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necessary prerequisite for preventing or curbing maladaptive behavior
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Towards this end, a program was initiated in the form of *"Think"
Workshops and was held in five schools in East Harlem and Harlem.
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were mothers who worked with their own children at home; others were
paraprofessionals who trained their own children as well as a -
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self-esteem, it was found that statistically significant gains in
social competence by the adults led to a statistically significant -
lessening of respect for authority by this same population. [Most of
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CHAPTER I

THE ISSUE OF MINORITY GROUP DELINQUENCY

Serious ego deficits, lack of meaningful affectional relations
or delinquent y@uthg' This form of alienation derives from the child's
first feelings about himself and his first impression of his worth in
the world around him,

 While higher crime rétes among min@rify group y@uth may well
reflect bias in arrest procedures as well as discriminatory law en-
forcement practices, there is no doubt that within our hlgh risk x
communities delinguent and pre- dellnquent behav;ar highlight the
incontrovertible gap between what are pasited as meaningful societal
way of realistic preparation for apprcximating these goals.

Alienation and Deprivation

Alienation of youth from the structﬁre and aims of the ?re—
vailing social system is a world-wide ghen@éen@ng Qﬁtting across
class and ethnic lines. Most often, however, it is not dpp@sitiOﬁ
to those ego-strengthening values in the 1life style called middle-
class which are rejeétéd by minority youth, but rather that minority
youth experiences total rejection by & society which d@és not pravidé
him either with the adﬁlt referents or the necessary academic re-
sources which are central to the attainment elther of healthy long-

or short term g@alsi
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I'cr the black child, particularly in the §hetto areas, his

parents' own feelings ;f hopelessness, anger and resentment accen-
tuate the child's initial feelings of worthlessness. "Where the
self-image 1s rooted in and structured by gelfsrejécciOQ§ we can
expect negative effect on the behavior and experience of the indi-
vidual, both in personality adjustment and achievemant orientation"
(Gold, 1969). A deprived family environment, with parents unable -
or believing themselves unable - to supply the affectional and cogni-
tive needs of their thldreﬁg is not conducive to &ny form of healthy
ego development.

The Ghett@ School

Furthering the feeling of ego inferiority is the atmosphere
prevailing in the ghetto school. Entering the educational process
with minimal ego resources, the economically disadvantaged child is
even more dependent on the resources of the school to b@lster his
waning sense of self-esteem. Yet the majority of ianer city schools
have far too often failed to provide this pupil with the setting which
enables him to see and feel a meaningful meshing of purpose between
the formal educational process he encounters and the ego streﬂgth
and sense of identification he seeks.

Far‘t@o often school goals do not seem realizablel The
failure to achieve in school degr@ssesAmGtivaticnl The more the
child falls behind the more helpless and inferior he feels, ex-
acerbating his internalized belief thﬁt in fact, he has no "brains"

at all, and tkat it is hopeless for him to try to learn his "subjects,"
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These self-deprecatory attitudes are not successfully dis-
pelled by the teacher who often carries (althouzh just as often
unczggéi@usly 50) his own stereotyped attitude towards this child
into the QlaEEraam. In order for the ghetto child to preserve his
sense of self, a $eap0Bge which seems to provide him immediate
(although negative) ego Dat;gfagtlan - is "acting-out," attention-
seeking behavior. |

Poor grades have a marked associlation with delinquency.
Acc:rdlng to Gold, boys whose school grades fall well below their

clas

s

average are significantly more delinquent than their fellows
(1969). Gold believes that delinquent behavior may itself be a

- compersatory mechanism, a self-defeating attemgﬁ to solve the prob-
lem of the derogated self,

Delinquency and Self-Esteem

A significant relationship.between delinquency and low selfe
esteem has been established by other investigators (Massimo and
Shore, 1953)3 The delinquent peer group becomes an avéilable outlet
for the enhancement of reputation so sorely undermined in the seh@gi

atmosphere (Short and Strodtbeck, 1955) Unable to influence @thers§

negatively 1nfluenced by others, pervaded oy a deep sense of 1nfer;@rity§

rejected by .the dominant sectors of societvy, delinguent youth seeks

to Qémpeﬂsate f@r this pawerlessnéss'by reliance on the peer group to

provide a type of s@ﬁlallzed outlet for rage and anger§ and an external -

substitute for internal eg@ strength and self-esteem.
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Rationale For Project SPA

Under the aegis of The Northside Center for Child Development*,
the current investigator has been exploring innovative appréacheg'
with ghetto youth for almost a decade. AS a result of sevefal
earlier programs, successfully attempted (Meyers, 1967), Project
SPA (Search for Preventive Appr@iches)g funded by HEW, chose to
focus its main - in fact, its sole - emphasis on the development

of a sense of cognitive competence both in youngsters and in those

adults who had contact with these youngsters (parents, group leaders,
teaéhersg para-professionals): i1.e. to teach them to become aware
of their intellectual potential, exclusive of, and outside the con-
fines of zchool subject matter or seﬁ@@lsariented materials. The

process would be developed deliberately within the context of a

br

w

ief pleasurable experience, non-threatening and ego- rather than

What was important was: 1. To make the child conscious of his own
positive intellectual abilities and 2. To demonstrate to him that
there could be real enjoyment in exercising those intellectual skills.

To aacomplish these aims with youngsters, and to do it success-

*Northside Center for Child Development is a family oriented
child guidance center in existence since the 1940's, serving predomi-
nantly children anc¢ varents of Harlem and East Harlem, It offers a
full range or intak:® evaluation services and the therapeutic modalities
available include: individual, grcup, and family therapy, a remedial
and educational program, parent education and activity groups, and
more recently, other ancillary services directed toward community
action and the traln;ng of 1ndlgenaus personnel,
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fully, it became important to remove the entire program outside

the area of academic achievement, so closely linked to actual or
anticipated enégunters with failure. An equally salient objective
was to involve meaningful adults into this "brainitrainiqg” process;
to use those very pafemts§ who, heretofore, because of their own
poor selfeestéém and lack of formal education, had avoided this type
of intellectual interaction with their children,

It was hypothesized tﬁat parerts could provide a strong
guppértive cognitive atmosphere for their children, fostering atti-
tudes of self-worth in their children only if, at one and the same
time, the parents themselves were encéuraged to recognize their own
intellectual competence, their own ability to cope with anceptualiziﬁg
problems.

Parents and children were therefore to be exposed *to a learning
experience in ways they had never before attempted. They were con-
fronted with non-school problems - verbal, matheﬁatiéals graphic,
perceptual, problem-solving -~ the solution of which required high
level abstract thinking. |

Emphasis would not be necessarily on the correct answer per
se, but on the stimulition and fun that could be experienced in
trying to think thrcugh challenging problems: in discovering the
structure and form of the stimulij; analyzing the design of the
problem before attempting to jump to cgncluéiansg and discovering
that such a process could be transferred to all types of challenges

and that workable solutions were forthcoming.

]
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Workshop participants were constantly feminded that the

primary purpose was to learn how to "use their brains," as a rea-

listic imperative rather than a good-natured form of chiding. The
assumption was repeatedly made and reinforced that each member of
the group did, in fact, have a good train, capable of being developed,

a5 a muscle was capable of developing with exercise. The parallel

e

presented:was that of a trainer with a prize fighter. The group
leader was a "trainer," the sessions were "sparring sessions.”

The groups would be exercicing skills in the use of "brain power,"
learning the rules of "doing your own think,"

Every effort was made to provide immediate rather than
delayed gratification so that the reward in these sessions #as the
reinforcing Teeling of fulfillment that derived from "ising one's
brain" towards a successful solution of an abstraect prbbiem_§§ the

time of its bresentation. It seemed apparent to this investigator

that the high premium placed on "delayed gratification" could only
be developed after somé successful experiences with immediate grati-
fication could increase a child's confidence and ralse his sights.
Briefly, learning how to think was made a structured, inescapable
aspect of the groups' f‘uﬁétigningg rather than a hoped-for by-product
of curriculum-focused subject matter. COﬁcreteeproblems were pre-
sented for the precise and specific purpose af'devel@ping skills in
abstractign; categorization, concept formation and problem sclving.
(Appendix A provides Dné of the desseﬁinated materials: a brief

manual is being prepared for general use and will be Part II of
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this project).

Project SPA and its chief investigator hypothesized that
the development of cognitive competence in grapplinz with concep-~

tualizing material, and deriving pleasure therefror, could be
posited as a' necessary prerequisite for preventing maladaptive
behavior in the ghetto child and helplessness on the part of

those responsible for this child's continuing growth. Social

- learning theorists have long contended, and those who work in

[

schools and clinices have long observed, that frustration does,

in fact, instigate aggressive behavior. Since aggressive be-
havior, in a ciréular fashi©n§ further encourages fruetr_ationg

it was posited that this tightening spiral, most often initiated
by frustrating school situations, finally encapsulates the entire
fumcticﬁing of the child, 1eading tg the preaéénditigns for pre-
delinquent or anti-social acts. . This assumption therefore sub-

sumes the rationale for the program of Project SPA.
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CHAPTER II

RELATED RESEARCH; THE HYPOTHESES

Interest in the detailing of the learning def.cits
1©wer=:iasg children shares in importance. with investigation.
Studyiﬁg the growth and devélspmemt of cognitive processes i:
all children. The education market has been glutted with a
rapidly growing plethora of materials (gftéﬁ:highly sophisti-
cated electronically and just as highly priced) and theories
(@fteﬁ summarily disgafded before widely practiced). Both
focus on the development of teaching methods and curricula
aimed at arousing the intrinsic interest of children in learr
The open classroom, beiﬁg essayéd in many cities, remains to
evaluated.in tiie next few years. Programmed instruction is
often evaluated, but frequently by the very Iinstitutions
who produce the hardware. Learning how to think, learning

how to learn, and finding pleasure in the process, however,

remain phrases which pepper the textbooks but not flavor the

classroom process.

Farly GaggititggExgeriagge

In an article on educational theory and the psychclgg
learning, G.T. Buswell (1956) suggested that a most 1mpgrtant

of EXPlDTatan in educatlan could be research on the successé

8



_1aék of it, in téaéhingvstudents "how to think. For many yes
our Schoglsg particularly at the high szhool and é@ilégé leve
,.have ?r@ciaimed this as one of their méiﬁ;@bjectivesi Yet, s
critical appxaisal of available fesearc@ on this problem give
little evidence schools are accomplishing their objective."
S 'S@mewhat later, Hunt bécamé an ardent proponent of t
importance of earlyvcognitivé stimulation and pETceptual expe
ences (1961). He believed that the rapldity“WLth which the ch
praceeded thr@ugh Plaget‘s stages of 1ntellectual development
pended on the rlchqess @f his environment; that the training -
V1ded by the child's natural environment was often too casual
not sgfficiently reinforced for the successful development of
nitive strategies required for more adult modes of thought.

According to Piagétg the ages from seven to eleven yi
children are most decisive in their intellectual development
It is at this timéA(actually:fram the second grade on), that
begln to think in l@glcal terms, to understand 51mple hierarct
concept f@rmaticn3 to become aware of the inalterable propert]
objects.

Siegel3'(1954)3 writing of the attainment of concepts
 stated: "The child during this period, age seven to eleven, t
eVolved a conceptual organization that begins to be coherent e
stable, péssessing characteristics of logic, ‘the ability to th
in categorical terms. He has now become able té use his concep

framework as a way of organizing the diverse world about him,
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Tt 1is during these particular four or five years that the child
makes thé-greatest strides toward formal and adult conceptual
fuhetiaﬁiﬁg." 7 ,

But if the environment fails to provide the child with con-
crete structured taskgfcentered_aréund the development of these _v
abstract skills, he is deprived of the ability to ﬁ@ve from an
earlier stage Df inteliectual development té one more apprapriate
for his age aﬁd normal intelligence,

Vygotsky's bock on language and thought summarized the!

importance of instructing the child in concept formation (1962).

Although he supported:-Plaget's main(sehematég he was critical of
the idea that such conceptual growth was spontaneous. "in

, operating with sp@ntaﬂé@us-céncePtsg-the child is not conscious
of them because his attention is always centered on the objeet

to which the concept refers, never on the act of thought itself,"

He felt that instruction played a decisive role in making the

child conscious of his own mental processes, and simultaneously
urged him towards the solution @f:pr@blemé which went beyond his)
current intellectual functioning towards his proximal "zané of
intelligence."

Jerome Bruner, (1966) working in the field of curriculum,
instruction, and the cognitive processes, is a strong adherent of
Vygotsky's approach to instruction. He, too, pointed out that an
impoverished environment "one with with diminished heterogeneity and

a':éduEéd set of opportunities for manipulation and discrimination,

1“5'1'%-—‘3‘« L e
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pr@ducés an adult organism with reduced abilities to discriminate,
with stunted strategies for coping with rauhdab@ut S@lutiansggwith
less taste for exploratory behavior, and Wiﬁh a n@tably reducedv
tendency to draw inferences" (1966). o

A child with reduced abilities to discriminate, with stunted
coping mechanisms, with no zest for exploratory behavior and a re-
duced tendency to draw inferences - could not these provide a sét-@f

predictive assumptions for maladaptive, é@ci@pathie behavior?

Cognitive Development in LQE?: Class Children

‘Rainwater (1970) declares that psychology, when dealing
with the children of poverty, has become inereasingly concerned
with mental processes rather than with personality processes in °
geﬁeral. He states that the emphasis has now shifted to the
incapacities," to the absence of. experiences that leave the child

cognitively underdeveloped.

Deutsch, in 1965, concentrated on deprived cognitive develop-
ment. He pointed out thaﬁ disadvantaged children who had no physical
defects of eyesé ears, or brain nevertheless Shawéd inferior habitsv
of héaring3 seeing and: thinking because they were deprived of a
sufficient variety of stimuli to which they were maturationally
capable of resp@ndingg but which were not available to them.

In 1967, Professor M.B. Smiley of Hunter College, felt that




12

the objective of educational programs for the=disadvanﬁaged had
~to aim at developing ”thldreﬁ's perceptual acuity, language
patterns and vocabulary; and further; to develop such learning
skills as ordering, ggmpafing§ generalizingi"; She deplored the
feﬁdency to)Qling to curricular objectives rather than to stress
intellectual skills. She seemed critical of teachers whose peda-
gogic security dependei on dealing with specific objectives devel-
oped in traditional programs when teaching. the disadvantaged, fafherr %
than on plunging into less well-charted but more creative content. ‘
She, too, urgéd that theories of, and reséarch on, concept develop-
ment, emerging in the works of Piaget, Vyg@tékyg Erunerg Hunt

among others, be inccrporatéd into the formulation of educational

objectives for disadvantaged children -~ for all children, in fact.

A, Shumsky discussed the efforts that Israel was making to.improve

‘the development of the disadvantaged child. He stated that the ?
problem was to find a teaching behavior that would meet the con- |
crete Behavior of disadvantaged children. He did not therefore
propose teaching on a concrete level in order to accommodate EQ
‘the level of a child's functioning. He called instead.for methods
which would inculcate the abstract attitude. He felt that concrete

, thinking was an aépeet of personal passivityg that it would be

necessary to find a way which stressed personal assertiveness and

abstract thinking, ~ ' -

Hunt (1970) asserted that the children of the poor gained




most from curricula that éelibe;ately taught cognitive structures

and linguistic skills, He added that no orie had to tell the

children of the poor that they were failing! Any hope they

-may have brought to the school was all too quickly quashed by

their encounters with their own obvious failure, and that, as
their hépés WereAextinguishéﬂg they tended to drop out of school
at the earliest opportunity. |

Certainly, it seemed to this inves’ciigsz;t:dr‘g that teaching
approaches which had most foen been applied e£G1usively with
the iﬂtellectually gifted or creative, might therefore be the
meth@dApf choice for working with the disadvantaged child. For
the disadvantaged child, his school experieﬂceég if they did no£
bore him and-disaffect him with their stress on traditional rote
learning, reaffirmed his sense of inadequacy by demanding intel-
lectual assertiveness when the youngster had had no previous

gratifying experiences with this called=for behavior,

' Ego Development in Lower Class Children

"P@vérty tends to provide inputs to its participamté that
lead to Self—defiﬁitions approaching the non=person." This state-
ment by Sarbin (1970) is reiterated by Rainwater who avers the
poor are not considered, and often do not consglder themselves,
part of the regular moral system accepted by ordinary and regu-

lar socilety (197@);' He further asserts that, for this reason,
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such groups legitimately can consider themselves "disinherited"
since no value nor takensfar%granted plaee has been made f@r

them and theii children in the society. "They are on the out-
side, looking in." If that is so, and if school further depresses
@ﬂe‘s sense of self-worth, it would seem sigﬁificant not that
there are 80 many, but that there are proportionately so feﬁ;A

who must seek for ego satisfaction outside the pale of accepted
societal values.

Hess (1970) indicates that low sélfﬁesteemg a sense of
inefficacy and passivity form a cluster of attitudes in lower-~
class life which should be regardad not so much as atable per-
sonality traits but more sen51bly as adaptlve responses to
frust1ra=t:.:1,0113 and to being forced to wait for someone in authority
to act., He further feels that lower-class adulté perhaps because
of lack of confidence and fear of social ineptitude, tend to
level off "contours" of cagnltlve awareness and understanding,
and tD interpret life in stereotypes, cliches and familiar phréses.
In short, following in part from a mistrust of the unfamiliar, of
h@t being able to compete in unfamiliar modes of reasoning, in
part from their reluctance to accept standards of evaluation which
would be to their disadvantage if self-applied, there tends to be

a need to reject intellec%uality’as being.counter-productive for

| their mode of living,
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Socialization by Farents in Cognitive Skills

If, as Allan says (1970), socialization refers to those

| processes that lead to an individual's eventually learning to

share ways of aetingg thinking and feeling with other members

of his culture of subculture, then it follows that conscious

‘engagement. in the learning process is of central importance in

the socialization interaction between adult and child.

But even here? the process of sgciaiizatian either by
parents or by parent surrogates (teachers; €ofo) underscores
a further source éf frustration for the inner city child. _
Klaus énd Gray (lgé?)ngﬁnt,(lQTé)j Bronfenbrenner (1958)

Chilman (1955) are all agreed that éhildsrearing pracﬁices mist

foster the development of basierintéllectual and motivational

8kills required for coping withcand participating in the main-

stream of our s@ciéty; While such hortatory advice may seem

-illus@ryg programs are currently being developed which seem to

concentrate in just this area: teaching parents how to develop
cagniiive skills in their children. xHunt;eamments on the need
first to hélp parent themselves overcome their own isolation

and degradation. The typical parents' response to their child-
ren's behavior and efforts at communication often reflect their
(the parents) own impulses and needs. But what Has been stressed
to thesé parents in the Qvérgrowded understaffed schools, (and
reinforced by their own exhaustion) is that a "good" child is a

"quiet" child who does not bother them. That is why they send

15
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their youngsters to school encouraging them to be "good" and

"do what the, teacher says." Since; being "good" means be quiet
énd not to sgg;k ﬁnléss sp@k n to, what has been expunged out of
the child's ccplng behavior is his own initiative, his own expl@ra—

tory curiosity, his own testing out of his competences.

The-Earaprofessional Revolution

The training of 1nd1gencus paraprcfess;anals‘has ‘become. a
new objective in the school system. A survey by the 0ffice of -
New Careers (HEW) as reported in the Summer 1971'i55ue of the
New Human Services Newsletter revealed that over 700 colleges
were offering pfggrams:f@r parapr@fessicnalsn |

Als@ reported in the Newsletter were the results cf two
studles of pafapr@fessimnals ;n schools in Portland, Oregan; and
schools in New York City.

In the former investigation, it was ascertained that in-
strugtignai costs were lowered, and that the program had the |
greatest effect upon raising achiéveméntklévels of black childréﬁ!

The latter survey céndﬁcted'by one institute for educa-
ﬁional develogmentgstudied over 3,500 New York City paraprofessionals.
-The results indicated that the most common parapr@fess;anal work -
activities were talhlng qu;etly with a child who was upset or dis-
turbing the class, stopping arguments or fights among students,
assisting'with_laarning'irills'iﬁ reading or mathématicsg going
over a paper w1th children, and listening to children tell ;taries.

Even th@ugh such act1v1tieag unlike the activities of the .




Oregon paraprofessionals seemrtéjshy away from actual teaching
Q@mgetenceg 1t was noted that over 90% of the pupils interviewed
said they enjoyed coming to schéél more; that princivals and
teachers felt pupil attitudes had impraved and parents reported

their children showed more interest in school work., ' Apparently

paraprofessionals can play a more decisive role in the learning

process.

The teachers are less certaln of +h15 dEVélemEﬂtl

Gartner (197;) quates an NEA survey in 1968 which indicated that

over 90 percent of teachers who had paraprofessionals professed

that the aide was helpful, but 73 percent @fbthé,totalvsample
Tavored giving parapr@fessi@nal only clerieal duties to perform
and were less suppcrtlve of engaging the paraprofessional in aﬁy
aspect of classroom instruction. In 1967, in the Racine and
Madison, Wisconsin, school systems with paraprofessionals, 72
percent favored th21r use for rellev1ng teachers of routine

and clerical tasks but cnly 34 percent -felt they could be en-
trusted with "limited instructional tasks,"

One éf the problems Whiéh'emerges in a review of the
literature concerning paraprofessionals is. the constantly recur-
ring f@rﬁuiati@n citing the inadequagy of current role definition
for the professionals and the insecurity of the supervisory pro-
fessional in structﬁ;ing the functioning of the paraprofessional,

Certainly it is easier for paraprofessionals to be assigned

the dreary task of clerical duties than to provide a learning and .
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[teaching experience to an indigenous péraprafessianal whose
help in the classroom is so often relegated to working in
small graupsg often.singly With the most unruly child.

Frank Reissman, in hls forward ta Gartner's book relatés
how quiclkly teachers responded to the 1dea of profesalgn5155551stlng
:them in aeallng wi bt y@ungsters who were giving them lots of
trouble in the classr@gm;“ But it is in this area precisely
where traiﬂingithe paraprofessional iﬁ Think Workshops provides
her (or him) with skills which, while»cagnitiv33 do not require
academic training, but which do stress the pleasure of learning
how to think both for the child and the paraprofessional,

Developing and upgrading paraprofessionals therefcre'might
become che of speciallzatlan in certaln types of cognitive and psy-
chologlcal devel@pmﬁnt It might be important to bypass the
hierarchical and often outmoded sequence of é@ﬁrseé pursued in
schools of educatipn for the training of teaéhersg and add 5n- :
étead a new dimension: brlnglng fun-and-games into the classraam§-
mlﬁlmizlng focus on school learnlng and stressing focus on &
child's own potential in thinking andvplaylng around with 1deas;
to institute a kind of eleméﬂtary "brain-storming" process. This
would help give the paraprofessional special skllls frcm which
even the professional teacher as well as the chlld would profit,
and would imbue the interaction between the child and the para-
professional with a kind of lively Qréafivé approach to selfa‘

enhancement.
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With Keyserling predicting a rise to'more than 1.1

~million aldes by 1972 (1956) and botn the National Education

Association and the American Federation of Teachers'supparting
the use Df!pazaprofessianalsrin education, with funds coming
from C@hgressé state and local education agencies ta;dévelap
paraprofessional programs, and with evidence existing that
there is a pos;tlve relatlonshlp between the use of aides and
the 1mpravement of instruetion in the schaols§ the develapment'
of a learning program Whlch draws its materials, its skills and
its structure from the inner strengths of the partlc;pants rather
than the hard or soft ware Gf the educatlcnal establlshment seems
a desirable method of training paraprofessionals.

There is now in New York a curtailment of professional
school services, concomitant with an expansion of the use of
the péraprofessi@ﬁalgpartieuiarly in the inner city. The_
schools have had to rely on the parépr@feséioﬂal to fill psy-
chological, edugatignai-aﬂd remedial gaps while curtailed budgets
are forcing a reductiorn in the'?f@feséianal guidance, counseling,
psychological and remedial staff. Not only have the numbers of
pérapraféssionals increaséds but their services have perforce
had to expand. |

Nevertheless, they are too frequently utilized in the
classroom for the precise purpose of relieving the teacher @f
the speclal problems presented by the "actlng out" presumably

therefore "delinguency-prone" child.
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The Northside Cenﬁer had long felt that parents and
paraprofessionals could be trained to do more than custodial
or "busy work" with_zhildreng that evén with a minimum of for-
mal edﬁcati@n; parapréfesSi@nals could develop cognitive com-
petence which would not only increase the skills and creative
techniques of paraprofessionals thereby raising their own sense
of QomPétenceg_but'aléc give thém additional leverage in working
with children, ( ,

For these reasons as well as for reasons which will be
detaiied in the folléwing chapter, Project SPA shifted its focus
during the second year of its program to é@nducting "Think" Work-
‘shops primarily with groups of paraprofessionals and parents

working .in schools in East and Central Harlem.

Hypotheses

Project SPAiS basic assumptions did not alter, however.
In order to test out a cognitive approach to behavior
modification in minority group children for whom a combination
of circumstances béyand their control could lead to maladaptive
social patterns of behavior, it was hypothesized that:
- 1. Adults trained in SPA workshops would show a signi-
ficant increase in cognitive competence.
| 2. Children whaéinrturng were trained by these adults

would demonstrate a significant increase in cognitive competence,
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3« Greater cognitive gains would'be-made by those adults
who scored lgwar in the testedxcggnitlve;skiils.'
-4, Greater cognitive gains similarly would be made by
those children who scored 1ewer in cagnitivé skills, ‘
5. Adults trained in SPA warkshcps would show szgnis
flcant increase in selfaestaem. A
6. Children who worked with!these sdults would show a

significaﬁt increase in self-esteem.

similarly a greater aaceptanceicf secialiy desirable behavior,
9 Parenfs inJSPA workshops who trained their own

children at home would be less likely to affect gréatér galns

in the children than adults who worked with them in the schools.

{
{



CHAPTER TIIT

PROJECT SPA 1969-1970; THE EXPERIMENTAL DESIGN:
' . HELP OR HINDRANCE

The plan for the first year of Pféjaét SPA did not,

r1’1c:mrtEv*:‘1:‘!g ﬁarget in on paraprafesslznal training. It pjanﬁéﬂ'v

'Ehaps with thE parents and teachers af "pre- dellﬂquent" Ehildr

in gé&&ﬂd‘dnd thirad grades_ The Ee;ectlan @f parEﬁts to - bE er

Vllgted in the warkshgps wauld be made by the schools'! guldanc;

and pEych@lag;eal PErEaﬂnel baaed on their determination of
déliﬁqﬂénéyﬁpTéﬂe chilﬂrén. Parents would be trained to work
with thElr children at home, on the baslsng spendlng gnly fiv
mlnutEE a day w;th thE child. By fagu ing on Eagnitlve dEVElD
mEEE=EE_E pleasureapréduglﬁgg shared experleﬂ223 thereby en-
hancing the self-image and restoring self-confidence in the ar
of ego cgntréls,and,structuré in both parents and children; a
ééterrent in the development of delinquént behavior was hypoth
sized.

For the delinguent adolescent, indigenous paraprofes:
were to be trained to work with a teen-agers! group who had al:
exhibited "iEiiﬂquEnt“ temaenciesi ‘It was pasitei-that'a mode.
interaction would be developed to transform gatent;al antlasaci
activities of the group. 1ntg pra social behavior; that the host

and anger of mlnér;ty y@uth could be trEnEfarmed into more agpr

channels for expressing anger End frustratién by partlclpati@n

22



KV
Ll

larger, more positive pro-social group activities now occurring in
the major cities.

Previous research seemed to havé provided the investigator
with a meaningful rationale for this program. An evaluation pro-
cedure was developed in which four variables were articulated.

The dependent variables would be evaluated prior to the
workshops and then after their conclusion. Two schools in Central
Harlem supplied us with a group of second and third grade children
(N=30) considered "deliﬁquencyﬁgf@ne"g and their parents. Teachers
of the second and third grades were also to be enlisted into a
workshop to experimenf with the same type of material and approach
being presented to the parents. In the classrooms, the teachers
were asked to devote 15 minutes a day, working with the entire class,

The teen-age workshop came out of the neighborhood associ-
ation headed by two young men, themselves school dropouts. The in-
veétigat@r W@uldxbe wérkiﬁg directly with the teen-age experimental E
group. One expérimentalhgxaup paraprofessional would be trained in

the program and, like the teacher, devote 15 minutes a day to rein-

-forecing skills in the group. The other paraprofessional, pursuing a

recreational program, would meet with the control group the same num-
ber of sessions.
Perhaps a detalling of some of the research problems that

emerged is appropriate. It reads like an elaborately constructed

obstacle race:
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1. The investigator fed into a racist distortion by
thinking that even the most astute guldance counselor or school
psychologist or social worker could select, in the second and
third grades, the "delinguency-prone" child. Thirty 2nd and
3rd graders, attending one school in Central Harlem, were
referied to the project as "pre-delinquent." In ‘the course
of pre-testing the children and interviewing the parencs, it
was discovered that the maladaptive behavior had very little,
1f any, predictive validity for future delinquent behavior.
There were hyperactive children, children with perceptual
difficulties, non-readers, miﬁimaiiy‘brainsiﬂjured children;
there were children with chronic diseasés whose history of
repeated hospitalization resulted in frequent school absences,
While these factors might have been antecedent variables for

possible later delinquency, there was no %EEQ,EIQ guo relia-

bility for such ascumptions.

2. Despite ﬁhe solicitation of the sch@él personnel,
only one third of the thirty parents chose to attend the work-
shéps; even though paymentgfar’éttendance and testing was
off'ered. Pre-testing of these parents was conducted by two
black school psychologists, - They encountered such repeated

absences and resistance to the interviews, that the workshops

. were almost half over before pre-testing was concluded. Then,

wlth the black psychologists not available for post-testing, less

experienced white psychologists had to be co-opted. Parents became
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3. Further, another variable entered the picturel The
parents who did attend the workshops, interestingly enough, were
among the activists in the school or in the community, They were
obviously concerned about helping their children. Yet their
children were school problems!
of the éhildréﬁs problemg, there were additional questions. Were
the children modeling their affective behavior after their parents!
activities in the community - learning forms of hostility without
comprehending content? Were the children "acting out" because
their mothers gave more attention to the community than to their
own families? Were the guidance perscrinel biased in their selections?
Were the mothers involved with community problems because they
wanted to avoid their own home responsibilitiesg? Or could we
merely conclude that only the activist mothers were willing to
give up a night each week to learn how to advance the education

of the children?

k. The second and third grade teachers (8 out of 9 of
them white) were resistant to the program. Some looked with
reservation on the parents' workshops as well. The teachers felt
threatened, believing the workshops were being_uged as an outlet |

. for gripes about teachers (the N.Y. UFT strike situation of the

preceding year had not furthered good parent-teacher reiati@ﬁships




in Harlem). There was additionally subtle resistance by the teachers
to any program which did not pertain directly to the curriculum for
which they were responsible, or which, by their lights, demanded
additional preparation fror. them, Silberman (1970) perhaps had a

point when he spoke of the atmosphere of gloom and joylessness per-

R

vading most éf our schools! There waséﬂo place in the regular school
curriculum for learning how t@-enjéy learning.

EQY The teen-age groups and the two paraprofessionals
presented a different set of obstacles to the investigator, Here
again pre-testing and interviewing had been done by black psycho-
logists who were then not available for post-testing. The white
pSYChGl@giStS admitted to having difficulties; the youngsters did
not keep their appointments or refused to respond serilously to
questions. Several post-testing interview schedules could not be

completed or even attempted!

6. But even more seriously, 1t was ascertained at a period

of time too late in the program to shift, that many of the so-called

(i "delinquent" teen-agers, who had been selected by the paraprofessionals
a;carding to the’cfiteria bresented to.- them, were far from being
delinquent, in any sense of the term. Many of them.weré outstanding
in school and had never been in difficulties outsidé the school
setting. The paraprofessionals, when confronted with this fact,” %
sheepishly admitted that, since participants were being paid by ' ;
the project, they had sprinkled a large number of "good kids" into

"
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the group, kids who "deserved the money.%

Nor was that alll Unbeknownst to the investigator, the
experimental gr@ué raraprofessional was sharing all the material,
after workshop hours, with the paraprofessional attached to the

control group. Although he had pledged himself not to share %he

gty

contents of the workshops with his colleague, both leaders con-
fé%%éﬂ that at the behest of the control group youngsters, éll
material became common property. The control group paraprofessional
‘saw no harm in "smartening™ up his group as welll

Neithér guilt nor discomfort was displayed by the young men
when they "confezsed™ to their breaches of confidence. They'dec;aréd
ﬁhey wanted all the kids to get the beneflt of the program. And,
they added, i1f the investigator really cared about the kids, as
she professed, why did she want half the kids to be denied some-
thing that would do them good?

And yet - and here is the aeﬁtralsissue: All parents in the
program, as well as 90 ﬁarcent of the teen-agers, were unanimous in
their devotion to, affection for, and belief in, the brain-training
sessions, as Appendix B demonstrates. Parents enjoyed working with

L their children; enjoyed using the materials themselves. The two
paraprofessionals aﬁd the teen-agers wefé not only "sold on "brain-
training” but showed their appreciation of the investigat@r by a
special award for community service presented to her at the end of
the year.

This type of response given by the black community to a

Ao LI M a5 W b et a0 < b e it e
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white, middle-aged psychologist was in such direct contradiction

with the testable results obtalned in the first year of Project SPA
(so contaminated, they had to be discarded) that it became incumbent
upon the investigator to try to analyze the Situati@z. Over and
above obvious K flaws in the research degign; what accounted for the -
great disparity between the objective results of the project and

the subjective impiessiaﬁs by the'participaﬁts? Was 1t an aftifa;t
of the project itself? the investigator? the evaluation instruments?

the research design? or a combination of all these?

Service and Research srArgkiheyrcantradictggyi

The central issue, it seemed to this investigator, who
hag been warkiné as a psychologist in Harlem for the past twelve
years, and on this special "brain-training™ program for the
past seven, was the inappropriateness of a pure and open experimental
research posture in a high-risk adult community that has no respect
for, and therefore no commitment to, the formalities and structure
of an experimentél design; where, for example, a control group 1is
- involved with pre~ and post-testing (itself a threatening experience
for many) but no meaningful service in Eetween testing.,

The parents wére committed to the content of Project SPA,
But once the procedures inecluded pre- and post-test interviews, or

‘aﬁy type of assessment device which served the investigator's pur-

pose rather than the goals of the population, a resistance set in

which was almost insurmountable.
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Is it investigation which 1s the white psychologist's
prime concern? Then he must expect community attitudes towards
him no different from the attitudes with which the police, the
welfare worker or home relief investigator are viewed. There is
an undeniable negative reaction to investigative procedures which
on the surface have no relevance to the Lasic needs and/or interests
of the very populati@n-a project purports tc ssrve.

If ageﬁcias want to provids programs which are meaningful

to the black community, then, for a communityisz cocperation,

efforts must stay within the well-defined boundaries of service and
education - not investigation alonel

Based on the respanées of parents who attended, and the request
from other schools who wanted our "Think™ Workshcps in 1970-1971,
there obviously was merit to the program! Iut the psyéhﬁlcgist's

need for clear-cut experimental research ran at cress-purposes with

[

the community's eagerness for cl=zar-cut é@mmunity services, parti-
cularly in the area of education.

It was - and is - this investigator's belief that, when -the
chips ére down, agencies in black inner city areas may have to minimize
tﬁe emphasis on a disciplined reseafch posture, and maximize fhe pro-
vision of services to correspond not only with the expressed desires
of the particular community being served, but with the kind of pro-
gram which lends itself to replieation by the indigenous population
itself, Exgerimentél research may further éﬂe's standing in the white
professional community; it may have no corresponding valence for the

poor black Qémmunity at large.
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PROJECT SPA 1970-1%

’I‘.‘:T‘

RESEARCH RATICNALE AND PROCEDURLS

The renewal of the HEW grant for 1970-1971 made it

J
o
Ty

possible to alter the desigr T the preject on a more realistic

basis. Project SPA, in its second year of existence, developed
workshops for parents and paraprotfeszionals and hald them in the

E RN

to fs

¢gllitate attendance,

‘-;M

séhgclsg during the day, in ordsr
Further, rather than focus on maladaptive behavior of
children, the emphasis was on the ccgnitive strengths which could
be developed in adults who worked with childrern and who saw this
training as one deterrent to inappropriate behavicr patterns in
their youngsters. Within this structure, Project SPA was able to
win support of the community at large snd achieve gualitative results
whiech indicated that such workshops could be come a training program
of cholce - able to be administered by paraprofessionals to parapro-
fessionals or children, by mothers to thelr children or to other
mothers, by community, leaders to miscellaneous groups of adults or

childremﬁ

vent;maladaptive soclal learning were the interlocking factors of
building self-esteem in the parents and paraprofessionals by con-
centration on the develépmentféf their own cognitive skills. In

turn, they were trained to transmit a sense c¢f cognitive competence

30



to their Ehildreng Within this frame of reference, it was posited
that SPA could abort those aspects of mental and emotional growth
patterns which had the potential to erupt in delinquent behavior.
The adults were to provide effective role models with whom the
youngsters could identify, and from whom they could experience plea-

n an ongoing interaction which was primarily cognitive (a

H..JV-

sure
preventive approach), rathei than therapeutic (a treatment approach).
By building the parent's confidence in his own cognitive
abiiity3 the ensulng interaction with the child would enhance the
socializing pf@gess between trainer and trainee and add new elements
-into the picture; there could be pleasﬁre in  thinking; it need not
be connected with school learning; it was a Special‘ﬁind of mutual
communication, providing an exchange of teaching and learning,
benefiting both adult and child.
The féseareh designg_therefare; had to assess both cognitive
as well as attiﬁudiﬁa; variables as they underwent alteration in
the course of the_warkshéps,

Overview of Design

The design called for "Think"™ Workshops with two groups of
pareﬁtsg not mutually exclusive. The sample was to be composed of
mothers who would be training their own children for five minutes a
day at home and m@thefs who, as paraprofessionals, (héreafter to be
called "paramothers") would be training their own children at home
also for fivé minutes a day as well as a comparable group of children

selected out of the eclasses to whieh the parapraféssiamals were assigned.
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An effort to match the classroom child of the paramother with her own
child for age, grade and sex would be essayed,

"Five minutes a day for five days a week" was built into the
whole program, because realistically it was simpler to get parents to
accept this strieture_as an appreach to the child rather than an ex-
tended type of interaction which could lead to a waning of interest
on the part of the child and a tendency for the mother. to be unwilling
or unable to devote more individual time to cne child. The strass
was on making ?he five minutes an interaction uninterrupted by
any other activity. (Mothers always received negative answers when
they asked whether they could "do the dishes" while working with the
child, or at least "iron clothes"). They were reminded that the child
would have to sense the full measure of the parent's interest in the
"brain-training®™ enccunter and that if, at any moment the child's
interest seemed waning, the parent was to djgéaﬂtinue immediately.
The stress was always on maintaining a high level of enjoyment in
the interaction Dn'the pait of both parent and child.

The grades chosen were second, third and fourth, since it was
felt that these comprised, in the main, an age group that could cope
with a varilety of tasks, and whose responses could be evaluated with
some reliability. It was also so desired by the prinecipals and
guidance personnel of the sch@@ls;as being the age group most in
need of this program, | |

The selected sample of mothers and children was to be given

a battery of four instruments prelimiﬂafy to the workshops and then
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scoring was not possible, thres judges assessed the results, inde-
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pendent of each other. These thrse were sychologists

one a full professor of Education at the City College; ancther an
assistant professor of Psychlatry at the Naw York Medical College;

and the third on'the counseling staff of Hunter Collzge, Means and

it

standard deviations were used to compare pre- and post-test objective
ratings. For estimating statistical significar-ze, the Wilcoxon
Matched-pairs signed-ranks test and the Sign Test were utilized

wherever the data lent itself to a breskdow: in terms of high and

.low objective scores. The maans of the groups provided a cutting off

point for further Investigation fo ascertain whether greater géiﬂs
could be expected from the high-or low rated groups.

A black psycholegist admlnlﬁ’z rad both pre- and post-test
batteries. Objective scoring was providsd by the paychological
Stéff @f Northside Center. All material was coded, both for pre-
and post~test situati@nsg so that anconymity was guaranteed. 1In the
scoring and/or rating of the pre-~ and post-tests, material was
sufficlently interchanged in order to prevent knowledge of any
particular SéquéﬂQE iﬂ time, or identity of regp@ndEﬁfs (save to
indicate who was adult, who was child, and sex of child).

Ali workshops were led by the chief investigator. Each
Wérkshﬂp-éangisted of eight weekly sessions but, in some cases,
extended over a period of three months due to inte?ru;tian by

holidays, school events, and similar occurrences., Post-test interviews
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were administered as soon after the conclusion of the workshops as

was possible, depending on the availability of the adult respondents,
the child, the schedule of the testing psychologist, and the availability
of space provided by the school.

Locale of Workshops

The program was carried out in five Sch@élé in 1970-1971, out
of the eight schools requééting it.* Although the project iﬁveétigatgr'
asked f@i-a maximum of ten adults inleach warkshap§-62 applied f@i
attendance, The schools were in Districts Three and Four in
Manhattan: [P.S. 144, (located at 134 West 122 Street in Central Harlem,
a black community); at P.S. 72 (131 East 104 Street), because
Spanish wés the only lanruage most of the participsﬁts knew, a
parent-interpreter was provided, P,S8. 96 (219 East 120 Street); and
P.S. 155 (319 East 117 Street) are in East Harlem - a community with
both a black and Puerto Rican p@pulaﬁien. P.S. 75 (735 West End
Avenue) is on the West Side - bordering the Harlem area, and refléets

a heterogenous community in terms of ethnic identity, income status, etec.

Instruments Used to Assess Variables

The battery of assessment devices included both standard pro-
cedures as well as those modified for this study.

Information Sheet. The Information sheet (Appendix )

administered to both adults and children gave background, age,

current residence, place of birth., Adults were asked their highest

*¥All eight could not be accepted due to budget limitations.
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educational level, size of family, and amount of stimulation available
in the home, Children were asked their vocational goals., .

Cognitive Ability. Depending on age of the respondent,

three subtests of the WISC or WALS were administered in order to
assess problem-solving techniques developed by the respondents:
These subtests were the Similarities, Vocabulary, and Block Design
subtests.,

Self-Esteem. In order to provide an assessment of self-

esteem, two instruments were used: 1) Self Appraisal Scale (Appendix
D): A list of 29 items to be rated on a three-point scale was
utilized to measure appraisal of self. It was slightly modified

for adults and children and was modeled after one that had been

used by another research teamworking with a gom;arablé-populatian
(Davidson and Greenberg, 1967) and 2) Draw-a-Person.

The Draw-a-Person projective instrument was utilized to gain
some insight into the respondent's view of himself and provided'an
additional item of evidence for self-esteem. Additionally, the
Self~Appraisal Scale was administered both to adults and children,
(the appendices will indicate the slight variationé in wording, de-
pendent upon age of subject), and permitted the respondent to assess
himself on four dimensions of self-esteem: academic competence, social
competence, personal competence and other non—intellegtual aspects of
cémpetéﬂceg thus providing the iﬁvestigation with further evidence of
the individual's self-evaluation.

Story Telling Task. In order to assess the respondents! per-

ception and acceptance of socially desirable behavior, a storytelling

oS ) Bttt et



task was adminiatered (A@pendix'E) composed of seven cards

. similar to the TAT cards in approach. For the purpose of ti
investigation, the cards were selected either from a group 1

by Davidson and Greenberg (1967) or from the FIAT (Family Ir

i

ction Apperception Test), developed by Dr. Salvador Minuchi
al (1963) and later utilized by Meyers (1965), Both instrun

had been pre-tested and developed specifically for use with

comparable population. Facilitating ease of response was tE
~ambiguity of ethnic identity limned in the drawings. Becaus
of the specific situations depicted, responses were elicited
which could reveal the respondents' sense of values with reg

to authority, environment, ego and superego development.

_Procedures

The entire battery (data sheet; subtests, WAIS or WI
the DAP: the S;lfaApgraisal Scale; and the Story-Telling Tas:
was administered individually in one setting before the init:
of the "Think" Workshops and then as soon afterwards as appo:
ments could be made. The interval between pre- and post-tes-

ranged between three and four months.

The Sample

The "Think" Workshops were attended regularly by 16 n
and 36 paraprofessionals; another ten parents attending trair

sessions came irregularly. Mothers were assigned to work wit
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¢hild at home; paramothers were assigned to work both with their

own child at home and a group of children matched wherever possible

té their own child in age, sex and grade level in school; para-
'préféssi@nals worked only with children in school, since age, or

school attendance elsewhere did not prgviie them Withxa comparable
- child.

Of the SA’adults (14 paraprofessionals and ten mothers) who
were used in the fiﬁél assessment, 63% were black, 33% were
Puerto Rican and four percent white, . /See Table I), It is to
be noted that the one white paraprofessional (although by no

. means the only white participant in the program) was originally
from Colombia, S.A., and therefore Spanighaspeaking;

The ages of the aciultsg at presevalﬁati@ng ranged from 27
to 57 years. Their educational background varied. Some 16% indi-
cated educational achieveménf below the 8th grade; three percent
had achieved 8th grade levels; 27% had héa-gome high school edu-
cationg 34% were’high school graduates; 20% indicated some college
training (usually college courses demanded of them ag part of
thelr paraprafessional;training program).

The ten mothers worked with ten of their own children;
the 14 parapféfessionals worked with nine of fheif own children¥*
and 13 school children, of whom nine were matched with their own

child. Matching was done in order to test out whether parapro-

; *One of the paraprofessionals was a Paraprofessional Trainer
who, it turned out, worked wilith no echildren at all.

TR ER O B R
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fessionals were better when training children not related to them,
than when they worked with their own child. Of the 32 children

involved, 38% were identified as Puerto Rican, 53% as black and

nine percent white. There were 19 boys and 16 girls in the

pre-evaluation, (See Table 2).

Attendance at Workshops was considered by administrative
personnel of the schools excellent. Seventeen of the sample of
24 came between 90-100 percent of the sessions, The remainder,
save two, came 75 percent of the time, and the two recalcitrants,
one a mother and one a paraprofessional, came to énly half of-
the sessions.

Wérkghcps did not begin until all adults and children in
one school were pre-tested. P@stsﬁestigg did not begin until all
8 workshops had been complete in the school. Since different
schools completed test prégedufes at differemt,timesg workshops

were begun in October and the last workshop was held in April.
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CHAPTER V

COGNITIVE COMPETENCE, SELF-ESTEEM, SOCIAL INSIGHT:  RESULTS;

DISCUSSION

1. COGNITIVE COMPETENCE
The first hypothesis predicted that adults trained in
the SPA Workshops would show a significant increase in cognitive
competence, This, in fact; was decisively supported.
Three WAIS subtests were used witﬁ thé.adu;t respondents
to prcvide;the data. These were Block Design, Similaritiesvand

Vocabulary. PGSt—téStiﬁg began as soon after the conclusion of

the workshops as was possible. It was assumed that pérhaps'@nly;

the Block Design subtest would show increased skills due to
praétice effect. '
' ‘ / et s e
Table 3 provides the means and standard deviations of the

three pre- and post-test scores for the adults.

TABLE 3

MEANS AND STANDARD DEVIATIONS OF THREE PRE- AND POST-TEST

SCORES ON THE WECHSLER ADULTS INTELLIGENCE SCALE

Adults N = 24 . .. Block Design. - Similarities  Vocabulary

- __Pre Post  Pre Post  Pre  Post _
Mothers . ., 6.30 - 7.20 . 7.50.. 11.50 8.00 . .8;36 

(N = 10) (2.83) (1.99) (3.71) (2.14) (2.44) (1.67)
Paramothers* 6.78 B.0O 8.44 11.33 8.56 9,22
(N=9) - : (L.9.) (2.44) (2.34) (2.39) (1.65) (1.69)
Paraprofessionals**  8.40 10.20 8.40 10,80 9.40 - 9.00

(N = 5) (1.67) (2.28) (4.58) (3.41) (3.97) (3.74)

] : of their own, matched with classroom children
*¥* without their own children, but only classroom children. One of the
paraprofessionals, a trainer herself, did not work with any child.
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" # The N of 19 includes

o

It can be seen from the preceding table that, save in one
instance with one émall group (the paraprofessionals in the Vocabu-
lary subtest) gains were made all along the line, and pérticularly
in Similarities. Interestingly enough, practice effect seemed to
have had no decided impact on scores in Block Design. o

The significance of the differences between pre- and post-
test scores for the twoe groups of aﬁult frainers (the mothers and
the paramothers combined and the paraprofessicnals and paramothers

cémbiﬂed} was determined by Wilcoxon matchednpairs signed-ranks

- tests, Results are shown in Table 4,

TABLE 4
SIGNIFICANCE OF DIFFERENCES BETWEEN PRE~ AND POST-TEST SCORES ON
THE THREE WAIS SUBTEST SCORES

N =24 Block Design Similarities Vocabulary

All mothers . T=1
(N = 19)# *,005 * .00

15.0 T = 0.0 ‘T = 6.0
* 001 * 005

2.0

L1
et
D B

All paraprofessionals T =
+*

13.5 T =
(N :vlg)## . 025 *

-0 T= 12,
1 * ,005

Q

_ mothers and paramothers, both groups working with
children.at home; i.e. 10 mothers and 9 paramothers. '

## The N of 13 includes all paraprofessionals, both groups working with
-children at school; i.e. 9 paramothers and 4 paraprofessionals.

¥ All these T values are significant at the .02 level or better for a
one-tailed test. '
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As is apparent, pre- and post~test scores showed sig-
nificant increases in the ability to cope with conceptualizing
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cnd kypothesis asserted that childre v trained
either by thelr mnthers or by paraprofessionals in the schools

would reflect similar gains in cognitive competernce., This, too
: P n 3

o
e

was - fupported by the results.

The three sub-tests administered to the chilidren were
alsoc Block Design, Similarities and Vagabularyg but the Wechsler
Intelligence Scale for Children was the instrument utilizeda

Table 5 provides the means and standard deviations of

the three pre- and post-test scores for the children.




TABLE 5

MEANS AND STANDARD DEVIATIONS OF THREE PRE- AND POST-TEST

SCORES ON THE WECHSLER INTELLIGENCE SCALE FOR CHILDREN

=
T

iiéfénergg

Ch ~ Block Design  Similari

Pre Post Pre

Post Pre

ties  Vocabulary

Post

Children of non- .. . . .
paramothers 9.10 10.30 10.60
N =10 (2.49) (2.95) (3.50)

Children of 10.44 12,00 11,00
paramothers (2.18) (2.59) (2.69)
N=29 ‘

School cehild , .
matched with 10.56 12,33 9.67
paramothers!’ (2.00) (1,32) (3.16)
children N = 9 ‘

Unmatched school o

child of para- 10.75 1o0.25 10.00
professional (1.44) (2.63). (4.32)
N= 4 } : .

12.60 10.50
(3.13) (3.62)

13.00 9.11
(2.14) (3.20)

12,33 7.78
(2.95) (2.67)

10.50 9.00

(3.10) (5.50)

11.60
(3.30)

11.33
(2.39)

10.25
(5.18)

Comparing means of the adults with the children, it is

apparent that the children's means are higher in every sub-test

than those of the adults. It must be remarked that parents

were more apprehensive "taking tests" than the children, and

much more concerned with how they did.

Also, as can be observed, the four school children who

were trained by paraprofessionals without paraliél training being

given to children at home, fared least well. While their means

and S.D.s may represent an artifégt'resulting from the size of

that group, it may also reflect the more limited experience of the
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trainer who worked with one child alone.

The trend, however, was towards improvement in all
threé subtests, and here, again, greater improvement in the
Similarities subtest. Tﬁe Wilcoxon matched—pairs'signeda
ranks tests was again utilized to test for the significance
@f-thé differences between pre- and péstatest scéresi Table 6

ShQW$ these results:
TABLE 6

SIGNIFICANCE OF DIFFERENCES BETWEEN PRE- AND POST-TEST SCORES

ON THE THREE WISC SUBTEST SCORES

N= 32 Block Design . Similarities Vocabulary .
Children of

mothers and . T=7 T=9 T=10
paramothexs - ’ ¥,005 *,005 *,005

N =19

School children } ,

of paramothers T = 14.5 T = 8.5 T=7

& paraprofessionals *.025 *.,025 *.005

N =13

# Children trained in school, both those who were trained by mothers
with matching children at home and those trained by paraprofessionals
for whom no child at home could be matched, were joined into one
group since no .statistic could be meaningful for the four unmatched
members of the sample alone. :

* All these T values are significant at better than the .02 level for a
one-tailed test.
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It can be seen, from these results, that the training
of the chllciren by the SPA trainees cllci indeed produce a sig-
nificant increase in their cognitive competence, although not
“with as dramatic arresult a5 was demonstrated by:the workshop
members themselves. Improvement in v@éabuléry seemed outstanding
for both children's groups, and this might be the consequence
of greater verbal interaction between adult and child. It also
appears that there was more consistent improvement on all three
subtests by the children who were trained a‘tﬁhdmé5 either by
mothers or paraprofessionals, than by those children who re-
ceived trainiﬁg in cognitive techniéues in the school atmos-
phere. As we will see later, the significant increase in
cognitive competence in the home éid not obtain in the affeétive
sphere., Whether this difference stems moré from the investment
of thé'parent—trainee in her own child, or more from the dis-
tractions which might effect the cognitive interaction .ta,liing
place in the school atmosphére cannot be assessed at this time.

A third hypothesis, that greater cggnitivé gains would
be made by those who scored lower on the tested cognitive skills,
- was also predicted; This prediction proved valid! In four of
~ the six areas Wheré significant imprévemeht occurred, they
occurred with the Low groups, i.é_ those who scored at the
mean or below. In the "high category" group, mothers weré
able t@limprgve significantly in Similarities. The "low category"
paraprofeési@nals in Block Design and Similarities did move
sigﬁificaﬂtij towards impravemant‘in cognitive skills. Hypo-

thesis three, in the main; was supported. Here again the trend

0 o S 0 e bt sl e it



towards more significant improvement occurred in the Similarities

subtest.

The following Table 7 provides the results for testing the
significance of diffarénces:bétween those adults whose pre-test
WAIS scores were above the mean and those who scored at the mean
or below.

TABLE 7
SIMNIFICANCE OF DIFFERENCES BETWEEN PRE- AND POST-TEST SCORES OR
| I

ADULTS SCDRING EITHER HIGH OR LOW ON WAIS SUBTEST

N =23 Block Design Similarities. Vocabulary

- e Hi Lo Hi Lo Hi o 1a

# In the wllcaxan test, N constantly changes because all tied scores -
(i.e. no change between pre- and post-test sccres) are dropped out
of the analysis. Therefore there are occasions when .too few scores
exist which lend themselves to the statlstlcal calculations,

* All these T values are Eigﬂ;flzant at the .005 level for a one-tailed
test.,

A comparable hypothesis, the fourth, also predicted
that children who scored lower in cognitive competence would
make the greater gains. The fourth hypothesis proved valid

‘as substantiated by Table 8,

g b i 2
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TABLE 8

SIGNIFICANCE OF DIFFERENCES BETWEEN PRE- AND POST-TEST SCORES OF

CHILDREN SCORING EITHEE HIGH CR LOW ON WISC SUBTESTS

N ='23  Bloek Design Similarities Vocabulary ;
Hi Lo . Hi Lo Hi Lo |
N=l7 N= 15. N=l7 . N=l5 N=l5 N=17 :
T=26 T=4 T=7 T=l4 T=14 1T=2.5
n.s.  *.005 *,005 *,005 *,025 *,005 :

- * All these T values are significant at tha .02 level or better for a
one~tailed test..

While in Similarities, hoth the high and low groups

gained significantly in their skill in concept formation,

only for the low groups did gains at the ,005 level take place

in all three subtests, thus supporting Hypothesis U4, g
Since the Similarities subtest revealed itself as ?
most. amenable to 1mpraveme&t in both adults and children as 5
a result of the SPA workshops, it might be germane at this _ ?
time to quote -Wechsler himself on the description of this i
test: ;
This test turns out to be among the best ;
of our entire battery.... It is the kind !
of test which has been recognized by all {

investigators as containing a great amount
of 'g.' Over and above this, the test has :
certain qualitative features, the most im- ;
portant of which is the light which the type ;
of responses received throws upon the logical

Ao
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character of the subject's thinking processes....
Qur correlations for the Similarities Test....
are uniformly among the highest obtained either
wlth the individual tests or with total score.
(Total IQ score - ed. note)

SELF-ESTEEM

Onice the data accumulated on both the trainers and
trainees departed from cognitive assessment and moved towardsz
the affective or personal areas, and the effort was essayed
to fegister what change, if any, came as a result of the
"Think" W@rkéh@ps the investigation encountered more
difficulty.

In the area of self-esteem, two instruments were
utilized, the Draw-a-Person Task, which purports to elicit
from the respondent a projection.of his seifsimage; and a
Sélf—APpraisai Scale which asked the respondent to assess
himself on f@ur:dimensiéns of self-esteem: academic compe-
tence; social :QmPEEEﬁcé; personal competence and certain
other non-intellectual aspects of competence. This latter
instrument contained a list of 24 items which could be
rated on a three-point scale. It therefore lent itself
to objective scoring.procedures.

In order to determine whether there was a change in
the sélf—appraisal scores after the conclusion of the SPA
#@fksh@pss the Sign test was used to deal with differences
between pre- and post-test scores. Table 9 illustrates re-

sults,



-

—

o

TABPLE 9
RESULTS OF SIGN TEST ON FOUR DIMENRSICNS OF SELF APEBAISAL

SELF-ADMINISTERED BY PARTICIPANTS IN SPA WORKSHOPS
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analysis.

## N too small for ﬂetérmiﬁing probability.

* P values significant at the .C2 level or betterx.

The only dimension where signifilcant ;mgr@vemant

in all SPA participants was in their feelings that they h

m\

gained in Social Competence. While it is true that for a
adults, and for the mothers who worked with both theilr ow
and school children, their appraisal of impravement in ac
competence approached the .05 level of Significéﬂgag it i
true that there seemed to be not enough evidence to SUPPO

5th hypothesis, at least so far as the total SglfﬂApET;ig



responded to by the adults was concerned., Only one dimensior

Social Competence, showed significant gains. The guestion

es therefore, did a positive experience wlth coznitive
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kills as developed in the workshops cause the adults to

feel more pﬂsitive about their abilitiec in the social area
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or was the emctional suppcr® and tims spe

in the workshop the determiring racior? This we did not
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RESULTS OF SIGN TEST ON FOUR DIMENSIONS OF SELF APPRATISAL TAS
ADMiNISTEREE TO CHILDREN PARTICIPATING IN SPA PROJECT

Soegcial Personal  Non-intellective Academi

All children -

N = 290# - N = 24 N 22 N = 23 N =
= .58l p =.067 p = .l05 p = .33

n.s. NeS. N.S. Nn.S.
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It would seem, based on the results, that the children!
sense of self-esteem, particularly in the areas of social and

personal competence, can be significantly improved, but the

catalyst for this improvement seemed not ts be the mother but

the paraprofessional working in the classroom with the child.
One can observe, as a matter of Tact, that children trained by
their own mothers moved towards a negative evaluation of . their
social competence, This is in sharp contrast with the signi-
ficant gains in cognitive skills registered by the children,
Did they féel that their mothers' concern with then reflecuied
some falling on their part? Or rather was the corcern of the
mother in training her own child of such an intensity as to
work contrary to her purpose, save in the area of cognitive
competence? Conversely, did the paraprofessional's interest
in the child serve to raise the child's evaluation of him-
self - that someone other than his mother showed interest.

in him? This may be a possibility, since the comparable

gain in the adults coull also have refléeteﬁ the positive
interaction between the investigator and the workshop parti-
cipants, leading to the corresponding increase in self-esteem
in that area of social interaction.

On the basis of results, the findings are too tenta-
tive to arrive at a firm conclusion which could sefve to
support the fifth hypothesis, |
The Draw-a-Person Task also failed to supply the investi-

gator with indisputable support for her hypothesis., Table 11
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presents the results of the DAP task for both mothers and

children using the Sign Test.

TABLE 11
RESULTS OF SIGN TEST ASSESSING THE DAP

FOR BOTH ADULTS AND CHILDREN

al - Level of Significance

All adults 23 .105 n.s.
Paramothers 13 .867 n.s.
Mothers 10 QSfT n.5,
A1l cﬁildren 32 .345 Nn.%.

Children trained 19 .324 n.s.

" by mothers

Matched. children 13 «011 *

Here it can be noticed that the matched children, who
worked with the paraprofessionals in the classrocm, perhaps
because of the additional attention they-receivédg perhaps
becaﬁée they felt singled out for that attention, were the
only group whose dfawings indicated a slightly significant
improvement in self-image, ’

A study of the individual DAP's, commented on by the
Jjudges, revealed the general superiority @f:the'ehildren‘s
drawings when é@mpared‘t@ those of the adults. This was
particulariy noticeable in the lower-rated. drawings of both

groups. Appendix F shows the reader the three poorest drawings
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of the adults and the three posrest drawings

of the children, as assessed by the Jjudges. Perhaps these
results would be of significance for a clinical evaluation

if one did not remind one's self that these adults - mothers -
probably had never been asked to draw a person, :QﬁzidETing
their educational Eackgréund and their mean age, whereas
drawing people is very much a part of the activity of a
school-age child and the youngster iz therefore net cnly
more skilled, buf 1%%3 self-conscious when asked to perform
such a task.

A trend that emerged in a discussion of +the Eth and
6th hypotheses, which were not adeguately supported, also
seems to indicate some support for the final hypothesis that
parents would be less effective in workirg with their own -

children in building self-esteem than paraprofessicnals

training children in the school situation. Ts it that the

interest of a "significant other" devei@ps greater self-
esteem in a youngster? O0r are the paraprofessionals indi-
cating greater psychological skills in working wiih-ehildreng
less anxiety in trying to effect change, more creativit& in

developing affegtive-relati@nshipg with the children? Only

‘further investigation can resolve that question. What can

be observed is that while the data support significant im-
provement in cégnitivercampetence in both adults and child-

ren, there is less support for the prediction that this
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competence would necessarily lend to greater self-esteem

save in those children trained by the paraprofessionals.

3. SOCTAL INSIGHT

The seventh and eighth hypotheses predicted that the
SPA Workshops, by increasing cognitive skills, and developing
meaningful interaction bétWEEﬁ adults and children, would
tend to improve both the adult's and child's perception and. --
acceptance of socially desirable behavior.
story-telling task similar in presentation to the TAT, en-
couraging the Subject to respond with a story to each of
seven preseﬁﬁed pictures. The pictures were éelected to
elicit th~ respondents' attitudes towards authority figures,
the environment, ego, and superego values. In order to
determine whether there was a change in the four dimensions.
rated in thelstaries, a plus sign was given wherever move- | j
ment was revealed in the positive direction; a minus sign
indicated a negative attitude toward the dimension delineated,
The Sign Test was utilized to determine significance of
the movement in either direction.
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TABLE 12
RESULTS OF SIGN TEST ASSESSING RESPONSES OF ADULTS TO FOUR

DIMENSIONS OF STORY TELLING TASK

.-Authority . Environment Ego 7 Superego

N = 24 N= 21 N =19 ‘N = 22 N = 21
p =-.013 p =.50 p = .262 p =.332

x NaS. N.Sa n.s.

Significant negative change; i.e. significant Shlft towards lessening
of positive attitude towards authority. )

The significant negative movement towards a lessening
of a positive attitude towards authority indicates n@t»anly an
unexpected consequence but a more subtle aspect of ego develop-
ment than at'first meets the eye.

When this significant assertion of independence from
authority figures is combined with the significant increase in
social competence manifested in the self-appraisal task, the
investigation might be tapping an underlying aspect of ego-
strength not heretofore anticipated. It can be interpreted

paradigmatically that the stronger one feels about one's own

social competence the greater ego independence one demonstrates '

in refusing to be subservient to irrational dimensions of out-
side authority.

The courage to be one's own man (read "woman"), to make
one's own decisions, because one has the cognitive and social

competence to do so, may be tapping an as;eef of self-assertion
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and self-confidence which in small part could account for the
increased lessening of fear for most authority figures who |
function in the Harlem community. This certainly deserves
further investigatian!‘

Table 13 deals with the respénses of children to the

story telling task.
TABLE 13
RESULTS OF SIGN TEST ASSESSING RESPONSES OF CHILDREN

TO FOUR DIMENSIONS OF STORY TELLING TEST

. Authority Environment Ego Superego ‘

'All children
N= 32 : N = 29 N = 28 N = 31 N =31 .
‘ ’ p =.300 p =.088 p =.142 p =.142 .
n.s. n.s. * N.S. N.s. :

Children trained ;
by mothers N-= 18 N=17 . N=19 N=19 .
p =.593 p =.315 p =.50 P =.50 A

n.s. n.s. n.s. n.s. ;

Children trained é
by paraprofessionals N=12 N =11 N =12 N =12 !
' p =.073 pi=,113 p =.073 p =.073

n.s, NsS. _ n.s. n.s. i

While it is apparent that no change of any significance §

has oceurred in the children, whether trained by the parapro- :
fessionals or by their own m@thersg there is a trend towards é

more positive change in non-cognitive areas in children who. |
were seen by paraprofessionals. Hypothesis 8 ig non-supported

- but here again some support is given to the final hyp@theéis
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that paraprofessionals are more capable of inducing non-cognitive
change in children once they are in school rather than as a
result of training by thelr own parents.

e
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CHAPTER VI

CONCLUSIONS AND IMPLICATIONS

Project SPA hypothesized that the development of cognitive
competence in adults and in youngsters, using non-curriculum-
oriented materials, and deriving pleasure from an intellectual
expérienc:eg could be posited as a necessary prerequisite for
prevénting or curbing maladaptive behavior in the ghetto child
and hélplessneés and feelings of inadequacy on the part of those
reponsible for this child's continuing growth. Towards this end
a program-was initiated in the form of "Think" Workshops and was

held in five schools in Harlem and East Harlem.. Attending in the

second year of the Project SPA were over 60 adﬁlts; some were E
_mothers who worked with their own children at home, others were 5
paraprofessionals who trained their own children as well asg a |
comparable group in the school seﬁting (these were nominated
paramothers) and another group of paraprofessionals worked
only with children in school. 1In all, over 150 subjects were
involved in this study, 100 of them in the past year. :
The hypbtheses,formulated for this project posited not é
Dﬂly that significant gains in cognitive skills would occur in %

the adults participating in the workshops, but that these skills

could be transmitted to y@ungstérs trained by these adults, re-

GRS g en e vt

sulting in significant gains registered by the children as well.
It was further posited that possession of these skills and aware-
ness of one's own cognitive potential would lead to a corresponding

57
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increase in self-esteem in both the adults as well as the
children and that the ensuing increase in self-esteem could
serve as a barrier agalnst the formation of, or the increased
reliance on, maladaptive behavior patterns leading to future
-delinquency.

Results indicated that statistically significaﬁt gains
did, indeed, occur not only in the cognitive competence of the
adults attending the workshops, but also in the youngsters
trained by these adults. In the area of seifaesteemg the most
significant positive findings uncovered an interesting phencmenon:

statistically significant gain' in social competence by the adults

authority by this same population, suggesting that there is no

guid pro quo correlation between that middle class value - respegt

for authority (and, by extension, for the law) - and respect for
one's own self, one's ability to think for one's self. Rather
it would seem that the more one had the courage to think for
one's self;_the more one developed disrespect for authority - at
least the authority one encounters in ghetto ng@ﬂﬁitiégg

There is no éuéstiOﬂ but that further investigatién in
all these aréés§ should be continued. Not the least of the-
1nvest1gatlon‘s shortacmlngs derlved from the inadequacy of the
instruments used to test out the hyp@thesesg the difficulties in
setting up clear-cut criteris fo; the judges' assessments, and
the limitation of the measures utilized to assess gqualitative

results.
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It has long been noted by researchers that reliable

attlitudinal scales are most difficult to construct, and that
basic attitudinal change is resistive over the short haul. How
can one truly establish criteria and analyze data which so often
depend on inner mood? the environment that surrounds the tegting
situation? the rapport Witﬁ the'examiher? tge natural tendency
- to consider correct, and therefore repeat answers or "stories"
which have not been "marked wrong"? as well as the difficulty
to effect attitude change via an eight-session three month work-
shop where the focus is on CQﬂiEptuallzing and categorizing in
the 1ntelleetual sphere rather than the affective areas?
| The present investigator would be less. than candid if

she expected that within this period of time not only would
cognitive skills improve significantly but basie values and
deeply intrenched attitudes could show an equally significant
shift! One could more rgti@nally hypothesize that only after a
period of time had elapsed, giving the gubject a chance to in-
corporate the positive aspects of cognitive 1mpTovement into his
self- csncept and his behavioral structure, would it be p5351ble
to assess basic personality change.

But the investigator's experience with working in a high
risk community has been the difficulty of keeping a group of
adults together fDr & long period of time, particularly mothers
for whom economic aﬂd,envir@nmEEtél hazards, the health of

children, the problems of welfare, the instability of Jjobs, make
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regularity of attendance over an extended time span a challenge.,
This proves to be so even when nominal payment is offered.

For these reasons, the investigatongesides the f@rma;
pre- and post-test administration of the four instruments to
arrive at some objective evaluation of Pr@jéet SPA, also asked

each of the attending members, whether they formed part of the

that one should look for movement towards attitudinal change in
the participants. Appendix G presents the evaluations written
by the respondemts; The principals and guidance counselors of
the school where the Warkshéﬁs were held were also asked to pfo;
vide feedback. Their letters comprise Appendix H.

Even the most cursory perusal of these statementé high-
lights the value of the workshops. That every school where
workshops were held wanted a repeat the foiiowiﬁg term; that
some of the respondents felt it would be a suitable training
for teachers as well as untrained personnel, all this may serve
’t@=piﬁpoint what may not have been the project's original pur-
_pose., Have we, in seeking new approaches towards the prevention
of delinquency, hit upon a valuable m@dél for training para-
professionals and mothers of the inner éity in how to devél@p

not only their own cognitive potential, but also those of the

run, serve as a significant factor in curbing maladaptive social

behavior?
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BRAIN-TRAINING PROGRANM

SPA WORKSINTS
To: Participants i

F'rom: Dr. Tdna O. Meyers -
Chiefl Psychologist, NCCD

SELVE S

LET"‘S REPEAT DIH‘

!

We want 1o show pe cmlP how much they alrr‘aﬂy know so that

thf*y can he heh;rf] ter hecomes aware of their own intelligence and begin

to rély more on xhc‘n“ own capacity to think things out.

This self-awarensss and a pﬂ'%ltl\?f—‘- feeling about one's own
intelligence leads o an increase in one's own self- image and ego
strength,

need not be ;
f’;choml Tt ia; A soUren m? greﬁat pﬂtﬁ?ﬁm*ﬁ LC) th(‘ (‘hlld (and to lhc adult)

‘The ultimate aim of all the training sessions is to increage
the self~esteem of the "trainee' by providing him with the skills
required and the exparience necessary to move towards dev@lap-
ing competence in thinking as a skill.

In order effectively to move in this direction, the "traince"
must have the nppnv‘inmtv to think out loud - express ideas as freely
as possible; the focus should he on thinking, rather than on grammar,
He must not hesitate Lo express his thoug ghts. T

If you are training mr::!;hez*:% (or teac:hers), remember, tell them:

The sessiong should be every day, at a special time, for a
special purpose; to learn to use one's brain for thinking.
It should take up no more than 10 minutes of the day.
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Aruitoxt provided by Eic:

In the beginning, time should be devoted to showing
the children that, if they learn how tothink, fhey
will also replize how muci th(-:y’ alrea d*f' know, The
trainer's job will '

Divide the material any way you choose, depending
on your interests and what you know of your .own trainees.

The following are the ideas you should try to introduce:

o

It

The remarkrble possession each child has - his brain, It is
S0 Important that il s protected by the hardest bone in the hady

2. The other remarkable pO%‘%sS%‘T“)ﬂ each child has - his senses.
Why are the five gsenses so close to the brain?
The importance of using them to help in learning
how Lo use your hrain,
The different kinds of sounds we hear; the
- dilferent kinds of taste we e perience: the
way diflerent things feel to the touch: the
ability of the eyoes to sce colcn: shape,
distance, zte,, cte, ) '

AT e S 1

1
4
{

-Here the object is for the children to become aware of the
brain and the live senses and to find words to describe different
sounds, lastes, smells, colors, touch sensations - e.g., loud,
soft, crackling, rough,. qmomh sour, sweet, whispering,
velvety, silky, scratchy, ete., ete. There is a word for every
“type ol sengation,

3. The f‘n]lfjwmrf SF‘SS]QTI‘% should deal w1th how much _more the children
know if they s sing their brains for thmhmg

An H'ﬁmpl? How many birds can tht;y name ?
After the children have supplied their list, show them that
by thinking along cerlain lines they can realize they know
more, _
The categories: singing birds (canary, nightingale, wren);
talking birds (parrot, parakeet, mynah); water birds (gulls, ducks, etec. )
birds we eat (turkey, duck, goose, hen); birds know for beauty
{peacock, hird of paradise); common birds (pigeons, sparrows, robin, :
woodpccker, ¢ke,, ete.),
You car continue by askmg of what use are blrds to people.
Categories here would be: food (the bird itself, ils cggs);
beauty; the use f)f [r’af‘h(ﬁr‘g for hats or pillows or warmth; music -
the sound of their singing; science - airplanes base their construction
on studying the flight of birds. Important to get the children to
think in categorics, in groups., =

o it

Ot i, 2 et it B gy




Q

ERIC

Aruitoxt provided by Eic:

Brain-Trah
Session II7

4. I the tra

fruﬂ, . or insccts or animals, and can think of suitable
categories \"lm“l; can help the childran provide more answers, by all
meaans lo noi gt2rt with hirds,

end of the first week, a review should prove to you and

w..u\

mow the names of over 100 living

can now ramind them that flowers, birds, trees, etc.

!,)ng tr) rezlize

clong to the category of 11vmg things bc—*cause
el die, They have learned a basic category:
veen animate and inanimate objects AND they can
that they knew it all the tlme in their brains,

s more comfortable with llowers, or trees, or
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APPENDIX ©

Name:

Address: _ o o i
1. How far did you go in school? )

2. Where were you born?

3. How many children do you have?

79




H
o
n
]

i ] _ o - i _ Phone: _
How old are you?___ __ What is y@ui gfadéAin school? o
Where were you barﬁ?ﬁy 77 _ - _
How many brothers i@ryau have? = . ) — _
How many sisters do you have? ~ - - _

Does

your home have

would vou like

a TV? ’ __ Radio?

to be when you are a growh-up?

teacher 's name:

mother's name:




pavenstedt, Eleanor. "A Comparison of the Child Rearing Enviro
of Upper-Lower and Very Low Lower Class Families." Americai
Journal of Orthopsychiatry, 35: 89-98, 1965. -

Piaget, J. "The Genetic Approach to the Psychology of Thought.'
of Educational Psychology. 275-281. 1952,1961.

SELF-APPRAISAL SCALE

Directions: The words on this Page tell different ways children
Read the words next to each number. Put a cross (X) in one box
each line to show whether you think you are that way MOST OF TH
or ABOUT HALF THE TIME or HARDLY EVER,
i — . -
* I THINK I AM: MOST OF [ ABOUT HALF | HAR
THE TIME | THE TIME EV
F l. Neat 3 _ B - -
o 2, A good homemaker i ) B e .
3. Smart B - ) .
[ 4. shy i . _ _
5. A nag i i _ _
6. Very good in art ) -
7. NS;areé to ?gkgﬁ;hgggesr _
8. Full of fun . } B i} - 3 _
9. A hard worker _ ) B )
10, Polite § ) _ ) -~ i
1l. Trying my best _ I ;T, _
12, Nice-looking _ o I )




I THINK I- AM: MOST OF | ABOUT HALF | HARDLY
THE TIME | THE TIME | EVER

2, A good homemaker’ ) _ . _ _
3. Smart i _ . - —
4, Shy _ . — —
5. A nag N — . . B I
6, Very good in art _ _ . _ _ i}
7. Scared to take chances ~ ) o

"8, Full of fun , _ ) , o ] _

9. A hard worker

10, Polite B o _ _ . . e
11. Trying my best ) _ S - _ .
(12, Nice-looking _ _ _ -

13, Lazy , | . e o N

14, Full of curiosity

15, Going to do well I — - —
16, Sad o _ _ — — — —
17, Athletic R 7, _ —

iE._;Qarglesg . — - i

19. Honest _ NN N N S

20, Nerwvous

‘21. Good at making things

( 22. Baa o | - R B

23. Liked by other adiits

3. — — -1 T
24. As lucky as others' ——
25. In trouble in .hool  ~ —e




! SELF-APPRAISAL SCALE

'Dirgczigzgr The words on thig Page tell different ways children are.
Read the words next to each number, Put a cross (X) in one box on each
line to show whether you think. you are that way MOST OF THE.TIME or
ABOUT HALF THE TIME or HARDLY EVER. ""

T THINK I AM: S MOST. OF ABOUT . HALF HAED;Y.‘T.
THE TIME | THE TIME EVER _
L. Neat
2. A big hglpratrgqmé - _ _ D }
3. Smart in school - _ _ -
4. Shy _ _ i i i
5, A,?gst o - _ }
6. Ve:y~gq@dri§ art B
7. ;Séazedftq take chances _ ) _ . _
8. Full of fun N N i ;
9, A hard worker _ _ - _ - :
10 Polite L 7 1 ] f -
11, ;Tryiégvmg;bestf _ , _
12, Niceflé@Kiné, . ) M _
13. Lazy o ) - _ -
14,  Fq1l7Qf7q@E$tiDﬂé abéutwnéw thipgéf, o i _
15, -Gaiqgrta do well | . _ -
16, Sad o o N S SN
17}7:GDQi7iD{Sp@£?S , ) i} e _




i BARDLY

Faling i Anubi b AL
THE TIME | THE TIME E\?ER
1, Neat 7 N _ .
2. A big help .at home e } 7 _
3. __Smart in school _ _
4. Shy _ ] . _ - _
5. A pest _ . - ; —
6. Qe:yigacd iﬁ_arti _ e i - —
7. Scared to take chances _ i -
8. Full of fun — o o 1 .
9. A hard worker ) . i 7; ]
10. Polite _ _ —_— —
11, Trying my best _ _ .
12, _Nice-looking _ _
13? Lazyii 7 _ o - 1
14, Full of quest;gps abagt new things | — i ,
15, Géiﬁg to do well _ _ —
16, Sad ) _ _ _ . -
17. Good_in sports _ i . i . _
18, Careless _ . 7 -
19, H,C‘ﬁ%St - _ / e _
20, NEIVDQS,,, ) ——— ~ - z
2L. Good at making things - _
22, Bad ] — o _
Qggr Liﬁed byrétﬁer chiid;en i _ .
7724g ,As,lu§ky,§5 others ' . _ - ' , _
25, In tréuplé in,sch;@i ] i} ~ _ —
{:;65 In trouble at home _ — —
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Draw a Person
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PROJECT SFA L4

- From: Dr. Edra O. Mcyers, Chief Psychologist :

Northside Centor, VQ; Yorlk

I wgujd ne very griteful if yvou wold take the time
fuLlQWJHQ questicns FPlease answer as
r;jn your name if ygu do not choose to),

1o answoer the
fully as possible (vou nced not
Thank you.

QULESTIONNAIRE

1., Do you think you would he able to use a Program of ”braju—tralnLnﬁ"v
. with all vour children? {

el - Would you bo able to use this pProgram
with Lh;lrl:c-n in a ¢lassYoom?

v t 7o - o 'y
Qlocarsy, AL L Uy . L/ s Uy WAt g tor, dp iﬁifﬁifwi et LK

“%,’>Dld vou find +the program of "btainstrg;nlng" useful to you? Why? ?:;;
7 7 ) 7o o
I Aba, ;L“u"é‘(') o ,xiiﬂf '*(7 v@fseﬂ:’g Vs iﬁ_’ EJFL G ; . S
@V] ; 7?335‘\ A& fﬂ“c‘?' Ao < Gt QAT
.féﬂ st ;ﬂf%yﬂi X ther Lo appa? Aégi%%%iﬁkgi%

£%7 .

iUlJl ycu cgnflnﬂé to work Dﬂ thcse ideas even 11 we an“t meet again?
N 7% E’M/ ool G WV Agpes

hﬂre any suggestions yvou would 1;kc to Diic;ﬁéﬁ

A

i -
i

hhat did you enjoy most in the sessions? "j‘! ';,
o g%zig$m£§2257§g§%§ugafsa&ﬁﬂa;éiézf*ﬁfzb sé;fﬁ i  A 'figzv
5 . / s

s Wha.t djd vou énjmy ‘least in ihe éess;u:maf? Why?

ry) S : Thank you.
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. .Ff@?}{ Dr. Edna O. Meyers, QdLef Psychologist .
- e ‘Northside Center, Ncw York :
I wculd be very grateful if vou wnlld take the leg to answer the
f@llathg questions. Please answor as fully as Jossible (vou nLLg not
' sign your name if vou do not choose to). Thank you.
QUESTIONNATRIE
‘1.0 Do vou think Hyou would be able to use a program of "brainatraiﬂingu ?L7
© . owith all vour {hlLﬂIgn7L$-ig Would you be able to use this program
- with children in a classroom? @5ﬁiﬁ

Did you find the pregram of "brain-training" useful

\Q”;\ ('\}j\_géé/\ﬁqmm - L s@_s/sjlﬂae{,%g - Z(J\* l o "" - ;--‘}‘

et "LL"?E:T L R N S
) = o I .-’J;' i ¢ { ,‘,

(v A [ Y N ali sa
R y f’ r Lt el ik LANE L. A Li;:‘l'.’,g

- % / J i

e P e, P i:; . o
{ -!T}—.- Rﬂls_g-sj 2 54 l;,a igs-z ,;J,{gﬂ" IS :;g){gi(-t\”[éxgw ;o
i ¢

: ?lll you i@ntlnue to work on these ideas even if we

to offer?

i . ¢
bl 3
! A

: o 2
fis*“lf‘?gééi . f,,{,fs;sir&ff ){ggkﬁx {_ e
&

N
A LA gifi

7 S "?L}—'f:

"ﬁij &Lu/ )1-5-1@. ":_,i;%

dld you enjoy most in the sessions? + Why?

‘.’\rha 1_‘

f\?)fi;;md\gg;.f At /UJ at) 1o G PG s

fﬁ;AJL}LAieidﬁ;f flA;gé

ij,

'VWhat:diﬂvyéu enjoy least in the sessions? Why?

Thank you. . .. -
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. Fxom:. - Dr. Edna O. Meyers, Chief Psychologis
S Northside Center, New York

- b would be very grateful if you would take the time to answer . the
“following questions. Please answer as fully as possiblc (vou necd not
sign . your name if you do not choose to). Thanle you.

QUESTIONNAIRE

.. Do you think 'svou would be able to use a Program of "brain-training"

- - with: all your children? rLcj}E{I Would you be able to usc this program
S with chilcdren 1n a classroom? gog : b
{; 2, .Did you find the program :jf "brain-training" ‘useful to you? Why? P

fﬁw Hpu g{?{. (?M A Z’/Lsa;fl e Cine cqriafie ¢ x{x( ﬂg{l’zcd
J&?ﬂ%’ sceﬂ-) L-«ﬁ"l\s ped ssgaau_ﬂb?] fJ/df Cﬁl_e{ A &@i&gw{]f o 1{;}( @{ﬂ:{f -
) Spﬂ r‘l‘{’_ﬁ '{L‘s"{‘-’@{_ ;“"{"{‘3 'EF“LQ‘I{C‘I’E (_s’{LQ YA gl ;‘C’ﬁi{iﬂ; 7 2 f:-zr-#;gi? fslr*‘lsl,é‘(?
: S"Li @%‘““"Wm Mi{:&ﬁfﬂfﬂfé&EQ kel = L&M?Ls«;-@_ﬁ

}3.__ Wlll yDu continue to- work on these ideas even if we don't meet again?
A4

Are there any suggestions you would like to offer? “Jip

o

. What dld vou enjoy most in the Scs;;rjns? Wh}’? : ;

| gﬁ ot 8 M aesorcad i !Mfﬂﬁs@i& .;é‘f
Loty ;?f}k‘:iﬂ@ é’{s{?{t Jﬂ/‘f%’/&j ~ 7 % &g{?:’ ;é/
";zsL{:Q. ,{/f M v (3 , ;ireu L fgqtﬁ‘ﬁéiéﬁp g)&(/{l ﬁi@ja

(5- What d:!.cl you enjoy J_east in the sessions? Why?

- ti_eméw/?w? A all

Thank you. .
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}Ffam:; Dr. Ldna O. Meyers, Chief Psychologist
e Northside Center, New York

1 wauld be very graterful if you would take the time to answer the
fGJlGWlﬂg questions Please answer as fully as possible (you need not
" sign yvour name if vou do not choose to). Thank you.

QUESTLONNATRE

" l.. Do you think vyou would be able to usc a Program of "brain-training'
~ with all your children? Wauld y@u be able to use this Program
with children in a cLaggfﬁam?

D;d you find the program of "bri'n training" useful to you? |

gﬁ. What did you enjoy least in the sessions? Wiy 7

Thank vou.

t

TR T g,
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 ?r§m§A Dr. Edna O. Meyers, Chief Psychologist
Northside Center, New York

- ’ A.
T would be very grateful if you would take the time to answer tho
following questions. Please answer as fully as possible (vou nced not
gign your name if you do not choose to). Thank you.

QUESTIONNALRE

1., Po you think you would be able to use a program of "brain-training"
with all your children? Would you be able to use this prograa
with children in a slassraém?— Ej%

‘m
1

{7. Did you find the I@gram of "brain= iézlnlﬂg , jfui to you? Why?

}/C‘:}-S . JQLE{T*LML ) ’A(ﬂf\;ﬁf\ 4 _;‘,-4 7 :—}A’;:‘L” \;; d gt ;f,}t‘lh |
’ F : 4 7 LELJL?"F\ AN ‘C-{LJ; C é%ﬂfﬂng’!fm é!ﬁL-r“{ ﬂs.,{LjL! « .

WllL yDu cgnt;nue to work on Lheae ideas even if we don't meet mgalﬂ?

)/é’-S

" Are’ th,e any suggestions you would like to offex?

w %ﬂ- e e o0 ~T0E b

what dld you enjoy mast in the fiss;&ﬂsﬁ Why?

C) Qev:j/t 4;%&?2' /éfy.ﬂL _/Jﬁai*f’ - ,5/ 9 /L'-/Et mx

Fizfﬁmﬁ ffic {/@71 Lo 27 ‘ﬂ‘ Zﬂd% ‘t”é’ﬂjﬂ |

7hat dld ygu enggy least in the EQbSLDHS? ~Why?

. V Q;};ém L, Jgtgg&mgm 0 /{éﬁbbn

fThaﬂk'yDu.ii
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From: = Dr. Edna O. Mayers, Chief Psvchologist
N@rthzidé Center, Now York

I would be very grateful if you would tike the time 1o answer the
f@ll@w1nq ﬂu;ktjﬁns. Please answer as fully as possible (vou newed not
sign your name if you do not choose to). Thank vou.

QUESTIONNAIRE

1.. Do vou think -wou would be able o use a proagraum of "hr n.Lnsan,LnJ ng"
- with all your chil ldren? ¢y Would you be

able to use Lhis pProgram
with Ghildfﬁﬁ in a ¢la

RS & ]
. a
2. Did yau find ihc program of ”b113ﬂ Lra;n;nq" usef Ll to yaué Why?

if we don' t meect

4. . Axel there any suge

£

. ' | M)
S *“L,\} I ARV L I

* -. . £ e £
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" j oo _ i
= Y AV O e Rl S PR T Y < B
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e ~e—‘,.r‘_) )L?’ &{__k \k,r*,g .
. o e - :
N P !
S .J'l

-What ﬂid you enjoy Acast in the
. B o . ) \

S
b fi . :" i
f féﬁr’; *-«3 I (!\) o L ; [
Sesy pmbeet ‘_L,,.s*"‘—., . ‘JL A == Eﬁsx_i{(“?}!;' . n‘—i.__ oA i "{‘, 7

Thank you.
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L - From: Dr. Edna O. Meyers, Chief Psychologist (
o ,;,-' - Northside Cﬂntﬁr New York - '
f I w@uld he very (jft\“(_t;lu] if vou would take the time to answer the
; f@ll@W;ng quesltions. - Please answoer as fully as possible (vou nced not
: Siyn your name if yr:,;u, da notl choose “Lu) : Thank vou.
QUESTIONNATRE
1.. EJ{:; vou Hunli Syot wonld boe Ghile Lo une o progein ol "ln.un-d(rt\Lnirny”
. . with all your childron? ;7 f’ Wull]fl yuLl e able fo use this Program
{0 < with children in a Qlawq oom? L3 : N
E ' - ,J\JLJS
{g? 2. D;d you find Lhc QfﬁgLam of ‘b:lin -training" useful to yauPC Why?; i
ugﬁg AL ;&;}'gfkﬁﬁbakﬁgLf i%yq;{& E (A RN LLLf
i,f:L- LfL 4::1{1”\ i’ﬂ[;{.ﬁ:’(_/' [—LC(, f]ﬂ.fl.ﬂf\_fe{? f\'/ Fg AN Al S e L( 1.4

L/;L-S*L

| ;C A L&_LHEH%

l, MAAE Q Wg ey Ciﬁl =0 (A *”LL;‘L(_," Lﬂg\g_f
P4 cztui otrsjopnn o Lan i@, elovne
WA,

3 i ﬁf‘) NN AAAD : :
¥ 3¢ Will you continue 10 work on ﬂmL ideas f-:\;cm if we don't meet again? /,;,(Z,—)
- = r’;‘r -

4, Are there any suggestions you would like to offer? f"js"zf‘;)

<7
[

l

e ‘ oA ' .
I N N : .
(.'(il\ftt‘ ‘ ] | |
/

i A ’/P‘f’ T () : aad
, 9 N Y f

‘ ) v, ) A\ ,
, o p AV Q) p A
S5« What did you cnjoy most in the sessions?) Wh_y . aloiy BLEL/ ‘
f) /'1 - [ "} f
o Lo - / -y _ .
(q?ﬂu(: ’!) (;{1'1‘,1,_, (1f //J v(.zf[(:f L CH( { ’li b : ! ¢ ‘ R
P T £ /E(Caﬂ ,
{{. 6. Mg"‘it Lll‘j you f‘ﬂ_l(lv least in the segs;cms’?’ Why? (E,}JQ "zéfo\;\é‘hg /-
/7\‘,@}‘ (/\#‘\f\k’,ﬂ-‘,.ﬂ;ﬁl—f\_(ﬁﬂ; .S/M-&L:fl[z!lgﬁ; ‘fﬂxﬁxﬂé_ i 7 ‘)L:,’)",,,\ W \ Wl (L%,j 4&- ey
(‘“{L?— a‘*@'@rw*\ﬁ*"ﬁ g s L’L“ﬁ(f’ R '?ﬂ—s,( ) C i\ g L Lol L"L()-fil,

-_éggl ‘éZ,Q (.(;J Al C’\J_':]JL’ZC’M’(@@ é(‘(L é\,gj) 2 Q.QELQEML;! o ' ‘- ;,;.

(Use other side of papear if necessary) : "~ Thank you.
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}D: 'Edna Q.‘Mevers, Chief Fsychalcglst
> ths;de Center, New York

ould be very g:ateful if ygu wauld take the tlme ta aﬂswer the ,
fcllcw1ng questions. Please answer as fully as p3551ble (y@u ncgd nat
$1gn_your ‘-name if yDu do nét ch@ase ta) _ Ihank yau.

QUESIIDNNAIRE
'gu thlﬁk Jyau wauld be able ta use a pzagram

'ifh all your children? - -~ Would you be aple.
Wlth‘éhlldIEﬂ ;n,a clas:ramm?-E;ZQ‘- n RER

pragram of’ "braln t ain ;ﬁg"‘useful to,

ay mést in théféé

t/@‘* P

WHMHEP~
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'Ef. Edna D 'ngélfg Chief Favchulag;gi
F@rthslde CEHtﬁr, New York

,I wauld be . very- graieful if you would take the time to answer the
fallgnlﬂg questions.  Please answer as Iully as pessible (you need not
'1?nlyaur name if you do not choose to). - - Thank you.

QUESTIONNAIRE
',MDé'QDﬁ‘thiﬁk wyou would bhe able o usoe A program ol 'hr\in&Lrafning"

o with all yr:m: children? ¢ 5 Would vou be able Lo nue this P340 am
_with éhildgéﬂ-in a clas<room? 3¢,§ A gtg%J {F#idz,

 D1d yéu flﬂd “the prugram of "brain-training'" userul to vou? Why?

g& ¢ o ¢ . Fuc Hkgj Z%; /é@ﬂi Q/Z.ogﬂz/iffg ifﬁf“‘
f“— J@,e é&ifz., %ﬁ,ﬁ,tfﬂ /ﬁﬁffifs/éﬁii ). ﬂ(iewf

:
L
:
i
E
£

11 you cantinue to work on these ide

A3 £
g%gﬂ

as even if we dan't m;et igéln?

;_ffsz f”?@*y md oq et ,f/ﬁ @ Lhdi

there any suggzstlans vou wauld like to offer?

g, el

R
R

g e

ﬂ¢*1 &%iu{i s
Zd/m iﬁf ol

aﬁsél*“ﬁ?’i

19(; -aw fm-«'i Sttt ; (Al Zef' .i#“‘“

}f%w{ 7 ﬁfgfgf) wwf r%

Why?'

" Thank you.

'’
i
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:;Jr. Edna O. Mevers, Chlei Psychologist
‘!Grtha;dﬂ Centeér, New York

'u@ 1d;ba very grateful if you would take the time 1o answer the )
*Glluwﬂng questions. Please answer as fully as possible (you need not
50 your name if you do not choose to). Thank you.

;-%‘ S QUESTIDNNAIRE
}jDa you ‘think “yyou would be able to use a program Qf "bf¢1n training”

~owidth all syour children? g Would you be ablc to use th¢5 prggzam’
”-w;Lh Ghlldréﬂ Ain a clasdroom? éTQL

.:FD:d ;au flﬁd the pr@gram af "brain- iralnlng” useful to you?v Why?
i’xQ?Q- éLﬁLQ@A#J Lk L;L ?E igﬁée;a; 7D fgghfgi‘ig

: i‘Lf_’sL, éﬁ'mﬁ- et L Otg O ‘:}éﬁ&ﬂir)mf:’is Yol £
L ‘J”fflrr %»‘" ’ ["'i Zi;LL;JL_) mgi’_ o w_{g,ﬁzaz?{ ?’g, %ffg_i_ﬁ'

/7 .,1{1@ el T Lg_g_gl;;ﬂf
T.:'_“5,’*;1.11. yau santlnue to

work on these ideas even if we d@n"t'meet'again?»

Aza there any suge: 5ti@n5 you would like ta'éffe:?

E‘W1WHatiaid:Y§ﬁHEﬁjGV most in the sessions? Why?
. gxgiif_;l?’tgém c‘;ljx’l‘, A ) \L&’-L_‘«,Lf:é WLl T ‘}‘;{i{,&i ,,;L.’_.i_l'-) /23 . =
il’Ez"*fé ;;-éinsﬁ;t . . -7/2( I géfs ﬁjﬁjﬁgiiﬂgﬂg{; }/ AR L LAt =

: iLii §£3‘?u44g#L:si L, 2%i%;i7§441ilixé i ‘aetd? ﬁisf£=
*1%: ;ah-am&—-ﬂi' ?% PJLJ,,,(‘i‘éJLLJEJ I Ak cdwaye Gl 17 -
Ve What dlﬂ ycu engﬂy iéést in the sessions? Why? :

Thank you.
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From: Df. Edna O. Meyers, Chief Psyciologist
' Nurths;de Center, New York

I w@uld be very g:ateful if y@u wauld take the time to answer the
following questions. Please answer as fu.ly as pcss;bl; (you need not
sign your name if. yvou do not choose to). Thank you.
QUESTIONNAIKRE
1.. Do you think ryou would be able to use a program of "brain-training"
with all your children? ¥y¢ S Would you be able to use. thls pragram
(s}

with childrén in a classyoom?

‘;Eg Dld you flnd the program af "bra;n=tra;n1ng" ugeful to you? Why?
;,r T ?;irl ;m{s /C/{_,;.se-i}, :

;:L?‘ ;}L-‘ig’tfx ﬂ}fg‘:’s‘“ s ‘g*if* *“"ELS :

éﬁﬂtﬁggsrlsé{¥iig *yxfwip ;qf" 355{575~h-rﬁk1;;q;¢y$ijékﬂ
o . "y
Z/z; 10 ffé;«a A STy 5/{""’ At 7 7%:’; */ O drA

z[ (P .

,;S_ - Will you continue to work.on these ideas even if we don''t meet again?

Y 5

:é; 'Are there any suggestions you wauld llké to offer?

f*,S. What did you enjoy most in the sessions? Why?

/Z G Qiﬁ;ﬁ“? f’/ ““i7£ ffiya_f—zs;f /(i/*;?ué_{,.if e / O gl Lottt if*/

Y
._M*L¢L7F;&1£§Lﬂf i:t‘ﬂ,iﬂﬂffgiﬁsf iﬂ&ﬁijfﬂégpf/GL{h; ﬁfuffik ZZjﬂﬁé
z@ibﬂﬁiféLef%Lff/ i . :

?at did you enjoy least in the sessions? Why?

e M'./u, /ﬁ@égdff_g

@gtg{fj@(;\g,ﬂxf §7/ gf’éf* f'_,s!( g,f]gh ;fi{;’ ’Z:«Jff ;’74{“_6.?;_ -2’ Ql‘h* ﬂ Lr“a"’[;v’?fftﬂﬂ‘} : 'i ,

(Use other. side of paper if necessary) Thank you.
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_ 216 East 120 St.
ADDRESS )

OFFICE OF THE PRINCIPAL

— Menhattan 10035

BOROUGH ZONE

- May 17, 1971

. Bdna 0., Meyers, Directer
. Project SPA

. Northsgide Center

31 Central Park North
‘New York, N, V,. 10026

 ﬁ§é;fMias"Mayér§: 7
, 'A:fThéﬂEVYDﬁ:féf;yau:;ietter”éf'ﬁay 10th with refer-
‘ence. to the Think .Workshops, In canvagsing a random

~dempling of -the participants T can answer your questions
ag follows. - S - , R

i, ;Thevparagrﬁfassianalg,advised me  that they were
most enthusiastic about the workshops and that they learned
.8.great.deal from same. ' They were very encouraged by the -
iﬁféfmétién;discuased.and as'a~raault'af‘particigating in -
‘them they bought puzziles for their owri’.children(designs,
tiles, cards, ete.) and in ‘addition they put into effect
some of the suggestions and practices reviewed in tthe work-
shop. - They alse adviged that their children, as a result _
'éf*pa?ticipatiﬁgiin the WDrkshﬁpa,’laafﬁEd‘té observe more SRR -
details ‘and also learned to anply some of the facts that . ok
“.they 8lready knew, - A1l the participants”indicated'thatr

. they lonk forwardq to the days in which the worksheps were

"~ to be hald and aiso stated that they always wanted you to
.-8tay for a longer peried than indicated. = ' ‘

" 2. We would certainly like the work
y:next Year, It would seem to me that the

“the workshop should be held would best be
éénrgrsnce*?ather”than”tajtry to i

méil. Kindly contact me on this m
Teconvenience., . B

shops re~introduced
group with whom
discusaed at a
ndicate the preflerence by
atter at your earliest

'—(Gﬂhﬁiﬂued)—““i




BOROQUGH ZONE

pace

_:Eﬂns 0. Mevers, Director
Project spPa ‘

a8t a conference.

. Thank you once again,

o 7:'(3;5: il

A ruiText provided by enic [

onhattan 10037

'Cﬁrdial%?wynurs,

ireet  __£76-U2co

1 i L
DDRESS TELEPHOWNE

ey 17, 1971

; 3. I believe that the suggestions regarding. the
organization of the workshops could also best be handled

~ . It was certainly a pleasure to have you work with
the ‘personnel of our school an
eontacting you in the Fall,

d we look forward to re-

S, —_
Charles 1H%ad
Principal

T ok, BN e, e emer

3
)
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Gt et
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. P.s. 14l Manhattan 10027 . 13l West 122nd St. MO 2 =3460
T S€HooL . T BOROUGH ZONE ADDRESS oo TELEPHONE

- OFFICE OF THE PRINCIPAL

May 28, 1971

~Dr. E. 0. Meyers - '
- Northside Center for Child Development
- 31 Central Park North -

New York, New York 10026

. Dear Dr. Meyerss:

You will recall that I was very enthusiastic
about your Think Workshops. The parents who partici-
-~ pated were alaso enthusisstic and they seemed to en joy
.+ . themselves but I am not sure how much follow through
.Y there was with their children, We cannot ignore the
+ possibility that attendance may have been influernced’
by the payment. :

I would like to see the Workshop re=-introduced
next year. If it could be worked out  with the school
aﬁminiatratién!’ I would like to see a Workshop for
rara=professionala and one for teachers, I think the

-interest is there -- it may be a problem of logistics.,

Best regards.
' Sinaerely,

Mildred Feil
Guidance Counselor
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A3k w. 122 st
HZONE ~ ADDRESS
OFFICE OF THE PRINCIPAL

June 11, 1971

Dr. E. Q. Meysra

. Northside Center for Child Develcpmént :
31 Central Park North

New Iark Newlfark

S I Fall has al’r dy Tﬁ‘ltteli tp you ¢ .
abnut the pcsslbll:.ty of a ‘program in our: school aga:z.n- N
I wholeheartedly endorse tllls request ami dt: h@pe t.hat.f
| you 'H'lll Be abls tc .be. w;t.h us agasl_=
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Ao

School, 055 -

TCHOOL

Medatan 10035 319 East 117 Strest 876-5603
“&ﬁﬁfgﬁéﬁﬁ?ggs "Ei; ADDRESS  C TELEPHONE
OFFICE OF ‘THE PRINCIPAL

I,,

NP <4 Dr. Bina O, Meyers, Director
L Project SPA g R
o o ' Horthzide Center for Child Development Ine,
- 31 Cenlral Park North Ry -

B et
.q,;-‘r_..- M e W

Dear Dr, Meygfé:{

, : Lo
Mrs. Rosen and I, in ccnéultgtiaﬁkuith,thé paraprofessionsls
invelved, reached the following gpini@ns:rr R e

le The workshops were received with great_enthusiésmgi'lh33,7
- Tesponses were all positive, - . c VR PO

Spacifically, the pafapréféssianalsgfeﬁérted that it made |
- them think; andereated more awareness of the extent of thoip'
_ - bersonal resources, - - T e

‘The children,'likawisaj enjoyed the gaﬁésgand thefe"was>g' PR
noticeable incraase in self-esteem, ‘They responded in this Loy
mwner to the respect that Has;shbwn'tc'tham.';; SR Tt ¢

The parents were imFPESSEd with the.éxﬁent~cf méterigls,they

- (“7‘ ceuld personally create, . L e S

Tho testy to béth parapfcfééa;éna1a and nhildrenf#erg“atimulaigng- '
aod challenying, and served &s a real learning experience, !

i
- 24 The paraprofessicnals recommend \the workshop should be continubd

- owhth thom and extonded to teachers and parents.. lhey folt thet & -
Loncliers could reach more c¢hildren, - BRI

"ﬁlThéy.alsa,raéémménded 5
' *;;ta,and_;hildren.(ﬁi h:




_Manhattan 10035 - ;319 East 117 Street
BGRGUSH:ZQNE; ~ ADDRESS 7

. OFFICE OF THE PRINGIPAL

, 8?6—56&3 e
N TELEPHGNE )

—,2 -

One of t.ha ps:gprcfessiansls indicated . that this "Think T ey
- Process" was similar to a course she is taking at Manhattan &
Gammunity Callega CSﬁience far E&ucatlcn),

P!Q The tests gave the parapréfessicnals dramatic indicatien .
"t of their growth in awareness thraugh using the pragesa '
ooof the "Think Msthad.“—;;z : s E

;VVThe matarisls used fer upper—grade children were gcad.' Fer
‘- example, the wordassociation games. There is a nead for
L simllar materials fer the 1st and 2nd gradea.

"The puzslea ﬁare gnjayable but tga difficult to duplicate._

Ny Tha paraprafeas;analg indicgted they would like more time;
o The 1unch EEEElQﬂE vera taa brief and hurriad. :

- They also recammended the use of more materigls or smaller
graupa able to wnrk more intenaivaly with the materiais. B

e They felt that the groups should remain intact, New peaplg
o shauld not bs admittad after the warkshgps ware. on their WaY,

fv,Ihey wauld appreciata advanca natise befcre tasting o that -
a_:they cguld be available, :

%';The pargprcfassignals would like to knaw the results of the tests, -

.. In gensral, this was a very succeasful workshop and
i Hra. Rosen and I would welcome your cantlnuing this work and
;Extanding it to our staff and parents,

+ Thank you for all your help, L
o o B | ~ Sincerely, -




