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In comparing the pretest-posttest scores of student teachers,

was discovered that the group which had been exposed to the Flanders

Interaction Analysis significantly increased their self - concept scores,

whereas the control group not so treated did not. This result occurred

whether the instrument measured self concept of the indi%idual or self

concept as a prospective teacher. The E group was also significantly

higher than the C group on the posttest. It was concluded that, perhaps

because, of an increased awareness cf the verbal interaction in the class-

room and improved interpersonal climate, an increased self-image occurred.
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Most of the research exploring the effect of the Flanders Interaction

Analysis (IA) has been concerned with the relationship of this form for

structuring the observations of teachers' Verbal behavior with student

achievement. The correlation is consistently positive but low when the

teacher's interaction is indirect rather than direct. Other studies have

concluded that students have changed attitudes in a variety of waYs as a

result of their teacher's indirect verbal interaction. Most of these

studies, however, extrapolate from teacher behavior (verbal interaction)

the causes of student behavior (achievement and attitudes). The effect of

classroom climate may thus be grossly exaggerated because of the many inter-

vening variables not taken into account. Instead, it might be worthwhile

to measure the contribution to the teacherS themselves when they are made

e of their own verbal nteraction with their students.

Therefore,-the focus of the present study was upon the self concepts

of-student teachers-both before and after their student-teaching intern-

ship when supervised by means of IA.



Des ign

Two groups each containing 33 college seniors majoring in eduCation

were randomly chosen: 21 females and 12 males in both the experimental

and control groups. The F ,roup was given a 3-to 5-day exposure to the

Flanders' system prior to student - teaching. In addition, they performed a

micro - teaching lesson and then did &matrix on their own lesson. In the

tun weeks of their student - teaching experience the IA was used in their

supervision and in the analysis of their verbal behavior. The C group did

not receive this treatment, though all other aspects of student-teaching

were the same for the two groups.

Both groups were administered two instruments of self concept before

and after student- teaching. One is an inventory used extensively with all

ages and all SES (Soares & Soared, 1969, 1970). It is a measure of Self

Concept (SC) of the individual, containing 40 bi -polar traits separated by

four spaces of distance. The other is a measure of Self Concept (SCt) as a

prospective teacher (Soares & Soares, 1968, 1971). This instrument contains

72 hi-polar traits in the same format.

ResuM is

chung

Tel the t-test analysis of C scores, there was a significant

in the E group as a whole and in the male and female groups but

there was no corresponding increase in the C group (see Table 1). The



E group also showed a significantly higher mean score than the 'C group in

the posttest though not in the pretest.

In the comparison of the Ss' self concepts as teachers (Table 2), sig-

nificance occurred between the pretest and posttest of the E group as a

whole and in the female E sub-group, but not in the C group. Again, there

was a significantly higher mean score for the E group in comparison to

the C group on the posttest though not on the pretest.

Conclusions:

Though no cause-and-effect can be attributed to utilizing the Flanders'

interaction Analysis in a teacher-training program, there does seem to be a

strong relationship between students being exposed to IA and their improved

sell- image.- The two groups of-- student - teachers were the same in all import-

ant ways. The-differentiating factor was the treatment procedure of IA in

supervision for one group and not the other. IE-may well be that self-

analysis of verbal behavior and awareness of the type of interaction be-

tween self and others - -with the attendant reinforceent fromimproved class-

room climate -- contribute to the future teacher's confidence and self -

es
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Table 1
Average Self Concept Scores

of Student Teachers

Pretest Posttest
Croup M SD 14 SD t (prepost)

EI:pe imental (n=33)
male
Female

t(M-F

20.29 6.96
20.'77 7.24
18.55 8.15

.73na

25.46 4.64

26.00. 5.01
25.07 8.66

9ns

-3.54 **
-2.24 *
-2.22 *

Control (n=33) 23.76 7.53 22.55 4.10 -.93 nu

Male 23.30 6.52 22.16 6.68 .24 ns

:Female 24.35 5.90 22.69 5.87 .13 n'-.4

t(14-F) -.13ns 39ns

1.59nst(Me-NO -.90ns

(Fe-
)

,-1.63ns .83ns

te-c
(total group)

-1.99hs 2.72

** F
p

.05
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Table 2
Average Self Concept-Teacher
Scores of Student Teachers

Group
Pretest
M SD

Posttest
M SD t(pre_poso

E:cperimental (n=33) 39.22 -16.60 51.83 11.91 3.17
* *

Male 39.83 19.12 48.20 14.05 -1.22 ns
Female 38.94 14.91 51.56 12.96 -2.89 **

t(M-F) .14 ns -.68 ns

Control (n=33) 45.80 11.67 45.86 11.65 .02 ns

Mole 44.40 10.64 45.16 13.86 - .16 ns
Fem- 46.42 12.59 46.73 1.3.76 - .08 ns

ticm_F -.49 ns -.31 ns

-.72 ns .53 ns

te-c

otal group)

-1.76 ns

-1.34 ns

1.17

2.13

.05

**p .01
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