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Introduction

Two recent studies (Hawkes and Koff, 1970; Hawkes and Furst,

1971a), have found that lower-socioeconomic (SES) black children

parts, -

In addition, Hawkes and Furst (1971b) have reported that
the attitudes toward children's anxiety heid by pre- and in-
service teachers tend to be in Ccnf1i§t with this finding. Many
felt that since lower-SES children live in environments thch
.are more stressful than are those of their middle-SES peers, -
they are better zble to adapt to environmental stress.

At least three important questions have been raised in
relation to these investigations. First, what is the nature of
anxiety iﬁ children? Does it incorporate genuine fear (Erikson,
1963)? Does its meaning change as children from d%fferenf back-
gragnds are observed? Second, if lower-SES and black children
do manifest higher anxiety than do middle-SES and white children,
have-ufban teachérétraiﬁing institutions failed to eguip teaéhérs
with the knowledge and orientations needed td deal adequatoly
with their students? Third, are public schools prcVidinQ programs
which are Sensit%Qe to the social-emotional ﬁéeds éf their dfﬂ

verse clientele?

Objectives

One objective of this presentatiah is to explore thevexﬁs-
tence, the nature, and séme of the cauéés of anxietyxiﬁ!e1émentaﬁy 1
school children from different SES and racfal backgrounds. ]
A gétcnd purpose is to explore means of pr@viding'teachers ' a

and others concerned about the education process with orientations




toward their charges which are more consistent with empirical
findings. It is hoped that this may enable them to better serve
the social-emotional needs of these pupils.

It is hcped to stimulate tﬁe thinking of the participants,
50 that this discussion will be carried back to their OWn commun=--
ities. We hope that additional steps may be taken to both es-
tablish a firmer empirical foundation for our orientations

toward children, and to use this empirical knowledge to provide

programs which are more sensitive than at present to the social- {

emotional needs of school chi]dréﬂ from divergent backgrounds.
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A Study of Children's Anxieties

Background and Purposes '

Children's anxiety has been widely studied during the past
twenty-five years. It has been repeatedjy observed that the
degree and quality of anxiety vary as children from different
SES and racial backgrounds are sampled. Differences, similar
to those regarding anxiety, have also been reported in the fears
of children from different SES, race, and sex groups. In addi-
tion, theorists have noted thé'tenuaﬁsness of any proposed dis-
tinction between nonobjective anxiety and objective feaf in
children. Caution haslbeen urged in applying these ‘terms to child-
,hnad manifestations as they are understoﬁd in the CDﬁtEXt of adult
psychc]agy

“In an expansion of the Hawkes Et Al studies (1970,1971a),
Yasgur (1973) undertook to investigate the consturct of anxiety
in children, in terms of its relation to realistic fear, as well
as to obtain normative data for SES, race, and sex on the degfee
!of anxiety manifested by children, as measuréd by a seif%repart
scale. o |

-The hypotheses tested concerned: (a) the degree of amnxiety

manifested by children from different SES, race, and sex groups,

(b), the frequency of negaﬁive ehviranmentaj stimuli perceived by ;
~children from different SES, race, and sex groups, and (c) the

reiationship between degree of anxiety man1fested and Frequency

of negative env1ronmenta] stimuli perce1ved Add1t1ana1 data S ;

were cg11ected cancern1ng the quality of negative environmental

stimu]1.perceived by chiidﬁén from each groupg



Procedure

The instrument used to measure anxiety was the General Anx-
jety Questianaireg or GAQ (Hawkes and Koff,1970), which incorpo-
rates items from the Children's Manifest Anxiety Scale and the
General Anxiety Scale for Chiidren. Two assessment devices were
developed for the study. The first was a self-report check-1ist,
to obtain children's perceptions of tha frequehgy with which nega-
tive environmental experiences are encountered. The second was
an individual interview, to chtain_chi]dren‘s'perceptions of the
quality of negative experiences in their environments. (Copies
of these instruments may be found in Appendixes I-III.)

A1l subjects were sixth-grade pupils from four Ph%Tadeiphia
Schools. Each school represented one of four SES-racial comb-’

inations: (a) lower SES black, (b) Tower SES white, (c) middle

~ SES black, and (d) middle SES white. Three-hundred fifty-one

pupils (three classes from each scnool) participated in the study.
The GAQ and checklist were admisistered to an entire class
at one sitting. Interviews were cconducted three to four weeks

later, with a stratified random sample (an equal number of boys

~and girls) from each school. Seventy-six pupi1s were interviewed.

Statistical Analyses - o o
For purposes of the statistical analysis, the GAQ was divided

into two parts: an anxiety s;é?e ané a 1%9 scale. Mean scores for
each subsampie, on the anxiety scale, lie scale, and checkiisﬁ,,
are displayed in Table 1. The scores for each scale were analyzed
using a three-way (SES, race, sex) univariaté=anaiysis of variance,
to .determine the relative standing of each subsampieﬁon’degree of
anxiety, lying, and perceﬁtian of Fréquen;y of negativé en?%rans‘
mental stimﬁli.~ In addition, Pearson product-moment caeffiecients:

were computed for correlatioons between anxiety and lie scores,
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anxiety and checklist scores, gna iie end cnec
correlations are displayed in Tab’e 2. An @éipna level of .05 was
established for testing significance in aij analyses.

)

For.the interviews,_describ:ive, rather than inferential,
statistics were employed. Categorized data 7Tor all questions are
displayed in Appendix IV, Tables | through 35. The data are pre-
sented in an effort to help ascertasn whether qualitative differences
were %ound in chi?drenks perceptions f negative stimuli. Tests
for statistical significance (e.g. chi square) were considered,

but were not used for two reasons:

1. Responses were classified into érbitrary cétegaries after

the data were collected,

2. Individual categories were not independent of one another.

5umm§§y,per§5qu5 anqrpiscpssign

Null hypothesis 1, that there will be no significant difference
in anxietyAéccres between Tower SES and niddie SES, was Fejected
at the .005 level of significance. Although the absolute diffe-
rence in the mean scares of the two SubsampTEs was only 1. 88 po-
ints, lTower SES pupils attained 51gn1;1cant1y higher scores than
did m1dd1& SES pupils. .

Null hyp@thes75 2, that there will be no .dgnificant diffe-
rence in anxiétyascgres betweern black and white, was rejected it
the ,ODT level of signi%iiante’ “he abhaidbé difference in the
mean scores of the two subsampies was ‘3.14 pGiﬂtS almost twice
that of the d1fference‘betw2én SES suasamp?es. -1t was concluded
that black pupils scored significantiy hicher than white pupils,
in'both statistical and absa?uté_té?ms;

A statisticaily significans WiiEralt on (2<.037) was observed



for SES and race. The aosoiute diference 11 L@ meéan aaxjety
scores of lower SES black puni’'s arc midale SES wndte pupils was
5.04 points, indfcatingAconsﬁﬁeraﬁéy nigher anxiety in the former
subsample than in the Tatter.

Hull hypothesis 3, that there will be no Significant diffe-
rence in anxjety scores between boys and girls, was Féjeﬁted at
the .05 level of significance. Tne avsolute diTtference in‘the
mean scores of girls and boys was oniy 1.37 points. Although
the girls scored significantiy higher t.an the boys in statis-
tical tEfms, the absolute difference in scores was small.

A three-way interaction approaching statistical significance

(p<.054) was observed for SES,‘raceg and sex. The absolute diffe-

rence in the mean anxiety scores of lower SES black girls and
middle SES white boys was 7.41 points, which indicated a diffe-
rence in anxiety between these two subsamples, with the lower SES
black girls scoring h{gher.

Nul1 hypothesis 4, that there will be no significant diffe-
Eence in lie scores between lower SES and middle SES, was reject-
ed at the .01 level of s%gnifi:ance, Jespite the fact that stat-
istical significance was observed, the absoiute difference in
lie scores was only .52 points, with the Tower SES subsémple at-
taining the higher score, and cgnsquentiy "7y%ﬁ§”’5i%ghf1y more,
than the middle SES subsample.

Nu17 hypéthesig 5, that théré will be ﬂo_signi%i:aﬁt ;iffes

rence in lie scores between black and white, was rejected at the

- -005 Tevel of significance. Again, the absolute difference in

mean scores was low. Black pupils scored .55 points.  iower, and

H

e

stightly less, than white pupils.

consequentiy "lie

Nuii hysothesis & that there w511 5¢ nro signivicant difference
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in Tie scores between boys anc 3T Wos ot rejectea.  An alwost

(e

negligible difference of .27 POINTS was observed, witih boys tendin
to lie slightly more than giris.
No significant interacticns were observed for 1{5 scores.
Null hypothesis 7, that there wiil be no cignifizant differnece

in checklist scores between lower and middle SES, was not rejected.

(]

MiddTe SES pupils tende¢ to scocre s1ightly higher (.23 points)
than did lower SES pupiisi |

Null hypothesis 8, that there wiil be no significant difference
in checklist scores between bjack and white; was)nét rejected. The
mean scores of these two subsamples were almost identical.

Null hypothesis 9, that there will be no significant diffe-
rence in checklist scores between boys and girls, was rejected
at-thé .01 Tevel of probability. Although girls scored .50 points
higher than boys, the'aﬁsg?u;e differsnce was so small as to make
it almost impossible to generalize tnat girls perceive greater
frequencies af=stressfui'stimu1i than do boys. -

No éignifﬁcant interactions WEFEVDbseFVEd for checklist scores.

Dne'p?auéible explanation for these findings of no difference
amond subsamples in perge1ved frequenry of stressful enV1anmenta]

5t1mu11; is to be found in the response farm?t for the dinstrument.

The alternatgve responses provided were in terms of relative fre-

quencies: Never: Hardiy ever; Sometimes; A lot of the time; A11

that children from all sub-

T

the time. The findings may indicat

samples tended to perceive stressful stimuli in their environments

with similar frequency, although these stimulsi may have varijed 1in

the qualities of their adverse dTﬂéﬁbluﬁS

ITI\

Another pDSSaa]e explanatior ¢ that different language norms

R\(ﬁmy exist Tor different subculiura, Sraups, with regard to des-

e T
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éribiﬁg teépara] phenomena. oi: Juy cevceive ralative Trequen
relation to his own milieu, Wiar&_”g;ﬁﬁt%mes“ might meaﬂrdai1y or
monthly, depending on the nora.

Kull hypothesis 10, that ihere wiil be no relationship bet-
ween anxiety and checklist scores, was rejected at the .01 Tevei

of significance. A correlation of -.31 was obtained between anx-
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iety and checklist performances, iraicating

pupils who revealed higher anxiety to repcrt perceiving fewer

-
=i

.

[

"y

o

5

%

L]
P
it
el
o
=

x
)
[yl
=3
fw]
rl!.

negative stimuli {ﬁ their enviornmernts.
in the expected direction.

Although a non-relationship might be accounted for by the
nature of the checklist response categories, a different explana-
tion must.be sought for the negative correlation between anxiety
and checklist scores. Pérhaps the GAQ measures different const-
ructs in different groups, i.e. more fear in children from more
dangerausVEﬁviornments'and more aﬁxiety in children from less
dangerous environments. Added to this is the passibfity that éhi]dféﬂ!
from high stress backgrounds tend to.4ignore situations which are
perceived as very stressful by children from more secure back-
grounds.

An dinspection of Table 1 reveais that the actual differences
in the mean checklist scores of each group were almost negiigib1e-
Low standard deviations indicate that very Tittie variation was
"observed within groups. Siﬂce é carrg?atiaﬁ of -.31 means.that

scale and the checklist, it -mey be conciuded that the checklist

was inadequate for revealing differences in the perceptions of
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different groups, as well differences within groups.

o - Probably tne most interesting 3in¢. e fincing of this study




was that lower SES and 51aCK cniiaren were “anxicus' apout stimuli

in their environments which were vealisciceily more fear-provoking

S and

™

than were the negative stimuli repovted by their middie §

white peers.

Several trends were evident ian tne interview data:

I. Inner-city, particuiarily bieck, children were far more
concerned about tSeir nAysical wei:-being than were their
outer-city, particuilariy wnitce, counterparts. This finding
supports the notion that anxiety and fear are cleosly
related in children, paét1¢u7ar1y in those wh@ée envir-

onments are realistically cangerous.

2. Middle SES children interviewed expressed more concerns
about academic success than did theif Tower SES cauntér¥
parts. Sin;é middle SES pupils are relatively more succ-
essful in school than aré iower SES pupils, this finding
indicates that the GAQ may be more of an assessment of
anxiety, as opposed to fear, in middie SES chiidrén
in lower SES children. Even tﬁoggh; in earlier studies,
Yower SES children were cbserved to manifest higher an-
xiety over schaaTre1atéé; in aéd%tién to most other items
in the GAQ, their interview responses iﬁdiaaﬁed that their
concern withrpefssnaT safeéy was more salient than was
théir>coﬁcern w{th:SéhDéj achei#ement. This doas not
indicate that lower SES chiidren are less concerned abéut
school acheivementlthah af§ m€§d7e SE? chiidren, however.

3. Boys evidenced greater con:zern with tneir physical well-
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being than dic girlis. 7Vai: Tinging stands in apparent

contrast vitn the nigner &ix

o
i
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na checkiist scores of




“the girls. One plausicie axslanation Tor this seeming
disparity is that giflc  have more general anxiety than

“do bgys; who havermare reaiistic fear of their envir-
‘onments. Pernaps paren ireat girls in restrictive ways
»tnat make them more generanny anxious than bqys Egys
may have mare freedom to exniore thETF enylronmentszandgvv

ccnsequent]y, Tearn fur themseives which elements impinge

on their safely.

‘\H

fﬁf, ,E%

The purposes of the study were to 1nvest1gate the re1at1onsh1p
between ch1idren 5 man1fast anxiety and their percepg1ans QF nega-
tive environmental st1mu11, and to deberm1ne the efrects Qf SES and
race on both of these var1abTes Based on the f1nd1ngs, the foll-
owing 1nferences were drawn; |

| ‘1.' Neither race nor SES seems to be the greater determ1nant
of manifest anxiety, when each is Qbserved 1ndependent1y

of the other in this study.

[y

-Manifest anxiety in sixth grade children appears to in-

corpgrate rea11st1c fear as weTT as anxiety This is.

part1cu1ar1y so for children from enviranments_which'are B

H
1
H
H
%
¢

1

objectively least safe-(%.e;;'innEf city).

3. Inner-city children seem able to realistically appraise

the dangers in their environment, thgﬁgﬁ not t@,adapt,ta‘

those dangers without concern, v |

4. Although none of the groups tested was Without manifest
. , anxiety, those living amid the greatest danger manifested

the greatest aﬂX1Etj It is inferred, therefore, that

manivest anxiety i echildrea is afferced cy environmeatal,

i‘]ijk: ) o in aadition to prycnoiogical, prugs,




Aveying these 1nd1ng5 to undergraduate

A Study of Teacners attitudes

,Simu1%éneou51y, Carner (3973} was exploring means of con-

2, pre-=service teachews in

T

order to bring the1r attitudes more in 71né with empirical rea-
11ty!, A prejtest Df some 250 unqergraduate students corrobec-
rated the results éf.Héwkes and Furst (lS/(b) These studies
found that unﬁer‘graduateg pre-serviZe teachers caﬁs1stentiy
pred1cted that WhTtE{ suburban youngsters would manifest grea-
ter “cgncérns“, "worries", ”an;ietfas", "fears", than would
their black, inner=city'counte5pa?ts |

Five treatment models were compared on the1r eFFect1veness
in chang1ng the attitudes of pre-service teachers tDwﬂrd the
relative anxiety levels of black, inner=c€ty children and white
suburban children, Although no treatnent was demonstrated to
be more Effect1ve than any other, tne att1tudes of subjects in
all five treatment groups changed significantly (.001) in the
direction of greater consonance with the observations of Hawkes
and Koff (1970), Héwkes'énd'Furst (1971a), and Yasgur (1973)

The results 1nd1cate that the presentation of. 1nFormat1on
alone was sufficient to change'the subjects' attitudes. It
is interesting to note that Hawkes and Furst (39715) reported -

that those undergraduate and graduate students wnho had the

| greater number of hours in Psychology and Education and who had

the higher grade point average were less able to accurately
predict which group of youngsters manifested the greater anxiety.
Whether or not thé materiai is jearned well, ﬁHE?efére,_has no
bearing on the subjects ebility to accurately predict the anxiety

levels o7 black, inner-city anc WHTTE, SLoarzan youndsters.
- i o =



By implication, the Find%ngs’suppgfﬁ‘the position that
universities are failing to provide urban teachers with infor-
~mation that will enable them to deal effectively with the social--

emotional problems of their pupils.
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APPENDIX I

GENERAL ANXIETY QUESTIONNAIRE

Please Mark Your Answer Sheets as Follows for Each Item:

A No = B8

i

‘:YES

It is hard for me to keep my mind on anything.

I get nervous when someone watches me Work.
I feel I have to be best in everything.
Do you ever worry about knowing your lessons?

When you are in bed at night trying to g@ft@ sleep, do
you often find that you are worrying about something?

Are you sometimes frightened when looking down from a
high place? : ;

Do some of the stories on radio or television scare you?
Do you eier wgrry'about what other peopﬁeJﬁhink gngéu?
Do you think you worry more than other boys and gir]s?
Da'you Qorry that you migﬁt_hurt in some accident?

Do you ever worry that you won't be able to do something
you want to do? : - C :

Without knowing why, do you sometimes get a fﬁnng feel-
ing in your stomach?

Do you get scared when you have to go into a dark room?

Do you sometimes get the feeling that somethiny bad is

going to happen to you?

Have you ever had a scary dream?
When you were younger, were you ever scared of anything?

R L

I LS i i el



17.

18..

20.
21,
%22,

*32.
33.

35,
36.
*37.
39.
40.
41,

At times I feel like shouting.

I wish I could be very far from here..

.~ Qthers seem to do things easier than I can..

I am secretly afraid of a lot of things.
i'Fee1vthat'§thersxdo not like the way 1 do things.
HSVé'yéu ever been afraid of getting hurt?

I feel alone e?enfwhen there are people arauﬁd ﬁe;.

I have trouble making up my mind.

1 get nervous when things do not go the right way for me,.

I worry most of the time.

Has anyone ever been able to scare you?

I worry about what my parents-wiTT say to me,

I get angry easily.

Other children are happier than I,

I war?y about what other peabie think about me.

Do you ever worry about something bad happening to
someone you know? . :

I have WDFF1éd about tthgs that did not really make
any d]fference later.

My feelings get hurt easily.

I worry about doing the right things.

I worry about what is going to happen.
Are you ever unhappy?

I worry about how-well I am doing in schooi.

"My feelings get hurt easily when I am scolded.

"I feel someone wili tell me I do;tﬁingsﬂthe Wrong way,

I am afraid of the dark.

Pl it et
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*G2,
13.

44,
45,

*46,

48.
49.
50.

_I.worryrwﬁen I go to bed at night.

-1 often do things I wish I have never done.

-1 have bad dreams.

Do you ever vorry about what is going to happen?

It is hard for me to keep my mind on my schoolwork.

Do you ever worry? ]
I ofteﬁlworryrabaut what could happen to my parents.

I get tired easily.

I often’ worry about something bad happening to me.




APPENDIX II

CRECKLIST

‘Name______ D “Sex______ Date___

School - o o ~_Room

Please Answer Each Item by P1321ng a Line thrﬂugh the Letter
Which Stands for How Often You Have Seen Each Thing Happen
A. Never : B; Hard]y.Ever - C. Sometimes

D. A Lot of the Time " E. A1l the Time

1. Teachers do things that make kids my age héppy. ABC

2. Teachers do things that make kids m&,agE"

unhappy | A BC

3. Teachers scold or yell étuﬁids my age. ABC

4. Teachers say friendly things to kids my age ABC

9. Kids my age fight at school . ABGC
5; Kids my age get bad grades on the1r 5ch9@1work |

Tike homework, tests, and repnrt cards. . ABC

7. Grownups f1ght with each other e Ce ABC

8. " Grownups -do th1ngs that ‘make k1ds my age- happy :A B C

9. Grownups do things that make k1ds my age _ 7

unhappy e e e e e e e e e .. A B C

10. Kids my age hurt fighting with-@thEr;kidsi - oe - A BC

11. Kids my age have a good time ﬁbgéther?’. ' ABC

| ABC

o ! N
12. Kids my age walk near: places that are scary.

[ ]

]

o

[ o]

o
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13,

14.

smaad!
[
w

18.

19,
20.
21..

There are car accidentsrin my neighborhood.

There are other k1nd§ of acc1dents in my ‘
ne1ghbarhaad . Coe . e e

Parents do things that make kids'my age happy.

Parents do things that make kids my age
unhappy. . . . v 0 o e e e

Kids my age get scolded or yeiiéd at, at home.

Parents take kids my age out to do things that
are funi . . = . » = - * = = . PR = * - . = =

Brothers or sisters make each other hapby_'.
Brothers or. sisters make each other unhappy.

Kids my age have to. stay home at night by
themsleves. - . e e e e e e e e

furl

= ,



APPENDIX 111

INTERVIEW
'éq qoir | |
1. What kinds of books do you like to read?
2. what makes you happy at school?
3. What makes yéz Qﬁ;appy_at schaa??
4, What do teachers do that makes yag‘héppy?f
5. What do teachers da_tiatrmakes you unhappy?
6. What do kids in school do that makes you happy?
7. What do kids {n'séhcé],dﬁ that makes you unhappy?
8. What's a bad grade to get on schoolwork?
9. What's your faVorite;subjeét in school?
Neighborhood ’
10. Nhat’makas you happv about your neighborhood?
1. MWhat makes you unhappy ﬂbaut your ne1ghbc:nr‘ht:n:tczi'iD
12. What' 5 your Favar1te pTace in yaur n21ghbarhoad?
13, Are thére any sgary or dangerous pTaces in your nE1ghb0rs{
. hood? What are they? ’ :
14. What do grownups in your ne1ghborhoad do that makes. you
happy?. | |
15. What do grawnups in your nETghbDthDﬂ do that makes you
unhappy? _ .
16. What do kids in your ne1ghbgrhood dn that makes you

happy?



17.

| ==

o
=
(1]

- 26.

What do kids in your neighborhood do that ﬂakes ygu
unhappy? ,

What kinds of acc1dents da pegple in yuur ﬁ&ighborhnad

“have?

. What kinds of gamesjdq Jou'p1ay with your friends?

What's your favorite T.V. show?

. What makes kids happy about being home?

What makes k1ds unhappy abgut be1ng hame?>‘_
What do yﬂur parents dD that ‘makes _you happy?

What do your parents do that makes- yau unhappy?

. What do your brothers QP 51sters da that makes you happy?'

whét'dc your brcther% ar 51shers do that ‘makes you un-

~happy?

Genera;/?erscna]

28[

29,
- 30.
31,
32,
33.

34.

35,

If ycu could be anywhere in the wgr1d r1ght ncw, where

,wcu1d you 11ke ta be mast of a117

Why would ygu 11ke to be there?_, SN ,
What kinds of th1ngs do yDu th1ﬂk k1ds are scared af?

Nhat would you 11ke ta be when yau grow up?lr

What kinds of th1ngs da k1ds worry abcut?

What are some th1ngs that you've worried abaut that
didn't reaTTy make any difference 1ater?'

Can you remember a scary dream that you had? What was

it about?

What do you Tike d@iﬂé most of all?
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