INSTITUTION

SPONS AGENCY

PUB DATE
NOTE

EDRS PRICE
DESCRIPTORS

ICENTIFIERS

ABSTRACT

. DOCUMENT RESUME
SO 005 392

Communities Around the World. Teacher's Guide to
Grade Three.

Chelmsford Public Schools, Mass.; Minnesota Univ.,
Minneapolis. Project Social Studies Curriculum
Center.

Office of Education (DHEW), Washington, D.C. Div. of
Elementary and Secondary Research, ,

68

30p.

MF-$0.65 HC=33.29

Behavioral Objectives; *Community Study; Concept
Teaching; *Cross Cultural Studies; Elementary Grades;
Grade 3; Human Relations Units; Inquiry Training;
Skill Development; *Social Studies Units:
Sociocultural Patterns; *Teaching Guides

¥Project Social Studies

In this third grade teaching guide emphasis is placed

on community study, providing data for generalizations about cultural
diversity. Affective objectives foster curiosity and respect for
cultural contributions and differences. Inguiry, critical thinking,
geographic and sequential development of skills are stressed. Four
resource units that focus on political and social institutions are on
contrasting communities, gold mining, Manus Community in the
Admiralty Islands, and the Paris community. The first part of the
guide gives information on course goals, teaching strategies, the
focus of the course, the place of the course in the elementary
curriculum, the format of the units, adaptation of the units, and
preparation of materials. Over half the document contains charts
showing the sequential development of concepts and attitudinal
behaviors in this course. Related documents are ED 051 027 through ED
051 034; and S0 005 391 through SO 005 396. (SJM)




Chelmsford Public Schools

U.5. DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
> ] ST assarc sttt FFICE OF EDUCATION
Chélmsfardf Massachusetts THIS E%E';aéf?f HAS BEEN REFRO
. —— : DUCED EXACTLY AS RECEIVED FROM
N BT e ; THE PERSON OR DRGANIZATION QRIG-
FILMED FROM BEST AVAILABLE COPY INATING 17 POINTS OF VIEW OR OPIN.
e ' vl bL . INATING IT POINTS OF VIEW OR OPIN
: L . o BLE COPY . IONS STATED DO N7JT NECESSARILY
' LTt ' REPRESENT OFFICIAL OFFICE OF EDU.
EATION POSITION OR POLICY.

D 073968

TEACHER'S GUIDE TO
Gr 3 . GRADE THREE
on

COMMUNITIES AROUND THE WORLD

- These courses are part of an articulated curriculum for grades K-12 that
by the Project Social Studies Curriculum Center at the University of Minnesota
special grant from the United States Office of Education. The resource units
following field testing in the Chelmsford Public Schools.

Sd cos 592

1968




lic Schools

U.5. DEPARTMENT OF HEALTH,
EDUCATION Ey‘\::EVLrFARE
5sachusetts OFFICE OF EDUCATION
ssachusetts THIS DOCUMENT HAS BEEN REFAO-
DUCED EXACTLY A5 RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
iNATING IT. POINTS OF VIEW OR OPIN-
IONS STATED DO NOT NECESSARILY
REPRESENT DFFICIAL OFFICE OF EDU-
CATION POSITION OR POLICY

|
TEACHER'S GUIDE TO
5 - GRADE THREE

on

COMMUNITIES AROUND THE WORLD

ses are part of an articulated curriéulum for grades K-12 that was ﬂévelgpeé
Social Studies Curriculum Center at the University of Minnesota urfer a
rom the United Sta*es Office of Education.

( , The resource units were revised
testing in the Chelmsford Public Schools.

1968




FOREWORD

The basic responsibility of the Chelmsford
social studies program is the development of
informed citizens fully aware of the need for
insuring the dignity and worth of the individual,
for personal involvement in improving the society
they have inherited, and for recognizing the
interdependence of ali peoples. In the largest
sense, then, the goal of the social studies pro-
gram in the Chelmsford Public Schools is to
prepare students for iﬁtélligent,participati@n
in a free society,

.In order to develop a program to .achieve this
godl a variety of materials were examined along
with recent research and curriculum development
in social studies education. A strong feeling
developed as the result of this study, that
materials finally selected for use in the
Chelmsford Schools should develop concepts and
skills from both the affective and cognitive
domain, that the materials foster the development
of the process of inquiry, and that the program
incorporate the systems approach in its use of
media.

Following extensive field tescing in
Chelmsford clacsrooms, materials developed at
the Project Social Studies Curriculum Center
at the University of Minnesota were selected to
provide the curricular framework for. the
Chelmsford program. The resource units that
accompany this guide were revised in light of
classroom experiences by teams of ¢lassroom
teachers during the summer of 1968,
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These units are designed to guide the
teacher in his use of the multi-media
kits that are found in the classroom and
in the 16 mm £ilms and videotapes avail-
able through the Chelmsford media center.
It is strongly suggested by the teachers
who worked with the program that the
classroom teacher do two things before
introducing the unit to his students:
rexd the background paper provided on
the culture and then survey the unit and
its related materials. Since these units
dre resource units, teachers are encouraged
to add their own ideas for media and teach-
ing strategies. Teachers are also encour-
aged to develop resource units of their
own using the framework of generalizations,
skills, and attitudes outlined by the
program.

The Chelmsford Public Schools are
indebted to Dr. Edith West, Director of
Minnesota Project Social Studies, for
making the Project's materials available
for field testing and for her advice and
counsel during the field test period.
Special thanks are also extended to the
classroom teachers who field tested and
revised the resource units for use in the
Chelmsford Schools. '

féharles L. Mitsakos 7
Coordinator of Social Studies

August 1, 1968.



GOALS FOR THE CQURSE

The resource units make it clear that the
third grade course is designed to teach
attitudes and skills as well as generaliza-
tions and concepts. This section deals
briefly with the objectives for the course.
Charts appended to thls guide indicate more
SPéElflCaliy the way in which goals are
developed in a number of units.

Eehavi;ralwggals”Relateé_ﬁ@ Values

The course is designed to help children
develop a numbexr of values identified by the
Center's staff as goals for the entire social
studies program. For example, units are
built to try to develop curiosity about
social data and %EEptlElsm of
single causation in the social sciences. The
choice of units at this level also indicates
rather clearly the staff's concern for help-
ing children learn to accept diversity as
natural, to value human dignity, -and to
appreciate and respect the cultural contri-
butions of other countries. 1In adaition to
these goals, which are alsc goals of earlier
courses, this course deals in an 1ntraduét@ry
fashion with politcal institutions and is
designed to help develop a belief that law
and government are necessary, as well as to
help children learn to value procedural
safeguards needed. for a fair trial,
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It should not be thought that some
of the attitudinal goals are neglected
completely merely because there is no "
check against them under a specific
unit on the chart on attitudinal goals.
The checks indicate those units in which
the goals have been kept in mind in
designing specific activities and some-
times the entire unit approach. Many of
the others will be reinforced in units
in which they are not checked. One of
the goals is starred in the chart because
it was a major reason fpr the focus of
the course but was not stated as an
individural goal within unit objectives.

Skills

This third grade course is designed
to develop many skills. A number of
these are related to methods of inquiry,
but inquiry skills are not the only ones
developed. Some of the geographic skills
were introduced in the kindergarten and
in grades one and two. They are reviewed
and developed more intensively at this
level. They are also taught again at

later levels in the curriculum.

The chart showing the sequential
development of skills in this course is
presented on pages 26-29 of this guida.
It should be noted that some cf these



skills are not listed as objectives in more
than one unit during the year (e.g. Uses the
table of contents and index). Later units,
however, give children opportunities to
practice and improve most of these skills.

A teacher may find that she should work
intensively on one of these skills in more
than one unit. 1In this case, she should
list 1t as an objective ¢ the later teach-
ing units.

Some of the skills objectives should be
taught in all of the units for which they
are listed. These are thinking skills re-
lated to inquiry (e.g. sets up hypotheses,
classifies data, applies previously-learned
concepts and generalizations to new data,

-generalizes from data, tests hypotheses

against data). Moreover, some of the geo-
graphic skills should be emphasized in each
unit in order to teach children to use them
effectively and to develop the habit of using
them.

Some of the other skills are listed for
more than one unit, but the teacher may
decide to postpone teaching the skill in
the first unit for which it is listed. Or
she may feel that it is unnecessary to teach
it to all children in the .second unit for
which it is listéd. (However, she may wish
to work on the skill with a group of children
who need further work on it.)

Goals Related to Concepts and Generalizations

The Center has chosen to identify important
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social sciences and has tried to provide

for sequential development of them in the

- K-12 curriculum. The course for grade

three 1is 1nterdlsc;p41nary It is designed
to teach children important concepts and
generalizations from the fields of anthro-
pology, sociology, and geography, with some
attention to concepts from political science
and economics. The concepts taught in the
course do not constitute a structure for

any one of the'disciplines, but those chcsen
are important to each of them or at times

to several of them. Teachers who are
concerned about a structure of each disci-
pline. should examine the background papers,
including the paper which introduces. the
curriculum as a whole. The staff's view

of structure is clarified in the background
papers, particularly in papers #'s 1 and

2, It should be pointed out here that as
children move through the curriculum, they
will develop a structure for each of the
disciplines. It was not thought wise to

grade. -

Most of the generalizations to be
developed are presented in the terms of
the social scientist. No attempt should
be made to have children learn the state-
ments as presented in the resocurce units.
Children should be encouraged to generalize
in their own words.

Even thaugh the ab3e¢t;ves for a par-
ticular procedure. within a resource unit do
not show clearly that the procedure is
designed to teach children about the culture



concept, the teacher should keep in mind that
many of the procedures have been designed to
do just this. Details about how people eat,
for example, are included not because it is
important to know these details. They are in-
cluded to teach children that all people must
eat (a cultural universal) but that what they
eat and how they eat may differ from society to
society (cultural diversity). Data on Manus
canoes and homes or Paris buildings are not
important except tc develop an appreciation of
the skills and culture of Manus or the French.
Data on Parisian schools are provided to show
that, as in many other societies, not ali
socialization is left to families but that
types of schooling (and so aspects of culture)
differ from one society to another. Details
of Manus life before-and after World War IT
are important only to develop the concept of
culture change. In other words, details about
cultures are included only because they are
needed to teach certain concepts, generaliza-
tions, skills, and attitudes.which are the
important goals of the program.

Theraatianalgrﬁgr the Number of Objectives

The resource units in this course djffer
from many units in part because of the large
number of generalizations and skills to be
taught in each.. The teacher should remember
that these generalizations and skills are rein-
troduced throughout the course, that' many have
been introduced in earlier courses, and that
all will be reinforced and the generalizations
tested against further data in later courses. .
This means that it is not nacessary or wise
to spend too much time clinching a single
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generalization in any one unit, Rather,
children should generalize and hold these
generalizations as tentative -- ag hypo-
theses to be tested more fully as they
study other communities. At the end of

the course, they should be able to general-
ize more fully because they will have
studied more cultures which they can com-
pare with other cultures studied in earlier
years. Children should still understand
that generalizations may need to be
modified later, that they should be held
tentatively, always subject to change in
the light of new evidence.

Because of this reinforcement and fur-
ther development of concepts, genaraliza-

tions, and skills, it is important for the

teacher to read through the objectives of
all of the units in the course before she
begins teaching at the beginning of the
year. ’

The charts on sequential development of
concepts, generalizations, skills, and
attitudinal behaviors have been keyed to
show which ones are introduced for the
first time in the curriculum and which ones
are reviewed from earlier grades. Those
which have been introduced in earlier courses
are marked with stars.

TEACHING STRATEGIES
For a more complete discussion of inquiry
approaches in teaching, the teacher should

read a number of the background papers,
Background paper #1 analyzes in more detail



the Center's point of view about inquiry and what
inguiry involves. Background paper #10 examines
learning theory in relation to the use of inquiry.
Background papers on the individual disciplines
focus upon inquiry methods used in those discip-
lines, not upon inquiry approaches to teaching.
lowever, they discuss inquiry techniques which
might be taught .to pupils.

The third grade course emphasizes a teaching
Strategy which encourages children to find out
things for themselves rather than one which em-
phasizes the absorption of generalizations pre-
sented ready-made by the teacher. Children are
asked to make guesses or set up hypotheses. They
undoubtedly arrive at hypotheses by drawing upon
previously-learned concepts and generalizations.

They decide that some idea they have learned in
the past might help them make sense out of this
hew situation. They cannot be sure, but they
think that this might be so. Inquiry also in-
volves gathering data, testing their hypotheses,
and generalizing from their findings.

The Center's staff does not believe, ncr does
this course reflect a belief, that all leacsning
must be developed by this type of teaching
strategy. There is also a place at times for
children to find out what others think about
certain kinds of data, They may do so by listen-
ing to the teacher read a story or to a guest
speaker or by seeing films.  Such activities may
help children compare sources of information and
provide them with opportunities to evaluate
sources. Thase activities provide children
with help in understanding different points of
view or how people in other cultures may per-
ceive things. The stories give children a

- Chance to identify with people in the story and

S0 to understand their feelings.
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The stories also give children concrete
data from which they can generalize about
cultural diversity or universals, about
how culture is learned, about norms and
values, about socialization, and about
‘governmental serviceés. The teacher should
not tell children the generalizations, even
when she may provide the raw data from
which they can generalize. °

There are many occasions in the units
when children view pictures and are asked
to - make guesses about things from these
pictures. Questions in the guides should
help them make such guesses. Stories and
other materials, including maps, can then
be used to help them check on their guesses.

Teachers should encourage chi'dren's
guesses as being ‘as worthwhile at some
stages of thinking as statements which pre-
sent a commentary on facts seen in pictures
or heard in stories. At other times,
children should be asked to listen or look
for things which can be used to test these
guesses or ‘hypotheses. Even at this stage,
however, children should be rewarded for
thinking of new ideas about possible hypo-
theses or for asking.guestions which have
hot been raised earlier. Whether or not
children will learn to ask questions, set

- up hypotheses, and generalize for themselves,

depends in part upon whether or not such
behavior is discouraged or encouraged by
teachers. However, the teacher should not

always say "yes" or "that's right" or "good" =
when ‘a child presents an idea which the ;
teacher thinks good. Rather, the teacher

may wish to suggest that this is a new

idea or an interesting idea and ask what




ideas cother children have. Then children can
tast different ideas. Teachers can reward or
encourage the kinds of behavior desired in many
ways other than by saying that the child has
come up with a "correct" answer.

At times children may fail to limit general-
izations sufficiently or may arrive at faulty
generalizations which cannot be supported by

present data or knowledge in the social gciences.

If so, the teacher should not feel obligated
to correct children immediately. Rather, she

' should have pupils think of these generaliza-

tions as possible hypotheses to be tested later.
Indeed, at times it is beneficial for children
to over-generalize and later discover that they
must modify their generalizations. Thus, if in
unit one they generalize that too many functions
and services are provided by all governments,
they will be forced to modify their generallzae
tion when they study the Manus later 'in the
year. This experience should help them learn
the need to hold generalizations tentatively.

When children arrive at generalizations which
are obviously contradicted by data, the teacher
needs to consider two questions, First, do
later parts of this unit or later units during
the year provide matcrial to help them test
these generalizations so that children should
be permitted tD think af them as tantativa
Sengnd do later courses in the gurr;culum
pfavide material to help them test and limit
generalizations? For example, will units in
grade four or grade five help them limit a
generalization which they have arrived at in
grade three?

If the answer to either questions is "yes,"
it may be wise to let children hold these
generalizations tentatively, but to remind them
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that they should think of them as hypotheses
to be tested in later units. This is pro-
bably the procedure to use if the generali-
zation represents an over-generalization
which deoes not take into account some of

the more sophisticated limitations which a
social scientist or even an older chlld
might place upon it. '

. On the other hand, suppose the answer to
both questions is "no." Or suppose the
generalization is not just too broad but is
obviously contradicted by data which chil-
dren have already come across or which could
be presented to them in an understandable
form within the unit being studied. The
teacher should then spend more time helping
children test their generalizations at this
time. Rather than merely telling children
that their generalization is wrong or needs
to be modified, the teacher might confront
children with data. For example, she could
read excerpts from books, tell stories, show
pictures or films, or merely relate certain
facts. This data should be such as to lead
children to medify their generalization or
arrive at a better generalization without
telling them what is wrong.

FOCUS OF THE THIRD GRADE COURSE

In this course the emphasis in the
curriculum shifts from "Families Around
the World." In grades one and two Lhe
family was used as a vehicle to teach a
series of important soclal science concepts
related to culture, social organization,
(including the family as an institution),
soclal process, and site. In grade three
the community is used as a vehicle to teach
about more social science concepts developed
earlier. By focusing upon communities and



- o f

- § =

culturas not studied earlier, this course provides
the data for further gEHEIEllZEtanS about cultural
diversity and uniqueness, norms and values, and
culture as learned behavior. The study of new
cultu;es will suppa:t and expanﬂ chlldré*'s previcus

un;ty of mank;né (It shauld be noted that aga;n

‘children study a non-western culture during the

course of the year.) As in grades one and two, the
communities are used to teach children more site
concepts and to review and extend their map-
reading skills.
GENERAL OUTLINE OF THE COURSE
Grade three includes the f@llDwin§ units;

Unit 1.

Ccntrastlng Communities in the Un;ted
~ States. :

This unit focuses upon the study of the chil-
dren's own community but includes the study of
New York City.

Unit 2. An American Frontier CDmmunlty
Cai;farnla Géld Mining Camp.

Early

i
This cammuﬁity'was chosen to emphasize the
need for law and government and the way in which
people take their culture with them to new places.

Unit 3, The Manus Community in the Admlralty

Iglgnds

This commui; ' i3 studied in two periods, both
before and after vontact with American soldiers
during World War II. The unit emphasizes change
through cultural diffusion, the persistence of some
cultural traits despite drastic change, and the
cultural use of the environment.

Unit 4. The pari
This community
trate an urban co:
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community studied
illustrates both -
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15 Community in the Admiralty

7 18 studied in two periods, both
contact with American soldiers

II. The unit emphasizes change
diffusion, the persistence of some
lespite drastic change, and the

he environment,

Unit 4, The Paris Community.

This community has been chosen to illus-
trate an urban community in another culture.
It provides a contrast with the urban
community studied in the local area and
illustrates both diversity and cultural
universals.

As children study each of these communi-
ties, they also study the situation of the
community in relationship to other places,
the site of the community, and a numper of
geographic concepts and generalizations.

In addition, they review and expand their
map and globe skills.

THE PLACE OF THE COURSE IN THE ELEMENTARY
CURRICULUM

It is important to note the way in which
the third grade course fits into the entire.
elementary school curriculum in social
studies, The third grade teacher would be
wise to read through the units in the
earlier grades so that she can help children
make comparisons between cultures studied
in grades one and two,

It seems appropriate to have children
begin their study of culture by focusing
upon only one institution -- an irstitution
close to thelr lives. ' However, the two-
year sequence on "Families Around the World"
in grades one and two does introduce several

 other institutions as children focus upon

the family. Children note differences in
education and religlon. They ate also
introduced to simple economic ideas such as
interdependence. However, institutions



other than the family are not studied in detail
until grade three.

The course in grade three uses the theme of

"Communities Around the World" to focus upon other

social institutions: schools, the church, and
political instituticns. Some economic concepts
are introduced, but the major focus upon economic
institutions does not come until grade four.

The course in grade four again uses the theme
of "Communities Around the World." However, it
focuses upon contrasting economic systems.
Children will spend a large portion of their time
finding out in simple terms how our own economic
system operates. They will also discover that
in some societies the government plays a greater
role and that in.some other societies tradition-
al reciprocal relationships among people are
more important to exchange than is our type of
market relationship. Children will learn that
the total way of life, inecluding cultural values,
affects economic systems,

In both the third and fourth grades, institu-
tions are added to a study of other institutions
which pupils have examined earlier. That is,
as children look at the Manus or at the Paris
community in grade three, they will also notice
' things about the family life in these communities.
As children look at economic life in the Village
of India in grade four, they will find out much
about the family life and the social and politi-
~cal life in an Indian village. In this fashion
children study more institutions in each grade
level until they are able to look at total cul-
tures without too much confusion.

Since the courses in grades one through four
focus upon different cultures, children will
find each unit new and interesting. They will

also be able to make many comparisons with what

they have stud
continue to ge
diversity and
new culture.
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they have stud ed earlier. They should
continue to generalize about cultural
diversity and universals as they study each
new culture.

There is only minimal overlap in cultures
studied in grades one through four. True,
children do study their own and a contrasting
community in the United States in grade
three and they also study the economic system
of their community in grade four. They
stuay a Soviet family in grade two and how
the economic system operates in the U,S.S.R,
in grade four. This attention to the Soviet
Union seems justified by its present role
in world affairs. Children also study
American culture in two other units: the
colonial family of Boston and the early
mining community in California. This much
attention to the American scene is appropriate
for children in American schools.

In grade five children study in much more
detail how different cultures or the same
people over time use the same physical
environment in terms of their cultural values,
perceptions, and level of technology. The,
focus is upon the geography of the United
States, Canada, and Latin America.

Children become acquainted with a wide
variety of cultures as they progress .
through the elementary school years. 1In
each grade from 1 - 4 they are introduced
to at least cne non-western culture., In
grade five they spend considerable time
studying Latin American countries.

THE FORMAT OF RESOURCE UNITS

The main body of each resource unit is
set up in a double-page format to help



teachers see the relationship among objectives,
content, teaching procedures and materials of
instruction. The objectives column on the left
answers tie questions: Why should we teach

this content aﬂd use thig*gi@cedure? The SECDﬂd

line of cg1tant It answers tha quest;on
What topiecs should we teach? The third column
~ (found on the right-hand page) includes teaching
procedures. It answers the question: How can
we teach tlese objectives and this content? And
the last cclumn on materials of instruction
answers the question: With what materials can
we teach the objectives and content and handle
the procedures?

A key is used in the objectives column to
make the type of objective stand out clearly.
Generalizations are preceded by a G and are in
plain type. ©Skills are preceded by an S and are
underlined. Attitudinal behaviors are preceded
by an A and are in capital letters.

' The materials column does not present
bibliographic data or all possible materials.
Complete bibliographic data can be found in the
bibliography at the end of the unit.

1f nothing is printed in the content column:
opposite a particular procedure, the teacher
should look at the last content presented for
an earlier procedure. It is not repeated for

each new procedure.

If no objective is found in the left-hand
column for a particular procedure, the teacher
should look at the last objective(s) listed in
the column for a single procedure. ' The same
objectives are not repeated until a different
objective intervenes.

Tt should be noted that any one teaching

procedure may h
zations, one-or
more attitudes.
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pra:eaura may help develop several generali-
zations, one or more skills, and one or

more attitudes. Indeed, the most useful
procedures are frequeﬁtly those which help
achieve several types of objectives.

By knowing what generalization(s) are
listed for a particular procedure, the
teacher can direct her handling of the
procedure to appropriate ends. However, she
should not feel that children should learn
a generalization as the result of this one
procedure. The procedure whould help lead
to the development of the generalization,

~but it is almost never the only procedure

aimed at accomplishing this end,
within the same unit.

evean

ADAPTING RESOURCE UNITS TO SPECIFIC CLASSES

‘Since the units provided are resource
units, teachers are not expected to use all
of the teaching procedures. Rather, they
should select procedures which are most
suitable for their class. They may need to
omit some procedures, adapt others, and add
still others. Teachers are encouraged to
add their own ideas for matecrials and
teaching procedures, These units are in-
tended to suggest possibilities, not to
present a cut-and-dried course.

As the teacher develops a teaching unit
for her class, she should make a selection
from the resource unit in terms of:

1. The objectives she wishes to empha51ze
in the unit,

For examplé,'if she discovers that
pupils need much more help on certain
map-reading skills, she may wish to add



some objectives which do not appear in the
resource unit.

The general ability level of the class.

For example, in a class of largely low

~ability children, she may wish to spend

more time on some of the activities which
call for use of pictorial materials.

Differences in intérestsﬂaﬁd#ébility among

ggmbéfé,éf_thgﬁgiass;'

This criterion is particularly impor-
tant in selecting individual and small
group activities and materials.

The previous éxperiencésfgf children,

The selection of objectives, content,
procedures, and materials will depend in
part upon previous experiences outgide of
school such as trips, visits to museums,
where children have lived prior to coming
to the community, the socio-economic back-
ground of children, ete. It will also
depend upon whether or not children have
come through earlier courses in the curri-
culum. Much more attention will have to
be paid to geographic skills and concepts

if children have not had the earlier courses.,

Moreover, more time should be spent on an
analysis of the family as an institution in
each of the communities studied if children
have not had at least one of the courses in
the first two grades,

Available materials (including books, films,

pictures, and resource people in the
community.)
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As teachers adapt and add to units, they
should keep in mind certain things about
how the course has been developed. First,
there is a flow to each unit. Certain
things are placed first and other things

- later because of the nead to develop

certain concepts.or skills or present cer-
tain data or ideas before other ideas or
skills are presented. Before the order

of procedures or content is shifted, the
teacher needs to analyze the concepts, data,
and skills needed to teach each procedure

in order to decide whether the shift is Wise,

or, if it is made, what else needs to be
shifted in order to provide the backgroung
for carrying out the procedure. Whatever
the teacher does, she should develop a _
logical flow., A jumbled order which has no
logical progression may interfere with
pupils' organization and development of
ideas. S

As a teacher shifts activities around,
she should also remember that each pro-
cedure is written to accomplish certair

" objectives, If an introductory activity

is shifted to a later point in a umit, it
probably needs modifying to provide for’
greater analysis than is called for in a
procedure designed to explore children's
knowledge, skills, and attitudes, arouse
their interest, or develop an overview of

-the unit., Use of a film in the early

stages of a unit will differ from its uge
in later stages,

it would be possible for the teacher to
shift the order of units as well as to
modify each resource unit. This might he
done with the units following the intro-



ductory one. Again, however, the teacher will
have to make adjustments if the order is shifted,
since the units as now written call for drawing
upon concepts, generalizations, and skills
developed in the earlier units,

- PREPARATION OF THESE MATBRIALS

The Curriculum Center at the University of
Minnesota had as its major goal the develop-
ment and try-out of a new curricular framework
for grades K ~ 12. The basic assumptions of the .
staff and the criteria for selecting topics are
discussed in the Center's Background Paper 4 1.

A tentative curricular framework was used in
developing a series of resource units and sample
pupil materials at various levels where they were
needed. No ‘attempt was made to develop a complete
set of materials for children. Rather, the aim
was to try out the curriculum uging as many
materials available from other sources as possi-
ble, and supplementing these materials with a few
developed by the Center only where they were
needed in order to teach the units.

Background papers for units were developed
by Caroline Rose, the staff's sociologist,
Robert Berkhofer, Jr., the staff's historian,
and Albert Anderson, a visiting sociologist,

The resource units and stories for children
were developed by a number of people. Drafts
for preliminary trv-out were developed by Pro- .
fessors Vincent Rogers and Everett Keach of the
University of Minnesota, Professor Ray Muessig
of Ohio State University, Mrs. porothy Dolmar
of the Richfield Public Schools, Mr. Allan Ryle,
an instructor at the University of Minnecota,

~and Mrs. Dorinda McClellan, at the time at the

laboratory school at Bemidji State College in

Minnesota,
under the ge
Rogers.,

Following
the Chelmsfc
were revised
teachers dur
Margaret The
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Minnesota. The materials were all developed
under the general direction of Professor
Rogers, '

Following a period of field testing in
the Chelmsford Public Schools, the unitg
were revised by a team of Chelmsford
teachers during the summer of 1968,
Margaret Theroux, Lois Haslam, and Jane
Hitchcock made up this team.
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SEQUENTIAL DEVELOPMENT OF CONCEPTS

CULTURE , ] ,
1. Diversity o B B -
2. Uniqueness ] - .
3. Norms and valués N - )
... a. TLaw _ e 7 _ _
_4. Learned behavior' _ - _
5. Universals (and §sych1c unlty gf mankind) _
_6. Change , A -

7. Persistence ' I

8. Cultural use of envic énment R ]
_SOCIAL PROCESSES. 7 —
1. Socialization ] '
2. Application of sanctlans To achieve saélal’é&ntrol
3. Conflict. L o B
4, Accéﬁmgdatlaqu o ] . _
5. Communication j e _
“SOCIAL ORGANIZATION .

1. Institutions ”””1 ]
_____a. Government = -
___*Db. FEducation , ] B
% ¢. Church or rel:glgn - -

_* 4, Fam;ly ] - ]

2. Rola ] - L

3. _Leadership ] _ B

4. Functions o o

5. Primary and decsndary grsups T

6. Community } .
nr Intardapendence 3

LOCATION | ~ ]
1. Position L ~

2. Situation. B 77

3; Slte i B -

* Introduced in earlier courses,




SEQUENTIAL DEVELOPMENT OF CONCEPTS

GOLD
MINING

MANUS

X X X
] - _ i X X X
s " — T X Tx% X
values j B X X X X
f o _ 4* , X X | X
chavior ' L , - X X X X
s (and psychic unity of mankind) X X X | X
e . L . B S X ,
1se of environment B - X X X X
SES I o B X X X X
-ion ,Aiw , - X X X - X
on of sanctions to achieve social control - X X -
- - ] ' - o . ) X X ' B X )
-ion - o j X X - X
1on _ W ) X ~
ATION e _ - & | X 17X X
ns _ _ X | X X 1 X
ment j e X | X X X
ion - I ] - X X X X
. or rel. ‘on. j X b4 X X !
. I T X X B
} - - ) ] X X X
3 N - T 777 T o X )
} 77 o ) - X X ) -
d secondary groups ] X e X
o - . ] X 1 } B X
dence - ) X X 3
- - - ) B X X X B X
o I - - .| X X X
N i T T X X X
B i B X X X

luc-*»' 1 earlier courses.
LS.
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RURAL
URBAT
(U.S
* a. Mountains _ _ _
b.  Volcano 7 ~ 77 _
—_* ¢. Canyons _ L . 7
.d. Gulch —— i _ - o
* e. River _ I -
f. River's source -
g. River bar T . e
h. “River valley — - - ,7
“* 1. Plain ] _ .
_____J. Marshlands 77 ] - .
__* k. Ocean ] _ i —
1, "Tagoon ] o
"m. Coral Reef B ] L .
n. Coral Atoll _ ] ) . -
* o0, Island -
p. Resources _ ) -
*gq. City o - _ - -
— r. Rainforest - '
“* s, Vvillage ] 7
~t. Climate _ . 1
__u., Temperature J N -
V. Precipitation. ~ e
w. Seasonal Variation -
~ X. Elevation - ] -
INTERRELATEDNESS , - - . -
L. Areal association ) 7 _
- * |72, Trade B T ] ] . X
* "3, Interdependence ~ 77 X
* | CHANGE (man-made) " ) — X_
* |_CULTURAL USE OF ENVIRONMENT R - X
_ECONOMIC CONCEPTS - — '
1. Productivity ] ]

o *

EMC o * Introduced in earlier courses.
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2. Trade ) ) . X
3. Supplv ,,4, _ o _ _ .
4., Demand - . . _ .
5. Price o ) _ _ i, _
6. Tools _ : _— _— .

*

Introduced in earlier courses.
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GENERALIZATIONS

11, All ﬁeaple, regardlegs of where they llve or tQ “what
race, natlanallty, religion, or era they have belonged,
have many things in common.

* a. All people, everywhere, have certain jasic
physical drives, although they satisfy them
differently.

el
o

Auman beings exhibit the same kinds of emotions,
although they may express them in different ways
and the emotions may be aroused by different things.

* c. Human beings everywhere have acquired needs for
rositive affect (affection) and inter-action with .
other human beings (gregariousness). :

— % d. The broad outlines of the ground plan of all

" cultures are about the same because men always and
everywhere are faced with certain unavoidable
problems rising out of the situation given by nature

% 1) Every culture must provide for the safistaction
of the elementary biological requirements such
as food and warmth, and the need for positive

affection and qrégarluusnéss

¥ 2) All cultures require a certain minimum of
reciprocal behavior for cooperation to obtain
B ) subsistence and other ends of social life,

* 3) In all societies people are expected to behave
in certain ways and not to behave in certain
ways; they are expected to believe that certain
things are -good and certain things are bad.

* 4) All societies have some means of socializing
children.

5) All societies have some type(s) of rellglan

6) AIl societies have some laws (rules) which Will
be enforced thraugh force if necessary

J;Béf: o _ * Introduced in earlier courses.
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Qple, iegardless of where they live or to what
natlanal;ty, religion, or era they have belonged,
any things in common. e X X X

1 people, everywhere, have certain basic
ysical drives, although they satisfy them
fferentlg N X

nan beings exhibit the same kinds of emotions,
though they may express them in different ways
1 the emotions. may be aroused by different things. - X

nan beings ‘everywhere have acquired needs for
sitive affect (affection) and lntEIEaCtlQﬂ with
1er human beings (gregariousness).,

> broad outlines of the ground plan of all
ltures are about the same because men always and
srywhere are faced with certain unavoidable
bblems rising out of the situation given by naturej ~ X

Every culture must provide for the satisfaction
of the elementary biological requirements such
as food and warmth, and the need for positive

affection and gregarlausness ) I X X X

- All cultures require a certain minimum of
reciprocal. behavior for cooperation to obtain
subsistence and other ends of social life. _ X | X X

In all societies people are expected ‘to .behave
in certain ways and not to behave in certain
ways; they are expected to believe that certain

things are -good and certain things are bad. X X X
T ALl societies have some means of socializing - B b
children. X ) X X
All societies have some type(S) of rellglén g X | X -
Al]l societies have some laws (rules) whlch will - '
be enforced through force if ‘necessary. X X
Q

tI{:R\(ﬁ in earlier courses.
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* 7) Ceftalﬂ famlly funﬁtlans are faunﬂ un;versall
Y
in all societies.

"2. Ways of living differ from one society to another and ||

within the same society; they differ from one period
to another within the same country. Indeed, each
culture is unique.

|2

"% a. Human beings have the potential to exhibit ex-
tremely variable behavior, depending upon their
natural and cultural environment; they satisfy
their drives and needs dlfferently

*b. People differ as to how they expect people to act

and as to what they think good and bad.

S

c, Although all societies have some kind{s) of
religion, religious beliefs differ from scc;ety to
society.

q. SDClétles dlffar in terms Qf the kinds of serv;ceé

e. Althgugh all SGGlEtlES use b@th PDSltLVE ‘and negi
ative social sanctions, the part;cular sanctions
used may differ. o

£. Clt;es are made up of many peaple frcw many -
different backgrounds; consequently, there are
people who behave quite differently even within
one city; nevertheless, the people of the city
share some common meanings and values.

'_§'° Culture is learned, not inborn.

* a. In every society human beings learn érgultuié*in'rf'

the process of growing up; this culture is the
learned behavior patterns shared by members of
their group.

* Introduced in earlier ,courses.
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Certaln fam;ly funatlans are fcund unlversally
in all societies.

E llv;ng differ from ane society to another and
1 the same society; they differ from one period
ther within the same country. Indeed, each

‘e 1s unique. '

man beings have the potential tO exhibit ex-
emely variable behavior, depending upon their
itural and cultural EﬁVianﬁéﬁt they satisfy
eir drives and needs dlfferently '

*agle ‘differ as to how thay expect people to “act
d as_to what they think good and bad.

though all societies have some kind(s) Of
ligion, religious beliefs differ from society to
ciety.

cleties differ in terms of the kinds Gf serv1ces
ich are provided by governments. B

thaugh all societies use both positive and neg-—
ive social sanctions, the particular sanctions
ed may differ.

t;es are made uﬂ Gf many peéple fram many
agle whg behava qu;te dlﬁferéntly even w;thlﬂ
& gity, navertheléss, the pécple af the city

e ls learned, n@t lanrn

gvery society humaﬁ beings learn a culture in
e process of growing up; this culture is the
arned behavior patterns shared by members of
eir group.

o ‘
tr[}{J:i in earlier courses.
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uv?i) Peaélé are able to predict each other's be-
havior and so get along with each other because
~ they share common meanlngs and norms.

2) Language enables man to make his e;perlences -
continuous and to apply previcus experience to
new problems beyond actual physical experience;
it makes cumulativeness of culture  possible.

by the culture and differ from ocne society to
another,

3) The meanings Of certain gestures are determined.

* b. The members of every group direct expectations
(organized into roles) toward other members; they
apply both p@sitive and negative sanctions to get
members to behave in certain ways.

 * ¢, In almost all societies some aspects of Scc;aliza—

) tion are entrusted to people outside the child's
family; most societies have formal schools to
educate children.

~d. A person may learn and assume many different roles.
at any particular period of his life; every person
must learn new roles as he develops and matures.

__group.

“4. People live in many groups in addition to their family

a. Some groups have direct, intimate face-to-face
relationships; others have indirect, or less
personal, less stable and long lastlng relatlan—
ships.

b. Sometimes pagple are expécted to behave in one way
by members of one group to which they belong and
another way by another group to whiech they belong;
when they face role conflicts, they usually behave
1n accordance with the desires of the graup to

hey feel the strongest ties.

* Introduced in earlier courses.
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¢, Communities are groups of people living together
in the same general area and sharing a culture and
common problems; there are different sizes and
kinds of communities,

d. People in small communities in Which people are
homogeneous in culture and which are characterized
by primary group relationships, may have a strong
sense of belonging, evidence a good deal of mutual
assistance and cooperation, and may strongly ’
discourage individual behavior which is different
from that of the community.

e, People in large communities which are made up .

of many groups of variable and non-homogeneous
cultures and in which the individual may have many
Secondary relationships but fewer primary relation-
ships, may allow a wider latitude of behavior to
the individual and a greater amount of privacy;
large communities may also allow the individual to
be more lonely and dependent on others he does
Dot know or may never seen for many of his needs,

K

f. Large cities are characterized by a large number
of people per sgaure mile, by a great division of
labor and specialization, by a demand for many
services (private and governmental), by a hetero-
geneous population, and by greater anonymity.than
found in smaller communities. : ,

ATI societies develop means of enfGrcing laws [of

rules) and working out new laws.

a. Some norms are considered so important by a Society
that they will be enforced through the use of force
if necessary; other norms are considered less
important.

* Introduced in earlier courses.




b
e
¥

GOLD

MINING

ties are groups of people living together
same general area and sharing a culture and
problems; there are different sizes and

f communities,

in small communities in which people are
leous in culture and which are characterized
\ary group relationships, may have a strong
f belonging, evidence a good deal of mutual
nce and cooperation, and may Stangly

age individual behavior which is different
at of the community.

in large communities which are made up
groups of variable and non- homogeneousg

s and in which the individual may have many
ry relationships but fewer primary relation-

may allow a wider latitude of behavior to
ividual and a greater amount of privacy;

ommunities may also allow the individual to
lonely and degendent on others he does '

W Or may never seen for many of his needs.

ities are characterized by a large number
le per sqaure mile, by a great division of
nd specialization, by a demand for many

s (private and governmental), by a hetero-

population, and by greater anonymity than
1 smaller communities.

25 develop means of enforcing laws (or
vorking out new laws.

ms are considered SO important by a society
2y will be enforced through the use of force
s5gary; other norms are considered less

1t_

*erR\K:arllér courses,

Full Tt Provided by ERIC.




RURAL &
URBAN

(U.5.)

GOLL
MININ

b. All societies have potential cenflict and must
“develop means of trying to settle disputes and
accommodate differences; in every society there is _
some means of making authoritative decisions when :
7 ___people's goals differ. L X X
~¢. In many societles governmental institutions are - I
_established to enforce laws and work out new laws. X X
d. Government action may help increase as well as B o
_restrict individual rights. , - X X .
1) Governments restrict people who would interfere - o
- with the rights of.or even the life of others. X
- ~ 2) Governments enforce laws with Force 1F o
- ) necessary. ‘ B X

e. The greater the population density, the greater the
need for more laws and for some institutions for
changing laws.

:‘ baey ‘

63’

Governments provide many services Wwhich people cannot
__provide for themselves.

e

a. Governments frequently provide schools.,

'b.  Governments provide protection against outside
attack and frequently provide protection against
other dangers (crime, fire, disease).

~[protec

_crime

againg

C. Governments frequently build roads to make it
easier for people to travel from one place to
another; they frequently building bridges across

_rivers.

- d. Governments frequently provide certain Kinds ofF
recreational facilities or services (parks, play-
_grounds, swimming beaches, etc.). , B X
- e. Governments may provide other Kinds of services
(mail, water supply, etc.). X

i

* Introduced in earlier courses. .
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7.

The members of a group are ];kely to delagate respongi=
bilities and rights; they assign certain role behaviors.

" % a, Families in all societies delegate responsibilities

and rlghts (specific roles to different famlly
members); age and sex are principles used in all
societies to differentiate family roles and status.

b. Leadership it necessary to maintain group cohesion,
especially durlng periods of change.

Although culture is always changing, certain parts or
elements may per51st over long periods of time.

* a. Innovations occur in all societies; they occur in |

ideas and behavior, not just in things.

"% b, Culture changés as a result of diffusion (accepting

pattarns of behavior practlced by other grouns).

1) "Innovations or changes in a culture or group
are most commonly made by accepting patterns
of behavior already practiced by other groups
(i.e. by diffusion rather than invention).

c. Sometimes change comes slowly, but radical and
far-reaching alterations of a society's culture
may take place; such social or revitalization move-
ments may redesign the pattern of community life
and transform the way in which pecple feel about
themselves,

1) Far- reachlug changes may occur when members
of a society feel that major wants are un-
filled and prospects of fulfillment are
lmpDSSLblE under existing ccndltlcns.

*d, Culture changes, although it changes more rapidly
and drastically in some times and plaﬁes than in
others,

* Introduced in earlier courses.
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An important change in one aspect of a society's
culture will result in changes in other aspects
of their culture,

a reluctance to change or a lack of exposure to
conditions which further change,

f. Persistence of culture Eralts is a result of either

1) People in all societies change their behavior
only if they féel a need to do §0.

9.

- 2) Communication barriers are an important.
_____obstacle to cultural diffusion. - o B
3) Close and continuing contact with groups which )
continue to support a group's values and norms
may retard the acceptance of other values and
norms_through the process of diffusion. g )
4)  Some valies are conducive to change; some make
B change difficult, ) o o s
- g. People usually do not discard a trait completely;
‘they are more likely to modify it to fit into new
Ssituations, ~ B ) B -
1) Even when a major reorganization of society B
and its culture takes place, not all of a
_ culture is completely modified.

Every place has three types of location: 3 position,

a site, and a situation.

a. Location is a position which Sets a phenomenon
at a specific point on the earth's surface, usually
designated by an abstract grid and described in
terms of latitude and longitude.

- * 1) Things can be located at specific spots on the
earth's surface. j

* Introduced in earlier courses.
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b. Situation describes a phenomenon in areal relation-
ship with other phenomena with which it is
B associated. : o - )
' 1) It is Important to know the direction and -
. __distance ‘from other places., | o B B
- % a) Places can be located in relationship to -
~ where we live in terms of their distance
B . . and direction from us. ) .
- 2) It 1Is Important to know the functional relation+ )
. ship to other places. ) , - ,
i c. Site relates a phenomenon to the detailed physical -
) setting of the area it occupies, - U ,
10. Phenomena are distributed unegually over the earth's ]
surfaces, resulting in great diversity or variability
____from one place to another, - B o X
11 Témperétmré’is;affécted'by a number of factors such -
as distance from the equator, closeness to large
bodies of water, and elevation, _ e .
a. Alr over or close to an ocean or any large body
of water is usually cooler in summer and warmer
in winter than air which is a considerable distance
from the ocean or body of water. .

1) The ocean and other large bodies of Water g
not heat up so rapidly as land nor cool so
rapidly as land, . .©

¥ b, Temperatu:éfiéﬁéffégtéd'ihrgart"ﬁy’élevas """
tion. .Air is cooler at higher elevations
than at lower elevations if latitude and

distance from the sea are the same,

¥ ¢, Temperature and seasonal differences are
affected in part by distance from the equa~

__‘tor; temperature ranges are smaller near

* Introduced in earlier courses.
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the equator than farther away from it.

Precipitation is affected by factors such as distance
from bodies of warm water, wind direction, and tempera-
ture,

. Nature Changes the character of the earth through

‘physical and biotic processes.

. Some thlﬂgs can be produced better in one placa “than in

another because of climate, resources, access, people's
skills, etc. :

. Towns need means of shipping geéds in and out; they are

likely to grow up where transpartat;@n is good.

Man needs drinking water to surV1VE, he also needs
water for many of his economic activities such as grow=
ing crops and manufacturing.

People living in a particular e. vironment or in similar
physical environments use the environment according
to their cultural values, knowledge, and techﬁelagy

Y

Man changes the character of the earth.

Airplanes can follow the shortest distance between
two points more easily than can other types of

* b.

transportation because they can fly over both land

and water, and over hindrances to surface trans-
portation such as swamps, mountains, or ice. Air-
planes are also faster than land transpgrtatlgn.

is.

Division of labor and specialization can make possible
__increased production.

‘a. Division of labor.and specialization can increase
a4 person's output.

"b. Cities usually have a greater division of labor and.
specialization than small towns or farm areas,

* Introduced in earlier courses.
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19. The people who live in one community depend upon each

other for different goods and services, for markets

for their goods.and services, and help in solving
____problems. - , | i} X
20. People in most societies OF the world depend on people i

who live in other communities, regions, and countries

for certain goods and services, for markets for their

own goods and services, and for help in solving pro- ,

_blems. B = ' X

a.  People who Iive in cities depend upon Farmers for —

much of their food.

21,

" An individual may learn a variety of occupational skills
and may earn his living in many different ways. His
choice of vocation may be influenced by numerous fac-

_tors, including the groups to which he belongs,

22. Improved tools gég:makevégéssibiéWinczea5§ampr¢§uétian{i }
23. The price of a good rises when the supply of this good [
is in short supply as compared to the demand for the
good. If the money supply increases while the. supply
remains the same, the demand inecreases and prices rise, .

* Introduced in earlier courses,
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SEQUENTIAL DEVELGPMENT DF EKILLS
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ATTACKS PRGBLEMS IN A RATIONAL MANNER.
1. sets up hypotheses.

- LOGATES INFORMATION EFFICIENTLE.

1. yses the table of ccntents and ‘the 1naax of a b@@k
2, Uses engyclopedias.

GATHERE INFDRMATiDN EFFECTIVELY.
1. Listens for main ideas and supporting details.

a. Listens to discussion for main ideas and suppcrtlng

) ~ details and to evaluate what he hears. - "X
—— i i
-2, "Gains Information by studying pictures.
a._ Draws inferences from pictures. . _ ] -
3. "Gains information from interviews. . - o
4. “Interprets a simple graph used to convey saclal Etudlés
_ data., : s U X
5. {Jses chthﬂarlEE effectlvelyir. - R
a. Alphabetizes words in order to locate. déflﬂltlans. o
b. Uses guide words at top_ of pagés. 1N
6. Reads for the main ;éaas, 1s able to use 1ntrcductlgn,
summaries, and headings to pick out main ideas,
7. Reads for deta;ls which support or contradict ganerall—
_ zations and main ideas. )
8. TGains Information by making, -and @bserv;ng, and us;ng -
. models, - o
EVALUATES INFORMATION. - B
1. checks on the accuracy of 1nfgrmatlan and dec;des how
, much faith to put in the source. 3
2. “Distinguishes between prlmary and sesgndary sources
_ of information.
* 3. Eﬁecks Qn the blas and camgatency cf“ﬁitneases, }
X

*  Introduced in éarlier courses,
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1) DNotes opportunities of witness to ohserve place
or event, how closely he did observe, his train-
ing and gualifications for observing or study-

~ ing places or events, the time elapsing between
observation and the writing of the account.

2) Notes author's training, position, Status in
profession, sources of information, techrigues

o __for collecting and analyzing data, ete.

*| 3. Checks on the completeness of data and is wary of

, generalizations based on_insufficient evidence.

|| ORGANIZES AND ANALYZES INFORMATION AND DRAWS CONCLUSTONG

1. TIdentifies differences among data. '

* 42};"Categ@rig§si§atai,7; R | - - ,
3. Agﬁiiés-pré%igusJYaleatneﬁmcancepts'anﬂ'géne:alisétiéns__‘
__to new data. -

4. Studies his data to see if he needs to gather more R
' data before coming to a conclusion. S
*|_5. Tests hypotheses against data., 777 B
* SJ__EéﬁgralizesffrDﬁ,data;ffl YT , ,
_7. Organizes information according to some logical pattern.
USES EFFECTIVE GEOGRAPHIC SKILLS.
*1_1. Compares distances, _ : :,W,
__* a, Compares distances with known distances, B
“*| 2. Compares areas with known areas. ) D B
*1 3. Knows cardinal directions. - , i
. W4;77Kﬁ;ws.intérmediatefﬂireeti@ns_'Lf N
- 9. _Sets a directional course and follows it., - o
6. Interprets maps and globes. T
] a. Interprets different types of map symbols. ,
* 1) Understands the use of symbols to represent .
- ieality, T o ST

| ‘ERIC o 13ﬁ£9§§¢2d”inméarlier.caursEs;,;“_;'
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e coming to a conclusion,

theses against data.

g'from data.

1nfarmat1an accard;ng to same laglcal

pattern.|

GEOGRAPHIC SKILLS
lstances.

ZS:dlstances w;th known dlstances

eas with known areas.ri?r

nal directions,

‘mediate dlethDﬁE.

=ctlgnal course and fallaws ;t.'

maps and glabns

ets different types of map symbols.

lerstands the use of

: symbols to represent

Q

Full Tt Provided by ERIC.

JcJ:R\(:earl;er caursés.
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RURAL
URBA
(U.s
* 2) Uses pictorial and semi-pictorial symbols on a
- map. o , - X
* 3) Interprets symbols for land and water on a '
globe.
* 4)  Understands use of color layers; interprets -
color layers in terms of legend rather than in
_____the same way. all the time. s
5) Intergrets shading in order to visualize
N . surface relief,
¥ 6) Uses legend to lnterpret S}mela B I ]
* b, Identifies ¢ directions on maps and globes, X
* ¢. Orients a map (to the north, in the direction which o
___one is going, with another map or globe). B
d. Uses map scale to estimate distances on | maps and
__globes. B : - X
e. Recognizes dlSthtlDﬂS on maps. - e
f. Differentiates between large scale and small-scale
- maps and knows when to use .each, - B
HAS A WELL- -DEVELOPED SENSE OF TIME. ) -
l. Differentiates between past and present. s X

LI B

2. Has a sense of the passage of tlme ]

3. Compares lenqths of periods, - -
4. Makes and interprets simple timelines.
_5. Looks for relationships among events. -

- COMMUNICATES | EFFECTIVELY

1. Clarifies his purpose or theme.
2. Organizes his materials to fit his theme and fall@ws
his organization.
3. Uses technigues to Elaflfy 1deas and arause 1nterests B
4, Checks his writing for errors. j
S; Uses only a few notes for oral rEﬁQrts and &1scu551ans
6

Llﬂlts the length cf hls talk or h;s part ‘ina.

* “Introduced in earlier courses.
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Jses pictorial and semi-pictorial symbcls on a
nap.

[nterprets symbols for laid'ana water on a_

jlobe. 0

jnderstands use of color layers- 1nterpfet5
*olor layers in terms of legend rather than in
-he same way-all the tine.

nterprets shading in order to visualize
urface relief.

ses legend to lntazpret symbols.

ifies directions on maps and globes.

ts a map (to the north, in the direction Which
S going, with another map or globe).

map scale to estimate ﬂlstaﬂQES on maps and
S.

nlzes ﬁlstcrtians on maps.

rentiates between large-scale and small-scale

and knows when to _use each.

VELOPED SENSE OF TIME.
iates between past and _present.

se of the passage of time,

Tengths of periods,

interprets simple timelines.

relatlansh;ps among events.

EFFECTIVELY.
_his purpose or theme

his materials to fit his theme and f@llaws
ization.

nigues to clarlfy 1deas and ar@use 1ntere t

5 wr;t;;g for errors.

a few notes for oral reports and alscu551éﬂs

2 length af hls talk or hi% Part in a

iu[}stn earl;e: courses

wll Toxt Provided by ERIC
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‘discussion. — .

WORKS EFFECTIVELY WITH OTHERS.

1. Helps create and sustain an atmosphere in which all
members of the group feel secure and anxious to
participate.

2. Accepts his share of the responsibility for the work

of a group; participates without trying to dominate. =

3. 1s able to empathize with others, B

% Introduced in earlier courses.

R
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scussion. L o - o . X )
EFFECTIVELY WITH OTHERS. T '

1ps create and sustain an atmosphere in which all

mbers of the group feel secure and anxious to

rticipate. ) - X X -
cepts his share of the responsibility for the work - }

_a group; participates without trying to dominate. X X

-~ able to empathize with others. - j X




SEQUENTIAL DEVELOPMENT OF ATTITUDINAL BEHAVIORS 7

RURAL &

URBAN

ey

l!

Is curious about social data and human behavior and
desires to study further in the social sciences.

2,

Is committed to the free examination of social
attitudes and data. Searches actively to understand
different roints of view.

EN

Is sceptical of the f;nal;tﬁréffknawleﬁééé considers
generalizations and theories as tentative, always
subject to change in the light of new ev1dance

1,

Feels that he should reserve judgement or postpone the
formation of even a tentative conclusion if he has not
__gathered adequate, valid, reliable information,

5,

Appreciates the cultural contributions of other races,
nationalities, religions, and countries,

X _

Believes that people of different backgraunds, 1nterestsm
abilities, and persuasions can contribute teo American
sgc1ety : -

Is sensitive to the feelings of others.

Values human dignity. L

 Accepts laws until they can be changed by peaceful
~ means.

__changed by peaceful means.

“Accepts the will mf the majority until it can be

11,

_of thase _accused of crlmes.

Values procedural safeguards needed for a fair trlal

* . Introduced in earlier courses.
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out social data and human behavior and
1dy further in the social sciences.

free examination of social
Searches actively to unders
view.

-0 the free examin
data. tand

f the finalily of knowledge; considers
1s and theories as tentative, always
inge in the 11ght of new evidence.

should reserve judgement or postpone the
ven a tentative conclusion if he has not
late, valid, reliable information. °

e cultural contributions of other races,
~religions, and countries.

X

people of different backgrounds, interests
| persuasians can cantributé to American

0 the feelings ot others.

ignity.

ntil they can be changed by peaceful

'11 Df thé majority until it can be

2l safeguaras needed for a fair trial

ed of crimes.

‘ 1n earl;er caurses.




