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ABSTRACT
The major objective of the study was to provide

children with social skill training through: (1) individual
opportunities for children to examine and adopt more productive
alternatives to the satisfaction of their needs; (2) small group
oppoxtunities for children to discuss and learn the differential
consiequences of cognitive, affective, and social behaviors; and, (3)
classroom opportunities for children to explore the dynamics of
classroom life and learn the techniques of effective interaction with
others. Th2 study was conducted in an arban elementary school in
virginia, housing approximately 400 children and 14 teachers, grades
one to six. The racial balance of the elementary school population
was 60 percent black and 40 percernt white. The majority of the
¢hildren were from lower or lower-middle class backgrounds, 54
~ percent and 42 percent, respectively. Two elementary school
counselors interpreted the social skill training two days per week
during the period from October, 1971=-=April, 1972. The counseloris
time utilization was documented by a log of their activities. To
evaluate the effectiveness of the counselors! intervention, a
Personal Competence Inventory was administered to children in grades
three to six in October, 1971 aad March, 1972. The Inventory included
two tests: Peer Acceptance Index, and Self Perceptions Index. The
teachers also rated their pupils. (Author/Jm) -
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INTRODUCTION

Children from culturally di
found to be less well adjusted to school, have lower levels of
“aspirations, perceive themselves as less confident in their
ability to succeed in school tasks and in their ability to be
liked by others (Dimitroff, 1969; Horowitz, 1939: Passow and
Elliott, 1967; Warren, 1966; Witty, 1967). Such children are
expected to learn at one and the same time, the necessary
acceptable 'social skills, and the required cognitive behaviors.
This expectation is held despite the fact that the former may

be a prerequisite to the latter.

sadvantaged homes have been
o
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In addition, those children whose bchavior is unaccept-
“able tc the prevailing group norm must somehow learn acceptable
behavior. These learnings can occur either systematically or -
through trial and error encounters. If the learning occurs
through trial and erroxr, the child's perceptions of his worth
and his competence are.modified, often with detrimental conse-
quences for the child's entire educational experience.

This would seem to recommend efforts to systematically
instruct children iu the social skills of the prevailing social
norm. The aim being, not to encourage conformity, but rather
to encourage individuality. A prerequisite to individuality
are understandings of the present societal conditions and -
appreciations of the need to live within them (Wrenn, 1962).
Helping children to systematically acquire these learnings re-
flects Wrenn's means to an end, while recognizing that it is
not the end itself. If the child can be helped to unlearn his
self-defeating behaviors and replace them with ego enhancing
behaviors, the child's opportunities for ultimately realizing
his individuality have been increased. ‘

The role .of the developmental elementary school counselor

describes this specialist as previding guidance services for

all children and not merely those children who have ‘heen labeled
‘problem children. This proposition tends to suggest a duality

of focus where it is felt, none exists. It is believed that

the most effective and efficient response to the needs of
children who are less well adjusted to the school is one that
includes the entire school environment of those children. For
the greatest impact on the behavior of children is seen as
occurring as result of interactions with his relevant others.

These interactions can be productive or counterproductive

and the latter option accrues in ‘he presence of unshared or 7
differencial social skills. Thus, if children who are experiencing

1



difficulties with school adjustment are to be assisted toward
more productive and satisfying school experiences, the counsclor
must provide increased opportunities for all groups of children
to interact with each other., This study proposed to respond

to this neced.

THI: PROBLIM

The major objective of the study was to provide children
with social skill training through:

1. Individual opportunities for children to e.iamine
and adopt more productive alternatives to the
catisfaction of their neceds,

-

2 Emall group opportunities for children to discuss
and learn the differential consequences of cognitive,
affective, and social behaviors.

3. Classroom opportunities for children to explore
the dynamics of classroom group life and learn
the techniques of effective interaction with
others.

The above opportunities were provided through individual
counseling, group counseling and group guidance activities.
Two elementary school counselors interpreted the program of
activities. It was reasoned that these intervention attempts
would influence the child's perceptions of himself and his
Classmates' perception of him. Specifically, it was proposed
that: :

Children who are provided opportunities to explore
the dynamics of group life, discuss the differential
consequences of benavior and examine alternatives

to the satisfaction of their needs will express

more positive self perceptions and peer acceptance,

PROCEDURES

The study was conducted in an urban elementary schéol
in Virginia, housing approximately 400 ‘children and fourteen
teachers, grades 1-6., The racial balance of the elementary
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school population was 60% black and 40% white. The majority
of the children were from lower or lower-middle class back-
grounds, 54% and 42%, respectiveiy. ’

: Two clementary school counselors interpreted the social
skill training twé days per week during the period from October,
1971 - April, 1972. The counselors' time utilization was docu-
mented by a log cof their activities. The log permitted a
classificati of the counselors' activities into the three
functions recommended for elementary school counselors, counsel-.
ing, consulting, and coordinating. The log provided a record’

of the dgt;, population serxved, the purpose of the aFLLwlfy

and the actions taken. A summary of the counselors' logs is
przsented below,.

The Program

Counseling Activities. The counselors' Logs indicated
that during thelir two days per week, the counselors held a total
of one hundred and thirty-seven CDEQSEllng sessions (137).
Sixty~one (61) of-these were individual counseling sessions,
thirty-three (33) with primary grade children and twenty- 21ghL
(28) with children.from the fourth, fifth, and sixth grades
The remaining seventy-six (76) counseling sessions were group
counseling encounters. Of these, thirty-two were with children
from the first through the third.grades and forty-four (44) were
group counseling sessions with upper grade children.

The tapics anﬂ frequency @f thé inﬂiviaua1 caunéeling

grade chlldren were as follows.

Getting Along With Others 21 sessions
How To Make Friends 9 sessions
Study Skills 12 sessions
Group Cooperation 13 sessions
Fightina 2 sessions
Rules - . the School 2 sessions
Responsibility 2 sessions

The taglcs and flequency Df Lhe gréup caunsellng SESSLDnS'f@:

th-ae for individual é@unsel;nq sessions, Hawevar, Lhera wvere
several inclusions unique tD the group work as can be noted
from the following:



Primary Grades

Getting Along With Others 8 sessiopns
Study Skills 2 sessions
Respecting the Rights of Others 2 sessions
Guidance Services 7 sessions
Individual Differences 8 sessions
How to Make Friends 5 sessions
Upper Grades
Guidance Services 5 sessions
Group Cooperation 3 sessions
Study Skills 2 sessions
Attitudes 10 sessions
Rules of the Schoal ~7 sessions
Grooming 7 sessions
The Bully 10 sessions

It should be noted that neither the frequency and time of the
counseling activities, nor the topics around which the sessions
centered were determined salély and independently by the
counselor. Decisions concerning group composition, and freguency
of sessions, were arrived at cooperatively, but the topics of

the g3531én5 were dictated by the Dbserv;d school behavior of

the children iDVDlde

Consulting Activities. The counselors' cansultlug
activities with children are described as group guidance. Group
guldance, as opposed to group counseling, usually took place
in the classroom with the entire class paltlclpatlng It was
an opportunity for the group as a whole to openly and freely
discuss, under the direction of the counselors, matters relating
to the social climate of the classroom. An analysis of the
counselors' logs indicate that a total of one hundied and
thirty-four (134) group guidance sessions were held. The topics
for these sessions were organized into four categories: sociali-
zation skills, values, self understanding, and career development.

The topics of discussion for the forty-six (46) dis-
cussions associated with Socialization Skills were: - getting
along with others, good citizenship, sportsmanship, and the
~school guidance program. - Included in the intermediate tally
for the school guidance program topics are the meetings held
with the Student Advisory Committee. The counselors met with
this group to plan special school guidance activities such as
Courtesy Week, and to plan, write and assemble the monthly edition
of The Gu;danc? Newsletter, which advised parents concerning the

. school's activities. The tQQlCS their frequency and the

partlclpatlng grade. 1evels were as’ fallaws
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Soclalization Skills Primary = Intermediate
Getting Along With Othexs 5 5
Good Citizenship 3 2
Sportsmanship 6 7
School Guidance Program 2 16

The topics of discussion for the forty-scven (47) group
guidance sessions on values were: respecting the rights of
others, responsibility, and stealing. The grade levels and the
frequency with which they participated is listed below:

'Values Primary Intermediate
Respecting the Rights and
Prcoperty of Others 26 5
Responsibility 6 2
Stealing , 4 3

The two (2) group guidance sessions held to discuss Self
Understanding weres egually divided hetween the lema;y grad;s
and the intermediate gradé children. One was held in one primary
grade classroom and one in an intermediate grade classroom. The
topic discussed on each occasion was individual differences.

Coordinating Activities. A yecord of the counselors'
coordinating activities was camuzled on a coordination sheet
which described how and with whom the counselors' CDDfﬂlnatéd
their counseling and consulting activities. -The populations
identified teachers, parents, school specialists, community
agencies and the principal as those individuals with whom the
couns=21oxrs :oardlnated their activities.

Mea;urement

In order to evaluate the effectiveness of the counselors'
lnterventlaﬁ,'a Personal Cgmpetence Inventury was administered
to children in grades 3-6 in October, 1971 and March, 1972.

The Personal Camgetence Inventory included.two tests:

1. Peer Acceptance Index. This instrument was designed
to obtain a measure of the degree of acceptance or rejection of
a pupil by his classmates. FEach pupil was rated on a five- -point
scale by .each of his classmates; a pupil's individual score was
a composite of his classmate's ratings. The degree of sociali-
zation or likeability among Eupll5 was evidenced by a class*cam
or gr@up avgrage.




2. Self Percepticns Index, This test was based in part
on the rationalc presented in tne Virginia Lducational Needs
Assessment (1970). In addition to the psychelogically based

and cultural measures of classroom climate
1870) . Threse factors were identified from
a factor analysis of the pre-test administration: Self to Self;
Self to Others, and Self to Culture.

‘Ihe teachers also rated each of their pupils on their
‘perceptions of a pupil's effectiveness (1) in his pear relation-
ships, (2) in his teacher relationships, and (3) predicted
academic performance. A rating of 1 indicated below average
performance; a rating of 2, average performance, and a rating
of 3, above average performance, The rating in the three areas
was averaged for a total rating of each child. Further, the
teachers identified each pupil by race, sex, and classified
pupils into low, lower middle-middle, and upper middle-high
socio economic levels., The Lorge-~Thorndike Intelligence Test
scores were gathered on pupils in grades 3-6 from cumulative
record folders.

ANALYSIS AND FINDINGS

_ Table I presents a summary of the descriptive data for
the Personal Competence Inventory, Peer Acceptance and Self
Perceptions. The data are presented for the pre~-test admini-
stration and for the post-test administration in March. The
data are presented by Total (grades 3-6), Sex, Race, Socio-
Economic Level, and Grade Level.

Observations of Table I suggest that the average Peer
Acceptance increased from pre- to post-testings for the Total
group. Further, the descriptive data suggests that Peer
Acceptance increased for the girls, black pupils, low socio-
economic level and grade level 5-6. '

_ Pre-test means of Self Perceptions suggests that re-
sults favor girls over boys, middle socio-economic level over
the low status, and grade level 3-4 over grade level 5-6.
Observation of Table I suggests that reported post-test Self
Perceptions are generally -less than Self Perceptions on the
pre-test. ' ' e : : )

. A correlated t test wds run to determine any significant
-mean changes between the pre-test and post-test means. The
results of the tests of significance are presented in Table
II. . T L ) _
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TABlLE IX

PRE ZAND POST MEAN COMDARISONS OF APFPECTIVE MEASURLS

—_—— — = - e — - — S — — = =

Total Group - Grades 3-6

t-ratio df

I. DPeer Aéﬁéﬁtan:é l.82%* 187
IT. ©Self Derceptions (Total) =3,10%* 187

Sax

Female Male
t-ratio af t-ratio

10,
P+

I. Peer Acceptance 2.60%%* 87 - .22 99
II. Self Perceptions (Total) -2,63%% 87 -1,83%* 99

Socio-Economic Level

Low ' Middle

Test

I. Peer Acceétance 2,12%* 92 .83 79
IT. Self Perceptions (Total) ~2.27% 99 =2.05% 79

Grade Léﬁgls

3&4 5
E-ratio df  t-rat df

— —— e —— ——

=
[ 1
g
rt

© Peer Acceptance .32 96 2.56%*% 9p
« Self Perceptions (Total) =2.23% 96 =2.14% 90

I3 Race

Black White
t-ratio daf t-ratio df

Test

| F

I

I, Peer Acceptance . 2.44%% - 96 26 90
LI. Self Perceptions (Total) =1.97% 96 - -2,44%% gg

-

. t—:atic* ,Z significant bayand';DS'lefel; one-tail test
‘t=ratin** = gignificant beyond .01 level, one-tail test
df = degrees of freedom ' B ‘

Note: Because of the few pupils (7) classified and tested in
the upper middle socio-economic group; this group ‘~as
omitted from the present:ation. - o




; It can be observed from Table II that the Total pre-
~and post-test mcan comparisons were significant., The pupils
made a glgﬂlflc ant gain in Peer Acceptance. In addition, the
mean loss in reported Self Perceptions between pre- and post-
testings was significant. A significant mean loss in Self
Perceptions was observed for all classifications of pupils.

Fulthaz, it can be observed frem Teble II that signi-
ficdnt mean gains in Peer ;Chap;gnig wvere made by the Total
group, the low socio-economic group, the girls, black pupils
and grade level 5-6. Any comparisons across groups should be
interpreted with caution in the absence of randomized treat-
ments. The interpretation of the program by the counselors
responded in part to the teacher and self referrels for
individual and group counseling. The counselors were sensitive
to problems identified in the low-socio economic and upper
grade level. Thus, for example, galns among-black pupils
might be in part a concomitant of socio~economic level; i.e.,
those pupils classified into the low socio-economic group,

71 percent were identified as black and 29 percent as white,
The figures are in contrast to the percentage breakdown in
the middle socio-economic group, 24 percent black pupils and
75 Fe:cent whlte pupils.

In general, there was a greater relationship between
post measures of Peer Acceptance and Self Perceptions than
was observed between pre-test measures. The Pearson correlation
coefficient between the Peer Acceptance and Self Perceptions
on pre-test measures was r = ,1746, n = 188, sig. .009. The
relationship between post-test méasulés in21éaseﬂ to r = ,2685,
n = 188, sig. .00l. The correlations between Peer AaceptgnCE
and Self Perceptions for the classifications by sex, socio-
“economic status, grade level and race are presentea in Table
IILI. An 1narﬁase in the relationships from pre-test to post-
test correlations can be observed for males, the middle socio-
economic level, grade level 3-4 and white pupils. WNo relation-
ship between. Peer Acceptance and Self Perceptions for pre-
oxr post-test administrations was observed for the females.

A multivariate analysis was run to-determine the
relative contribution of pupil characteristics and teacher
‘ratings to the child's Self Perceptions (SPSS, 1970) . The in-
-dependent variables were defined as (1) grade, (2) sex, (3)
intelligence, (4) race, (5) socio-economic status, (6) Peer
Acceptance, and (7)  Teacher Rating. The CILtEIth variable
was:- defined as the total score of Self Perceptions The
ElgnlflCaﬂt cantr;butars to Self Perceptions GbEETVéﬂ were:




TABLE II1I

INTERCORRELATIONS BETWEEN PRE AND POST TESTS OF PEER
ACCEPTANCE AND SELF PERCEPTIONS BY SEX, SOCIO-ECONOMIC
STATUS, GRADE LEVEL, AND RACE

SEX

Female

Male

r N’ sig r N - sig
Pre Test .02 88 427 .34 100 001
Post Test .02 88 427 .42 100 .D01

SOCIO-ECONOMIC STATUS

Low Middle

- r N sig r N sig
Pre Test $22 100 .015 .12 80 .150
Post Test .26 100 .00¢ .25 80 .013

3 _and 4 5 and 6

r N sig r * N sig
Pre Test .16 97 .054 .19 91 .038
Post Testh .32 97 .001 .21 91 .023

Black' © White

r N 'Sig ' r N sig
- Pre Test .22 97 - .01le .15 91 .083
Post Test S .24 97 . .00 .31 91 .002




" self to Culture.

Multiple R df  F

‘Independent variables Beta .~ df 7
Teacher Rating .44656 - .36248 1,126 31,32
“Peer Acceptance .45957 .12609 2,125 -16.73
(Grade, sex, I.Q.) .46871 Significant contributors

The major contributors to a child's reported Self Per-
ception were Teacher Rating and Peer Acceptance. The remaining
three variables contributed to d léSSET extent in desc;ndlng
Qrder, glade, sex- and I Q.

The VuLlﬂl;y af the Self Perceptions index was further
examined by a factor analysis (8PSS, 1970). A varimax rotated
factor matrix after rotation with Kaiser normalization,
identified three factors: - Self to Self, Self to Gthers and
" The rﬁlatlansblp of . Lhe seven independent’
variables to each of the three factors were examined by a multi-
variate analysis. The major c@ntrlbutlans to each of the three
subtests are summarized below. The Iema;nlng sxgnlflcant Qantr1=
‘butors are listed in descendlng Qrder ,

A, Self to Others

Multiple R

Dependent Variable:
 Independent Variables

Teacher Pating : .24788
Socio-Economic Status 27177
(Peer.Acceptance, I.Q.,

"Race, Grade) .28479

B. Dépénﬂent'VaﬁiableE " Self to Culture

Independent Variables -

‘Multiple R

Peer Acceptance .16207

Sex ST .18802

-(T.Q., Teacher Rating, -
Socio-Economic Status) .22140

Dependent Variabje

. C. Self tG Self

' - Independent Va;}gbles - Multiple R
Grade , ' .18300
Peer Acceptance 20460
Sex 21742

(Race, I.Q., Socio- Ecénamlc

Status, ‘Teacher Rating).

U e

25171



: The Teacher Rating or expectation of a child was found
to be a signiflcant contributor to the child's perceptions,

Self to Others. Socio-economic status is observed as a second
predictor of perceptions of Self to Others. - The. greatest
contributor to Self to Culture was observed ta ‘be Peer Acceptance
In addition, sex was observed as a significant contributor to

the factor, Self to Culture. The three greatest PlEdL;LDIS of

- Self to Self were grade, pecr acceptance and sex., Peer
Acceptance and sex were observed as %1gnlflaani contributors

to both fact@$s, Self to Cu]turé dnd bclf to 8elf,

DISCUSSION

: The sch@al ralatgd pr@blems of gh;ldren fr@m dlffer;ng
socio~cultural backgrounds were viewed as being influenced by
an unfamlllallty with appropriate sgclal skills, The culLural
and ‘institutional forces operating in the school setting are
often foreign to those learned by the child in his home, It
was this crippling void in the. child's experience with which
the study was concerned. In general, the flndlﬁgb indicated
that the program of systematic skill training for elementary
school children does influence a child's attltuﬂEa toward -

himself and hlS classmates

The majar thesis Qf the study held that the treatments
defined for the children would result in increased positive
self perceptions and peer acceptance. - The findings were mixed;
increased peer acceptance was found ta be azcampanled by
decreased self acceptance.

‘At the beglnnlng of the 5tud¥, children from the low
socio-economic group relative to the middle and high strata
- reported the lowest total self perceptions scores and the.
lowest peer acceptance scores. Théy perceived themselves less
positively than the other chlldren in the school and were less
positively perceived by their classmates.

S;gnlilcant decreasps ‘have been fgund fgr the self
perceptions of d;sadvantaged children as they progress through
school. It is particularly after the third grade that this
deterlsratlan Gf the concept of self begins to occur (Morse,
1964) Again, the pre-test scores reflected this thesis. The
‘measure- of self c@ncept and pear acceptance scores of the fifth
and sixth grade children were lower than those for the third
and fgufth graﬂe Ehlldféﬂ.

Wl

E)
4
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ThP Dbserng deferences between the pre-test self
concept and peer acceptance scores for the black versus the
white populations was minimal, which tends to support the thesis
that a sense of self worth may be more a fuﬁctign of socio-
‘economic group membership than it is of race membership (Hess
and Shipman, 1965; Frank, 1966; Brown and MacDougall,1$71). It
is thma child's Env1ranmental 1Elaf;anshlgg and not his race
that have crippled him with a negative self concept and in-
effective ways of :ommunlgat;ng with others.

Girls are reported generally as demonstrating a greater

“degree of classroom competence. - This ability to cope with

the tasks of schooling has been attributed to the mastery of
social skills expected for classroom settings at an earlier
point in time than boys. Despite the fact that girls were
found to be more obedient and cooperative than beys at compar-
able age levels, they were also found to be more anxious, timid,
and sensitive to rejection (Bronfenbrenner, 1961). Perhaps it
is within these seemingly contradictory behaviors that the
. pre-test self concept and peer acceptance scores, as they re-
late to sex differences, are understood. ' :

Girls felt considerably better about themselves than
did boys, but they were less well accepted by their classmates.
It is possible that the glzls' sensitivity to the teachers'
desires helped them to learn appropriate dlassroom behaviors.
ThESE, in turn, earned f@r them the teachar s praise which made
a positive lmpact on the self concept of the girls.  However,
to .be praised by the teacher, more then than not, is inversely
related to peer grcup Eralse.

In summary, the flnﬂlnﬁs of the pre-test were in agree-
ment with sevezal previous anEStlgaLl@HS Children from lower
socio=-economic groups did not perceive themselves positively,
nor weare they positively perceived by their clasqmatea; In
addition, ‘children of differing races did not perceive them-
selves - dlff;rently, nor were they percelved differently by
their classmates. Further, children in the fifth and sixth
igrades perceived themselves less pDElthEjy than the children
in the third and fourth grades perceived themselves. Finally,
it was observed that girls were more satisfied with themselves
than boys, but they were lees acceptéd by their classmates
than were the boys -

At the conclusion of the study, 51gn1flcant gains in
the peer acceptance scores were observed for the total tested
‘population, the low socio-economic group, and the girls. In-
addition, significant gains were also observed for grade level
5-6 and-black pupils. As noted earlier, the counselors'
activities with the childrern included individual and group
counseling and laryge group guidance sessions on appropriate



behavior. Among the topics discussed with the children were:
how to get along with others, how to make friends, respecting
the rights of others, and individual differences. These

efforts were intended to create in the children an understanding
and appreciation of each other as well as to bring about a
spirit of cooperation among the children in the school. The
findings seem to énd@rse the effectiveness of the counselors'

efforts.

On - the other hand, significant decreases in self pexr-
ﬁEFtléns were observed iDr the total population, sex; race,
socio-economic, and grade level. In an effort to relate these
findings to the counselors' effectiveness in aﬂminls1e;1ng the
treatments, a num321 a p2551b111t;éa were examined.

The relationships batwe&n self percep*lans and paer
acceptance was examined for all groups. These relationships
were significant for all groups except girls. Some ‘evidence
which tends to Ex?laln these observations may be related to the
increased relationship observed between peer acceptance and
self perceptions at the conclusion of the study. Those studies
which have examined the accuracy of self cancePL have observed
a decrease in theé discrepancy between an ideal self report and
a regarted self cancept The CQQELHSLDnS drawn suggest that
lniluencg a m@vemant @i tha Sle ,Epélt dawnward fle the
ideal to the real; i.e., the unrealistic to the realistic
(Cohen, 1956; Katz, et al., 1956; McClintock, 1958; Perkins,
1958) . L ' : : : :

he relationship of pupil characterlstlﬁs and teacher
ratings to Self PEICEPtlDHQ was extended to a multlvallate
analysis. Teacher Ratings and Peer Ac&eptan;e were ldentlilad N
as significant contributors to Self Perceptions. These find-
ings support the thesis that teacher and peer perceptions are
critical to changes in pupil self percept;@ns '

: ‘The relatlonshlps of pupl1 chalacterlgtj:s and teacher
ratings to three factors of Self Perceptions were established.
The relatlonshlps suggested that teacher perceptions and socio-

economic status were significant predictors of the child's
perceptions of his effectiveness with others. Thus, it would
seem that changes in teacher and peer PEIEEPtlQnS must occur
if the school experiences of educationally dlsadvantagéﬂ
children are to be improved. :

“The factors, Self to Culture and Self to Self, were
found to be significantly influenced by peer perceptions. These
observations support the efficacy of the counselors' inter-
vention efforts with the children. Secondly, sex was identified
as a significant contributor to the above two factors. This
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seéms to recommend differsntial social skill training with
respect to girls and boys.

In summary, the findings of the study indicate that
systematic social skill training can make a significant impact
"on the school environment. Therefore, if elementary school
EGHHSElQlE afé ganw31ned to ?éspand ta thlS ﬁlm;n ion Df Lh511

guch pr@glam; f@r th21fv@wn Schaaig.

In general, counselors who undertake such projects
might anticipate increased group cohesion which m;ght be
accompanied by decreased reported self perceptions. However,
conclusions regarding the interrelationship of self and social
acceptance should be tentative in the absence- of long term
. observations. The relationship observed in this study could
" be attributed to the temporary reaﬂjustmant of the value
structures of the children.

" Further, grlglcal atfentlan siiould be given to the
qrffarential effects of such programs on the perceptions of
children. For example, the self 1eparts of children were
influenced by the sex, soclo-economic status, and grade level
of the child. Thus, attention to these pupil characteristics
should result in more effective programs of systematlc soclal
skill tralﬁlng. :

Finally, the most critical lnfluenfes on the child's
self perceptions were observed to be teacher perceptioens and
peer perceptions. Therefore, counselors who are concerned to
change the self perceptions of children nust design activities
which include not only the children but also their teachers.
For, the greatest impact on the behavior. of children is seen
as occurring as a result ofsthe counselor's as well as the
child's interactions with the child's relevant others.
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