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The intent of this curriculum project is to help

students focus attention on the interdependent relationships that
exist in an urban center. In this progress report (see ED 066 351),
the second year's work is outlined. Four teachers each designed a
unit of study which are presented here, stating gb]ectlves, content,
and activities. Unit 1, Nuclear Group Intezdegandénce, is a study of
the family (the student's own and those from various cultures); Unit
2, N51ghbcrhcad InterdEPEndence, is an identification of the way of
living in a local neighborhcod in relatlgnshlp to the way of living
throughout the city; Unit 3, Interdependence in Urban Ecmmuﬁlflé%,
examines the interdependence of all groups of people in a city in
creating one productive unit; and Unit 4, Regional Interdependence,
studies the relationship of cities and rural areas and their creation
of one productive Canadian society. The perqennel, time schedules,
work assignments, and contributions are reported in Section 3, along
with acknowledgement of contributions from and consultations with
outside sources. The advantages of teacher involvement in :urrlculum
development is cited. Year III plans call for pilot programs,
continuous evaluatlcn, involvement of additional teachers, and the
production of a teacher's manual. (JMB)
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. BACKGROUND

The members of the Interdependence sub-project first learned of Project Canada

. West through an open meeting held at the Saskatchewan Teachers' Federation auditor-

ium, Mr. K. Rongve, the principal of St. Michael School, attended the meetfing as
a representative of the'school staff. At this meeting, Dr. A, McBeath, formerly an
Executive Assistant of the Saskatchewan Teachers' Federation, and also a trustee of
Project Canada West, outlined the objectives of the organization and prarsedufes for
submitting curriculum proposals to the Board of Trustees.

Mr. K. Rongve discussed the outcomes of this meeting with the staff members of
St. Mic:hgel School. We decided to form a curriculum deve lopment committee and to
submit a propesal to Project Canada West. The original members of the team included
Mr. K. Rongve, Mrs. J. Olauson and Mr R. Phaneuf. We were very concerned about
the state of the Social Studies programs and the instructional methods used in the inter-
mediate grades of our school. We felt that Project Canada West would provide us the
opportunity to rectify the situation.

We contacted Dr. McBeath and expressed our interest in submitting a proposal,
After meeting with him to clarify a few points of concern, he introduced us to Mr.
J. Handléy and Mr. D, Yofk’, instructors in the Department of Northern Studies,
College of Education, University of Saskatchewan. In the course of several group
meetings, a preliminary érapasql on the tHeme of Interdependence in an Urban Setting
was prepared.

The intention of the proposal at this stage was to define community at three levels.
Fi rst, it is the neighborhood in which the child functions. The study would be an
identification of the way of living in the local neighborhoed in relation to the way

of living in the other neighborhoods of the city. The second definition of local
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community is the ciis. The theme at this level would be the interdepender.ce of all
groups of people in a city to create one productive unit. The third definition of
community is the city and its surrounding region. At this level the theme would
be the interdependence aF:;ifies anc rural areas to create one preductive Canadian
society, |
After several revisions of the original proposal, we submitted it to the Project

Canada West Board of Trustees and it was accepted for funding.
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TEAM ORGANIZATION AND DEVELOPMENT -

PAIZESEFIH)'E the team conists of four ieacher members who are the principal
curriculum developers in the Interdependence Project, During the first year of de~
veiopment, the project was centered in one school. However, due to staff changes
and the addition of a member to the group, we are now associated with three schools

with the anticipation of a fourth sehool in the fall of IS72.

YEAR |.

The first year of development was designated a research year by the Project
Canada West Board of Trustees. We adopted an organizational structure which we

felt could accomplish this task most efficiently and within the deadlines set down.

Mr. R. Pheneuf was selected chairman of the group and was given the major respons=

ibility for the preparation of the year end report. The other members acted as consult-
ants, evaluators and researchers as the need arose.

In o%der for this task to be accomplished, provision was made to allow Mr. R. Phaneuf
to be released from teaching duties or a half~time basis. We began by reading material
on curriculum theory in order to establish a model for curriculum development and in-
structional programs. The other aspect of the r’eseqrch' was to survey the literature avail-
able on the topic of Interdependence. The social gr:iernr:es of geography, ecén:;»mics,
sociology, anthropology and history were surveyed to identify major concepts from these
disciplines that would help explain Interdependence. The third aspect of the reseorch

was to begin contacting resources and gathering material on the city of Saskatoon.

two nuted educationalists, a model was developed to suit our own needs. Within this ,
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organizational pattern, we attempted to develop a large number of Intended Learning
Qutcomes from the Social Sciences fhaf would explain the topic of Inter dependence.
The Intended Leaming Outcomes were then classified according to levels of complexity
of the units of work,

Mr. Phaneuf remained in constanf contact with the rest of the team to hear.
suggestions from them and to hand out assignments as the need arose, Meetings were

held weekly and because all members of the team were part of the same siaff, informal

discussions were held constantly .

Perhaps the greatest weakness of such an approach was that all the members of
the grogp did not have the opportunity to be as deeply involved in the research aspect
of the project as the chaimman. Even though there was continuous consultation with
the other members of the prr:;iec:rf as well as with Universffy personnel in the various

Social Sciences, their ideas were not always reflected ir. the final sutcome.

YEAR Il

The develgpnﬁénf of material was designated as the major activity for the second
year of the project. As a result, a much different organizational approach was adopted
oy our team. Each teacher member took responsibility for developing one or two units
of work. Six units of work were cﬁf!i‘ﬂed. Mrs, ‘C)Iauspn, who works primarily with
Year four si;udents, developed the Qﬁirs on Nuclear Group Inter dependence and
Neighborhood Interdependence, Mr. Rongve, \;s/hose interest is Urban Geography,
égreed to work on Urban Ccmmqnity inferdeﬁenden:ei Mrs. M. Olauson, the new
member. to the project, developed the unit an.fhe Regional and National Comraunity
interdeper.dénge, Mr. Phaneuf began developing the unit on International Interdepend-

ence, and acted as co-ordinator of the sub=groups.
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As we pragreséed-fhraugh the year, we constantly found it necessary to delimit
the number and the scope of the units. As o consequence, our project now includes
the four units on Nuclear Group, Neighborhood, Urban and Regional Interdependence.,
Each member of the team found it necessary to study the research report thoroughly
to become completely familiar with the w};ale scope of the project and with the part=
icular section they were developing. A great number of meetings were held with the
members as a group and individually to clarify points in the report. Each teacher
member was given complete freedom Wifh;h-fhé unit guidelines to develop his r:sisper;f
of the project as he wished. The group met weekly to present progress reports aﬁd to
clarify problems that arose durj ng the week,
The first afifempf at classroom instruction wals conducted in four classrooms in
two schools. In total, app:oximately bane hundred students took part. Mrs. Olauson
worked with a Year four éléss on the unit of Nuclear Group Interdependence.
Mr. Phaneuf taught the unff on Neighborhood Interdependence to a Year six class,
Mr. Rongve, along with two teachers from fhé Cardinal Leger staff, worked with
Year seven and eight classes. In order to co-ordinate the efforts taking place in all
four classrooms, we met ccnﬁnuously to ensure that the lessons were achieving the

overall objectives of the project.

YEAR I,

The Interdependence group intends to proceed in the fall of 1972 with a more
extensive, more closely co-ordinated pilot program in at least four schools. The
program will be the revised units attempted this past spring. Continuous evaluation
and close co-ordination will again be sfrgssed' as the four schools proceed through the

units of work, During this pilot stage, additional teachers will become involved.
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However, in order to facilitate communication, the four team members will remain
the prircipal developers. Each principal developer will organize the teachers with
whom they become involved during the pilot stage. They will take the responsibility
for evaluating the pilot Projects in their school, as well as, reporting pfc:gress and
problems to the c:hairrr?qm

As the pilot projects are being conducted and as evaluation and new suggestions
are made and tried, a teacher's manual will be produced. The manuals will be
accompanied by two sets of material, One set of material will illustrate the process
through which the pilot teachers worked and the other set will illustrate teacher-made

and student-made material.
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Material Development:
Introduction:

The small fC’Wﬁ.SEIFE’SUFF;EEEHC)’ concept is a thing i;;F the past. Over the long
stretch of our history we have been primarily a rural people living on the land and
closely attached to a town or village. The i-ea of community was strong since primary
grsup; co-operafion arose spontaneous ly from a seﬁsé of common concern and shared
experiences.

However, the population drift for many years has been cityward. The city is
characterized by hetrogenity of its citizens whé play a distinctive part in the total
scope of urban living. Physical contacts become numerous but social contacts are few.,

Individuals become known only in terms of some specialized role they perform, and as

. a result human interaction becomes segmented. Although this seems to have the appear-

ance of life that is disorganized and chaotic, this is far from the truth. The daily lives
of urban dwellers are affected by the numerous activities of other individuals. Being

interdependent in so many ways, individuals must coordinate their activities to satisfy

will result in more personal relationships.
The intent of ‘he project is to help the student focus his attention on the interde-

pendent relationships that exist in an urban center, The trend toward urbanization

many people have little or no preparation for urban living. They lack the skills and
value orientations to cope with the multiplicity of interactions that occur. We anticipate
that this project will provide the student with « frame of reference in order to understand

the multiplicity of urban living. Individuals must acquire the knowledge and skills of
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urban living, The eéncept of interdependence is a crucial one because in order for
people to accomplish anything worthwhile they must work together,

We designed four units of study, which include teacher developed material,
teaching strategies and pupils' activities on the theme of interdependence. It is our
hope that the students will acquire the nei:éssarry know ledge and skills to cope with
.urban living.

Social Sciences

Man's - Anthropolog : Roles - Units

ivision l. Nuclear
Groups

Interaction - Economics

in Urban Gé@graphy _ Interdependence of labor

2. Ne:ghborhood

Communities Hlsfory specializatio

3. Urban Areas
Sociology
4, REQIDF\DI
1-he units of work with mrerdeéendence begin with interdependence in nuclear

groups, followed by neighborhood interdependence, urban interdependence and regional
interdependence. Since the units of work will be desigried for ele.menfary school students
in Years four, five, and six, we begin at a level where students are already experiencing
interdependent relationships. Different grz:;ups are examined, but the Fcrnl ly becomes the
basic group of study, After having examined rhe family and other sm;n:l groups, the
students are brought to a higher level of concept development. They begin to examine ,
the intetaction of their groups within the neighborhood as well as examine the institutions
and individuals which make a neighi’:ofhmd function. From the study of neighborhoods,
the student examines the total urban environment by classifying the different kind of

neighborhoods within the city and how each neighborhood has specialized functions to
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perform. After having completed the study of the city, the interdependent re lationships
that exist befweeﬁ a city and its su;raunding region is studied. The urban and the rural
area affect each other in a number t:,:f; ways. The city way of life extends beyond its
border to affect the lives of the rural people and does it quite effectively through
improved communication and trcnsparfaﬁ on.

Following are the four units of work outlined in detail, with a description of
teacher made materials used in the classroom, as well as instructional procedures and

be included in the teacher manuals,;
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Unit |
Part I. Nuclear Group Interdependence,
A. Objectives

| To establish what constitutes a family.

]

To help children understand that everyone belongs to some type of family.

L

To establish that where there is no family present, some other form of unit
must be provided in order to meet the basic needs of the child.

B. Content

The content of this part is a study of different family structures in our society as
well as others.

C. Activities

|. Children write on a piece of paper the people who live in their house. Exclude
boarders or renters but mclude temporary visitors,

The teacher can put fhe following headings on chart paper:

Mother | Mother Father Others
Father and and (Specify)
Children Children Children :

most common Famlly sfrucfure Suggast Fosfer homes gnd orphqn,ages as glfer-
natives. '

8. Have students write down all the things their family does for them and start a
booklet called "My Family", Include snapshots or drawn pictures and the
paragraph of what the family does for the children. -

4. Make a bar graph from the information on family structure to gccompany a
bulletin board display.

Ln

Study a family from a different society. ie, Eskimo family, Aborigine family,
etc.
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Part |]
A. Objectives

1. - To establish the basic needs of man that families provide - food, clothing
shelter and affection.
B. Content

The content of this part of the study is to determine how families provide the
basic needs of man in our society,

C. Activities

1. Children are asked to find pictures that show man's needs. Through discussion,
man's most imporfant needs are established.

2, From the booklet called "My Family", the teacher reads the paragraphs so
' that students will be able to identify one other need of man. ie. affection.
Ask the children to tell how the family shows affection.

3. An alternative method: of discovering man's needs, could be to display articles
of clothing, food, models of homes, books, pencils, etc. The students could
look at the display and decide which were necessary,




Part 111
A. Objectives

1. To help students realize that someone in the family provides the means so
that the basic needs can be met.

2. To help students realize that when no one within the family provides the
‘means, some other agency attempts to provide the basic needs.

B. Content

This section will examine the role of the fami ly member(s) who work outside the

home to provide basic needs. It also examines the role of agencies set up to
provide for these needs, should they not be provided by a family member.

C. Activities

1. Using the headings below, make a chart to indicate who earns the money”
in the childrens' homes.
Father " Mother ~ Mother Father Mother
and and and No one
Father Other Other

Relatives  Relatives

2. Discuss the function of unemployment insurance and welfare measures in our
society.

3. Moake a bulletin board display showing all kinds of jobs done by people to earn
their money.

4, Children can write a paragraph telling about the work of their father or mother.
Parents could be invited to speak to the class about their jobs.




Part

A.

v

Objectives

!

I~ To show that each member of a family has a role to perform within the family
structure.

2. To show that me mbers of a family help each other, therefore, they are
*  independent.

3. To show that efficiency improves as we divide our work among members of a
group.

‘Content

This part of the unit of study shows that members of a family must perform certain

duties to function as a group. -Each family differs in its expectation of members,
but many roles are fairly general. With many mothers working oufside the home,
many traditional roles of women have changed. Since the traditional family has,
in the past, undergone many changes, the teacher would have to decide how much
he wants the class to learn. ie. communal living. The children should be able

to see how all members are interdependent.

Activities

1. Read dnd discuss the ﬁ:ir)r fcle "Gone is Gone" by Wnnzﬂa ch TI‘IIS is the

2. Question the children as to the assigned roles in their families. A wall chart
can be made from this information. :

3. Present the situation of: 7
a) a mother working outside the home.
b) the main breadwinner unable to go to work.

4. Acf out a situation in the home where everyone does his job and everything
runs smoothly. This could be the morning when mother sees that everyone

has breakfast and gets off to school and work. Act out the opposite situation
where the mother sleeps in and everyone has to fush to get to school and work

on fime.

Pictures:and comments can be added to the students' family book,

Ln

6. Simulation game - Specialization from Simulation Games and Activities for
Social Studies by John C. Youngers and John F. Aceti.



Part VvV

A. ije;fives

l. To examine group structure and the reason for their existence.

2. To show that groups need some rules or regulations so that the aims of the
© group can be accomplished,

Content

This part of the unit shows that groups are formed whenever two or more people
come together for a sp.cific purpose. There are many kinds of groups. Some are
long lasting, some last only a very short time. Group members depend upon
each other to help fulfill the objectives of the group. We can belong to many
groups at a time, some which we may not even be aware of.such as the class and
the whole student body. Groups need some form of rules so that the objectives
can be attained. These may be formal as in the rules for a game or informal
such as rules for classroom management. When a member does not perform his
role or does not obey the rules he sometimes does make the whole group suffer,
as in the case of a penalty in a hockey or foothall game.

C. Activities

I'. Gather pictures of many kinds of groups, This can be done by the teacher
or the students. '

2. Take two or three pictures of different types of groups and discuss why they
are a group.

Example:

l. people on a bus
2. a volleyball team
3. friends gathered together to eat

3. Setup d situation where the children can play an unfamiliar game with no
rules. Explain the objectives but not the rules. Before long the students
will see a need for rules.

4, Set up a game situation where each member is dependent upon the other, and
where rules and objectives are explained.

5. Invite members of formal groups in the community to speak to the class to
explain the groups' objectives, structures and roles. These could be Lions,
Cosmopolitan, Kinsmen, Church organizations, etc. :
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Unit 1l. Neighborhood Interdependence
A. Objectives: To help students realize that:
1. Néighbcrhaads are .made up of people who have a particular function within
the neighborhood.

People in a neighborhood work together to meet their basic needs.

2]

3. Residents of neighborhoods satisfy r’nésf of their needs through a number of
institutions in the neighborhood.

4, Each [“!EigthFhGQd of a city is unique because the number, size or kind of
institutions are different ih some reséect from institutions in c:'fherv neighbor=
hoods. |

5. Since ﬂeighbarhéods are unique, people will use neighborhoods other than

~ their own in order to safisf} all their needs.

/
z
B. Content

~ The content of the unit is basically an indepth study of the studenis' neighborhood
to identify the various workers and institutions that satisfy the needs and wants
of the residents. They also examine the relationships between the institutions,

workers and residents to see how the neighborhood functions effectively.

C. Activity
1. The student is required to establish the boundaries of the néighEorhoad. This
was in two ways: 15 through school attendance boundaries, and 2) city maps.
Once the boundaries of the neighborhood were established, students were
grouped for the purpose of planning a field trip and to receive instruction in

the use of the camera,




Each group of students planned their field trip within the boundaries estab-

lished on the map. Each group was given a camera and a map of the neighborhood.
They were instructed to photograph the various services found in their neighbor-
hood to get a visual impression of their neighborhood. This cpéroaéh forced

the students to examine their neighborhood from the point of view of what
services are offered and how these se;'vic:és benefit the residents of the ngighbcé
hood.

A discussion-was held which centered on the different types of services avail-
able in their neighborhood for the purpose of helping the student classify their
phgtagrq.phsg A distinction was drawn between private=commercial services,
publically supported services, and cultural services and institutions.

The students classified therir photographs according to the types of services

found in the neighborhood. The location of the service was indicated on an
enlarged wall map and ;:Qnﬁected to its photograph. The map then showed the

wide variety of services available in the area as well as a concentration of the

~ services in the neighborhood.

The s'v.dents developed a questionmire to be used by their families which class-
ified all the goods and serviées used by family members. With this information,
they planned a-model neighborhood. - The student was able to draw the inter=
dependent relationships that occurred in their neighborhood.

noting what goods and services were not available in their area. The students

“produced another questionnaire to find out where their families purchased goods.

" and services not available in their neighborhood. The results-of this survey
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was recorded on city maps. The use of various neighborhoods varied from
student to student but the inferdepéﬁdent relationships were drawn for each
student's family. |

7. The students prepared another questionnaire for the pqrposé of finding out
who, besides the lo:cﬂ residents, use this neighborhood, why they use it,
how they use it and from what neighborhood fl;’ney came. The students used
tape recorders to record this information. Later this infonnation was transferred
to bar graphs and maps which again illustrated that people use muny neighbor-
hoods ‘of the ci t); to satisfy %heir wants aré;i needs. The students’ neighborhood
was used by many people for a variety of reasons but they used other neighbor=
hoods of the cilfy as well. The students also interviewed peop;le from outside
_the city.- This information was recorded, noting especially why they éamé to
the city and where they were fiom. This information was used later during the
study of regional interdependence.
8. The students produced graphs, mobiles and charts drawi;ng the interdependent
relationships that exist between people, goods and services within their own
“neighborhood t';l'ﬁd other neighborhoods of the city. |
9. The instructor using this unit of work used various commercial materials with
this group of students before beginning tiﬁé unit of neighborhood interdépéndeﬂsei
Simulation games, dramas and short units of work on speciali;aﬁaﬁ, division
of labor and economic concepts were used to give the students some background
to the economic principles found in operation in the neighborhood. | felt that
 these activities helped the students later on in the unit of neighborhood inter=

‘dependence especially so in developing questionnaires and examining their
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neighborhood.

Materials

Much of the material used in this unit of work was student produced (c:hqrfs-,;
mobiles, quesﬁanﬁéirés, etc.), but we did rely heévily on commercially 'praduséd
maps or record iﬁfélimﬁlﬁéﬁ; A series of twenty slides produced by the instructor was
also used with the students,but the major emphasis was on the process through which

students investigated their neighborhood.
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Unit IIl.  Interdependence in Urban Communities

Part |
A.  Ohbjectives = To help students realize that:

l. A City is one kind of local community with population, boundaries and
.government. ’ ‘

a) An urban community occupies a particular place in a country which is related
to all other places in Canada in terms of distance, direction, time and size.

b)  Urban living requires an institutional framework for making and enforcing
decisions., : v

) ¢) Local governments and their agencies were developed by man to promote his
welfare. "

d) Urban communities are complicated mazes of internal and external links between
regions of a city. :

e) A city can be divided into neighborhoods each with its own unique character-
istics, which give the city a combination of elements different from other
lozations. '

B. Content

This unit of work will investigate the nature of an urban community by pointing out

the different kinds of neighborhoods needed to make an urban community. The location
of the various institutions in the urban community will be noted to illustrate how
neighborhoods become interdependently related. o

]

Activities

1. To introduce this unit, the students were given a half-day of school time to
take on film their impressions of "what is a city". (This lesson followed a
session on how fo use a camera. When the pictures were developed, each
group was asked to make charts showing their ideas of "what is a city". These
charts of pictures formed the basis of discussion for the remainder of this first
section of this unit,

P o

2. Following the chart making, iessons were held on topics such as boundaries,
mapping, city government, and population distribution. The students were
encouraged to make various maps of the city showing different ideas of
boundaries. .

L]

We then took a bus tour of the city. The route was teacher planned, to take
the students through various parts of the city. ie. residential, commercial,
and industrial areas. The students were paired for the tour and were asked




to list land uses in the city. V/hen'we returned, the students formed groups
to make charts categorizing their land uses from the lists made during the tour.

4. These charts were then used as we made o detailed study of the residential,
commercial and industrial areas of the city, using the following outline: _

@) Residential:
- different housing pattern
= construction patterns
- location

b) Commercial:
~ location 7 :
= discussion on the changes in patterns of commercial development

Central Business District

c) Industrial:
- location

5. We studied the government of the city. Some students made an appointment
to see the Mayor to discuss city elections and also the work of city council.
Some students attended a council meeting and reported on it to the class, |
Another group visited the city planning department to investigate zoning
bylaws, etc. A group of students kept a scrapbook of city council news from
April 29 to June 22. This formed the basis of many class discussions. A
trustee from the Saskatoon Separate School Board visited our class to discuss
local goyernment in education. Two students made a tape recording of his
visit to use for later discussions. : ‘

D. Materials:

Much of the'material used in this first section was student produced ie. charts,
maps, pictures, 8 mm, movie, tape recordings. However, about 150 teacher
produced 35 mm. slides were used in the discussion on the various area of the
city as well as some fransparencies showing boundaries of and within the city,
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Part [l
A. Objectives - To help students realize that:
2, Urban areas are centers of production of goods and ser vices.

a) There is an interdependent relationship between transportation, labor,
v resources and capital,

b)  As ideas and technologies change, the function, size and importance of
cities change and give rise to problems which must be studied and solved.

c) Cities develop at locations where people and institutions are concentrated
in order to provide services or produce goods for themselves and for surround-
- ing regions.

d) Community goods and services are provided by government from funds paid
by the individual in the form of taxes.

e) Division of labor and specialization increases the productivity and efficiency
of the community. There are a variety of commercial, industrial and pro=
fessional specialities which are related and form a pattern of productivity.

B. Content
Man's role in different neighborhoods will be investigated to show how a number of
institutions are needed to satisfy his wants . These institutions can be found in

various neighborhoods through the city.

C. Activities

l. A bus tour was used to introduce this section of the unit. The route was teacher
planned and the purpose was to make an indepth study of all the interdependent
factors in an industrial area. ie. fransportation, services, raw material, capital,
labor and location, The prime example studied on this tour was the Intercon-
tinental Meat Packing Plant. A tape recording was made of the tour and
several 35 mm. slides were taken.

2, Following the field trip, the students were divided into four groups to do an
indepth study of an industry re: capital required, labor available, transportation
needs, and location.. Each group chose ¢ different industry, investigated the
various factors involved and reported their findings to the class.

3. Asimulation game was used at this point to show.the inferdég:;endent relation=
ships that exist between all the factors necessary to make a commercial or
\ industrial enterprise succeed,




4. Students were divided into groups and sent out to four different intersections
on our neighborheod to note, at various time.intervals, the number and kind
of different business vehicles that entered or left our neighborhood. The
information obtained by the students was reported to the other groups in claoss.

D. Materials:
Several teacher-made 35 mm., slides were used in the discussion of the commercial

and industrial areas. A tape recording was produced of our tour and several charts
and maps were produced by the students,




Part II.
A. Objectives - To help students realize that:

3. a) The interdependence of groups in a complex urban area serves as a bond
which holds the urban society together.

b) Cities have many institutions to meet the needs of the people.

B. Content

This unit of work will investigate various groups that exist in a community and
excmine how these groups serve man's needs.

C. Activities

[.  The class was divided into several groups to discuss different groups of people
in urban areas. Each group has different goals but members of each group
have common interests,

2. By means of questionnaires mailed to various service clubs in the city
(Kinsmen, Cosmopolitan, K. of C., Kiwanis and some church groups).
Information obtained included such items as number of members, objectives

of the group, areas of the city the members lived, stc.

3. Some students visited and interviewed senior citizens in the community to
discover how patterns of life have changed due to new inventions, cultural
changes, etc. Some taped interviews were made and were used in ¢lass
discussions at a later time.

4. Discussions were held on how laws have changed people's behavior and
society. ‘

D. Materials:

The questionnaire used to obtain information from the various service clubs was
produced in class through discussions with the students, Tape recordings were
made of the interviews with some of the senior citizens in the community. Some
teacher prepared 35 mm. slides were used to show various cultural centers. ie.
Ukrainian Youth Center, Jewish Synagogue, Indian Metis Center and the French
Church.
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Part 1V,

A,

™y

Objectives = To help the students realize that:
I Growth and Change in Our City
a) The location of a city affects its growth and development.

b)  As our standard of living has risen, our needs and wants have increased and
50 have our ways of satisfying them,

c) A city is a product of its past and tends to be restricted by it, yet rities
of today differ from cities of earlier times.

d) * Rapid growth creates different city problems.
Content

This unit of work will involve a histerical éfudy’ of the city. The factors related

' to choice of the site, earliest settlers and the continuing growth of the city will

be studied.
Aétj\.g_iﬁes_

l. We began this unit with a discussion on the choice of the fownsite of Saskatoon.
ie. why the site was chosen, by whom, when, where people came from etc,

2. Students made a study of the early prominent citizens of the settlement. (ie.
John Lake, L. Latham, Dr. Wiellaughby, T. Copeland, D. Garrison, Mrs. G.
Fletcher, J.F. Caims, W. P, Bate, J.R. Wilson, W.C. Murray, etc.)

3. Students traced the development of the settlement from a village to a city.
ie. population, commercial, and industrial growth. (city zoning maps used
here.) The importance of technological changes, transportation changes,
(ie. railway) and the location of:the University in Saskatoon were discussed.

4. Students found pictures of early Saskatoon in the archives and built a time
sequence to illustrate the development in Saskatoon. '

Ln

Students visited a senior citizen's home and taped interviews with some of the
old settlers from Saskatoon and area. ' '

6. To stress the necessary interdependent re lationships of location, transportation,
facilities, etc. the students constructed a model city in a fictitious frontier area,

Materials:
Flat pictures showing the development of Saskatoon in a time sequence, taped

interviews with senior citizens, zoning maps and transparencies of the growih of
the city were used. ' DR ,




Unit 1V. Regional Interdependence

A.

Objectives = To help the students realize that:

I~ A regional community may be defined as an area connected in one or more
ways to an urban center.

2, Within the regional community there are many examples of interdependence.

3. The interaction which takes place in the urban center and surrounding rural
area has created a new type of life style which could be classed as rural-urban.

Content

The students will study the concept of region which is expressed in fwo very
different ways. Traditionally, an area which has a common climate, geography,
vegetation or other feature has been classed as a "homogeneous region". '

A second kind of region depends not upon its homogenity but upon the fact that
the parts are connected to a central point in some way. This type of region is
commonly called a "nodal region”. We are concerned, for example, with the
"Saskatoon region". By this we mean the rural area surrounding Saskatoon that
exchanges goods and services with the city.

In our study of regional interdependence which involves comparison of rural and
urban ways of life, we must first accept the fact that very few people, if any,
live in a traditional rural area today. Even though living many miles from an
urban area, people are influenced by improved communication and transportation.
It is some of these influences that form the main part of regional interdependence.

Activities

[, We began this unit by determining the boundaries of the Saskatoon region.
Students visited major retailed outlets, and newspaper offices to determine
these boundaries by examining sales distribution areas. Maps and overhead
transparencies were produced by the students showing these boundaries.

2. Through class discussions, a questionnaire was developed by the students to
determine the interdependent relationships between Saskatoon and the
surrounding rural area. The questionnaire was mailed to various schools
within the surrounding area.

3. Students visited a local meat packing plant and a flour mill to determine
sources of raw materials as well as the distribution area of products produced.
This information was plotted on a wall size bulletin board map. As well,
models were produced by students illustrating stages in the manufacturing
and marketing process. : '

4. Following a field frip to a rural area outside of Saskatoon, comparisons were
made between the urban and rural way of life. Discussion centered around




the ways rural life has changed with the development of nearby urban centers,
Murals showing the comparison between the traditional rural way of life and
the modern rural way of life were made. As well, murals showing the sim=
ilarities between urban and rural life were made. This was reinforced by
field trips to a Hutterite Colony and the Western Development Museum.

n

From census information graphs were made illusfrating the population shifts
from rural to urban centers,

D. Materials

Student prepared maps, graphs, questionnaires and murals were used. As well,
teacher prepared 35 mm. slides and overhead transparencies were used.




Section |II.

Personnel [nvolved

We were very fortunate during the last two years to be able to function freely

without many restrictions. There were many reasons for this, The Saskatoon Separate

School Board and their administrative personnel has given us their fullest co=operation

_ even at the earliest stages of development. Their policy encourages teachers to become
actively involved in curriculum development and innovative programs. Through their
co-operation, teachers'were released from their classrooms to develop the project.
During the first year we had the equivalent of a half-time release teacher. They also
aliowed us to use the audio-visual department for production of material at no cost to
the project. Throughout the two years they have shown a keen interest in our work

" and confidence in the members involved. Under such an atmosphere, the teachers
were oble to accomplish many things in the past two years that otherwise would have
been impossible .

Another major factor in the development of the curriculum group was the fact that
the principals of the schools with which we were involved gave us their fullest co-op=
eration. In the first year of development, Mr. Rongve, the principal of St. Michael
School wes associated with the project. It was due to his efforts that suitable time
table arrangements were made for releaséd time for the project chairman. Mr. Mansfield,
v;/ho later became principal of St, Michael School also gave us his fullest co-operation
in our efforts. He allowed two teachers to be released for half-days as well as other
considerations during this past year. After opétra_ﬁng with such co-operation from the
p}inéipals of the schools with which we were involved, | would have fo say that the )

co-operation from the central administration and from principals of the schools is aimost
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a necessity, Much of what success we have had to date can be attributed to this factor.

We have also been quite fortunate in finding highly qualified and competent
half-time basis and paid the standard substitute teacher sa lary. Three teachers were
hired during the course of the two years. They assumed complete responsibility for
specific subject areas. Not only did this release teachers from their rooms during half
the day, it also meant less time needed for lesson planning and marking during the
evening. Many evenings were spent by project members working on or attending
meefings‘cannecféd with the project, Without the co-operation from Mrs. Beckwermert,
Mrs. Connolly and Mrs. Schreiner, the team members would have had an extremely
heavy load.

Aise associated with the project was Dr, Dhandf a Trustee of Project Canada West,
from the University of Saskatchewan, .THree of the project members, R. Phaneuf,
K. Rongve and M. Olauson enrolled in a practicum class on curriculum development,
conducted by Dr. Dhand. As members of the project, we were given University credit
for our work. During the first year, we were assigned two students from this class to
help conduct research for the project. The second year involved four students whose
major task was to assist in the development of materials and instructional procedures.
qu-ing the second year, the students were paired.with a teacher memEer to work on one
aspect of fhegprr;iecf_ The teacher was réspénsib!g for directing the work of the students.

The students met individually with the teacher member as well as attending regular

. team meetings. Group meetings were held every second week and smaller meetings

with individuals every other week.

During the first year, Mr. Tom Millar acted as a resource person to the project as
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well as a liison between Dr, Dhand, the students and the chairman of the project.
He was succeeded by Mr. Ron Hynéf; during the second year. This kind of arrangement
seemed sati sfactory for keeping lines of communication open between all parties con=
cerned.

Partly due to the team members' own experimentation in curriculum development,
but also because of the students' attitude toward the project, project members felt that
the students were of marginal benefit. They did not have asgreat a stake in the project
as the teacher members and this was reflected in their work. Perhaps our éx,:;éc:faf?ans
of the students were too great and we did not g-lwuys take into account the fact that
they had other university classes on which to concentrate. A great deal of time had
to be spent clarifying the objectives of the project, which we felt some of the students
failed to grasp. This was perhqés one of the greatest problems that resulted with
members who were not involved in the develoﬁmEnf of the research report., They did
not have the background knowledge possessed by the team members. In general, we
feel it is to the advantage of the project to have members who are totally involved from
the beginning and where possible remain to the conclusion DF the project.

The project Glso received a great deal of help from fhe Project Canada West Board
of Trustees in fhe.form of workshops held in Edmonton over the past two years. Various
members of the project attended these workshops and derived some benefit from them.
The wgrksh@ps dealt with various aspects of curriculum development, production and
use of audio=visual mqférial, evaluation, communication and writing of reports. The
workshops gave the team members an opportunity to meet members of other projects to
discuss common problems and new ideas. We also hcd the opportunity to meet people

involved in currigulum,develgpment at the University level. The members came away
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from some of these workshops with mixed reactions, but on the whole much of what
was learned proved to be of benefit from time to time during the past two years.

We received help during the course of the two years from such people as Dr. R,
Sabey, Executive Director of Project Canada West.  On various occasions, Dr. Sabey
visited the project members in Scskdfgém At these megtings, the topics ranged from
clarification of objectives and expectations of Project Canada West Trustees, discussions
on evaluation, discussion on format and contznt of reports that had to be written and
finances of the project. Dr. Tompkins also visited the group at which time he outlined
the expectations of the Canadian Studies Foundation regarding materials that were
to be produced and also outcomes that were expected. Dr. Carswell, from the University
of Alberta, also visited our project and the discussion that resulted t:énreréd on the
area of evaluation and evaluation techniques. As well as visitors to the project, we
received helpful suggestions in the mail as well as annotated bibliographies prepared
by various people associated with the project. In general we would have to say that
there has always been good co-operation and communication between the project
members and the Board of Trustees fhréugh Dr. R. Sabey, the executive director of
Project Canada West,

Others who have assisted us in our work from time to time during the past two years

1
include Mr. J. Handly, Mr. D. York, Mr. M. Kowlachuk, Mr. R. Greene cndMirs? V.
Greene, all of whom are associated with the Department of Northern Studies, University
of Saskatchewan, They were of particular help to the project memgers in the revision
of the original proposal. Through group discussions, we c:hangéd the emphasis of the

original proposal from a study of the problem of alienation of lower socio=economic

| neighborhoods to a sfudy of inférdeperadénce of cities. It was pointed out to us by -
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graduate students from Dr. Aoki's class at the University of Alberta that fhé original
topic might be a rather touchy unit of work, After discussion with the members of the
team and the people mentioned above, we realized that we would have fo give
elementary students a greater knowledge of the workings of a city before we could
expect them to discuss problems that exist in a city. This discussion led to @ more
generalized study of the interdependent relationships that exist in a city as was report-
ed in the 1971 report. |

Another group éf people we used were consultants. from the various social science
disciplines. These people were paid a small honoraria for their services. Since our
project seems to have its greatest emphasis on geography, eéonamfcs and sociology,
we contacted consultant people from each of these disciplines. They were given a
draft of our research report and asked to make comments and suggestions. From their
suggestions we wrote our final draft incorporating many of their ideas.

We enjoyed the advéntﬂge of having three projects located in Saskatoon whi;h
helped us plan joint meetings with various groups of people as well as making it quite
easy to meet cmcﬁggt ourselves. One éF the first such meetings was held in the summer
months during the firsi: year of operation. The three project chairmen met to coordinate
our research efforts in the City of Saskatoon. We felt that it would not be to our
advantage for all three projects to be duplicating research. The varjous prgjecfsrhave
;:Qﬁaperafed in exchanging information. ’WE: have continued to mzeef as a group or the
project chairmen have met over supper to clarify problems common to ail concerned.
| feel that these meetings were éxtremeiy berieficial to the Saskatchewan projects and
it was unfortunate that they were not held on a regular basis.

A very important aspect of our work is in the area of public relations. We have
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made presentations o various groups of people. Many of the presentations were a joint
effort by all Saskatchewan projects. One of the earliest was arranged by Dr. A. McBeath
at the Saskatchewan Teachers' Feder ation Building in Saskatoon. Representatives from
the two Saskatoon School Boérds, College of Education and principals of schools involved
were in attendance. At this meeting the objectives of Project Canada West and
brief descriptions of the Saskatoon projects were outlined.

We also made a joint presentation at the Saskatoon Teachers' Annual Convention

-
%

fo inform teachers of the existence of the Canadian Studies Foundation and Project
Canada West. Since that time we have been invited to Regina on three separate
occasions fo speak at the Social Science Teachers' Annual Convention, the Saskatchewgn
Educational Research Council and to a group of educators which included College of |
Education, Regina Campus personnel, Regina Boards of Education representatives;
Department of Education personnel; as well as the principal of the school involved in
Regina.

On two occasions, Mr, K. Rongve and Mr. R. Phaneuf have addressed members
of the Saskatoon Separate School Board, We outlined the objectives of the Canadian
Studies FQUﬁdGﬁC-tﬁ and Project Canada West. We also outlined the objective of our
Interdependence Project, and made a yearly progress report. They have always shown
a keen interest in our work and have supported us in numerous ways. They have put -
the audio-visual department at our disposal for the production of some of the instruct-
ional material we have developed to date as well as allowed us the use of consumable
materials, |

Mr. chg\;é has also-dddressed members of the Separate School Principals' Assoc~
iation, who have given us some helpful suggestions.

On two or three o;;asiéns during theksgmmerb ma_ﬁths, Mr. R. Phaneuf presented - |
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the project to various University summer school classes interésfed‘ in curriculum develop-
ment. These occasions were beneficial because it did have the purpose of informing
rurd| school teachers about Project Canada West, Much of the work of the projects
has been confined to the city schools. Since we do intend to expand our project to
a study of regional areas, we have made valuable contacts with teachers in rural areas
through these presentations,

Another greaf aid to us has been the Saskatchewan: Teachers' Federation. First,
through Dr. A. McBeath and then Mr. R. l%‘.i'c."herff we have always had the fullest
co-operation from the Saskatchewan Teachers' Federation. We have had financijal
assistance from them as well as the use of many of their facilities; printing, copying,
and secretarial help. These two gentlemen have also helped us by setting up meetings,
making travel arrangements and by giving us advice on curriculum devélapménf. Without
these two gentlemen and the Saskatchewan Teachers' Federation's co-operation, our
task would have been extremely difficult.

Our existence as a curriculum rgrcup |s possible only through the efforts of Project
Canada West., The formation of this body in Western Canada has given us the oppor=
tunity to participate as teachers in curriculum development on a iarge s;cqléi_ The area
of curriculum development and the participation of teachers in devising new curricula
for classrooms has been made a reality only through the efforts of Project Canada West
and the Canadian Studies Foundation. It is unrealistic to expect teachers involved
with students all day long to write new curricula in their spare time or evenings. It
is too great a task to be gec@mp!ishéd in a person's spare time. A teacher involved
in curriculum dévelapmem must be released from the classroom for at least part of the

day. He cannot be expected to teach effectively and stiil develop new curricula.
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Releasing teachers from classrooms, as well as the actual development of materials
costs money. Without some type of financial assistance and the active co-operation
of many people and institutions, the Interdependence Project just as other new curri-
culum projects would stvill be on the planning boards and not in classreoms actively

involving students in relevant new approaches to the Social Studies.




