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A STUDY OF CONTRASTING COMMUNITIES

UNIT ORIENTATION:

Selected skills, values, methods, ma-
terials, and resources suggested for this
unit have some direct or implied relation-
ship to the disciplines of hist@ry, geo-

graphy, economics, political science, anthro-

pology, and social gsychclcgy Additional
and more explicit connections could be es-
tablished between aspects of this unit and
var ious social sciences. However, the basic
hallmark here is a sociological one. All
of the concepts arnd generalizations spelled
out below have been drawn from the work of
sociologists., The technical definitions
and explanations of basic terms used in
this unit which appear below have been in-
cluded solely for the individual teacher's
edification. The classroom teacher who

has little or no grasp of sociology should
consult a group of solid, pointed sources
which will buttress her knowledge of the
subject matter included here and which will
strengthen her rationale for teaching this
unit. HKowever, she should not expect her
third graders to memcrize and parrot back
the hypothetical constructs used in this
unit and the academic meanings sociolo-
gists assign to them. ‘As the unit un-
folds, the children should discover, frame,
gtate, and discuss in their own terms limit-
ed, simple, operational definitions and ex-
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amples pertinent to the content outlined.
Neither should the teacher expect young~-
sters in a heterogeneous class to arrive
at a uniform level of understanding with
respect to the materials woven into the
fabric of this unit. Fach child's capac-
ities, experimental base, and perceptions
will affect both the quantity and quality
of his understanding. The variety of meth-
ods suggested here should help the teacher
to reach all or most of the children in her
room. The teacher is inviteﬂ ta adapt re-
grcup and ta substltute he: own ldeas fo
those outlined here wherever this would
make the unit. more meaningful for her class.

BASIC CONCEPTS: The following are the cen-
- tral concepts around which this unit
has been built:

Community:

A community is a group of people liv-
ing in the same general area who share cer-
tain needs, problems, understandings, at-
tltuﬂes, appreciations, values, and goals;
experiences, functions, and responsibilities;
and institutions, objects, and techniques.



Sometimes a community is characterized
by many primary (or intimate, face-to-face)
relationships. People may be well acquainted
and have a strong spirit of "we-ness" or
gense of belonging. They can be guite con-
scious of a local unity and willing and able-
to act in some form of corporate capacity

where there is breoad involvement. Evi-

dence of mutual assistance and cooperation
may be apparent in this type of setting.
Wide behavioral latitude, autonomy, or "pri~
vacy" may be difficult to achieve here or
may be viewed as undesirable. People may be
quite homogenecus in their skills, aspira-
tions, language patterns, religious and
political beliefs, ethnic heritage and cus-
toms, amount and type of formal education,
interests, rccreational pursuits, and the
like. Their fawilial roots may be deeply
imbedded in the physical and ideological
soil of a place by three or more geasrations;
and geographic mobility may be an infrequent

or less frequent occurance than in other lo- -

cales. The number and kinds of reference
groups from which they secure their norms
and standards may be relatively small in
number and quite consistent in their make-
up. Different meanings may be ascribed tc
the term "rural," but a population of less
than 3,000 in a definable area has been
used as a numerical guideline.

Another type of community can be de-
lineatad in contrast to the one sketched a-
bove. 1In this environment, more secondary
(or indirect, less personal, short-term, less
stable) relationships may be observed. There
may be contacts with a large” number of per=-
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sons, dgroups, organizations, and institu-
tions; yet the individual may work, play and
closely identify with fewer persons cn a
first-name, fundamental, continuing baszis.
Rather than a single fcuntaTHIEEJ fiom whien
values flow (e.g. the family, the clhurch
the peer group), there nay be a network of
tributaries which can be confusing or even
conflicting. Diversity may be a aominatine
theme in the life symphony here, though oc-
casionally one may find litcle crches tratinq
or blending of various sections. ariety
may also he enticed by or subjectad to an
almost endless series of stimuli. The in-
dividual may be many miles from the placs of
his birth or even his last jﬁb. He mav he a
bit bewildered by the array of fces
confront him. He may k2 more scphistic
cosmopolitan, or well~roundcd than ais
low American in a smaller community;
may also experience a feeling of lonc
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a city, a suburb, or an exurb. Ho may com-

mute a long distance daily tc his place of em-

ployment, thereby reducing the amount of time
he spends in hic home. His life may be more
complex than that of a rural resident, or

the pace at which it is lived may be quick-
ened. There is probably less cf a.chance
that his children will have the same occupa-
tion as he. He may earn and spend more
money and possess more material goods than
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his rural counterpart, but he may also be
less secure in various ways~.

The contrasting hypothetical communities
described above solely for the purpose of
sensitizing the teacher have not been pre-
sented as models for study by any iueans.

‘Rather the point has been merely to show the

teachers that some differences may exist be-
tween communities on a variety of counts.

The children cannot be expected to delve into
intricate details or subtle nuances in intra-
and inter- community interactions. They will
probably be more interested in the day-to-day -
home, school, church, club, work, and play
activities of their new friends in another
community than in many other things which a
more mature student might find compelling.
Other things will find their way into the
unit, to be sure, but the concrete must take
precedence over the abstract, the observable
over the unobservable, the immediate over

the distant. The third grade teacher engaged
in a project of this nature may find that her
community and the one selected for study
(either rural or urban) are significantly
different or .that there is much more unity
than diversity in the two areas. The degree
of difference or similarity is not nearly

as important as the process of learning to
loock at another setting in a careful, pa-
tient, dispassionate, empathetic manner.
Learning to form hypotheses; to gather, or-
ganize, and test data; to perceive rela-
tionships that may exist among data; and

so on will have more value than the simple
identification of "interesting" or "unu-~
sual" contrasts. If the children see noth-
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ing more than that there are social pheno-
mena at work in their lives and in the
lives of others which may shape understand-
ing, skills, attitudes, appreciations, values,
feeiings, etc., something can be gained. If
they can uncover certain real differences be-
twaen themselves and others without forming
firm "good-bad" or "yes-no" or "we=they"
judgements, they will have taken a giant step
toward a possible maturity that many of their
adult seniors have never achieved.

Socialization:

Socialization is the process by which
an individual learns approved ways of behav-
ing in his society in general and in various
groups to which he belongs in particular.

By acquiring regularities in social be-
havior through his interactions with other
persons, the individual develops into a func-
tioning member of a society. An established
society must have a degree of consistency in
behavioral patterns in order to accomplish
its goals and preserve itself. To some ex-
tent, then, various forms of behavior in
specified situations can be anticipated or
predicted.

of rewards and punishments. Approved re-
sponses are revarded in some way and are then
reinforced. When the individual finds that
to need satisfaction and encouragement from
others with whom he identifies, he tends to
repeat those responses.
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Man's biological he:ltage both neces-
sitates and facilitates socialization. The
human infant is helpless for a long period
of time. He must depend upon others for the
satisfaction of his needs. He cannot sur-
vive in isolation, and in the process of as-
SDQlatlﬂg with others he learns from them.

He is also so flexible or plastic that he is
capable of becoming a successful member of

a variety of families and societies. EHe is
not inrherently an Americar, a Texan, a Demo-
crat, a Greek Orthodox, and so on. He learns
to become all of these thlngs and many, many
more things. If he is born in a city, left
in an orphanage, adopted as an infant by a
farm family, and raised in a rural community,
he will learn the things that are valued,
taught, and reinforced in that environment.
There is a better chance that he will be-
come a farmer than a window dresser for a
department store, that he will know more
about spraying poultry houses than brush-
lettering signs, that he will be more apt

to go to the county fair than to a style
show, and so on.

Environment:

Environment consists not only of the
physical surroundings but also of the people
who live in that Sétt;ﬁg, and the objects
feund in that setting and their use.

While the stage upon which action takes
place and the props employed in a play are
significant, the actors assume pr ime impor-
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tance. So it is in the environment.
must be considered above all else. People
are a community. People are a society. Peo-
ple are mothers, fathers, brothers, sisters,
uncles, aunts, teachers, priests, Cub Scout

or 4-H leaders, and so on. People talk and
write, laugh and cry, praise and criticize.
Office buildings and silos, stadiums and pas-
tures, busses and tractors do not do these
things. People teach a child to obev "walk"
and "wait" signals and to watch out for pitch-
forks covered by hay; to take an elevator to
the seventh floor and to -patch the barn roof:
to wrap and contribute canned goods for needy
children and to wait tables at church suppers,

People

The physical environmenit setting douos
have some impact. liowever. Childrc=n ipn =
rural area may have abundant space for run
ning; may be geparated by acras from the
nearest neighbor so they can shout to thﬁl_
heart's delight; may get glissfully dirt
without fearing the conseguonces; mnay w;tnﬁfr
the birth, maturation, and death of wvariocus
animals; and may at times ssem o marge with
nature. Youngsters in an urban localec may
ride their bicycles on trails in beautiful
parks; may swim in lovely public pools; may
hear band music under the stars; may witnase
the arrival and dsparture of trains, planes,
and even ships; znd may sce a collection
of ancient toys in a museum. Then, tco.
children in a crowded teneiment area may "play
war" in an abandonszd bulldlnq, using garbage
can lids for "shields;" may "bum rides" on
the tailgates of trucks; may use a pile of




old bricks for building bldcks; and may go
to school early during the winter so they
can absorb the building's warmth., Each
child's physical setting may permit and
inhibit certain forms of need satisfaction
and growth toward immediate and extended
societal and personal goals.

Objects such as a shotgun, a bit, a
halter, hobbies, a milking machine, an in-
cubator, a combine, and a baler may be com-
mon in the life of a rural child. 1In his
home and the homes of relatives and friends
he may see and use objects preserved from
previous generations such as paintings and
pictures, old Bibles (which sometimes con-
tain a record of the "family tree"), tables,
rocking chairs, mirrors, mustache cups,
butter churns, and the like. The urban
youngster may come in contact with fire hy-
drants, parking meters, dispensing ma-
chines, car washers, power shovels, cement
mixers, and escalators more frequently
than his rural friend.

Hence, it may be séen that the environ-

ment of a child can influence his identifi-
cation with individuals and groups; imi-
taticn of myriad forms of behavior; ideas
about truth, goodness and beauty; feelings
regarding permanence and change; vocabulary;
thought and expression patterns; mental,
motor, social, and vocational skills; and
SO on.

Role:

Roles are learned behavioral pattecns
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assigned to and performed by an individual
as he interacts with others in a one-to-one
or larger group situation.

A role includes freedoms and respon-
sibilities, rights and duties, privileges
and disprivileges, advantages and disadvan=
tages built around a particular position in
a given group. It involves both what an in-
dividual expects of others and what is ex-
pected of him in an interactional setting.

Only rarely can an individual satisfy
his needs as an autonomous being. He must
have the help of others in order to attain
his goals. This means that he has to assist
others as well as they strive to reach their
objectives, At times, group efforts lead
to mutual gratification, and cooperation and
harmony are found in abundance. The group
is cohesive or drawn closely together by
this satisfying interdependence. 1In other
instances, individuale may have to postpone
the satisfaction of their unique needs so
those of others can be fulfilled, or there
may even be conflict as goals clash, The
more need satisfying a person find his
membership in a group, the more he will i-
dentify with the norms, standards, and
values of that group.

Each individual learns to play roles
in an endless stream of group situations.
These roles may be compatible or incompat<
ible. They may be rather stable or in con-
stant flux, A person carries out numerous
roles at a given state in his development.
He also plays different roles from time to



time as he matures. His role performance
is influenced both by the way he perceives
a role and by the perceptions others have
regarding that role.

Perhaps the concept of role should be
illustrated for the teacher. Let us take
the case of an imaginary Mr. Smith. As a
child little Bobby Smith was a boy, a son,
a brother, a grandson, a nephew, a cousin,
a third-grader in a public school, a Sun-
day scheol pupil, a Cub Scout, and so on.
Certain satisfactions and expectations
accompanied all of these roles in general
and certain roles in particular. Being a
boy was "better" than being a girl in some
respects but not in others, but.good or
bad the boy role had to be learned and per-
formed, As a gradson he may have reaped
more rewards than he did as a brother, but
both roles were assigned to him neverthe-
less. The son role was more demanding
than was the cousin role and was, of course,
performed with more frequency. There was
also more satisfaction and conflict built
into that role. And as adult, Mr. Smith is
still a son, a brother, a nephew, and a
cousin, However, he is a man instead of a
boy. He is no longer a grandson, a third-
grader, or a Cub Scout. He is now a hus-
band, a son-in-law, a brother=-in-law, a
father, an uncle, a Rotarlan, an Ahepan,
and 8o on, He is an ugher in church but
not a Sunday school pupil. He is "under"
a group of top executives in the large
bank where he works but "over" clerks,
tellers, secretaries, etc. All of these
roles had to be learned, They are per-
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pte, All of these
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formed with varying degrees of success and
efficiency. Smith usually enjoys being a
husband and a father, but he has experienced
and brother-in-law. He feels confident and
secure in this role, but unsure and insecure
in that one. He experiences little conflict
in some roles and more conflict in Others.
Some of the groups in which he f£inds himself
seem to be purposeful and cooperative, while
others lack direction and a cooperative spirit.

Learning to play many roles in a satisfy-
ing, sensible, consistent, integrative manner
is not an easy task for anyone. A Complex
society exerts many demands and pressures
upon a person. However, the individual has
a great deal .of "help" in mastering roles,
whether he always wants it or not. He may
gain a sense:of belonging and wholenegs.
from a large group of his roles, Other
roles may be a source of discomfort or
anxiety. But learn roles he must in order
to become socialized.

The more one knows about kinds and
number of roles in a given society! the
way roles are taught, learned, and rein-
forced; the interrelationships and conflicts
existing between and among roles; the at-
titudes held regarding particular roles;
the satisfactions ylelded by particular
roles; and the shifts in roles as a result
of changes in the soclety and the iRdivi-
dual; the more he can predict with some
accuracy what a person or a group would do
under carefully specified circumstances.
Being able to count on others to do certain



things because they occupy particular
roles is highly important to stability.
No study of a community is complete with-
out some understanding of its role ex-
pectation.



OBJECTIVES
This unit is designed to make progress warn
toward achieving the following objectives: and
b, All
CONCEPTS of r
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unavoldable problems rising out
situation given by nature,

ry culture muat provide for the 7
isfaction of the elementary biolog=« 4,
1 r~~yivements such as food and

warmth, and the need for affection
and gregariousness.

b, All cultures require a certain minimum
of reciprocal behavior for cooperation
to obtain subsistence and other ends
of social life,

c. In all societies people are cxpected
to behave in certain ways and not
to behave in certain ways; they are
expected to believe that certain
things are good and certain things
are bad.

d. All societies have some means of
gocializing children.

e. All societies have some type of re-
ligion.

f. All societies have some laws (rules)
which will be enforced through farce
if necessary.

tn_angther and with;n the same saciety,
indeed, each culture is unique,

a. People differ as to how thay expect
people to act and as to what they
think good and bad.

b, Societies differ in terms of the
kinds of services which are pro-
vided by governments.

c. Cities are made up of many people
from many different backgrounds;
conseguently, there areé people
who behave quite differently even
within one ¢ity: nevertheless, the -
people of the city share some com=
mon meanings and values,

Culture is learned, not inborn.



In every saclety human beings learn
a culture in the process of growing
up; this culture is the learned be-
havior patterns shared by members
of their group.

The members of every group direct
expectations (organized into roles)
toward other members; they apply
both positive and negatlvé sanctions
to get members to behave in certain
ways.

In almost all societies some aspects
of socialization are entrusted to
people outside the child's family;
most societies have formal schools
to educate children,

A person may learn and assume many
different roles at any particular
period of his life; every person
must learn new roles as he develops
and matures.

People live in many groups in addition
to their family group.

2.

Some groups have dlrect, intimate,
face-to-face relationships; others
have indirect, or less personal,
less stable and long lasting rela-
tionships.

Sometimes people are expected to
behave in one way by members of one
group to which they belong and ano-
ther way by another group to which
they belong; when they face role
conflicts; they usually behave in
accordance with the desires of the
group to which they feel the strong-
est tles,

6.

Communitie
living tog
area and s
mon proble:
sizes and

People in

people are
and which

mary group
a strong s
dence a gon
tance and
strongly d
havior whic
of the comr
People in :
made of mar
non-homoger
the indivic
ary relatic
relationsh:
latitude of
dual and a
vacy; large
allow the i

.lonely and

does not kr
many of his
Large citie
a large nun
nmile, by a

and special
many servic
mental), by
lation, and
than found

All societies d

ing laws (or ru



society human beings learn
e in the process of growing
culture is the learned be-
atterns shared by members
group.

2rs of every group direct
lons (organized into roles)
-her members; they apply
itive and negative sanctiens
mbers to behave in certain

. all societies some aspects
ization are entrusted to
tside the child's family;
eties have formal schools
e children.

may learn and assume many

- roles at any particular
~his life; every person

n new roles as he develops
es8.

n many groups in addition
ly group.

ps have direct, intimate,
ace relationships; others
rect, or less personal,

le and long lasting rela-
people are expected to
one way by members of one
vhich they belong and ano-
oy another group to which
19; when they face role
, they usually behave in

2 with the desires of the
vhich they feel the strong- 6.

c.

=h

Communities are groups of people
living together in the same general
area and sharing a culture and com-
mon problems; there are different
sizes and kinds of communities.
People in small communities in which
people are homogeneous in culture
and which are characterized by pri-
mary group relationships, may have
a strong sense of belonging, evi-
dence a good deal of mutual assis-
tance and cooperation, and may
strongly discourage individual be-
havior which is different from that

'of the community.

People in large communities which are
made of many. groups of variable and
non~homogeneous cultures and in which
the individual may have many second-
ary relationships but fewer primary
relationships, may allow a wider.
latitude of behavior to the indivi-
dual and a greater amount of pri-
vacy; large communities may also
allow the individual to be more
lonely and dependent on' others he
does not know or may never see for
many of his needs., - ‘ '
Large cities -are characterized by

a large number of people per square
mile, by a great division of labor -
and specialization, by a demand for
many services (private and govern-
mental), by a heterogeneous popu-
lation, and by greater anonymity
than found in smaller communities.

All societies develop means of enforc-

ing laws (or rules) and working out



new laws.

a.

Some norms are considered so impor-
tant by a society that they will

be enforced through the use of force
if necessary; other norms are con-
sidered less important,

All societies have potential conflict
and must develop means of trying to
settle disputes and accommodate dif-
ferences; in every society there is

. some means of making authoritative
‘decisions where pegple s goals dif-

fer.

In many societies governmental in-
stitutions are established to enforce
laws and work out new laws.
Government action may help increase
as well as restrict individual rights.

Governments provide services wh;ch people
cannot provide for themselves.

8.

b.

Governments fr equ ently provide
schools.

Governments provide pratact;gn a-
gainst outside attack and frequently
provide protection against other
dangers (crime, fire, disease).
Governments frequently build roads
to make it easier for people to
travel from one place to another;
they frequently build bridges across
rivers.

Governments frequently provide cer-
tain kinds of recreational facilities
or services (parks, playgrounds,
swimming beaches, etc.)

.Governments may provide other kinds
of services (mail, water supply, etc.).

loi

11.
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Division of labor and specialization can
make possible increagsed wroduction.

a. Division of labor and spezialization
can increase a person's autput.

b, Some things can be produced better
in oné place thar in ancther be-
cause of climate, resources, access,
people's skills, etc.

¢. The people who live in one community
depemd upan each DthEI fgr different

other solve prgblems

d. People in most societies of the world
depend on people who live in other
communities outside their own for
certain goods and services and help
in solving problems.

e. Cities usually have a greater divi-
sion of labor and specialization
than small towns or farm areas.

‘Every place has three types of location:

a position, a site, and a situation,

Phenomena are distributed unequally
over the earth's surface, resulting
in great diversity or variability
from one place to another.

Both man and nature change thé chara:—
ter of the earth.

People living in a particular environ-
ment or in similar physical environments
use the environment according to their
cultural wvalues, knowledge, and techno-
logy.

An individual may learn a variety of



occupational skills and may earn his
living in many different ways, His
choice of a vacatlon may be influenced 2.

by numerous factors including the groups ’.

to which he belongs.

14. an 1mp¢ztant change in one aspect of a
snclety s culture will result in changes
in other aspects of their culturé
EKILLS ' 3 : 3.

Gathering Infarmgzicn

Iiistens far maln ideas and suppartlng
details,

Gains information by studying pictures,
Gains information. from interviews.
Sets up hypatheses.

1i

Classif;es data.
Applies previously-learned concepts and 2.
generalizations to new data.

Tests hypotheses against data.

Generalizes from data, 3.
Organizes information according to some

logical pattern.

Evaluating Information

Distinguishes between primary and sec~
ondary saurces gf information.

G ,egg:aph,lisl;,ills

1-

cgmpargs distances with known distances.

‘Compares areas

Hag a sense of
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Identifies pic
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‘Compares areas with known areas.

Has a sense of direction,

Knows cardinal and intermediate directions.
Tells directions from maps and globes.

Notes directions in relationship to own
town.

Sets a directional course and follows it.

Interprets maps and globes.

Understands use of symbols to represent
-reality.

Identifies pictorial and seml-plctarlal
symbols.
Uses legend to 1nterpret symbols.

‘Uses scale to estimate distances on map

or globe.

ATTITUDES

1.

2.

Is curious about social data.

Accepts the will of the majcrlty until it
can be changed by peaceful means,

Appreciates the cultural contributions of
Other races, nationalities, and ‘religions.

Is sensitive to the feelings of others.



OBJECTIVES | L CONTENT OUTLINE
G Communities are groups of people liv- Deal with the c
ing together in the same general area the children tc
and sharing a culture and common prob- erties of any ¢

iems; there are different sizes and
kinds of communities.

§ Gains information by studying pictures.

§ Sets up hypotheses.
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Deal with the cancept of cgmmunlty, helplng




TEACHING STRATEGIES

1.

At least a month prior to the launching
of this unit investigate free and inex-
pensive raterials on both Chelmsford. and
New York City. Send out many postcards
yourself or use return addresses of all
children so they will receive interest-
ing things they feel they are sharing
with their peers. Children may send
requests for their materials. If.
possible, try to set up a pen-pal ar-
rangement with a class in the New York
City schools. ‘Through some such per-
sonal arrangement, and interesting ex-
change of materials and ideas could take

place.

Show the children various pictures from

Our Working World II, The Earth--Home of

People or Living in the United States
picture packets. Ask them to make some
statements about the kinds of places

in which people live, Focus on diver-
sity of communities: farm, urban, sub-
urban, and small town. Ask children to
share experiences they may have had
living in various communities. Tell
them that they are going to be studying
about two very different kinds of
communities: their own and New York
City. .

INSTRUCTIONAL
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INSTRUCTIONAL MEDIA

S@u:cés 1ike thé fallawing mlght Ecnﬁain

free and lnexpen51ve matezlals Mlller,
Bruce, SOURCES OF FREE AND INEXPENSIVE TEACH-
ING AIDS, Riverside, California; Bruce Miller
Publications, 1960; Miller, Jack W., editor,

' FREE AND INEXPENSIVE LEARNING MATERIALS,

Nashville, Tennessee: Division of Surveys
and Pield Services, George Peabody College
for Teachers, 1964; Pepe, Thomas J., FREE
AND INEXPENSIVE EDUCATIONAL AIDS, New York:
Dover Publications, Inc., 1962; etc. The
Jaycees, League of Women Voters, Chelmsford
Historical Society, 0ld Chelmsford Garrison
House Association, and the town libraries
would be good sources for materials on
Chelmsford.

Senesh, Our Working World II, Study Prints:
The Earth--Home of PEGplé and _biving in the
United Statés, Silver Burdett
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Every place has three types of loca-
tion: a position, a site, and a situa-
tion.

Phenomena are distributed unequally
over the earth's surface, resulting
in great diversity or variability
from one place to another.

Knows cardinal and intermediate direc-
tions.

Can use map to determine directions.

Understands pictorial and semi-pic-
torial symbols on a map.




Project and discuss the film Cities and
Geography: Where People Live.

Have children locate Chelmsford on a
variety of maps such as a world and U.S.
map, highway maps of New England and
Massachusetts, maps of the greater-
Lowell area, and the globe. Ask children
why Chelmsford is found on some maps but
not found on others. . Then using similar
materials have ch;ldrEﬂ locate New. York
City and ask why this city is found on
all the maps.

Divide the class into small groups.

Give each group a different map or globe.
Ask the groups to make a series of state-
ments that the map or globe tells them
about Chelmsford or New York City. (In-
troduce the map legend and the symbols
for population and land forms if necess-
ary.) Make a class list. Ask why the
groups got different ideas.

To review cardinal and intermediate dir-
ections play a map game with the class.
Using various maps hdave children deter-
mine direction of various countries,
cities, and towns in relationship to
Chelmsford and New York C;ty

- Film: Cities and

People Live, McGra

- Maps of the world,

Massachussetts, Nes
Iowell Globe
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Can use map scale to a limited extent.

Knows cardlnal and 1ntermedlate dlrec=
tlDﬂS

T@%lsriirecﬁicns from maps.

Understands pictorial and semlsplc—
ter;al symbcls on maps.

Phenomena are distributed unegually
over the earth's surface, resulting
in great diversity or variability
frgm one place to another,
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6. Using a map of the Northeast have a small Map of the North
group of children determine distance from ‘ T :
Chelmsford to New York City. Distances '
to other places children have studied can
be determined in similar fashion,

7. In a directed lesson have children develop simple Map of Ch
their own maps of Chelmsford using picto- ' T
symbols. Locate the centey of town, their
school, their own home, shopping areas,
and the like. Later, at odd times, have
a group using the same techniques, develop /

a Chelmsford outline map on a mural. Place
Chelmsford outline on left of mural and-
sketch outline of the world in the center.

8. Give children a simple map of New York Map of New York e
City with picto-symbols used to illus- '
trate features (physical and man-made).
Compare with map of local community.
Have children note diversity in physical
and man-made features. The New York City
outline map may be placed to the right of
the world outline on the class mural.

9. Divide the class up into small groups to
make a three dimensional model of Chelms-
ford. One group can build towa buildings

. and other points of interest. A variety of
materials can be used such as construction
paper, shoe boxes, clay, children's building
materials, and other items that the kids are
sure to suggest. As the unit develops, a
model of New York City might also be con-
structed.

ERIC ~~ 10. Project film, This Is New York, to give Pilm: This Is Ne
T children an over-all impression of New York. Hammond, My S8Kysc

13 x5 WAtk Avssrmme me srmd css  mmam T omoem — Lo oo o




the Northeast have a small
=nn determine distance from
w York City. Distances
children have studied can
1 similar fashion.

2sson have children develop
f Chelmsford using picto-

> the center of town, their
m home, shopping areas,
ater, at odd times, have

e same techniques, develop
line map on a mural. Place
ne on left of mural and

f the world in the center.

simple map of New York
symbols used to illus-
physical and man-made).
te diversity in physical
tures. The New York City
be placed to the right of
e on the class mural.

up into small groups to

ensional model of Chelms-
can build town buildings

of interest. A variety of
used such as construction

5, clay, children's building

ther items that the kids are
As the unit develops, a

k City might also be con-

Ls Is -New York, to give

-all impression of New York.
ns or water colors have

1 ¢ '@ sson illustrating

5. ERICead This Is New York

IText Provided by ERIC
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G Communities are groups of people
living together in the same gen-
eral area and sharing a culture
and common problems.

S Gainsfigfarmaticn,by studying pictures

and reading for main ideas and support-
EL@EE;‘-EE - i - e olf b

S  Sets up hypotheses.

G  An important change in one aspect of
a society's culture will result in
changes in other aspects of their
culture,.

G Foth man and nature change the charac-
ter of the earth.

[¥5]

} - things have ta!
times in their:

Tests hypotheses against data. The children m

§ Classifies data.
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and My Skyscraper City -- A Child's View
of New York or All Around the Town to

the clacs.

Divide the class into small groups to do
brief research projects on various aspects
of life in Chelmsford and New York City.
Subjects such as schools, government ser-
vices, churches, clubs of various kinds,
population density, services provided by
private individuals or groups, specialized
occupations, or the changing environment
could be researched. Books, prints, and
filmstrips may be used for reference.
Reports to the total class could take the
form of a teaching lesson, a playlet, or

a roll movie. Children should be given
adequate quidance and time to fulfill this
assignment. _ B

Ask children to draw a picture or make a
diorama of what life was like in Chelmsford
two hundred years ago. In small groups have
the children discuss their hypotheses. :

Project and discuss the film, Colonial Life
In New England or the Sturbridge Village
slide set in the Colonial Family kit.

‘Have children note changes in the Chelmsford

area during the past two hundred years and
what they think the reasons are for these
changes. A three column chart or worksheet
could be used to record pupil resporses in -
the following manner:

TWO HUNDRED TODAY = REASON FOR
" YEARS AGO o CHANGE

(example: much (many homes —  ?
farmland and and little
open spaces ) open area)

Pilm: Colonial Lifg

Various media in

kit.
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Both man and naturc change the character
of the sarth.

Applies previously-learned concepts' and

generalizations to new data.
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14.

15,

16.

To help the children understand the great
changes that take place in a community over
a shorter period of time, invite a long time
resident of Chelmsford to class. This re-
source person could explain how Chelmsford
looked long ago and how the people lived
then. Pe then could relate some of the
changes he has seen in his lifetime,

To discover how the increasing use of the
automobile has changed life in Chelmsford,
read the story "How the Motor Brought Change“
on pp. 132 - 134 of Qur Working World II.
Relate this story to the growth of Chelms-
ford. Children could reconstruct the story
in the form of a mural. The mural could
have a motor in its center with lines going
agt to drawings of changes it has brought
about.

Read the story A New Harvest that can be
found in the appendix to the class. Although
the story does not relate to Chelmsford as
such, it does illustrate effectively how
discoveries can change the use of land and
alter the character of a neighborhood.
Classroom discussion should include consid-
eration of questions such as "Why was Mr,
Emery willing to let the oll company cut
down some of his trees? What changes
happened to the town after oil was found?
How could these changes affect Dennis' life?"

Sénesh, Our Working
pp. 132 - 134,

Rintoul, a New Harv:
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s G;igg,infc;ma;ign,byVstudying pictures.

§ Gains information by listening for
main ideas.

G  An important change in one aspect of a
society's culture will result in changes
in other aspects of their culture.

)]

Governments provide many services which Governments arn
people cannot provide for themselves, : services for [

3 Geovernments frequently provide schools.
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To show children the changes that have
occurred in New York, introduce pictures
two, three, and four of the New York

Is . . . study prints. Refer to the.
manual that accompanies the prints for
details. Following an examination of-

these prints, read pp. 136 - 141, pp.

158 - 163, and pp. 221 - 224 of New York
City Old and New and/or The Big City and
How It Grew. 1In small groups have the
class listen for details of various aspects
of life in New York and then prepare a
series of "Then" and "Now" drawings illus~
trating the changes. Ask the children what
they consider to be the reasons for all
these changes.

To introduce the concept of government, have
the children listen to and discuss the aud-
lotape, Government, or the story "The City
and Government™ on pp. 132 = 137 of Our
Working World III.

Read the story "Claytown" on pp. 122 - 124
of Our Working World II to the class.
Assume the ending to this story that the
school really closed and that only the
children of wealthy parents could have an

. education by attandlng private schools.

Have children write a paragraph sh@W;ng
what-would' happen to them personally if
no schools were provided or have them write

a letter to those people who voted to close -

the schools showing these people the need
for their continued support of Educatlcn

- Study Prints: '"Ne

"A Seaport with Tr
City Hall on the E
York Is . . ., Joh
Series.

Ene;san, New Yark

Urell, The Big Cit

Videotapes Governr

Senesh, Our Workinc

Senesh, Dur Wzrk;nc
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Videotape: Government.

Senesh, Qur Working World III, pp. 132 - 137.

Senesh, Our Working World II, pp.
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Governments provide certain kinds of
recreational facilities.

Governments provide protection against
outside attack and frequently provide
protection against other dangers (crime,
fire, disease, etc.).

Governments may provide other kinds
of services (mail,water supply, etc.).

Societies differ in terms of the kinds
of services which are grDV1ded by
governments.

Pecple who live in a community depend
upon each other for different goods
and services and help each other solve
problems., ’

=17 =

Volunteers are c
recognize a prok
about it.
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Volunteers are often the first to

recognize a problem aﬂd do something

about it,
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2l.

24.

25.

26i
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Read Miguel's Mountain to the class to Binzen, Miguel's M
illustrate how a child influenced gov- R
ernmental action in the city.

Project and discuss the film Cities and Film: Cities and
Protection: Protecting Lives and Pro- Lives and Property
erty. Focus discussion on why this ser- S
vice is a community one and not an indiv-
idual one. Some children may also wish to
relate the assistance that policemen may"
have provided their families. .

Read "A Policeman Helps" in Living As Buckley and Jones,
Neighbors to illustrate how a policeman pp. 72 ~ 83,
can assist children in the city. :

Set up interest groups to investigate each

of the many services the community provides
such as fire protection, water supply, sani-=
tation, highway maintenance, and the like.

In presenting their information to their
classmates, children may contrast how the
service is provided or how it differs in both
New York and Chelmsford.

Project and discuss the f£ilm Duke Thomas, Mail- Film: Duke Thomas
man. This documentary takes children into the -
work day of a real mailman. :

To gain an understanding of how volunteer work 'Videétape: Lilliar
can f£ill important needs, have the children - B
listen to and discuss the audiotape Lillian Wald.

Invite one or more representatives from various
community groups te come and talk about the
charitable work the group is doing. A represent-

organization fills iiaportant needs and how con-
tributions are split among member groups.
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Gaingﬁinférmgtiagbefstuﬁyigg pictures.

Gains information by listening for
main_ideas.

People who live in a community depend
‘upon each other for different goods
and services and. help each other solve
problems. '

Governments provide services which
people cannot provide for themselves.
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25. Invite a resource person from the Merri-
mack Valley Achievement Association to
tell about the work that volunteers have
done at the M.V.A.A. Center in Lowell.

26." Using the pictures on pp. 110 - 111 in Senesh, Our Wor
Our Working World iII, tell the children o
about the Henry Street Settlement House
in New York.

27. To gain an undergtanding of what zoning
is and how the community assures the best
use of the land for all through zoning,
have the class draw zoning maps of their
classroom. Use a teacher-made outline map
.0f the room worksheet showing the location
of all permanent fixtures. Discuss the
various activities of the children in the
classroom, listing them on the board., Have
each child divide his classroom outline map
into zones, indicating the areas he thinks
can best be used when restricted to certain
activities., Afterward the class can discuss
the strengths and weaknesses of the zoning
plans made. The discussion should bring
out that wise use of space will make a
Classroom a pleasanter place in which to
learn. -

After the discussion of the classroom sit-
uation, explain that much the same kind of
zoning is carried out in Chelmsford and
New York. Rules are made setting aside
certain areas, called zanes, for parti-
cular purposes.

28, Get a zoning map of Chelmsford from the
Town Hall, Discuss how zoning guides the
use of land in the children's neighbor-
hoods.
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§ Gains information by listening for
the main ideas.

A ACCEPTS THE WILL OF THE MAJORITY UNTIL
IT CAN BE CHANGED BY PEACEFUL MEANS.




29,

30‘

kead and discuss "Mr. Lodge's Garage."
Fave the children consider such ques-
tions as the kind of neighborhood
Mr. Lodge lived in, what his plan was.
and why people objected to it. The
class can then try to reach a decision
of its own on how it would have handled
the request for new zoning.

Use cascs currently before the Appeals
Board in Chelmsford to illustrate the

attempt or the need for zoning change.

Trachtman, Mr. Lod

(See Agpend;x}
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discuss "Mr. Lodge's Garage.” Trachtman, Mr. Lodge's Garage.
children consider such ques- (See Appendix.)
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G

Culture ig learned, not inborn.

Sets up hypothesges.

Classifies data.

Division of labor and specialization
can make possible increased produc-

tion.

H

People who live in cone community depend
upon each other for different goods

‘and services and help each other solve

problems.
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31. To give the children an opportunity to
solve a problem facing a government try
a simulation with the class~made city
and town models and a problem such as
the following: In the Bronx a local
thunder shower has cut off power. It is
just at dinner time when many fathers
are returning from work. Power lines
from other sections are overloaded and
may soon give out. By planning, dis-
cussion and actual play, dramatize the
scene and results. ,

A huge parade is being planned in Chelms-
ford and New York City for July 4. Many
visitors will travel great distances to
vigw and také part in the day. The parade

most gecplé can see it w1thaut tlrlng the pa:-
rade marchers. Visitors will need to eat and
a place to stay overnight.

32. Have the children match services and govern- "Services and Government" Act
' ment roles to departments and positions, ‘Sheet. (See Appendix.)

33. Make a class ligt of things children want
to be when they grow up. By using a list of
"want ads" in the Lowell Sun or Boston Globe,
place a check beside each job opportunity in
the Chelmsford area. Do the same thing with
a New York paper. Contrast. As each job is
mentioned, have class suggest what tra;nlng
or sk;lls are needed.

-turing: Where We Make Things. Call for the We Make Things.

O reports on work in the city, L
ERIC
55, "Have the class" 51mulate the "What's My Llne?"

I Y - § - & ¥

34, Pragect and discuss film Cities and Manufac~-. . Filn: Cities and Manufacturi.

P T T
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IS SENSITIVE TO THE FEELINGS OF OTHERS.

Cities are made up of many people from
many different backgrounds.

Gains information by studying pictures.

Sets up hypotheses.

Tests hypotheses against data.

- 25



36,

37.

38,

39.

40,

and how he learned given skills. Four or
five children could be guests on the pro-
gram.

To show interdependence within in city Buckley and Jones,

read and discuss Living as Neighbors.

Read the book Tony's Flower to the class, Denzer, Tony's Flow

Discuss groups briefly with the class,

Make a class list on the chalkboard of ail
the groups the children can think of, such
as: Cub Ecauts, Brcwnles, famllles, clagses,

Whites. Ask class wh;ch grgups they can
join and which ones they have to be bcrn into.

To show the diversity of background Wlthlﬁ
the class, ask the children to cDmplete their
family trees. Locate various origins on
world map. Then have children make some type
of presentation illustrating their ethnic
group and its cultural contributions,

Show pictures in the New York Is . . . study Study prints:

prints of different ethnic groups within the Day.
city. Ask-what parts of the world these

people or.their ancestors lived in before

coming to New York. Discuss the similarity

and differences in the backgrounds of the
children of Chelmsford and New York.

Write the phrase. "People are , ., ," on the
chalkboard. Set up buzz groups. Ask each

group to make a list of as many statements as
they can beginhing with these two words. Make

a class list, Discuss statements. Introduce
the words "all," "no," "some," and "most."
Review the statements made by the groups and
have the class decide which of these four words
could be used as the first word in sach szentence.

New )
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IText Provided by ERIC



Cities are made up of many people
from many different backgrounds.

Gains information by studying
pictures. '

APPRECIATES THE CULTURAL CONTRIEUTIONS
OF OTHER RACES, NATIONALITIES, AND
RELIGIONS.

27




43.

44.

45,

Project the film Just Like Me. Ask the
children what it would be like if every-
cne were alike.

Read the story "All Kinds and Colors" in
The People Downstairs and Other City

St@fles to the class.,

To introduce a scientific egplanatian of
skin color, conduct the following activity
with the class:

Ask the'class what détetﬁineé what color

, something or someone is? Discuss responses.

Then have children put all their arms to-
gether (with yours) to compare; what do they
see? (Many shades)

Put white piece of paper next to the accumu-
lated arms; what color is the piece of paper?

What color are we? Are we the same color as
the piece of paper? Would you like to be?

Bring out an uncut potato; ask a child to
cut it. "What color is it? We will watch it
and see what happens."

Now look at the sliced potato, which will have

started to turn dark. Guess what? We get to
be the color of the potato much the same way
the cut potato gets its color.

When do we change color like the potato?
(ln the sun) Do you know why?

Dé any of us have parts of our skin that.
get darker than the rest when we're in the
sun? (Freckles)

An enzyme called tyrosine combines with the
oxygen we breathe in our cells in our skin
to make melanin.

Film: Just Like Me, Thor

Bacmeister, The People Do
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 Film: Just

Like Me, Thorne Films.

Bacmeister,

The People Downstairs.




Tyrosin comes from meat and milk; oxygen comes
from the air.

pends on how many cells our parents had.

If our melanin cells are spread around a lot
we aren't very dark and we get sunburns.

Or if we don't have many melanin cells at all,
ditto.

Some people don't have many melanin cells at
all, or very, very few; they are called albinos.
They must be very very careful about going even
outdoors into light. .

(IS° HAVING MELANIN A VERY GOOD THING?)

The melanin cells we got from our parents is
how we get the color eyes, hair, and skin we
have. :

(CHILDREN CHECK EACH OTHER OUT: does dark hair
always go with dark skin or dark eyes? Blond
hair with blue eyes? Answer: no)

The same melanin which gives us brown eyes gives
Indians brown skin; it is reddish-brown, but
still brown.

'Ditto for giving the Japanese people and Chinese
people yellowish-brown skin, yellowish-brown,
but skill brown and not yellow.



A

Organizes information according to

some logical pattern.

APPRECIATES THE CULTURAL CONTRI-
BUTIONS OF OTHER RACES, NATIONALITIES,
AND RELIGIDNS.

= 3() =



46,

48.

49,

Use a specific ethnic or racial group as

a case study. In the fallcw;ng series of
activities the children may gain insight

into

a. The influences that may cause a
group to behave as they do.

b. The influences one group may
begin to bear upon another.

For the case study use the Afro-aAmerican
community. Use the activity suggestions
in the appendix.

Read the book or show the fllm I Wonder
Why. Ask the children why?"

Read the book Patricia Crosses Town or
My Dog Rinty *o the class

As group work, research famous Afro-
American people such as Booker T. Washing-
ton, G. W. Carver, or Martin -Luther King.
Another group might prepare a report on
Afro-American spirituals or other cultural
contributions of this race.

31 -

Burden, I Wonder Wh:
Why, Contemporary F:

Tarry and FEts, My Dc
Baum, Patrlcla Cros:

_Shackelfard, The Ch:

Negro.
Hughes and Meltzer,
of the Negro in Ame
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Burden, I Wonder Why. Film: I Wonder

Why, Contemporary Films (McGraw-HilI) .,

Tarry and Ets, My Dog Rinty.
Baum, Patricia Crosses Town.

Shackelford, The Child's Story of the
Negro. - B '
lughes and Meltzer, A Pictorial History
of the Negro in America.
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and generalizations to new data.
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Play the game "What is an American?" Ask
the children a guestion and have them re-
spond by indicating their agreement or dis-
agreement. Use statements such as "You are
an American if you . . . have white skin,
live in Lowell, have brown eyes, or belong
to the Brownies."  Discuss the children's
reasons for their responses.

To give the children an opportunity to meet
the various people whe live in the city and
get a picture of life in New York City, have
the children read books in the kit., The
books cover a wide range of reading levels
and a wide variety of actiwvities and people
in the city. Children can present their
reports in a variety of ways such as puppet
shows, roll movies, brief skits, or dioramas.
Encourage children to focus their reports on
some of the concepts that have been intro-
duced in the unit,



G Ways of living differ from one society : Develop idea
to another and within the same society, ferences in
indeed, each culture is unique. some emphasi

and church.

G The broad outlines of the groundplan of all communit

all cultures are about the same because
men always and everywhere are faced with
certain unavoidable problems rising out
of the situation given by nature.

All societies have some means of social~
izing children.

9]

G All societies have some type of religion (s).

G All societies have some laws (rules) which
will be enforced through force if necessary.

G Ways of living differ from one society Deal with si
to another and within the same society; - different co
indeed, each culture is unique.

G The broad outlines of the groundplan
of all cultures are about the same be-
cause men always and everywhere are
faced with certain unavoidable problems
rising out of the situation given by
nature.

G Every culture must provide for the satis-
faction of the elementary biclogical re-
quirements such as food and warmth, and
the need for positive affect and gregarxaus=
ness.




- 34 -

ing differ from one society
and within the same society,
h culture is unique.

utlines of the groundplan of

s are about the same because

and everywhere are faced with
voidable problems rising out

ation given by nature.

es have some means of social~
ren.

es have some type of religion

(s).

es have some laws (rules) which
orced through force if necessary.

ing differ from one society
and within the same society:;
h culture is unique.

itlines of the groundplan
ires are about the same be-
lways and everywhere are
~ertain unavoidable problems
>f the situation given by

re must provide for the satis-
the elementary biological re-
such as food and warmth, and

- positive affect and gregarious-

Develop ideas about communities and dif-
ferences in different communities. Place
some emphasis upon institutions of school
and church. Emphasize existence of law in
all communities. -

Deal with similarities and differences in
different communities. .



52,

53.°

Divide the class in half, forming the
halves into smaller buzz groups of from
three to five members. One half of the
class should try to list as many simi-
larities as possible that their way of
life has in common with the way of life
of children in New York. The other

half of the class would concentrate on
dissimilarities. The class would com-
pare and discuss the lists, their ob-
jectivity, the quality of items that
appear on the lists, the relative length
of the lists, etc. (Suggest other
similarities that children do not suggest
by asking simple questions.: Does the
community have a school? 1Is it like ours?
Does it have the same purpose as ours?
Does the community have any temples or
churches? Are they like churches in this
community? Does the community have any
laws? How do you know? etc.)

Have the class produce a fluid duplicated
"newspaper" dealing with a day in New
York. Each child in the class could be

a "reporter" and could write on one aspect
of what was learned about the contrasting
area. 'A rough draft of each "newspaper
story" would be turned in; read by the
entire class on the opaque projector or a
duplicated copy; discussed; corrected;
improved; and finally accepted for "publi-
cation." Through this device, a great
deal of review would take place and various

.facts and concepts could be clarified and

amplified. Be sure to emphasize both simi-
larities and differences in terms of unit
concepts and generalizations.
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NAME

Read each question.
or New York City.

Which
Which
Which
Which

Which

has more people?

has more theaters and museums?
gives children more room to play?
has more different kinds of jobs?
is quieter?

has taller buildings?

h has mostly single-family houses?
“h has more schools?

h has more people that are the same?

needs mail delivered everyday?
is smaller?

needs traffic policemen?

Decide if the answer would be Chelmsford
Write the correct name on each line.

o



Section of a ship showing the
way in which slaves were stowed
i on ship

Some of the first Afro-Americans to arrive in America came with
the early explorers, long before our country was settled. |

Much later our country needed workers on the large farms, called
plantations, in the South. Men went to Africa to buy slaves. Afri-
cans were captured or kidnapped and taken away to America to be sold.
Families were often separated when they got to America. As planters
gained more and more money from tobacco and cotton Crops, mére and
more slaves were needed to work on their plantations.

In most cases, slaves were treated badly. Their lives were filled
with much suffering and unhappiness. A few slaves escaped to the
North.

If you were a slave child, how do you think you might feel?

What might you be doing?

What if you were a slave-owning child?

Use the back cf the page for your answers.

¥



UP FROM SLAVERY

For a long time people in the North and South quarrelled with
one another about slavery. The North said, "We do not want slavery
o spread to new parts of our growing country" while Abrahar Lincoln
said, "This country cannot endure half slave and half free."

The North and the South went to war and many great battles were
fought. Finally on April 9, 1865, the war ended and the slaves
were set free. '

But what could they dc? Most of them had no money; many could
neither read nor write; many could not count. Some Mission Schools
were set up but the people had to pay. So you see very few Afro-
Americans could get an education.

After a long time some public schools were built for Afro-
Amer icans, but Afro-American children could not attend the same
schools as the white children did. Most of the schools were not
as good as the white schools,

Even though the slaves were set free in 1865, Afro-Americans
had a long, unhappy struggle to make others give them the same
chances at getting good schools, jobs and houses.

Afro-Americans in cities today tend to live together in one
section as do many of the other groups we have talked about. Do you
remember the name of the Afro-American section of New York City?
Harlem.

In spite of these terrible times, some Afro-American people have
given much to make our country and the whole world a better place
for all of us to 1i- » in.

Would you like to learn about sdme of these people? Use the
rest of this paper to write your report. If you would like more
room you may turn the paper over.

e o



SERVICES AND GOVERNMENT

FAMILY

NEIGHBORS BUSINESS

GOVERNMENT

Directions:

10.

Cut out the above headings and each of the following

questions. Match the question with the heading that answers

it.

Where would you go if you wanted an ice cream?

Where would you
imaking a cake?

Where would you

go if your mother needed sugar to finish

go if you were doing your homework and you

needed some help?

Where would you

Where would you
pad?

Where would you
delivery letter

Where would you

Where would you
were worried?

“here would you
report it?

go if you lost yov - dog?
go if you needed some stamps?

go if you wanted a birthday present for your

needed to be signed by an adult?
go if you wanted to borrow some books to read?

go if you wanted to talk to someone because you

go if you saw a fire in a field and wanted to



A MELANOCYTE

( ACELL THAT
MAKES MELANIN.)




Leon Trachtman

From Senesh, Lawrence, Resource Unit for Neighbors at

Q. Work, Chicago, Science Research Associates, pp. 183/~ 1B85.




Once upon a time there waé a neighbsrhégﬂ. It was not
very rich. It was not very poor. There were a few big
houses. There were a few small houses. There were some
pretty houses, There were some plain houses. A few were
rather dirty. A few were very clean. But most of the houses
in this neighborhood were in between.

On a corner iﬁ this neighborhood stood an old brick
house, It was owned by Mr. Plum. It was one of the big
houses with a big yard. Bat £he house needed many repairs.
full of weeds,

One day Mr. Plum told bis neighbor that he was going to
sell the old brick house.

"It's old and big. Téclbig for me. I can't ﬁake all
the repairs it neads. It's hard to pay the heating bills
and keep the garden free of weeds."

Mr. Plum's neighbor told another neighbor of the plan
to sell thc house. &nd this neighbor told another neighbor.
And the other neighbor téld another neighbor, and neighbor
told neighbor until everyone in the neighbarhgaa knew_ Most
thought it was a good idea. 7

"0ld Mr. Plum," they said; "has trouble keeping up his
place. Maybe he'll sell to someone who will make it look
all fresh and new." ,

But then came the news. 01d Mr. Plum was going to
sell his house to Mr. Lodge. And Mr. Lodge was going to

build a filling station and garage.




Neighbor talked to neighbor. Everyone héd something
to say. |

"He can't do that!" said one.

"It's against the law," said another.

"What will happen to pyr houses?" asked a third.

the fourth.
And others talked:

“This neighborhood is not for business., The laws says

"But the City Council can change the law."

“Whaﬁ a dirty trick!"

"But he pOoEs have a right to sell his own house to
anybody."

"We've been such good neighbors to him."

“"Think of the traffic."

"This will ruin our neighborhood!"

"Maybe not."

Some of his neighbors tried to talk Mr. Plum au£ of
selling his house to Mr. Lodge. He told them that Mr. Lodge
had offered a very good price for his house.

"I have to sell,”" he said, "because, after all, I'm

rather poor. 1I'll gladly sell to anyone else who offers

any more."

buying the house and building a filling station.
Mr. Lédge answered, "I'll build a fine garage. It

will be bright and clean and new; you'll see. This neighbor-



hoed won't have to be ashamed of me.”

The neighpor who said that the City Council could
change the law was right,

Mr. Lodge had asked the City Council cauld;chaﬁgg the
law was right.

Mr. Lodge had asked the City Council to change the law.
Then he could build a-gafage where Mr. Plum's house now
stood. The council would meet in one week to decide this
change in the neighborhood's rules.

Many of the people in the neighborhood did not wént
the council to change the law. Mr. Plum's next-door neigh-
bor wrote a letter to the Citylécuncil. It zaid:

"The people of this neighborhood like it as it is.

We don't want any changes made. We all like Mr. Lodge,
but we don't want his filling station and his garage. We
don't believe it will_bé good to have it in this neighbor-
hood."

Mr. Plum's ﬁéiqhb@r signed the letter. He wanted to
show that many people in ‘the neighborhood felt as he did.
He went from door to door all over the neighborhood. He
asked people to sign their names to the letter, too.

One neighbor said, "I'll gladly sign. A garage will
bring lots of traffic, with nasty smoke and smells."

Enother =aid, "Of course I'll sign! This house of
mine won't be worth very much with a fiiliﬂq station down
the street."”

Another said, "With all the cars coming and going our

children won't be safe on the way to school. 1I'll sign."



One said, "Oh, yes, I think youlire right. But I NEVER
SiQﬁEANYTHING-"

Another said, "I'm sorry, but I have been wahting to
sell my house. If the law is changed, I can get a better
price from a business that wants to buy it."

Another said, "Mr Lodge is one cf my closest friends.
If I sign this, our friendship ends. I just can't sign."”

The night of the council meeting came. Of seventy-
five people who lived in the ﬁeighbérhcad, sixty signed,
the letter asking the council not to let the garage be
built. Many of these psople were at the meeting. So were
Mr. Lodge and Mr. Plum.

The mayor stood up and rapped on the table. "This
meeting will come to order. Is the whole council here?
Mr. Arkwright? Mr. Baker? Mr. Carpenter? Mr. Draper?
All present."

"We have been asked by Mr. Lodge to let him build‘a
new filling station and garage. This means changing the
law." | |
Mr. Plum's neighbor stood up. "Mr. Mayor, sixty people
have signed this letter asking you not to changé the law."

Mr. Lodge stood up. "Mr. Mayor, my filling station
and garage can never harm this pleasant neighborhood. Why,
I live here myself. We need more busiqess in this town.

If you and the council turn me down, you'll clearly show
that you don't want this town to grow,"

The mayor turned to the council. "Members of the

i

" council: What do you say to this request? Which of these




choices is the best?"

Mr. Arkwright thought.

Mr. Baker scratchéd his head.

Mr. Carpenter frowned,

Mr., Draper scowled.

Then they bEQéﬁ to talk.
talked. And then they decided.

know? Can you guess?

And they talked and they

What did they do? Do



A NEW HARVEST
by

William Rintoul

- From Senesh, Lawrence, Reﬁés:zurceﬁ Unit for Neighbors at
El{l‘c Work, Chicago, Scieace Research Associates, pp. 193 - 195,

IToxt Provided by ERI



Dennis watched the yellow ribbon of dust rise behind
the car coming down the road toward the peach orchard.
"Dad, someone's coming," he shoutdd as the car pulled to
a stop.

"Mr. Emery?" asked the stranger, getting out of his
car.

"Yes, I'm' Emery," said Dennis' father.

"My name is Teal. I'm with the Western Oil Company.

I'd like to talk to you about renting your land to look for
oil."

"O0il?" Mr. Bmery smiled. “in this part of California?"

"We'd like to drill a well to see," said Mr. Teal,
looking around at the orchard. "If we can rent enough of
your land," he went on, "we'd like to give it a try. We
understand you own twenty acres of land here. Now, if you'd
like to work with us, we'll pay you two hundred dollars tc
rent your land. And if we find ailg we'll pay you a share
of the money we earn fzeﬁ it."

Dennis was excited. He wondered whether his father would
use some of that two hundred éalla:s to buy him)a bicycle.

But his father looked serious. He put his hands in his
pockets and stared down at the ground. "What about my peach
trees?" he asked, .

"We won't need more than about half an acre of land to
do the actual drilling," answered Mr. Teal. "And we're
willing to pay a hundred and fifty dollars each for any

trees we have to clear away. Look at it this way: You'll




be able to grow almost as many peaches as before, and you
may get a whole new harvest--oill"

Mr. Bmery frowned. "If you're so sure there's oil on
my land, why can't you pay more than two hundred dellars to
rent it?"

Now it was Mr. Teal's turn to look very serious. "A
few years ago," he said, “én@ther company drilled three
wells close by here. Not a one of them struck oil, So we
aren't all that sure there is oil on your land. We just
think there might be, and there's only one way to find out:
we have to drill a well, and that costs thausan@g of dollars.
We can't pay you any more because we can't risk too much
money hére.“

Dennis didn't understand. If those others had drilled
wells and didn't find any oil, why did Mr. Teal's company
want to drill another? But Mr. Teal kept on talking, énd
pretty soon Dennis had the answer.

"Our geologist," said Mr. Teal, "tells us there's a
good chance the other wells weren't drilled in the right
place. He's put together all the clues--all the things he
could find out about the earth here and the other éellsi He's
studied the land and he thinks there might be oil right here.
If he's right, it can mean good profits for you as well as
for the company." |

Dennis' father stopped frowning. Then he smiled.

"all right," he said, "let's try for that new harvest."

Dennis wondered about the gealagisti Clues, he thought.

Maybe a geologist was something like a detective.



The peaches were still too green to be eaten when the
bulldozer came into the orchard. It went right to work
knocking down and clearing away the trees on the half acre
where the drilling was going to be done. Dennis didn't
want to watch the bulldozer. He thought of all the time it
took for the trees to grow and all the care his father had
given them.

But little by little he forgot about the missing trees.
There were so many exciting things to see and watch] One
morning a parade of trucks drove up, bringing all sorts of
equipment. Before the sun set, the oil workers had raised
the drilling mast, a tall tower of steel that rose high
above the peach trees,. ._

That night Dennis heard the clang of metal striking
metal. He jumped out of bed and ran to the window. The
drilling rig was ablaze with lights. The search for oil
had begun!

Dennis was up ear}y the next day to watch the men at
the well. One of them?—a very tall man=--walked over to
Dennis. "Are you the Emery boy?" he asked, smiling.

"Yes," said Dennis. "Who are you?"

"I'm Mr, Salerno, the geologist who thinks there
might be oil on your father's land.*

Hmmm, thought Dennis, he looks more like a basketball
player than a detective. But I'll ask him. 'Mr. Salerno,
is a geologist a detective?"

Mr. Salerno grinned. "Well, you might say I'm a kind of ‘

detective, Dennis. I look for clues in the land--clues that



sometimes add up to a kind of hunch. And I've got a pPretty
good hunch that there's 0il here, so we're taking a chance, "

Days and weeks went by and Dennis watched as the dril;
bit deeper and deeper into the ground. Mr. Salerno told
Dennis that the well was siy thousand feet deep. That wag
More than a mile)

Then one day when the peaches were almogt ripe, Dennis
heard a loud roar like the sound of a train rushing past.
A misty cloud shot from the well and a stream of liquid
Sprayed out, staining the earth a light brown,

Everyone seemed to go crazy. The men shouted and
jumped and threw their yellow safety helmets into the air.
"She's ini" they yelled. ‘"Look at her comel" They had

struck oil}

Dennis and his father started to town on the peyw highway.
Dennis coulé hardly believe the change he saw everywhere,
The highway had been paved almost as soon as the 0il hag
been found. fThere was a drilling rig in their neighbor's
field--the Western 0il Company was drilling there, too., ang
in the distance Dennis could see the tops of three other

rigs,

Joe Bloom's corn patch?" he said.

Closer to town they drove pPast land where hundreds of
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past the new Discovery Sﬁépping Center. So many .things have
“been built since the oil was found, thought Dennis.

Finally Mr. Emery pulled up in front of Greeb's Mer-
cantile Store. Mr. Greeb was sweeping the new sidewalk
in front.

"Morning, Jim!" he called. "Hi, Dennis!" He looked
mischievously at Mr. Hmery. "You going to give up grcwiné
peaches and go into the oil business?" he asked.

Mr. Bmery laughed. "If the builders who want mf land
for new houses keep making such good offers, I may sell it to
them. Then I could move to town and maybe open a store,"

"Good luck to you, so long as it isn't one like mine, "
said Mr. Greeb. Then he asked, "Going to the meéting to-
night?"

"About the new high school?" asked Mr. Emery.

"Yes. I think it should be built at the edge of town--=
out where there'll be room to expand." He looked at Dennis.

" "We'l) need lots of room to train our future oil men."

Dennis thought of Mfi Salerno, the man who looked for
¢lues to where oil might be found. He thought he'd like to
be a geologist when he grew up. Then he could learn about
the earth, and the kinds of things that were deep down in
the ground.

Suddenly Mr. Greeb looked very businesslike. "Guess T
knaw‘why you're here," he said. "Come with me."

. Dennis followed his father and Mr. Greeb through the

store to the back room. Mr. Greeb led them past some card-

board boxes. And there behind the boxes was a bright red



bicycle. Dennis looked from the bike to his father and
back to the bike again.
Mr. Bmery nodded. "Thanks to the new harvest, Dennis,

it's yours!"




