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I
WHY WEST LNDLANS?

Introduction

Each year the ggvernmanf of Canada produces columns of
statistics stating how many immigrants have arrived in the country
and the parts of the world they hail from. 1In addition, stored away
in the federal data banks is information about their skills, their
sqcio~economic level, their marital status, the size of their.families
and innumberable other facts about the.thousands of peaple who swell the
population each year. '

UnforLunataly these figures, invaluable as they are tr statistieians,
obscure the unique zonflguratLDn of experience, Prejudice, sensitivities
expectations, frustrations, hopes and longings that isréach individual
im@igrant. :

There is no average immigrant, just as there is no average ﬁative—
bomn Canadian. These entities are statlstlcal myths, Even when we
narrow our scope to a selegt group of 1mmigrants, coming from one small
and -comparatively hﬂmﬂgéﬂﬂds area, and actively scrive to empathize
with the experience of being upraated and with the impact of cultufal
shcck we must inevitably fail, '

What then is our justification for singling out a group and
making statements which can never be more than generalizations?

“'mply this: That by acquainting ourselves with the background of
dn immigfant group, we hope to gain insight into the subjective
experiences of members of the group and, through this insight, an
understanding of the peculiar problems that group faEES!

This study is concerned with the West Indian immigrant to
Canada. More especially it focuses on the West Indians who have
rsegcled in Toronto and those West Indian children who attend school
in the Borough of York. This is not because West Indians necessarily
have more or fewer prcblems_af acculturation and adjustment than other
ilmmigrant groups - a similar study could be made of Italian immigrants,
Greeks or Ukrainians, and in each case probiems peculiar to that group

would undoubtedly be found.



The ‘West Indian immigrant Dccuples a special place becauqe, on
the surface, Canadians have more in common with West Indians in terms
of a cocmmon heritage and language than with many European immigrants.
In the West Indiés, as in Canada, the British influence is everywvhere
apparent and English is the predomlnant language. ‘It 15 a curious
fact that, dispite this, cultural and linguistic différences are most
often cited when the difficulties faced by West Indians adjusting to
Canadian ways are discussed.

It is possible that the similarities obscure undéfstanding between
the West Indian imﬁigrénz and the native-born Canadian. Initially both
parties may be too certain they undgrstaﬁd the life-style éf the other,
The West Indian immigrant,rcsnfranted with obvious differences in the
Canadian outlook, rapidly is disillusioned, but the Ganadiaﬂ! insulated
by his majority position, is. likely to remain under the misapprehension

. that. he understands the West. Indian,

Purpose of the Study

The pufpose of this étudy is to explore some of the cultural
imilarities and differences between West Indian inmigrants dnd other
Canadians. .In particular the accent is on providing information that

will, hopefully, be of use to school teachers trying to understand the

problems West Indian pupils face in the Canadian school system.

Limitations of the Study

At the outset we must warn that speculation abounds and rigorously
acquired data-is sparse. There are few Canadian studies of the West
Indian immigrant. We'have,,thérefmre, been forced to rely heavil§ on
the experiences of West Indiaﬂs:iﬂ Britain, supplementing this i -cerial
with work that has been done on Canadian attitudes, linguistic data,
and impressions gleaned from interviews with Toronto teachers who have
worked with West Indian children and from interviews with West Indian
immigrants.

 The resulting pictufe ‘cannot hope to be complete, Hopefully,
however, it will assist some teachers to-gain.insight into the problems
of their West Indian studentsy and perhaps into their own aztitudes
and lay a foundation for an aducaﬁlgna] edifice that caters adequately

to the needs of new Canadians,
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MEST INDIAN'SOCIETY

It is one thing to grasp intellectually that different countries

have different customs but it is quite a different matter to face the

cultural shock of immersion in the alien ways of a foreign land.
Custams which one previously considerad universal are abruptly shown
to be quaint foibles; values which one thgught absolute and bayond
;hallenge become merely relative. ' _

Even the mest fOphlstlcatEd and best educated immigrant may be
disoriented by culture shock. The rural, semi—l;terace imm;grant
finds his entire identity challenged and his ego structure shaken. At
every turnm alien attitudeé and practices assault him.

The .impact of culture shock on the West Indian entering countries
such as Britain and Canada is all the greater because he usually con-
siders that despite differences in technieal sophlsticaiian there is
a common cultural heritage,

The. immigrant is rapidly disillusioned. Those cultural similari-
ties that do exis: are completely Gvershadawed by dissimilarities in
such central spheres as social attltudes, education, language and
religicni_

When we examine the fabric of West Indian society the potential
for culture shock becomes obvious. Nor-is it sufficilent to describe
the diffEfEﬂEES . a mild form of culture shock may obscura our under-
standing of the significance and function of West Indilan customs and

attitudes unless we consider their evolution in some detadil.

=§hg.cgmmg§i;yjand The Family -

One important area which illur‘rates the different attitudes
fou

und in cultures is illegitimacy. In the West Indies illegitimate
births are regarded very differently from the prevailing Canadian
attitude.

Davison quotes figures frcm a 1960 Jamaican census: Of the
total female population of that island 43% were classified as single

29% were married, and 19% were living in common-law relationships,

- while of all the females over 15, 70% had borne a child.



Despite this fecundity, of all the females over 15, cnlv one-
thirg were living with a legal husband, 21% had never lived with a
partner, 227 were living with a common-law partner and 247 had lived
with a common-law partner at some time, but were not doing so at the
time of the census.

The reason for what appears 'to be a light-hearted approach to
the matter of child- -bearing may be found in the historical evolutian
of West Indian society, Slave- -owners discouraged and often farbade
marriage among slaves becauge there were restrictions on breaking up
famiiiés based on recagnized marriage forms, and because the owners
often wished to breed slaves selectively for what they considered to
be desirable characreristics,

As a result, says Davisgn "Marriage as a social institution is
regarded as an..., ideal by many of the women in Jamaica today and
little or no secial stlgma is experienced by the unmarried g;rl who
becomes pregnant in her late teens," '

' The illegitimate child is cared for by thésmaternal grandmother
in most cases, while the mother works to support the child and herself,

Many West Indian children who gfow up in this type of home hold
attitudes towards the mother that to us seem exaggerated. Mothers
andlgrandmathe*s have dominated their emotional lives and provided
for their material needs, supplanting the role Norma played by the
father in our culture. Women are the breadwinners and the managers
of family finances. Consider the implicaticns of the famous phfase
coined by Barbadian novelist George Lamming "My mother who fathered
me,"

Illegitimate children are Not necessarily conceived carclessgly
noT are common-law unions entered into lightly. The common-law union
In many West Indian lands 1s an institutionalized methed by which a
woman forms a relationship with a man that may eventually lead to
marriage.

There are dlfferant forms of these unions and during her life-
time a woman may experience szeveral diffEIEﬁt ralstianships ranging
from casual liaiaans to enduring pairings and recognized forms of

marriage,



One ccmﬁén Eypg af:unimn is ""Fairhful concubinage', a common-1aw
relationship between a man and a woman. These relationships may last
for a lifetime, but both padrtners retain a high degree of 1ﬂle1dual
freedom and may terminate the relationship at will. The man has no
legal reapcn51bi11ty tovards the woman and vice versa. Money earned
by either partner belongs to that par;ner. Quite often these relation-
ships end in legal maftiage.z4

When partners in such = relationship separate, a temporary ’
relatlgnshlp sometimes 18 formed, known as a companionate or keeper
- arrangement. In return for shelter and sustenance for herself and
her children, the woman agrees to live with a man and become his
"EDmpapign” or "hausekeeper". In these associations partners change
fféqua%tly and they prcvide'a much less stable environment for children.

The high degree of unemployment and job insecurity in the West
Indies has made men unwilling to assume the responsibilities of matri-
mony. It should not be assumed these transitory relationships reflect

a fickleness in West Indian men. In fact, aeccording to one source,
most West Indians do marry - but often lang after their children are
born. '

The pattern often changes when West Indians migrat.., In Britain
many gammcn?law unions, some first formed in the West Indies, were
legalized within a few vears of the couples living in the new society,
Apart from social pressures to conform to British customs, the migrants
often found themselves flnancially secure for the first time in their

lives, making a legal union feasible. "There can ve no doubt that

rr’

he majority of Jamaiecans very quickly change their attitude when they
migrate to England and zauples who would have livad together indefinitely
in Jamaica without marrying, legalize their relationship quite quickly
rfter they arrive in Bfitain 3
Althaugh we do not have comparable figures for the incidence of

illegitimate births and common-law unions among West Indians in Canada,

it appears a similar pattern exists here, modified (passibly caﬁsiderablv)
by the more restrictive Canadian immigration policy that veeds out the
unskilled and the uneducated. If West Indians in Canada oversrepresent
the middle class, as 1mmigratimn restrictions here would seem to dictate,

one would expect a rate of illegitimacy among the immigrants which is

lower here than 1n England.
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Both sexes are brought up to respect marriage and believe in an

cuthoritarian home ruled by the father, but, in fact, the frequent

< - . _ : E-1 B
‘absence or failure of tje father te make a success of his role results
- &

in the mother running the family, Occasionally hostilities erupt int@
short, sharp outbreaks of Violence, . ) ‘

Mothers and daughterg are very close, as are sisters;g Such s
female group often .co-operates in ralsing a family. Sons may be parti-

cularly close to' their mothers, especially if the mother has been the

only effective parent. They tend to be husband-substitutes for single
mothers and support them, ask them for advice and allow them t@ﬁwash
and cook for ‘them up to any age, )

West Indian men are very sentimental about their "o1d lady" and -
she often has as much influence as the wife or girl-friend., A middle-
aged man whose mother has died may call himself an "crphaﬁ".g

The dominant role of the mother and the frequent absencesof a
father figure may account for some of the observed d;fféfences in
child-rearing practices between West Indian and Canadian society, @

To the Canadian eye discipline is applied inacnsistently with a
mixture of extreme strictness and extreme permissiveness. Babies are

fed on demand and, as they «re skimpily drassE§ and spend much of their
time outdoors, toilet training tesds to be easy and relaxed,

By contrast older children may be severely punished for not be=
having themselves or for rudeness. Being "rude" covers virtually any

form of misbehaviour from trivial disobedience to crimingl activities.

]
It is punished by sometimes slapping and cuffing, but a violent scolding

accompanied by blood-curdling threats which are seldom carried out also
is common.

The emphasis on discipline is typlcal of the West Tundian classroom
as well. Pupils stand when the teacher enters the room, and remain
standing until he is seated. This is true, even in séccndary school.,

A casual or joking relationship with one's teacher is almost unheard of,
and would be taken :o signify lack of respect for an adult., L

The current western attitude that children are a speciesﬁapart with
speclal attributes ail their own is not prevalent in the West Indies.
Instead children are regarded as little édults who differ from grown-ups

chiefly in that they cannot do all the tﬁings adults do.



Rural children in the West Indies lead a demanding 1life, Girls
help with the house-keeping and look after the smaller children as well

as running errands. Boys work in the fields, look after stock and

épllecﬁrwcod, These demands take their toll from the age of 12 on.

Boys -tend té'dfﬁp out of schagl partlv because their labour has become

so important to the famlly, and partly Lecause they feel school is

1rraleyent to the "real life" business of earning a living. 24 School-

' leaving age may be 16 years, as in Barbados, but there is little attempt

to enforce it above the age of 12.

Wwhen it comes to educating their children West Indians also appear
to an outsider to be ambivalent. Superficially parents appear to pro-

Eess great respect for education while tak;ng few actfve steps to ensure

their children's academic success.

Once again, the outsidar is Easlly misled,

Edu&atigq

Bzcause education is the key to escaping from back breaklng manual -
labout and permanent poverty, West Indian parents often are fiercely
determined their children should do well at school. However, they often
do not have the personal experience to appreciate how difficult academic
tasks can be for a child from a rural, pre-industrial background, to
understand the amount of time needed for homework and pfeparation, or
to create the sort of home environment that favours academic progress,
Parents' attitudes toward school and the teacher is likely to be one

of complete faith that the educational process will take place in the

school; thrt teachers can be depended upon to instill needed facts and

ideas in their children; and that parents need not involve themselves
in a field which has its experts - the school :personnel.

As a result the child may be scolded for doing poorly at school,
while the parents continue to insist he perform his full qupta of chores
around the house, and provide neither the time nor privacy necessary
for him to pursue his studies.

After professions, parents would like to see their children acquire
a trade and become carpenters, electricians or mechanica. Again the
home environment often does not provide a suitable background. There
may be few mechanical toys or tools to manipulate and the child may not

learn manual dexterity. According to Jones, there are many self=styled
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skilled ‘tradesmen practising their crafts in the West Indies whose work

is very poor.

West Indian education until recently hag ténded to igﬁafe West
Indian history and geography, politics (elections are not discussed at
school), and industrial and technclagicai needs. Instead in secondary
school and university the student is taught English. L;teratufe, Latin,
world gengraphy and history and French or Spanish.

Schoolss are badly crowded and under-equipped. An English visitor
to Jamaica in the early 1950's had this to say about a rural primary
school he visited: ) _

"(The school was) a long room divided into three sections by low
cupboards, thus making three classrooms in each of which some 70 childfen

were crammed. The iron-framed desks, really designed for two, held four

!pupils,"

1t

Because of this sort of over-crowding children often aré turne
away. Because of the lack of funds the teaching aids may consist of a
blackboard for the teacher and slates for the students., 1In clement
weather classes may be conducted outside,

In a report published in 1972, Carrington described a study of
the results of crowding in prlmary schools in Trinidad- -Tobago. He
reported to the Institute of Education of the University of the West
Indies that the Qvafcrgwding resulted in harsh discipline, little
opportunity for pupil discussion, questions, or expression of pupil
opinion, children who unquestioningly accepted the apinians of the
teachers and 'who have never been allowed to develﬂp self- dis:ipline,'
so that as soon as the teacher's back is turned they are transformed
into a bunch Df_wild and noisy infants who.are rejoicing after a long
spell of représsiani"zg

The best of teachers would find such inadequate facilities a
handizapi West Indian teachers fall far short of that mark. In a few
islands, such as Barbados which suppliés many teachers to other West
Indian countries, standards are comparatively high, but it is more
ugual to find teachers whose own basic eéducation has been neglactad

and who have had 1ittle or no formal training in education,



~ 18 uncertain,

In Jamaica, for instance, many teachers in rural schools graduated
from the same schools and then wrote a few elementary examinations before

being hired. (Teacher training is improving and good teachers' colleges

exist.) Teaching is a highly coveted profession gimply because white-

inlaf jobs are so difficult to come by.

Teachers tend to perpetuate the arachalc teaching methods -they
were exposed to. Diseipline is stricr - the overcrowded classrooms
leave little choice - the accent is on rote learning work and passivity
is ennnuragad— In large classes - 40-45 students typify an average
class - partlnlpatlnn ~annot be general and frequnnt, and an authoritarian
teaching style and a passive learner style are functional, School uniforms,
codes of behaviour and other rules and regulations emphasize the authori-
tarian nature of the school.

While these remarks apply to the majority of schools and teachers
the acquisition of an education traditionally depends or money and
colour - more of one usuallﬁ means less of the other. Tiere are good,
mediocre, and very poor schools in the West Indies. Money and argnnd
education go tngeﬁherg

Many ananhrnnisms.hnve survived until quite recently. In Jamaica
for instance, illegitimate children could nnt attend school until 1940,

(It is questionable WhEthEr this rule was very often enforced.) As a
very large number of children of Alecan descent are illegitimate this
discriminated érnssly against dark-skinned children.

Although teacher training now is being imprnved and the Edunational
system is belng overhauled to make curricula more relevant to local needs,
the task is far from complete in many West Indian countries. In a document
called "New Deal for Education in Independent Jamaica," the government
nutlines its hopes to achieve the fnllnwing goal by 1980: free junior

secondary education for all. (Junior secondary school 1s for children

from 12-16 years old.) Other goals to be m~t by 1980: "compulsory

education in an island - wide basis between the ages of 6-15; all or

nearly all teachers in primary or secondary schools to be trained and
qualified; (and) reduction in size of classes ih primary school." The
Jamaican government is obviously aware of the educational needs of the

island; whether it can fill these, and meet its own objectives by 1980
32
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The majority of West Indian schools follow an outmoded British
pattern of education. The school structure is extremely authoritarian.
Quick computational skills are emphasi;éd and mathematics is
taughééin traditional turn-of-the-century fashion. New maths generally
is not taught; Those schools which do have libraries do not have very
extensive book selections, which means that many West Indian children

lack researching skills. (Mobile libraries help, but they do not
provide the constant resource centre that a school llbfary is.)

On the other hand despite their deficiencies in equipment and

‘curricula, the teachers are drawn from the community and are easily

approached. " In religious schaals.the headmaster ‘usually also is a
church official and his dual role fosters further contact with the
community.

Parents méy not feel competent to involve themselves in
educational matters per'sé, but if they do wish to discuss their
child's pfogress the teachers are approachable members of the com-
munity who share fully in community life. This closeness does not
exist between home and schoél in Canada; and many West Indian parents
hesitate to contact a teacher here for fear their interest in their
child's progress or their concern for his well-being will be inter-
preted as implicit criticism of the teacher, and will result in subtle
reprisals on the child. Conversely, parents often play an active role
in raising funds to bhuy equipment for the schools and at least in this

respect live close to the educatiocnal process,

Language

In the West Indian countries that concern us most the language is
nominally Eﬁglish; However, Creole, a'paﬁcig or dialect, is the langu-
age of the common man and his command of standard English* ig often
minimal. |

Lénggage has extensive implications Soéially and édugationally

and the change from a dialect-speaking society to a s ciety that speaks

* as spoken in Canada "Standard English" throu ghout this paper refers
to what, following the British labeling system, we could call "CBC
English."



standard English is perhaps the single greatest hurdle the emigrant
facés, :

Culture shock again looms large - a shock experienced both by
the immigrant and the standard English—spééking native who hears a
Waét Indian dialect for the first time.

The immigrant discovers that he does not have the command of

1111
it far harder to accept than an out-and-out foreign language.

We will suggest at various times that dialects should va con-
sidered foreign languages iather than varieties of English. The
reason is that éberraﬁt varieties of standard English too often carry’
undesirable connotations and are tolerated by the standard Eﬁglish
speaker less easily than a foreign language,

West Indian dialects are effective means of communicating in
.the lands where they flourish and should be viewed ag complete,
functioning tools, adapted to a‘different'envir@nmEﬁt not as defi-
ciencies, _

Every West Indian island has its own dialect, formed from blends
of the original African languages with European tongues. In islands
which wers controlled by the Franéh = St. Lucia, Dominica, and parts
of St. Vincent and Greneda = 'the French language is the basis of the
patois or Creole.

In the islands we are primarily concerned with, although the
French did not rule them, there a;ways were a number of French settlers.
Thus the patois of Jamaica includes French terms and the Creole of
Trinidad uses French and Spanish forms.

Barbados on the other hand, because of its exclusively English
bagkgféund, has a dialect which is more like an archaic form of
English than anything else,

The West Indian emigrating to Canada may have trouble understanding
Canadians and even more trouble in being understood, Standafd English

is usually a second language to him.




12,

The West Indian may even have trouble communicating with West
Indians from other islands, for the different histories of the islands
makes it no more likely that the Creole of one country will resemble that
of another than that either will resemble standard English.

A lack of proficiency in standard English is the most noticeable
educational problem West Indian ¢hildren have when they emigrétei Some
methods of coping with it will be discussed later.

At this point, however, it should be noted that a variety of mis-
understandings are possible, caused by common words being used in
different senses in Canada and the West Indies.

The extensive use of dialects is demonstrated by a study dané in
1962 which found that in Jamaica, Creole was the native speech of 80 per
cent of éhe population, the entire working class, skilled and agfigﬁltufal

" workers, small shopkeepers and those higher up in the socio-economic scale.
who dealt with Creole SpéakEfS.
~ Cassidy considers Jamacian Creole to be a full language in which
all matters, except some technical ones, can be expressed with consider—
able accuracy and "on the lips of many speakers, with aptness and even
poétry.ﬁz2
Jamacian Creole differs from standard English in several ways. In
pronunciation, for example, the 'th' sound is replaced by 't' or 'd', so
that "thin" and '"then" become "tin" and "den". Creole has virtually no
infexions and nouns have only one form for singular, plural and possessive,
while there is only one form of the verb for present and past. Further,
‘pronouns are used in a severely reduced form. For example, "Im brok im
fut" may mean he, she or it breaks or broke his, her or its foot or leg.
Only the content tells which forms are intended. In questions, inversion
is not used n;r is the introductory "do'" or "did". Vocabulary includés
. hundreds of non-standard Wgrdsgzz

The attitude of the populace to dialect is demonstrated by the reaction
to a proposal by Dr. R. B, LePage made in 1955 that the first few years
of school should be taught in Creole.

Cassidy reports that "this proposal was either not taken seriously
or it was considered shocking. Newspaper columnists damned it as

pernicious and insulting."




"In Jamaica, though most of the populace speak Creole, those higher
up consider it utterly degrad °d and associate it with poverty and
ignorance. The notion of giving it any degree of school sanction was
intolerable; but it was also deeply insulting, as if 'good English'
were a foreign language to Jamaicans.

"This unfavourable public feacti@n, plus what it would have cost
to iﬁstitute any such programs, killed ‘the idea, at least for that time."

This ambivalent attitude of many West Indials to dialect has
tremendaus psychologi:al repercussions and is closely tied iﬁ with
feelings of 1nfarinrlty

Although all the West Indian islands have local dialects which
are used by most of the people, these dialectslare not considered good
usage and are unacceptable, far the most part, in the upper-strata.

This 1led, in'thé past, to West Indian sehéol teaéherg punishing their
pupils for using dialect in the schoolyard, as well as in the class-
room. Diélezt was ' inadmissible in the churches and in the courts.

The rise of nationlism in the islands has c¢reated an even more
ambivalent attitude towards dialect. Most West Indians still consider
dialect an inferior form of English, but West Indian nationalists have
1ately taken to lauding it as a true expression of West Indian culture.
It is too soon to decide whether the dialects will ever be accepted by the
majority of West Indians as languages in their own right, as worthy of
respect as Basque, or Catalan or Provencal.

Such acceptance would certainly reduce the psycholb ;ical tension
and deep-rooted feelings of 1nferiarity now felt by West Indian
struggling to express themselves in standard English.

In the immigrant family in Canada or Britain this ambivalence may
cause intra-family friction.

In addition to the ﬁsychclogical prﬁbléms; there is the much

children alike, trying to cammunicate with standard English speakersi
Blank incomprehension is the least of the difficulties. Far more
friction is probably engendered by a mistaken belief that the two parties

understand one another's meaning.

13.
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As Frank Collymore points out,; the fact that the' Wes: Indian
dialects and htandard English use the same words to mean dlffetent
things make it difficult for the Wést Indian to know when he ig not
speaking standard English, This is a problem that is not faced by a
Spanish-speaking persons, for instance, or a Francophile, both of
whom are aware when they are using their native languages and when
they are speaking Eﬁglish

Even a well-educated West Indian may be surprised to find that

~words he has used all his life do not exist in standard anlish, or

if they do, have different meanings.

Consider three Barbadian words "gap'", "scotch", and "tot."
When a Barbadian goes to a dictionary he dlscovers a gap is not a
driveway or entrance to a residénce that digglng one's heels into
the earth to secure a foothold is not scotching and that a tot is
not a drinking vessel made of tin.

"These words have carried these meanings for him all his life;

‘his confidence is shakén.”l

Many words in use in the West Indies are survivals from 17th and
18th Century English. Some are obsolete. For example "cock-loft",
"kill-cow" and token', * Some are archaisms such as "nigh", "per-
adventure" and "renege.!" A few words like "mould" (of a head) and
"carfuffle" are still in use in some English dialects today.

Another source of West Indian words is the southern United States.
For example the words "boar- cat" and "holler" are from the deep South.

In addition to these survivals and imports there aré many words
which have been coined locally, such as "merrywing" and pampssett”
(Fcr the non-Barbadian, a merrywing is a sand-fly and to pompasett

means t¢ strut and dress ostentatiously.)

Trans;aticﬁsz Cock-loft=-a small bedroom in the upper storey of a
house;
Kill-cow=-a bully or braggard;

Token--an omen.
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All the words discussed here are from the Barbadian dialect, When
we recall that Barbados has always besn a Btitiéh p@ssessian and there
are no complications resulting from the presence of a 5ecand European
language, we begin to grasp the complaxlty of the dlalects of Jamaica
and Trinidad, where French and Spanish corruptions also are found.

' However, as we mentioned earlier, the graatest possibility of
confusion probably exists when a West Indian speaks to a Speakér of
standard English and both parties are misled by the familiar words
into bEllEVlﬂg they understand one another,

Some of Callymcre s examples will illustrate this:

. When a Barbadian is glving you directions aﬁd tells yodu to go
"across" he does not necessarlly mean you should cross a bridge or
pass by an intersecting raad Prabably he simply means you should

follow a certain road. Many directional words - above, below, up,

etc. - have different meanings in Barbados - Canada. ‘
Other differences are more-subtle still. When a Ba rbadian says
"Nough fish in the market today," he is implying a plethora of fish,

.rather than a sufficiancy.;
It is these subtle differences of meaning in common words that
are most difficult to detegt and that can cause the most confusion.
Teachers dealing with West Indian immigrant children may easily
co lude a child is ingolent dlSDbEdlEﬂt or even perceptually handi-
capped when the real prgblem is that child and teacher aglike assume,

incorrectly, that they are speaking the same language.

Rgligipq

Religion in the West Indies, as in other parts of the world, is
often linked to socio-economic status. Thus Anglicans in Jamaica and
Barbados are often from the higher socio-economic classes, while the
lower classes are likely to be Pentecostals, Adventists or Jehovah'
Witnesses. It should be noted that thesge latter groups, considered
sects in Canada, are major religious groups in the West Indies with a
respected place in the social order. Baptists and Methadists also
are found among middle and lower-middle classes.

Although there are many Hindus in Trinidad and Roman Catholics
in those 1slands which were under French rule, it is the Protestant

churches which concern usg mgst;



t Indian services in

[V

One of the first things to note.is that We
denominations are often characterized by more spirited chanting than
the staid Canadian forms, One West Indian pointed out that the chant-
ing and -rhythmic devotions are more common' than the organs which our
more opulent churches can afford.

Whatever the reason, the West Indian who attended, say an Anglican

church in the West Indies may feel out of place in the comparatively

cold atmosphere of a Toronto Anglican church, As a result he will

look for a denomination that better fits his devotional needs or stop

going to chureh entirely. This dizvuption is yet another SEEESS,Vaﬁd
an entirely unexpected one for imigrants who expect their religious
live, at least, will not be distiurbped,

Another problem facez the adherent of one of the fundamentalist
seétsg While these sects are recognized and respected churches in the
West Indies, the emigrant in Toronto may find his Adventist adherence
makes him atypical by the standards of the Canadian middle class with
which he identifies himself.

The solution is to seek out predominantly West Indian churches,

with a resulting tendency to remain separate from Canadian social

‘life. Alternatively the immigrant may change his denomination or

abandon religion entirely. An important psychological prop has been
removed and the net effect is added stress and trauma,

The question of reduced social status also arises. The immigrant
may find his church occupies a lower position in the Canadian status
hierarchy or he may deliberately choose a gect which enjoys little
status in Canada because he feele more comfortable there than he does
in the Canadian version of his own denomination. In either case the
immigrant is assuming a lower niche‘in the socio-economic hierarchy,
and, although he may be compensated by being in a compatible church,
reduced status aiways Creates strain and discontent. The traditional

correlation of practices of worship with social class which has deep

‘roots in the West Indies makes the immigrant even more sensitive to

the different status of denominations thap the native Canadian,

West African rgiigiaus beliefs, 1ike_other facets of African
culture, were discouraged by the slave-owners. The African religions
went undergraund.aﬁd surfaced later among the ex-slaves as a blend of

African and Christian beliefs,
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In religion, as in other areas, the gulf between upper and lower
social classes is especially strong in Jamaica where the rural masses
have evolved their own blend of African and Christian beljefs known
locally as Pocomania. firvices are distinguished by loud clapping and
singing, accaﬁpanied by "spirit-possession." _

By contrast the orthodox Christian churches such as the Anglican,"
Baptist, Presbyterian aﬁd Moravian attract a middle-class following.
Warshlp is much more festr31ned though still more calaurful than in
Canadian services of those denominations. (In rural areas some people

subscribe to both kinds of devotion.)

Emigration

"Migration has always been the salvation of the West Indies. It
has always been a case of stay an' burn or cut and run."

Donald Hinds, who made the above statement, describes a Jamaican
immigrant who went to England in 1955. In many ways the young man ig
typical of the thousands of West Indians who migrated in thal decade.

He was 21 years old and had a minor school certificate. He éould

‘have been a junior teacher, but there were so few posts "if you didn't
i _ ; p

get into your own EEhQDl no way.' BESléES, the salaries were so low
nobndy could afford ta live GUESide their native village on a junior

teacher's wage. The young man tried to get into the Jamaican school

of agriculture but there were only 25 vacancies and 2,000 applicants.
With all other avenues closed he emigrated to Britain.-

West Indians have a long history of emigrating, first to the

United States and Latin Ameriaa, after the Second World War to Britain

The generally accepted view is that emigration is' encouraged by
adverse economic conditions in the West Indies coupled with high pr—
ulation growth. . Job opportunities are faw and the competition 1s
fiarce This is the ' push” theory of emigration.

Fleld and Halkin offer an alternative "pull" theory. They main-
tain these factors make some countries suitable pools from which immi-
grants can be drawn but do not, in ghemselves; caugse emigration. In
the past, say these authors, worse conditions have existed in the West
Indies, but emigration has been low. The crucial factor is a demand

for West Ind}an labour in other countries,
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Similarly, Field and Haikin contend that high rates of population

growth and high rates of emigration are not correlated. Trinidad and

- British Guiana (now Guyana) , which have the highest rates of population

growth, had the lowest emigration rates in the 1960's.

Most of us would probably reject both extreme positions and settle
for a'pushapull theory cf:emigratiaﬁ; The demand for labour inthe
host country is especially important where ﬁéle émigrants are concernead.

Prior to the Second World War it was usual for West Indian men to

.work for several years in the labaur—intensiveVagricuitural economies

~and industries 6f the southern United States and the Latin American

countries. Then, when the demand for labourin Britain boomed in the
post-war years, coincidentally with restrictions on entry into the
United States and other continental American countries, Britain became

the magnet.

Imnigration

" The largest wave of West Indian immigrants entered Britain at this
period. The labour shortage in post-war Britain led to West Indian
immigration being enéauragéd to ensure a supply of workers for industry;
In addition many West Indians who served in the British forces during
the war remained in the country afterwards and brought out their depend-
ents from the West Indies.

Post-war Britain was far from reluctant to accept these immigrants.
On the contrary, there was active recruitment of West Indians through
advertising campaigns in the Caribbean countries. Owing to the chronic
shortage of job opportunities in the West Indies there was an over-
whelming response. 1In 1951, for example, an estimated 1,750 West 7
Indians entered the United Kingdon; in 1952 and 1953 about 3,000 West
Indians emigrated annually, and by 1954 the immigration rate had risen
to 11,000. - ' '

Many of these migrants, such as nurses and lahourers for London

Transport, had pre-arranged jobs waiting for them in the United King&cmi

" London Transport maintained an information and recruiting centre in

Barbados. Other migrants found jobs after affi%iﬁg in Britain, 1In
most cases the migrants filled positions that were not wanted by the

native Britons,



From the beginning a very high proportion of the immigrants were

West Indian immigration - into Bfitain was drastically reduced by the
Commonwealth Immigration Act of lQEE,,which imposed quotas., Although
datailed records were not kept of West Indian immigration immediately
prior to 1962, it is known that in that year, despite the quotas, 7,000
Weét Indians were added to the immigrant pgpulati@ﬁ in Britain. Certain-
ly the annval figures in the years immediately preceding the act, when
‘many immigrants raced to beat the ban, were much higherg _

There is a definite difference in type between the pre- and post
Second World War migrations. Whereas the labourerswho ﬁeﬁt to continental
America tended to think of themselveseas transients rather than emigrants
and usually retﬁrged to the West Indies, the.migfants te Britain showed
a much greater tendency to settle. Similarly contemporary West Indian
immigrants to Canada appear to fall into the category of sgttléré, rather
than visitors. '

of chrée this does not mean that many West Indian emigrants do not
feturn to their homelands or that many do not speak of returning. Mést
eﬁigrants carry a little nostalgia in their baggage and it is not unusual
for an immigrant of several years standing to consider his new home a
temporary one. Often, however, a short 'visit to the homeland is all that
results, :

Canada 1s a fairly recent destination as far as West Indian emigrants
are concerned. .SD far there has been nothing like the mass exodus to this
country that Britain saw in the late 1950'sandearl§ 1960 's.

However, an examination of the immigration figures (8ee the appendizx)
show that Canada is becoming increasingly popular. 1In addition, dependents
of the early immigrants are arriving in increasing numbers. There is little
doubt that sharﬁ of a disastrous economic slump or the imposition of

prohibitively strict quotas more and more West Indian

immigrants will be
drawn to this country. And Toronto, as an affluent English*SPEEKiﬂg

metropolis, will attract most of them..
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I1I
THE IMMIGRANT

Although they ;arryAtheir ﬁative culture with them immigrants are
‘seldom representative of the countries they come from. Numerically. the |
immigrant isg part of a.minority group and his minority statﬁs may
begin long before he leaves home. To the stayv-at-homes his ,
dreams of adventure, travel and wéalth are only dreams. When they
finally materialize and become actuality the immigrant becomes a memberﬁ
of a minority group in earnest - not a visignéry minority but an actual
national miﬁﬁrity in an alien country., . .

What forces drive a man to uproot himself from his homeland and
re-establish himself on faraigﬁ s01l? Lack of opportunity at.h@me and’
the promise of a better chance in a new 1and-are not, in themsel%es,
sufficient explanation. FDf—éVErj emigranﬁ there are hundreds who are
as well aware of the economic argument yet prefer to stay at home, The
answer must lie in particular circumstan;es and individﬁal differences
of temperament.

When people emigrate from a poorer country to a richer one economic
factors undcubéedly Play a role. We may hypothesize that the emigrant
has a greater share of ambition than his goﬁntrymen who stay at home.
wheniche host country applies restrictions, as Canada does, the immigrant
becamesvavén less representative for he must have skills and an eduea-
tional level superior to most of his countrymen.

The West Indian iﬁmigraﬂt to Canada, then, is likely to be an
ambitious man, probably without gﬁffieent prospects or attainments in.
his own country to keep him there, but with aﬁoveéaVErage skills,

education and ambition.

Expectations
Even 1f he is mainly motivated by a spirit of adventure the immigrant

“does not usually anticipate that his lot will worsen. On the contrary,

he expects to lmprove his status., TIp the particular case of West&Indigﬁs

coming to Cénada we may safely assume that, because of the selection

-




process, they were sufficiently far up the socio-economic scale in thelr
homelands to feel that anything less than middle-class status in Canada

would be failing,

The Actuality - The Reception by the Natives

The actuality is often bitterly disillusioning. The immigrant® finds
skills are not recognized, the slender resources he brought with him
are barely sufficient to maintain him, much less give him time and oppor-
tunity to establish himself, and the natives are indifferent or even
actively resentful.

The immigrant is traditionally expected to start at the bottom of
the heap. If he is lucky, able and seizes what opportunities come his
way, he may regain a status comparable to that he enjcyed in his home-
land. If he is extremely lucky, exceptionally able and particularly

status he dreamed about when

he left his own country.

Status Reduction

Invariably, however, the early experience is one of status reduction,
and that is particularly hard to bear because the immigrant is likely to
be more than usually motivated to improve his lot.

The West Indian in particular often finds his qualifications are
not recognized in Canada; he is told he lacks Canadian experience and is
forced to take a menial job to survive. The contrast with his early

expectations is shattering and embittering.

‘ Immigrants, whatever their colour or nationality, have a tendency
to arrive in the host country with limited financial resources. Some
arrive poor and stay poor for several generations and those who do
eventually achieve a socio-economic niche equal or superior to the one
they enjoyed at home are confronted by sharp dislocations produced by
their upward vertical mobility.

The effect is most pronounced with immigrants who are semi-skilled
and come from poor nations such as the West Indian countries. It is

difficult enough for these people to save the price of their fare and
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a reserve of money to see them through their early davs in the host
country. The newly-arrived immigrant therefore has no choice but to

seek out friends or relatives who have come before him ang are, for

This leads initially to a grouping of immigrants ip particular
locales and has been reported in British, United States and Canadian
studigs.lB The arrangement does have a great deal to recommend it.

The presence of his fellow countrymen helps to soften the cultural

compatriots may offer usefui advice, aﬁ-well as financiul Support,

The other side of the coin, Vowever, is these cormunitieg tend
to isolate themselves from the natives of - the host country and probably
delay the acculturation of the peyw immigrant, Myths and misapprehensions
gfow easily and may distort the immigrant's view of the host country

and mislead him. And, of Course, it sometimes happens that better-

and their willingness to trust a féllﬂﬁ*ééuﬂtrymaﬁ.
After these early problems have been overcome and the immigrant
finds a bEttErEpaYiﬁg job, more suited to his skills than the menial
tasks he has foisted on him on arrival, he is likely to seek accommg-
dation better suited to his status, If the early phase has continged
for any length of time his family may have meanwhile put down roots
in the ethnic community and their upward mobility will be accompanied
by painful separations from friends and less-successfyl relatives,
Thus the see-saw of Status-reduction and Status-acquisition produces
tensions whichever way the immigrant moves,
Addéd to the tensgions éngendered by Status-reduction are the stresses
of culture shock and, Iin the case of many West Iadian immigrants, the strain

of having to compete for the first time with whites,

Family Stresses = Including Working Women
Because of the host of uncertainties surrounding the new venture
and the expense of bringing out higs family, the male immigrant often
leaves his wifa and children at home, Similarly, unmarried motherg
leave their children with a relative, usually the maternal grandmother
N = TR = 3

against the time they are sufficiently well-established to send for then.
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These family dislocations may last for years and are a major cause
of stress, both to the parents and to the children. The custom is so
Prevalent among West Indian immigrants it ig very nearly universal,

In 1961, for example, British statisticg showed 98 per cent of the
children of Jamaican immigrants were left behind, Many of these children
later joined their parents, but only after several years.

The effect on the children cannot be overestimated, They are
exposed to not one, but a series of emotional upheavals, First there
is the separation from the parents and relocation with relatives, then,
after that adjustment has been Painfully made, there ig a second parting
from a solicitous relative and a solitary journey to a strange country,
To compound the dislocation, the children are often met by parents they
scarcely remember, sometimes greeted by new brothers and sisters born in
the host country, and then cooped up in small apartments in an inclemeng
climate, which contrasts harshly with the active, open-air lives they
enjoyed in the West Indiesg5

As a final blow, children who were accustomed to the ministrations
of constantly-available grandmothers, backed up by friends and an extended
family, then find their mothers are working lﬁng hours in the new country
and the neighbcurg are chilly and reserved,

Apart from thebrané—new family arrangements the immigrant child
rejoining his parents must face, there is a severe cultural sﬁaeki The
child usually knows very little about the country he is going téo! If
adult immigrants are ill-prepared, now much more confusing and upsetting
are the customs of the host country to g child? -

In addition, the child may feel a strong resentment towards his
parents for leaving him behind originally and, later, for éeating him

away from the grandmother who has become a Surrogate parent. Ag Field

" and Haikin point out, the child méy regard being left behind and then

being sent for as a double punishmeatie

From the point of view of the parent this hostility is inexplicable
and ungrateful. A major reason for emigrating is to provide better
opportunities for one's offspring. Raising ianéy for the child's fare
from the West Indies invclves sacrifices. When instead of a happy
family reunion the parents are confronted by a sullen and reticent

child they react with anger.
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A vicious circle is in the making, leading to mounting family strife.
This strife may be accentuated by the necessity for the mother to work.

To a West Indian man, having his wife wafklng can easily be interpreted
as a sign of his failure to be an adequate provider. However, the diffi-
culty the 1mm1grant typically finds in obtainin ng a well-naying position
makes it esssntla} for the wife to work. Both employers and fellow
employees may makk it difficult for the immigrant to find work and to
eep 1it. )

West Indian immigrants with skills often run into problems because
their qualifications are not easily assessed by Canadian employers. In
addition, there aften are differences in equipment, machinery and termino-
logy.

Futher, there is no doubt that in some cases rejection b? employers
or fellow employees is based simply on colour prejudice,

Wallace Collins, a Jamaican, recounts how he lost a job in Britain
when white fellow employees resented his success:

"The lessons I learned in that job were, it doesn't pay tv be too
interested in the white man's work, lest you be accused of being geared
to do him out of his job; and it is wise to make yourself as inconspicuous
as possible. In order to work in that shop, or get ahead with the men, I
would have had to arrest my individuaiism, work within the confines of
the myth they perpetuated about West Indians, and becéme a black senseless
robot, and illiteraterﬁigfani from the land of banana and sugar cane, from
an isle a former British prime minister described as 'the British Empire'
slun',"28

Collins' reaction expresses much of the bitterness the immigrant may
feel - an anger that may be turned outwards against the community or his
f

amily or inwards, against himself
Education

When the immigrant child enters school in the host country for the
first time a whole new area of potential conflict within the family and

between the family and the native community is opened up. .



O

ERIC

Aruitoxt provided by Eic:

[
o

Ié the West Indies education traditionally has been seen as the
golden road to economic and social advancement. In contrast to the
paucity of educational facilities in the West Indies the schools in
Canada appear to offer an overwhelming opportunity to the migrant.
Parents of immigrant children, whose own education was limited by the
inadequate opportunities in their Caribbean homelands, may hold
extravagantly high hopes for the children's success in Canadian
schools,

However, the immigrant child does not face an easy task, He
is confronted with a confusing medley of new stimuli ranging from the
unfamiliar timbre and accent of his teacher's voice to the baffling
array of new tools and equipment. Perhaps for the first time there
is an abunaance of such elementary tools as paper, pencils, crayons
and books, not to mention such things as audio-visual aids. Most
of these things are less abundant in the West Indies, and some materials
including many textbooks must be supplied by the pupil.

The same abundance of educational facilities that the parents
expect will lead to an almost automatic learning process reﬁfesents
as much of a threat as a help to the child. Movies, slides and over-
head projectors, which Canadian children are taught to operate in the
primary grades, may completely over-awe a child from a rural West

Indian school and distract him from the message which is being imparted.

A éhild_wha has only seen a map printed on the pages of a book may take

some time te grasp that the map projected on a screen eight-feet high
represents the same geographical area. Secondary students who have
come from schools with inadequate laboratory facilities may be
accustomed to scientific lecture - demonstrations, but quite unschooled
in the manipulation of equipment required to perform an experiment.
Lacking personal experience in the host country's school gystem,
the parents often fail to appreciate the problems which the child is-
facing and to understand the handicaps which ﬁe must surmount. Few

immigrant parents are in a position to offer partinent advice.

The Iﬁgéggéntigh;;ﬁAfjﬁagggtrig the Middle

The primary feeling of the immigrant child newly arrived in the
host country is probably one of isolation. The child has. been removed

from his friends and from the maternal grandmother who looked after
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him for years while both parents worked to establish a foothold in the
host Eéuﬂtfy;-the friendly, acceﬁtiﬂg WEstAIndian community and extended
family he is accustomed to, has been replaced by cold, uncaring, white
strangers and, worst of all, his parents have become near-strangers
after years of separation.

The isolation is exacerbated by large classes in schools. British
teachers found immigrant children responded far better in small tutorial
gToups. 7

Schoel teachers tabg may seem to him cold and remote compared to
his teachers back home, who may have been more likely to ericourage an
emotional attachment between their pupils and themself.

In addition to the other handicaps he must cope with the immigrant
child faces new distfactians out of school, notably easy access to tele-
vision which he prebably did not have in the West Indies.

Boys and girls have different problems in the field of family
chores too. On the one hand the chores performed by boys from a rural
setting, such as bringing water, are no longer called for and the boys
have more time on their hands. However, they also may feel less valuable
and of less use to the family. =- -

For the girls the situation is reversed. The house-keeping and baby-
sitting chores which were their duties at home not only still exist but
are likely to be even more omerous because the mother is working.

All these factors militate against the immigrant child succeeding
in school. The parents find their children's failure inexplicable and
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Another ;éusa of inter-family strife is more commonly associated
with southern European immigrants, but may also be found among other
migrants. This is a disparity between methods of child-raising in the
mother and the host countries.

Typically this cultural disparity centres on the amount of freedom

" “the child should enjoy. If the culture of the mother country dictates

high parental control, the child may fight for the same amount of
autonomy as his Canadian peers. This is ‘the classic situation caused
by cultural differences in an immigrant situation, and almost any dis-
parity between methods of child-raising in mother and host countries

is a potential source of friction between parent and child.
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Y
THE NATIVES

The most important factor making for the easy acceptance of an
immigrant in a host country is the degree of similarity between the
immigrant and the native, Basically this means both the native and
the immigrant Must recognize similar qualities in each other. Dif=
ferences in culture and differences in appearance make the process
of assimilation and acculturation more difficult for both parties.

So far we have discussed culture shock as though it were
restricted to the newcomer. But the native, too, may experience
culture shock when he comes into contact with immigrantsxwith different
attitudes and habits. Again the comforting notion that accented
cultural things are universal, inevitable and "right" is threatened.
However, because of his majority position it is more easy for the
native to write off differences as aberrations and go on his way with
his own framework intact.

This becomes ingreasingly difficult as the proportion of foreigners
in a society increases. In addition, a sizeable population of immigrants
may easily be seen as 'a threat when jobs are scarce in times of economic
slowdowns., Other things being equal, the most favourable conditions
for the easy acceptance of immigrants by the natives are a small propor-
tion of immigrants and a Strong economy where competition for work is
not intense.

When the immigrant is coloured there is a well-popularized label
which may be applied to any form of rejection - race discrimination,

As the vast majoritf of West Indian immigrants to Canada are coloured
there is an ever-present danger of charges of race discrimination being
levelled and the oOntarie Human Rights Commission has dealt with several

such complaints.
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VIhEit,GEDéfalVREQCEiDQ

There is no question that Canada, like other ctountries, has itg
share of racists nor is there any question that some racigl discrimination
is practised. The immigrant is usually most aware of discrimination in
the fields of employment and housing. Unfortunately, it is difficulte
Lo say how prevalent racial discrimination ig in Canada, particularly gas
it is virtually impossible to differentiate between discrimination based
Oon race and differential treatment based on other factors. 7

One of the fev studies in the field was conducted by Dutc@nzo who

found evidence that Canadians sometimes bend over backwards to avoid

couples enter 40 restaurants in Toronto and Vancouver which enforce
dress regulations forbidding the admission of men without ties, A
black and a white couple visited the restaurants on the same night.

In half the cases the black couple entered first and in the other half
the order was reversed. A recerd was kept of how many restaurateurs
refused admission to the tielegs men, and the circumstances.

Dutton found that when the black couple entered the restaurant
firse they were served 75 per cent of the time, compared to a 30 per
cent acceptance rate for the whites who entered first.

'H@wevat; once a tieless man had been éerved most restaurateurs
apparently felt a precedent had been set and admitted the second couple,
Similarly 4if the first couple was turned away the second couple also
was likely to be rejected.

: It isg the preferential treatment given the black couples that
dppears té be most significant, Apparently Canadians are quite sensi-
tive to issues of race and will g% to some lengths to avoid getting
into a position where they may be accused of racial prejudice,

Suih‘studies do not provide much information abéut general

attitudes of Canadians to coleured persons. However a demonstrated

f
awareness of a man's colour, even if it results in preferential

treatment, will cause him to feel isolated and different,

ERIC
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" Employers and Fellow Employees

When he seeks employment the immigrant may find himself up against
serious problems caused by the attitudes of prospective employers and
the attitudes of his fellow workers, Undoubtedly some of the problems
are caused by straight-forward Xenophobia when the imaigrant is coloured
or from an obviously different ethnic group. Such prejudice has been
documented in all countries, including Canada, and it is doubtful 1if
there is any short-range method of eradicating it. It is not alwavs
easy to differentiate blatant prejudice from cultural conflict, however,
and the two phenomena usually reinforce each other.

As far as employers are concerned, West Indians in Britain frequently
have complained that those responsible for hiring are not willing to hire
them in positions where they will meet the public on the grounds that
"the public (r Customers) are not as free from prejudice as I am,"

(This particular expression of prejudi;e may be relatively uncommon
in Canada.)

Another argument used by empiéygrs who bother to justify tlgi;ml
refusal to hire coloured immigrants is that other employees will object.

There is somz basis ‘of fact for this allegation, at least in Britain.
Apart from outright prejudice, which is undoubtedly as rife among employeeg
asyemplayars, the immigrant is often seen as a threat to positions of
strength built up' by trade unions and other worker organizations, Trade
union men in Britain in the 19%0's and 1960's frequently complained that
the West Indian immigrants to that country were a threat to the union
movement . West Indians showed little interest in trade unionism, seldom
Playing an active role and sometimes working as strike-breakers.

Another pitfall for the immigrant seeking work is a reluctance by
employers to recognize his qualifications. Even if hig vocational or
educational qualifications are impecccable he may be told he lacks
"Canadian experience'. TIf he is hired the immigrant usually has to
accept a lower salary, his lack of local experience being cited as
justification. Both employer and employee are aware that the financial
resources of the new arrival are too slim to permit the immigrant to

bargain.
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These problems are not peculiar to the coloured immigrant. However,
if the immigrant is coloured, the label of "racial discrimination” is
readily at hand and quite likely to be invoked. It becomes virtually
impossible to differentiate between real cases of racial discrimination
and the universal practice of taking advantage of the immigrant,

R. B. Davison in his book Commonwealth Immigrants points out that
many West Indians in Britain found themselves trapped in a vicious cir-
cle when they went job hunting.

The attitude of management was: First join the ﬁni@n, then we can
give you a job, while the union insisted the immigrant should first have
a job before joining.4 7

| The native Britons felt most strongly about the impact of West
Indian migrants on health servicés, usage, housing and jubs. It was widely
felt that immigrants were Straining resources in all these areas, !

Whether these accusations were well-founded or not they played a major
Part in inciting the race riots that struck Britain in 1958.4

S0 far Canada has lafgely been spared race riots. However some
of the same éamplaintg about immigrants are being voiced in this
country that were voiced in Britain.

In the past year some Canadian unions on strike against their
employers have complained that immigrant workers have signed on as
scab 1a§cur. : _

There are two obvious reasons for this: First, the immigrant often
finds his best opportunity at a plant or business boycotted by native
employees; second, the tradition of trade union solidarity is much less
well-established in the West Indies than in countries which have a
1on§ér history of indusirialization.4

The issue of worker solidarity, then, like the housing issue,

arises mainly from cultural differences between immigrants and native

‘Canadians. When racial differences also enter the picture the high

visibility of the immigrants makes them easy targets for landlords,

employers and employees practising discrimination.
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THE TMMIGRANT CHILD AND THE SCHOOL

Soon after his arrival in Canada the West Tndian child is enrolled
in a local school.: A new school is a stressful experience even for the
native child, It requires little imagination to see héw stressful an
experience it may be for an immigrant child already battered by culture
shock, uprooted from his familiar environment and friends and, possibly,
living.wich parents who have bacome strangers after years of separation,

It is in this highly emotional and disoriented state that the
child's ability and achievement level will be assessed by Capadian
teachers who, for the most part, are unfamiliar with his culture, his
personal history and the educational system in which he has been trained.

The usual criteria used in deciding what grade an immigrant child
should enter are age, the grade the child was in in his previous school,
and the child's performance on various aptitude, intelligence and academic

tests.

Educational Level

Canadian educators certainly are not oblivious to these difficulties,
However it 1is by no means certain that they fully appreciate the
magnitude of the adjustment problem facing the West Indian child or
any other immigrant child. _

The problem is that the child must ‘be fitted into our educational
system at some level, and some decision must be made at the outset,

The first and most general guide, as we mentioned, is age. The
uﬂsatisfactarf nature of age as a guide to academic achievement is well
recognized, but in the absence of other ;ritetia it must play an important
part in deciding which grade the immigrant child should enter,

Using age as a criterion does have the advantage of placing the child
with native Canadians approximately at his own level of maturity, Hope-~
fully this will Bncourage interaction and socialization af.the immigrant
child in Canadian ways. It also prevents the erosion of self-confidence
that can occur if the West Indian child is placed in a class with much
younger children and is less intimidating than placing the immigrant

child among older Canadian schoolmates.
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A simple correlation of equivalent grades between West Indian and
Canadian schools cannot be achieved for manv reasons.  The major problem
'is that subject matter and level of complexity mayv differ from one West
Indian country to the next, and even within a single country there may
be a considerable disparity between the subjects taught at the same grade
level in rural and urban, private and public schools, although nominally
they all have the same syllabus.

A partial solution would be access to West Indian syllabuses and
course descriptions in those countries from wich most immigrants come -
Trinidad-Tobago, Jamaica,* Barbados and Guyana. Used with discretion
such syllabuses could be a major aid.

A general knowledge of the organization of West Indian schools may
also help.

In this respect the Jamaican school system is typical of the West
Indies. The child attends a primarf school until he is about 12. oOn
the basis of an ”elevén plus" type of examination, students can either
g0 to ‘a high school, which has a relatively strong academic program, or
(if their exam mark is lower) to a junior secondary, a comprehensive
school which ig designed for academically weaker students. However,
if his parents can afford a private high school arstudent can b?pass;
the eleven plus hurdle,

A high school student who has passed the '0' level examination in
a subject is at a Grade 12 level or higher. 'A' level courses are
usually considered the equivalent of Grade 13 but are reaiiv as diffi-
cult as first year university. As high school qua;ificaEiDﬁS; for
other than university attendance which requires three 'A' level passes,

two to four '0' level passes are adequate.

Many West Indiag parents and educators feel Q;éé£evaluatian of
-achievement is more common than the oppositewhen an immigrant child
enters the Canadian school system. They suggest that instead of
placing the child in a lower grade initially if might be better to
place him in a higher grade tﬁan he was in in the Vost Indies to see

how well he performs.

* But Jamaican school syllabuses are currently in process of revision,
and consequently unavailable; inquiries to other territories are
pending. ' |
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This suggestion would probatly help to alleviate family tensions
and may instil self-confidence in the child, but the pitfalls are obvious
and 1ts practicality needs to be assessed in individual, concrete situa-

tions.

Academi;,Eva;pggiqn

As age and Equivalent;gfade methods of assessing the immigrant child's
entry point into the Canadian schocl system appear to have serious draw-
backs, there seems no alternative but to rely on tests of academic pro-
ficiency and psychological aptitude and intelligence tests. If such tests
are cautiously interpreted and if a long-term program of reassessnent is
established with periodic retesting this is probably the most practical
method of deciding on the entry point.

However, it cannot be stressed too strongly that the key words‘are

cautious interpretation of results, for several factors can confound

testing procedures.

The first, and pcsgibiy most important one is the emotional state
of the child. It has been pointed out that the immigrant child enter-
ing the Canadian school system is likely to be in a highly-disturbed
emotional state. At the best this will amount to little more than extreme
niervousness, but quite serious emotional disturbances are also to be
expected.

The effect of such disturbances on test results is illustrated by

a study carried out in England by Graham and Meadows in l967,27 who

[

found West Indian children who had been separated from thelr parents when
the pareﬁts emigrated showed strong symptoms of emotional upset ‘and
disorientation. (Similarly, it was found that the I. Q. of West Indian
children in Britain was related to age at arrival in Englaﬂdiga)

The children in Graham and Meadows' study had difficulty in reading
and made exceptionally low scores on intelligence tests. The evidenre
indicated that their learning difficulties and their poor test results
stemmed from their emotional difficulties. As it is common practice
for children to belsent for only after West Indian parents have estab-
lished themselves in the host country this problem i1s likely to-be encoun-—
tered frequently.

Other experimenters have found that West Indian children's perfor=

[ERJ!:‘ mance on I;Qi_tests is negatively affected by a white administratar.gg
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It may be argued that tests of academic proficiency, even if their
outcome is coloured by the child's emotional problems, do indicate how well
the child will cope in class and it is a disservice to the child, the
teacher aéd his classmates to put him in a class working at a much higher
level than he can handle.

There is a good deal of merit in this argument. The drawhback, however,
is that demoting a child in terms of grade-equivalence may erode his self—
confidence still futher and increase his emotional problems. 4

Further, such demotion may lead to major problems at home 1if the
parents fail to understand the reasons.

The problem is exacerbated because West Indians tend to consider that

Br: "ish education is the finest in the world and that their system, because

it is modelled on the British one, sharss its merits. The new arrival tends

. to think of Canadian education as inferior and therefore finds it inexplicable

that his child should be put back.

These feélings are nét‘necessarily expressed. There is a long-
established tradition in the West Indies that one does not argue with
persons in positions of authority (who are very often white), Further,
white teachers are a rarity in the islands, and the novelty of dealing
with a white teacher 1nh1u1ts the parent. x

Often the only salutlan is to put the child in a lower grade than the
one he was in in the West Indies. If this is done, however, every effort
must be made to explain to the parents why the step has been taken, and the
child should be periodically reassessed to see if he can be promoted to his
original level.

In many cases switching the child among grades is made difficult by the
structure of the school system. Ungraded schools cbviogsly.hava a tremendous
advantage in this respect over the traditional lock-step system.

The emotional problems that cause a child to perform poorly in tests of
his academic proficiency also handicap him in intelligence and aptitude tests,
An equally important factor is the cultural barrier. An example may illustrate

this.

Cultural Bias in Te sts s

Which word is most out of place here? M

(a) splib (h) blood (c) grey (d) spook .(e) black.

L]

-}

L]
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Could you answer that question? Probably not unless you ﬁappened to
grow up in a Black ghetto in the United States. |
On the other hand, if you were asked which word is out of place in
the following list: | |
(a) piano (b) violin (ec) flute (d) tape-recorder
you would have little trouble,. E
The first question comes from an intelligence test designed by Black
saciclcgist Adrian Dove. It underlines the point that a Black child may
do extremely badly on an intelligence test simply bécéuse he 1s unfamiliar
with the c@ntéﬂt-ig The second question is typical of intelligence tests
designéd by middle-class psychologists for middle-class childréﬁi
Within their limitations both sets of questions are adequate instruments
for comparing intelligence among children of the same background. The
difficulty faced by a minority group or by an immigrant child from an alien
culture, is that they cannot fairly be judged by tests designed for the
majority group or hast'cultufe..In Ehe past, however, such tests have been
applied freely and often far-reaching decisions about the child's
potential have been made on such bases.
CIe has been verified repeatedly that even the most cleverly-
devised “culture-free" intelligence tests are, in fact, dependent
on culture. It is extremely difficult to compose a test that doeg
not involve the concepts typical of a culture, ways of thought apd
"mézhgds of manipulating ideas, The naive administrations of tests
éf children from other cultures will therefore inévitably show them
in an unfavourable light. It is interastingé however, that when the
experimenters controlled for prolonged parental ahsence, crowded
conditions at home, time of arrival in England, age, sex, and father's
occupational class, as well as race of tester, that West Indian
children in England surpassed English children (though not by a
statistically significant margin) on an individually administered
verbal test of intelligence (the Stanford-Binet Form 1-M), 30




However, since all of the West Indian éhildren tested had come to
England before their fifth birthday, it is debatable how ''West
Indian" as opposed to "British" their cultural background was, At
the least it was very mixed.

The. final confounding factor that should make the Canadian

educator wary of test results is the.often unappreciated communi-

cations barrier existing between immigrant child and teacher ov
tester. The language issue is so important it deserves a section

to itself.

Footnote: A comprehensive survey of the literature concerning
"eulture=free" intelligence tests and methods of
teaching standard English to dialect=gpeakers is

provided by Norman R. McLécﬂ,lg

-~
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vI
LANGUAGE AND WEST INDIAN TMMIGRANTS TO CANADA

"West Indian children are suffering from difficulties of hearing,
in the sense that their frameworks of reference for the accents which
reach their ears is one of perception according to Creole and not accord-

ing to English. They are suffering from difficulties of understanding,

because even if they hear the words correctly those words and the gram-
matical construction in which they are used has slightly or even grossly
different meanings for them. They are suffering from difficulties of

eXpression, since teachers do not easily understand their mode of speech

~in which the children are uninhibited, that is the Creole dialect, and,
if they are attempting to use the teacher's dialect, there is a certain
degree of inhibition which would tend to make thém dry up and keep silent,
They suffer these disabilities within a ﬁsycholcgical situation which
makes it impartaﬁt for them to insist that they already speak good
English." (R. B, LéPage).z4

Of all the incorrect assumptions we are likely to make about West
Indian children the most damaging one is, perhaps, underestimating the
language barrier. It is especially easy to do this because the official
language of the West Indies is English, because West Indian children
usually understand more standard English than they speak, and because
West Indians often cannot admit to being deficient in standard
English for fear of losing status.

Dialect and Standard English

It is not clear whether the dialect-speaking West Indian is
assisted by the similafity of his patois to standard English.
Certainly he finds it far easier to understand standard English
than, say, a French-speaking child, but here similarities between
dialect and standard Eﬁglish may also make for a negative transfer
of learning, seriov=ly handicapping him in his attempts to speak
standard English. Very often the West Tndian does not know when

he is not speaking standard English,.
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~with a standard English-speaking

Whether command of a dialect of English is or is nqﬁ an advantage

in learning standard English, the dialect speaker from the West Indies

definitely is handicapped in two distinct ways when he tries to cope

[
o

ocilety,

The first hurdle he must surmount is the social stigma attached
to speaking "incorrect" English. A generalizing effect operates against
those who use unusual grammatical forms or novel words. He is likely to
be seen as uneducared and lacking in ability in many areas apart from
language skills.

The second problem is less obvious. Insofar as languages are
functional in the societies in which they develop they are well-suited
to expressing the concepts of those societies. However, they may be
grossly inzdequate as.instrumEﬁts with which to perceive dissimilar
socleties. ~There appears to be an important link between language,
perfarmancerin non-verbal areas, thinking and conceptualizing,

The precise nature of the links is a fruitful source of disa-
greement among linguists and psychologists, However, all agree that
language, chaﬁght and performance are closely related. Language is
not only the method by which ideas dre expressed and communicated, it
also is the tool by which concepts ‘are grasped and manipulated. A
deficiency in language, then, 1s much more serious than just a defi-
clency in communication. —

McLeadlS cites a study of the dialect spoken by the hard-core poor

in the United States. Not only were the vocabulary and syntax distinet
from that used by the middle class, but the very méde of perception -
appeared different, ﬁzLeaﬁ'postulates the altered perception and language
were'a means of adjusting to the reality of poverty.

For example, the dialect of the hard-core poor contained lirtle
reference to time, which was perceived moment by moment and incident by
incident and not "as a éeries of events which lead to one another and on
to the future." This way of looking at time may be a useful taeol in
surviving in a world where long-term plans are impracticable and where
to live day-by-day is the norm. ' .

A study conducted in London in 1968 found that Weét Indian children
were less successful than immigrant children from nanﬁEnglishsspeaking
countries, despite the advantage one would expect their command of a

dialect of English to give them.
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McLeod says the implication "is that a child whose language and culture
if his 1anguagé is actually a dialect of English - ig at a far greater
disadvantage in the Canadian school system than the child whose parents
are skilled, middle~class imﬁigfaﬁts raised in a large city@”lz
7 Linguists studying non-formal languages, such as the dialects of the
West Indias,have noted dialect speakers characteristically:

Use short sentences which frequently are not finished;
‘Use sentences of poor syntactical form;

Use conjunctions simply and repetitively and make limited use
of subordinate clauses;

Are unable to hold a formal subject through a speech sequence,
which makes for a dislocated information content; :
Make a rigid and limited use of adjectives and adverbs:

Mal.e infrequent use of personal pronouns as subjects of
conditional clauses Or sentences; ‘

Confound a reason and a conclusion; .

Indulge in sympathetic circularity, which involves frequently
referring back to an earlier Speech squence through such
phrases as "you see" and "wouldn't it",”

The Creole languageés express the possessive relationship, the number
distinction in nouns and verbs, the past tense 1in verbs, and the cases of
pronouns by different means than the Indo-European languages, in which
such relationships are indicated by suffixes of some kind. Grammatical
relations in the Creoles are largely expressed by juxtaposition of words,
by the aid of epecial functien words, or by the stress and pitch patterns,
The words themselves are for the most part invariable.

If a speaker of standard Engliéh were guilty of these speech habits
he would be considered to be using "incorrect" English,

! This is the most dangeréus pitfall that awaits teachers: aésuming
that the dialect-speaking child is speaking incorrect English, and
conceiving of their task as "correcting his mistakes." The West
Indian child speaking Creole is, of course, no more speaking incorrect
English than the Spanish-speaking *hild conversing in Spanish,

. Teachers who miss this point are beginning with several strikes
against them. They risk poisoning their relationship with the child
and undermining his self-esteem by constant "corrections"; and they
are likely to overlook the systematic nature of the differences between
the child's dialect and standard English which are the key to con-

structing a teaching program.
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One way of establishing early rapport with dialezt;speaking
children may be for teachers to begin with a discussion of the
function of language as a means of communicating the ideas important
to a society. Where there are different regions within a nation

which have different patterng of life, dialects develop. It is

the accepted or standard language of a country; and over time
different regional speeches may predominate. TIn Canada standard
English is the predominant language, and Successful communication
requires that standard English be mastered,

The next step should involve setting up an individual learning

Program for the child, Here g tontrastive analysis targeting ﬁajcr

Such as the verb "to be" is a valuable aid. If the teacher is already
familiar with the child's dialect or can seek help from a West Tndian
linguist this task will be tremendously simplified, Failing this, the
alternative is to make an initial study of the child's language pat-
terns, separating systematic discrepancies from standard English from
isolated instances. It will be easier for the child to learn standard
English if both he and his teacher are conscious of explicit differences
between his dialect and the standard tongue, '

A great deal of pPractice {ig nécessary befare the new patterns
of speech become as automatic foIEhE West Indian.child as the patterns
of his dialect. Questibneéndsanswer sessions, with the teacher shaping
the questions to evoke the targeted patterns repeatedly, are a useful
drill,

Teachers who become familiay with West Indian dialects will find
seéeral usages that 3imply cannot be translated into standard English,
Similarly there will pe constructions in standard English that do not
exist in some dialects. Because of the variety of West Indian dialects,
these cannot be pinpointed in advance; but 1f the child appears to be
having special difficulty with some constructions, especially forms of
the verb "to be", this type of non-parallelism may be the cause.

Many of the points raised here are strikingly reminiscent of the

problems and methods found in teaching second languages. .
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This raises a question. Should dialect be considered a second
language or should it be considered non-standard English? And, when
we teach the immigrant child standard Eﬁglish; should we use the methods
we employ when teaching a second language or should we use the methods
wé use to instruct English-speaking children?

- Dennis Cralg, a lecturer at the University of the West Indies in
Jamaica who partlilpatéd in several experiments, believes neither approach
is entirely appraprigte.z The dialect-speaking child has too much voca-
bulary in common with standard English to be taught the standard version
of the tongue as a second language. On the other hand his patterns of
speech are too foreign to use the orthodox methods employed in teaching
English-speaking children.

Craig reports that students at the English GCE level have a failure
rate of between 70 and 80 per cent in Jamaica and, when we consider that
admission to higher education is only pcssible for the most gifted chil-
dren and those from.the highest socio-economic strata, it becomes obvious
that standard English is acquired by a child only with difficulty. The
dialect-child can understand far more Standard English than he can re-
produce. This difference in the levels of understanding and reproduc-
tion can confuse both the child and the teacher. Both parties may. jump

to wrong conclusions about the child's proficiency in the language.

The system developed by Cralg and his associates takes this into
consideration. The teacher uses standard English at all times to dialect-
speaking pupils, except when an excursion into the vernacular is necessary
to make a point. 1In this way the child 1s consistently exposed to a model
of the language being taught. _

At the same time teachers must be extremely careful not to derogate
tue dialect and/or discaurage;zhildran from askiﬁg questions in the
vernacular or using it in peer-interaction.

That the University of the West Indies saw fit to spend so much time
on the problem, shows that it is not only the immigrant child from the
West Indies who is handicapped by his lack of fluency in standard English.

The emigrants are, in facc, but a small proportion of all'tha children

Ji]

ffected.
The methods developed by Craig and his associates are of limited use
in Canada. For one thing there are few Canadian teachers who speak a

West Indian diélact.



On Ehg;ather hand, the West Indian work underlines the fact that the
dialectéspgaking child does not fall into either of the vecognized categories
i Englis:sspeaker or non-English speaker. - An individual approach is
necessary that takes full advantage of the child'g ability to understand
standard English and does not underestimate the handicap of negative

transfer,

Craig's basic methodology also may uséfully Ee aﬁﬁlied. It is
essential first to analyse the child's speech ﬂatterns'individually,
and pinpoint the areas which need the most attention. Tape recordings
are useful here. E

Séccnd, it is better to encourage the child to express himself
freely, even if incorreetly, than to limit expression to a trickle of
"correct" English. Language can best be shaped once the child ig
producing language prolifically.

Probably this is especially important in the Canadian context.

The emigrant West Indian child's peer contactsg will be almost exclusively
in standard English, unlike the peer contacts of the stay-at-home. Many
basic standard Englisﬂ patterns can be learned from peers if the dialect-
speaking child is confident enough to interact.

A corollary to this point is that the 1anguagerlessaﬂs should be of
intrinsic interest to the child. The aim is to instil enough interest
and confidence in the child to encourage him to communicate. The com=
munication can then be shaped and guided to engure maximum practice {n
those areas of standard English most necessary.

Perhaps the formal eclassroom training should be seen ag an enrichment
prbgram designed tu introduce concepts, vocabulary and scphisticated
patterns of speech that the child ig unlikely to acquire from his peers,

While a formal analysis of the dialect speaker's deficiencies and
a concentration on those areas which differ most from standard English
is essential, we suggest the most important remedial training will
involve building up the child's confidence and encouraging him o eXpress
himself. Because total fluency in a language, as distinct from tech-
nical or academic proficiency, is best acquired in informal situations,
vemedial programs should not remove the immigrant child from contaet

with his Canadian peers.




Crash programs in Canadian culture ang language, especially
those which involve spending many hours in classes separate from the
natives, are better sulted to the adult or the mature ehild who is
coping successfully with the cultural shock of his alien environ-
ment. It is doubtful that they‘ara suited to the needs of the
younger immigrant child.

The'dialectasgeaking child learning Standard English faces
another problem that the Ffancaphile learning English, for example,
does not face. Because of the Prevalent attitude that dialects
are incorrect or inferior forms of English, the dialectsspeaking
parent may be ambivalent abecut his child's accomplishments.

On the one hand the Parent may be pleased to see that the

child is mastering standard English, but at the same time he may
feel threatened, As the child gains proficiency and learns to
speak "correctly" it undérlines the parent's felt inadequacies.
The parent may become resentful and insecure agnd perhaps uncon-
sciously, discourage the éhild from learning and using standard
English. The appraptﬁate mode of speech at home is dialect, and
standard English will not be uged there.

This is another reason that teachers should never insinuate
to the dialectispéaking child that his- home language is "incorgéet"!
While the point may seem obvious, it is extremely difficult to
avoid such insinuations unless the teacher hag é genuine respect
for the child's home language as a medium of communication uﬁiqﬁely
suited to the culture of his native country, v

A teacher who appreciates Creole as g language in its own right
also is less likely to discourage the use of dialect by the .child.
As we suggested earlier, discouraging the use of dialect before
the ¢hild has learned to communicate effectively in standard
English inhibits the child from expressing himself at all, and
limits his opportunities to learn Standard Engligh through soecial

interaction with hig peers,

43.
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Taschéfa of immigrant children who find they are making little
progress should consider inviting the child to write essays or poems
in dialect.” Once the habit of self expression has been instilled and
the child feels he has something worth saying, he is more likely to
make progress in acquiring standard English. (Many West Indian chil-
dren, though, may write standard English although they speak Creole.)

Richard Light suggesﬁs that teachers who work with dialect-
speaking children should have at the minimum:

A background in linguistics;
An appreciation of how language is learned;
‘all normal children regardless of cultufaiiﬁazkgrcund,

have a command of at least one language; and

An understanding that by the time they enter school

An avareness that 2 new mode of speech should be taught
as a supplementary mode rather than a replacive one.
Ultimately the child will decide which mode to use on
what ocecasion,

Misunderstandings —— R

Findlly, it should be noted that the similarity between standard
English and West Indian dialects can lead to misunderstaﬁdings between
the Canadian teacher and the West Indian child.

As we pointed out in an earlier section the Canadian teacher
dealing with a West Indian child must be especlally careful of faulty
communication caused by different meanings conveyed by common words in

- West Indian dialects and in standard English. On the one hand such
semantic misunderstandings can cause the teacher to conclude, wrongly,
that the child is uncooperative or "slow'"; on the other hand, the child
may decide, equally wrcngly,rthat the teacher is unreasonable, incon-
SiSﬁepE or antagonistic. h

"Don't be an idiot" may be only a mild reprimand to a Canadian
child.. A West Indian child could construe it as a grave insult.

§imilarly, the word "indifferent' has a very mild perjorative
meaning in standard English. However, to a Barbadian it means worthless
and gc@dsfgfanathiﬂg! A Canadian teacher telling a West Indian parent
his child appears to be "indifferent" in class may be surprised at the

reaction.
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Another source of confusion is.the pfé%éiénce of inversions in
West Indian speech, such as writing~hand for hand-writing and new-brand
for brand-new. Confronted with inversions of this kind the Canadian
teacher may assume the child 1s perceptually handicaobped.

Unfortunately it is not possible to compile a list of loaded words

the Canadian teacher should not use, nor is it possible to compile a
list of q@rds likely to be misunderstood. They are too numerous, and
for the most part not documented. :

It behoves the teacher to tread carefully and not to assume that
his instructions are clear to the child or that his interpretations of
the child's remarks are correct. Further, teachers should be alert
for unexpected or exaggerated reactions on the part of the child to

their apparently innocuous remarks and not draw hasty conclusions when

a child appears to disregard an instruction.



46,

VIT
THE ISSUE OF INTEGRATION

Much of this paper has been devoted to dealing with the cultural
background of the West Indian child and to pointing out that actiong
which are aberrant in our culture are functional and normal in the
home culture of the child.

In discussing the education of immigrant children it is especially
easy to sllp into the hazbit of thinking in terms of problems and soluy-
tions. From this point of view the fact that the West Indian child
returns daily to a dialect-speaking home environment is a nuisance.

The attitudes and habits of thought of the child's native culture are
a hindrance and should be expunged.

This approach is manifestly unjust to the child. The child's early

experiences are enriching and, if they are not suppressed, can only

result in the development of a better-rounded individua;_ To attempt
to suppress them ma§ cause an.idgntity—crisis for the child and create
antagonism between parents and their children.

This is not to say that some actions and attitudes are not more
easily acceptéd-by Canadians than others, and insofar as the child
can understand and meet the demands that will be made on him by
Canadians, he will be able to cope with Canadian culture.

Cultural and sociai integration of the immigrant child should be
seen in this light: It is an attempt to provide the child with an
understanding of Canadian culture and the demands it makes, and a
suitable repertoire of responses. Becoming Canadian need not and
should, not involve the denigration or eradication of cultural elements

learned by the child in his homeland.

The Child

Bearing this in mind we may proceed to a discussion of some specific
problems of adjustment noticed by teachers dealing with West Indian
immigrant children.

Two widely disparate forms of behaviour have been reported: On
the one hand some West Indian ‘children are extremely quiet and withdrawn,
and teachers find it difficult to persuade. them to participate in classg
discussions and activities: on the other hand, some children are exces-

sively boisterous and disruptive in class,



The passive and withdrawn child may be reacting to culture shock,
nervousness and awe of his new surroundings. He needs time tao make an
adjustment and the pf@éess of bringing him out of his shell can only be
encouraged, not forced.

Although his passivity may interfere with learning, the problem is
pfimafily one of socialization, and academic progress cannot be expected
until the child begins to feelsecure and accepted in his new surroundings,
This acceptance can come in many ways. For many children success in

Sports serves as a true catalyst. Because il is essential that the

immigrant child should learn to feel at home in a Canadian invironment

it is probably unwise to separate West Indian children entirely from

their Canadian peers by putting them into special reception classes with

other immigrant children, though devoting part of the day to special
classes should do no harm.

West Indian children may also be given a sense Df-Sélf importance
by devoting a lesson to the West Indies. Teachers who have tried this
report the children respond well to their new-found stature as class
exXpert, E

Other methods of making West Indian children feel more at home
in the Canadian school, which have been suggested by West Indians are:

Having West Indian history and geography books in the class-
room, as well as black history texts;

Stressing the Commonwealth connection which links Canada and
the West Indies:

Using an older, better acculturated immigrant child as a big
brother or sister. :

It should also be remembered rhat passivity is fostered by the
West Indian school, which places a ﬁeavy stress on discipline. 1In
West Indian schools rules are numerous and strictly enforced. Girls,
for example, are expected to be "ladylike" and refrain from laughing
or giggling. Canadian girls appear brash to West Indian parents and
their children.

A child vhohas had passivity drummed into him will inevitably take
time to learn to participate in class. [t may be particularly difficult
for him to take paft in class discussions, though he will likely feel
freer to express himself in writing,

At the other end of the scale 1s the hoisterous child. Much

disruptive behaviour may be traced to a reactlon against the diselpline
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practised in the West Tndies. A rhild accustomed to a highlvy authoritarian

school system may interpret the Ffreer atmosphere in Canadian schools as

laxness and respond by seeing how far he can go, Hopefully the testing

period will be outgrown. ' R ®
One junior kindergarten teacher noted both extremes of behavicur

she observed that West .Indian children at that level appeared to Tack

Eross motor co-ordination and be less mature than Canadian children of

the same age.

The more passive children needed to be!rEﬁeatgdly reassured that the

" toys provided were there to be played with, Undoubtedly much of the lack

¥ €%

of co~ordination observed stemmed from lack of previous experience im
manipulating the equipment. : ' : , &
Other West Indian children appeared to have an excess of pent- -up

energy. A very simple explanation is that most of them were llvlng in

- apartments where they were unable to indulge in the physical activitias

they wer2 accustomed to in the West Indies. 1In many cases, being allowed
to play on a jungle gym for ten minutes worked wonders. *
' Apart from so-called behavioural problems, there are certain academic
areas that appear to present speclal problems to West TIndian ehildren.
The major preislems which can be traced to language already have been

discussed. West Indian children frequenzly turn up in remedial reading
classes, '
New maths also presents a problem to immigrant children brought up

on a traditional mathematical diet which EmphaSiELS.EDmpuEatiDnal Skillé,

L -
mental arithmetic and rote learning. ?

Sophisticated audio-visual aids or even simple overhead projectors®
may initially distract West Indian children. With younger children it may
be necessary to point out that a map projected on a screen is no diffeggﬁt ¢
from the familiar maps in books, 7
These difficulties stem from the 133& of equipment in most West Indian
schools. Similarly West Indian children who are unfamiliar with extensive
libraries are unlikely to have developed the skills to do resgearch on their o

3

OwWTrl,
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The Pa arents

Because of the special problems immigrant children may have it is
especially important that teachers and parents get together.

Tt is a particularly frustrating to the teacher, therefore, when

‘U’.’I

the parent is difficult to contact or makes no contributions when a
meeting is eventually arranged.

- A frequent comment made by Canadian teachers who have dealt with
West Indian immigrant children is that the parents appear content to
leave the education Gf their children entirely to the schools. Thev
seem to show little interest or involvement, |

There are several factors at work here. The most obvious, perhaps,
is that immigrants, more than natives, are likely to need two breadwinners
to make ends meet, with, possibly, a little moonlighting on the side.
Immigrants characteristically hold jobs that pay less, and are less
desirable in terms of hours, geographical location and conditions of
work. In addition the immigrant not only is trying to establish an
economic base from scratch but frequently is remitting money home to
relatives in the West Indies. Demands on his time are heavy.

It must also be remembered that most West Indians attended formal
and authoritarian schools themselves, where parental involvement was
not sought or encouraged. After a childhood spent in such an authoritar-
ian school system, the parent feels inadequate to confront his child's
teachers.

In the West Indies parental involvement is usually expressed in
raising money to buy equipment for the schools. A West Indian parent
viewing the lavish equipment of a Canadian school may well conclude
he has no role to play. ' !

Despite the difficulties it is extremely important that every
effort be made to establisgh a line of Eammunlcatlcn between Ehe teacher
and the parent.

As we pointed out in an earlier section, the abundance of equipment
may lead a West Irndian parent to expect rapid, almost automatic progress

by the child.
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The easiest way of getting the parent to understand that unfamlllar
equipment may be more help than hindrance is to > bring the parent to the
school while classes are in progress., If it can be arranged, several
teachers have reported, this exposure produces far better results than
a simple interview. . A

There are certain times when it is obviously especially important
that the parent should be thoroughly familiar with his child's educational
needs and problems. One of these is when the child's initial entry point
into the system is decided upon. If it is recommended that a West Indian
child attend a vocational school, great care must be taken to explain to
the parents that skilled trades are not held in contempt in Canada,
Vocational training, and even such prof3551cns as nursing, are looked
down upon by‘many West Indians who consider them a very poor second to
white-collar professions. -

There is a crying need for Qultural brokers to act as go-betweens,
liaising between the West Indian parent and the white school system,

The ideal go-between is a West Indian teacher but, dnf@rtunately, there
are few of these iﬁ local schools. Blsgk staff members of American or

Lanadian descent often are more successful thanwhites in explaining the
local school system and West Tndian parents feel freer to question them,
West Indian children, too, often show a marked preference for confiding

in black staff members.

ngcefing‘lntggratiqn

We have suggested that until the cultural and social intEgratian of
the child has reached an advanced stage academic proficiency cannot be
eéxpected. The difficulty lies in finding means to accelerate the
eﬁculturlzatlon and socialization process.

A method that has met with some success uses West Indian volunteers,
who are themselves senior high-school students or recent graduates to
work with recently-arrived immigrant .children in a big brother ar big
sister relationship. West Indian students in post- secondary pragrams at
universities, community colleges and professional schools may be another
source of volunteers.

Summer projects, possibly sponsored by Opportunity For Youth grants,

may be the simplest method of initiating such programs and have the added

advantage that immigrants traditionally arrive in Canada during the summer.

S



Assimilation of the immigrant child could begin before the child entered
the Canadian school sytem,

A program of this kind, using volunteers with Canadian backgrounds,
mostly from the West Indian community, was undertaken in Toronto in the
summer of 1972, It involved 75 youngsters and was financed by a federal
government OFY grant. The classes were designed to bridge the gap between
West Indian and Canadian education.

Gcﬁzénttation was on reading, modern mathematics and science subjects,
which the co-ordinators of the program felt were the most difficult areas
for West Indian children. iﬁ:additian the children were taught about the
achievement of prominent blacks to encourage pride in their background,

Another program called Black Education Project has been operating
in the city siéce 1969 using volunteer teachers and workers. Unlike
the previ@usly—ménticnéd Headstart program the BEP is financed by money
donated by the black community, -

A ‘Another Toronto program to speed up the integration of immigrants

is Main Street school, established in 1965. Although the prime object

: of the school is to speed up the acquisition of English by immigrant
children in the 12 to 18 year age group, the theory behind the scheme
is that the problems of immigrants are cultural as much as 1inguistici
Basically Main Street provides second-language education in English,
but it strives to couple this with‘c@mpleteimmarsian in Canadian things.
If the student becomes committed to Canadian society, so the theory goes,
8 need to communicate is generated and learning English becomes an easier
process,

~Although Main Street claims some Successes, it is probable the

cultural immersion concept is better suited to and nore necessary for
older students than younger children, who have not been s0 thoroughly
Steeped in their home culture.
- Another drawback is that Main Street ig expensive. It costs roughly
four times as much to put a child through the school's program of cultural
immerSién as it would to have the child attend special classes for part

of the day at a regular school,
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Finally, it should be noted that the most effective way of
integrating the child is to encourage the integration of the parent.
This has thefimpaftang advantage of avoiding the family tensions that
can be generated when children embrace a ney culture and parents cling
to their former one.

Unfortunately, facilities which cguid aid in integrating West
Indian adults in Toronto seem to be seriously limited. They break
down into three areas: Ethnic social clubs, churches and extension
courses of an educational or cultural-immerson nature, The value
of black social clubs in assisting in the integration of West Indians
and other coloured immigrants is dubious. West Indians who were
inteirviewed on the subject had mixed reactions. While a few felt
such clubs help to bridge the cultural gap, the majority feared
segregated clubs increase feelings of separateness and inferiority,

The major problem is éncouraging West Indian children and
adults to participate fully in Canadian life is to overcome their
fgelings-éf isolation and their fear of being rebuffed.
Canadianization programs have been suggested and some have
been established. However, these too are potential sources of
conflict. At the very least, if such a program-is sget up in a
school, every effort must be made to involve West Indiang in its
organization.

Churches, too, do not appear very effective in helping West
Indians to bridge the gap Letween their native and adopted cultures,
which is rather surprising when we consider the religious orientation
of many West Indians. The main reason for the failure of the churches
appears to he differengé,in the style of services in Canada and the
West Indies. Canadian services seem c@ldland formal and often make
West Indians so uncomfortable tﬁey abandon the church entirely or
change deﬁcminaticns.

gIn the latter case the denominations chosen are usually smaller
revivalist-type sects which do not represent the T ..nstream of
Canadian life and are, therefore, not particularly good media of

socialization,
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Surveys in Britain have shown that, after church-going, educational

and training classes are the most popular organized activities among
West Indian migrants and form a significant part of their social inter-
action with the natives. ’ ’

Such classes serve a dual purpose: Thev are a meang of attaining
betier jabg through upgrading the immigrant's qualifications and they
boost the individual's sense of self-worth. Many migrants do not have
an opportunity to acquire higher academic and technical qualifications
in the West Indies.

The British surveys showed one West Indian in ten was taking an
extra-mural course, usually one with a straﬁg vocational bias. The
womeén most frequently reported attending typing, sewing and knitting
classes, while the men were interested in engineering, carpentry and
other vocational-skill courses. Few "cultural courses were being
taken. Extension courses as a means of introducing the migrant to
the customs of his host country apparently have their limitatiansi
The British surveys cast doubts onthe efficacy of "citizenship”
courses, designed to introduce tha‘immigtant to the culture of the
host country, as a force for social and cultural integration. It
appears likelv that the most effective integrating means of the
West Indian migrant may be through courses which offer a vocational-
skill inducement - unless the generally higher level of training of
West Indian migrants to Canada makes such skills courses less neces-

sary and useful to them.
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APPENDIX B
' NUMBER OF WEST INDIAN IMMIGRANTS IN CANADA

By mid-1966, ZSQOﬁO West Indians had migrated to Canada. Though
there is no systemétic record of where they went, approximately half
are believed to have settled in Ontario, most in Tc:fc::xrn":czn-'26

In 1967, '68 and '69 the numbers of immigrants was 8,403, 7,563
and 13;093,26 respectively.

Thus, rather more immigrants arrived after 1966 than before,
Extrapolating, it seems likely there are about 70,000 West Indian
immigrants in Canada, at a conservative estimate, most having arrived
within the past six years. Of these, between 50 and 60 per cent

, . P 26
indicated on entry they wished to settle in Toronto.

57.
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APPENDIX D
A_BRIFF HISTORTCAL OVERVIEW OF THE WEST INDIES

To the Canadian vacationing in the tropics, the West Indies ére
balmy, easy-going lands. Their inhabitants are apparently free of the
stresses of North American society, even indolent - which indolence,
travel - writers will add, is certainly not a reflection on the people,
but a sensible adaptation to the enervating effects of a tropiecal
¢limate. )

This is the stuff of which myths are made. Whatever the
‘rationalization, many of us stereotype the people of the tropics as
leisurely, easy-going and genercus, and living in a bountiful land

where the necessities of life are easily acquired.

The reality is often quité different, Typically Ehe trcpicalr
countries have small per capita incomes laboriously earned by manual
labour in primary industry or égrigulture; The majority of the people
have no choice but to work at tasks which are physically taxing and
repetitive, Frequently tropical cguﬁtriés have only one major product
and their economies are at the mercy of the vagaries of the world
market. Even when prices are high the rewards trickle back to the
labourer by such circuitous routes that he seldom benefits, When the
nmarket slumps subsistence-fafming is the only recourse,

What appears to be indolence or a sensible adaptation to the
climate to the outsider, may be the effects of malnutrition, a
different work cycle, a seasonal cycle of production or simply the
appreciation that extra work will produce a negligible return.

In this respect the West Indian lands are not much different from

other tropical countries. The primary products may .vary, but most West

59.

Indian countries rely on one or two products for their economic stability,

~Secondary industry is a recent innovation and quite limited. Population

-on most West Indian islands is extremely dense and competition for.

jobs intense. Most West Indians are doomed to a lifetime of manual labour

or, at the best, low-paying white-collar work.
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Furthermore; as a Jamaican reader pointed out, the reality of
life in the West Indies is often urban, industrial, and stressful.
One-quarter of Jamaicans live in Kingston, for example, where,
according to one commentator ''the tempo of life has long ceased to
be leisurely and easy-going, where... [ﬁeapléj once accepted their
poverty LEUEJ .. .NOW scrape aggressively for a llvlng.

So far we have spoken of the West Indies as if they are a

homogenous group of countries. Although they share many qualitiess,
each of the islands and mainland territories that make up the West
Indieg-has its distinctive character. Even among the islands that

sweep southwards from the southern United States to the northern
mainland countries of British Honduras and Guyana, afe further

affected by their positions on the body of continental America. 1In
addition to the physical differences the countries of the West Indies
have individual histories, natural resources and cultures that make

them unique entities and justify their political autonomy,

The people of the West Indies are as diverse as their countries.
The stock combines African, East Indian, European and aboriginal
Indién and Chinese and Syrian ancestry, wiﬁh the first three predomin-
ating. All combinations of these strains may be found. Spain, Holland,
England and France all colonized areas of the West Indies, imposing
their cultures, their 1anguages and their religions.

The Africans were imported as slave labour for the plantation
owners when the islands first were de eveloped. After emancipation the
East Indians were brought in as inden turéd labourers. It is fair to
say the racial, national, 11ngulstlc and religious complexity of the
West Indies is unique in the world. '

The West Indian countries which have contributed the most
immigrants to Canada are Jamaica, Trinidad-Tobago, Barbados and Guyana.
A brief introduction to the hist&ries and circumstances of these
countries; a discussion of the- 1nst1tutimn of slavery, which affected

some ,Sl nds more, others less; and a very brief account of the place

of race, caste and colour in the Caribbean follow.
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'rand banaﬂasr Exports have a tendency to fall bEhlﬁd‘lmpDrtE - in 1971 .
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1. History and Facts about:
(a) Jamaica .

Jamaica is the largest of the three islande we are ilooking at, and
has the largest population. It is sandwiched between the islands of
Cuba in the north, Hispaniola (Haiti and the Dominican Republic) in the

[

east and the Central American mainland in the wsst, There are about

8
two million Jamaicans living on the island's 4,500 saquare miles =~ a
density of 280 persons per square mile. Like other Weset Indian islands
" £
Jamaica is one of the peaks of a submerged mountain range and it is .

crossed by a spur of mountains. In temperature, luxuriant vegetation

and fertility Jamaica apptaximates closely to one's image of tEe ideal -
tropical island. .

Columbus landed on the island in 1494 and in 1505 it was officially
colonized by Spain. The indigenous' inhabitants of the island, the Arawak
Indians, rapidy disappeared unﬂer the cruel and harsh candiflmns of Spanish
rule and Africans were imported to be slaves. TIn 1655, after 150 years’
of Spanish dcminatian, an English expeditionarv force attacked the West ;
Indies and soon after the Spanish settlers abaﬁdcned Jamaica. The
administration of the island was reorganized by the Britfsh with a .
legislative council being introduced. Sugar plantations bcomed and more
enslaved Africans were imported to work them. Jamaica became known as a
haunt of buccaneers and slave traders. In 1833 the slaves were emancipated -
and the foundations of Jamaica, as it is today, were laid. L.

The present racial composifion of Jamaica reflects its history. ' . .
Over 75 per cent of Jamaicans are of West African origin, while there are
British, Chinese, Eaa; Indians and minorities from continental European
countries. Literacy is about 80 per cent. Tha!ptadamiﬁant denamin;ﬁiang'
are Baptist, Methodist and Anglican, 7 .

Jamaican economy , based on sugar cane, bananas and ‘coffee until the
1950" s, has diversified with two major new industires - the Sﬁplﬂitafiﬂﬁi!
of the island's. bauxite rescurces and the growth of tourism. Jamaica s
became 1ndependent in 1242 and secandary industries now g*e being develaped *

but the major exports are still primary products - bauxite, alumlnum, sugar

L3

. eXports tatalled abcut Jamalgan $2?6.* mllllQﬂ while lmparts stood at"

o




Partly because of its large population more Jamaicans have
emigrated in the past than other West Indians. In Canada, where
West Indians amounted to five per cent of all 1ﬁmigx nts in 1969
Jamaicans made up the megeflty uitee 1968. 1In 1969 the number of
immigrants from TrinldedETebege eeered,.putting Jamaica in second
place. |

The actual figuree in 1969 (according to the Department of
Citizenship and Immigration, Ottawa) were 5,631 immigrants from
Trinidad-Tobago, 3,889 from Jamaica and 1,242 from Barbados with

. i , 26
other=Weee Indian countries contributing much smaller numbers.

(b) Triﬁided¥Tebegg

In 1569 more lmmlgfente ‘came ‘to Canada from Trinidad and Tobago

" than any ether West Indian eeuntryrr The. twin islands, which form
~a single political unit, lie at'the extreme southern tip of the
West Indies with Trinidad only seven miles from the coast of
“Venezuela. Like Venezuela, Trinidad has rich oil deposits and is
a large exporter of oil. | -
Trlnided is the 1erger ef the tw e islands - nearly 2,000 square .
milee in area, or helf the size of Jemelee - The:population is also
eboue half Jamaica's, or Juet under ‘a million, end is extremely |
eeemepellten About 43 per eent of the peeple are e; African deeeeﬁt

36 per cent are Fee* Indien 'two per cent are of European deseent

and one per eent are Chlneee with ‘the balance mixed.

The eeleﬁieetien of Trlnided felleWed the visit by Celumbue,
in 1498 ‘but it remeined a- Seenleh peeeeeeieﬁ for mueh longer than.
Jemelee. The island was eeptured by the British in 1797 and wee

.ruled as e eeleny until independence in 1962, e T

SR — e e -

‘There always heve been a numbet ef Freneh settlers on Trinidad end

- the’ Freneh and Spenleh 1n£lueﬂeee efe etill efreng This is refleeeee_r
Vin the religion, which is melnly Remen Caehﬂllﬁ Jee~ as there ie'e

,'peteie in Jemeiee Ehere 1s a French-=English dialect eeeken in Trinided

_together with Speﬁieh ‘which is spoken in pleeee {n the mountains.

Tebege, the eieter island, is 20 miles away and much smaller than .

Trinided
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The major agricultural export of Trinidad-Tobago is sugar but the
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island's economy is based on oil, and oil exports accour a
80 per cent of the total. Annual per capita income at abmut $550 in
1979 is high for the West Tndies. Lax _
When the British took Fr1n1d 1d from Spaiﬁ the island was inhébitéd
lafgely by French and Sgaﬂlgh settlers. Trinidad nevef was a slave
economy on the scale of Jamaica, largely because the sugar plantations
developed later on Trinidad than on the other islands - not until the
- 19th century.
By then suppligs of slaves were drying up, so. the planters of
Trinidad had recourse Eé indentured labour from the East Indies
instead. This accounts for the much higher proportion of Last Indians
in Trinidad.
(c) Barbados
Barbados ié the most gastgriy of the West Indian islands and-has
‘the most temperate climate. It is much smaliet than Jamalca or
- Tfin;dad—TDbagé. The population of 245,000 is densely pécked; 1,163

persons to the square mile or eight times as dense as Jamaica or

\»—] "U\

Trinidad. The island is 21 miles‘lcng and 14 at”its gtéatest‘width;
Unlike the other islands we have discussed, Barbados has been

continuously under British rule since it was colonized in 1625. It T
became indepgpéent'in 1966. As a result Barbadiéﬁé, perhaps more

than any other West Indians, consider themselves British. Literacy

e

iz extremely higﬁ-CQvar 90%) and the predeminant denomination is
Anglican. ' '

As is the case with all the West Indian islands tourism is a
majcr_industiyi The major export is sugar, which accounts for just

over half the island's total exports.

Althcugh Guyana is on the mainland of South America it shares
a common history and background with the West Indies. Its South
American neighbours do not regard the country as belonging to Latin

. America,

%7 Qne readér paints out that Whilé per cgpita figures are not 7‘

impressive, they dc EGflESpDnd to a relativa?y high living standard

byﬁWess Indian ¢
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Together with Surinam and French Guiana, Guvaﬁa is unique in South -
Ameflca in having been settled by a Northern Eurapéan power instead of
Spain or Poxtugal, and having remained a caluny long after the rest of
the continent gained independence. _

The three enclaves on the South American coast that are the Guianas
were ignored by Portugal and Spain because they offered no obvious material
wealth. England, France and Holland, however, were keen to establish
footholds on the continent and were not so particular.

Apart from theif'culturalruniqueness, the Guianas are separated
from the rest of South America by precipitous mountains which have
effectively‘isolated them from the mainstream of Latin American life.

" The tthE territories were first settled by the Dutch in 1596. In
sion of Cayenne. 1In 1667 the British bartered their territory in the
Guiaﬁas for Dutch New Amsterdam, now New York, but during the French
revolution the three colonies saw several changes of ownership. The
present division was agreed upon after 1814. _

Like the other Guianas, Guyana has a narrow flat méfghy belt along
the coast backed by rough uplands beyand which are the Guiana Highlands.

Many of the mauntalns in this range soar to 9,000 feet. Mount Roraima,

where Btagil,.Venezuela_and Guyana meet is 8,630 feet high. Its rugged

isclaﬁign inspired Conan Doyle's Lost World.

‘Although the Guianas lie in the basins of many rivers and streams.
which flow into the Atlantic, the waterways are not navigéble beyond
the coastal plain. .

The Guianas are prototypical tropical countries with the highest
annual temperatufes in Scuth'America; "The inhospltable land had few
indigenous natives, so when sugar, coffee and rice plantations were
estabiished enslaved Africans were brought in to work them. Later East
Indians, Javanese and Chinese arrived as indentured labourers.

‘Today 1&55 than 1.4 per cent of the Guyanese populatién, or about
8,000 is of European origin. AByiégntrast there are 332,000 ﬁagtﬁlﬁdiaﬁs
and 203;600 people of African descent out of a total population of

638,000,
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Before slavery was abolished under British rule over 300 years
later, millions of slaves made the crossing from West Africa to the
Caribbean éﬁd people of African descent soon constituted the majority
in the islands. '

7 Ashanti words are still. found in the dialects of Jamaica as in
Anansi, a folk hero (spider man) of West Africa; Kumina, an African
folk dance has survived in rural Jamaica; and much of the voodoo cult
(especially in Haiti) harks back directly to West Africa. Howaver,
despite such survivals, the methods of the slave traders who took
their booty indiscriminately from different tribes and split up.
families ensured no continuous culture was transplanted to the West
Indies;i The slaves rapidly lost much of their African heritage.

They became people without a.culture of zﬁéir own, exposed to a part
of the culture of their masters, but without .access to most of its
more priviledged statis roles. West Tndian culture today retaiuns
many Africanisons - in language, music, and religion; but within
West Indian society European cultural patterns pfédnminaté aﬁd are

associated with status and prestige.

(b) Its Effects
One of the most noticeable effects of this is that West TIndians
have tradiﬁiénally considered themselves to be British and thuught of
British things - like the British educational system = as the ultimate
in excellence. Most West Indian immigrants to Britain in the 1950's

and early 1960's expected automatic acceptance and integration, so the

If there is .such a thing as a West Indian attitude towards Canada

it is related to our status as a Commonwealth memher and one where

her

rt
mw

-is supposed to be relatively little colour prejudice. Many West
Indians, looking for a place to emigrate to after the British door was

shut by the Commonwealth Immigrants Act of 1962, were predisposed by

" such considerations to come to Canada.
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The area of Guvana ‘¢ 83,000 square miles and by West Indian
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standards the ratio of papﬁlatian to area is not heavy. lowever,
the figures are wmislaading because much of the land is @f<little
use and the majgfit§ of rthe population is concentrated in the
comparatively small area of the coastal plain.

The birthrate is 42.4 per thousand, compared to abou* 22 per
thousand for Canada. Although the infant mortality rate is extremely
high at 61.6 per thousand, the population increases by 3.4 per cent
a year and the national incémé is hard put to keep pace.

Apart from the crops already mentioned, the eéan@my depends largely
on bauxite, gold and diaménd deposits in the mountains. Guyana relies
heavily on its natural resources and primary products,

The few secondary industries that have been established, many.of
them since Guyana gained independence in 1966, include ship-building,

general engineering, manufacture of edible oils, margarine and soap.

In terms of its readily-available resources the country is overpopulated

and jobs are hard to come by.

Because of the laﬁg association with England the language of the
Qauntfy is predominantly English, though usually spoken in dialect form
in typical West Indian fashionil4

2. Slavery

- The stary'of SléVEf& in the West Indies is the story of -sugar.
The indians Columbus found in' the islands, the peaceful Arawaks and
the warlike Caribs, were 1a:gély‘extefmiﬁatgd by the early settlers.
Some were enslaved, but they did not take readily to slavery and

died an masse.

(a) Its Histor

Sugar was introduced o the islands on Columbus' second vovage.
It immediately became apparent the climate and soil were ideal for
xsugar Qahe, The problem was to find sufficient labour to exploit
the new resource and supplement‘;he dwindling indians. 1In 1518
Charles V authorized the importation of slaves from Africa and the

die was cast. The future growth of the West Indies has been decided.
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3. Race, Caste and Colour

The long-term effects of slavery have been insidious and havé
moulded the characteristics of the West Indies and their people
irrevocably. . Although slavery, as such, was abolished well over a
century ago the patterns of power and prestige established by the
system permeate the entire social fabric.

Under the plantation system a tradition of '"two nations"
devaloped —~ two separate groups of people 11V1ng in the same land
but with scareely any social contact or cultural unity.

On the one hand Ehe,buik'of the population was slaves, without
rights, whose African culture and beliefs were rapidly eroding; on
the other hand the planter class, with European customs and a
Eu:@pgaﬁ cluture, were rich, leisured and white-skinned. Between
the ¢ graups a third was quickly EEtabllEhEd‘ EhDSEKOf mixed
parentage, who in colour, statius and wealth occupied a middle’
position.

The one group spoke Creole and the other two French and English.
The schism remained after emancipation in the 1830's. The darker-
skinned West Indian became a peasant farmer while his lighter-skinned
countryman gravitated into tﬁe European-oriented iyroup of officials
and praféssionél workers and formed, until recently, thé whole of the
middle-class. ‘ , _

7 In the West Indies wealth, power and privilege always have been
:nrrelaﬁed with colour af skln ¥ Even éaday a‘jamaican racagniées at
least half a dazen separate groups, based ‘on lightness of skin, and
Jjudges social standlng by the degree of whiteness. The importance of
colour may have originated in its coincidence with degrees of wealth;
but its importance is real.

The sscziatlan of a fair skin w;th a higher status and greater
opportunities is so engrained that many West Indians deliberately have,
triéﬂ to marry people of lighter hue in the hope that their off-spring
will have_a.beztér éhance than they enjoyed. The recent emergence of
"Black is Beautiful" as a slogan of racial pfidé,in ﬁcrth America has
strongly affected the old aolcutlcaste.fahking system in the West

Vfﬁdiééjrﬁgt it has not erased it.

There arE axQEptians - whitea who,aré~pgétfanﬂ;dispgépegted,‘and'"..,.,'

“blacks WhD aIE“’EiEhErygif 
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(b) Its Effects
‘It is easy for us to reject the notion that colour of skin and

acial origin are linked to ability. To the West Indian the empirical

L2}

evidence supports the tradition that lighter-skinned people are more

successful and, by implication, more likely to succeed. No doubt the

tradition has been deliberately fostered by propaganda .in many cases,
but the net effect is that to mény West Indians, competition Eatween
black and white is unequal and unfealigtizi This can be a tremendous
psychological handicap for the immigrant to overcome when he finds
himself competing with white men, for the same jobs and material goods,
as Donald Hinds describes when a Jamaican confronts for the first time

white British porters méetiﬁg the boat-=train from the West Indies,

The damaging effects of hierarchies based on race have been well
documented. v |
‘ Bowker points out that prejudiced theories about the attributes
of certain groups may be held by children who are, themselves, members
of those groups. For example, Black pupils in mixed U.S. schools have

been found to have a self-image close to-the “Negro” stereotype accepted

by whites.

This feeling of self-hatred and disdain for,theif own group may
lead to severe forms of maladjustment culminating in mental illness.

In the U.S. Black children have been found to have more negaﬁive

self-concepts than white children, including, passivity, moroseness

- 'In this regard it should be noted a high incidence of menta.l
illness has been found among West Indian immigrants (compared to

natives) in Britain.




