted in that luss
than 2 per cent of the pre-test respondents included it among thedir

expectations for the future.

Thé final for:: of the questionnaire which was answered on IBHM
cards consisted of .four main questions broken down into twenty-five
specific items including: specific age groupiags (i.e. carly twenties)
for participation in the profession if married or single, spocific
‘positions one might obtain, with or without additional’ preparation and
roceiving cortain classes of finmancial reuuneration (i.¢. teau leader,
director -f nursing, ate.)

The proportion of response was calculated, for ecach of the
four gfcups purtic;patlng 1n the study, per gaL;gary of response (i.c.
"Full-tire participation”, “part-tiue participation’, etc.) and tests
of significance of differcnce of proportion wer:z calculated on the
data.

SO,

Questions Asked:

1. If not marrioed) What is tho extent of anticipated partl;lpatlcn
xl) im the nursing profession?

if narrie

2. What level of nursing position is anticipated - in terns of
proparation and background?
- 3. What salary rangc is expucted on obtaining various positions

in nursing?

O
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EXPECTATIONS AND EXPERIENCES IN NURSING
__QUESTIONNAIRE

Part I—Expectgtigggﬁaéra Student lHurse

many expectations concerning nursing. The following are a list of aspects

or experiences compiled from the statements of athgr students and young
graduates. Some were described by them in positive terms (i.e. interesting,
rewarding, pleasant, lasting, challenging, beneficial, or important); others

on the other hand, were described in negative terms (i.e. frustrating, frighten-

ing, difficult, confusing, or unpleasant).
Vhat are your expectations concerning these aépeéts of nursing?

Or, do you not expect these to be aspects of nursing as a student

in_your school?
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I- Feelings about aspects of life as a student nurse in your school of nursing.

Experiences (1) not an (2) positive (3) somewhat (4) somewhat (5)negative
(or aspects of - : ©aspeet © 7 aspect’ © 7 positive = negative aspect
life)as a student nurse _aspeet  aspect

1. Freedom and (1) (2) (3) (4) . (5)
responsibility of
being on your own

2. Being responsible
finaneially for your

education (1) (2) (3). () - (5)

3. Eeiﬂg held responsi- , h
ble for mistakes (1) (2) (3) (&) (5)

L. A sense of accomplish-
ment at time of gradu-

ation | (1) (2) (3 .y (5)

5. New friendships (1) (2) (3) (&) - (5)

6. Being taken as an
example of your school
or defending your ) ) .
school's reputation (1) (2) (3) : () (5)

7. Exems/studies/assign-

ments (1) (2) (3) (b) - - (5) .

Nursing theory | (1) ‘(g) (3) ; (1) (%j

Fois)

9. Student relationships 7 -
and activities (1) (2) (3) (L) (5)

E 10. Living accomodations (1) (2) (3) _ | I(Q) (5)

- 11. Relationship with ' ;o 7 7
* faculty L (1) (2) (3) (L) (5)

12. Your school's type of
nursing education

progran : _ki)' (2) (3) (4) (5)

13. Level of academic -
achievement _ (1) (2) (3). So(W)y ()

14. The whole provess of 7 o 7
: becaming a nurse (1) (2) (3) (4) (5)

15. Level of nursing ,
standards achieved (1) (2) (3). . (k) (5)

16, Having nursing evalu-

~tigns done (1) (2) (3) ’ (4) (5)

IToxt Provided by ERI



“Experiences (or 7 ”kl);ﬁéﬁ an

aspects of life)

(2) positive (3) somewhat (4) somewhat (5)negative
aspect positive negative aspect
__aspect ~ aspect '

as_a student nurse

17. Mastering nursing -
procedures and
techniques

18. Developing relation
ships with patients

19, Amount of patient
contact - - '

20. Work experience
with patients not
supervised by school
staff(i.e.summer
work as a Nursing
Assistant or Aid)

21. Working with
patients in the
hospital or other
agencies

22. Seeing patients
improve

23. Caring for patients
who have difficulty
in communicating

2L.Caring for patients
who have terminal
or chronic, illness

25,.Caring for patients
who are dyigg

26, OR or surgical
nursing

27. Méﬁical nﬁréing

28. OBS nursing
(idcluding ‘births)

29. Pediatric nursing
(idcluding “the
nursery)

(1)

(1)

(1)

(1)

(1)
(1)

(1)

(1)

(1)
(1)

'CE)" e (3) .. .(L) 65)’
(2) (3) (4) (5)

(2) (3) (k) (5)

(2) (3) (1) (5)

(2) (3) ) - (5)

(2) (3) (1) ()
@ @ (1) (5)

(2) - (3) (L), . (5)
2) () w6y

(2) (3) (4) (5)
(2) G (1) (5)

(2) NOR W (s

(2) (3) (1) (5)
(2) (3) () (5)
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Experiences (or (1) not an aspect (2)positive (3)somewhat (L) somewhat ;(5)negati;;J
aspects of life) ' aspect positive negative aspect

as & student nurse aspect _aspect

31l.Public health ) ) .
nursing _ (1) (2) (3) (4) (5)
32.Relationship
with hospital ) , . ,
and agency staff (1) (2) (3) (=) (5)

33.Number and type of
clinical facilities|

used. W (2) (30 () (5)

34, Travel time to and
from clinical ’ ]
facilities. (L (2) (3

L]
—r
—
=
-y
.
W
M

35. Tasks not immediately ' ’ _
related to patient T i
care assigned by ; ; .
hospital staff (1) (2) (3) (4) - (5) .
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II-Expectations Following Graduation =~~~ - oo o

-4

Following graduation, there is a period of approximately forty years when you may
- be part-of-the work force: - In thirking of theseJedrs beti€en graduation and possible
retirement- : .
“To what extent do you expect to participaté in the nursing profession if you
remain single? :

Years after (1)Full-time (2)Part-time (3)No active (4)No connection or
graduation participation varticipation participation interest in the
. nursing profession

35—ﬁarly twenties . (1) (2) - (3) _ ()

37.Late twenties and :
early thirties (1) : (2) i ( (W)
38.Late.thirties (1) (2) (3) (W)
and forties i

fond
R

Ermpr—

39.Fifties and . - -
early sixties (1) (2) (3) ' ()

. To what extent do .you expect to participate in the nursing profession if you marry?

Years after | Participation

i tion 7 (4)No connection (5) I do not
graduation (1)Full- (2)Part-  (3)No or interest in intend to
time time active the nursing marry
profession

"40.Farly twenties (1) (2) (3) (4) | (5)

41.Late twenties , '
and early thirties| (1) (2) (3) (&) (5)

L2.Late thirties
and forties (1) (2) (3) (&) (5)

43.Fifties and | | ,
early sixties (L) ‘ (2) (3) (L) (5)
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What position(s) do you eXxpect to be sble to obtain, after a reasonable amount
of experience and working full time, as a graduate from your school of nursing?

Positions %L)Yés,but (2)Yes,with (3)Yes, simply (4) No, not as
only with furtier as a graduate a graduate from
further clinical or * from my school my school of
University technical nurs- of nursing nursing
preparation ing specialty

: education - o S

‘Lb.Team leader (1) (2) (3) (b)

| L5.Assistant head ,
nurse (1) (2) (3) (W)

L6.Head nurse (1) (2) (3) (4)
47.Supervisor (1) (2) ( (3) (W)

48.Director of , ,
nursing service| (1) (2) (3) (4)

L9.Public heslth ,
nurse (1) (2) (3) (k)

50.Public health ] ) )
supervisor (1) (2) (3) (W)

51.Publi¢ health .
director (1) (2) (3) (%)

52. Instructor - (1) (2) (3) (&)

: 53.Professor in a
‘ university schooli .
of nursing (1) (2) (3) (%)

5L.Director of =
school of nursl ng
or department of ) ,
nursing education (L) (2) (3) (L)

" 55.Director of nursing o
in a hospital i' (1) (2) (3) (4)

(if working full time)as:

What salary range do you expect to attain

Positions (1)Top Canadian  \7)Uppe r-:idd] (3)Lower-middle (k) Lower-
salary range Canad ! Canadian salary Canadian salary

o — _ Aﬁ;apﬁ;;;x :i ____ range __range
7 5b.Staff nurse Ly (%7' (é% )

" 57.Head nurse (1) (2) - (3) (L)

58.Director of A
4 nursing (1) (2)
59. Instructor (1) (2)
} 60.Director of a
¢ ool or dept.

FRIC nursing (L) (2) (3) (4)

& 28
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ACTIVITIES OF STUDENTS

1 Development and Validation of Imstrument

The devalapmenf of the Activities Questionnaire was prompted
by two main goals. First, and most important, was’to provide a response
to the mass of nursing llteraturer conferences and research which asked
questions and/or gave answers concerning the activities and interests
of nursing students in an educational setting.

Such writings have frequently suggested that the releocation
of schools of nursing provide the student with advantages which extend
even beyond that of study in an academic milieu. It is hypothesized
that the nursing student in such a setting will interact with many
other students of diverse interests; she will participate in a variety
of organizations and activities; she will not only learn to nurse but
will also grow and develop in an enriched and enriching envirenment.

To test this hypothesis information had to be obtained on a variety of
topics. Do the activities and interests of students in an educational
setting differ from those of the "traditional school" student? Do the
students in such a setting "take advantage" of the more varied facilities?
Do their activities and interests reflect an integration with the rest

of the student body and participation in community affairs? Is there
actually a pattern of isolation to be Found among any group of student
nurses - whatever their background? ’

A second though more minor goal in developing the Activities
Questionnaire was an attempt to parallel, though not directly replicate
work done by others which is.closely related to other parts of this study.
The School Life Questionnaire (see Chapter 5 of text for a discussion of
results and the appendix for development and validation) was modified
from work done by Pace and Stern with the Environmental Press Instrument
(see bibliography in text for references). Pace and Stern complemented
this with data collected through the Stern Activities Index (see biblio-
graphy in text for reference). The former instrument as developed and
modified for use in this project examines the approaches to life and
work which the student feels are influencing her in her school, the
latter as they used it, complements the former and inquires into what
the student likes or does not like to do. The list of items in their
Activities Index reflects more cf an emphasis on an "inner directed"
ééﬁéépt of aat1v;ty than seemed appropriate in arhieving the primary
goals guiding the development of our Activities Questionnaire. Our
iﬂstfumént is dirécted rathEF tawardffﬁewéélléétian af’data cgncerning

respandenﬁs. It dces hawever in the final analySLS ‘allow the building
of a composite piature of an éducatignal institution from data concerning
both the influences the students ""feel' and the actual behaviour in which
they engage. '

The Activ;t;és Questionnaire which was designed for the collection
of data concerning the activities and friendship patterns of the respon-
dents, allowed comparison and contrast not only across the four schools
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of nursing, Ryerson and Schools &, 3 and C, but also batween respondents
on two levels of development at each school (as beginning and .as gradu-
ating students). Specific questions evolved from the three general
questiins: 1) Who are the friends of the student nurses at the four
schools of nursing included in this study? Do they differ and how?

2) What activities did the student participate in as students and where
do their interests 1lie? (3) How de these students allot their time
among their friends and/or activities, at and away from, their school
of nursing? .Attempting to be both inclusive and exhaustive, and using
these original questions not as strict, separable dimensions but as
overlapping arcas of interest, a deta ilod cpen-anded qugst;annhir; was

developed. L .
As a pre-~test, the open-ended questionnairc was, .adninisterad
to two gr@u@s of university nursing students and a group of Ryerson
students. A rough content analysis was done of the responses by thrae
g

judges to test for exhaustiveness and inclusivencss as wéll as clarity
of the questiuns. The content analysis was then used as d basis for
improving and ﬁcdlfylnﬁ the individual guestions within the instrument
and for developing ~ set of categories which could include the data
provided by the answers to the questions. Thase cntegerisis were thae
uscd to transform the instrument into multiplé choice farn; which
allowed the rospondents to answer the questions on IBH'éaE

of the instrument was again cxamined by two judges for clarity.and was
then pre-tested on six university nursing étudents for ambiguity and/or
- modificaticns were made and “the final form
ing one hundred and four items was preparad.

vaguenass. Scveral sli
of the instrument contain

Quostions cged Through Instrument

Specific Questions by Item of Instrument

1. Friendship Patterns

Itenm )
Nunber § :
1-8 a. What is the student's friendship pattern n?.’ (i.e. where
are friends, boy friends, etc., recruited from?)
How larpe does the student see her friendship group to
Bbe? et B
Is the hg sexual group closely related to the ''school"?
9-17 b. What are the student’s friends doing at present (i.e.
what occupation)?
- are friends nurses?
18-25 c. What is the basis of these friendships? (i.2. what is
cormon interast or activity?) -
26-34 d. What is thc allotment of time among friends? (i.e. how

much time with what type of friend?)
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itics Pattern at School

48-53

a.

bi

(at school)

What activitices does the student partieipate in at school?
What clubs does she be ;Dug to (at school)?

To which would she belong if they were avallabla?

How important are these to her?

What are the rcasons or why do the students participate
in such activiti es?

Is it for enjoyment

Is it for advan;;m;nt?'
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ACTIVITIES QUESTIONNAIRE

A How many students (other than those in the nursing course) do you know by name?
1. (1) less than 5 (2) 5-10 (3) 11-25 (4) 26-100 (5) More than 100
How many of these students do you consider to be friends?
2. (1) less than 5 (2) 5-10 (3) 11-25 (4) 26-100 (5) More than 100
If you ave married did you meet your husband at, or through a school function?

3 (1) VYes (2) Ne (3) Does not apply

Was he affiliated with your school at the time?

4 (1) Yes (2) No (3) Does not apply

Were you?

5. (1) VYes (2) No (3) Does not apply

If you are not married, whom do you usually date?

6, (1) I am married _
(2) Students affiliated with or enrolled in your school
(3) oOther students
(4) Men who work
(5) Any of the above

39




7. From the five diegrams drawn below, choose the one which is most representative of ¥
to say, with whom do you usually spend your time!

8.

and your group of friends. That is

(1)

Nursing
Students
From Your
School

Non-Nursing
Btudents

From Your

School

Non-Nursing
Students

From Your

School

lursing Students

People
From Outside

(2)

Your School

(k)

Nursing
Students

From Your

School

People
Fraom Outside
Your School

People
From Outside
Your School

None of the above patterns seem to apply to you.

(1) True (2) False
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Please indicate what féar three best friends are doing at present. ;5- .

“TEet  Segnd  wigd  Tone of
ST Friend Friend . .Friend, My Friends . .

9. Nursing student at my school Q) (@) (3) (k)

10. . Student in other course at my. . i e
school or institution (1) (2) .. (3) (L)

11. Btudent at teacher or other .
technical college (1) (2) (3) (k)

12. DNursing student at other school ’
of nursirg (1) . (2) (3) (4)
(2) (3) (&)
14. Working as a nurse (1) | (2) (3) ' (ﬁ)
© @ W

13, University student (1)

15. Working at other job or occupation (1)
16. Married and not working (1) (2) (3) (4)
17. Other (1) (@ (3) (4)

Please indicate what you consider to be the mcst 1m:artant activity or interest.
you share with each of these friends. .

; s ‘ I Important Activity shazed with:
Tdat Bedonu Thid. None of

_ Priend Friendy Friendg My Friends
18. Residencé life or roommate . 1y (2) (3) . . (h)
19. Work and leisure (Nursing) (1) (2) (3) (L)

20; ;Gcmpan;gnshlpa ﬂlEEuaSIang schaal
. life and- actlv;tles

(@) (3) (4)
(2) (3) (4)
(2) (3 (W)

y @) ) W

H.._l
M

... 2l. Sports

i 22. Bocial activities

e ™ P Pan
-
—

: 232. Dating

2. Specisl interests (i.e. art, music, 7
politics, religion, reading groups) (1) (2) (3) ()

25, Other (1) () (3) (%)
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Please indicate how much of your free-time (i.e. time outside classes, clinical
~work or study) is spent with. each @f these friends.

T o (i)Naﬁe’éfﬁLi — Free Time i}
My friend (or friends) my 3 best (2)Almost (3)A large (4)A Small (E)iny an
who is (are) a: friends are all part part occasional

_ _ doing this - part
26.Nursing student at my , ,
school - (1) (2) (3) (4) (5)
27.Student in other course &
at my school or insti- , ' , '
tution - (1) & (2) (3) (L) (5)
uof o, .
28.8tudent at teacher or “
other technical college (1) (2) (3) (4) .(5)
29.Nursing student at other , ; - , -
school of nursing (L) (2) C(3) () (5)
30.University student (1) (2) (3) (L) (5)
31l.Working as a Nurse , (1) (2) (3) (k) (E)V
32.VWorking in other job or ,
occupation ‘ (1) (2) (2) (k) (5)
33.Married and not working (1) (2) (3) () o (5)
3b.other LT T () (2) (3) (%) (5)

" "Whieh cf thg f@llcw;ﬂg farmal clubs or activities and informal activities are
part of your life at your sechool or institution?  How ;mpartant are these

activities to you?

(1)I do not (2) L would L do belong and it ist

belong or belong if (3)Very  (L)Fairly (5)Not_tog;
participate 1t were avail- important ;
: __able . ) o -
35.Nursing Association . B ,
or government ; {1) (2) (3) (L) (5)
36.Student government (1) (2) (3) (W) (5)

37.8tudent-Faculty or student- : 7 o
administration committee (1) (2) (3) - (W) (5)

38.8ccial clubs (i.e.sororitied,

eto. ) i (L) (2) (3) (4) (5)
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39.Mugical or cultural
groups' or clubs

L0.Special interest clubs
(i.e. camera,outings,
ete.)
41.Philanthropic clubs and
organizations,(i.e.blood
drives,charities, etc.)

h2.Sport clubs or teams

43, Informal sports obser-
vation or participation

bk.Cultural and aesthetic
events (i.e. lectures,
plays, etec.)

L5,5tudent center(discussions,
interactions)

46, Reading and discussions

47.0ther

Y1) do not . (2). I would
belong or belong if it
participate

(3)Very
were available —

I do nov belong and it is:
(4)Fairly (5)Not
too y,

Tuportant

(1) (2)

(1)

(1) (2)

(2)
(2)
(2)

(1)
(1)
(1)

- (3)

(3)

i

(4) (5)

(3) (%) (5)
(5)
(5)

(k)
(k)

(3)
(3)

(3) (4) (5)

(k) (5)

(3)
(3)
(3)

(5)
(5)
(5)

(4)
(4)
(1)

Why do you participate in the activities.you mentioned above?

Reason for
Participation

above this

(1)Has nothing
to do with my
_activities

true of my
activities

(2)Is sometimes

(4)Is always
true of my
activities

(3)Is often
true of my
_act ivitjs,s L

48.I enjoy the activity
for itself

49.I enjoy the interaction
with people

50.It 18 beneficial to me
socially

5L.It is beneficial to me
intellectually

52.It 18 beneficial to my
gtudies

53.It is beneficial to my
career

O
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(1) (2)
(1)
(1) @
(1)

(1)
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- What organizations or actiVities do you participete in away from your school or
. institution? ’

(1) THis 'does riot apply to me
2) As a nurse or nursing assistant

54, " I'work part-time: ’ .

(3) In clerical or secretarial work
(4) In philanthrepie o volunteer work
(5) Other

55. I work because:
(1) This does not apply to me
{2) Of the experience.
3) I need the money
4) I like the job
5) For religious or humanitarian reasons

56. This work occupies:
(1) This does not apply to me
(2) A few hours a week
(3) Week-ends and holidays
(4) Summers
(5) Several hours daily

57. I belong to:
(1) No club(s)
(2) Cne Club
53) Two clubs
4) Three clubs
(5) Four or more clubs

58, However,the club or orgénization that is most important to me is:
(1)None
(2) Social
(3) Political
(4) Cultural or aesthetic
(5) Other

59. I belong to this eclub because:
(1) This does not apply to me
2) I enjoy the activity or the interaction wi*h people
3; I wish to learn or to gain experience
L) I wish to improve myself or benefit my career
.5) for humanistic or religious ressons

60. These alubs teke up:
EL) This does not apply to me
2) Several hours daily
(3) Several hours a week
gu) Several hours a month
5) Only occasional time here and there
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(1) This does not apply to me

(2) Occasionally for recreation and exercise

§3) Regularly for recreation and exercise
L;) - = s o=
(5)

Iri amdatire campetition
In professional competition

62. These athletics take:
(1) This does not apply to me
2) SBeveral hours daily
Several hours a week
Several hours a month
Only occasional time here and there

3
L
5

P T ™ ™
Mgt Wt Vg

",
o

On the whole, how similar are the types of activities you participate in, away from
your school(or institution) as compared to those at your school?

63. (1) Very similar (2) Somewhat similar (3) Not at all similar

 VWhat- have been the changes in the pattern of activities and/or friendships since
you became a student nurse? .

~The changes werer . . 1 (I)frue __ (2)¥aise

i 64, No change in friends 7 (1) | (2)
65. Change in the type of friend N . (1) o (2)
* 66, Fever friends ' (1) (2)
J 67. Closer friends (1) - (2)

68. More friends | (1) - (@)

69, ' Friends nov limited to school 'of nursing (1) (2)
70. No change in activities _ ' (L) - o (2)
71 Activities limited to school of nursing . ' (1) - (2)
i 72. More activities SRR (1) o (2)

73. Less activities , (1) ()

T4. Different type of activities . : (1) (2)

-
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I Divide your waking hours (1)None  (2)About (3)About (h)About (5)About 3/4
for last week, Monday through 1/8 of /b of 1/2 of of time or
Friday, into proportion of - time time time Inore

time spent on: _ ) - _ . L _ _ —

75. Clinical and class work (1) (2) (3) (4) (5)
7. Study (1) (@ (3) (4) (5)

T7. Organized activities (i.e.

clubs, etc.) (1) @) - (3) () (5)

78. General recreation and relax- , _
ation and life activities (1) (2) (3) - () (5)

J Divide your waking hours for last
weekend, Saturday and_Sunday, intg -
_the proportion of time spent on:

79. Study (1) (2) (3) (k) (5)

80. Organized activities (i.e.clubs

etc.) (1) - (@ (3) (4) (5)

8l. General recreation and relaxation | ... o , :
and jlife activities . 1oL (@) (3) (k) (5)

“Divide the time spent om organ-
~ized activities into those:

82. Organized at your school . (1) (2) (3) (4) (5)

83. Organized through vour school but , , .
taking place away from your school| (1) (2) (3) (4) (5)

8L, drgaﬂized avay from your school (1) (2) (3) (%) (5)

Divide your free time for the

average week (time not spent in

classes, study of clinical work)
_into proportion of time spent on:

85. Cultural and ihtellectual 7
activities - (1) (2) (3) (L) (5) -

86. Social activities (1) (2) (3) (4) (5)

87. Athletic activities (participating , ,
or spectator) (1) (2) (3) (4) (5)

88. General relaxation (including TV) (1) (2) (3) (&) (5)
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M e o .
Consider the total amount of time '(1)mcne (2)About (3)About (L)About (5)About

you spent with friends during the - . 1/8 of /kof  1/2 of 3/L of time
school week, Monday to Friday (not , Jt;me time time of more
including clasa and clinical work).
Divide this time into the proportion
of time spent with: _ — — _ —
89. Friends from your school .
generally - (1) (2) (3 ) (5)
90. Friends frs:;:m'»y@u;r school's e | o
nursing course. ) (1) (2) (3) () (5)
9l.  Friends from guté;icie Yyour : : ,
school (1) (2) (3) (4) (5)
£
Now consider the time spent with
friends on the average weekend,Sat-
urday and Sunday, (not 1nclud1ng class
or clinical work). Divide this into.
the proportion of time spent with: _
92. Friends from your school . 7 :
. .generally . ) (@) (3) (4) (5)
93. Friends from your school's : , o , ,
nursing course _ _ (1) (2) (3) (&) (5)
94, Friends from outside your school (1) (2) (3) (4) (5)
o ;
Pleasé 1nd1tate the actual number cf hours you spend on your various activities for
the averagé week during the academic year.
T o T)zero (2)i-5 (3)6-10 (B)11-20 (3)Above 20
_Activity . _hours hours hours - hours _ hours
95.  Class hours | 1) (2) (3) ) RN )]
96.  Clinical work (1) (2) (3) (4) (5)
97.  Study ’ . (1) (2) (3) (W) (5)
98. A job . (1) (2) (3) (L) (5)
99.  Travel to and from school (1) (2) (3) (4) (5)
160. Iravél La and fram location of ; 7 7 ' ,
school to permanent home (1) (2) (3) () (5)
10L. Athletiecs - (1) (2) (3) (4) (5)
102. Orgsnized activities and clubs (1) (2) (3) (L) (5)
103. Social life and dates (1) (&) (3) (4) (5)

104.  General recreation and leisure(such

'[ERJ!:« as TV,movies,or discussions,etec.) (1) (2) (3) (4) (5)




oo SCHOOL LIFE

I Development and Validation

a When & student cnrols at a school of nursing, she not only
participates in planned experiences designad to teach har how to nurse,
she is also subject to pressures in the school's environment, subtle or
overt, which emphasize different appreaches to life. The curriculum
thraugh its planncd expericnces may indicate what she needs to know
about nursing; her attitudes and her philosophy will help determine her
responses to life situations - including those she encounters as a nurse,

The School Life Questionnaire asks two main questions. First; .
what specific "approsch to life" do the students feel is emphasized at
their particular institution? And second, what are the main sources of
this emphasis? The instrument jtsclf was suggested by and later
developed through extensive modification and revalidation of the College
Characteristics Index (sqe Pace and Stern) which was designed to examine
and measure the complex énvironments of such’'an eduncational setting.

Tho present instrument has been adapted to make it more applicable to
a more specific educational setting - the school of nursing {(whether
sot in a hospitdl or an educational institution or operating independently).

As Pace points aut, in a complex Educatianal institution

+ « » there are many environments., Neither the characteristics of
the students (or student culture) nor thea characteristics of faculty
and curricula, nor the characteristics of administrations provide by
themselves a suffzcx;nt base for describing the cnviromment as a whole,

- Few, if any, institurions are so momolithic or so totally controlled

- ghat all of their parts operatec in complete harmony with each other.
The dynamics of the enviromment or the interaction between the major
“parts need to be considered." (Pace, ibid., p. 1).

: The environment, as seen here, is represented as an orthogonal
matrix with pressures toward certain "outlooks" (i.c. direction of
emphasis of cnvironment) along the horizontal axis and the scurces of
such emphasis running down the vertical axis.

These dimenslons (vertical and horizonmtal) are similar to but
modified from those developed by Pace. The main differences arc:

1. the addition of 3 (IIT), the Professional Community, to
dimensions representing svurce of emphasis.

2. the modification of the directions of cmphasis - particularly
with separation of the original Practical, Interpersonal status
inte twe dimensions

D. Technical, practical, occupational and
E. Interpoersonal status-oriented _ I!
N . ) . ' i,
The first dimensional change was made because of the importanz;
of the prfgSS;Dﬂﬂl conmunity te any schcol of nursing; the second
because of the canplcx, compound naturc of tho Drlginal dimension and
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MATRIX OF DIMENSIONS FOR SCHOOL LIFE QUESTICHNAIRE

SOURCES OF ENPHASIS
I Administrative Commwnity

a) rules and protocols
b) facilities
¢} over all foatures

I dcademic Corraunity

a) characteristics cof faculty

b) curriculsn .

¢} instruction{mcthods.
ﬁ@b:@ assipmmoents,

@ niy

Professional Ccowwndty

a) clipicnl prosran (or
exparie zﬁﬁg

by clinical faecilitics

c) characteristics of
profossionals

Studont Corcunity

a) characteristics of students
b} extracurricular activities
c) informal student zetivitie

class~

{(with iter numbcrs)

Eﬁﬁmﬁéﬁér OF EPHASIS

HUHMARISTIC

ng_mbh@nﬁz L
f ﬁzrézwkb

6,260,400 ,66,

06,106,126,

L&

11,31,51.71,
91,111,131,
151

16,36,56.76.
©6,1156,1346,
15¢&

FUMANITAR TAN
& GROUP
WELFAEE

2,22,46,62,
22,106,122,
142

7,27 ,47,67,
87,107,127,
147

12,32,52,72,
92,112,132,
152

17,37,57,77,
37,117,137,
157

C. IHOEPENDENY

OBJECTIVE &
SCIESTIFIC

3,23 43,63,
33,103,123,
143

£.28,48 6,
35,108,123,
145

13,33,53,73,

93,113,133,
153

118,38,52,72,
98,118,138,

153

= e

.

TECHMICAL,
PYiCTICAL &
CCCUPATIONAL

4,24 04 64,
s; H;b ?mb
be

9,29,49,89,
52,109,129,
149

14, 34,56 74,

34,114,136,
154

19,39,59,.79,
59,119,139,
Hm@

E.

INTERPERSOILLL

STLTUS—
ORIENTED

5,25,45,05,
25,105 125,
145

16,30,50,70,
30 Hpaggu;
159

15,35,55,75,
95,115,135,
155

20,40,40, 80,
100,120,140,
160

O

Aruitoxt provided by Eic:

E
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Aruitoxt provided by Eic:

because of a wish to collect information specifically about the status
relationships within schools of nursing.

_ The items were obtained: and/or modified from those used on
the College Characteristics Index (Pace, ibid.) or were written
specifically for use in the School Life Questiomnaire. The ~1lidation
process took place in two steps. First, three hundred and thirty-six
items were first presented to eight judges for validation into the
horizontal dimensions of the matrix (direction of enphasis) with the
following instructions.

Instructions:

We are working on an instrument which measures the pressures A
within the environment of an educational and professional institution. -
(In this specifie case, one which is the setting of a school of
nursing.) The dimensions we are working with here, represent the
directions of emphasis, or the directions iu which the enviromment
of the institution pushes or presses the individuals attending the
institution. We would appreciate your help in validating items
in relation to thesc dimensions. These dimensious (or modes of
outlook individuals are pushed toward) are as follows: B

A. Intéllectual, cultural and humanistic

B. Humanitarian and group welfare
C. Independent, objective and scientifie
D. ‘echnical, practical and occupatiomal -

E. Interpersonal, status-oriented

The items are written as descriptions of the institution, the
people there, ways of acting, ¢te. When the instrument is actually
administered, it will be up to the respondent to agree or disagree
with thesc descriptions in light of his view of the institution.

48 well as these instructions the brown anvalope you were
given also centains:

1) a pack of "cards’ (on which the itoms are typed)
2) a set of five labelled cnvelopes (there is one envelope
for each c¢f thae abovementioned dimcnsions)

‘Please read the items carefully then sort them into the five
pilos or dimensions. When you have completed the sorting to your
satisfaction (thesc piles are not nccessarily equal), place each
ofthe five piles w¥“hin the approoriately labelled envelope,

: Only those items placed into the appropriatc dimensions by
six of the eight judges were retained (see Item validation process
table). These were then submitted to 2 second pancl of ten judges for
validation into the vertical dimensions of the matrix (source of
emphasis) with the following instructions:

W
o]



1

" ITEM VALIDATION PROCEDURE FOR SCHOOL LIFE TTEMS.

[ ﬂ:“u"‘ -

No. of items prea- N . of itoms retained Final number of

ented to 8 judges for arzer first ep of itenms retained

first step of vali-~ validat’ «edure fcr use on

dation procedure and 100 to 10 instrument
judges i.. second step "

17 11
23 12
15 11
23 14

25 : 11
19 14
22 16
13 9

0 00 00 0o

12 10
23 12
18 11
13 9

O 0 S e

r oy

15 11
13 9
10 9
14 11

000 G 00

25 12
15 12
17 12
13 11

S O Q00

Instructions

We are working on an instrument which measures the pressures
within the environment of an. eduecational institution. (In this
specific case, one which 1s the setting of a school of nursing.)
The dimensions we are workinmg with represent the directions of
emphasis or the directions in which the environment of the insti-
tution:pushes the individuals attending the institution. Here we
are specifically interested in where the pressure comes from.

We would appreciate your help in validating items in relation
to thesc dimensions. These dimensions or directione from which
emphasis comes are as follows:

1. Administrative Community (or Institutional Pressure)
= rules and protocols
- facilities N
= overall features of thc atmosphere or the institution
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2. Academic Community (or Faculty- Pressure)

characteristics or features of the faculty

curricula

instruction (methods, classes, courses, assignments, etc.)

3, Professional Community (of nursing Profession Pressure)
- clinical program (or experience)
"« clinical facilities
- characterlst;es of the prefess;anal nurse.

4, Student Commuity (or Student Group Pressure)
- characteristics of the students
« extracurricular accivities
= informal student activities

The items are writlen as descriptions of the institution, the
people there, ways of acting, etc. When the instrument is actually
administered, it will be up to the respondent to agree or disagree
with these descriptions in light of his view of the institution.

IﬁstructiéﬂS' As well as these instructions, the brown envelope .
you were given contains:

1) a pack of "cards" (on which the items are typed)
2) a set of four labeled white envelopes (there is one
envelope for each of the above-menticned dimensions).

Please read the items carefully then sort them into the four piles
or dimensions. When you have completed the sorting to your satisfaction
(these piles are not necessarily equal), place each of the four ’
plles within the appropriately labeled white envelope.

THANK YOU

In this second step of the validation process only those items
appraprlatgly judged by nine af the t:ﬂ judges were retaingd. The
and a final set of cnéwhﬁndred and s;xty items (eight for each nf “the
submissions of the instrument) was used.

The items were presented to the respondents as statements which
might or might not be descriptive of their school of nursing. They were
asked to indicate whether each statement seemed generally true or false -
(i.e, applies or doesinot apply to life at their school as they have
experienced it). The responses were:made on IBM cards. Mean scores
-were calculated, for each group of respondents participating in the
astudy, by dmens;an (vertical and horizontal) and by sub-dimension.
Tests of significance =i means were applied to these mean scores of
different schools and of different levels of students at the same schools.
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II Questions Asked

What arc the pressures within the enviromment of an educational and
professional institution (in this casg onc which'is the setting of
a school of nursing)?

a)

b)

What are the directions of emphasis or the directions in which
the covironuent of the school or institution pressures the
individual? Toward what outlook or outlooks - intellectual,
humanitarian, independent, technmical, interpersonal status-
oriented? Is therc any significant difference between the
strengths of these emphases between different levels of
students within a school? ’

Is:there any rzal difference in these directions of enphasis
between the various schools studied?

What is the main source(s) of these emphases -

- from the Adninistrative Comrunity (i.c. the institution as
a whole)?

= fron the Academic Community?

- fron the Professional Comnunity?

= fron the Student Community?

Is there any. significant difforence between the strengths. of -
the sources of pressure within the various groups studied? Or
between the various groups studied?

Docs the direction and source of emphasis remain constant from

o
‘year to year at the various schools of nursing?
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SCHOOL LIFE QUESTIONNALRE

Please read the following statements. They may or may not be true
observations of life at your school.

~Statements related to the academic area refer to your
school and academic system.

-Statements related to the administration refer to your
institution as a whole.

-Statements related to clinical éxperience or area refer
to the clinical program in which you are involved.

-Statements related to students refer to the students and
student organizations as you know them.

Simply indicate on your IBM cards whether each statement is:

(1) generally true
or applies to life at your school as you have experienced
it)
OR
(2) generally false
" (or does not apply to life at your school as you have
experienced it)

Statements Generally Generally
TRUE  FALSE
(or applies) (or does not
__8pply)

» The school offers many opportunities for students to

understand and criticize important works in art, music o
and drama. (1) (2)

This institution has a reputation of being very
interested in public welfare. (1) (2)

. The administration is research conscious. (1) (2)

The administration has an excellent placement service
that helps the students find jobs well-suited to “their , 7
preparation. (1) (2)

. Alma Mater seems more important than subject matter at

this institution. (L) (2)

. The English courses really make literature "come alive"

and seem pertinent. (1) (2)
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. Generally Generally
Statementw ' - TRUE - FALSE
: ’ (or applies) (or does not

7. There are a number of faculty who play a prominent 7 ,
role in community projects, services or politics. , (1) (2)

8. Course offerings in the natural sciencesare out- N
standing. ' (1) (@)

9. While the faculty considers examinations impertant,
it is competence in the work area which is seen as
& genuine measure of the student's achievement. (1) (2)

10. Faculty members rarely or never call students by
their first names. (L) (2)

1l. The whole atmosphere in the clinieal setting con-

tributes to one's learning to value intellectual

achievement. (1) (2)
12. While learning something from each clinical assignment

is important, we are really made to feel the patients' 7

welfare cames first. (1) (2)

13. We are expected to plan our nursing care logically B
based on the underlying principles. (1) (2)

L4, The head nurse's competence in her job générally 7
stimulate the students to do their job better. (1) (2)

15. It is more important vo look p@iséd and confident than
: to really do a top-notch job during a clinical 7 B
- assignment. _ : (1) (2)

16. The students consider cultural interests an important ,
part of their daily lives. . = (1) (2)

17. 'Students here would really go all out to help any
student project so that it would be a success. (1) (2)

18. Books dealing with msthematics or logic are or interest
to many of the students here.

(2)

———
[
M

19. Students here not only expect to develop ideas, but also
" to express them in action. (1) (2)

20. Students here wouldn!'t argue with someone above them, - ,
they would just admit they are “rong. (1) (2)

2l. This institution has invested much in ‘the facilities ,
fro drama and dance, to be performed there by the students. (1) (2)
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, ; Generally Generally
. Statemants TRUE FALSE
I SR . (or applies) (or does not
' _apply).

e oam omroam s B ek s

22. Counselling and guidance services are really 7
extensive and heipful. ! (1) (2)

23. The school is outstar ling for the support it o
gives to pure researcn. (1) (2)

2, There is little sympathy here at this institution
for unrealistically ambitious daydreams sbeut the : 7
future. , . - (1) (2)

25. Communication within the school i3 always carried
on through the formal channels. (1) (2)

26. The philosophy courses offered are such that they
make philoscphy seem pertinent to the student' 7 y
way of thinking. (1) : (2)

27. The attitude of the faculty here is really helpful o
and kind. | | (1) (2)

28. Many instructors are engaged in research pertinent o ,
Lu their fields of specialization. (1) (2)

25. The educational program here is geared to make the
student more practical and realistic. (1) (2)

30. Students are seen by faculty only during regular , -
office hours or by appointment. (1) (2)

3l. Bursing history and nursing tradition come alive in 7
the clinical setting. (1) (2)

32._The-clinieal experience teaches the students to work L
~ together so every one benefits. (1) (2)

33; The clinical experience really gives the student the
chance to apply the basic principles of science she
has learned. A (1) (2)

34, The seriousness of nursing service about patient care
leads the students to be all the more professional. (1) (2)

35. Unpleasant tasks during clinical experience are related

to just how much you are thought of by the staff. (1) (2)

36. Philosophical discussions will last for hours in the
cafeteria of over coffee. (1) (2)

37. When an administrative decision does not seem to be
for the.benefit of the student body, the students ,
really work to get it changed. (1) (2)




Generally Generalyy

IRVE FALSE
_Statements (or applies) (or does not
_— T e BPDLY)
38. Students are interested bcth in the newest. scientific 7 o
developments and in the use of the sclentific. method. (1) (2)
39. Students spend a lot of tire caﬂglderlng their futures o
and planning their careers : (1) (2)
4o. Students here have to remer ser their places before
they talk. : (1) (2)
k1. The library has paintings and phonographs which are , _
allowed to circulate freely among the students. (1) (2)
42. There is a student loan fuﬂa PTGVZQFﬂ by the admini-
stration which.ds very he;pful for students emergenc;esi (1) (2)
L3. The values most SLIESSéd by thlS institution are open- 7
mindedness and objectivity. (1) (2)
My, It is expected at the institube that the students seek
high standards of achievement in their career or
oceupation. (1) (2)
L5. Formal rules and regulations . have a very important place :
here. . (1) (2)
45, Intellectual and cultural interests are rated higher by
faculty than the developrent of technical skills. - (1) (2)
k7. Most of the faculty are interested in helping the students ,
with personal problems whenever they can. - (1) (2)
: 48. The latest scientific disecoveries influence the way the
. curriculum is organized. (1) (2)
: 49. Competence in career or occupaticnal skills is considered
: more important by faculty than intellectual interests. (1) (2)
50. In talking to students, faculty members often refer to . ,
their colleagues by their first names. (1) (2)
51. The clinical program takes advantage of the varied back-
grounds of our patients to make us intellectually aware )
of the contribution culture makes to the human being. (1) (2)
; 52. Ko matter what else it does, the clinical experience teaches
responsibility for the welfare of others. (1) (2)
53. Learrvng to understand and use the problem-solving approach 7
; is  :eally/important part of the clinical experience. (1) (2)

the
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1 1 Generally Generally
STATEMENTS IRUE - FALSE
’ (gr applies) (or does not
____apply)

5L, The nurses generally are extremely competent technically

and know the latest in nursing procedures. (1) (2)
55. It's who you are, not what you do, that determines how , ,
well you succéed in your clinical assignment., (1) (2)

56. Many student organizations are devoted to cultural and
intellectual pursuits. (1) (2)
_ 57. Students often help one another with their studies. (1) (2)
58. Even in such matters as sports, the students are objective 7
and are concerned with skill and fair play. (1) (&)
29. The students are most interested in things directly related - 7
to their future careers or professions. (1) (2)
60. The student leaders get a lot of extra privileges. (1) (2)

61. There are paintings and statues scattered around the
campus. (1) (2)

62. If a student needs help, this institution will help
provide it without a lot of embarrassing questions. (1) (2)

63. The atmosphere here encourages the student to be cbjective,
independent, and clesr thinking. (1) (2)

64. The administratore are practical and efficient in the way ,
they dispatech their business. (1) (2)

65. Proper social forms.and manners are particularly igéartant , ,
here. (1) (2)

66. The faculty is really interested in the bright, interested, 7
intellectually questioning student. (1) (2)

67. The faculty helps stimulate interest in charities and N
community services. (1) (2)

68. Even in labs, the faculty allows students to question
and follow out problems on their own. (1) (2)

69. The examples the faculty uses in their technical and
practical courses are well chosen and represent realistic

problems of the work world. (1) (2)
70. The faculty here seems to consider themselves well aboye
the students. _ (1) (2)
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Generally Z Generally

Statements TRUE FPALSE
(or applies) (or does ot
e L _ N e _apply)
71 : deepér ccmprehénslgn Qf llfe and death seems to bé what | (L) (2)

the clinical program leads us to.

brlngs cut the best in the students as they learn ta 7 o
help each other. (L) (2)

73.-The nursing staff is research conscious and try to apply ,
the conclusions of recent nursing research. (1) (2)

Th. The student on the ward is expected to know how to care
for equipment so that it will be always ready for the

next person. o , | (1) (2)
75. The dining rooms in the hospitals are nice but a student , ,
wouldn't dare join a staff nurse to eat. (1) (2)
76. The student newspaper frequently carries articles integded o
to stimulate discussion of philosophical or ethical matters. (1) ' (2)
77. The students as'a whole are aware of and interested in most ,
of the important social problems. L (1) {2)
78. Student discussions frequently center around seientific , ,
problems and developments in science. (1) (2)
79. Most student érganigaﬁians in some way help prepare the ,
student for life after graduation. : (1) (2)
80. For a period of ‘time those students in their first semester =
have to take orders from the upperclassuen. . (1) (2)
8L. The school has sn excelle nt. reputatlcn for academic freedom. (1) (2)
82, Members of tag‘aﬁministratlaﬁ aLSD take a leadiﬂg role in ,
community affairs. A o , (1) (@)
83. Laboratory facilities in the natural sciences are excellent, (1) {2)

8. /[chievements here are weighed in terms of their practlcal o
value. : (1) (2)

85. Family, social and financial status may not be talkad about
but everyone knols who's who.' (1) (2)

86. Faculty will often discuss’ art and music with students in 7
informal discussions. _ (1) (2)

87. The class work of the 1nd1vlaual here is evaluated in terms
of. . group goals and objéctives. (1) (2)
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Generally Generally

Statements . TRUE FALSE
co : (er applles) (or does not
SR e I I L e e EPPLJ/‘)

88. 'In class discussions, papers, and exams, the main emphasis
is on orderly presentation, rational Jjudgment and objective 7
presentution of facts. _ _ (1) : (2)

89. The faculty seem to know the work world well enough to help
‘the students prepare for the practical problems they are

bound to meet in their careers. (1) , (2)
90. Faculty exgect their wora to be law, because of their 7
position and reputation. , (1) (2)
91. The agencies where we have our clinical experiences make
available books and pamphlets on the basic philosophical o 7
questions like the eaning of life and death. (Lhy (2)
92. The important thing about the c¢linical program is learning
to help others. _ (1) 7 (2)
93. The head nurse. Eﬂcgurages the students to think things :
through and to make objective decisions. (1) (2)
Ok. All of the eguipment really needed to care for patients -
is readily available on the wards. (1) (2)
a5, The head nurse expects everyone to stand when she comes into
the roam. (1) (@)
96. Student rooms are inore likely to be decorated with prints,
carvings or mobiles than w;th pennants or pin-ups. (1) (2)
7. Most students hebe ave most considerate of others. (1) “(2)
98. Most students think it most important to approach things ,
rationally and abgectlvely before maklng a decision. (1) (2)
99. Thére are oppartuﬂltles here to learn leadership and how _
to organize in clubs, which will pay off in the worksworld. (D) (2)
100. Students who know the rlght peapL55 can get g better break 7 7
araund here. | (L) (2)
'-_7 i . . .
101, The whole atmosphere of this institution encourages a high _
degree of regpeet for non-conformity and =gn"t:el15‘:“I:L1aL freedom. (1) - (2)
102. The adm;nlstratlon publicly glVéﬂ its suppgrt tc drives , )
on campus Such ap Red Cross, ete. - (1) - (2) -
1103. Ihere is egulpment such as card sorters and camputers for
: thg ana.ysis cf researth by faculty or students 1n the social

schmnces. (1) - (2)
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Generally Generalily
S Statements TRUE - FALSE
' (or applies) (or does not
_apply)

- lok. It is expécted that stidehts be serious and purposefiul
about their studies because they nre directly related o
to their careers. (L) (2)

105. The administrative :taff rarely refer tc one another .
by their first names. 1 (L) _ (2)
106. Many courses are a real intellectual challenge. (1) (2)

107. Faculty consider that they have a responsibility to society . ,
_ generally as well as to the students. (1) (2)

108. Objectivity and the abiliiy to think in a rational, logical
manner is emphasized by faculty rather than actual . 7 ,
techniques and skills which can*more easily be - developed. (1) (2)

109. The curriculum is so designed that enough practical
experience is included to make the students feel confident o
in their professional areas. (1) (2)

110. The faculty makes it their business to know "just what" , ,
the students' brckgrounds are. (1) (2)
111. The nurses we work with on the wards often have clinics
where the broad cultural aspects of the patient's back- 7 7
ground are discussed and emphasized. (1) (2)
112. The nursing staff generally is really concerned with the
welfare of the student as well as the work she does on the ,
ward. (1) (2)

113. The nursing staff values open-mindedness, objectivity, and _ 7
the problem-solving approach. (1) (2)

114, There is always a room available on the ward for demonstration B
of procedures and techniques. : (ry (2)

115. The more important yéﬁ are, the nicer the locker room facilities, ,
etc., the hospital provides for you. (1) (2)

116, There is a great deal of action here in student theatrical _ 7
groups. . | (L) (2)

117. Students often organize money making projects té support 7 .
scholarship funds or to meet other student needs. (1) (2)

118 The students are interested in and would really like,when

experi.ontal analysis and other forms of scientific method. (1) (2)
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. . Generally Generally
Statements TRUE ~ FALSE

T T e e C o (or app appllﬁg) (@fﬁaggg not
e . 8pply)

119. Students tend to use informal interactions and
socializing as a help to becoming skilled in inter- 7
personal relations. . (1) (2)

- 120, The student publicaticn never lampoons dignified people or 7
instruetions. o . (1) (2)

121. The school places great emphasis on scholarship and
intellectual pursuit. : (1) (2)

122. "Lend a helping hand" could well be the motto of this 7
institution. , . _ _ (1) (2)

123. Ihinﬁing about alternate ways in which problems might be o
solved or things done differently is encouraged here. (1) : (2)

124, Knowing how to,do it is more important here than vhy it
is done that way. (1) (2)

125. There are few gpportunities for informal talks with
administrators around here. (1) (2)

126. The intellectual standards set by the prgfessars are qu;te ,
hard to achieve. (1) (2)

127. If it is for the good of the stadént; nost faculty members
are liberal in interpreting regulations. (1) {(2)

128, Active displays of emotion embarrass most faculty; they o o
prefer rational ordered relationships. (1) (2)

129. The emphasis in courses here is on practical, concrete
problems rather than on the abstract or intangible. (1) (2)

130. The faculty has designed the curriculum so that graduates ) -
from this school are really special. , (1) (2)

131. In the ward conferences the nursing staff like to consider o ,
abstract, theoretical problems and questions. (1) (2)

132. The students gquickly learn from the nursing service staff )
& feeling of responsibility for the public welfare. 7 (1) - (2)

133. The student is allowed to make use of the scientific and
research facilities of the hospitals. - - (1) (2)

134. The practice acguired in clinical experience is gearei to
help the student fit into the work world. (1) (2)
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Statements TRUE - FALSE
e e e . .. (or.applies) (or does not
o - - e 7, __apply)

135. The graduate nurses consider themselves above the o
students, and expect them to show respect. (1) (2)

136. There would be a capacity audience of students for a o R
lecture by an outstanding philoso,ser. (1) (2)

137. There are at least a couple of student argan;zat;anﬂ

actively involved in community affairs. ; (1) - (2)
138. Students here decide on issues in terms of the facts not

euotional involvement. ’ (1) - (2)

139. The students learn how to get along with all kinds of
people through frequent informal social gatherings. - (1) (2)

140. The students here prefer to join clubs or organizations 7 .
which are led by students who count. (1) (2)

141. The school atmosphere encourages an active lDtElEat in 7
phirosophy and philoscphical matterg : o (1Y (2)

142, ‘This institution regards the tralnlng of people for ,
service to the community as one of its major ré;poﬂ%lbllltles (1) (2)

143. The students are encouraged by the gchaal to wgrk out their
‘own decisions ‘and to make their own judgnents. (1) (2)

Lhly, .The vhole school seems to be ovganized so that people know o .
‘where they are going and what they have to do to get there. (1) (2)

145. The important géo@le at this school expect others to show the _ ,
proper resgect ‘for them. . . (1) (2)

146, In class discussions, papers, and exams, the main emphasis is
on breadth of understanding, perspective and critical judgment(l) (2)

147. Many courses are designed to Prep;rc students for wallalnfgrmed ,
citizenship. (1) (2)

| 148, A well-reagsoned report can rate an "A" grade here even 7 7
! though its viewpoint is opposed to the professor's. (1) (2)

: 149. Faculty members seem to realize what things are more important
| ' to learn, than others, in order to fit into the work world. (1) (2)

150. Course content and method are fixed by faculty and any
attempts at discussion by students is considered "back-talk". (1) (2)

- music. (1) (2)

63



Statements

Generally
TRUE

Generally
FALSE

(or applies) (or does not

apply) <@

152.

153.

154,

155.

156.

158.

The cohsideration of the nursing staff hHelps the
students adjust to new and trying situations in -
the hospital.

The professional nursing staff uses logical and
objective reasoning in solving nursing problems.

The clinical program provides the students with
experiences which really prepare her for working as

‘a nurse.

The better ward assignment is given to the more important
student .

Many students are attracted tgconcerts and art exhibits.
Many upperclassmen take it upon themselves to play an
active . part in helping new students with problems or

difficulties.

The students are considerably interested in the analysis
of value systems and the relativity of societies and

‘ﬁéthics.

Students have many opportunities thraugh gstudent organiz-
ations to develop skill in organizing and directing the
work of others.

Student life is really controlled by an inmportant cligue
of upperclassmen. ,

&4

(1)

(1)
(1)

(1)

(1)

(1)

(2)

(2)



KURSING APPROACH SCALE

I Introduction’

Nursing cducators, when discussing aims and objectives, and
nurses in general when Exp essing their ideas in the nursing literature,
present descriptions of 'today's’ nurse, nursing and the preparation
of nurses in terms of comparison and contrast with the "more traditional”
nurse. (See Note 13, Chapter 5.) Qualities and characteristics of cach
are enunmerated. These, extrapolated and translated into behavioral
examples, form the basis of che Nursing Approach Scalg, (See Note 14,
ghap;&r 50 THL basic aim of the questionnaire is to allow the con-
struction of 4 "valués picture" of any group of nursas, so that different
groups could bo compared and contrasted on their approach to nursing,
"Approach" in this iastrument being a dichotomous concept lying along a
continuum of "Traditional®” to 'Modern". (Sce Wote 15, Chapter 5.)

The "wvalues™ of nurses found at cach end of this scale were
scut up in peirs of conceptual correlates, one-half of the pair describing
the "traditiomal” nursc, the other half the "modern” nurse.. The 2ight
pairs of "conceptual correlates' or dimunsions developed werea. roprasented
by eighteen items, cach of which had previously discriminated between
groups of nurscs held to be “traditional' and “modern" respuctively

(i.e. private duty nurszs with no post-graduatue university ceducatioen,
having beuen graduates for at least fifteen years, and graduatiag
university nursing students). It was taken as given that in any par-

ticular nursing situation, the nursc’'s course of action will, in gruat
part, be detcrmined by hhf values and attitudes. Therefore, cach pair
of values (conceptual correlates) from the scale were represcnted by an
item(s) which presented a nursing situation and two possible nursing
) actions, onu basvd on the “traditional™ value, one on the "modarn™
. valué, Th: respondents were ashed to consider the situation and to
J indicate which course of action should be followed.
The following is a sanmple it;ﬁ r;pr\sgnting a pair of conceptual
l corrclates; the W;ll -trained for the “traditicmal® and the innovational
4 for the "modérn’ end of the value contimuum.
Ihe situatisn:
A graduate nurse moves to a new nursing S;Etln? In order tu con-
. b te bust to the cfficacy of the situation, she would probably:
i A) (the "Traditiomal” alte rnat1va)
Bring to the situation a good bas;: kncwl;dge of nursing
measures and techniques and show skill im carrying then out.
B) (the "Modera” zlternative)
g Combine ber basic nursing knowledge with the stimulus of
i a now situation to suggest modified or alturnate approaches
to nursing care.
Q
WJ:EEE
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II

it shauld bo femambered Eh?t‘fﬁt all pcssible valugs are
use in th literature 1nd Wthh hgld up und;r Vﬂllditlﬂn, Furth r
since this scale iz essentielly in a “pilot™ stege, thu infofm:tian
;llClt;d is beinp usaed to cxpand and rcfine thoe instrument for further
use, as well as to ;ﬁSWQE the underlying question: 1s there a diffurence
in thh_ alugs plcfurh : in t;fms of .2 "traditional-modern” oricntatioun,

. Each. 1tem was scored on o gcalk of one to four, going from the
wery traditional" to the "very modern ‘extrumities of the scale. Since
there ware cighteen items, each respondunt could potuntially score from
cighteen to sewenty-two. Mcan total scoras were calculated for cach
group of respondents (7s wcll as mean scores on cach of the cipht
dimensions comprising the instrument). A tgthl score of 18-35 was
intcrpreted as indiaatiﬂg'a yery traditional' outlook, that of 54=72
a ''very modern" outlook. The scale was as follows: :

18 3e 45 54 72
— )
Traditional lidpoint Modern

Validation of Instrument

L. Development of Itens

Five instructors, cightecen saeundiygéf students and eleven
fourth ycar studunts at' & university school of nursiag were given a
list of the orirdinal forty-four adjectives or values (tweny-two
"traditional™, twenty-two 'modern'’) with th. followiny instructions:

You will find = sot of adjectives on the following pages. Think
about each adjective carcfully ond visualize a nurse whom you
belicve the particulnr adjuective doscribes ... select some agpect
of her purformance in nursiap ... deseribing the behavior of the
nurse ... Use the spaee .., Lo cnter youp deseription.

_ A contont analysis wag donc on those descriptions, in terms of
correctness of the deseription for wach adjeetive and in terms of the
description buing in behavioral terms. In order for an adjective to be
accepted it had to be definod "correctly" by ninety per cent of the
respondents ( a blank was included among tha incorrect responses). A
total of sixtecn possibleo palrs of adjcctives was vetalned for further
validation.
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REVISED LIST OF QUALITIES OR ADJECTIVES

Column I

Column II
TRADITIONAL MODERN
éautiaus innovational
accepting inttiative
dependabla accountaolc
stable imaginative
well-erganized adaptivd
intuitive ratienal
conscrvative libaral
well=trained parceptive
confident articulate
cfficient evaluative
tidy responsive
protectiv pernissive
respectful inquisitive
rogular flexible
systematic analytic
ghedient dirzctive

2. Matching of Pairs from List of "praditional” and “Hodern” Qualitics

The two lists of adjuctives ench were piven, unmatched, to
thirty=fivc judges who waru'nurs;s with ;xp;ri;nc; in administration and
aducation and who had at 1hu;t a ‘Bachelor's deprec in nursing. Thesc
judges were asked 'to pait “tho ﬁﬂj;cClV;a. Considering onc column as
being virtues or qualities of th. traditional nursc, they were instructed
to choose and match wach with the appropriate virtue or quality which
would be elicitad in the modern nurse in a similar nursinpg situation.
Only thosc pairs matched up by at least twenty-five of the thirty-five
judees wore retained as "pairs' for the final instrument. (Any which
did not seem to them to "pair', they lisited saparately.) Eleven pairs
(or dimensions) wer: cénerated throush this “indring from the two lists
of sixtuen adjactives each.

3. Dovclopment of Items for Dimuasions

From the "deseriptions® of thc qualitices discussed in step #1
of the validation pra;;dure¥ and rfrom the literaturc, behavioral examples
of the '"traditional™ and “modera' nurse werce developed for each of the
¢leven palrs or dimensions of the instrument. These were written as
situations allowin~ two alturnatc rosponses = onc 'f'raditonal” the other
"Modern™.
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Lirhty two such items were submitted to a panel of six judges
for dimension validation. They, in judping cach item, indicated to which
of the alevan dlmgnglﬂﬂg it belonged and which of the alternate responses
were "modern" or "traditional', The forty-four items retained were judjed
correctly by at least four of the six judgces. But thesc forty=four
items represented only cight of the eleven pairs. These eight were

retained for the final instrument.
\

4. Verification of Discriminatory Power of Items

The forty-four validated items were pf&t;stéd on two groups of
respondents. The first, usually considered to be “modern, were a group
of thirty graduating university student nurses, the second, considered
more "traditional".in” their 'approach to nursing were a proup of (16)
private-duty nurses, with no post-graduate univorsity cducation, who had

been graduates for at least fiftaen years. Only thosc items on which _ {
the "modern" nurses scored "modern' and the "traditional’ nurses |

“traditional", were rotained. The final iustrument comsisted of eiphteen

items representing cight pairs or dimensions. {
, |
Dimension Itenm Nunber (see attached questionnaire)
A, attentdve-responsive . 1, 10
B. confident-analytic 11 .
C. well-vrranized-flexible 2,12
D. well-trained=innovational 3,17
E. protactive=persmissive 4,7,18
F. dependable=accountabl. 5,8,13,14
G. efficient-imaginative 9,15
H. intuitive-perceptive 6,16
The questionnaire was completed by respondents, for the nost
part, on IBM cards and the mcan cumulative scores were caleulated. Tests

of significance of difference of means were applied. This instrument
was administercd to students, faculty, Rycrsorcasaduatek and>¢fadiates

from:

other nursing programs.
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Each. of the subsequent nursing situations is followed by two
possible courses of action. For each situation, decide which
of these two courses of action cemes closer to your expectations
of the "Ideal Nurse" and what she would probably do in such a

‘situation.

Indicate your decision by choosing one of the four alternative
answers provided on the right hand side of the page. Circle the
appropriate answer. Circle only ONE.answer.

*

LY

In Thinking About The?Prebable
Behavior of the IDEAL NURSE

12.°T more |3. I more |%v 1

strongly or less or less |strongly

agree with|agree with{ agree with|agree with
A A ’ B T

1. I

Nursing Situations

It

l.Generally in giving care to ler patients,
the nurse would probably:

A) Be at hand and be ready to give
the patient the care he requires.

or:

' B) Respond to the needs of the individual
as they arise in him.

2.The ward is very busy and staffing is

barely adequate.

The nurse would probably:

A) Set priorittes ‘and then give her
patients well-ordered care.

or:

B) Alter her normal procedure when one
of her patients seems to need extra i
time to talk and be listened to. .
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In lhinking About the Probable
Behavior of the IDEAL NURSE

1. I 2, Imore | 3. I more | 4. I

strongly or less or less strongly
o . ( ‘ . agree with| agree with| agree with | agree with
Nursing Situations =~ = . A A B B

3.A graduate nurse moves to a new nursing
setting. In order to contribute best to
the efficacy of the situation, she would

probably: )

A) Bring to the situation a good basic
knowledge of_nursing measures and
techniques and show skill ‘in cdrrying
these out.
or: 1 2 3 I
t+ =1+ °B)-Cémbine her basic nursing kriowledge
with the stimulus of a new situation
ta.§uggest modified or.alternate
approaches to nursing care.

' .Her patient is.acutely ill and has been
for scme time. The-nurse would probably:

A) Plan his care carefully, and do every-
thing that she can for him, in order
to conagerve his strength.
or: S 2 3 h

—

B) Allow the patient to do what he can for
himself and to mdKe as many decisions
as possible about his care.

"5.A gurse is a long term member of the ward
staff. The head nurse relies on her con-
tribution to the operation of the ward.
This contribution would probably be mainly
in the terms of:

A) Always being there when she should be
and doing what is required of her when
it is needed.

et
V]

e
g

or:

B) Being aware of what she is doing and
accepting the conseguences of what
she has done.
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' Nursing Situations

[

In Thinking About the Prebable
Behavior of the IDEAL NURSE

1. I 2. I more 3. Imore 4. 1

strongly or less or less strongly

agree with agree with agree with agree with
A A ] E

oo

E'5”“i?ﬁ'graﬂuaté'HEfSE‘@fEléng*éEEEfiéﬂQE»iS=
" caring fOFTE¥ unconscious patient. She
would probably:

A) As she cares for him really know what
he needs and what to do for him.

or:

B) Observe the patient to collect infor-
mation to use in her plan of care.

7.The nurse is caring for & patient who
has attempted suicide but who is now very
sorry about it. She would probably:

A) Attempt to Ttut-off discussion of -
suicide and related matters from
other patients or visitors so that
the patient will not be hurt by un-
kind or hostile reinarks.

or:

Leave it to the patient to participate
in discussions about such matters as
suicide with other patlients and
visitors, as he sees Tit.

T

8.A fierce hurricane followed by extensive
flooding has swept through the city. There
have been many deaths, injuries, and the
danger of an epidemic has arisen.
are over-crowded and neke-shift facilities
have heen set up. The nurse, in such a
situation, would probably:

© s i e L

A) Work es hard and as long as she could
to help relieve human suffering as
people would really rely on her in
such a situation.
or .

) Demonstrate her professional skill by

B

and by answering Tor those actions
which she undertakes.
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In Thinking About the Probable
Behavior of the IDEAL NURSE

1. I
strongly
agree with

2. I more

or less
agree with

3. I more
or less
agree with

L, 1
strongly
agree with

A B

A

. Nursing Sitnaticns. .

9.Many qualities, capabilities, and skills
are important in the good nurse. The
head nurse, in evaluating the contribution
staff members make to patient care would
yrobably prefer:

A) The nurse who is orderly and precise
and who does her share and more, with-
out wasting time, effort or equipment.

or:

B) The nurse who is imaginative in identi-
~ fying nursing problems and thoughtful.
in finding nursing solutions. .

10.The head nurse goes to a meeting called by
the director of nursing. The director
reads a new policy statement. (This is not
the way new policy is usually introduced.)
She asks if there are any comments. The
head nurse would probably:

A) Listen to the statement and consider
how to carry it out in her ward or
unit.

or: ‘ 1 2 3
Listen to both the words and the {one

the director uses, in an attempt te

see if there is something further the

director is expressing or asking for,

80 that she could respond in the most

helpful manner.

B)
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In Thinking About the Probable
behavior of the Ideal Nurse

G i e e T X 2. T more 3. I more. L. I
strongly or less or less strongly
agree with  agree with agree with agree with

Nursing Situations A A B ' B

11l. The nurse and doctor work together
in providing a theraneutic regimen
for the patient. IMany functions
must be carried out in order that
this regimen be maintained. The
nurse would probably:

A) Know what she had to do,
carry out her job authori-
tatively and resolve
nursing problems in an assured
and competent fashion.
or: 1 o2 3 L
B) Look at the situation,
attenpt to identify area
of nursing comnatences, and
try to outline the problems
in th~ wrovision of nursing
cara.
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v of tie_IDEAL KURSE

Behavio

1.1 2. I more | 3. I more |L. I

strongly or less or less strongly

agree with | agree with| agree with | agree wit .
. Nursing Situations "~ - A A B B :

12.The student nurse, receiving her nursing
experience in a busy general hospital, at .
times sees "principles" pushed aside ’ ’

. . because of "lack of time:" Even though
she too is busy, she would probably:

—

A) Organize her nursing care well and
work hard enough so that she, at
least maintains her principles and
care.
or: -1 2 3 L

B) Recognize the realities of a busy ward
and look for alternate or modified
ways to give care, realizing that
principles can be expressed in more
than one way. .

13.The nurse in the operating room works in
an exacting and attimes tense situation.
As a staff nurse in. such a situation, she
would probably:

A) Know the instrument "set-ups", carry
out exacting operating room procedures,
and refer change in routines to the
supervisor.

or:

B) Know the nurse's function and role in
the operating room and accept responsi-
bility for the nursing decisicns she
makes.

1Lk.The nurse's self-image will be directly
related to the way she sees the nurse-
patient relationship - and so the way she
cares for the patient. The staff nurse would
probably see herself as: -
~ who
A) A person/cares and who cen really be
depended on in times of trouble.
or: : 1 2 3 b
B) An advisor-counsellor, who gives care '
in terms of the interested professional,
held accountable for her decisions anl
actions.




i : in Ininking Aboul the Probaul.
i Behavior of the IDEAL NURSE

I 1:1; = i l’i i . E; I ﬁlQi‘E 73’; i;ﬂ’léfé ~ E- ) "f -
- . ) strongly or less or less - strongly
. agree with agree with agree with agree with

- Nursing -8ituations-~- - = A A B B

15.The assessment of student nurses reguires
the evaluationof many abilities and skills.
t w=- - However; -the dnstructcr would tend ts valug
some qualities more than others. She would

probably be nost please d when she saw:

A) The student handling old or difficult
problenms efficiently, without waste of
time or effort.

or: 17 2 3 b

B) The student approaching old or difficult
problems in a rew or original manner.

16.There are motivating factors which lead
students to chocse nursing ag a career and
which keep graduate nurses giving a high
standard of nurzing care. The more effective .
nurse would probably:

A) Approach nursing as a humanitarian who
gives of herself Lo her patient in terms
of what she knows and feels to be right.
or: 1 2 3 L

B) Lock at nursing as a service to people
g in which she develops her cbservational
and interpretive abilities in order to
be able to make decisions and give care

~‘on a professiounal level.

17. The student nurse learns a great deal
about relating to patients. By the time
she is a graduate, she would probably:

A) Have been trained in the best way
to approach different types of natients
| i.e. the difficult patient, the dying
patient:, ele.
; or: ’ 1 2 3 b
f B) llave been involved in the modifying
' of approaches in the development of
therapeutic nursing relationships.




m Tinking About the Prebable
Behavior of the IDEAL NURSE

g e

_ 1. | 2. Imore| 3. Tmore | L. T
s e e e e sbronglye| . .or less| or less strongly
Nursing Situations agree witl agreewith| agree with| agree with
A B B B

L8.Even though she is not present twenty-
four hours a day, the responsibility for
a high standard of nursing care and a - :
smooth running ward falls on the shoulders
of the head nurse.  In order to ensure
both of these, the head nurse would
Rrobably: -

A) Make as many decisions as possible and
leave standing routines to support and-
protect the eveniung and night staff
from difficult situations that may .
arise on their shifts.

=

o

o
=

I

o)

B) Encourage the evening and night staff
to make the decisions in matters which
concern them and to develop ways of
doing things which resolve the diffi-
culties particular to their shift.
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‘and Constraint

CHANGE N DEVELOPMENT AS SEEN
BY THE GRADUATING STUDENT

I Development agdjValiﬁgtiéh

Change occurs in the student over the years she is learning i
to nurse. Soma of this change is éxternal 2nd obvious; some can only
be identified by the student herself. In 2n attempt to determine the
paturz and oxtent of this latter type of chenge the Senior QuasLlannalrc
was adninistered to the respondents shortly before praduation from thelr
schnol of nursing. This instrument was modified fron onc davelopad and
adninistered (alonz with interviews) at Stanford, Californmia, in the

study of change and development in the celloge student (scc Katz, Growth
iz the College Student), This study was of interest
because the subjects were (1) of tha same general age greup (17-25),

(2) preparing for a career in a post-high schsol educational institution,
as werc the subjects of the Ryerson project. Further, the content of the
drta - "change" - is of major importance in any. cducational study.

Dnly the part of the instrument relating, to ﬁarc;pﬁ%éﬁ of
sclf-changc and development was uscd as the other arcas included. wvere

"zither coverad by other instrumants developed for this study§ or alsa

not decmed roclevant te the nursing student as such. (i.c. academic
expericuce, carccsr preparation and choice, peer rclationships and
extensive persocnality developnent).

The First version (open-ended questionnaire) usad the questions
as daveloped for the Stanford study (Katz, ibid.. pp. 110-121, items 58-74)
modified only in thosc cascs where such was deoened nocessary to be
applicable sp;clficaLly at o school of nursing. Twenty-three senior
Rycrson students and twelve senior university nursiap studonts completad
the questionnairc. A content analysis of the data obtained - ‘was done
based to somc extant on the catencries developed for Sanford's analysis
(Katz, ibid.). These werc nodificd and ;xpﬁnd;d to include all of the
data collected on the nursing studunts. The questionnaire, using these
medified caterorics, was designed with cuded rosponses for use in com=
puter analysis. The coded questionnairc was pre-tested on twenty-five
praduating senior student nurses and mninor ricdifications for clarity
were made. The rospondents completed the final version of the question-
nairc on IBY cards.

To complement the material collocted in the main part of the
quustionnaire, both in terms of the expectations of students entering
the nursing profession and of axperiences they encountered and changes
they felt through the three years, an indircct mecasure of maturation
scemed important. Although full scale personality testing did not seem
warranted, some indication of the development within the personality ‘of
the students over a threc-year pericd promised to be valuable. Compromise
was made followinm the load of Professor Sanford (Katz, ibid. ). The
twelve {toms of the complex pursonality test (developed for that study)
in which Sanford's respondents showed the greatest change over time,
were used as part of this study. These were glven to the nursing students,
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first on beginning their studies as student nurses and then just prior
to graduation; they were asked to comsider the itoms and then to indicate
whether they agreed or disapreed with :iach of them. The s of the
analysis of a partial instrument such as this cannot be regarded as
conclusiva, but they de highlight some of the differencas between
beginning and senior studonts in terms of inncer patterns of rigidity
and ccontrol. Sanford himself uses th. items in this way in his first
“chapter. They ard-considared tg be representative of these value
trends. The itemscan be grouped undiér three genceral headings:

- Iy -"independance versus disciplinc®, II, “impulse versus rigidity or
self=blame", and III, "rcadincss to look for objectivz .conditions®.
(S22 page 8, items 130-141 on attached semplc qu;&ti@ﬂﬂaire;ﬁv

&

(Hote: Ccmhitmhnt _to Nursing Scalv was also admiﬂlsth;d

the same time as the Senior

\

The analysis cof che data callect d through the Suﬂlﬂf Question-
naire was donc by computer. For the most part, per cent:of .responses
per category wers calculated and tests of significance of differencs of
proportion wer: calculated. Where appropriate (i.e. itéms on samplc
questionnaire 97-107) corrclations and tests of significance of mean
correlations or two-way analysis of variance (i.c. items 130-141 = items
of personality test) were zlso calculated.

11 Questions Askad

A, Change (includes parts A, B, C, D, F) of sample questi@nnai:g -
items 1-60) ;
1. HKave you: changed? = How?

2. Te what do yocu attribute the chanpes?

3. a) How would you have liked. to have changed? 7
b) What would you have done differently during the first semester?

B. Self (cstcoem) (includes parts E, G, J, K of samplc questionnaire -
items 61-68, 89-90)

1. How do you fecl about yourself?
2. Are you often sick?
3. Are you often depressec?
C. Mecaningful expccisnces and relationships with others (includés'
parts H; ‘I, L, M of senple questionnaire, iteéms 69-88, 91-92)

1. What prurigncea were meaningtul? How were they meaningful?
How did they affect your 1ife?

2, Whom do you admirce?

3. With whom do you disaprce and how often?

ERIC X
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i D. Personal values and attitudes (includes parts N, persconcliry items,

| items 97-129, 13N-141)

a. How do you needs and motives?

b. How do you family interpretations of nceds and motives?

¢. How do ycu rate generzl public's interpretation of nceds and
motives? '

T
ot

o

o
7

§ 22. How do students fecl about statements urging punitive controls,
: showing rigidity, lack of ncceptance and iadepondence?
b. Are you, ns seniors, diffcorent om these attitudaes than
freshmen?
(flote: Senior responscs wore conpared with froshmen responses.)

E. Professional Attitudas (items 142-155)

Are you committed to nursing and the nursing profzssion?

| El{llC
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CHANGE AND DEVELOPMENT AS SEEN
BY THE GRADUATING STUDENT

- The following is a list of questions which can be answered by
thinking about your life and experiences as a student. Please
answer -as well as you can in terms of what is generally true
for you.

A How havéryau changed since you entered your School of Nursing?
TRUE FALSE

1. Little or no change in any way ' 1y ~ (2)

2. More self-confident, poised and independent (1) (2)
IE_ More stable (1) (2)
4, Increased self awareness and understanding (1) (2)

5. Increased intellectual curiosity and activity (1) (2)

6. Increased awareness of others and better relationships (1) (2)

7. More liberal and tolerant ; (1) (2)

8. More realistic or cynical (1) (29

9. More outgoing and spontaneous (1) (2)
10. More awareness of the world (1) (2)
11, Broadened interests (1) (2)
12, Happier and more tranquil (1) (2)
13;  More mature (1) (2)
14-!! More exacting V (1) (2)
15. More fésééﬁgiblé (1) (2)
iC. More questioning attitude (1) (2)
17.  Other . - (1 (2

B Howr much do you feel you have changed since you entered the ﬁu%sing program,

in regard to the following characteristics?
' Little Moderate Much

18. Efficiency as a student _ (1) (2) (3)

1. Intellecutal interest (1) (2) (3)

20. Personal characteristics (1) (2) (3)
80




L o Little _Moderate Much
21. Kinds of friends you have (1) (2) (3)

22. Freedom to express your feelings and desires _ (1) - (2) (3)
23. Moral views . (1) (2) (3)
2. Religious vievs (1) (@) (3)
25, Political views (1) (2) (3)
26. Other ; . (1) (2) (3)

How much, to each of the following sources, do you attribute the changes that have

taken place in you during your time at this school?
Influence
_Little Moderate Much

27. Living facilities, e.g., shared accomodations, living , o
alone, etc. ' (1) (2) (3)

28. Being away from home (1) (@) (3)
29, 3aining understanding of myself as a person ' (1) (2) (3)
30. Ideas in books I read on my own (1) (2) (2)
3L. Ideas ETESEntEd_iEVQ@QTSEE or by teachers (1) (2) (3)

32, Work experience (e.g., unplanned by faculty, during . _
vacations, etc.) (1) (2) (3)

33, Problems in my own family ’ (1) (2) (3)
34, Close relationships with friends of the opposite sex (D) (2) (3)
35. Close relationships with friends of the same sex (1) (2) (3)
36. GLase-réLati@gshigsiwith teachers or ovher adults (1) ‘(E) (3)
37. Lack of éuccess in the nursing course L () (2) (3)
38, Discovery of Qgééﬂity I did not know I had e (1) (2) (3)
39. Pafticigati@nrin student oiganizatiéns, camittees, etec. e (1) (2)  (3)

Lo. Participatior in activities directed to social or political :
 imrprovem rt o . (1) (2) (3)

41, Learning to nv in the clinical field (1) (2) (3)
42. Crises. in my relationships with other people (1) (2) (3)

‘43. Confrontation with problems and confllicts in myself (1) (2) (3)
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Little ~ Moderate Much

Ly, Confrontation with problems and conflicts w;th others

(e.g. faculty, nursing staff, etc.) (1) (2) (3)
k5. Confrontation with the problems and difficulties of others '
(e.g. patients) (1) (?) (3)
46. Other (1) (2) (3)
D Aré there an& changes you wished for in yourself that have not @ccu:reé?
True _ False
k7. None (1) (2)
‘f#B.’*Incre;Séd“academic ability or interests (1) (2)
L9, Increased professional ability or interests o (1) (2)
50. Greater self confidence or poise (1) (2)
.51. Greater sense of purpose in life ) (1) (2)
.52, Increased ability to form close relationships (1) (2)
53. To have formed better relationships (i.e. .ess confliet ,more
popularity,etec.) (1) (2)
5. Increased participation in activities s (1) ©(2)
55. . Increased cultural participation and learning (1) - (2)
56, Other (1) (2)
E Which of the following best describes how you feel/felt about yourself?
Now? :
57. (1) largely (2)moderately  (3) reasonably (L) quite
dissatisfied dissatisfied satisfied satisfied

~ During your first semester at this school?
58, (1) lergely , (2) moderately .(3) reasonably (L) quite

dissatisfied - dissatisfied satisfied satisfied
F If it were the beginniﬂg of the first semester again, what would you do. differently?
—_— True False
59. Little or nothing () (2)
60. BStudy harder, more efficiently or read more (1) (2)

82




Irue False

61. Cha’ngé personal attitudes (1) (2)
62. More involvement and/or variety _ ' (1) | (2)
63. Not have chosen this particular career (1) (2)
6L. Gone to a different school or university _ (1) ' (2)
65. Try to take more or different courses - | (1) (2)
66. Change living group or arrangements : : (L) . (2)
67. Other ' (1) (2)
During what age periods do you think people are the happiest or the most content?.
68. (1) Under 12 (2) 13-21 (3) 22-35 (L) 36-50 (5) over 50
In which of the following areas was the Eiggéﬁ most meaningful experience of the
years spent at this School?
- True False
69, Lave,Mgrrlage or Chlldréﬁ (1) (2)
70. Friendship and personal relatiénshigs * (1) (2)
7l. Personal prcblems or tragedy o (1) (2)
72. Life as a student as this school - _ (1) (2)
73. Political, social welfare or reform group (1) (2)
74, Living group (1): (2)
75. Clinical experience (1) _ (2)
76. A job | (1) (2)
77. Difficulties with the program | (1) (2)
78.  Other S ' (1) (2)
How did this experience affect your life?
' True Falge
-79. Greater personal insighﬁ R - (1) (2)
-80. More insight. into others or better relationships (1) (2)
8l. Increased self-confidence or poise : (1) (2)
82. More awareness of the world (1) (2)
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92.

93.

ok,
95.
. 96.

Better sense of purpose in liie (1) (2)
Broadened interests (1) (2)
Happier and/or more content ' ' (1) (2)
Disenchantment, depression or disorientation : (1) (2)
Increased self discipline or organization R (13 (2)

Other (1) (2)

During your timé here how often have you felt depressed?

(L) Deily (2) A few.times (3) A few times (L) A few times (5) Almost. never
2 week. a month a4 year or never

During an average month toward. the end of your studies, how often have you felt
physically out of sorts, e.g. colds, headaches, cramps, stomach trouble, fatigue,etec?

(L) Never (2) Once or twice (3) Three to (4) six to (5) Almost daily
' five times ten times

If ycﬁ named one person, contemporary, historical or fictitious, whom you
particularly admired, who ~ould it be '

(1) A politiecal or public figure
2} An artist or writer

3) Fictional character

4) Friend or relative

5) Teacher or instructor at your school

How often during your years in the nursing program have you found yourself seriously
disagreeing with or feeling strongly that your position was different from:

Frequently Occasionally Almost never
A o or never
Friends of the same sex () (2) _ (3)

Friends of the other sex - | (1) (2) - (3)
Your parents (1) (2) (3)
The -nursing faculty - (1) (2) (3)

Nursing service staff vy - (2) (3)
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Consider the following needs and motives which people may have,
Pecple think that Some are more 1mportant than Gthéfs Ranh them in orde-
of their” ;mparfance TTE) Yo you© T T

el e ™ bg to the mursing faculty
74;;r’i”'f:" T 7 to mast peaple - o 7 o
a) Rank the fgllgﬁégé”as you ‘sée thsm ! First Second Third Fourth Fifth
e e ] e __or mors
97. Curos.ty and knowledge (1) (2) (3) .. . (5)
98. Sexual needs _ (1) (2) (3) (W) (5)
99.  Wealth ; (1) (2) (3) (&) (5)
CO. Play and recreation : C (1) (2) (3) (W) (5)
101, Fame and recognition y (1) @ @) W By

102. Sensory and Aesthetic pleasure . (1) (2), (3) (W) (5)
103. Love and affection o (L (2 (3) (&) (5)
10k. Emotional well-being - . | @) (@) (3) (W) (5)
105. Maintaining self xespect . (1 (2) (3) (W) (5)
165, ééing accepted ané_ liked by others (1) (2) (3) (&) (5)
107. Achievement (1) (2) (3) (W) (5)

b) Raﬁk thEaE as you think the faculty sees them| First, Secaﬂd Third Fourth Fifth
o _____Oor more

w3, Curosity and knowledge (1)  (2) (3) (W) (5)
109, Sexual needs S m @ @ W (5
110, Wealth - (1) (2) (3) % (5)
111. Play and recreation | (1) (&) (3) (W) (5)
112, Fame and recognition (1) (2 (3) W) (5)

.3. Sensory and aesthetic pleasure (1) (2) (3) (W) (5)
1%, Love and affection ' (1) (2) (3) (W) (5)
115. Emotional well-being (1) (2) (2) (W) (5)
i16. Maintaining self respect (1) (2) (3) () (5)
117. Being accepted and liked by a£hers (1) (2) (3) () (5)
118, Achievement L @ (3) (4 (5)

85




“c) Rank these as you hink people genevally| . ]
seethem First Second Third Fourth Fifth or more

119. Curosity and knowledpe = () (@) (3) (%) (5)
120. Sexual needs. ... .. . . ..| (1) . (2) (3) (W) (5)
121. Wealth: ; - (1) (2) (3) () (5)
122. Play and recreat.on .. (1) (2) (3) (&) (5)
7% Fame and recognition . | (1) (2) (3) (%) - (5)
124. Senséry ang aesthetic .pleasure (1) (2) (3) (W) (5)
125, Love'and affection (1) (2) (3) (&) (5)
26. Emotional well-being | (1)  (2) (3) (W) - (5)
7. Maintaining self .espect (1) (2) (3) (1) (5)

"7 Being accepted aud liked by others (1) (2) (3) (&) (5)

=
o]
i

Achievement (1)  (2) (3) (W) (5)
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130.

13L.
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i

i33.
13k,

135,
136.
137.

138.

139

141

Do you agree or disagree with the following statements?

In the final analysis, parents generally turn out
to be right about things.

No weakness or difficulty can hold us back if we
have enough will power.

Human passion causes most @f the evil in the world.
I have been quite independent and free from family rule.

No man of character wculd ask his fiancee to have Eexual
intercourse with h im before marriage.

I dislike women who disregerd the usual social or moral
conventions.

What youth needs most is striet discipline, rugged determination
and the will to work and fight for family and country.

A person who lets himself get tricked has no one to blame but
himself.

The surest way to a peaceful world is to improve people's
norals. .

Most of our social problems could be solved if we would scmehow
get rid of the immoral, crooked and feebleminded people.

We should respect tke work of our forefathers and nct think
that we know better than they did.

Most people don't realize how much of our lives are controlled
by plots hatched in secret places.

87

Disagree

(1)

(1)
(1)
(1)

(1)

(1)

(1)

(1)

(1)

(1),

(1)

(2)

(2)
(2)
(2)



I Development and Validation

. A frequent criticism leveled at the students of 'new" or
"different"” programs has been her lack of commitment to nursing and
to the nursing profession. As commitment is an intrinsic quality or
*% - aspect of the personality, an attempt has been made to have the students
; evaluate themselves; but, as the criticism can only be answered in
terms of some standard, this self-evalbation is carried on in terms
of a series of dimgnsians evolved from nursing literature.

. The studénts t.- . snding to this instrument were close to
graduation from their respective schools of. nursing. They are thought
ready to take up the responsibilities and practise the skills of the
professional nurse. A legitimate question, particularly at this point
in their carcers, is: How committed arc these students to a career in
nursing? The Commitment to Nursing Scale was developed in _an attempt
to find the answer to this question: It contains fiftecen items
included within five dimensions: (1) Choice, (2) Awareness of the
Future, (3) Involvement Intrinsic,. (%) ‘Involvement Extrinsic and
(5) A Sense of Responsibility. The respondents responded in terms of
the strength of agrecment with each statement. ’

The literature on "Commitment" was carefully searched. Four
authors proved to be of direct help in the development of this scale.
(See Davis, Becker, Mays, Riegler in bibliography.) The five dimen~
sions were generated from their work by mcans of grouping of fourteen
aspects of commitment which they discussed. These were:

Dimension Aspects Item # (See
attached
form of
instrument)

I Choice = docisions and plans 146
~ relationship between 145
nursing and rest of
behavior
= willingness to undergo 155,156
training or hardships

II Awarenass of - ramifications of choice 147
Future and actions
= planr’ .g for future 148

III Involvement : - personal achievement 142
Intrinsic - ego development or 143

' involvement
- actualization of self 149
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Dimension Aspecets Item #

1V Involvement : .. .7 - professional status : 144
Extrinsic (or - career valued S 150
Professional) - inturest in profession 152

AN B [N
V Sense of Responsibility ~ tec gelf 153
- to clients <151
- to profession : 154

The items were taken from the literature and then modified
primarily as to tense and perion. Thirty-five items werc originally
drawn up and submitted to six judges for acceptability in terms’ of
(1) clarity and meaning and (2) dimension. Items retained were "passed"
by all three judpes on the former and at least 5/6 of the judges on
the latter.

The final number of items retained was fifteen (one for cach
"aspect! of !commitment".)

The final form was administered to students on IBM cards. The
statements were presented and the students were asked to decide if the
statement o

1) applied to them and if so, how strongly they felt (om a
4-point scale) about it; ot .

2) if ie did not apply to then.

The scale itself was included as the final sectiom of the
questionnaire administered to senior students shortly before graduation.

A mean score was calculatad for each group by dimension and cumulatively
over the total scalc. Tests of significance of difference were cal-
culated.

II

Questiona (covered by instrument)

(Choice)

1a) Have the students made a choice of nursing as a cateer?

b) Do they realize what is involved in such a choice?

¢) Are they willing to take the necessary training? :

d) Are they willing to undergo the hardships necessary to achieve
iheir end?

(Awarencns of Future)

2a) Do the students realize the ramifications of their choice?
b) Have they made plans for the future concerning their career?

B9




3a)
b)

c)

4a)
b)
c)

5a)

b)

(Involvement Intrinsic)

%

%

Do the srudunts have a fecling of achievement concerning nursing?

congruent with nursing? _

Do they feel they can develop a sense of identity in nursing?
(Involvement Extrinsic)

Do they ascribe to nursing a professional status?

Do they valuc nursing?

Do they find the profession interesting and/or stimulating?

(Sense of Responsibility)

Do thuy feel a sense of responsibility as to themselves as a
professional?

Do they feel a sense of responsibility as to their elients as a
professional?

Do they feel a sense of responsibility to the profession itself?
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COMHILMENT TO NUKSING SCALk :
The following are statements concerning your being a nurse. Do you agree with them?
How strongly do you feel about those that you agree with?

I think this statement is true 1 do not

and applies to me. My feelings think this
As far as I am concerned: about the statement are: statement

1)weak 2)Not too 3)stropgh)very §) applies

- strong _ . __stronz _ to me

142. T feel vhat I am achieving something | ,
in life by being a nurse (1) (2) (3) (&) (5)

143. there is no incongruency between marriage 7 o , ,
and a successful career in nursing (1) (2): (3) (&) (5)

14k, being a nurse is being a member of a

profession (1) @ @) W (5)

145.being a nurse is inseparable from my 7 , ,
philosophy of life (1) (2) (3) ) (5)

146. choosing and planning a nursing career
was the result of my own decision (1) (2) (3) (L) (s5)

147. as a nurse, I am fully cognizant of the 7 .
expectations and norms of the profession (1) (2) (3) (4) (5)

148. a career in nursing is attractive and

- promising (1) (2) (BS (45 j (5)

149. my sense of personal identity is inter- ,
related with my being a nurse (1) (2) (3) (L)

-
K]
o aat

150. the goals and functions of nursing make 7 7
it a career to be valued (1) (e) (3) (&) (5)

151. standards of nursing care are maintained
through the nurse's sense of personal
integrity and professional ethics rather
than through external sanctions (1) (2) (3) () (5)

152, the theory and practice of nursing are ,
both interesting and challenging (1) (2" L (L) (5)

153. continued self-development in the skills
and techniques of nursing is a personal o
responsibility (1) (2) (3) (W (3)

154, membership in the ?raféssi@n of nursing
rightly demands that I contribute to its 7
continuity and development (1) (2)

—
Lo
L

155. nursing will continue to be my career
choice despite the difficulties and dis-
advantages involved (i.e. poor hours etc.)

156. I willingly participated in the learning (1) (2) (3) (&) (5)




CREATIVITY IN LURSIHG

This instrument was administered to Ryerson praduates.

- - -“-faculty and-to-graduates of other nursing projrams.




1i
the diagnosis of leukemia. He is in a -single, Yoom, .ard the night
nurse reports that he has asked fthat no one come in, except when
they have soma thlng specific that needs to be done.
(a) erte as many dl;f‘ferent 1dea.; as you can think of, about what might have led up

CREATIVITY IN NURSING

QUESTIONS

Mr. Salinger is a 42-year old college professor in hospital with

(b) VWhat would you do?
—_— _ __ — - —
¥
—— . B




2. Mrs. Jablon, age 67, has diabetes. She is acting vewy strange Lhis
- morning =-- she pays someone 15 trying to hurt her; she's afraid of
white wniforms: she won't eat becauvse there is something wrong with

the food. - »

(a) Write as many different ideas as you can think of, about what might have led y
to this situation occurring. : .

— _ — — _ — I — — I — — — ——
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CHOOSING A JOB IN TEACHING

This is a list of sixteen 4hings you might lock for in a job
teaching nursing. Sort the items into five groups as indicated
below - the first column is for the item that is least important

to you, the fifth column for the item that is most important to you.

" at the top of the column. Just write in the number preceding each
item in the appropriate column.

NOTE:To each of the five groups allocate a total of ttems as indicated

——

Fach teacher sets up her own part of the program.

. The School encourages trying new ideas.

The School has a well-established reputation.

Other facul:y members hatve imaginative idcas about the curriculum.
Class size is appropriate for teaching methods and curricular needsa.
Faculty members work together coordinating their teaching.

Hours of work may be adapted to the needs of the job.

Each teacher has clearly defined responsibilities.

Expectations for students are clearly defined.

The position and salary offered are commensurate with previous experience.
The overall curriculum is clearly outlined.

12. The School is new and developing.

13. BEach teacher may decide her own teaching methods.

14. Teaching aids (library, films, etc.) are available.

15. Faculty members are experienced.

16. Teaching methods used have been tested and evaluated.

u‘..J
OO 00— TR e Toe g e

"

Least Leszs

Most
Important Important Neutral Important Important _

T Teew | L items | 6 items | T items ] 3 item




Combined Faculty Ranks oy Itam for Each of Two Sets
2f Characteristics Deemed Desirable in a Job
Teaching lursing at Ryerson and '
in Schocls A, B and C

TABLE
Desirable Characteristics of a Job in Which to Teach Nursing

Ryersan School A
N=11 N=16

School B Schocl C
N=30 N=27

Pogitions

Program Development Teopether

16 16 _
3 11 9.5

"5 10 N 13.5 14

Item 2 16 16
12
_ 9
6 . 13.5 15 15 15
"3 -
3
5

"4 15

"7 4 7 6
"o12 9 1 1
" 14 1l

Rank 79 69 75.5 74.5

Program Stable, Job Defined.
ITtem 1 7.5 A 2 8
" 3 1 1 3 2
" 8 3 7 7 9.5
" 9 11.5 14 13.5 11.5
10 5.5 3.5 7 4
B | 5.5 12.5 9 7
" 13 13.5 11 10 11.5
"o15 7.5 4 4 3
"6 . 2 2 5 5
Rank 57.0 67.0 60.5 S 61.5

(%]
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ERIC

Aruitoxt provided by Eic:

BELIEFS ABOUT NURSING AMD WURSLIG EDUCATION

Development cf Scale - Reliability and Validity

Form E of Rokeach's scale as outlined in his book, The Open
and Closed Mind , contains forty items. (p. 73) To transpose the

{tems sc that they would relate in the field of nursing. at least two
new items were written by the researchers for each of Rokeach's iteas,
one relating to nursing in general, the other to nursing education. '
Every attempt was made to keep the same type of thinking as the
criginal scale item and o use the same wording and sentence structure.

The forty items of Rokeach's scale and the ninety-six new
items related to nursing and nursing educaticn were arranged in random
fashion and a2 rest d;vel@péﬂ comprising one hurndred and thirty-six
itens complete with Rokeach’s test directions. This test was given
to a group of forty graduste-nurse studonts in the last year of a
baccalaureate program. PResponses to Rokeach'’s items and to the new
nursing items wera compared across forty students. Vhere twenty-five
or more students ansvered similarly on the new item as they did on
Rokeach's original item, the item was retained and the Kuder-lichardson
reliability test carried out. Of the thirty-three items kept in the
nursing group, a reliability coefficient of .657 was obtained. To
increase the reliability measure upvards to .7, all’ tne items where
27 out of 40 students respondad the same to the nursing items as to
Rokeach's item were taken. This rosultad in a test containin_ 45
nursing and nursing educaticn items, - tweuty-three nursing and
tventy-twc nursing education.
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The fsllowing is a study of how many nurses thinx and feel about a
number of important questions in nursing. The best answer to each
statement below is your personal cgpinion. We have tried to ceover
many different and opposing points of view; you may find yourselfl
agreeing strongly with some of the statements, disagreeing just as
strongly with others, and perhaps uncertain about others; whether
you agree or dlssgree with any statement, you can be sure that many
people feel the same as you do.

Mark each statement in the left margin according te how much you
agree or disagree with it. Please mark every cae.

Write +1, +2, +3, or -1, -2, -3, depending on how you feel in each
cage,

+1: I ACREE A LITTLE =1: I DISAGREE A LITTLE
+2: I AGREZ ON THE WHOLE -2: I DISAGREE ON THE WHOLE
+3: I AGREE VERY MUCH =3t I DIBAGREE VERY MUCH

While the use of rigid discipline is wrong, it 1s sometimes the only way to
ensure the professional behavior of student nurses. ‘

In talking with students, I often find it necessary to repeat the point
several times fto be sure they grasp it. :

In discussion with a patient, I often become so absorbed in what I want to say
that I forget to listen to what he is saying. ‘
Whilemi don't like to admit it even to myself, my secret amhition is to beccme
famous like Dr. Helen Mussallem or Miss Alice Girard.

Most nursing instructors fail because of the setting in which they teach nuraing

It is only when a nurse devotes hersell to the ideals of nursing that her work
really becomes meaningful.

Of all the different apuroaches to preparing nurses, there is probably one way
which is best,

To campromise sboul nursing with other groups is dangerous because nursing will
lose out.

Winen it comes to differences of belief in nursing education we must be careful
not to compromise with those who think differently.

If instructors in a school of nursing tolerate too much difference of opinion
emong themselves they will nob be able to teach nursing effectively.

really get annoyed whanever a nurse or a doctor refuses to admit that he or
she is wroenzg. -7

T ey
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16.
7.
18,

l?! - - i,
20.

ERIC

Aruitoxt provided by Eic:

The situation of nursing today is so complicated, that the only way we can
know what is’going on is to rely on nursing leaders.

Instructors should really rasErVa'judngﬂt about current trends in nursing and
in education until they have heard cr read what experts in the nursing field
think.

The nursing staff in a ¢drd »eally don't requlre access to a variety of books
on nursing, it would only coniuse them.

Nursing education is too full of problems at the momeut. Thank grodness it is
only the future that counts.

Most nurse educators really don't know what would be good for nursing education.
M@ét instructors don't really care about thé‘stddents. |

There is so much to teach the student nurse and so little time to do it.

Once I get wound up in a discussion of nursing problems, I just can't stop.

In a group.discussion with students I often become so absorbed in what I want
to say that I f@vget to listen ta'what they are saying.

The main thing for a nurse is to want ‘to do something important in the nursing
field. :

Most head nurses are failures and it is the system which is IESPDHEiblE for this.

There are a number of people in the hospital field wham I'hare ceme to disiike
because of their views of nursing.

of all the different ideas about what nursing is, there is probabl y only one
which is correct.

A nursing instructor who gets enthusiastic about too many trends in nursing
education is probably ineffectual in working toward any.

In times like these, a nurse must be pretty selfish if she considers her own
satisfaction and happiness primarily.

Nurse educators are of two kinds - those who want to teach nursing and thece
who don't really care.
A nurse who thinks primarily of her own well-being iz not much af a nurse.

Most of the new concepts which nurse educators talk about have ¢1ttle to do with
real nursing.

Unfortunately, a good many instructors with whom I have discussed some of the
crucial problems in the teaching of nursiag really don't understand what it
is all about. .

Qur beliefs about th :
teachers in most other schools
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It is only natural that a nurse would have a bhetter understanding of the views
of nursing she believes in, than in those she opposes.

Fundamentally, the nurse really is pretty much alone.

Inatructors would really like to find someone to tell thew the best way to
teach nursing.

If I had the chance I would do zomething of great benefit to the nursing
gréféssiig. :

In nursing education there are probably only & handful of really great teachers.
A parson who gets inveolved in loo many cesuses or preblems in nursing is likely
to be a pretty ineffective sort of person,

Vith nursing in such a turweil, an instructor must be pretty self-centered ir

'she considers her satisfacticn and development primarily. .

It is often necessary to be more wary of the ideas of nurses in your own group
or place of work than those of nurses in other places. :

I really get annoyed when a student faiis to admit that she has made a mistake.

i
Most of the ideas about nursing which get printed nowadays arén't worth the
paper they are printed on.

Student nudrses shouldn't have tgo easy access to different approaches in nursing
it would only confuse them.

Most nurses really don't know what would be good for nurses or for nursing.
Most nurses really don't care about ‘the patients.

When it comes to differences of opinion among nurses we must be careful not
to compromise with those who believe differently fram the way we do.
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ATTACKING CURRICULUM PROBLEMS

Asaume that you are at a Faculty Meeting at which the following statements are made
by three other teachers. Write in the space below what you would say in relation
to this.

1. a. Operating room experience is a waste.of student time - the things they learn
there can be learned just as well elsewhere.

b. I don't think its a good idea to stop it until-we really study it - its always
been in the curriculum and I suspect some valuable learning tages place there.

c. Isn't there a provincial regulation requiring it?

You -

2. a. Now its time to take our first class of students in, and we need to decide on
a uniform for them to wear during their nursing practice.

b. Let's not have a uniform - just get them to wear white uniferms with an
identifying name pin.

c. Nonsense - they need .scmething to help them identify with each other and
with nursing.

You -

3. a. Two of our students are going abroad with their parents this suﬁmer, and they
agked 1f they could do some study there for which they could get credit, and
net have to make up at the end of their course.

b. The Nursing Act specifies days of erperience needed, -and I don't see how we
ean give credit fer semething like that.

¢. Idon't know - did they have any _ .cific ideas in mind?




TARING RESPONSIBILITY IN NURSING INSTRUMENT

Development and Validation

-An instrument was developed to investigate one particular and
important area of nursing function: "Responsibility". The concept of
"Responsibility" is essential to the definition of any profession. The
practice of "Respongibility" is essential to performance of any profes-
sion. The nurse, as a member of a profession, is responsible for her-
self, for her patient and for the profession. The teachers of nursing
feel that teaching responsibility is a major part of their teaching
role, The head nurses, under whose supervision students practice °
nursing, believe that the students must learn and practice responsibility
in giving care to patients.

This inetrument, to assess "Responsibility", was composed of
a serles of items (behavioral examples) grouped into a matrix composed
of the two categories (1) "accountable to" and (2) "accountable for"
with the subcategories, '"focus on self nursing a patient" and “focus
on the team, unit or institution". It was developed in several stages.
First, a group of teachers, head nurses and supervisors were asked to
give specific behavioral examples of responsible behavior. These
examples were collected and examined with the above-mentioned dichotomy
of "accountability to" and “accountability for" in mind. In looking
at these examples and in considering them carefully, it would seem
further refinement of these two dimensions could be made. "Accountable
to" might be redefined as being subject to direction and authority while
"accountable for" could be redefined as a rational approach to problem—
solving. It was also found while the examples fell within these two
categories, 'they could be further categorized under the headings -
"focus on self nursing a particular patient" and "foecus vun the ward,
institution or other person". The two main dimersions, with the sub-
dimensions within each, allowed a matrix of dimensions with "rational
approach problem-solving" and "subject to direct authority" running
across the top of the matrix and ''focus on self" and "focus on ward,
etc."”, running down the sidc of the matrix. The next step was to take
the large number of examples, approximately 50 in number, and to submit
them to a panel of judges for validation. Using this matrix, seven
judges who were professors of nursing at a university school-5f nursing,
or demonstrators in nursing, were asked to place the items into appro-
priate categories. Those items which were placed correctly by 5 out of
the 7 judges were retained for use in the instrument. This lef: a
group of 22 items falling within the four dimensions.

Dimension : Item Nos. (See attached
N - queationnaire
A. (Accountable for) for actual
Rational Approach to Problem Solving - 1,3,5,8,12 tems)

Focus on Self Nuvsing a Patient
B. (Accountable to)

Subject to Direction and Authority 6,10,13,16,22
- Focus on Self Nursing a Patient
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C. (Acccuntable for)

Kational Approach to Problem Solving - 7,11,15,18,21
- Focus on Ward, Institution and Other .
Pergons
D. (Accountable to)
Subject *to Direction and Authority 2,4,9,14,17,19,20
- Focus on Vard, Institutions and Other :
Persons

The instrument was administered in three different forms:

1. (Included with Craduate Battery)

to head nurses to have them evaluate the "Responsibility" of
the Ryerson graduate as compared with other young graduates.

2. to faculty to determine which aspects of '"Responsibility” they
consider éo be important in teaching nursing.

3. to staff in cooperating agencles to determine which aspects
of "Responsibility” they considered to be important in giving
nursing care.

Three forms of the instrument ware developed so that 'Respon~
sibility" could be examined and explared fzam several different points
of view. BSeveral quzstians wera asked First, is there any dif:erenca
in the asaumptian nf "respensibility' by young Ryerson graduates or’
by the avepa’ ¢ vdung -nraduate from diploma programs? Second, what is
the faculty's (1 e. those who teach the Ryerson students) concept of
responsibility? And third, what is the head nurses' (i.e. those who
supervise on the ward where these young student nurses practice nursing)
concept of responsibility? In order to compare and contrast the
Ryerson graduate with other new graduates of diplcma programs, the
list of items (or descriptive statements) was submitted to head nurses
who- vere administering the wards on which the young Ryerson graduates
worked. They were asked first to consider the list in terms of how
well these characteristics are developed in the new Ryerson graduate.
Then, they were asked to consider the same list of characteristics
again and to state how well each of these were developed in the other
new graduates of diploma programs. From these materials, contrast
and comparison was wade. The haad nurse :aged cach group in terms of
a three-point scale of ''mot too" to "very". A score of ome through

three was assigned and mean scores per dimén51aﬁ as well as mean
cumulative scores were calculated. Tests of significance of difference
of means were calculated.

In Form II of the instrument, the list was submitted to the
teachers of the young Ryerson students wita the followinpy statement:
You are presented here with a list of 22 statements which may be used
to describe a nurse. Which of these behaviors do you consider most
essentiai and deeirable in nursing and for this reason orient your



O

ERIC

Aruitoxt provided by Eic:

4

teaching propgram to their attainment? On the other hand, which are the
least essential and desirable? They were given a five-point scale,
ranging from least essential to most essential and asked to place the
items within these scales. They were asked to put four items in each
of the places on the scale and six in the middle place, number 3,

. In Form III, submittaed to the head nurses in the wards in
witah the Ryerson students work, the items :.re accompanied by the
following directions: -"You ar@ presented here with a list of statements
which may be used to describe a nurse. Which of these characteristics
do you ceonsider to be the most essential, desirable for a nurse to have,
and . therefore, for a student to learn? On the other hand, which are
the least essential and desirabla?” They were askad simply from the
twenty-two items to select and list the eight least agsential and
desirable and the eight most essential and desirable. The results
from Form II and Form III were analyzed, and ciscussed in terms of
other data collected from faculty and cooperating agency persecnnel.
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RESPCHSIBILITY INSTRUHwn L
FORi IA

How wéli-@é#eiépéd=a?ef§hese characteristics in the new Ryerson-Graduate? Yleaee
blace a circle around the appropriate number.

Statement Not too Scmewhat Very

[¥3]
-
v

3

3

3

3

3

3

3

3

3

. 3
] | ' 11. 1 | 2 3
3

3

3

3

16. 1 2 3
3

3

3

3

3

3
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RESPONSIBILITY INSTRUMENRT,
FORM ID

‘Hoy.yedl developed are these. ch&racterlgt;cs in dhe1l new graduates of dimloma
programs? Please place a circle arcunc"; the appropriate number.

Stéteieﬁt | Not teo Somewhat Very -
1. 1 2 3.
2 1 2 3.
3 1 2 3.
L, 1 2 3.
5 1 2 3
6. 1 2 3,
e 1 2 3 l. 1
8. 1 2 3.
9. 1 2 3.
10. 1 2 3
1. 1 2 3 .
12, | 1 2 3
13. 1 2 3.
1k, 1 2 3
5. 1 2 3
16, 1 2 3
17. ' 1 2 3
18. 1 2 3
9. - | 1 2 3
R0, 1 2 3
21, L 2 3
22, 1 2 3
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10.

11.
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17.

18.
19,

20,

;—:‘ll

22.

list of nursing behaviors
(Items for Responsibility Instrument)

Observes -and gathers relevant information on which she bases her assessment of
patient needs.

Pitches in to get work -done in the ward.

Follows through on her plan of nursing care.

Accepts responsibility for the outcomes of her nursing care.

Is effi;iénf and skilled in the performance of nursing procedures and techniques.
Recognizes the;rea;ities gf-tha nursing situation on the ward and plans from there.
Uses knowledge agp;nﬁfia;§¥y in coming to nursing decisions. ;

Accepts c:itieiém'wéll and_féspécts the head nurse and suﬁéfvis§ri

Checks carefully to see that everything is done for her patients that should
be done. - coo

Tries to learn mor: about nursing and related fields.

Continues each day to know more about her patients as a basis for predicting
their needs. '

Follows nursing routines relating to easy amtulation of patients, preparation for
discharge, specific teaching plans, etc.

Is careful, tidy and efficient in the care of equipment and in the use of supplies
in the ward.

Is able to assume leadership in undefined situations which require nursing action.
Shows initiative in the nursing care of her patlents.

Pays attention to fhe policies and procedures of the institutien,

Prévides helpful ideas and suggeéiicns about the care of patients in the ward.

Readily accepts the working conditions of the institution, i.e. hours of work,
days off, shift salary, etc,

Recognizes her position and that of others in the hospital hierarchy.
Takes part willingly in change related to the improvement of nursing care.

Knows the usual conditions so well that she is able to anticipate her patients'
needs,
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TAKING RESPONSIBILITY IN WURSING

TEST - FORM 2

You are presented here with a list of 22 statements which
may be used to describe a nurse, Which of thesz behaviors de you
consider most essential and desirable in nursing and for this reason
orlent your teaching in this program to their attainment? On the
other hand, which are least essential and desirable? The following
diapram provides a 5-point scale upon which to indicate the degree of
essentiality and desirability of these behavioral characteristics for
the nurse. Please rank the statements so that the specified number

of behaviors is allocated to each box, i.e. 6 fir the middle box and
4 for each of the others. Plecase place the number of each statement
in the appropriate box.

ESSENTIAL AND DESIRABLE BEHAVIORS

o2 3 4 5

NUMBER OF STATEMENTS PER BOX
4 6 4 s 4

Pl
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FORY 3

| . TAKING RESPONSIBILLTY IN NURSING
You are presented here with a list of: statements which may be used to describe
a nurse. -Which of these characteristics do you considér to be-most essential and
desirable for a nurse to have and therefcre, for the Ryerson nursing student to learn?
On the other hand, which are least essential and desirable?

On the following chart please indicate in the'sgaée;grcvidei the number of the
statements which you believe to be:
the 8 most essential and desirable characteristics of a nurse

g,‘f 8 nurse

8 LEAST Essential and Desirable 8 MOST Essential and Desirable
Characteristics of a Nurse Characteristics of a Nurse
(Just write in the number of each statement)




rACULTY QUESTIONNAIRE

SCHOOL OF NURSING - o i o

ong _ e o

B - Diploma |
Location | Years| “Degree
BASIC NURSING PREPARATION | i
"GRADUATE NURSE PREPARATION | o _
Types of Positions - T N
__in Nursing __ Location Years
_ e N e e

Do you consider any area(s) of nursing your perticular field of
interest or skill? If so, please indicate,

=eme=me-Frewhich nursing courses -deo rou teach in this-programf- . -

Do you have any other degrees, diplomas or courses leading to a
degrec, not mentioned above? If so, what are they?

)
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In what typefaf,prﬁggam:wgula you chuuse to teach (if any or all
were open to you)?

Have you published any material? If so, what was it and where was
it published?

What is your age?

How long have you taught in this program? __

How long did you stay in your last job? e 7

Why did you choose to leave your last job?

What were your reasons for choosing to teach here?

What has pleased or satisfled you in this work experience?
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In what ways has your teaching of nursing changed since you came here?

What are yeur career plans for the future and how do You propose to
~achieve them?

A nurse asks 1f you think he or she would fit as a prospective member
of faculty in the nursing program here. In answering the question,
what characteristiecs would you lock for in the pereon?

112



What would you identify as the five (5) major strengths and the five (5) major drawbacks

of the ﬁursing program here?

As a Setting in which you As a Setting in which Students
e _ __Teach Nursing __Learn to Nurse
Strengths
in the
Program
Drawbacks .
in the
Program
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The purpose of the following sectipn 1s.to identify what the student
is to learn through the formal curriculum in the nursing program.

What five (5) behavlars or aspects of performance in nursing do you believe
believe to be critical for the student t@ learn if she is to becoue

a nurse thraugh thln program?

1. _ . I _ —
. f |
5. e |
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In locking at the students who are about tu graduste, what have they
learned well that thils pregram has tried to teach them?

‘What have they failed to learn or in what respects are you dlsappointed

with their present performance or behavior?

How much of your social life involves.people and/or funchions here}

Elaborate.
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COOPERATING AGENCIES QUESTIONNAIRE

Please check your position in this hospital -
Staff Nurse

Team leader _
Assistan' head nurse
Vﬁead nurse
Supervisor

Other . _

Please check the c¢liniecal field in which you work -
. Medical
SBurgical

Psychiatric

Obstetrics

Paediatrics

Geriatriecs, long-term .
Clinic
Other L

Year of graduation in nursing _

Type of basic preparstion in nursing -
diploma program in hospital school of nursing
degree program in a university nursing program

Other

Please describe any graduate-nurse preparation =
¢linical
university

other




1. With respect to the nursing care of §atients:

What gindshaf*ﬁhidgs does the Ryerson student do well?

Where do her difficulties in np:sing patients seem to be?

Can you account for or explain why Ryerson students seem to have strengths
in some areas and difficulties in others?

2. With respect to the nursing program and the curriculum at Ryerson:

What positive values does it seem to have?

In you view, where are the deficiencies?

If you were to suggest improvements, what changes should be made?
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3. What part do you play in helping Ryerson students learn to nurse?

In what ways in this role agreeable or disagreeable to you?

ok

How well do you knew the Ryerson instructors?

4., In what ways could ward nursing personnel and the Ryerson faculty make the
clinical situation a better place in vwhich students can learn?

5 Jould you like to work on permanent staff with groduate nurses from the Ryerson
~rogram?  Vhy? .

Would you tend to hire Ryerson graduates in preference to any other group of
nurses?  Why?
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Devclopment and Validation

A mursing prog r;m, like that at Rycrson, may be "new' in that
the setting is an cducational institution, or it may be "different' in
enphasis and organization, However, such programs continue to share
responsibility with all cther nursing education programs for producing
competent professional personnel. The question then, follows: Does
the Ryerson graduste "fit' into the work world? This broad line of
inquiry senerated many essential sub-questions, which were refined and
orranized into a serics of open-ended interview guides, called the
Graduate Battery. Graduatcs from three successive yaars at Ryerson,
the Head Nurses with wiiom they work, snd the Diroctors of Nursing of
the institutions which cumploy then,; were interviewed.

It was hypothesized, despitce any pIEQDnCQiVEﬂ ideas about new
or shorter prosrams, that the Ryerson rraduate would "fit" into the work
world; sho would not be trzated diﬁf;fently in terms of placgment or

assi~nment, she would participate fully in ward life, and her preparation
would be such thot she would be able to meet the expectations demanded

of 2ny youn; raduate nursa.

_ The first draft of the open-ended questionnaire was pretested
on a dircctor of nursing and staff in genaral hospital Séttiﬁg; The
questions weru then modified to improve the instrument's clarity and
inclusiveness. The sccond draft was then tested on ons director of
nursinr and staff in 2 hospital c¢mployinr a Ryerson prraduate, No major

chanres were nade oftfghiz tdoe, -, This final form was used in the
subscquent intervicws of dircctors of nursinc, hcad nurses and Ryerson
~sraduatcs. Content analysis was done on the responses by two judges,
and results warc submitted to two other judres for verification.

uastions

The specific questions asked related to:

1. Suitable placement of praduatas.

2, Actual placenents.

3. Advantarcs of placements.

4. Orientation proprams (including possible modifications).
5. Initial imprcssions of Ryarson graduates.

6. Differences between Rycerson eraduates and other youns

graduatcs.
. Stranpths and difficulties of the kyerson graduate.
Opinion of staff concerning hoer work and preparation.
. Type of actual nursing proparation preferred.
10, Tit of Ryerson graducte into ward group.
11. Rycrson graduates' opinions of ward nursing standards.
12. Expoctations of Ryerson graduatues.

w0~
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EMPLOYER'S_QUESTIONNAIRE

NME __ HOSPITAL OR AGENCY

1. a) Vhich clinicel field(s) did you consider as suitable placement(s) for
the new Ryerson graduate?

b) Vhere did you place the new Ryerscn graduate? Vhy?

)’ Which clinical field(s) did not seem to be a suitable placement for her?

" Yhy?

2. a) Now that she is working in your institution or agency, are you happy with
the decision you made in placing her? Why?

b) Do you now see any alternabe placement as more advantageaés? Why?
What would be the alternate placememt?




3. a) Would you briefly ocutline your orientation program for graduate nurses
who are just starting to work in your institution (or agency).

b) Were any alterations or.modifications necessary in the orientation given
the new Ryerson graduate on starting work in your institution or agency?

-What were these?

e¢) If any alterations were made in your general orientation program, what
factors influenced these changes?

L, a) Have you noted any differences between the new Ryerson graduate and the
‘average new graduate? What-.are they?

—

\‘\

b) ‘What are the strengths @%\ﬁhe new Ryerscn graduate,; as she begins to nurse
in your hospital cv agEﬁgy?\
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4. c) Vhat problems or difficulties does she appear to have?

5. To what extent do you favor the Ryerson program as compared with hospital
schools, as a means of preparing nurses?

Favor Ryerson over How strongly do you feel about this?
hospital schools _

Very

Pavor béSpitalAschaals

over Ryerson Fairly

Not very

6. What position(s) would you expect the Ryerson graduate to be able to obtain,
after a reasonable amount of experience and working full time?
(Please check the appropriate column)

| (1)Yes,but  (2)Yes,with (3)Yes,simply  (4)No,not as
only with further as a graduvate a graduate
: | further ¢linical or fram Ryerson from Ryerson
Positions ' university technical nurs- .. ‘
preparation ing specialty
_education

a) Team leader 1. 2. 3o
b) Assistant head nurse 1. 2.
c) Head nurse 1. 2._

d) Supervisor ' 1. o 2.

f) Public nealth nurse l._ 2,
g) Public health supervisor 1. 2.

h) Public health director. . | 1.___... . 2.

3
3
3
e) Director of nursing service| L. 2. 3.
3
3
3
3

i) Instructor 1. 2.

J) Professor in a university
school of nurd ng 1. 2. 3. L,
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Pozitions

“(1)Yes,but

only with
further
university
preparation

(2)¥es,with
further
clinical or
technical nurs-
ing specialty
____education

as a graduate
fram Ryerson

(3)¥es, simply

{l)No, not_as

-asa graduate

from Ryerson

k) Director of a school
of nursing or depart-
ment of nursing edu-
cation

1) Director of nursing in
a hospital

7. Do you have any comments (of either a general or a specific nature) which
might he helpful in this study of the preparaticn of nurses in a
polytechnical institute?




HEAD NURSE QUESTIONNA IRE

1. Do you consider your ward a suitable placement for the new Ryerson Graduate?

If so, why?

Jf not, why not?

1b. Would you consider any other clinical area(s) more suitable?

[
If so which one(s)?

Why?

2a. Vhat stands out most in

your memory when you recall the Ryerson Graduate's
first month on the ward?

-
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2b.

Did you have to make an

y modificacions in the usua
the unit when introducing the new Ryerson graduate?

1 orientation program to

new graduates?

Have you noticed any Jifferences between the

What are they?

new Ryerson graduate and other

3b.

What are the strengths of the new Ry
on your ward? o ’

yer

gon graduate

as she begins to nurse

ERIC
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What problems or difficulties does she appear to have?

ba. How do you feel the rest of your staff looks at the Ryerson graduate's work
on the ward?

by, What do the staff on your ward think cf theé Ryerson program for the preparation
of nurses? .

B
)
)



he. How does the Ryerson graduate appear to "fit" in the clinical situation?
Y g Bppe

I

g To what extent do you favor the Ryerson prograa as coupared with hospitas
s

schools, as a means -of preparing nurses?

Favor Ryerson over hospital
schools

Favor hospital schools
over Ryerson e
i
i
Q
mgiﬁﬁn
e 197

How strongly do you feel
about this?

very

_______  fairly .
- - not very
— not at all



6. What position(s) would you expect the Ryerson graduate to be able to obtain, after
a reasonable amount of experience (and working full-time)?

(Please check the appropriate column)

(1)Yes,but  (2)Yes,with (3)Yes,simply (4)No, not as
only with Further as a graduate a graduate from
further clinical or frow the the Ryerscn
university  technical nurs-  Ryerson program Program
preparation ding specialty
Positions education
a) Team leader L 2 _ 3 4 7
b) Assistant head nurse L 2 3 b
¢) Head nurse 1 2 3 L
d) Supervisor L 2 __ 3 b
e) Director of nursing 7
sarvice 1_ 2 _ 3 L

f) Public health nurse

=) Public health
supervisor

i) Public health
dircetor

j) Instructor

t) Professor in a
university school
of nursing

1) Director of a school
of nursing or depart-
nent of nursing
education

n) Director of nursing
in a hospital

et

l’ ——————
L __
L

-

i

i)
= =
2

[N

-~
o

[ih

128

Ll

L

[

o)



RYERSON GRALUATI: QUESTIONNATRE

1. Neme __ i — , N

3. How loug have you worked there? __ e ) _

L. vhat do you think of this placement?
a) Are you pleased with it? Why?

b) Do you feel that the program at Ryerson prepared you for what is
expected of you in your work here?

c) How do you feel about the work assignments and rotation system?

d) What stands out most in your memory, when you consider the first
month in this clinical. unit?




M)

e) How do you feel the rest of the ward stalff lcoks at your work and
preparation?

£).How do.you get along with the head nurse and the rest of the staff?
Do you Teel. part of the ward? Do you feel accepted?

g) How do you feel, generally, about the nursing care on your
clinical unit?
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5. a) Do you really consider your present clinical placement as suitable for
a new Ryerson Graduate? - If not,why not?

b) Can you name any clinical placement(s) or position(s) which you would
consider to be more suitable or advantageous than where you are presently
working? Why are they more suitable?

Other Placements Why more suitable or more advantageous?
Liler Ire S [ adavantag

¢) Have you worked in any other institutions aﬁd/ar clinical units since
you graduated? If so, where and for how Llong?

)
H
'

j d) Vhy.did you leave thls institution and/or unit?
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6. a) Were there any alterations or modifications necessary in the orientation
program given to you as a Ryerson graduate as compared with other ney
graduates? If so, what were they?

b) Was there anything left out of the orientation program that you felt
really necessary for adequate performance in your clinical unit?

a) Have you noted any differences between the new Ryerson graduate and the
average graduate of other types of. programs? What are they?

.b)VHhat“ﬂD:EGu.fEEl are the. strengths of the.new Ryerson-graduate as she
begins to nurse in a hospital or agency?
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! 7. ¢) What problems or difficulties does she appear to have?

How strongly do you Teel about

Tavor Ryerson over
this? '

hospital Schools _ e

Very

Favor hésgi£31 schools

over Ryerson - - - - - Fairly

Not very

o Not at

all

PEme——




9. vhat position(s) do you expect to be able to obtain, after a resonable
amount of experience and working rull-time as a graduate fram Ryerson?

(PLease a:swer by placing a check in the appropriate column)

only with further as a graduate graduate from
further clinical or from Ryerson Ryerson
Positions univeraity technical nurs=
preparation  ing specialty

. education

(L)Yes, but  (2)Yes,with (3)Yes, simply (4)No, not as &

Team leader 1. 2._ 3. bo

Assistant head
nurse Lo 2. 3. 4!f”ﬁ

Head nurse 1. 2, 3e__ b
Supervisor Lo 2. i 3. Lo

Director of
nursing service| 1. ' 2. 3. L,

Public health ]
nurse 1. . 2 3e__ ho
Public health o . . . . . |
supervisor 1. 2.___ 3o he
Public health
director

t_x

P
o
-

Instructor la__ 2. 3. he

Professor in a
university
school of
I‘Jlu‘Eing li [ Bl_

Director of a
school of nurs-
ing or depart-
ment of nureing
education 1. 2e___ 30 be_

Director of
nursing in a
hespital . 2a___ . ‘ _—

o2
iog




W

10.

INSTRUCTIONS-FOR ANSWERING QUESTIONNAIRES
Uw LB JERDS

The questions on this questionnaire are to be answered with electrographic
pencils on I.B.M. cards. Please do not fold or bend these cards. 0One to
three cards are provided (depending on the length of the questionnaire).

Please do not write on the questionnaires themselves. These questionnaires
will be collected at the end of the test period and used again with other
groups.

Use only the special electrographic pencils for marking the card. Make all
your marks dark and heavy and if you g¢rase a mark, erase completely. Fill in
whole oval carefully and heavily encugh sSo that ncffﬂgure ig seen underneath.
Do not use the special pencils for other work. Please veturn the pencils with
your completed guestionnaire.

On the back (marhéd EACK) of each angwer card print your name and your identi-
fication number. This identification numb@r is on the separate slip of paper
given to you at the beginning of this ses sion.

On the front (marked FRONT) of each answer card below the words "student number"
block in the spaces corresponding to your identification number.

Pead each question and its numbered answers. Each question is followed by
two to five alternative answers.

i.e. 175. Vere you born in OR 163. What was your favorite subject
Canada? 7 in high school?
(1) Yes (2) No 1) Language (foreign)

2) History
3) Mathematics
Hg Literature

5) Other

Congider all of the alternative answars. Vhen you have decided which choice is
the BEST, blacken the whole of the corresponding oval space on your answer
card. Do not enter more than one mark for any quesition.

Even when you are not positive of the answer, or feel that the answer you
would like to give is not available, chouse the.best of the answers provided.
PLEASE DO NOT LEAVE BLANKS . -

Please check your answer card againsl your questionnaire to see that you have
anawered all the guestions.

Return the answer cards, the questionnaire, and the electrographic pencil.
when you have completed the session.




