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ABSTRACT

This document describes changes in the traditional
methods of supervising student teachers. These changes are based on
curricular innovations in schools and universities and the
reallocation of currently available resources. Major changes include
the employment of a Coordinator of Education Field Experiences whose
primary responsibility lies in the dircction of curricular revision,
‘the assignment of professors to spend ilocks of time in the schools
to act as resource personnel, the idertification of a school employee
who will act as a Student Teacher Instructional Leader, the :
development of inservice programs, and the development of a system of
identifying and implementing mutual goals so that the schools and '
universities become a cooperative team in teacher and pupil
education. (Author/MJN) :
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Often it appears that the methods used for supervising student teachers and
the weather have much in com.on. Much is saidéab@ut both, but not much is done to
change either, With modern technology making it possible to do something about
the weather, perhaps it will soon be possible to. do something about the methods
used for superisiﬂg student teachers.

The average educator has participated in criticisms of traditional supervisory
systems, but when new plans or systems are formulated, they are seldom implemented
becguse of a lack of resources o -other facters. The following article presents a
description of the inadequacies of the more traditional sysiams, other factors

relevant to the need for the development of a new system, and the description of a
plan that is now being implemented at Indiana University Northwest in Gary. This
plan does not call for significant additiomnal resources, but only for a reallocation

of current resources.

While there are some variations, th

]

majority of teachar educator iﬁsti;utians
use the travéling, itinerant, or "road runner" system in some form to supervise
student teachers. In éu:h a system a professor, usually of lower academic rank
(often a student gréduate assistant), is assigned to travel to visit the classrooms
of the student teachers to offer criticisms. Frequently, the distance to travel or
the number of students to be supervised i is so great that only twe or three visits
can be made during the entire semester. In the traditional system a teacher who

is employed by the school accepts the responsibility of acting as ”gfitic teachef”
or "cooperating teacher" for the student teacher while he is in the classroom;
therefore, this regular classroom teacher is often the person who has the most to

say about whether the student teacher should become a licensed teacher.
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For several years, many universities have recognized the inadequacies of
the traditional methods of supervising student teachers. Most of these inadequacies

areas which call for EhE“dEV£1me§nt and implementation

o
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can be grouped into tw
of a new concept of student teaching. The first major grcupiﬁg comes under the
heading of the lack of assistance for student ceache ers” and the unwise use of pro-
fessional resources. This first area is symptématic'éf another, morc important,
grouping which comes under the indictment stating that the traditional student
teaching supervisory program offers no significant opportunity as a vehicle of
mutual influence upon thé éufricula of the school curricula or the teaﬁhar education

program of the university,

jes]

ASIC INADEQUACIES OF THE TRADITIONAL SYSTEMS

g;; 1) Lack of Assistance for Student Teachers and the Unwise Use of Professional
e N L S o .

It is sometimes stated (with more truth than we would care to admit) that

re

the tra&iti@nal program of uhiversity-based supervision makes no significan
difference whatsoever on 99 per cent of the student teachers. The validity of
sﬁéh a statement can be checked by talking withrstudent teachers. The large
majority of students wh@ are asked quEE ons relative to the efficacy of the
current supervlsarv methods often respond in very definite terms of wanting
more exposure, assistance, and;rescurces than are now available. They are also
=quite often negaﬁively candid relative to the type of supervision that was
receivadg. Sévetal factors are pertinent to the criticisms: however, most

of them can be related to a lack of contact by supervisovs and the availability

of resources.
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When discussing the lack of assistance for student teachers, it is

impossible to omit a discussion of the unwise use of professional resources;

it s logical that a wiser use of resources would result in greater assistance

to student teachers.

The following factors are manifestations of the unwise allocation or use of

professional resources. Almost all :Duld be corrected without materially

inereasing expenditures.

o

a) Supervisors are assigned far too many student teachers in arder for
each student teacher to have at least some form of supervisory contact.
In addition, student teachers are often widely scattered throughout a

geographical area, with only one or two student teachers placed in a

school. The consequences are fewer supervisor-student contacts, less

upervisor-school

‘I.FJ

Z?ﬁ time spent with student teachers, less time in :

he maintenance of non-

rt

contact, the addition of more supervisors, and

o

productive activities, especially traveling betrween Schools. A less

obvious consequence is that the opportunities to design programs

offering multiple experiences

. w

to thea student teacher are reduced.

b) Student teachers are often supervised by faculty members who are not

fully qualified, and it is often necessary for the university to assign

w
m

professors or students as supervisors who are specialists in a particular

subject area. Since approximately 50 per cent of the elementary school

curriculum is devoted to the language arts .curriculum, the specialist

may not have the necessary qualifications in that area.

Aruitoxt provided by Eic:
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c) No eriteria (or, at best, very loose eriteria) exist for the selection
of ecritic teachers, and there is a minimum amount of in-service

training for themn.

Because there are few criteria for selection and in-service programs

iy

for eritic teachers, o student teachers of questionable performance

are given satisfactory recommendations by the critic teacher.
d) There is no one person in each school who is desigrated to act as
~instructional leader, resource person, and in-service instructor for the
student teachers and critic teachers in that school. A critic teacher

or a curriculum specialist may be available to the student teacher, but

the necessary in-service programs for them have not been developed.

Many other points relative to the-lack of-assistance and unwise use of
resources could be listed. Most of the points which can be discussed are

symptoms or facts relative to a much larger problem which follows.

The Traditional Student Teaching Program has No Slgnlilcaﬂt Direct

Influ;nce Upon the Cufllcula of the School or the Teacher Educati Gﬁ Program

gf_;ha Ugiyegslgy

Although both the schools and the uﬁiversiﬁies may state otherwise,
there is little direct long-range mutual influence as a result of any program
operated by either institution. If there is any direct mutual influence, it
is usually the result of some special project which is often terminated when
the special funds or individual professional interests of the instructor

Schools and universities should and could be much more mutually

influential; however, the times in recent history when the teacher education



pcly

program has been significantly altered as a result of school influence are

very few.

Conversely, the school's curriculum remains relatively unchanged

as a-result of university influence.

&

Ther# are a number of reasons for the lack of mutual influence.

a)

viewed the_studént teacher supervisory program as anything except a
vehécla te help préspé;tive teachers finish thaif education. Both
parties have accepted a narrow definition of goals which is related
only to the dct of supervision; therefore, the traditional student
teaching supervisory method is seen as a éeparate educati;nal

antitf by both the school and the university. One conseéquence of
only asg an administrative expediency for the university and as a
"professional contribution” by the schools. Another is that

neither school nor university see the ralatiansﬁip of the supervisory
program to its overall curriculum.

There is very little opportunity for schools and universities to
become mutually inQalved as a result of the operation of a traditional
student teachiﬁg supervisory program. Aside from some input relative
to placement of student teachers by the schﬁal principalis and some
evaluations by the critic teachers, the ischools partiéipate very

little in the total ﬁr@gfsms

In summary, the greatest general weakness of the traditional supervisory

system is its narrow definition of the program in terms of the "supervisory" act,
) ] prng p ory

rather than in terms of a program of mutual influence on curricula. As long as

2 El{l(j
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thinking relative to student teaching is only in tae realm of "supervision," and

‘as long as the traditional systems arec practiced, mutual goals and influences

will rot be achieved for better curricula in the school and the univessity.

OTHER FACTORS RELEVANT TO THE NEED FOR A NEW SYSTEM

1) Effect of Teacher "Oversupply" on Supervisory Methods

There is much current discussion about the so-called teacher oversupply.
Although there mav be a "te:hniéal oversupply" in some areas, the total
reduction of student teachers at almost all institutions will still not
permit the efficient functioning of most traditional systems: i.e., the
load for each supervisor will still be beyond the limits of effective
teacher education. Therefore, the so-called "Gversﬁpply" will have little
effect on the need for a new system of student teacher supervision. Not
enéugh qualified professors are ever available for supervisory duties, and
now that budgets are more austere, the problem is even greater, Adminis-
trators are more likely tc reduce the number of supervisors rather than
the number of student teachers per suparﬁisaf when the budget gets tight,

The situation at Indiana University Northwest was a representative
example of the problems arising relavive to the assignment of the student
teacher supervisory load to qualified full-time faculty members. ;Whéﬁ
attempting to géte§miné what sort of a supervisory load w3u1ﬂ.he equiﬁable
for each professor, it was f@uud that national accreditation agencies have
rezommended that one professor, w@tking_EQL;igigg, should supervise
approximately 20-22 students. No doubt thic s«:%:t of load would have made
a more effective operation of the traditional system possible, but this type

of assignment wrculd have made an already expensive program nrohibitive in cost.



It was necessary to assign professors who were qualified in elementarv
education areas (thereby qualified to supervise elementary education

student teachers) an average of 10 student teachers per semester. For

duties of approximately 12 assigned hours each. Simple mathematics will
show ghat each professor was supervising exactly twice as many student
teachers as called for in the national standards. Another way of looking
at it is that the university would have needed to double the size of its
elementary education faculty just in order to keep even with the proper
supervisory load for one year. Even if this had been p@$siﬁle, an inade-
quate system would only have been perpetuated until the growth crisis arose

again.

In spite of the obvious problems in assigning the supervisory lead, the
history of most teacher education institutions has been that of perpetuating
the so-called "road-runner' or itinerant, supervisory system. When it

becomes obvious that no enough of the full-time professor's tiwe can be

)

allocated for teacher upservision, other means such as hiring part-time
supervisers are used. Some institutions have begun to seriously attack
the problem by doing such things as asking certain schools to accept more
student teachers and/or by asking the sch@cis to furnish one person

to act in a liaison role, but the problem remains largely unresolved.

2) Competition Between Universities for the Placement of Student Teachers

All institutions wish to place their student teachers in the best
school districts and with the best critic teachers. With the current devel-
opment as a "buyer's market" in education, the competition between

ERIC
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universities fo.placeméﬂt of their student teachers is sure to hecome
greater. As this competition increases, the schools will become
increasingly sélectiveg and will accept what they consider the best trained
student teachers. In addition, schools will be more inclined to participate

with those teacher education institutions whose programs are most likely

to contribute the most to thelr own programs.

Legal Responsibilities of the Schools Relative to Student Teégggt Placement

In many states, there is no statute or regulation requiriné schools to
accept student teachers from teacher education institutimns; On some
occasions, certain schools have not accepted student teachers after
deciding that the problems created by permitting them in the schools were
too great or that the benefits derived were too few. Coupled with the

added competiticn between universities for the placement of their student

.teachers, the lack of a mandatory placement statute can make acceptance

of the traditional supervisory methods more difficult.

Accreditation Standards RElatiYErtarT;adég}gng;,SQEEfvisarv,Efcgramg

As in any profession, teacher education institutions must constantly
strive toward professional standards which insure that the products
ngudentS) will achieve their greatest competency. Many of the standards

accepted by various institutions are formulated by the National Council for

Accreditation of Teacher Education and The Association of Teacher Educators.

When the teacher education institutions are evaltvated for accreditation for

"ficials, particular attention is paid to the student teaching

=z
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program.’ Some of the most important standards deal with the following:
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a) Continuity and Stability of the Program

i

Full accreditation is somethimes jeaopardized when it cannot be
demonstrated that the student teaching program is not @pé%atéd so that
continuity and stability of the program is guaranteed, IiL is imp@rtang
.to show that the institution has taken steps to demonstrate that the
student - teaching program is an integral part of the student's total
program. Some institutions cannot do this because of a lack of resources
or weakness of their current plani

b) Selection and Training Procedure

1t

?Drmalized selection and on-going in-service programs for critic
teéchezs and other supervisors age considered a measure of the cgn§iﬁuity
‘and stability of the student teacher program. Due to the limitations
of the traditicn;l program in terms of time, funds, and lack of full-

develop and operate all of the necessary selection and training programs.

) Costs Relative to Returns

The traditionul methods of supervision are very expensive and the

expense is greater than the actual dollars spent. The added, more insidious

o]

cost, is in the lack of value received for the cost. This is not to say that

upervisors are totally at fault; the best traditional system will be

o

costly in terms of value received because of the great logistics problem,
if for not other reason. This is also not to state that better supervisory

ctual dollars,

e

programs will cost less money. Any program is going to cost
but the best program will offer the greatest return for the dollar spent. It
is possible to devise a system which will cost approximately the same dollar

amount as the traditional system, therefore costing much less because of a

greater return,
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Summary
Historically, student teasching programs have existed primarily for the
of the very narrowly defined goal of assisting student teachers to obtain
their degrees. Teacher education institutions and the schools have not
ﬁ@rked together g@ formalize mutual goals relative to student teaching
and teacher education. Doing so would mean that the student teaching
supervisory program would be Qansidered in the much broader terms of
mutual influeuce on curriculum development by both schaols and universities.
In light of the current economic conditions, schools who realize the
achie%eﬁéﬁt of more of their goals through a psfticular program are going
to continue to accept student teachers from that program. The realization
" of these goals cén be greaﬁly enhanced by a revised system for supervising

student teachers.

PROPOSAL FOR A REVISED STUDENT TEACHING SUPERVISORY PROGRAM

The following proposal is a system which was designed for supervising student

use it for secondary education student teachers as well. Although the major thrust
of this article is in the direction of mutual influence for curriculum development,
the student teacher has not been forgotten. The implamentatién of the new supervisory
plaﬁ will also result in a superior program for them.

At the outset, three points shéuld be recalled. First, the greatest{weakness

in the fact that it is nct a vehicle for mutual

of the traditional program i

[y

cooperation and influence. Any new proposal must speak to this point. Second,
the costs of the traditional program are too great relative to the return. Any
new proposal must show how the returns (for both the schools and. the university)
can be increased without adding materially to the costs. Third, all major weak-

nesses of traditional programs must be removed and replaced with strengths.
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Objective

The objective is to develop a student teaching supervisory

system which will alter the concept of student teaching supervision

sO that it will be viewed as a vehicle through which the schools and
the university will actively cooperate in the planning and impleméﬁta;A
tion of a joint school énd teacher education program of mutual

influence and benefit.

2) Basic Elements
In order to .achieve the objective of altering the concept of the .
student teaching program, the implementation Dflthe following basic
elements are necessary.
a) Realloecation of Resources
b) Identification of Mutual Goals and Selection Criteria
c) Development of In-Service Programs
d) RéassignmEﬁt of Student Teachers
e) Completion of a Pilot Prougram
f) Design and Implementation of the Evaluation Program

Reallocation of Resources.

In most traditional programs, budget items consist mainly of éalaries
for traveling supervisors, salaries (or honoraria) for eritic or cooperating
classroom teachers, and travel expenses. Mast'pragrams have budget itemé of
salaries for critic tefihergzﬁhat will remain. To some extent, travel allowances
will also remain as a budget item. Therefore, the chief resource which can be
realiogatad is that of the salaries paid to the itinerant supervisors. The

following steps in reallocating the available resources are necessary.,
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A professor with

I
_—
[BS]

I

terminal degree and experience in innovative

(1

methods of student teaching gupgrvisién should be émpl@f;d and given

the title of Coordinator of Education Student Field Experiences.

The employme ent of a dlnatmr usually does not represent an added
cost to the university, since a ;aardingtar of itinerant supervisors
is often employed aﬁyway; It is important to note that he éhauld not
be given the responsibility of actually supervising any student

teachers. His primary responsibility should be designated as tha of

expeditor of the final development and 1mplementatlan of the new plan.
It is also important to note that (aside from a pilot program), he
should be given almost a year to plan, argénize and implement before
all of ;he student teachers are placed Enta the new pian. Since time
for develapment'and the continuance of the traditional program are both
necessary, the traditional program should continue to operate, but only
on a "phase out" basis; i.e., itinerant supervision will continue on

a limited basis. The actual placement of students at any school will

‘remain the responsibility of the Coordinator during the phasing out process

-
G

and in the new program. However, much of it can be handled clerically.
As a result of his involvement in the implementation of the plan,

the Coordinator will also bezome a primary contributor on all curriculum

development teams at the university. As Coordinator, he will become

the main link between the university and the schools in relation to

the development of mutual goals. It is crucial that both he and the
) . !
school personnel view his position as one of curriculum and in-service

development rather than that of a student teaching supervisor (or the

coordinator of other itinerant supervisors). In order to enhance the
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'development of this view, it is essential that the public school

administrators in the area be involved in the initial development
of tﬁe new plan along with the university faculty.

One of the outgrowths of this early involvement at Indiana
University Northwest was an agreement that the newly employed

oordinator of Education Student Field Experiences would be jointly

(]

respoasible to the university and the schools reiative to the further
design and implementation of the student teaching program. In order

st of joint responsibilicy, an advisory board of
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university and school personnel was formed for the purvose of joint

endeavors in overall curriculum development as well as in the implementa-

“tion of the student teaching program. So that the joint university-

school comcept Gf cooperation could be emPhasized§ a number of public
schocl-admiﬁistrataﬁs ﬁeré asked to participate in the,tecrﬁiting;!
procass to ébtain the Coordinator of Educatian Student Field
Experieﬁges.v In the case of the devalmpﬁent Df.a new plan which will

change a concept, involvement is even more crucial than usual since such

a change requires . a greater change in attitude than for the acceptance of

a mere administrative change. : .

A secondary responsibility of the Coordinator should be zﬁ act as
the coordinating agent between the s:hcqls and the university in relation
to all field experiences. This responsibility is important for the
purposes of establishing systematic procedures so that certain SQhDéls
do not become inundated with requests from different professors for
placement of students involved in class assignments or projects. In

addition, the responsibility for all university-school contacts relative

N



to field experiences is very compatible with the idea that the role
of the Coordinator is one of curriculum developer and nc: that of
field supervisor,

2) Regular full-time professors with terminal degrees shéuld be assigned

blocks of time ftc be spent as resource personnel in the schools in

which srudent teachers are placed. These can be the same professors

who formerly have been assigned as itinerant supervisors. The basic

é ifference in the concept of»the use of these professors is that they
will become true reséurgé persannel instead of supervisors aﬁd evaluators
of student téaéher§. They should be a&ailable at the call aﬁd discretion
of the student teacher or critic teacher, but should not have 3 regular
assignment in any classroom. The Coordinator of-Education Student
éti ‘ Field Experiences should be ievelaﬁiﬁg pragfams which will teach the
student and critic ﬁaacheré how to best use the resource pzafessgfs;
i.e., the professors may not have a reéular schedule of classroom
sits, but they will be very busy,

When the new program has Eeen félly‘implémented, it should also

be possible f?t the professors to offer resource assistance to the

egular elassroom EeachérS‘in the school who are not assigned student

" teachers. (Again, the resource professors would be used at the dis-
cretign-cf the user.)
Some of the resource assistance should be in the form of
demgﬁstratiaﬁ teaching, iﬁttadu:tiaﬁxaﬁd’apﬁlication of new materials,
algﬁg with special assistance in educational diagnosis and programming

for pupils. The resource professor may also provide some evaluations of

Q
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student teachers but only at the request of the student and ¢ritic teachers.



Several prcfessars‘may be assigned to one school at one
time, or they ma§ be assigned on a fotacing basis dEPEﬁdiﬁg on the
design of the professional resource program for that particular
school. The amount of tiﬁe gpent in thé schools by each professors.
will Véry from 25 to 50 per cent of his régulérly agreed upon &uties.
Obviousiy, the ﬁare time that can be épent in a given school, the greater
the opportunity for mutual influence and benefit., If the regular
assignment consists of the équ%valeﬂt of 12 hoﬁrs weekiy, the professor

will usually spend 25 per cent, or three hours, weekly. However, the
weekly assignment of 12 hours is based on the assumption that an aqual
amount of preparation time is necessary. Inasmugﬁ a; the professor

will ordinarily use 1essipreparaticﬁ time in the role of resource

.%E*; prafessafibit appears equitable to ask them to spend at least five clock
hours weekly in the sghagls. if this time is spent in one "block,"

the travel will be minimal andvthg possibilities for rescurce,heip éill
be greater, N

3) Each school in which student teachers will be placed should identify

one person who will act as the Student Teacher Instructional Leader.

As previously stated, the schools have little opportunity to influence
univérsitf curricula as é result of the student teacher supervisory
program. This facﬁ is not surprising since no vehicle has bheen designed
to ena@ﬁrage such influence. The resour:es of the ugiversity and the

school have not been arranged so that a "bridge" between the two can exist

ERIC
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With the addition of a Coordinator of Education Student Field
Experiences (whose primary responsibility is curriculum development),
the uaiversity will have established cneéhalf of the "bridge'" or
vehicle, which will promote mutual influence. It will then remain for
each school to identifyra pafsan.wha will be the sch@al'% counterpart
of the university coordinator. |

The Instructional Leader will be réSPQESibié for acting as a
resource person for the student teachérs3 and he will participate in
the evaluation prace%s of thémi He will have a joint responsibility
to the schéal and the univefsity!= The effective functioning of the
position will help in ovgr;oming a basic wéakﬂess of the traditional
supervisory systéﬁ which is the absence of a resource person who is

immediately available every day. Another primary responsibility of the.

- Instructional Leader will include participating with school and univer-

sity faculties in the development of mutual goals, criteria for critic
teacher selection, and in-service programs.

The person who should be designated as Student Teacher ‘Instructiona’

" Leader in most schools is the principal. (Although the principal should

be designa;ed asrinstfﬁctionél'Laadef in many;Scthlsi assistaﬁz prinecipal
cutriéulum Qccrdiﬁat@fs, or other instructional administrators can
fun:t;an in the role.- Any non—-teaching faculty’member may be used as
l@hg‘as he has sufficient time, training, and nosition to effectively
participate in a plan of mutﬁal,influénca)g They are the best cﬁéiceg
for the Instructional Leaders for a vériaty of reasons. .Firstj they

have no classroom teaching responsibilities. This fact is important
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because they must be available to offer resources assistance

( . to a number of teachers thraughaut‘the dayi- Second, the m@dern
adminiétratcr should be the person in the schpalzwith the best
pre;aratién and experience in curriculum development. Finally, and
most important, most principals and instructional administrators
really want to be instructional leaders to their teachers and a;e!
acutely aware that they have been forced away from such a role. A
major eriticism of administrators in the schools is that they have
not been truly instructional leaders (resource personnel) but have
become é@unters of milk money or computers of the average daily
attendance. They are awafa that the duties they now perfgrm ére
incréasingly business management functions which could be done just
as well by staff members with mﬁch less traiﬁingi The development
of admiﬁistratérs into Student Teacher Instructional Leaders will

5:: S help the student teacher, but it will also encourage the return of
administrators to the réle erlnstrugticnal Lgadar for his schacl;
since these resaurgaaper5§nnél will be avai;able to all thé teachers
in the school under the new plan,

In,grderAta build a;system in which the Instructional Léade; is
tied more closely to the university, he should be made a part-time
nember of the university fac@lty and be paid a nominal sum by the )

university. This action encourages a cldéer tie tcithe university, énd

encourages him to participate in other university activities. An
£ _ _ )
\

acceptable sum has been found to be $50.00 per student per semester.

The'lnstrugtiqﬂal Leader can earn up to $50D.DD.PEE semester. This

remuneration does not represent an added cost to the university since

it would have been used to hire extra itinerant supervisors under the

traditional system..
e .
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To date, the principals who have been involved with Indiana

=

University Northwest in the new progrsm have experienced no difficulty
whatsoever in being jointly respansible to their SEhaclé and to the
university relative to the student teaching program. AllL havé expressed
enthusiasm for the program, and they all look forward to their
opportunity to offer assistance in the on-going development of
the tea;hgr education pr@g:ém of the university.

The assignment of an administrator as Instructional Léader may
caﬁse an immediate reaction that he is already cverwcrkég and has no
time for such duties. anthe school districts generally served by
Indiana University Narthwest%;Ffingipals'and superintendents alike felt
that the concept was important enough that the principal or imstructional
administtéti@n should make time for it (even if_sam& of the clerical
duﬁies had to be assigned.élsewhere)- Many expféssed the feeling that
EhEiTVEDaIdS of trustees would gladly embrace the concept aS*éEfEDSiblE

and welcome in‘the community in relation to the administrator's role

-and image.

The resources chart illustrates the veallocation of resources
which permits the implementation of the new plan without materially

increasing the costs.




Identification of Mutual Goals and Selection Criteria. The chironology

of several factors cannot be ordered in'ény specific Eashi@ﬁ because most of them
will be implemented concurrently. However, for purposes of discussiaﬁ in this
article, they will bé separated.. |

An analyéis of the relationships between schools and universities has

shown that there is little communication relative to the development of mutual

[npe]

j0als.  One major reason for this is that no system exists which encourages

he joint development of mutual goals on an on-going basis. Regardless of

the reason for the lack, it is.obvious that it should not é@ntinue. If no
effort is made to develop Speéific goals, the strong implication is tﬁat mutual
gaais aré not feasible or possible. To accept this implicatién is to say that
there is, after all, no relationship between the educational programs of the
gi schools and the uﬁivers;tigsi |
If mufual goals are to be daveloped, a vehicle must be dgveléped which

"will encaufage ﬁhis development. Thééiést apprgpriaﬁe vehicle is thg stuadent
teacher supervisory pragfam. In addition to the desigﬁétian of a Co@rdinatéf
énd Instructional Leader, joint universiﬁysschoal facul;y cgmmittees muéﬁ be
érgaﬂigéd at an early stage. As in many educatiomal gndeavgrs there is

more mystique tﬁaﬂ ﬁégessary surrounding the procedure for identifying the
mutual goals. .If the best professionals of the schools and universities cannot
write their goals in an undefétaﬁdablg,'attaiﬁable, and measureable {ashion
within an agreed upon value system, then they should not be in the éfafassi@ng
(Iﬁafact, if the goals cannot be written accardiﬁgrta the above criteria, no
pr@feséi@ﬁ,exists.) fhe cammi?tees can begin hyrdefining; pEECiseiy,=whét

the beginning teacher should be able to deliver. The baseline criteria
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for this are descriptions of exactly what each pupil at a given point

is suppgseé to have attained. Once the greatest amount of specificity
has been established for those criteria, the next é;ePS will be to define
the edﬁcatignal expectation for each teaching act at each level.

The immediate response to this proposal Ear_daveicpiﬁg mutual goals is
apt to be that it is much eésier said than done. (So is sleeping and
breathing, but these are ECQumﬁlished beéau%e of necessity.) Sgcﬁ 4 statement
has been used to long to excuse a lack of effort. Of course, different
systeés may have different orientations. However, most of them will be hard

ut to defend an orientation which does not have a strong flavor of the

g

‘philosophy of accountability. This being the case, the development of mutual

goals is more easily within reach. It must also be understoo d that the work
of faculty committees relative to goal identification and implementatian is

an on-go 1ng process. Indeed, the initial work may take two or more years;ébut

~even this is a'short time relative to the time-that has elapsed without any

F

specific de fin ition and implementation of mutual goals,

n essential Qarallary is the development of rr;ter;a fcf the 1n;tlal

o

seléctian of criticg or %Qaperaﬁing, teachers, Since these teachers will have
ﬁajnr responsibilities in the eduéatiaﬁ of future teachers, they should be
carefully chosen. Clear cut selection criteria are not developed in mény
universities and no systematic evaluation system exists. The disadvantages

of ‘a lack of valid selection criteria and evaluation procedures are too

obvious to Enumérétei I£ is also éEviaus'tEat a selection system must include-
methods of determining other qualities in addition to the substantive exéertise
whichimaké her a "mastez teacher;" e.g., the critic teacher should be committed
to the goals (both cognitive and affective) which have been developed and their

implementation.



No one expects that all critic teachers will meet all the-saiezzian criteria
until the program is fully davelaged. However, the initial selection should
still @e done as carefully as possible. In-service programs can prepare
them further.

A word should se spoken about the educational professionals who would:
attack the effort to develop géals and criteria on the basis of a lack of
validity. Their usual comments are to the effect that (a) the validity Qf
goals and criteria are extremely difficult to establish, and (b} schools and
uniVEfsi;ies shﬂuld,ﬁat attempt to build programs around any goals and
gritér%a until their complete validity has been establi;hedi

" 0f course the validity may be difficult to establish. However, there
is enough evidence to begin the process, and éart of the benefits of wafking
together to establish valid goals and Qriteria will be achieved in thé-gnggéing
{ﬁﬁ joint effort to do so.

Development of In-Service Program. The success of this proposal hinges

on the development and implementation of in-service programs. In many programs,
. good ideas are often mot successfully implemented because the necessary in-
service programs are inadequate or non-existent. When a major change in

~concept such as that involved in this proposal is desired, sound in-service

programs are all thevm@fé essential. These programs must be designed for
university faculﬁy members, Student Teacher I@structi@nal Leaders, critic
teachers, regular classroom teachers, and school administrators. In view of
the fact that a big cﬁangé in attiﬁudés is necessary relative to the ijective

in-service programs must be strongly informa-

=

of tho new program, the initia

tional in nature. Much of this informational in-service can be completed if

b

all parties are involved in modifying and discussing the use of the program
ér%r for their particular system.
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In addition to increasing their substantive knowledge, the university
{ T faculty members who will be acting as resource persons for the schools must

i
develop skills in the methods. of working with student teachers and re egular
classroom teachers. Developing skills in working with the classroom teacher
is especially dimportant. It must be remembered that there is a delicate

balance between being viewed as a genérally helpful and cooperative partner

and an intruder, Because of many years of cultivation of formal professor-—

[

student relationships, some individuals are going to be quite defensiv
about offering and rEE21V1ﬁg assistance. Some teachers may also be qu i,
suspicious of. the ability of the "Ivory Tower expert" who has come to lead them
from the wilderness, By }ﬁe samevt@kenj some professors mayrfeel that the
university has nothing to learn from school programs. VCa efully implemented

in-service programs can solve both concerns. Basic to the success of the

resource professor-school teacher relationship must be the knowledge that

é; the professor will contribute only at the request of a teacher.. Also basic
to the success of the relatlanshlp is the absolute n222551ty of the

ptgflclency of the pr @f essor relative to the ablllty ta_affer assistance

that works; nothing will kill theArelatiaﬁship faster than ﬁcﬁ—spacific

generalities about speﬁifig learning problems. Finally; a climate must

be developed ;n which- all parties accept the idea that there may be

no ready answers, but all should have a willingness to work toward getting

them, |
The in-servi .cé programs fgr the sghaal adm;n;stratnr who will act as

o 0
the Student Teacher Inszruct;gnal Leader nust begin as soon as possible and

be continuous. If the concept of mutual influence is to be 1ly implemented,

,{'g?;kl
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the in-service programs must include training in methods of translating
school needs into suggestions for university changes and vice versa.

achers

w

The necessity for continuous in-service pragramS'far critic t

. cannot be stressed too much. Every effort must be made to help these teachers

become an actual part of the ‘teacher education system of the universiﬁy. Much
of the help will be in ﬁhe form of assistance in methods of working wifh student
teachers, but the critic teachers should receive ﬁuéh encauragement in
offering curriculum suggestions relative to ﬁniversity programs. One chief
component of all in-service programs will be the effort to get all involved °
parties to becgmelkngwledgeable and Qﬂﬁmitted to ihe mutually .developed goals.
Another common important g@mp@neﬁt will be development of skills in evaluating
student teachers, cufriéulum; and goéls;r These components are particularly
appropriate f@ the_cr;ti; teacher because of his great influemgé on the
career of the student teacher.

As in_all cases, iﬂSérvi;é (as it.is spoken of hegé)>means.c@nsiderably
more than a lecture by an "éxpértv to a learner. Its format must be appropri-
ate.faﬁ thé gituation. In the case of ﬁrcgrams for critic teachers, much. -
of the program will be carried on by the resource professors during the time
spent in the Sahéal. However, a univérsity course dealing with_ﬁhe super=
vision and evaluation of student teachers will eventually be required of all’
’zitic ieachars prior to theirvinvclvement;in'che Indiana‘University
Northwest student teaching program,

In.the final anélysis? thé.mﬂst effective learning from in-service

programs will take place as a result of the establishment of a "elimate" of

mutual trust and give-and-take between professionals. This statement should



( not be taken to impiy-that in-service programs require no structure.
Quite the opposite is true, but in-service programming cannaﬁ be effective
without considerable attenktion to the dévélﬁpiént of the aforementioned
climate. It is a primary responsibility of the Cootdinator of Edﬁcaﬁicn

Student Field Experiences to develop a broad cancept of in-service along

1

with innovative an& relevant programs which will encourage the continuation
of such a climate.

In almost all cases, the programs will be more sucgessfui if the par;ies
to be involved have some means of participation in the desién of the §r§grams;
It is also impgrtanﬁ to éfress that in-service programs will not be offered
just for the sake of having an in-service program, it must be related to some
aspect of the concept of mutual influence.

Reagsignment of Student Teachers. 1In many traditional student teaching

programs, some universities have identified certain schools as "Qenters where

several student teachers may be assigned each semester; but the majority of
universities still assign one to four to a school. In this proposal, neither

appropriate. The concept of aséig;ing several student teachers

[}

alternative i

to a school is compatible, but assigning students to the same school every semester

g

is not. It is ttué thét such a’ regular semester assigﬁment-may af fa;d the oppor-
tunity to develc? gcéd programs at that pafﬁicular schaal; howaver, the broader
concept of establishing a vehicle of mutual influeuce'réquifes that up to ten
student teachers be assigned to a dlfferent partlélpatlng school dufingléachr
semester. In other words, in order to achieve the objective of greatest mutual
influence, as many schools as possible should Ee involved. The use of many schools
requires a greater in-service %ffart, but it also allows some lead time to

i} prepare schools for the student teachers and resource professors who will be -

Aruitoxt provided by Eic:



The asglgnment of groups of student teachers to d1fferent schools each
semester does not preclude that particular school from having student
teachers at some future date. Given the_fagts of large numbers of studentr
teachérsrin most universitiesj a group of student teachers will no doubt bé'
assigned to the same gchoolsg at eﬂsuiﬁg intervals. (The Segand'time around,
some of the student teachers should be assigned to different eritic teatthS )
Just because éghaals do not have student teachers aggigﬁed_duriﬂg a semester is
nc reason to expect that the school will n;t be involved in other éaaperative
programs with ﬁhe university. . As previously mentioned, mutu;l_iﬁvclvément
in the student teaching supervisory program should be the vehicle for other
cooperative efforts.

Completion of a Pilot Program. Fven with the amount-of initial planning

that was done at Indiana University Northwest, the Q@mpléti@ﬁ of a pilat
program proved beneficial during the phasing out of the traditional program.

n the semester prior to the start of implementétian_@f_the new program, four

\HT

prlnclpals were identified as Studeﬁt Teaaher_Instrugtianal'Leaders and féur
student teachers were assigned to each of their schools The inf@rmatlan
gained was valuable faf mak;gg some modifications of the basic ﬁlan. ,Iﬁ also
Eserveﬂ the ﬁﬁrﬁase Df'getting\inférmatian passed thtéugh@ﬁt the geographical
atea felatiﬁglta the new pfagfam; Although all of the:negessary'inaservige
rpfcgfamsAcannat be completed prior to the start af thé pilot program, enough

can be done to test gome of the major components and logistics. Cha@siﬁg

H

itic teachers and principals with know proficiency helps to offset the lack
of incomplete in-service prggfams duriﬁg tha pilat'prag:am;

7.§r%\J A
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Design and Implementation of the Evaluation Program. From the very

start, the inclusion of a specific program of evaluation should be a part

of the decision to implement a new plan. The efficacy of the components as
well as the overall plan should be teste?, Some of the major components to

be evaluated should be those described above. The overall efficacy can be
tested by evaluation in :erms of what instructional and curricular changes

are made as a result of the new plan. In addition, comparative evaluations of
student achievement can be investigated. It must be stressed that the

evaluation component must be an on-going effort and must be related to the

main objective of the program; namely, mutual influence.

SUMMARY

The new plan differs in concept from most tr;ditianal plans in that one
of its major objectives is to create a vehicle of mutual influence for
curricular changes in schools and universities. It involves the reallocation
of cufrently available resources to achieve this objective.- Major changes
inﬁlﬁde (a) the employment Df_é Caafdinatar of Education Field Experiences
whose primary responsbility lies in the direction of curricular revision,
(b) the assignment of professors to spénd blocks of time in the schools to act
as resource personnel for student and classroom teachers, (c) the identifica-
tion of a school employee who will act as a Student Teacher Instructional
Leader, (d) the development of broadly concerned on-going in=sefvi§e programs

(for all involved parties),and (e) most important, the deveiépment of a system

of identifying and implementing mutual goals so that the schools and universities

become a cooperative team in teacher and pupil education. Implementation of
such a plan willi effect the achisvement of the desired results of a superior
student teaching program and the benefits of mutual influence while removing

the major weaknesses of the traditional programs.
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REALLOCATION OF RESQURCES CHART

Iraditional Program

Q@QrdinatagigfrgzgdéntVTgaching

Primary Responsibility =
Placement of Students
supervising supervisors

Supervisor of Student Teachers

Primary Responsibility =
itinerant basis to offer
assistance to student
teachers

Critic Teachers

Primary Responsbility =
Full-time assistance to
student teachers, and
participant in curriculum
development for the school
‘and university

O
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Coodinator of Education_
Student Field Experiences

Primary Responsibility =
Curriculum development

Resource

Professors

Primary Responsibility =
offering part-time resource
help to student reachers
and regular classroom
teachers

Student IE§;heriinstruct19§§%
Leaders

Primary Responsibility
Full-time availability as
resource person for student

Critic Teachers

Primary Responsibility =
Full-time assistance to
participant in curriculum
development for the school
and university




