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AFSTEACT

In this action research project, a series of
wdrkshops was planned and held in order to: (1) develop improved
methods for placement of disadvantaged students in
occupational-technical programs in the Virginia community college
system, (2) identify learning resources to meet individuval needs, and
(3) structure the learning resources so that the disadvantaged
student will have an opportunity for academic and occupational
success. Overall, there emerged from the wcrkshop sessions an
acknowledgement of the magnitude and complexity of the problem and
the need to work toward a solution. There was evidence suggesting
that the stated mission of providing developmental studies within the
community college system was not receiving the necessary degree of
emphasis in learning resources. Many felt that until a stronger
philosophical educational commitment is made to the needs of the
disadvantaged, both systemwide and institutionwide, minimal success
can be achieved. Other areas of concern were: (1) use of existing
testing and placement devices, (2) regular learning time blocks as
opposed to unrestrained learning time, (3) grading practices, and (4)
effective teaching/counseling methods and techniques. It was
suggested by the participants that future efforts be devoted to the
development of three or four model programs. The research proposal
and some workshop materials are appended. (SB)




U.S. DEPARTMENT DF HEALTH,
EDUCATIDN & WELFARE
OFFICE OF EDUCATION

THIS DOCUwvENT HAS BEEN REPRO-
DUCEO EXACILY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
INATING IT POINTS OF VIEW OR OPIN-
IONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU
CATION POSITION OR POLICY

ED 074287

LEARNING RESOURCES FOR THE DISADVARTAGED STUDENT

PROGRESS  REPCRT

-t

By

Leo P. Rossiter

Project Director

July, 1972

™.

&

[
oy
~




CONTENTS

P A AR

SECTIGH 1:  GENERAL DESCRIPTION
(A) TITLE OF THE Pr JECT
(B, ST, TEMENT OF THE "#0LLEN
{¢c) % :STORY OF THE TRDJECT

SECTION 2:  OuTCOMES AND PROBLEMS

SECTION 3:  FuTure DIRECTIONS




SECTION 1

GENERAL DESCRIPTION

a. Title of the Proiject: “Learning Resources for the Disdavantaged
g g
Student"

For purposcs of this report, Learning Resources are defined
as those aspects of the institution which are supportive of in-
struction, including human resources (faculty, counselors, testing
staff, and administrators), library rescurccs, educationa: media
and learning laberatories.

The definition of the disadr-antaged zrudent is thc one

J

currently in use in federal vocational education programs:

"Disadvantaged persons' means persons who have academic,
socio~econciiic, cultural, or other handicaps that prevent
them from succeeding in vocational education or consumer
and homermaking preograms designed for persons without such
handicaps, and who for that rcason require specially
designed educational programs or related sgervices. The
term includes persens vhese needs for such programs or
services rcsult from poverty, neglect, delincuency, or
cultural or linguistic isolation from the community at
large, but does not include phvsically or mentally handi-
capped persons unless such persons also suffer from the
handicaps described in this paragraph.

For purposcs of this project, this definition was
narrowved to “zcademic .... handicaps thaL prevent

them from succeeding in ... education."

b, Statecmont of lL Problem

Developmental programs are offercd to prepare individuals
for admission to occupational-technical and’'college transfer

programs in, th ccosunity college.  These propLJm are designed

1 e
X Sl Federal Register, Vol. 35, No. 91, Part II, Chapter I
O  Subpart A, Scction lOu.3. '
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to develop the basic skills and understandings necessary to
succeed in the other programs of the community éollege. Apprexi-
matcly 75 percent of pecople completing developmental programs
enter into occupational-technical proﬁrams.

However, a less than adequaté job has becen done tovdefine
the placement and insure the progresslof the disadvantaged
occupational-techn=ical student from the point ©f entrance,
through the instructicual experiences of the program, and into
suéccssful eémployment. Implicit to the mature of the statewide
Systen are the widely varied population characteristics of the
.regions sarved by each college. Accordingly, systemwic:"needs
rescarched and identified may reéuire vuTying solutionsato beet
satisfy the localized cmphzeis desire.

c. History of the Project

Confronted with this problem, the Director of Curriculum

and Instruction for the Virginia Departwent of Ccmmunity Colleges

-~

Qax

called a mecting of Learning Resource personnel from various
colleges within the System. The purpose of this meeting. called
on May 10-11, 1971 at Riclmond, was to develop content for a -
federal propocal to fund a series of learning resource workshops.
The specific objectives of this committec were:
1. To speccify the number and type of workshops
which should be held for 1971-72 and 1972-73.
2. Identify the specifiic objectives of these workshops;

the overall objective to be the settding of directions

ERIC | .
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for the future of Learning Resources for the
Virginia Community College Systcm.

3. Recommend the number and types of personnel who
sﬁould serve at these wbrkshops.

4. Specify the location :and coct of thec= workshops.

5. Prepare an cxtensive paper snowing how "what you
plan" and “the outconcs you anticipate’ will
effectively serve .the disadvantaged student.

The-product of this two-day wocting was a preposal entitled
"Learning Pescurces for the Dissmvasmiaged Student.’ (sttachment #1)
This proposal was subnitted to the Office of Vocatéénal-
Education of the State Department of Education and was ébproved
by them in the latter part of 1971. The grant was funded in the
amount of $42,361 fq; the period November 16, 1971 through June 30,
1972. A proposal requesting funding for the second year of the
project will be submitted in the Summer of 1972. |
| A project director, then Director of Learning Resources at
a community college in the Systém, was apbcinted. The project
" dircctor reported to the Directer of Curriculum and Instructién
for the Virginia Department of Community Colleges.
Adminiétrative delays involvcd with the proposal writing,
approval, and implementation caused this project to be late in
starting during the academic year. Iﬁ fact, it was lgte in
January, 1972, before the project was operational. | .
. The first mecting of the advisory body was called at
:chhmond on Janudry 31, 1972. As per the guidelines of the
Q

ERIC

A FuiText provided by Eric *



O

ERIC

Aruitoxt provided by Eic:

proposal, local task force leaders were appointed on each campus

in the System. To help with the planning for the content of.

the first major workshop, a questionnaire (Attachment #2) was
de&eloped. Twenty~three copies of the questiocmnaire were mailed
and seventcen copies returnad.

A meetiny of all the :ask force leaders was held at Virginia
Western Cormunity College. Remnoke, Virginio on Meve: 23, 1872.
All colleges, cperaticnal mt Zhat tirm., wers -~ully reprzsented.
Multi-campus colleges were represented by members from each campus.
Particularly gratifying was the fact that Mountain Empire Community'
College, not scheduled for. opening until the TFall of 1972; sent
their Dean of Instruction. The recsearch data of the ld%al t;sk

\
force survey (Attachment #3) was used by the project director in’
the preparation of the program for Clinic Session 1. |

The main event of the "year" was the workshop entitled

"Learning Resources for the Disadvantaged Student' held at Airlie

‘House, VWarreuton, Virginia on April 6-8, 1872. Each college in

the System sent from three to five representatives, making a
total attendance of eighty-eight directly involved with the dis-
advantaged studentl

The pregram (Attachment #4) featured speslers who spoke at
length on innovative lcarning systems specifically for utilization

with occupational-technical disadvantaged students. All the

sessions were recorded on audio-tape and duplicates were made

afterwards @nd distributed to cach campus in the System.

The composition of the gatbering at Clinic #1 made it a
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conference of a very general nature. lowever, several innovative
ideas were discussed and it was the responsibility of the local
task force leaders to return to their campuses and discuss ways
of implementing thesc ideas with appropriate personnel. It was
strongly recomrended that the nost effective manner in wio ol Tzis
could be accomplished waﬁ tﬁrough the division meetings.

Several task force ieqders reported to the Director of the
Project that the colleges werc most receptive to th.ir ideas
and were in the process of determining new approaches to the
teaching of disadvantaged students. Since the needs of each
region vary, it was felt éhaf a locally devised approac@ would
be accepted much more easily than one imposed from withgut.

The final workshop was scheduled for May 31, 1972 at Roanoke,
Virginia. This was a meeting where approximately seventy faculty
from all operational colleges in the System had an opportunity
to meet with colleagues in their own discipline. The purpbse
of the meeting was to identify strengths and weaknesses of learning
resources in terms of their instructicnal support for the three
major disciplincs for disadvantaged students, i.e. Developmental
Erglish, Develé;mcntal Reading, qnd Devclopmcntai Mathematics.

Prior to this meeting, a list of discussion topics
(Attachment #5) was forwarded to cach task force lcader with the
request that eech fask feree leuder discuss with their task
forces the streangchs and wenknesses of leaining resources at

their college. The task force leader then presented a 5-minute



summary veport at the May 31st meeting. This was found to be
most useful as it gave those present the opportunity to hear

vhat other colleges in the System were doing in learning resources
including colldge strengths and weaknesses.

TFollowing

» this general meeting, the group then met by
discipline. This was a very satisfactory arrangement and most
benefic{allto all. Each discipline group included a counselor,
an auvdio-visual spe;ialist, a librarian; a coordinator of the
learning laboratory and a learning resource director. With cach

of the above participants providing individual expertise, all

perscnnel gaincd greater insight into the problems confronting
) !

. 1
instructors in these three disciplines. ;
At the conclusion of this meeting, each college was asked

to send in suggestions for the following year's proposal.

ERIC | ,
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-SECTION 2

QUTCOHES AND PRODLEMS

Qverall, there emergad from the workshop sessions an
acknovledgement of the magnitude and complexity of the problem
and the need to devote creativity to its solution. All who
participated in the workshops acknowledged that they had gaincd
aﬂ opportunity to learn through the sharing of experiences.

The exchange of new knowledge and new techuniques helped gain

new insights and “prompted thé shaping of new horizons. The
. - 1

‘1

contact and the discussions betwaen the personnel of the various
colleges was a source of encouragement to them. They found
themcelves refrashpduand even more determined to learn and
improve theiyr techniques of teaching the disadvantaged student.
Problems_gﬁgohutgred in the first phase of the project
were many. ﬁorking within the time frame of four monihs meant
that many gccisions'were wzde at near crisis level. It was
felt that there were many arcas of concern to which wuch more
time than that allocated could be devoted.
There was stroﬁg evidence to supgest that the stated
miscion of providing Developrental Studics within the compre-
-
hensive framework of the Virglinia Commurity College System
wag not TOCCiViU&IthQ degrece of ewphasis in learning reéourcos
that is needed.  Many expressed the view that until such time

as n stronger philosophical cdueational comaituent is made to



O

ERIC

Aruitoxt provided by Eic:

the nceds of the disadvantaged, both systewwide and institution-
wlde, minimal success can be achiceved. This point of view be-
comes particularly critical in terms of resource allocation and
increascd costs when specific nceds are addressed. For cxample,
reduced teaching loads and improved counselor/student ratios

are essential ingredients., Additionally, sdministrative personnecl
must become genuincely involvea; providing leadership and support
to the faculty and counselors in upgrading instructional or
learning resource emphasis for the disadvantaged student. Other-

wise faculty members have no assurance, should research {indiags

‘reveal a need for substantial program renovation or additional

financial cxpenditures, that his findings, no matter ho% COmpélljng,
1
will be translated into practice.

One developuent that became apparent throughout all group
activities involved in the project was the extent of attitudinal
differences expressed by particibants. This diversity of vicw-
points surfaced Loth as an institutional manifestaticn and as
an individual representative éxpression.

It ﬁecame evident in the discussions that some of the
participants did not have comblcte confidence in the existing
testing and . plecement cevices. An even more surprising fact
that came to light was the wide diversity of cut-off scores
utilized by diffcrent colleges even on the sance méasuring
instrnments,

"nother aven which evokes virvying reections vas the

quection of rogular learning time blocks as opposcd to un-
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restrajned learning time. Gradiing practices was another related
area that caused a widely divergent reaction as pertained to
emphasizing success and deemphusizing failure for disadvantaged
students. Methods and techniques of effective teaching/counscling
also was & frequently discussed subject arca in which extensive
profcssiongl and attitudinal vicwpoints exist. Finally, in terms
of identifying components c¢f specific research needed, there
was a notable lack of consensus among inctitutional and discipline
represcntatives.

Nofwithstanding the existence of basic philosophical,
professional, and attitudihal'differsnces among the pn:i?cipants

| |

on substentive issues there was umanimity in the gencral appreciation

expressed for the contiunuvation and success of this project.
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SECTICN 3

YUTURE DIRECTIONS

Most notable among the suggestions for next year's project
was the development of three or four model programs on perhaps
six br cight campuscs. Ther details of such a "model" program
approach will be included in the second-year proposal for federal
funding, however, some general observations follow.

A serics of in-service workshops would be necessary to

introduce the colleges in the System to whichever model” program

3

best suited their nceds. Sufficient planning would be %equired

by the institutions involved in the pilot programs. Instructional
planning twould be nceded before any hardwarce or software is
purchased. Systems; viewed only as aids te instruction and
available to instructors and students only as they want theu,
would probably be used very little, if at all.

The jinstructor is seeun as an integral part of this model
progran approach gince the developing of multi-media waterials
will affcct his coursc., Too oftun in the past, exeiting new
advances in multi-media eystems have failed because faculty have
failed to coamprchend the potential of-the new technology. The
instructor will determine the success or failure of the system,
yet all too often he dz the lost to be consulted.

Many iustiructors involved in the pillot program will need
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refresher training in identifying terminal behavioral objectives

in measurable terms. The content structure rcquired to arvive

at these objectives will then require identification. This content
structure mugt be examined to determiﬁe what can best be taught

by automatcd.tutorial systems, Ly large group lectures, by
laboratory experience, by small group seminars or bylother
instructional techniques. Finally, the instructor will be given
agasistance in developing instructional materials and techniques.

To accomplish the above, the instructor must be frec to

create, test and evaluate his methods. Doubtless, the {inal

multi~pedia instructional system developed will be a humanistic

program relevant to the needs of the disadvantaged student,
As stated previously, success will result only if the
institutions will regard financial support for innovative
programs for disadvantaged studeuts as onec of their top
priorities. Learning resources will tlien be viewed as not
merely an aid to instruction but an integral part of the in-

structional process,
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I. Title of the Project '"Learning Resources for the Disadvantaged Student'
An acticu research project for improving the success levei of
disadvantaged students in the Virginia Community College System within
occupational-technical curricula through a clinical approach to the
utilization of Learning Resources.

IT. Statemeut of the Problem

The Community Colleges in Virginia are charged to provide higher
education of an appropriate nature to all those who can profit from
further education.. The purpose of each college is to aid individual
development and provide meaningful instructional curricula that assure

success to the individual.

.

Tﬁe Virginia Communiﬁy‘College Systen established{}at the outset,
- )

a lrumework in which meaningful and viable instructional programs would
be developed for a heteroéeneous student population with broadly dif-
fering needs. The framework now includes a Developmental Studies pro-
gram which is intended, among other purposes, to provide educational
readiness to enter into occupational-technical programs. However, a
less than adequate job has been done in defining the placement and in-
suring the progress of the disadvantaged occupational-technical student
from the point of entrance, through the instructional experiences of
the program, and into successful employment. Implicit to the nature of
the statewide system are the widely varied population characteristics of
the regions served by each college. Accordingly systemwide neceds may
require varying solutionsvto best satisfy the localized emphasis desired.

Thus, the problem may be generalized into three segments as follows:

A. To develop methods to improve initial placement into educational

Q programs.

ERIC -
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B. To identify and harnecss a variety of learning resources to best
serve individual needs.

C. To structurc those learning resources in a meaningful way,

so as to prepare the disadvantaged student with the educational

tools and psychological set to have a reasonable chance of success

in his chosen curriculum and occupation.

Backpround Information and Related Research

National Perspective

Community Collcges-throughout the nation are in varving degrees
attempting to "open'" cducational and training doovs to individuals whe
for onc reason or another are "educationally disadvantaged." Many

innovatijve ideas arc undérway in a variety of differecrt institutional

Y
- B3

. ]
settings. 1In general terms it is probably correct to gharacterize
these programs as attempts to take students from where they "are", in

terms of educational ability level, and structurc educational experiences

in such a way as to prepare them for mecaningful preparation for successful

work in both the institutional and occupational sense. This involves
programs variously referred to as Develoﬁmental Studies, Foundation
Studies, Preparatory Skills, Remedial Work, or some such similar title.
The important point is that regardless of the nomenclature applied to
such programs, they are underway in most community colleges in order

to help bridge the gap that separates a large number of students with
academic deficicncics frem educational and occupational opportunities.

The following quotation from Breaking the Access Rarriers by

Leland L. Medsker and Dale Tillery on this general subject in the

context of the national scene is germane to the foregoing point:



Efforts to remedy learnirg deficiencies cut across all seg-
ments of the comprehensive program of the community colle e,
It is estimated that 30 to ) percent of students cnter t'
open-door colleges in need of the basic skills requirc.
college study, This is as true for those who aspire to ad-
vanced education as it is for those who seck preparation for
cmployment. Some colleges have huge numbers of students who
are seriously in need of remediation, while others have man-
ageable numbers who need to improve their reading, writing,
and mathematical skills, As barricrs to educational oppor-
tunity are eliminated, students in need of help will "flood
the community colleges and greatly exacerbate the present
problems of providing devclopmental and remedial -training . . .
(Collins and Collins, 1966). , '

The components of the developmental function are as
follows: .

Developmental reading is taught increasinglvy by trained
reading specialists in properly equipped laboratories. There
is little doubt that well-conducted reading programs are
bringing many students up to recasonable standards in reading
speed, comprehension, and vocabulary, Nevertheless, there
still is a shortage of instructional materials which are
properly graduated and.which are stimulating to students

: who have few traditional academic interests., ’

Remedial composition probably accounts for greater effort
on the part of college faculties--and more student suffering--—
than other aspects of the program. Even students with read-
ing and mathematical competence may not be able to write.
Increasingly, writing and spelling drill is being replaced
by instruction to help students understand the nature and
power of language. Transcriptions of oral reports, partic-
ularly for students of cthnic backgrounds, are being used
for joint editing by students and tutors. Nevertheless,
the standard yardstick for measuring student success is still
the traditional freshman course in English composition.

For many students, standards more reclevant to occupations
are needed,

Romoedial programs in mathematics are increasingly im-
portant. Some students must renew basic arithmetic skills,
while others must take, for the first time, beginning courses
in the mathenatics sequence which have been shifted in vecent
years to the high school level. '"Illiteracy' in mathematics
is scen as a threat to survival. Consequently, most commu-
nity colleges require some achievement in mathematics as
part of thelir gencral cducation requirements.

Learning skills have traditionally been considered a by-
product of other aspects of remedial education. It is only
recently that help for students who gimply do not know how
to learn has been viewed as an essential component of remediation.

ERIC
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Although routing COUrSes in study habits arc Stiil common,
many are heing augmented by applied strudy of the psychology
of motivation and learning.

Devclopmental «peech courses are an increasingly popular
and useful ¢ periencet for community college students. With-
out the consiraints which writing imposes on may pcople,.oral
communicaticm can help students to organize their own thoughts
and to understand and evaluate the vicws of others.

The student who 18 seriously handicapped in one of thes¢
basic skills often has difficulty in the others: Consequcntly,
community colleges frequently develop cere ptograms—~some—
times euphemisLically czlled Opportunity programs—«to'con—
centrate efforts to bring handicapped students to reasonable
proficicney in a reasonably short time. Tor some students,
these conccn&yated programs'have ggg_provided opportunities

for learcing becauce they have tended to igolate lowv—

achieving gtugents from courses which really interest them

and from students and faculty who might 'turn them on."
Generallys these COTC programs leave much to be desired.

There is increasingd ayareness that the developmenta} function
is everybody’s business, not just that of the reading OT

speech therapist and certaimly net just that of the hard-
pressed English teacher: ’ :

[}
R

1n spite of +he high parcentage of students who need
remedial courses only half of their reachers-consider such
courses esgential to the college program: Medsker's un-
published study (1967) of 57 junior colleges further shows
that nearly one—fifth of the faculties pelieve that such
courses actually 1re inapproprinte. 1t may be that these
attitudes help explain the continuation of ‘practices in
two-yedr collepes which scem SO incousisteht with the needs
of many of th? new students. A few of these practices seem
particularly central LO the problems of educating the under-
educated. :

lﬁiﬁ!ﬁﬁi&,&ggiﬁgif Traditional remedial courses in the so-
called basic skills depress teachers and students alike.

They frequently jgnore issu®s of motivation and the jindivid-
uyal nature of lzaTning problems- Nevcrthcless. the successes
and faiturces of these massive ~fforts of remadiation in the
communit collepos provide the basis for more effective pro-
grams, jupcluding tutorials, =SC of new learning techniques,
and efforts Lo gtimulate faivh in ability te learn.

1n a recent ctudv of T OF, RS for poorly prcparcd
gtudent -, Cross (197W) four. rhat g0 percent of public

conpun v collopes have HPL sl provi_:«'i,ons for studcuts who
do ne. oot the rrnditional academic roquiromonts for col-
lege- © ghose colleges, g2 - reent offer developmental
coOurs to upgrade verbal and ciber academic gkills, although
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only 61 percent have speacial counseling programs for

remedial students. It is dnteresting to note the different

practices among the colleges in awarding credit for remedial

work: 25 percent offer none; 29 percent give non-degrece
credit; and 32 pereent give degrec credits.

There appears to be more concern %pout and more
experimentation with development educatgon than with any

other component of the community cellege program. The new

uses of lcarning technologies and individual tutorials are

both promising and costly. Tt seems imperative that addi-
tional resources be brought to the efforts of reeducation.

This will happen only if there is widesprecad conviction

that such efforts are important if the community colleges ave

to fulfill their mission.
State Perspective

Developmental Studies in the VCCS ave described as follows:

Developmental programs are offered to prepare individuals’ for
admission to occupational—tebhnical and university parallel-college

.- v .
transfer programs in the community college. These programs are
designed to develop the basic skills and understandings necessary to
succeed in the other programs of the community college. Approximately
75 percent of pecple completing developmental programs enter into
occupational-technical programs.

Developmental Studies provide an opportunity to obtain needed
knowledge and skills for an individual who is not fully prepared for
entry into an associatce degree program. This lack of preparation is
usually caused by incompletion or low achievement in previous educational

endeavors. A student is placed in developmental studies after analysis

of his high. school transcript, test scores, and other achievement data.

I,eland 1.. Medsker and bale Tillery, Breaking the Accoess Barrjoers,
McGriaw=tii 11 Book Company, MNew York, 1971, pp. 65-68.
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Through the usc of specialized teaching methéds and modern equip-
ment, and with extensive concentration upon laboratory experiences,
the student may progress at his own rate through concentrated effort
in the areas of his weakness. Frequent testing reveals student progress.
The student may use either of two approaches to improve his knowl-
cge and skills in devélopmental studies. In one approach he may
enroll in the regular developmentzl courses scheduled each quarter at
the community college. In the other approach the student ﬁay utilize,
independent of the classroom, various course instructional materials
in the areas of hié deficiencies. Personnel in the Learning Laboratory
or other faculty members of the college will be available to provide
individualized student assigtance. Progressing at hishqwn rat;, the

student may complete the course-at any time he demonstrates sufficient

»
R

nastery to satisfy the minimum course rcquirements.

A student may be enrolled only in devglopmental studies or, if
gualified, may enroll in a combination of degree and developmental
courses. With the approval of the Dean of Instruction, some develop-
mental courses may provide credit applicable to diploma and certificate
programs. In addition, if the student cnrolls simultaneously in degrea
and developmental courses, the credit carned in these degree courses
may be transferrved to an associate degree curriculum upon admission
to the curriculum if these courses are applicable to the curriculum..

As previously mentioned in the statement of the problem, the
adequacy of the job that is being done in this functional area is in
question. Although ecach cellege in the.System adheres to the open-door
admission policy and has well-organized course work in Developmental

Studies, i.e., mathematics, verbal studies, and rcading skills, there
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are many indicators of a need for innovative and demonstrable improve-
ments, particularly for the occupational-techrical disadvantaged student.
Related Research

A current project is underway to ”Reseagﬁh and develop a master
plan for the identification and accommodafion of disadvantaged and
handicapped students within the Virginia Community Collége System,

Vocational Educational Programs.'

This project is being handled by
consultants and the master plan resulting from this study will include
among other objectives, methodology for tﬁe identification of dis-
advantaged and handicapped students, recommendations for special pro-
grams and instructional materials, and the identification of outside

supporting agencies. This project will be completed by January, 1972.

The results will be made available to thec Director of }he project
1 :

described herein for appfopriate consideration and imﬁlementation in
the two year, in depth research and analysis of Learning Resources in
the Virginia Community College System. o
Definition of the Disadvantaged Community College Student

Disadvantaged persons are those identified to have academic, socio-
economic, cultural, or other handicaps that prevent them from succeeding
in regular educational or training programs designed for persons without
such handiéaps, and vho for that reason require specially designed pro-
grams or related services or both in order for them to benefit from the
regular pfograms. This includes those persons whose needs.result from
poverty, ncglect, delinquency, or cultural or linguistic isolation frcm
the community at large, but does not include physically or mentally handi-

capped persons unless such handicapped persons also suffer from handicaps

described above.



In further delineation of the characteristics of students which
might explain the rcason or reasons for such "disadvantaged" status
the followiug generally apply, either singly or in combinations:

(l) Pérsonality, home or emotional problems

(2) Members of families with low incomes

(3) Low or underachiever

., (4) Behind one or more grades

(5) Disinterested in educational program, possibly irregular
in attendance

(6) Lack of persomnal goals and/or a sense of purpose
(7) Cultural or linguistic isolation

(8) Normal or above in potential ability but failiﬁg to achieve’
for some reason :

—— e

IV. Objectives
A. Overall (Phase 1 and Phase 2)
| 1. Utilizing the collective personnel and material resources of the

Virginia Community College System plus consultants, determine ways
and means to significantly improve Developmental Studieé for dis-
advantaged students gnteriﬁg into occupétional—technical programs.

2. Develop demonstrably successful learning systems which wi}l maxi-
mize the community college learning experience for occupational-
technical disadvantaged students.

3. Conduct training of community college faculty in the préctical
application of those learning systems found most beneficél for dis-

advantaged students entering into occupational-technical programs.

O
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B. Sub-objectives
1. TFirst Phase (First Year)

a. Organize and complete a series of actiops on a statewide, region-
ai, and local basis which will marshal resou?ces, document exist-
ing mgthodology of institutional approaches toward Developmental
Studies; exchange success and failure teacher-learnmer experiences,
assimilate views and recommendations of consultants, design and
try out tentative strategies and techniqugs for statewide and
localized applications of promising improvements in Developmental
Studies.

b. Design an appropriate group action research methodologv for
the Phase II (Second Year) segment of the project.

-

2. Second Phase (Second Year)

R
H

a. Test various teaching methods, procedures, matekial resources
to ascertain effectiveness in terms of student learning.
b. Evaluate the entire project using both internal and external

personnel.

V. Procedures
A. General
This project is viewed as a two year overall project made up of two
phases. The first phase, which will take approximately one year, is
the focus for this project proposal. The second phase, or the second
year port&on, will be generally outlined in concept at this'time, but
the detailed procedures applicable must await substantive develops
which occur during the first year. In particular, the action research
design for the second year portion of the project will be formulated
during the latter stages of Phase 1 and included in a detailed project

Q . proposal to cover the Phase 2 segment.
ERIC
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~The project will require stability in terms of the staff and faculty

members previously involved - tha requisite continuity may be assured.

The key individual will be ihe “toject Coordinator who will have over-

all coordinative responsibilities for ensuring essential communications,

synthesis of materials and reports, and dissemination cf information.

Assisting the Project Director in formulating guidance and instructions

.
for localized Task Force undertakings at each of the community colleges

will be a Statewide Coordinating Council of five or six individuals

selected from within the System on the basis of expertise and interest.

Of particular importance to the concept of the two year overall

research project is the delay of the action research design for the

Phase 2 portion until well into the first year's activities. It will

. then be imperative for the Project Director and the Coordinating Council
r

) ,
to structure a rigorous action research design which will include, as a

minimum,

1.

2.

o ~
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the following essentials:
The identification of the problem area

The formulation of specific hypotheses or questions which
bear directly on the overall objectives of the two year pro-
ject.

The specific procedures to be utilized for testing alternative
approaches to effectiveness in the use of learning resources,
including data collection, recording, and statistical method-
ology, as appropriate.

An analysis of the evidence and inferential ccuculsions that
can be drawn.

‘Recommendations for implementation of instructional and learmer

benefits.
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Specific - Phase 1

The initial cffort will be devoted to organizational structuring,

. determination of guidelines, scheduling the first year activities,

initiating Local Task Force studies of respective colleges, preparation
of materials and data for a statewide clinic session, and the ad-
ministration of the clinic session.

More particularly this sequence of tasks and accomplishments
involved in this portion of the project will trace along the following
described format.

Upon the approval of this proposal a Project Director will be
acquired to provide the essential leadership, direction, organizational
management, and information flow so necessary to.the cquept of a state
directed and coordinated proicct-involving 20 separate -community colleges.
As soon as practicable the Project Director will hold é‘planning gession
with the State-wide Coordinating Council for Project Orientation and
Direction (Task 1). This Council of five or six members will have been
selected by the Department of Community Colleges on the basis of ex-
pertise, interest, and regional representation. The function of this
Council at this time will be to assist the Director in the initial stages
of the project (Task 2). This assistance will essentially take the
form of recommended guidelines for Lecal Task Force study of individual
college practices gegarding jdentification of the total range of
entrance.rcquirements for each curriculum, analysis of entering students’
status, and prescription of the program for each student.

Within the guidelines and instructiomns promulgated from the State
level, the Local Task Forces for each C&llege will undertake a systematic
study of tueir prescnt practices pertaining to Developmental Studies

(Task 3). This will include statements of educational and psychological
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requirements for entrance to each vocational curriculum as established
by the College, an investigation of diagnostic tools currently used,
and the identification and description of methods used to prescribe for
students. The data collected from this undertaking will be sent from
each College to the Project Director for assimilation and preparation
of working materials for the Clinic Session (Task 4).

This Clinic Session will be planned and called into meeting.at an
appropriate conference center (Task 5). The composition of £his body
will include the Local Tagsk Forces frém each College, the Project Director,
the Statewide Coordinating Council, the Director of Curriculum and
Instruction and member(s) of his staff, the Director of Student Services
and member(s) of his staff, a group of five nationally rggognizéd edu~
cational consultants, répréseﬁtatives from business and'industfy, and/or
other persons_with strong backgrounds in educational psy;hology, cuxr—-
riculum, vocational-technical fields, and tests and measurements. This
clinic session will meet for three to five days and be directed toward
recaching the following objectives:

1. TIdentify precise educational and psychological requirenents

for entrance to all curricula of the community colleges.

2. Transcribe these requirements into meaningful and useful
terms for the purpose of testing and evaluating.entry levels
of stﬁdents from all previous educational backgrounds.

3. Aid in developing capacities for diagnosis of educational
and psychological deficiencies of students.

4. Enhance ability to follow diagnosis with prescription of

educational programs that are positive in approach and intended

to bring achievement of goals.
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Following this, cmphasis will shift to an implementation of the
Clinic Session results on the be .s of in-service workshops conducted
at the respective colleges by the Local Task Forces (Task 6) and par-
ticipation in regibnal meetings to compare ‘directions and results (Task
7). Means will be developed for evaluating the implemented programs
and for presenting these in report form and subsequently in second year
activities. Working with instructioral personnel at each College, the
Local Task TForces will attempt to identify the learning problems that
interfere with successful learning in the occupational—technicél courses.
An in-house study ﬁill be made of the proglems of this nature and what
is being done to assist in problem areas (Task 8). Further, suggestions
will be made as to the kinds.of activities necessary tomhéip solve the
learning problemé of the "failing students". The LocaIETask Force will
\
also evaluate the role of the Learning Resource Center, ipcluding strengths
of materials in occupational-technical areas, both print and non-print,
administrative structure and philﬁsophy, current mode of supportipg in-
dividual needs, specific instructional assistance for class use, and a
survey of existing audio-visual equipment. As before, the Local Task
Force will send to the Project Director relevant findings particularly
- directed to the data pertaining to the question of learning problems and
needs (Task 9). This information will be synthesized by the Project
Director for use in the organization and planning of second year activ}~
ties.
When the Project Director and the Stétewide Coordinating Council
are clear on the procedural and substantive course this project is to
follow, they will prepare the detailed activities for Phase II, in-

cluding the design of an appropriate group action research project.

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

VI.

by

14
This will constitute the essentials for the second year portion of the
overall project (Task 10).
C. Outline of Concept for Phase II

Apart from the group action research alluded to above, it is now
anticipated that the Phase II, or second year, activities will involve
the following:
1. Another Clinic Session conducted by regions (3)
2. Inputs from these clinics, providing summaries to the Pfoject

Directof
3. ' Preparation of a State Master Plan for Learning Resource Centers
4, In-service, faéulty training workshops

5. Evaluatiom

v

Qualification of Professional Personnel

-

This section identifies key individuals who will or may be involved
in this project. Those who can be identified with certainty are Dr. A.
Martin Eldersveld, Director, Curriculum and Instruction, and Dr. John
Lavery, Director, Student Services. Consultants who can be identified
as prospective participants are Dr. Kenneth Clarke, Dr. Jerome Brunner,
Dr. John Roueche, Dr. William Moore, and Dr. Max Raines. Although the
name of the Project Director is unknown, a description of his desired
qualifications will be shown. The members of the Statewide Coordinating
Council and the Local Task Force are also considered as key professionals
but specific data connot be shown because these individuals are not yet

identifiable.
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Dr. A. Mt o Flde o veld

Dr. i." .orsvels is presently Director for Curriculum and Instruction,
Depart: ent « i Comrwnity Colleges. Yrom 1962-1964 he was Associate Protessor
of Highwr ¢ :caticm at Michigan State University and served in 1964-1965
as Stai . I roctor. Burcauw of Community Colleges, Pennsylvania. Dr. f£ldersveld
served o vresidert of Prince George Community College in Sui tland, Maryland
from 1995 (o 1967. He received a A.B. in 1946 from Calvin College. 1n
1956 he received a M.A. and in 1960 a Ph.D. from the University of Michigan.

Dr. Jobn lavery

Dr. Lavery is Dircctor for Student Services, Virginia Department of
Community Colleges. Previously he served as Dean of Students at Community
College of Finger Lakes, Conandaigua, New York. Prior to that he served as
Associale Dean, and Divector of Financial Aids at State University of New
York. Dr. Lavery holds an Ed.D. degrece in college student personnel
services from Michigan State University where he also received his M.A.
in guidance and counsecling.

Dr. John i, Roueche, Jr.

.

Dr. Roueche is at present Professor of Higher Fducatibn and Directer
of Community College Kelations, University of Texas. He hhs previous
expericnce as an instructor, Dean of Students, Assistant to the Prezident,
Agsociate Director, Clearinghouse for Junior College Information, University
of California, Los Angeles, and from 1968 to 1970 was Director of the

‘Regional Educational Laboratory for the Carolinas and Virginia. Dr. Roueche

received an A.A. Degree from Mitchell College, and A.B. from Lenoir-Rhyne
College, M.A. from Appalachian State University and Ph.D. from Florida

State University. lle has numerous publications and holds several professional
memberships.

Dr. William Moore, Jr.

. Dr. Moore is President of Seattle Central Community College. For the
past 18 vears he has worked in varying capacities at the Forest Park Community
College, St. Louis--the school that sends about half of its students on to
further cducation. Onc of the few Black college presidents in the United
States, Dr. Moore grew up in the ghetto and experienced all of the things

‘his students tualk about. He is perbaps morce than anyone in higher education

qualificd to "tell it like it is," which he has done in Against the 0Odds..

Pr. Renm.th K. Clarke

Dr. Tharke has beoen a member of the faculty at Brooklyn Polytechnical
Tnsgitut. sinee 1955 and since 1967 has beven the Dircctor of the Graduate
Fogsuneeving Diviasion. He has had extensive experience in cducation both 1ia

e nited States and abroad and is a conswltant to government and industry.
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Dr. Clarke received his underpraduate work from Cornell University, his
master's degree in Electrical FEngineering at Hanford University, and his
doctorate in Electrical Engincering from Brooklyn Polytechnical Institute.

Dr. Jerome §. Bruner

Dr. Bruner is an eminent psychologist who has authored many books
and articles in the general area of the process of education, learning
theory, cognitive growth, and theory of instruction. Dr. Bruner received
an A.B. from Duke in 1937, an A.M. from Duke in 1939, and a Ph.D. from
Harvard in 1941. He has done extensive research, writing and consultative
work. lle was Chairman, Curriculum Study Group, National Academy of
Sciences from 1959-1901 and has served as a Member, White House Panel
on Educational Research and Devélopment.

Dr. Max Raines

Dr. Raines is Professor of Higher Education and Director of the
Community College Program, Michigan State University. Previously he served
as Dean of Students, Flint Community College, Flint, Michigan and prior
to that, as Director of Counseling at the same institutiopﬂf Dr. Raines-is
a nationnllv known lecturer and” recognized expért on student services.

‘He serves on several naztional conmittees, including the American Association

of Junior Colleges advisory committees. He has produced many publications
in the fields of his educational expertise.
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Project PDirector

The Project Dircctor will work from the departmental level of the
Virginia Community College System. He will be under the direct supervision
of the Director of Curriculum and Inmstruction with the coordinative
assistance of the Dirccter of Student Services. He must have a minimum
of a master's degree in an appropriate field and should have field ex-
pericnce in the utilization of learning resources.

Many of the gqualifications required will be the outgrowth of interest
and experience, and not necessarily of formal education. The following
characteristics and capabilities are essential:

1. A working knowledge of community colleges

2. An understanding of the counseling and admissions functions of
testing and placement

3. A strong belief in the worth of each individual student, and an
appreciation of the psychological requirements of job placement

4, A working knowledge of individualized instruction and educational
technology :

5. Ezccutive ability in organizing and synthesizing
:

. Co
6. A willingness to travel--it is projected that at least nalf of
this person's timec will be spent on college cawpuses and in

regional workshops

7. The ability to move into strange and sometimes hostile situations
with composure and objectivity

8. Edit and publish periodic progress rcports

9., Expertise in writing a final report
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VII. Other Information Pertincent to the Project

A. Statewide Coordinating Council for Project Orientation and Direction

-Composition and Function

1. Five - six members, selected by Department of Community Colleges.

: Sugzested composition of one member from each of the three iden—
tified regions; one from State Department, the others or to be
selected from any of the Colleges on the basis of expertise and
interest.

2. To begin working immediately to identify state-of-the-art survey
requirements; to assess Strengths, problems, weaknesses; examine
current programs and plans within the System and.in other Community
Colleges.

3. To assist Project Director in initial stages of the program, in
interpréting local needs, and in glVlng direction and forms to
entire project. :

4. To work in conjunction with the PrOJect Director in the preparation
of the action research design.

Leadership on Coordinating Council could change, due to} normal attrition

causes. Replacements should be from .among Regional Leaders as they are

identified.

B. Local Task Force

Composition and Function

1. The Local Task Force will consist of a total of three to five
representatives to be selected from the following areas:

Learning Resource Center

Counseling

Development Studies Area

Faculty in Occupational-Technical Area
Students

2. The purpose of this group will be to administer the Project on their
campus. They will coordinate the research and implementation through-
out. . Released time must be considered for the project responsibility.
Specifically, they will:

a. Identify the educational and psychological requirements
for entrance to each vocational curriculum as presently
established for their college and determine how these are
being used. S

b. Suggest additional requirements that should be ‘specified
in order to insure success for students enterlng curriculum
and how these can be determined.

O
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c. Investigate tools used for diagnosing learning disabilities
and/or deficiencies and explain how they are being used.

d. Suggest other information that is needed to diagnose
properly incoming disadvantaged vocational students and
ways in which these tools might be used.

e. Identify the areas of weakness recognized in entry
requirements to courses and full understanding of the
resources the student brings with him.

f. Describe the learning resources that are being used to
remediate the deficiencies of these students. In detail
describe the methods used in each course and attempt to
identify reasons for student failure in each course. What
kinds of things - space requirements, media, individualized
instruction, etc. - would be helpful in the opinion of the
college staff to help failing students succeed?

g. Elaborate on any cf the above; suggest to the Project
Director any ideas that are relevant and that have not
been covered in the above.

Specific responsibilities will be determined thfoughout the pro-
ject. - 3

'
1

. C. Community College Regions to be Used for Project - Regional Assignments

Eastern ‘ Western Northern

Blue Ridge Central Virginia Germanna

Eastern Shore Danville . Lord Fairfax
John Tyler D. S. Lancaster Northern Virginia
Paul D. Camp New River

Rappahannock - Patrick Henry

Southside Southwest - -

Thomas Nelson . Virginia Highlands

Tidewater Virginia Western

Wytheville

Chrorological Time Schedule

v

The time sequence.depicted herc is initiated upon the approval of the
project and ﬁhe acquisition of-a Project Director. However, any undue
delay in naming such an individual will not hold up the initiation of the
project. 1If necessary, although not desirable, the project can be started

with an Acting Project Director assigned from existing staff resources.
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Months 1-2 Identification of personnel (Task 1)
Guidelines promulgated (Task 2)
Months 3-4 Local Task Force Study : (Task 3)
Mid-month 5 Local Task Force Send collected
data to Project Dircctor (Task 4)
Month 6 ‘ Clinic Session (Task 5)
Month 7-8 In-Service Workshops on Campus (Task 6)
Month 9 Regional meetings (Task 7)
Academic Term
(Approx. 8-9-10 mo) In-house study of learning problems (Task 8)
Month 11 Local Tésk Force sends findings
of study to Project Director (Task 9)
Month 9-12 Preparation of Phase II, Second Year, (Task 10)

details, including the action
research design

IX. Plan for Dissemination of the Results of This Froject

The results of this project will be given appropriate national and
state circulation depending to some extent on the degree of success
achieved in meeting the needs of the disadvantaged in programs within
the Virginia Community College System in occupational-technical fields.

At the national level distribution will be made to the Department of
Health, Educatién, and Welfare, specifically to the Office of Education.
Additionally, the Department of Labor may have some interest .in Lhis
type projeét and will be included on the initial distribution. The
American Ass&ciation of Junior Colleges and the American Vocaztional As-
sociation will also be provided with copies. If the project has relevance
and interest to others in the higher education community, it is expected
that the report of the project will be entered into the Educational Resources

Information Center. It is also likely that circulation of this report will
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expressly include the National Laboratory for Higher Education and the
Southern Regional Education Board.

At the State level principal distribution will include the Vocational
Education Division, Department of Education, and all communi ty colleges.
Additionally, if the report is considered worthy of special attention,
it will be circulated to'members of the State Board for Community Colleges

»

and other state agencies and institutionms.

Plan for Sclf-Evaluation of Procedures Used and of Project

Evaluation of the Phase I portion of this project will be a matter of
continuing functional importance throughout. The Project Director and the
Statewide Coordinating Council will address this point in the initial guide~
lines structuring the various activities, or tasks, compris?ﬁg the first. years
work. Specific details covering tbe.evaluation function wiil be disseminated
to insure uniformity in approach, particularly involving write-ups of results
by Task Forces and Regional Clinics.

The action research design governing the Phase 2 activities and methodology
will provide an objective mechanism for operational evaluation. Provision

should be made for the use of cutside consultants at some point in the final

evaluation.



22

PROJECT SUMGMARY CHART
Phase I

Personnel Involved

I

Objectives and Strategy Task Time Schedule Expected Results
Project Organization v e e Months 1-2 Format for Local Task Force
and Procedures 1,2 Project Director (Oct.-Nov. 71) survey on cash campus.
Coordinating Council Working calender for entire
(6) . project. Guidelines
Collection of data con- 3 Local Task Force on Months 3-4 State-of-the-art anzlysis
cerning present practices each campus (Dec. 71-Jan. 72) of present practices
involved in Phase I : :
Data accumulation and 4 Local Task Force and Mid-month 5 Format for Clinic Session I
dissiminaticn preparatory Project Director (Feb. 72)
to Clinic Session I
Clinic Session I--Procedures 5 Project Director, Month 6 Design for campus imple-
and relationships - 3-day Coordinating Council (Mar. 72) mentation, rezicnal co-
conference--Large and small Local Task Ffecrces, operation, and state
group discussions Consultants, Dept. Staff coordination
\Cumpus workshop-Directed 6 Local Task Force - Month 7-8 Emergence of local objective
5v Lccal Task Force Leader campus level (Apr.-May 72) and implementation of new
_ implementing gains at ciinic, Faculty . strategies and technigues.
D el llaicg headouts and ve- Situdents fvaluzcion produces data
cource personnel as identified and guidelines for successi
oot Clinic I. clinics
1 Evaluat (
| F tion _O
] &l
L
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Objectives and Strategy Task Personnel Involved Time Schedule Expected Results
Q Regional Meetings 7 Project Director, Month 9 Evaluaticn of Implementation
Local Task Forces (June 72) and progress of implementation.
Direction for remainder of
Phase I
In-house study of learning ;8 Local Hme Forces Months 8-9-10 Format for Clinic Session II
problems Faculty . A (or delayed as
} Findings provided to Project 9 Project Director necessary for ,
I Director regular academic
w quarter)
i (Sept-Nov 72)
Details of Phase II, (Second 10 Project Director State- Months 9-11

Year) including action re-~
source design

wide Coordinating Council

Second year plans-basis for
additional proposal

. are
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ATTACHRERT #2




STATE-OF-THII-ART ANALYSIS OF PRESENT PRACTICES

LOCAL TASK FORCE SURVEY

(Use separate shect when necessary)

1. Do specific requirements cxist for entrance into ecach vocational curriculum?
Plcase list. '

-

(a) Do spccific requircments exist for entrance into any courses? (Ixclusive
of prerequisites as stated in the catalog)




1Fage &

2. Arc therc any criteria for exclusion?

-

3. Do’ you have specific recommendation and s

uggestion towards insuring sucess
for students cntering a curriculum?

o

ERIC

Aruitoxt provided by Eic:



Page 3

4. What instruments do you usc for testing and placement? What arc the cut-off
scores uscd on your campus?

(1) CGP

(2) Nelson-Dennecey

(3} SRA Basic Arithmetic Skill .

(4) SRA Writing Skill

(5) " Psychological é01-poz'ation Dexterity Skill

(6) Diagnostic Reading Test

-

R
ot

(7) In-house Tests (Please provide a copy of each with answer sheects.)

(8) Other

5. Do you usc any of the Virginia Employment Cornmission tests? If so, please
list, '




Local Task Force Survey
Page 4

6.

What information do you feel is needed for properly diagnosing incoming
disadvantaged vocational students and identifying arcas of weakncsses?

- e

0 * .
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Local Task Force Survey

Page 5

What criteria are used to indicate that a student has achieved sufficient
velopmantal work to move into college credit courses?

competency in de

1

o -
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Local Task Force Survey
Page 6

8. Describe the learning resources that are being used to remediate the
deficicencics of these students. Describe the methods used in cach course
and attempt to identify rcasons for student failure in cach course. What
kinds of things - space requirements, media, individualized instruction,

etc. - would be helpful in thc.opinion of the college staff to help failing
students succecd? )

P

ERIC - | .
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Local Task Force Survey
Page 7 (Final)

4

9. Elaborate on any of the above; suggest to the project director any idcas that
you fecl would be relevant and that have not been covered in the above.
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TITONELLES TN SO CHONLIVITIINT Y COrL L I=GE

DRAWER "K' ¢ RIVERDALE STATION - HAMDPTON, VIRGINIA 23566 - PHONIE (708) S£6-4800

MERQRARDUM

10: Local Task Force Leaders A
/7
FRO:A: Leo P. Rossiter, Project Director x/-/?/i-'
DATE: April 28, 1972

!

SUBJECT: - Results of Lecal Task Force Survey

You will remember that we recontly comnicted a state-oT-the-arts analysis
of present practices ot the cemmunity collegoes as they . pertain to disadvancaged
students. The purpose of this questionnaire vas to smvestigater diagnostic
tools presently boing administered To students preparing to enter occupational-
technical curricula and to identify and describe methods used (in the teaching
of thecse students. '

The rescarch data collected Trom this survey was used by the project
director in the preparation of the program for Clinic Su-sjon I. Consultants,
wilh expertise in the problem arees identified by the questionnaire, were brougnt
together to @ thyeo day workshop at Airlie Corvention Center. Twenty ouesticn-
ratres were mailed and seventesn returned. The following is a stwmary of the
results of this survey.

Question 1: Do spreific requirements exist for entrance into
’ each vocatlional curriculum? ) ’

- The common trend noted in a review of requirements
at the varicus colleges is Cf course a proficicncy in Engiish

and Mathematics. Certain stringent requircnents are exacted
for suen craes as Hursing, pPelice Science, and Civil and Elec-
frical leckrolesies, wich are contingent upon both content
and future caployment. -

The "opcn doov” is @ token, permitting many students &ccess
to Developmental Prograris -- vwhen the student is jdentified --
or to rceriein failurc in acadumic areas whon an adequate back-
ground is not presented., ‘ '

Coriain rocenmondations and questiions cmerged as a rosult of
analysis of tho survey clatoments.

O

The Collegr in sppanted by the Conronevalth of Virginia, the Countive of York and Junes City, and the Citivs of Ihempton, Newport News, e Williamstary



To:

tocal Task Force Leaders

Subject: Resulls of Local Tesk Force Survey

Date:

April 28, 1972

Page 2
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1. Math requirements should be examined to determine their
realistic role as a prerequisite. If the specific math needs of
a program were identified, it would be possible to select frem &
modularized Levelopmental Math program to enable the student to
meet needs directly related to that program.

2. Many progrems require a "C" average in -igh chool. This
requirement may not be rezlistic, dependent upon the course work
reflected, the arount of time lapse since igh chool, and the
motivation eénd cnvivonment at that time. The "C" average should 4=
reconsidered as a prerequisite.

3. Are occupationzl requirements actually reflected in the
course content of a pregram? How current is our evatuation of tie
validity of the program in relation to future employinent?

4. Should we consicder developing 2 general vocational trainimz
program which could apply to a number of occupational areas? The
identificaiicr of cexmon skills, appliceble to a nuwber of arcas,
would reduce thc number of procrems, and with appropriate electives,
could give a student both broad cocgnitive skills and an area of
specialization. !

t
1

5. Is the stringent Meth requirement for certain programs
(ex., Nursing) an essential part of the discipline, or is it used
as a part of a screaning-out process? Programs should bz analyzed
to see if the reguisite ;ath is an actuei teol in-the program or

a means of restricting cniry. :

6. What does “Proficicncy in English" mean?

The respense to this auestion indicated that once the criteria
for entrance were met, as reflected in Question 1, then entrance was

. autoratic.

Question 3: Do you have specific recommendation and suggestion
towabds inzuring success for students entering a

curriculun’

A number of disadvariennd studznts come to the community college=
with very lititle idea of wirat curricuium they wish to pursue. A grecior
emplizais o cevoor daye wa Lhe part of the high schaol is very much in
ordsr.,  Bave 41 was roit toat eriiculetion betwoun community cullegs
counnolors and thoir corntavparts in Lhe high aihoot, would 7111 & oced
in s arze. The eacelion was reiscd as Lo whether a more in-depéh
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carcer day should take place on the college campus. The student,
having been exposed to college level courses might wish to reset
his goals.

Knowledge of the grading practices at all the high schools is

most desivable. As much inforwation as possible should be given to
the faculty ecvisor respensible for the students progress. Correct
use of intensive disgnostic tests and constant feedback by the faculty
adviscr would be extremely helpful to counselor, instructor, and
student. . ' -

There seems to be geneval discontent with orjentation, in its

present form. However, no concrete propssals for improvement were
put forvard.

1T such 1z2sts

The need for better prediction devices was strongly emphasized.
<2 aveilable, it was felt that the student would

understans exactiy wnst he/she was getting ints.

A comeitment on the part of the colleges in regard to research

in this area is badly needed.

. P
Question 4: VWhat instruments do you use for ltesting and placement?
What are the cut-off scores used on your campus?
C.G.P.: 15 colleges reported using the C.G.P. Of this number, !
9 reported no cut-off scere,
& reported use of specitic cut-off scorves,
2 reported use of varying cut-ofT scores. P

ERIC

Aruitoxt provided by Eic:

Nelsen-Cennev: @ collages reportec use of Nelson-Denney.

SRA Basic Arithrmetic Skill: 2 colleges reported

use of this test,

SRA Writing Skill: 1 college reported use of this test.

Psycholegicel Corporation Dexterity Skill: O college reported
' use ¢f this test.

Disgnastic Peading Tesi: 6 colleges reported uvse of this test.

In-hovse Teols: ¥ collegos reported use of vericus in-house

T - A
.‘v{, REUSIN

Othor: A tetzl of 24 other tosts were reported to be in use. Of
this menbor, 11 vere reporicd Lo be vrognived at sowe
coliagrs and 13 wore being uscd en a voluntary basis at some
cotl-ons,
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In summary, therefore, the data showed that therc are a variety : )
of testing end p]ac'mont procedures being used by the seventecen colleges 1 v
in the sample. C.G.P. is the most frequently used test (88%). However, L
60% of the colleges using the C.G.P. are nol using cut-off scores, while
40% arec using a variety of cut-off.scores. =~ - - S ___3

The varicd use of so many different types of tests in addition to
the C.G.P. suggests thﬂt efforua have been made by the Virginia Comimunity
Colleges to more than mzet the local neads for *»st1nq and placement.

Ho evidence whatsoever vas found of any coordinated approach among the
seventecn colicges.

Question §: Do you use any of the Virginia Employment Commission
Tests?

Of the sevsnteen responses, eight reported "no" and cne reported
"sometimes" - -

Seven reported use of the G.A.T.B., each with some reservation.
0f this numbzy, one reportad using it for vocational counseling; one
for dental stucents; one for medicel lasboratory assis dnts, one for
manual dexterity; tvo o a Timited extent.
. R

V.E.C. tests are available in the continuing educatipn department
of one collece.

A dean of stucent services who had pricor experience in the use of
V.E.C. tests, in the North Carolina Cownunity College System, was against
the G.A.T.G. He felt that cne of the many preblems associated with the
use of this tesl was that the cut-off scores used by the V.E.C. were
designed to "screen out” students. One o. the responsibilities of the
comnunity collzge is rather to ”qcrccn in" or identify students who have
special educaticnal needs.

R.F.U. Reading Tests and 2600 Pre-tests were listed under this
quost1on, although they are not V.E.C. tests.

“Question 6: What inforimation do you feel is needed for properly
diagnosing incening disadvantaged vocational studerits
and identifying arcas of weaknesses?

Recponscg to this question weare indeed varied. The complete listing
of all the suggestions is as Tollows: :

(1) Testing

Dizgrostic Test Scores

(a)
(b) Proficiency 1e<L Scores
(c) C.G.P.

ERIC

Aruitoxt provided by Eic: ~
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) Knowledge of student's artistic ability

1) Knowledge of student's mechanical ability

) Manual dexterity test :
) Standardized departmental tests for reading skills,
writing skills, mathematic skills _

) Vocational aptitude terts

i) G.E.D.

—~~ NN N~
- w -5 0 O

(2) Selective Devices

(a) Interest Inventories
(b) Aptitude Inventories
(c) G.A.T

(3) Physicz1 Screening

Here it was noted that a large percentage of
disadvantaged students do scme laboratory work. Since
a great dezl of the instructicn involves audio-visual
material and eguipment, it was felt that vision and
hearing tests be given befere the students begin to
work in the laboratory. Rhysical deformities should
also be noted. o

t

(4) History Log

(a) Does the stvdent have related job experience?
(b) Educaticnal background - has the student taken
any courses rc1dt1ng to his intended mzjor? At
some colleges it was indiceted that the high
school rccords of part-time students are not
provided.

Econcmic background

High schcol facu1Ly evaluations 1in specific
subjcct arces :

—~
[aEEe)
S St

(5) Counseling

Most colleges indicated a greater need for individual
and smail group counseling.

(6) Hféce]ianeous

(a) Tests to predict student's response to programmed
materiatl.

(L) “Scme method of dwfferonu1nt1na between students
capable of succeeding in degrec occupational-
technical programs and those students neading
placement in certificate programs.
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It §s evident that all the colleges are really seeking solutions
to-the many prcblems in the area of identifying the weaknesses and
strengths of disadvantaged students. They are striving to find the
best instructicnal methods for these students. Mention as made of
the Oakland Community College much publicized system of cognitive
style mapping.

A great need for faculty and counsclors, specially trained in .
vorking with diszdvantaged students, was felt. Frequent mectings
between these end the student, especially in the first few critical
weeks, scemed wost important.

Question 7: Whet criteria are used to indicate that a student has
achicved sufficient competency in developmental work
to move into college credit courses?

The vord "standard" is an often used word but seemed to be Teft
to the interpretation of the individuzl instructor and/or college.

tost testing seemad to be of the "in-house" variety, with a wide
diversity of content from one college to another. , ,

A minority of colleges reported using behavioral objectives.
Some uscd separate lesting, others did not.

Most collcces listed "instructor evaluation" as the criteria for
advanceizent fron developsontal work into collece credit courses. A
foew places advance stucents on “successful cempletion.”

Several colleges reported using progremmed materials with packaged
tests, while "lab €9% (sce attachment) is used at two colleges.

Question 8: Describe the lcarning resources that are being used
. to ramediate the deficiencies of these students.

Describe the netheds used in each course and attempt
{0 identify rcasens for student failure in each course.
Bhat kinds of things - space requirements, media,
indivicdualized instruction, etc. - would be helpful in
the opinicn of the collcge staff to help feiling students
sucecced? -

Methods usecd:

(&) Lecturc-laboratory

(b) TIndividualized insiruction

(c) Programncd materials

(d) Tutorials - instruclers and peers
(e) Audio-visual aids

O

RIC

Aruitoxt provided by Eic:
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Reasons for failure:
(a) Deficiencies in preparation
(b) Classes too large
(c) Inadcquate staff
.(d) lLack of metivation
(e) Lack of study skills
(f) Frustraticn at 1nab1]1ty to ovorcome deficiencies
imnediately
(g) Conflict thn-en class schedules and work schedules
(h) Failure to establish realistic educational goals
What would be helpful in aiding failing students and
helping thzm to succeed:
(a) Better counseling
(b) Diagnosis of problem areas
(¢c) Teacher training
(d) Smaller classes
(e) - Timc and money for research and evaluation
In conclusion, 1 wish to thank &11 the task forces for bo competent
professionzl contri jbuticn thcx na e in answering the cuﬂsL1o“na|rL. On
reading this suzmary, I fcel you will understand some t siroblems wivich
you and your collcagues arc confrontod with, scine of Lb a11y. The results

indicate the real nood that exists for our projfect to ccue up with cefinite
recommendations to help solve some of these probleis.

cc: Dr. A. Martin Eldersveld
‘ Dr. Johin Levery
Dr. Frod Snyuer

ERIC
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A RATIONALL FOR
DLEVELOPMENTAL EDUCATION AT
VIRGINIA HIGHLANDS COMMUNITY COLLLGE

SUMMARY

As « part of the overall commitment to comprchensive edu-
cational opportunit,, Virginia Highlands Community Collcge is
dedicated to the proposition that the college must provide means

by whick previous academic deficiencices can be corrccted. In

‘the past the "foundations" program has been the only eans- for

accomplisching this goal. Unfortunately, foundations ﬁrograms
have not generally proven to be effective in that few students
complete the programs and move into a curriculunm, .

The program of developmental studies at Virginia lHighlands
Communimy College is divided into two parts. The fi- 't provides
opportunities to take prercquisite high school coursecs which the

student .did mot take 'whilc in high school. Both programmed in-

struction and regular classes arce provided. For the student who

O

has been cxposcd to the subject in high school but who has failed
to attain the rcoquired level of proficiency, a non-traditional

plan has been develaped.

Prepared by Dr. George B, Vanghan, Dean of Instruction, and
Dr. bonald k. Puyear, President, Virpginia Nighlands Community
Colleoc

RIC

Aruitoxt provided by Eic: ~



Where true remcdiation is nccessary, the great majority of
studénts in foundations programs have failed to achieve thelr
goals. The year without credit toward graduation is deadening
to initiative and to the ego. The chances of correcting de-
ficiencies that have been developing over twelve Or more years
by using esscentially the same techniques that failed in the first
placc arc small indced. “The Virginia llighlands Plan [which uses
only courses availablc to all colleges in the Virginia Community
College SYStém] involves attaching an English or mathematics
1aboratory.[8upervisod Study] to a required course in thesc basic
nronl" subjects for thosc having deficiencies in their academic
preparation. The student and the instructor now have-phc time
nccessary to make it possible for the student to succeed. His
effcctive course load is reduced by the laboratory. Wﬁi]e the
laboratory is a credit course in the sensc that it is a part of
the crurse load, credits earncd are not applicable toward
graduation in degrce prograns. [Thé courses used are MATH 99
and ENGL 99; courscs of "less than degree level."] Since the
same instructor conducts the laboratory and tcaches the course,
there is direct relevance between the two. Most of the motivaticn
problems associated with the old methods are expected to be elimi-

nated. . . .

Note: Material in brackets to be deleted if PUBLISHED outside
the Systen.

O

ERIC
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C11:30 to
1:30 p.m.

12:30 to

1:30 p.m.

a—

:30 to

245 to

w r

215 to

W

:00 to

o O

:00 to

:15 p.m.

:30 p.m.

:00 p.m.

:00 p.n.

THURSDAY, APRIL 6, 1972

REGISTRATION
LUNCH

FIRST GENERAL SESSION

Welceome: MR. LEO P. ROSSITER
Project Director
Thomas Nelson Community
, College
Presiding: MR. DON SMITH ,
Coordinator of Admissions and

Records
Southwest Virginia Community
College :
Address: DR. DAVID KOLAN
Director
Educational Testing Services
Topic "Effective Use of Measwrement

Instruments in a Community
College Sysitom"

Individual Local Task-Force Meatings
(See bulietin board for meeiing rocm.)

CONTINUE FIRST GENERAL SESSION

" Guestion and Answer Period

CASH BAR

DINNER
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9:00 to
10:00 p.m.

SECOND GENERAL SESSION

Presiding: MR. MICHAEL SAKMAR
Director of Learning Resources
Germanna Community College
Address: MR. PAUL KAZMIERSKI
Director, Reading and Study
Clinic
Rochester Iastitute of Technology

Tepic: "Trends and Developments 4in

" Reading and Study et the
Community College Level"

Individual Local Task Force Meetings

(See bulletin board for meeting room.)

'
1

CASH B4R



9:00 to
10:0Q a.am.

10:00 to
10:30 a.m.

10:30 to
11:15 a.n.

11:15 to
11:45 a.m.

12:00 to
1:00 p.m.

1:15 to
2:15 p.m.

FRIDAY, APRIL 7, 1972

CONTIALE SECOND GENERAL SESSION

Question and Ansver Period
COFFEE

THIRD GENERAL SESSION

Prasiding. Hrs. Gloria Terwillig
Director, Learning r\wourca
Center
Northern Virginia Community
Coliege
hddress: MRS. DORIS WEDDINGTON
Instructor, Cowmunications

Depariment
Cenural Piecmont Community
_ College
Topic: "Communication Sk{lls - A

Relevank, Ind&uccquLzbu,
PQAAUAuXAiLd Approcei”

Individual Local Task Force Meestings
(See bulletin board for meeting rcom. )

LUNCH

CONTINUE THIRD GERERAL SESSION

Question and Answer Period
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to
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to
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FOURTH GENERAL SESSTON

Presiding: MR. JAMES PRESGRAVES
Chairman, Developmental Studies
Wytheville Community College
Address: MR. TERRENCE A. TOLLEFSON
Director, Junior and Community
{.011eges Division
National Laboratory for Higher
Education
Topic: "Tndividualized Instruction”

Individual Local Task Force Meetings / Coffee

(See bulletin board for meeting room.)

CONTINUE FOURTH GENERAL  SESSION

Question and Answer Period

FIFTH GENERAL SESSION

Presiding: DR. HENRY REJENT
Chajrman, Developmental Studies
Tidewater Community Coliege
Address: DR. JOHN ROUECHE
Professor of Junior College
Education
University of Texas

Topic: "The Developmental Student,

© 1972 Model - A Fresh Loch"
CASH BAR

DINNER
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9:00 to
10:00 p.m.

PANEL DISCUSSION

Moderator: MR, THOMAS H. RATLEDGE
Dean of Instruction .
Themas Nelson Community College

Consultants, Faculty, Students

CASH BAR



WO W0
PO
[5) N ew]

9:45 to
10:15 a.m.

10:15 to
11:15 a.m.

12:00 noon

SATURDAY, APRIL 8, 1972

SIXTH GENERAL SESSION

Presiding: MR. CYRIL SYKES
Director of Learning Pesources
Virginia Western Community
College
Address: MR. RALPH MANSFIELD
Chairman, Mathematics Department
Chicago City (Loop) College
Topic: "Mathematics fon the
Disadvantaged Student!

Individual Local Task Force Meetings
(See bulletin board for meeting room. )

CONTINUE SIXTH GENERAL SESSION
Question and Answer Period

COOKOUT and CASH BAR






DISCUSSIO:N TOrICS

1. Name of Institution ___

2. Total headcount of students enrolled in academic year 1971-1972
as follows: :

a. Fall Quarter

b. HWinter Quarter

¢. Spring Querter

on

3. Number of students enrolled in Developmental Studies (English,
Mathematics, Reading) for the same academic year.

a. Fall Quarter

b, Winter Quarter

c. Spring Quarter

4. In terms of general evaluation of your college's Leaﬁning,Resources,
what hes worked well for you in each of the three subject matter areas

and, brie{ly, how do you account for this cuccess? .

&. English:
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b. Mathematics

W Why?

¢. Reading |
Why?

P

Qo
ERIC
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What has worked poeorly for you in each of the thraet subject matter
areas and, Priefly, how do you account for this lack of success?

a. Englisn:

N
— ——

Why?

-

b. Mathematics:

-— — v ———— s

Jhy?




c. Reading:

Mhy?

What special problems on your campus must be deglt
Resources (o be more effective for the disedvanteged student?

a. English:

b. Mathematics:

with for Learninng

Page 4
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- ¢. Reading:

v What situztions must be changed in order to deal with the above

d e
problems mere effectively?

-

a. Problem 62 (English):

Problem Gb (Fathematics):

o
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llhat obstacles to changing the above mentioned situations exist?

[

Situations 7a (English):

3

b. Situations 7b.{Mathematics):

P

c. Situations 7¢ (Reading);

What alternative zojutions do you see?
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16. Suggested action research activities for the project design next
year. ’

- e




