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AESTRACT
o Career education is defined in this handbook as a
comprehensive educational program wherein the student's attention is

focused on careers, beginning in grade 1 or earlier and continuing
through the adult years. It is noted that the expected outcomes of
career education are that every student will develop the competencies
necessary for life and for making a living. Implementation of an.
integrated career @ducation program is described in terms of the
administrative plan, curriculum development, instructional
development teams, pupil personnel services, the school organizations
and activities program, placement services, staff development,
community involvement, advisory committees, and evaluation. Three
levels of career education programs are discusseds (1) the program
designed for the elementary school, which should be developmental ;

(2) the junior high school program, which is basically explorative;
and (3) the high school program, which is built upon the cumulative
experiences of the student and which provides opportunities for
investigating careers in depth. Lists of career development materials
and audiovisual and instructional materials are included, along with
copies of suggested resource questionnaires, data card file forms,
~and letters to be used in developing a career education program.
(PS) - ,
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INTRODUCTION

A great many of the young people in our mation are served by career and

vocational education programs in comprehensive high schools and area vocational

"

schools. Large numbers of our rural youth, however, do not have such oppor-
tunities--particuiarly in smail schools in isolated areas where it is impos-
sible to have large, coordinateqd programs of career education (Swanson, 1959).
In addition, rural communities oftey lack the business and industry neces-
sary fDT FTDVidiﬁg hﬁfk?éi?éfiéﬂéé pfﬂgrams Most rural schools do not have an

are no direct 11ne5 of cammunlaatlgn relative to resources fbr va:atlanal educa-
tion programs. .

With these problems in mind, this handbook was developed to provide guide-
lines to assist the rural school administrator in planning and administering
career education pragrﬂms and te prDVlde 1n51ghts into develapmental pfagfams
gram within his school Wthh will assist pis students to become career ﬂfiéﬂtédg
Included in this handbook are suggested career education programs, sources of
curriculum materials, possible routes of additional funding, evaluative criteria,
a survey of existing prog.ams, and an extepsive blblngTEphys

At present, more persons are graduating from a four- -year college w1th a
bachelor's degree than there are jobs far aegreé holders. By the end of this
decade, eight out of ten jobs in Americs will not require a baccalaureste
degree (DIEEW Publjcation #[OR] 72-39, 19?1], Considering these facts, it is
hoped that career education will provide the.students with zn attainable goal
orientation; will broaden their horizons by making them aware of the vast range
of career options open to them; will Provide motivation to encourage them to

pursue appropriate educational routes to their chusen career goals; and, by
integrating the traditional curricuium with the caveer education curriculum,
make the educational process more relevunt to them.

Career educatien is, to a lg?gé-éxtent ‘a process of self-development.
It is “he process of helping a student to ynderstand zccurately both himself
and the world of work, the specific educational and job requirements of occu-
pations, entry and progress in educational pursuits, and,ultimately, the choice

of a vocation.
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Effective career education must start at the very begimning of a child's
education. It must be continusus and properly sequenced until the child com-
pletes the educational gamut and is established in a career. Also, career
education must provide opportunity for centinuing education to update skills
and/or to provide Dppértunity to prepare for a new career. -Provision must he
made for réentry intc the educational system by those who are zlready estab-
lished in the world of work but who wish to upgrade their employment or change

to another line of work to attain more personal satisfaction.

i
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DEFINITION

Career education is a comprehensive educational program wherein the
student's attention is focused on careers, béglnni ng in grade 1 or earlier
and continuing through the adult years. For elementary and secondary educa-
tion, the program includes a structur ring of basic subjects, grades 1-12,
around the theme of career opportunities and. -requirements in the world of
work. In elementary school, students are informed about the wide range of
jobs in our soziety and the roles and requirements involved. In junior high
school, students may explore several specific clusters of occupations (see
Fig. 1) through hands-on experiences as well as “hrough classroom instruction.
Assistance in selecting an occupational cluster for further specializatien is
offered at the senior high school level. In senior high school, students are
ready to pursue their selected occupational cluster by exercising one of three
options: (1) intensive job preparation for entry into the world of work imme-
dirtely upon leaving high school, (2) preparation for postsecondary occupational
education in a technical school or formal apprentiﬁeship program, or (3) prepa-
ration for a four-year college {Career Education: A Model ggzsggglgmentatiqg{
1971). | '_ ;

Career education not only pravidéz job information and skill development
but alse heips students develop attitudes about the personal, psychological,
social, and economic significance of work. Extensive guidance and counseling
activities assist the student in developing self-awareness and in matching his
interests and abilities with potential careers. However, adequate programs of

this nature are often not available in rural areas.

Thus, comprehensive career education includes a sequentially developed
education program offer ing career awareness, career exploration, and job prepa-
ration for all students. A major benefit of such a program is that students’
performance in basic subjecis should. improve as the entire curriculum is made
more relevant and meaningful by being focused and unified around career educa-
tion. The responsibility for career education rests with every teacher in such
an integrated program. This is very important in rural schools where there
may not be ' iidance persomnmel. Zach teacher must teach for transfer of his
subject into the world of work. Teachers cannot assume that the student will
make the rclevant interpretation on his own.

L]
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Fine arts
and
Humanities

Transportation Construction

Environment

Hospitality
and
Recreation

Public Services

Communication
and
Media

Consumer
and Homemaking
Education

Marketing
and
Distribution

Figure 1. Occupational clusters {Career Education, 1971).-




ORJECTIVES

The expected outcomes of career education dre that every student will
develop competencies necessary for life and for making a living and will develo op
appropriate attitudes toward work and the worker. Students should become aware
of a large number of occupations and careers, be involved in the investigation
of selected occupations and careers, use this information to make wise choic ces,
and acquire the competencies and/or academic background requisite to one or
more oCCupations.

Work toward the objectives, however, should not be rigidly held to all
grnanlzatlgnal levels suggested in this handbook. Rather, each objective should

be dEVElﬂpEd whenever it is most’ appropriate. In addition, work toward some

of the objectives suggested for elementary schoal may be continued in the junior
" high school, In some cases, such a coﬂtlnuatlan of concept development may be
necessary since Some of the concepts should not be taught until students have
had sufficient experience and are sufficiently mature to understand then,
Figure 2 depicts the developmental process of career educatien,
At each level it is possible for conmunity-based experiences to serve as

the thread te an lhterdlSElpllnary approach; thus in many school districts the

boundarieg of the commnity for the purposzes of career education will, in order
te Eensure :tudent job Experlence extend beyond the boundaries of the school
district, The 1ﬁtErd15:1p11nary approach invoives 1ntegrat1ng the natural re-
lationships of the academic and occupational aspects of the curriculum so that
selected concepts and skills of general and academic courses are acquired through
career-oriented activities. Such an approach places a focus on the total resources

a:
of the sghgcl in promoting the career development of the individual.

Awareness
The following objectives are suggested as a framework for local schools

- to use in providing career education in the elementary school. By the end of
the elémentary school years students Ehauld (1) demonstrate wholesome attitudes
toward a person's career choices, toward work as a means of achieving many satis-

: factions, and toward work in relation to themselves; (2) demonstrate an under-

standing of the life styles, values, and major duties and responsibilities
involved in a large number of careers; (3) demonstrate their ability to apply
.\) ; | i} |
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CAREER

\ ]

ADULT AND CONTINUING EDUCATION

« TECH
& Jos

CAREFR CIIOICE AND PREPARATION ; )
: SPECIALIZED

(Common core within each career cluster, JOB
plus elective modules preparing for

specific job entry and/or further edu-
cation.) .

CAREER

EXPLORATION

Figure 2. Career education model (“Career Education: A Model for
) : Implementation,' 1971).
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basic economic concepts to probleéms which can be understood by children of

their age and experience level; (4) show interest in exploring many careers;
and (5) know how to obtain additionail informatipn about careers.

Exploration _

The following general objectives may provide the framework for local
schools to use in developing oppOrtunities for exploration in the junior high
school. At the end of their junior high school years, students should (1) have
in-depth knowledge of several major career fields: (2) have become aware of
many additional career fields; (3) have explored rather thoroughly their own
values, interests, and educationgl achievements; (4) have a first hand acquaint-
ance with the economic system--a85 consumers and as observers of those who work
to produce goods and services; a1d (5) be prepared to selecr a tentative high
school plan of study best suited to their individual needs and desires,

Choice
As a basis for career prepaTation, each student should learn to integrate

~ his knowledge of himself and the World of work in order to identify a career

or careers for which he will prepare; also, a student should recognize the
changing nature of career commitmMents throughout an individyal's lifetipe and
be able to reevaluate his career chojces with the Pgssibiiity of making further
choices later. By the end of high school, the student should have identified
the career cluster in which he wAlts tg work.

Preparation _ :
In addition to continuing the objectives of previous levels, the student
should be able to find gainful emPloyment at an entry level appropriate to
his career objectives upon leaving high school or be ready to enter a junior
college, technical institute, preParatory School, apprenticeship program, or
a four-year college for continued Career preparation (Career Education, Texas,
1972). N |
The United States Office of Educatjon lists specific objectives for
carecr education under seven generdl objectives:

1. To make all education subject matter more meaningful and relevant
to the individual through restructuring and focusing it around a
career development theme: - .




struction needed ta develnp th31r self—awareness and self-
diTEEtan, to Expaﬂd th31r EECUPEtlQﬂEl awareness and asp1rat1ﬂns,

51gn1£1¢ance of work.

3. To assure the Dppnrtunity for all students to gain an EﬂtTy level, ;
marketable sklll prior to leaving school. 3

4, To prepare all students EDmplEtlﬂg secondary schanl with the kqnowl-
edge and skills necessary to pursue further Eduaatlnn or to become
employed.

5. To provide services for placing every person in the next step in his
dEVElement whether it be employment or further education.

6. To build into the educational system greater utilization and coor-
‘dination of all commmity Tesources.

7. To 1ncrease the educational and ncgupatlanal nptlﬂns available to
all persons through a flexible educational system which facilitates
entrance and reentry either into the world of work or the educational
system (Career Education Progress, 1972),

The Career Education program model (Table 1) demonstrates how the objec-
tives of the program are met at the various grade levels in the school. Once
again, it will be noticed that theré-is continuity from one grade level to
the next and that the entire program is built upon the foundation which was
established at the preceding level of instruction.
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IMPLEMENTATION
{

The purposes of career education are to Drientlstudents to the world of
work, to enable them to make realistic occupational choices, and to prepare
them for employment or for advancement in their chosen occupations. .Such
preparation requires competence in manipulative, :émputatignal, interpersonal
relationship, commmicative, and other special skiils necessary for success in
the chosen occupation. 1

Fortunately, the transferability of many of these skills inte the non-
employment aspects of life is grect, and the student thereby derives an increased
or multiple benefit from his efforts, Thus, if the career education offering
is effective in meeting its goal of preparing students for successful emélay!
ment, added benefits are an incidental but expected product of the career educa-
tion effort. This expectationbecomes the basis for the integrating of the
career education curriculuf with the traditional curriculum.

As the rural administrator attempts to integrate a program of career educa-
tion into the existing :urfizulum, certain steps and prnzedureé are necessary.
The first and most important task to be performed by the school district is
the development of an overall administrative plan,

Administrative Plan 7
The administrative plan should serve as a guide toward development and

implementation. To be effective the plan.should (1) establish the overall

goals and objectives; (2) set the parameters and priorities of the new program;

(3) identify possible constraints and sources of Suﬁpart, including the community

and regional’education centers and area vocational schools; (4) stress teacher

involvement; (5) budget funds; and (6) establish an evaluative procedure (Career

Education, Texas, 1972). 1 S
In following these steps, it must be remembered that no master plan can

be developed that will serve the needs of each district. The individual rural

administrator must, because of the unique needs and resources of his

- school distriet, work within the parameters established by the organization of

his own district, .
Care should be taken, however, not to complicate the administration of the

fﬂ/il
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1)

should be utilized. One person should be designated as cocrdinator of the
program with adequate time allowed to carry out this respons ,blllty The
persons most likely to be qualified are vocational education instructors,
guidance counselors, or others with an interest in such a program. An
inservice trsining prcgram for all instructional and administrative person-
nel in the school is essential for success in a career education progran.

This program may be coordinated with other districts, possibly by an

intermediate educational service center.

of 1mplement;ng the admlnlstratlve plan. Since the curriculum fgr career
education should ke sequential, multidisciplinary, and flexible, its develop-
ment should be a unified, broadly based process involt dq staff and community.
Because of the integration of subject matter nezessarf for a successful pro-
gram, it is imperative that staff involvement be extensive. Some of the tasks
indicated are enumerated below: '

{1) - Identifying concepts and organizational levels at which each

concept should be stressed. ;

(2) Analyglng the present currliulum and plannlng ways to integrate

(3 Redlreatlng or restru:turing the present curriculum toward career

education objectives; identifying appropriate teaching materials
and developir 1 materials as needed.

(4)- Planning a system of Evaluatlcn for the program (Career Education,
Texas, 1972).

Fach school district, because of its unique problems and philesophy, w111
most 11kely choose its own arganlzlng structure, its own EQﬂEEptS and will

at grade'levels compatible with the local grade structure,

Curriculum develorment at all grade levels, K-12, represents the central
procedure around which other supporting activities would function, The cur-
riculum develapment undertaking is actually a double-pronged effort involving
an occupational cluster curriculum effort, a curriculum refocusing effort for
grades 1-8, and a subject-matter-relating effort in grades 9-12. Figure 3
describes this effort.
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1

Figure 3. The double-pronged model to restructure the educational program
around career educatien ("'Career Education: A Model for
Implementation,” 1971),
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The largest and most involved component of the curriculum development
UﬁdErtakiﬁg is the %ﬂveiﬂpment of the cluster CQHCEpt ,ThiS'effﬁrt wiil in-

educatlaﬂ system mlght be d251gnéd Csee Fig 1] The cluster concept and its
organization will be discussed in detail in the EECtIDn on 1mplementatzan in
the junior high schoel.

Since it is almost impassible for the small rural school to develop an
adequate career educaticn curriculum without proper 35515tance the local

- administrator should contact the career education consultant in his state
department of education for such 35515tan¢e Large sums of money are being -
spent on develcpment of materials which can be obtained and adapted to Tural
areas. The National Center for Vocational and Technical Education at Ohio
State University and the Eﬂﬁtati&ﬂai Resources Information Center (ERIC)
Clearinghouse on Rural Education and Small Schools (CRESS) at New Mexico Stata
University are useful resource .centers,

In the appendix is a list of sahaal districts, universities, and state
departménts of educatiﬂn that have already developed materials and courses of
Study relating to career education. Also, the appendix 1lists sources of
instructional materials, instructional materials available, and a complete
bibliography of books and pamphlets on career education.

Instructional Development Teams

Staff members should be arganlzed into committees to plan the development
of instructional materials and to take an inventory of the sheool's current
instructional system. In some instances, teams will need to Tepresert differ-
ent subject areas., Time and resources will be needed for this respénsibility,
and consultative services from the state level will be helpful. Rural E;hcgl
administrators will find it to their advantage to work through information
centers such as ERIC/CRESS to keep informed about new instructional materials
in career education as they are develaped As these new instructional mate-
rialg are pUbllthd they will be brought under bibliographic control and
entered into the ERIC system through the clearinghouses, Such publicaticns'
are apnounced in the various ERIC documents, for example, Research in Education
and Abstracts of Instructional Materials in Vocational and Téchnlial Education.
The curriculum teams should monitor these major sources,

ERIC

Aruitoxt provided by Eic:
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Pupil Persunnel Services
Since career education attempts to reach the student in as many ways as

possible, a vital facet of the program is guidance sg:vlcES;,K#lz, Guidance, a

schoolwide assiStance program for all students, is developmental, beginning
in the lowest grade level and extending through high school. The assistance
provided students should not be a single or special event in the student's
school experience, Instead, guidance must be continuous, sequential, and
‘cumulative, . ) .

The existing guidance services within the district must be reexamined
'and tsnrientea So that career infnfmatiaﬁ educational pianning, and indi!
decision makmg Cgmsélﬂrs and chél‘s wlth guldance I‘EEpCﬂ‘lslbllltLES should
be involved in this reexamlnatlﬁn and reorientation process.

Small rural Elstrlits may need to share the services of guidance persan-
nel who have expertlse in career education. This sharing may be done through

a cooperative program among the schﬁals within an area, or through the services

of an ;ntennedlate unit Covering a large grea.

Guidance Eannat be carried BnSDlEly-by speciailsts in guidance. It is
a cooperative téam eff«:rt involving the adpinistrator, counselor, teacher,
and support pel’snnﬂel, The classroom tea:her being in daily contact with
students, serves as a first- levai ::mmselgr in the career edu::atmn progran.
student and ccﬂsultatlve suppart to thE teaChETS.

To develop the total individual, the g;ldant:é program ]:!I‘DVldES infor-
mation and insttuction to all students concerning their physical-mental,
health-social development and their educational-career development. This
information and instruction is further sypported with comseling services for
all students utlllgmg school and cemlmlty resources, Thus, through a pro-
gram of instructien and €oumseling se€rviges, all students are helped to inte-
grate the intellectual, emotional, phySical, and social aspects of their
personality; to adjuét to one another, to gdults, and to the environment; to
achieve academltally, to plan gdequatély for the future; and to carry out
formulated plans. _

Through inteyyation of career information into the on-going academic
curriculum, the guidance-instructional program is conducted by classroom
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teachers as part of the instructional program. The counselor suppleme ts
classroom guidance instructional activities with scheduled guidance infor-
mational activities through small and large group dlSEHSSlDﬂS

Although the guidance process permeates every level of instruction,
as the student proceeds from cne level to the next more emphasis should be
placed toward directing the students toward their compatible career choice.
However, it must be remembered that the flnal career selection rests with
the student and not with the staff. :

At the jumior high school levei, an lntensﬁve guidance and counseling
program will help students to dlscaver their interests and aptitudes. The
program should help students to determine their emotional compatibility with
the various careers in which they show interest or aptitude.

The junior high school guidance program should contribute. to the. explora-
tive objectives of the career education curriculum. The counselor should serve
as a resource person for meeting specific needs and concerns of 1nd;v1duals or
groups. He should coordinate information callectlnn, activities, and p rocedures
to facilitate the exploratory processes in career education. He should assist

in individual and group assassment and in educational plannlng He should muke
every' effort necessary o dev&lgp and sustain effective individual and group
relationships thrDuph counseling. It is essential at this point in the student's
life that he become aware of the services available in the gulasnce office,

As one plans the guldanCE services fBT the hlgh school ievel, it shnuld he

and senior hlgh schqgli ratheri the hlgh s;hagl guldance pfqgram is merely an
extension of guidance services which were started in the elementary grades and
have continued up to this level.

At the high school level, more emphasis and time should be placed in
assisting all pupils in assessing and understanding their abilities, aptitudes,
achievements, interests, and educatioral needs. Group and individual sessions
should be ;set up with students and parents to expiain educational and career
opportunities and requirements. Optimum use should be made of such sessions to
assist puplls to plan and progress toward well -formulated, long-range goals,

As a result ef these sessions, it is hﬂpEd fhat courses of study can be dESlgﬂEd

Also, by plannlng the students courses of study and pragect;ng the nesds into
the future, the administrator can create some guidelines as to future needs in




18

Wt

the area of staff and curriculum scheduling.

School Organizations and Activities Program
The school's student activity program also contributes to the achievement
of career education objectives. Periodic evaluation of its contribution is

b g AL - 8 e

appropriate, Staff members responsible for student activities should be
involved in planning and evaluating acthltles which seek to improve the career &)

education potential. Students themseives should serve frequently in staff devel-
opment, commmity involvement, and curriculum doevelopment. Through such activi-
ties as career clubs, much enrichment of the academic -curriculum can he achieved.
‘Vocational youth groups allow students to engage in activities that broaden
and enrich their knowledge of career fields. Some examples of vocational-youth 4
clubs are Distributive Education Clubs of America (DECA), Future Farmers of
America (FFA]i Vﬁﬁatianal Industrial Clubs of America EVICA]- Future Hﬁmemakers

it w5

Club (FNC)i Clubs Df a similar nature may be nganlged argund other career

i
H
1

items. These organizations are not of the usual "hobby' variety. Students
become involved in the areas of work denoted by the name of the organization.
Students in such organizations are lﬂVQlVEd in field trips; role-play job inter-
views and ij situations; setting up and operating businesses; conducting student,

business, and commumity career- DTlEntEd surveys; visiting with goal-oriented

students in high school and cammunlty college programs; producing their own
Ycareer newsletters''; and helping srgan ze career days in ‘the school, Occupa- .- &
tional areas within the main cluster can be explored as they are chosen by

members of the club and reported back to the main group.

One source of information available to such groups ceuld be a series of
filmstrips, tape recordings, and video tapes of previous field trips. This E
type of resource material can also include interviews with people of various i

occupations, descriptions of job situations that would be beyond the reach of
a field trip, and introductions to the various career clusters. ;
Sin:e'mast of the ﬁlubs in a school are Teiated to subjEEts such as seienée, 4

much cf the materlal galned thraugh the activities nf the various erganlzatians

; can be 1ntegratgd inte the classroom. Drgan;zatlan SpONsors shauld develop f
{ programs that link career exploration to the gbge:thEE of a club. ';

3
Q ot
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Starting in the junior high, students partiéipaté in the productjon of
school yearbooks and newspapers., Working on school publications can lelp stu-
dents to investigate careers in a field such as journalism and can provide
opportunities to experience, in a limited setting, the working conditions of
related careers. For example, the student staff of a school newspaper can
devote considerable study to the production of a newspaper, investigating
carcers ranging from typesetting to editorial and advert151ng work. A visit to
a local newspaper office can be part of the explaratlon

Not to be overlooked is a school's crganlzed athletic program. The obvious .
careers in coaching or professional sports more often overshadow the many related ;
careers such as playground supervision, recreation dlrector or physical therapist.
Again it is important to bring forth through the cluster concept the truly great
number of career openings available within each cluster.

The same pattern of act1v1t1&5 could be followed in investigating careers
in famming, ranching, and cher occupations related to agriculture. The rural
administrator should make a special effort to build upon the strong programs
already Etlsting within his school: these will prabably be vacatlonal agriculture,
home economics, and sometimes, business education. It should be emphasired that
within any broad field, such as agriculture, there are many diverse occupations, for
example, game management, forestry, and landscaping, as well as the traditional

ranching and farm;ng

Placement Services ) ‘ )

One important phése of the career education program and one that can
provide vital follow-up data is a placement service. A coordinated effort
should be made to ‘help students find gainful employment based upon the1r
previous experiences.

Students requesting assistance for job placement should be referred to
pecific job openings. if such exist in their field of interest and should be
ssisted in every possible way to gain employment or placement in the post-

a
se dary educational area of theirichoice. Students who will be leaving the .
area, a common occurrence among today 5 rural youth, should be referred to :

appropriate resource people at the new location. The placemgnt service should
be available tc botl -outh and adults served by the school district. [f small
schools cannot adequately perform this functinn it may be carried out by an

lLﬂw



20

int€rmediate unit serving several area schools. o

Such a service should be a two-way street. If conducted properly, a
placement service will not only be of benefit to the student, but also of
benefit to the local employer who is looking for qualified employees,® Thus, a
well-organized Placement Service within the local school ecan serve as another
means of bridging the gap between school and community .

State employment agencies .:an be of 355151:111(‘;3 in the FDITmJlEtlgn of sm;h
a seTvire,

staff pevelopment _

A plan for staff development should also be formulated as a Tesult of
implementing the administrative plan. Since staff development (in-service
traifling) in career education is likely to involve all teachers and will con-
tinu€ for some tlme a setting of priorities and commitment of time and
resﬂurces are crvclal to Success. , _

Although some planning and development staff and consultant services can
be added from the state level, the major impetus and effort will have to come
from exjsting staff and community resources. Administraters, teachéfs teacher
ajdeS--a11 must be involved in planning and development from the beginning of
the Project. Staff identified as enthusiastic over program prgsPECts must
infuse others with that same epthusiasm. = Staff already including career activi-
ties in their classrooms Should be brought into leadership positions to talk

, with Staff students sﬂd baard membérs

e

SEhﬂgl distrlzt s advantagé to organize in-service training sessions ‘in coop-
eration with administrators in other schools who are also implementing the
career education concept into their scheol districts. In a situation where a
numbér‘gf school districts unite to partiﬁipate in such an in-service session,
consultants from the state level could be brought in, as well as representatives
: of the various educational Pﬁblishing companies. Too, under this combined
effort, administrators who have successful pragfams already establishad could
be brought in to present their programs.
As a summary to the procedures needed for the development of staff, the
following outline should Serve as a benchmark to satisfy the need to put process
and €ontent together, The rural administrator could ask himself these questions:

, How Many of the following have already been thought through? How many of the
\‘ " ) : . -

Aruitoxt provided by Eic:
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following can be put into practice through the funds and persomnel svailabler

1. A committee made up of classroom teachers and administrators to Plan
specific behavioral objectives and activities for interested teachers.
2. Visitations to classrooms in other districts where Career education ;
15 being planned and implemented, ' | :
Special workshops to focus attention upon educational goals and
outcomes,

n-service meetings wich staff to learn new methods of teaching.

L]

[l |

ay advisory Committees to evaluate present products of schools
and suggest new directions and priorities.
6. Grade-level teams reporting to school faculty and parent groups.
7. Special projects through media Centers to highlight particular
careers or to show. the relevance of academic content to particular
occupations. : !
8. Special pilot experiments to test selected concepts in the class-
Toom setting.
9. Career education fairs and other all-school activities that bring
school and community together. '
10. Consultant help from state office personnel, intermediate units,

and/or university faculties, ;
11. Cooperative activities with other districts in the area. é

Commmity Involvement
In moSt rural areas, the school becomes the focal point of the entire

Community. Therefore, it is especially necessary that the rural school admin-

istrator bring the community into the development of the career education con-
€épt. The school cannot function apart from other groups or agencies in the
commmity. The need for an approach built upon a foundation of local initiative

- #d fostered and encouraged at the state, Tegional, and national level has
already been recognized by leaders in education,

; No neW agencies need to be organized to coordinate the resources or flow
of information to the commmity. The community should be approached on two

levels: (1) for general commmity or business support and (2) for expertise

in a specific industry or a particular occupational field. It should be self-

" eVident that any program concerned with education for a career must make provi-

sion for active participation by persons familiar with the industrial and labor
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Of equal importance is the role local busin®Ss can play in providing the school
with opportunities to observe working situstions or to engage in actual employ-
ment of students. » ‘

Service clubs are always seekmg gppci‘tulut;es to serve the commmiczy. In
addition, their members are also. influential in many other walks of life. Their
involvement can be.doubly potent. Leaders Of Boy Scout groups and other youth
organizations are anxious to improve the 10Ng-range welfare of their charges.
And certainly, the rural school administrator should not fail to recognize the

usefulness of the local farm and ranch orgaltizgtions. Too, the school administrator

will find that in many cases retired seniof Citizens are anxious to be of
service, ) 7

Men and women with one career behind them represent a rich and valuable
resource that can be and should be used fully. Many of the péaple of the com-
mmity have mastered skills and crafts that are in short supply. Others are
skilled in the use of tools, materials, and Processes that perhaps are not
practiced in the rural area but which would be of great lnterest to seme of the
students, : )

If career education is to be an integral part of the regular school cur-
riculum, it can profit as a bold and imaginAtive new concept, from the experi-
ences of these and other commmity groups. Each pural commmity Will have
unique characteristics and special groups that should be identified and recruited
for this family-schqol-commmity based progfam, Commmity surveys (see Exhibits
A-F) will assist the local administrator in 1Bcat1ng Emd agsessing the availa-
bility of such resource people.

The fimdamental prmmpie underpinning the 1TND1VE]‘REH'E gf the copmnity,
and perhaps its most attractive virtue, can be briefly summarized. Commmity
invelvement calls for the sharing of mfurﬂﬂtlgn materials, 1&&35, and tech-
nology in career education among schools and commmities at all levels, It
provides an alternative to creating new and Possibly dupligating institutions.
It enables the rural school administvator t©® make use of materials and equip-
ment which the small school cannot afford. It places the student in touch with
the true world of work, v

Advisory Committees
Regardless of the size of school involved, if career education is to suc-
ceed, there must be commmication between the school and -the community, The

4
¥
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Exhibit A, Commumnity Resourze File. The following is anapproach which may be

used to develop a commmity resource file. On the following pages are exanples

of typical questionnaires and forms to assist in filing resource data.

Dear

We are presently engaged in a revision of our progran .
of studies fo integrate the concept of career education
into our regulur curriculum. We feel that such a revision
will be of benefit to our students as they try to make a
1

decision concerning their future careers.

In order to make the progrum as meaningful as possible,
we are surveying the b ses and industries of this area
to see how they can contribute to the new instructional
program,

Tt is our hope that, through businesses and industries
such as you represent, our students will be able to chserve
at first hand the real world of work and thereby gain some
insights inté the reality of gainful employment.

Please fill out the enclosed questionnaire and return
it in the enclosed envelope.  If further information about

our new program of studies is desired, please contact us.

The strength of our program lies in the response and
cooperation we receive from the commnity. I would like to
thank you for any assistance and advice you might be able
to offer us,

Cordially,

Superintendent

ERIC
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Exhibit B. Resource Questionnaire.

1. What is the name of your business?_ o

A. " Address , _ - I
B. Phone j , ] _
2. Who should be contacted to arrange the trip? )
A, Position with firm_ - . ) R
B. Phone . _ _ B - - i —
3.  Would someone be able to visit the classroom to prepare for the trip or
follow it up? _ ] . ‘7 L
4 For what age children is the tour appropriate? ) B _
5. How many can be accomodated at one time?_ __ _
6. How many school groups can be handled per year? .
7. What is the best time of year to visit? , _
8. What is the best time of week to visit? - - e
9 What is the best time of d’a}" to visit? —
10. How much time is needed for the visit? 7 -
11. What is the cost to the pupils? _To the school? _ _

12. Are there facilities for meals? ) - ) -

13. Is there ample parking space? _
A. Bus

B. Car

14. What can be seen, heard, tasted, felt, etc. that you consider unique to

your business? ] . B -

15. Do you have special exhibits, films, tapes, etc. that could be used for
instructional purposes? If so, what are the subjects and how may they

be secured? 7 - _ i -
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16,

Brief description of the tour

[
L

Is guide service provided?

Are there any special safety precautions to be observed during the visit?

19,

to the education of our students? ,

In what other ways can the business and industries of this area contribute

20.

Note:

From World of Work, ABLE Model Program, 1972
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Exhibit C. Resource Datd Form.

NAME OF BUSTNESS o ~ ADDRESS ____ PHOME
CONTACT (Whom)_ - __POSITION PHONE =

Resource peratm available for visit to school: Yes No

Name _  Position - Phone
Maximum mumber Df stude:snts allowed B ~ Grade Level .
Number of school groups hanf_lled pe; year } B - )

' Best time of year. Best time of week 7 - Best time of day
Approximate. time needed ta mﬂké the tour - 777 _ -
Cost to the pupil ) Eost to t}ig séhaoi_;

Facilities for me;ﬂ.ls - 7 L o _

Parking facilities_ _ Bus B Car

Special Imstructional Mateﬁals Availiéﬁ ] '77 -
Ehibits__ o + Films o " Tapes _ ] B B
Printed mﬁtéri;’ilﬁ; ] . B ' Others ) -

Description cf the tour_ _ __ . )
uu;dg service pranded _

Special safety prezqnﬂnn;c: be ahser\red if any e
Aﬁpfﬁpjriate %allcw;up activities_ _ _ _ o

(World of Work, ABLE Model Program, 1972)
1




ixhibit D. A systematic card file could be kept in s learning center or
library. These sugpestions on how to organize data for quick retrieval and

use have been used in several school districts.

_(front) _

Resource Persons
Subject ____ MAge/Grade Level
Name § title of person to contact B
Address (home)_ _ __Phone __
Address (business) Phone _ .
Best time to contact ) _ ) -
How far ahead _ -
Days available. Hours available N
Occupation - -
Educational Background _ _ -
o 3 _ o _(back) "
Previous experience presenting subject to:
Children _ _Youth Adults_
: Schoel Grade Date . Comments
f 1.
2.
: 3.
4.

: (World of Work, ABLE Model Program, 1972)
Q : - - T
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Exhibit E. Commmicate and Involve the Parents.

SCHOL _GRADE_____ TEACHER _

Dear Parents, .

As a part of our regular instructional program, we would 1like parents
to come to our class and tell the students about their occupations. Our chil-
dren will benefit by contact with an adult who is contributing to himself and
his society. We are sure they will have many important questions to ask.

Please fill out and return thlS form. You will be contacted to
arrange a definite time and date. The general objectives of the program and
suggestions for the things we would like to know about will be avujlable.

We are interested in all occupations.

Please return to the teacher.

Name - . _ ___FPhone __

Address

Occupation

Company or Firm _ — s

Signature

(World of Work, ABLE Model Program, 1972)
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Exhibit F. The letter shown below could be sent to interested and willing
people who are engaged in various occupations.

Thank you very much for your willingness to participate in our program.
Without your cooperation this phase of our program could not exist.

The objective of these sessions is not to get students to make career
choices but rather to help elementary students realize that people work,
that all useful work is honorable. We hope to acquaint them with the wide
variety of occupations that exist (there are many things to be besides police-
men, firemen, nurses, and teachers) and to make their present schooling more
relevant to their future,

may have some materials they would furnish for

Your company or business
you to bring along, perhaps some pamphlets. You might check with your public
relations office. Please bring your tools or whatever you work with. Cer-
tainly, if you wear a uniform or special clothing of any kind (welding hood?),
bring or wear it if you can. Here are the kinds of things we would like to
hear about:

--What is your job title or description?

==Briefly describe what you do.

--What aptitudes or skills are important for your job?

=~Do you have to deal with the public? If so, would you
care to comment on this? ) ’

--If you are separated from people most of the time, working
with things, how do you feel about that? Do you prefer not
having to deal with the public or fellow workers? -

--¥hat do you consider the best points of your job? the worst?

--Is your job personally rewarding and fulfilling? Do you enjoy
going to work? Do you recommend your occupation as one of the
alternatives students should consider?

--You may want to touch upon the financial aspect. Do you con-
sider the pay to be adequate, very good, unsatisfactory?

--What is the outlook? Will this type of employment exist when
these students enter the world of work?

--What changes in equipment, automation, personnel, training
requirements have you experienced in the time you have been
in this field? )

--What training is required? (High school? Trade school?

College? Apprenticeship? Graduate degrees?)

==Is the field difficult to enter? (Union membership, professional
school entrance quotas, and so on. '

--How does this type of career relate to what these students do
now in school? .

-=General information on working conditions, bosses, employees, etc.

(World of Work, ABLE Model Program, 1972)

ERIC
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very nature of career education, especially at the secondary level, sugpests
the importance of maintaining a mechanism for continuous dialogue between the
school and the world of Emplayment The rural school administrator will scon

Some of the more suﬁﬁessful adv1sary committees have proved very EffECthE

in the following ways:
1. Functioning as an excellent source of public relatiens.
2. Commmicating feedback information from the comunity and employers.
3. Creating mutual respect and confidence between educators and
community leaders,

4. Providing experience and expertise in those areas vital to a program
preparing students ror the world of work.

5. Providing assistance in the selection and development of training
stations. . :

6. Assisting the teacher-coordinator in curriculum development and
imprévement

7
8. Prgv;dlng a source of input for program evaluation and review.
9

Providing continuity for the program in the event there is a chang
in staff.

10. Providing a source of employment for graduates of the program

(Cagperatlve Vocational Education in Small Schools, 1972).

Business and community leaders are in a umique position to help plan educa-

tional programs that will prepare the student for employment. Thus, the effective
use of an advisory committee is a logical and efficient means of bringing about

a closer working relationship between the school, the community, and the world

of work. '

Evaluation

The evaluation process should be considered one of the major components of
the career education program, for through no other process can the true success
of the program be determined. k

The evaluation of program effectiveness should be based upon the degree
of achievement of the measurable GbJECthES established during the planning

process. Obviously, it is important that much time and thought be concentrated
on the development of objectives that are realistic and concrete for the indi-
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vidual district, . School personnel who are to be involved in the evaluation
process should be identified and involved early in program planning in order
to coordinate the efforts of both intemal and external groups and individuals
who assist in the evaluation process., .

Lvaluation of programs should include the use of data drawn from (1)
enrollments, completions, identification of disadvantaged and hundicapped; (2)
surveys of labor demand, labor supply, and student needs to deiermine the
relevance of program offerings to needs; and (3) student follow-up surveys,

Questions should be raised about the manner in which carcer education is
implemented and operated, and information will be nceded about student
performance. What changes in student behavior are sought? What kinds of
evidence that this behavior change has taken place are acceptable?

In the evaluation process, all facets éf the educational program--the
broad goals of career education, current educational methodology, the structure
of society, and the attributes of the student--are combined inte five principal
components. The five components follow:

1. The goals of the program
2. The objectives of the program.

5. The operational procedures--for example, the methods, techniques,
emphases, and efforts--being utilized to attain the objectives,

4. The resources-:both material (including facilities, equipment, and
materials) and human (including teaching, administration, supervision,
service, and special staff)--provided to facilitate the attainment of
the objectives, '

5. The actual outcome or products of the program as defined in terms
stated in the objectives of the program.

The relationship of these components is illustrated in Figure 4,

The actual evaluation can take many forms, depending upon the option of
the local district; however, the following items should be included in the
evaluation process: Teacher-made tests; questionnaires administered to staff,
students, employers, and community; student anecdotal records; check sheets of
accemplished skills. and competencies; self-reports by students of inventories
of interests, ﬁiéfETEﬂEES,'atﬁitudésj and feelings; attendance records; drop-
out records; follow-up studies on students who have graduated; teacher observa-
tions; and results of standardized tests.

When evaluating the-career education program, the local administrator will
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Figure 4. The structural components of the evaluation model (*Proposal for

Exemplary Program," 1972).
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want to do so within the context of local needs and objectives. In so doing,
a comparison with the ten characteristics of career education listed by Under-
secretary Marland will prove to be of worth:

1. The fundamental concept of career education is that all educational
experiences-=curriculum, instruction, and counseling--should be
geared to preparation for economic independence, personal fulfill-
ment, and an appreciation for the dignity of work.

2. The general curriculum is done away with in favor of a system of
high school .education with but two exits--continued education or
employment--and nothing else,

3. The career education concept should affect as high as eighty per-
cent of the high <chool students. °* o

4. It will be offered as part of the curriculum to all students,

5. It will permeate the entire spectrum of a child's education, from
the kindergarten through high school, )

6. We must also be concerned and active on behalf of those adults who
cannot supply. the skills and knowledge society now demands.

7. Itis ablendingof all three (vocational education, general education,

and college preparatory education) into an entirely new curriculum.

8. The job is not done properly until each and every one of the youngsters
is capable of developing a clear sense of direction in life and is
able to make a responsible career choice.

9. It will offer a much wider range of occupational choices than are row
available in regular vocational educational programs.

10. All students will have an opportunity to enjoy actual work experience
during their high school years thro gh cooperative arrangements with
business, industry, and public institutions and agencies (Career
Education Progress, 1972). R

. Such a comparison may be performed by using a '"Marland Matrix" as shown in

Table 3,

Reporting evaluative findings to the various publics who need and who will
use the information is another essential part of evaluation. It is critical
for school boards, administration, and staff to be informed about the effective-
ness of career education, It is also essential for each component of the ele-
mentary and secondary school system to report successes, shortcomings, and
problems to other components of the system. For example, the evaluation of
career education in senior high school should be useful in improving the program
in the junior high and elementary school,
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TABLE 3
MARLAND MATRIX RATING

Marland's Basic Absent? Generally Specifically Explicitly
Parameters ' Implied? Implied? Stated?
1. ALl education
geared to careers
2. 'Dﬂly two exits:
employment or
continuing
education
R Fundamentally
change the edu-
cation for B0% of
secondary school
students
4. Al students
5. All grades
6. Adult education
7. New curriculum
developed
8. Individual career
development must
result
9. Wider range of
occupational
choices
10. Work experience
opportunities for
all students

NOTE: Career Education Progress, 1972.

sl
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CAREER EDUCATION IN THE ELEMENTARY SCHOOL

A program dasigned for the elementary school should be developmental - -
based upon a series of concepts and upon the needs and abilities of the students
and graduated according to.difficulty., The elementary program should assist
students to become alert to people who work and to become curious about careers
and ready for the exploration of careers which is to occur during the junior
high school years. Awareness of the world of work is considered to be the over-
all goal of career education in the elementary school.

The regular classroom teacher must fuse the concept of career awareness
into the ongoing curriculum, thus enriching and adding quality to the school
program. It should be understood that the career awareness concept neither
eliminates vital elementary curriculum elements nor does it propose to substi-
tute career awareness for long established, professionally sound elementary concepts.

In the first grade, the child's experiences in career education should center
around that with which he is most familiar--the home and the school. The limited
career information he possesses (based on his knowledge of what his parents do
and what work he sess done at schacl-stéachiﬁg, bus driving, and so on) is used
as a basis for expanding his knowledge of the world of work.

Parents and others can be brought into the classroom to tell about their

work., Also, children can engage in such activities as career game playing,

field trips, career art work, and other experiences ts increase their kn@wieége
and understanding of possible careers. Special efforts should be made in iso-
lated rural areas to prgviﬂé experiences in more metropolitan areas. Field trips
should be made to larger cities or towns in order for the children to better
observe the broad spectrum of occupations. Regular school subjects should be
used as the vehicle for presenting career information rather than concentrating
career education inte 1 special topic in the eurriculum, '

- During the primary years, role-playing becomes quite important. The stu-
dents can '‘choose' jobs many times. Such performance is overt and thus subject
to guidance from the teacher and available for other student comment. This
activity provides an excelient method for developing oral language skills, Many
class discussions can be held around the role-playing technique.

As an ongoing program throughout each educational level, the students can
help the teacher in making bulletin boards centering on occupations. Also, each
child could start a portfolio or scrapbook, starting with drawings and paintings
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he has done and augmenting his own work with pictures from magazines.
characteristics. Later the children will learn that the best occupational
choice is achieved by matching possessed characteristics with required charac-
teristics, While these children are as yst too young for accurate self-
people must make in various occupations. .

An important concept to be iearned at this apge level is that everybody
should work and that work is not synonymous with hard physical labor or a
disagreeable situation. The teacher might start with such simple tasks as
hanging up coats, straightening chairs, putting away materials, and so on.

If the class has monitors, their jobs should be examined, The children can
draw or tell what they do.

The teacher must guide the children to an understanding that all the
activities of the school, even those which seem the most fumn, are part of their
"job' and that they should always do their best. As a preview, it should be
sﬁggested to students that, though the nature of the tasks will change somewhat
as they progress through school, if they approach their tasks with the proper.
attitude everything can continue to be enjoyable. Above all,rit should be
stressed that work is necessary for everyone, that it can be pleasant, and that
cooperation with others will make everycne‘sljab more pleasant. '

In the second grade, the concept of the world of work should expand markedly.
Up to this point, an attempt has been made to deal with the home and the school
and other familiar surroundings. Now the move will be in another direction. The
about specialization and interdependency. While many of the same activities pre-
sented in the first grade will be continued at this level as befits the increased
maturity, more written work and more complex facets can be brought into use.

class may have studied., The idea to be explored is that because each family
unit's needs and wants were simple, it was possible for each family unit to be
self-sufficient. Charts or pictures may be made which contrast the simplicity
of a more primitive society with the complexity of modern life. The students
should then imagine and discuss what it would mean if the family unit could
still be self-sufficient--for example, would each family have to build its own
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automobile, or would people go to some other means of transpaftaticﬂ and if 50,
what? How would homes, food, and clothing be purchased? What things would
people have to do without? ; '

Thus, one car readily observe how every facet of the regular curriculum
is brought into use in the career education concept. Teachers are bound only
by their own lack Gf'lmaglnatlén and initiative,
cepts are bullt upon thDSE prev1ausly 1ntrcduced As readlng sk;lls incrense,

HTEET 1nfbrmat1an can be presented through basic and suppleiientary readers.
Other JithltlES dealing with careers can be intreduced, .

The third- grader can explore many factors which detemmine available
cczupat1gns, such as location, supply and demand, and tethnalag1cal and soci-
ological Ehangesi‘ He should learn why in a rural area there is a a different
démand for jobs, why the rural community is dependent upon the urban community
for many of its goods and SErVJte% and in what ways the urban community is
dependent on the rural community. As the student explares these facets of

~ the world of work, emphasis should also be placed on developing an understanding

does supply and demand affect the worker?

Probably by this point the students have found one particular eccupation
which interests them. While a firm vocational choice is ot sought at this
point, it is time to introduce certain ideas. One cf the most important of
these is the netesslty of an education if one is to enjoy the benefits of our

of the effect that these and other factors have on the worker. For example, how

conplex saclety,
As pupils progress to grades 4- 6 émph351s shculd be placed upon enhance-

ment of self- -concept as related to career development. During these years,

more emphasis is placed upon the vital part school plays in the preparation for
a career. 5ince from this ﬁﬁiﬂt on in the student's educatian différént sub-
the 1mpartanze of each subgect area to thg world of work.

The importance of education, both formal and informal, for success in the
world of work should be stressed. The want-ad sections of all available news-
papers might be used. Many of the ads will specify a certain educational lovel,
and certain skills or experience. Brochures from the various state émplnymant
services also have excellent information in this area.

Rather than explcr;ng the need for individual subject areas, the teacher

-
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might‘use a different approach. First, the teacher might suggest that many
people have special education for entering the world of work, Committees could
be formed to do research into the various area$ that require specialized edu-
cation, From this research, students could learn what knowledge all occupations
have in common. Among the common needs of the student will be the ability to
read to listen and follow iInstructionms, to write, to commmicate orally, to
understand, and to relate to other people. ' These qualities will be of value to
him in understanding the various areas of subject matter.

" As the student reaches the upper grades in elementary school, it must be
made clear that there is no attempt at this level to force students into making
occupational choices. What the program should do at this level is to attempt
to guide the student toward a more intelligent choice when the time becomes
appropriate. The student program tries to broaden his awareness of th? almost
infinite variety of occupations which do exist, as well as the possibility of
new ones which are develeping almost daily. Beyond this, it att;mpts to show
him the factors to be considered when the time comes to make a decision,

Thraugh the cluster approach, which is 1ntrﬂduceﬂ and developed in the
sixth grade, the student should become aware that all oceupations can be placed
in broad groupings and that there are jobs for any level of ability and training
within each grouping. Thus, he learns that no area that interests him is beyond
his reach. Somewhere w1th1n his field of interest there will be a career for
him, Figufe 5 presents one ‘career cluster and a nuiber of ﬁzcupatiaﬁs which
may be derived from that ;luster.

During these years, the ;mpnrtanse of prellmlnary data is stressed. The
knowledge that different occupations require certain characteristics and that
different individuals pessess certain characteristics leads inescapably to the
conclusion that the better these are matched, the happler the person will be
as he works at his vocational choice. ;

The students should be aware that making a career choice requires care-
ful study Some of the areas that need to be explgred by the students are

pegple to be found in a partlzular VDEEtan, the expg;ted income level, aﬂd

" the future of particular vocations. Again, this might be an area for committee

work. A committee could be assigned an area to research and could then design
a method for presenting the information they gather to the rest of the class.

B T A RE AV ]



LIVESTOCK
MARKETING

WILD LIFE
TECHNICIAN

AGRI-
CULTURAL
EXTENS ION

501L
CUNSERVA-
+ TTON

and

; AGRICULTURAL RESOURCES
: JOURNALISM

POULTRYMAN

GAME
MANAGEMENT

FARM
SUPPLY
TECHNICIAN

AGRI-
CULTURAL

é ENGINEER
; MARKETING FARM
f ) PRODUCTS

Figure 5.

ERIC |

A i Tox: Provided by ERIC

TRUCK
FARMER

AGRI-BUSINESS

NATURAL

- TECHNICIAN

AGRONOMIST

PETROLEUM
TECHNTCIAN

EQUIPMENT

FISHERIES
TECHNICIAN

GENERAL
FARMER

VO-AG
TEACHER

A eareer cluster,

PARKS
and
RECREATION
TECHNICIAN

LANDSCAFING

ECONOMIST

ARCHITECT

AGRICULTURAL

SeamnTht and e Wi s o s

JE———

RIUEERC

Bty it

bl R St ARG L b

:
H
H
4
3
H
H
H
i

T,



40

Such methods might include traditional reports, stories based on what could
happen should one fail to.obtain the requisite information, cartoons, skits,
and so en. ‘

As was stated earlier, these years should be used to enforce self-
enhancement and self-awareness, Learning should take place in regard to the
way individuals differ in their abiiifies, interests, attitudes, and values,
The student should become aware of himself in regard to these areas, Such
concepts can be realized thrﬂugh the use of self=1nventgry materlals available
from the various publishers (see Appendix A); or the teacher can conduct a
sociogram-type activity. The teacher might 1ist abilities, attitudes, inter-
ests, and 50 on and have the students name those of their peers who fit the
descriptions. Examples might be:

Likes ‘to play quiet games

Likes to play active games,

Likes to talk,

Likes to sing.

Likes to draw,

Likes to read,

Is best 1n math,

Gets along well with everybody.

These are only a few of the areas which might be explored. In such a
1ésscn; or unit of study, the concept of individual differences and the accep-
tance of the individual for what he is should become very obvious (World of
Wﬂrk ABLE Mﬂdel Prﬁgram, 1972:)

_ patlanal interests will become more apparent, The patterﬁ thus becumes
interest— Self-understandlngsiinccupatlahal interest, If the children do not
perceive these links for themselves the teacher should guide their thinking,
If the child does not perceive these links then the prﬂgram has failed and
should be looked at carefully. ,

Every occupation which exists at present can be placed into a family or
cluster, The U.S, Government has broken 20,000 jobs into 15 gab clusters, each
under a general heading such as the "world of manufacturing" or the "world of
construction” (see Fig. 1; Career Education, 1971). The sixth grade will
be used to orient the student to the concept of clusters and should familiarize
him with them. The intention at this level of instruction is to provide. a lead-

. in whereby he will choose 2 or 3 of the clusters to explore in greater depth

during his jinior high school years.
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Each of the elementary grades should be used as a platform for emphasizing
the importance of initiating and-stimulating self-growth in the vocational
realm. Whenever possible, the learning situation should be cne that actively

involves the student in the learning process,

Projects for the Elementary Curriculum

an active manner which should help elementary school children become familiar
with the world of work and orient them to the problems of vocational choice
and selection at later periods in their development.* The activities are not
listed in a particular order. However, an effort was made to group the activi-
ties for K-3 grades at the beginning of the list, the activities for grades 4,
5, and 6 next, then activities aimed at grades 7 and 8. Some miscellaneous

activities, vhich could be used at any level, are at the end of the list. Special

projects for teachers, counsélors, and parents are also found in the.list.

1. Engage children in discussions which will help them see the dignity and
value of all work in which man engages. This project should help
realize one of the major objectives of the occupational orientation and
guidance program at the elementary school level. It can be a Progres=
sive program with units at each grade,

2. Encourage children to cut color piCtures from magazines of 'people at
work" on various jobs and place them on a special bulletin board
designed for this purpose. In the early grades the pictures selected
may be related to their father's or mother's job or to a job they are
currently interested in, or to jobs in a plant or business which they
have visited on a field trip.! See that each child has a picture on

the board, if possible, and:change the pictures frequently.
3, 'Prepare a color book (grades 1-3) showing people and situations in
various types of jobs and the kinds of umiforms they wear on the job
(firemen, policemen, doctors, dentists, nurses, soldiers, sailors,
marines, engineers, mailmen, professional athletes, etc.) which the
children can color. Many of the drawings for the coler book can be
made by tracing. '

4. Permit children in the first and second grades to engage in play
activities involving various types of jobs. They can play doctor,
lawyer, baker, teacher, nurse, carpenter, and a host of other job
personnel. In most of these activities they can use actual tools or
instruments.

*From World of Work, ABLE Model Program, 1972,

oot v s s e e e

e L e e i

bt b i

Tt B b e it e s

T e St KTt



Q

ERIC

Aruitoxt provided by Eic:

42

11,

Read stories with an occupational background to first and second
grade children. Such a story as 'The Little Train That Thought
It Could" is a good example of the type of story that can be read. i
After the story has been read, the children can discuss who runs
thé tzalns what the t@nductar, brakemaﬂ and englneer de as well

Asslgn the Ehlldrén in. one gf the classes in grades 4,_5, and 6 the
task of writing out the answers to the following questions as a
means of getting to know themselves better: 'What sort of person

do I want to become?" . and 'Why do I want to be that kind of person?”
Analyze the replies to see to what extent occupations determine the
answers given. Have the students who answered the. questions prepare
answers to the same questlgns one year and two years hence.

Have the students in grades 4 5, and 6 make a survey of the various:
types of jobs which exist in th31r commnity and state and select
tha ones they uguld llkE to VlSlt It is best to study gabs tnﬁ}

look fbr when they make the;r visit t@ the plant théy have ‘selected.
Follow-up reports after the trip has been made are a part of the
project.

Develop prgje:ts which show how various vocations are related to

the seasons of the year, for example, what-is involved in a wheat

harvest? Getting ready for summer, dusting off the air conditioner,
sharpening the lawimower; getting ready for winter, checklng the ;
car, storing summer equipment, checking the furﬁaae getting ready i
for fall, for cutting the harvest; or getting ready for spring, i
plant;ng, and cultivating. Each season has many surprises, and there i
are many occupations for each season. The children may have a great i
deal of fun observing the occupations and processes they have studied. i

Discuss with the children, beginning at about the fourth grade,
the importance of individual differences, why people differ in so
many of their interests, abilities, and aptltudes how their unique-

nesses develop, and the problems of: self-acceptance which are caused
by their differences, This project can be the basis of a long term

" study by the children and can be related to the davelopmental task-

concept. Some students at the sixth grade level may be ready to re- i
late their uniqueness to aspects of th51reducailanal personality, and
vocational development and adjustments. When this is the case, they
will almost invariably need individual guidance,

Start a vocational scrapbook as a class project and encourage each
child to cut out pictures and articles from various newspapers and
magazines which they can paste in the scrapbook. A rotating comittee
to decide what goes into the scrapbook may be necessary. The art °
class can prepare an attractive cover for the scrapbook.

Develop a unit which ean move progressively through grades 4, 5,
and 6 on the importance of education to vocational choice and on
what actually happens to young people who drop out of school before
completing high school. The drop-out’ problem can only be dealt

E
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17.

with effectively if the potential drop-out is identified in the -
elementary grades,
The importance of good mental health in school, on the job, in the

home, and how it can be developed and maintained can be a basic
discussion in almost any class after the third grade,

Games in the nature of the old fashioned "spelldown' can be devised
to acquaint students with seme occupations. The teacher or one of
the students can read a description of an occupation or describe
the tools which are used in an occupation, and the students may be
asked to.identify the occupation on the basis of the information
which has been devised.

In some schools, characters from the Bible can be named and the
children asked to identify the occupation which they represent.
Teams . can be used to identify the occupations of the presidents or
other well-known characters.

Jobs in the various government agencies can be used as a unit in a
number of classes from the third or fourth grade through the sixth
grade. People who work for the government can be speakers and . - .
frequently can show slides or films. :

Give the youngsters a brief look.at the glamour careers--movie and
television actors and actresses, the entertainers, professional

" musicians, professional athletes, and the astronauts are highly

visible, The study of these occupations presents, in some instances,
an excellent opportunity to study values in our society as represented
by occupational choices. :

Provide girls in the various elementary school classes special
opportunities to study occupations other than the three traditional
occupations -for women (nursing, teaching, and secretarial work).

Promote hobby shows as a means of helping children develop interests
and assume responsibility. Many youngsters have found their vocatien
through hobbies which they pursued during earlier developmental periods.
Permit students to discuss how they can utilize their vacation periods
to get better acquainted with various occupations.

In social studies units, lead the children to disctiss how different
personality factors and traits are velated to different vocational
selections, as well as how personality in general is related to
vocational choices which will eventually be made,

Teachers can schedule field trips where emphasis will be centered on the
workers and the types of skills which they utilize in performing their
jobs. ' ‘ : C ' ‘

Have the students write short papers on "The thing I do best." These
papers should also be saved and the project duplicated a year and two
years later. This topic can also be used as a topic for class discussion,
although many youngsters may beembarrassed to reveal their innermost '
thoughts. ) -
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Organize umits in the social studies curriculum to show.the various
ways people in the commmity make a living. One unit, for instance,
can be developed around home building. The children can discuss the
work of the carpenter, the bricklayer, the-electrician, the paLntér,
the plumber, and others. Another unit can be Drganlzed around city
jobs and can include sanitary workers, water supply workers, policemen,
Firemen, and others. §till other units can be organized arsuﬂd
transportation,. 1nc1ud1ng bus, rail, and air service.

Develop a unit fer fifth and sixth graders which will help the Chlldren
be aware of the importance of building a good background during the

elementary school years in preparation for the rest of their educational
career. LEEAH_nE good study methgds and Téaﬂlﬂg habits can be a part of
this unit. -

"My daddy belongs to the Farm Eureau ' and "My brother is in an
apprenticeship program,” can be the h3515 for a discussion in the sixth
grade. :

"My mother is a Gray Lady," and "My sister is a candy-striper,' can be
a program similar to the one above, which children enjoy.

Develnp a unit to assist the children, particularly in grades five and
six, to explore their interests, and discover the relationship of

particular interests to various vocational patterns. Some interest tests
can be used for this project.

Organize a unit for sixth graders which will help them.orientate themselves
to the vocational develgpmental tasks which they will face in junior high
school with suggestions relative to the specific choices they should be
prepared to make which have vocational 1mp11catlﬂns- “Class schedules can
be discussed as part of this unit.

Give children an Qppartunlty to explore the contributions which various
clubs and extra-class activities in the commmity can make to children's
knowledge about vocations. This project may be important for children
who are preparing to enter junior high school, where selecting the right
school activities may be a problem,

Students can be enccuraged to study individuals who have msde 4 SUCCESS
in more than one occupation. Such a study should help students to become

aware of the fact that they, taa, can probably find success in more than
one field of endeavor.

Encourage the children to develnp a newspaper in which they can 1i5t
occupations they have discussed in class, write editorials, and include
other items which may be of significance to them.

PrDVldE EhlldTEﬁ an appnftunlty to study unusual and little knawn

Enznurage the :hildren to prepare th31; Dwn persanallzed vocational
notebook, which will include a study of their interests, abilities,
special aptitudes, skills, strengths, and weaknesses, with notes from
class discussions, test profiles, and clippings from newspapers which
are related to vocations of particular interest to them.
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"My daddy belongs to the Rotary Club (Lions, Kiwanis, and so on)."
This is an opportunity to discuss the vocational classifications in
the structure and purposes of civic clubs.
"My mother belongs to the (one of the women's clubs)," This can be
a companion to the discussion of men's organizations, .

Present children with an opportunity to study, write papers, and discuss
how the choice of an occupation conditions and influences other aspects
of their life. . : i
Encourage students to take tests which will help them understand their
interests, abilities, aptitudes, and educational, socioceconomic back-
ground, No child can make intelligent vocational decisions at any

level without  this information.

Present materials and information about what is important in vocational
choice and selection, including opportunities to discuss when an
occupational choice should be made and what needs to be corsidered before
making a choice.

As the children study various assignments in English, history, science,
music, art, and other fields, encourage them to identify the occupations
of the various authorities or characters in the field they are studying.
As they read some of Dicken's works, for instance, many occupations can
be identified. ) . _

Arrange for demonstrations for various types of activities performed in
different jobs. Chemists, physicists, typists, and so on, can demonstrate
various experiments which can be of inténse interest to children. An
example: ' & typist can demonstrate speed typing. Teachers of the various
areas can be used here; also, county agents can be used. '
Present children with an opportunity to visit a state or national
employment agency. Such a visit should be made after students have been
prepared for such a visit. : : :

Use short personality sketches of people studied in various courses--
social studies, English, science, mathematics, music, and art--which
emphasize their vocation and ask students to identify the personalities
through their vocations. o ' ‘ I

‘Should elementary school children be introduced into jobs in the armed

services? Some say 'yes' and some say "no." This decision should be
made on the local or classroom level. There are many opportunities to
learn jobs and job skills in the nation's armed services, but it may be
too early to present this material to elementary school youngsters.,

When the children are at the theme-writing stage, permit them to write.
papers on such subjects as "Some jobs I think I would like," or "When I
grow up I would like to be a- ° .'"" This project should get
the children thinking about jobs and their Telations to them. They should
be encouraged to emphasize why they would like a particular job and what
aptitudes they think they possess at the present time for such a jab.
Assign students the task of writing letters to successful people in the
community and nation, asking them to tell about their vocation, why they
selected it, and the qualities which they think are necessary for success
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in the fleld They might also be asked to tell what adv1ce they wauld
give to a young person who is interested in the field. The letters can
be displayed and then placed on the library shelves. This project will
need to be organized carefully. )

-Conduct vocational exhibits in commection with Science Fair contest
exhibitions. Exhibits in the science fields may encourage individual
creative study and will assist youngsters to further explore the;r
interests and abilities, .

Study methods and techniques of problem solving with the ynungsters
through class discussions and group guidance. This job, when undertaken
objectively and on an dntelligent basis, can be a big step in assisting
young people to develop ‘the degree of 1nﬂﬁpendencé they need to become

~emotionally and vocationally mature individuals.

Have children in any room study the occupation of their fathers (and
mothers). They can be encouraged to prepare short talks or write short
reports as a class project.

Parents can be encouraged to visit the school and share information
about their job with children..

Contact some businessmen, ministers, policemen, pilots,- teachers, sports
fipures, etc., and assign students ta interview them about their jobs
and then make reports back to the class. It may be fun for some of the
children to publish their interviews in the school newspaper--even though
it may be mimeographed.

Duplicate number 47 but arrange for the personalities contacted to permit
the student to tape record their interview. The recordings can then be
played to the class. -This probably is a sixth grade project, although it
has been tried suﬁcessfully in the fifth grade. The project will take
some practice, but the youngsters will enjoy 1earﬁ1ng to use a tape
recorder. They may need to follow questions which have been worked out
in class in their interviews.. It will probably create interest to let
them decide what they would Ilké to knaw about the occupations of the
individuals to be interviewed. '

Another topic which can be: assigned to students with profit in many
classes, either by written exercises or short talks, is '"What I would
most like to be when I grow up.' It can be extended tn ask why they
have made this particular choice at this time. The last part of the
project should encourage children to begin to examine their values.

Look for good films and filmstrips which can be shown at various grade
levels which may have some vocational 51gﬁ1f1§anze (note resource
SEEtlﬂn)

pasters they can be DTlglﬁEl craatiaﬁs Eﬂpled frcm pl:tures in
magazines or from suggestions made by tha teacher or by parents, The
posters: should be on display on bulletin boards, in various classes,
in the library, and in some instances, in windows of stores in the

community.

Develop projects which show the vocations associated with the various
holidays, for example, Christmas--toys made and sold, Christmas cards,
the work of the mailman and post off ice workers in dEllV&flﬂg the cards
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and gifts to the home. All holidays have special vocational significance.

Rural youngsters may need to be presented an opportunity to observe adults
at work in jobs which are characteristic of urban commmities.
Through a "Junior Career Day," present children with an opportunity to

become acquainted with individuals in the community engaged in a variety
of occupations, including occupations outside the professions. One

Safe;y_demanstratigns_byﬁfiremen are always eiciting experiences for
children and serve a double purpose in that they may he a part of the
school's safety program.

The school nurse, ambulance drivers, firemen, and interns from hospitals

' can also be part of a demonstration program showing what all of these

people do when on the job, as well as supplying a good safety education
program.

Encourage teachers of various sibject matter fields (art, physical =
education, history, arithmetic, English, science) to prepare a large chart
of the occupations which require skills in their fields and which can be

the charts can be assigned to students. Some of the projects can be
illustrated by children who are artistically inclined, - ‘

For the teacher: Check each student in the class against a developmental
task list for his particular age level and attempt to determine which
Students may need help in completing the tasks they should be completing
before they move on to the next developmental level, The teachers should
determine what each student can do and what goal he will need to
establish in order.to achieve a balanced development, Try to see each
task in relationship to his total development, as well as his educational
and vocational development,

For the teacher: Make a list of the interests of the children in the .
class, and determine to what extent opportunities are presented in the
school to assist them in developing their interests, Qutline a plan for
assisting those students whose interests are not being cared for through
normal classroom procedures, :

Encourage teachers in the school to study together, with the help of the

school counselor, to develop units for various classes which will emphasize
occupations at each level so that the program through the elementary school
will not only have continuity but also will avoid repetition. This project
Tay mean a reexamination of the present curriculum for the purposes of

determining how it can be reorientated to meet the specific occupational
needs and interests of children.
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65.

66.

69.

70.

For the counselor: Work with teachers to identify children who may
need individual counseling or the help that can be obtained through
group guidance programs. Help should not be confined to children

who may need vocational and educational counseling. Helping a student
resolve a personal problem. of any type may have vocational slgnlfliance

~at a later ﬂéVElmeéﬂtal period,

Help children study their leisure time activities as a basis for
developing an interest in which to participate. They can also.be
encouraged to undertake new projects. - This can be a group project, &
class project, or it can be achieved through 1nd1v1dual counseling.

Encourage the school librarian to display books far each age level
which present challenglng stories of individuals who are successful

in various levels of human endeavor. .

Develop a unit for parents of elementary school children which will help
them understand how important is the education of their children, how
the various subjects carried in the elementary school are related to
vocational choice, and what their specific role should be in the
vocational guldante of their children.

Promote conferences or warkshaps for parents to help them understand
the role they are to play in the vocational growth and development of
their children.

‘Hold a conference for parents in which they can discuss the use of

vacation periods to further the acquaintance of their children with

various occupations. Dccupatlﬂns which are not frequently found at home .

can bé v151ted to the pr@flt cf chlldrén. An 1nd1v1dualized vacatlan

country might brlng children into contact w;th new @ﬁcupatlgns.
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JUNIOR HIGH SCHOOL

By the very nature of the characteristics of the junior high student, the
concept of career education affords both the opportunity and the means actively
to involve the student in the learning process. These junior high years are
years of searching for the student. Questions, such as, Who am 1?7 Where do I
fit into the world? Where am I going? continually arise. Students are faced
with considering the many i@nflizting choices of directions they can take in
society at this vital, but confusing, time of their lives.

Thus, exploration becomes the primary goal for career education in the
junior high school. The junior high school should provide all students with

of the world of work that is begun and sequentially developed in the elementary
grades. This exploration should also be developed in such a manner that it
serves as a bridge to the high school years, where more 5p5§iali§ed preparation
for employment takes place, ;

The traditional methods of classifying the broad range of careers in our
modern society has tended to confuse and mislead students as they begin to
consider their careers at the junior and senior high levels. In:ngular lan- -

‘guage, we have tended to classify careers along the lines of assumed income

and social status. We speak of employment which is professional, subprofessional
or technical, skilled,or nonskilled. We speak of occupations, crafts, and trades.
While no one can deny that these patterns of classification have some meaning,
the social and economic changes which are accompanying current technological
changes in our society are noticeably restructuring not only the traditional
income gradations associated with these classificatiens, but also their social
status. A journeyman plumber may make far more than the college graduate, There

. 1s, at the same time, an increased concern in society generally, and among stu-

dents especially, to become involved in a career that provides an gppgrtunity
for personal satisfaction.

It is therefore appropriate and important to find a new kind of classification
for careers that enables students to see realistically the full range of career
opportunities in our society. The main emphasis in this direction has been in
a classification system known as the cluster concept. This approach classifies
the entire gamut of careers into 15 clusters of related careers (see Fig. 1). N
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Lach cluster in turn is broken into more closely related families of careers,
which in tum encompass a host of more clearly related specific career options.

In each af the clusters the careers range from manager, scientist, engineer,

réchnizia1 tradesman, salesman, and sérviceman to operator. In the cluster

approach, the rural school administrator can add one cluster at a time to the

pragran or work at flndlng data and resources for all 15 clusters.

career develgpment education:

1. As with any rational classification system, the cluster approach
provides an opportunity to review intelligently the full galaxy of
careers and to analyze similarities and dilferences. It also provides
fan opporLinity to l1ook At @ group of careers in relationship to the
knowledge and technolog,” which underlay their function. This relation-
ship makes it possible to relate the study of careers to academic work,
both among traditional diseiplines, such as physics, chemistry, psy-
chology, and social science, and within these disciplines, for example,

within physics, there is electricity, mechanics, agronautics, propul-
sion, and so6 on.

2.  The cluster appraagh prnvldes an qppartunltxfta begln career prepara-
tion in a brnadfﬁ?ea rather than ln a 5pEC1f1C vaaatlmnal flEld Ihus

pTﬁCthE-‘hlthln aach of these fam:lles are an aven larger numher Df
more specific career options. Beginning with the study of kmowledge,
skills, and technologies common to all careers in each cluster,.a
student can move into increasingly specialized study assac1qted with
the specific career which he selects. Furthemmore, with this general
background-the student will be better able to make changes in his
specific career later in his life when technalmglcal change or perﬁﬂnal
© interest may warrant such a change.

The cluster approach rcv1de% an opportunity for the schools to broaden

extensively their pattern of carcer development educalion to serve the
career development of all students. While many students may wish to
move through a cluster of careers to the level of specialized knowledge
and skills appropriate for inmediate job entry, other students will
benefit from exploving their career interests as a basis for speciali-
zation in continued education following high school (A Plan for Career

Development, 1963).
In order for the cluster concept to be huCEESEful a great amount of time,

staff effort, and planning must go into the development of resource materials
for the individual clusters. The administrator should take special note of
the section in this handbook which lists the publishers of career éducatien
materials, Too, much material can be acc'mulated by contacting national.offices
of various manufacturing and industrial associations. The logical location for
such a collection of data would be in the media center or library. Information

RIC
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should be catalogued and filed according to cluster classification, Materials
should include pamphlets, magazines, bulletin board materials, tapes, filmstrips, -
and film sources, as well as textbooks and paperbacks, While individual teachers
should be encouraged to develop their own files, a combined effort on the part of
the entire staff will result in a resource center of mich greater depth anﬁ scope,
The sharing of materials and sources of information with nearby districts will
prove beneficial,

Building upon interest established in the sixth grade, the junior high
school student will choose two or three work clusters to explore in greater
depth during'his junior high school years. Because of the varying interests of
the students and because of the limited staff in most rural schools, nmuch of
this exploration of clusters will be through individual research and directed
study.

The implementation of career education in the junior high school is achieved
through three main areas of emphasis:
1. Continued integration within the subject areas to provide the student

with opportunities to invesiigéte many of the major careers associated
with each of these areas.
2. School clubs and activities outside the area of the regular curriculum
which can serve as explorative opportunities concerning careers,
3. Counseling, testing, and educational planning both by the guidance
staff and the classroom teacher.
Career education will be most relevant to the junior high student if full
interrelation of subject matter can be achieved, This intertelation will require
extensive work by the staff in writing new curriculum guides, However, it is

‘strongly recommended that new guides be written to avoid overlapping and repe-

5
tition of materials by the individual teachers. Too, the objectives and goals
set forth in the guides provide criteria for evaluation and accountability.
Students would continue to learn the central concepts and skills currently
ssociated with the separate subject areas, but the various subjects would be
oordinated within a curriculum structured around the clusters of the world of
work. For example, the unit on the field of energy and propulsion might focus
on electricity. While the students are studying this unit, they can explore the
‘practical aspects of electricity through building simple electrical machines and
radios. They can also explore the uses of electricity in.the home for cooking,
house cleaning, and other activities that require electrical appliances. At the
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to the variety of occupations which are associated with the field of electricity,
ranging from home wiring and television and radio repair to electrical engineer-
ing and radiology. )

Such units of study should be develaped for gllzthe work clusters. The
form and content of each unit of study would depend upon decisions made by the
curriculum staff as they worked to integrate career education into the regular
curriculum, Units of this nature should be plamned and taught cooperatively
by a team of teachers from several academic areas, and would include laberatory,
shop, and classroom experiences now included in separate courses. As the stu-
dents progress through several clusters of occupations, they should gain
both an orientation and a rezlistic understanding of the range of career oppor-
tunitie% open to them, the knawiedge and skills whi:h are requiréd for success

The junior hlgh course of study‘ shr:mld prﬂVide more intense "hands on"
experiences. Individual instruction will become more essential, and teachers
will find themselves acting as 'managers of learning," rather than as instructors
presenting the same lesson to the entire class. The rural school’administrator,
who many times has a lower teacher-pupil ratio, will find that, generally speak-
ing, this type of learning situation will be' more easily adapted to the small
school curriculum.

One apperach to career education is that implemented during the school
year 1967-68 in four West Texas schools--Abilene, Levellan&, Petersburg, and
Spearman. In implementing this plén, each month was devoted to relating career
information to one curriculum department. For example, in one school, September
was Science Careers Month, October was Mathematic Careers Month and so forth
until by May, each subject area had bedn hlghllghted This approach could be imple-

‘mented very easily under the cluster ;unggpt . with one cluster be;ﬂg emphasized
‘each month (Career De\rélnpment -1968). ! ’

If such a system is to be implemented, the staff should work together in

the planning of the scope and sequence of concepts to be develcped of suggested

" activities, of resource matar;als, and so on for each subject.

Folders containing suggested classroom activities and resource materials

can be prepared for each teacher's use during the month. Preceding each menth,
the teachers to be involved should meet together with counselors and the teacher
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coordinator to discuss activities and to plan assemblies, school announcements,

library displays, bulletin boards, and se on. ‘
Because of the size and number of students enrolled in the rural school,

such a program could be organized on a school wide basis or could be enphasized

at any of the three levels.
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SENIOR HIGH SCHOOL

The high school career education curriculum is built upon the'gumulative
experiences of the student developed during his elementary and jumior high school
years--in the same way that other traditional programs such as language arts,
science, and mathematics depend upon foundations laid in the lower grades,
Indeed, much of the work and many of the concepts used at the high school level
are simply more mature and complex extensions of leamning activities begun in
the junior high school. Opportunities for investigating additional careers and
familiar concepts in more depth should be worked into the high school curriculum
in much the same way they are included in the junior high school eurriculum,

T At its ultimate, all se:andary students wauld be ®enrolled in some type or
d?péﬁd upon the studant s needs and nge:tlves A1l studénts ﬁGﬁPlEtlﬂg high
school should be prepared to exercise two basic Dptiﬂns--lmmedlate employment
and/or further education. The rural school administrator will find that meet-
ing this objective will require both his and his staff's ingenuity and abilities.

In meeting this objective, the administrator sheuld Tecognize that regardx
less of the ultimate career goals of the students, each student should be equip-
ped with a marketable skill that will enable him to enter the labor force should
either the need or desire arise for him to do so. Obviously, many students will
prefer to have a well-developed, marketable skill upon graduation so that they
can immediately obtain well-paying jobs and support themselves. These students
will probably wish to commit more time during their high school years to such
skill development, and it is the school's responsibility to provide, either
thraugh its own orpanization, &n area vocational school, a community college, or
thraugh ather means, a wide range of skili- develemEnt programs. Such a program
of studies will, by HEEESSIty, réqu1fe 1nd1V1duallzed 1n5truzt1gn 1ndependant
experiences in :an;unctlcn with the regular schccl day.- ‘The wgfk experience
program will be explored in greater depth in the section on cooperative programs.

These students who have not elected to pursue further education immediately
after completing high school should be provided an in- depth vocational education
program to develop their knchledgé and skills in a family of occupations within
a job cluster, for example, soil conservation w1th;n the agri-business cluster,
fashion designing within the marketing and distribution cluster. Basic knowledge

s
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essential to performing in other families of occupations within the job cluster
should also be ath1red by each student. Relationships of families-within the
@usiy aware of what additional Dppartunities are available.

Those students/who desire to undertake advanced preparation, whether it be
in 2 p@st-sezéﬁdary technical school, CDllEgE or un1vers;ty, r business school,

training. Such students must be wiliing to commit the major amounts of time and

energy necessary to develop these prerequisites. Thus, their involvement in the
complete career education curriculum will not involve as much emphasis upon pre-
cise marketable job skills. It is important to understand, however, that within
the entire curriculum there are abundant appartunities to develop marketable
skills to one degree or another.

In the early curriculum planning prD 55, each course at the high school
level should be designed to provide far the develapmént of marketable skills.

At the high school level, students should receive the fnllowing kinds of
experiences:
1. A ”CGTE ﬁurrlculum 1n the Qccupatlanal Cluster of hlS ﬁthEE. This

develspment EXPETlEnCES at tha Junl@r hlgh level and w111 prgv1de
higher levels of skill development when these skills are common to all

the occupations in the cluster. Students preparing for job entry and

- students preparing for higher education would be enrolle d in the
" cluster curriculum. .
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mat;cs, and science which are felated %o and which Suppart ‘the cluster
core curriculum selected by the student. These basic subjects can be .
taught in such a way as to prepare many students not only for further
formal education, but also for such ggb: as tutors and teacher aides,
as well as for employment in consumer services where one-to-one
interpersonal relationships are important.

3. A choice of electives designed specifically for job preparation and/or
a choice of electives designed specifically to prepare for entry into

further education in an area of his choice. - Elective subjects such
as homemzking, industrial arts, distributive education, and vocational

agriculture are already d351gned to provide some émplayment prepara-
tion. Other elective subjects such as band, journalism, dram=, and
art can also prepare students to enter the labor market o3 copy boys,
entertainers, music librarians, set builders, and clerks. Courses
not structured to include provision for marketable skill development
should be carefully reexamined and redesigned by the staff.

4. Extracurricular activities, as was mentioned in the junior high sec-

tion, can help meet explorative objectives and can help carry out
préparatlan ﬁbje:tlvas :n the hlgh SEhDGI Thls area, llke the other
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this phase of school life can become a vital part of the overall
career education program (Career Education: Desariptian} 1971).

Cooperative Programs

For the rural school administrator who usually finds himself in an area
with limited job placement stations for his students, the cooperative program
is one solution to his problem. Cooperative programs shall be defined in this
handbook as any work experience afforded the student, both in and ocutside the
school facility. Staffing in a small school is one of the most important factors
to consider. The person chosen to fulfill the role of teacher-coordinator must
command the respect not only of his students but also of the people in the com-
munity whose cooperation he must have if the program is to succeed.

It will be the responsibility of the teacher-coordinator to provide the
overall coordination of community and school resources. Another high priority
responsibility for the teacher-coordinator will be that of trying to ensure
that all aspects of the work experience facet of the career education curriculum
are designed to meet the needs of the individual student within his district and
that the program is not just picked up in toto from another district.

There are alternatives which could utilize available staff. To determine
whether épegial certification is needed for the teacher-coordinator position,
the state director of vocational education should be consulted.

If the school system includes a vocational teacher(s), one or more of them
may be qualified to provide overall coordination of the cooperative program,
since such individuals have the background in vocational education and many f
have had occupational- experience. Also, if there shauld be a persén on the :
staff who has the necessary qualifications and personal characteristics
to fill such a position, most states have provisions for certifying class-

-Toom -teachers as teacher-coordinators for such programs.

Once again the '"'shared" concept can be brought into use; twe or more schopls i
may share one teacher-coordinator. This approach has been used successfully where ;
two small schools are located in proximity to each other and only a small number

of students are invelved.

To supplement the regular school stgff, people within the local community
can be utilized., Many employers, as well as employees, in the local commmity
can be utilized effectively for instructional purposes. Although a person in
this capacity cannot devote full time to this work, it is possible that, in

oo N
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conjunction with the school coordinator, he could serve as a valua able resource
person.

One of the hey factors in the work related area of the career cducation
curriculum is the availability of local businesses that will make acceptable
training stations. These stations should be chosen with care since they will
provide on-the-job instruction, and the person with whom the student is working
will be iﬁstruzting and dem@nstrating those spetific skills fequired within his

peapl; 1nvalved in wmrk stations know ETSCtlY what is expaztéd from them in

relation to thé total Educatianal pfagrim of the student learner.

in most cases, his sciiool w111 be located in small communities with féw wurk

stations available. One of the prime responsibilities of the teacher-coordinator

is that of lecating and approving such statiens. The teacher-co oordinator should
not overlook farms and ranches as training stations. Numerous occupational

opportunities can be found in today's large farming enterprlsas Many times,

nonagricultural occupations such as mechanics and baakkeeplng can be found,

Other possible work stations are branch banks, fertilizer dealers, implement

dealers, stock yards and feed pens, grain elevators, and general merchantile

stores. The local coumty agent, since he is aware of activities in the area of

agri-business, can be a source of employment information. Planners should not

be misled by the name Df the husiness. Within every mcdétﬂ.bus;ness, there are

opportunities for a wide variety of placement stations.
Well-planned patterns of scheduling employment are crucial in areas with
limited placement opportunities (small commmities) and are also basic to orga-
ns iggested:

nlzlng a cooperative education program; the following aptla re

are su
. Traditional: Involves daily employment for the regular schaoi year,

[ T ]

Variations: : 5
a. One semester of daily part-time employment.
b. Summer full-time employment ,
c. Scheduled employment during peak economic activity in a given
locality (e.g., to coincide with tourist season, harvesting,
holidays).

d. Daily employment accommodating two or more students (morning/
afternoon, weekly, quarterly, or other schedule).

e. Part-time employment, for two or three days.
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f. Placement of students in employment when they are ready or when

jobs become available (each student, therefore, would have a
different schedule for employment) . !

g. Employment in neighbering communities,

h. Replacement 6f students who withdraw from jobs when objectives

1 have been achieved. :

In thosé programs which Tely on summer employment for student-learners, it
may be feasible to enroll them in the regular school program during the school
year and provide a cooperative education program during the summer months. A
teacher-coordinator could be employed during the summer to provide systematic
related instruction and also to coordinate and supervise the on-the-job train-
ing phase.

To provide on-the-job experiences for as many students as possible, alter-
nating plans are encouraged. Alternating plans allow for a greater degree of
flexibility and provide situations where more than one student-learner can be
employed in the same .training station (place of employment). Some possibilities
are

1. One student-learner might work in the morning and one student-learner

might work in the afternoon. )
2. On a rotating basis, one student-learner might work in the business
for one week while his fellow student-learner is in the related class-
work in school (this system could be operated on a daily, weekly,
bi-weekly, monthly, quarterly, or other basis). Related classwork
would be taught in such areas as the agriculture, comercial, or
business departments. ]
If a particular school is located within a relatively short distance
of several small cammunitiess students might be placed for their occupational
experience in businesses in each conmunity, : /

A small community that affords extremely limited training possibilities
could transport students to a larger city for anétﬁe-jgb-trainingi ‘Such a pro-
gram might-be carried out most easily during sumer months or during periods of
peak'empléymentj since these are the times when employers are seeking additienal
part-time employees. A plan of this type would mean employing the teacher-
coordinator during the summer months and ensuring that transportation for the
student-learners is available,

If students are transported to and from work, it might be best to hold ]
the related classroom instruction in a business at or near the site of their
employment. Some schools provide instruction on the buses which transport
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students (see section on existing programs; Cooperative Vocational Education,
1972).
The needed work experience can also be provided within the school system.

Students can be utilized as teacher aides, janitors, grounds keepers gEnEf’l

office help, or cafeteria workers--if such employment would Céntrlbute to tue
students' career development needs. Many times such employment can be sub-
sidized through government programs. .
As another alternative, a school (or Studéﬁt body) could.own and operate
5

its own business. The business could provide students located in extremely

s
small communities with a unique opportunity to gain valuable business experience

and acquire insights into the fuimctions and responsibilities in operating a
1

business, as well as afford an additional source of income for student activities.
5

es such as general retail stores could be established in

Msa, "dummy' busines
conjunction with distributive education classes. The same could hold true in

many of the vocational areas. Such a 'dummy" business could be a iagperative
effort on the part of two or more school districts. A complete store could be
duplicated in a mobile unit and seheduled from school to school. Once again
resources and personnel could be shared. A number of such "dummy' businesses
are already being conducted in Texas, New Mexico, and Arizona schools. A descrip-

tion of such courses ¢

The decision to make this type of cooperative education a part of the school
curriculum is an important step. The follewing “School Administrator's
Checklist" suggests some key considerations in making such a program operationsl:

an be found in the section discussing established programs.

I. Steps in implementing cooperative vcgat onal education in the local
school
A.- Review the state requirements for vocational education program
aperatlan

B. Fequest hélp in dété?mlnlﬂg the need for a pragram frcm the vocational
division of the state department of education

etermine whether there will be enough interest in the program

. Student interest survey

Y
E\

. Parent interest survey

Rl ol

.  School board recommendations

4, Guidance personnel recommendations

] §. Faculty Recommendations

D. Make an occupational survey to determine the number and types of
training stations available
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1. Local sources of help in gathering data on occupational needs

a. Advisory committee
b.  Public employment services

[l

c. Chambers of commerc

L1-]

- d.” Service clubs
e. Counselors
f: Surveys conducted as student class projects
2.  Regional sources of help in gathering data on occupational needs
a. Area manpower planning committee
b. U.8, Census statistics
¢. Labor groups

A

Research coordinating units
e. Trade associations
‘£,  State department of education
Determine by answering the following questions whether the co-
operative education program will fit into the total school program
1. Are there sufficient physical facilities, room, and equipment
available? )

wal

2. Cen instructional materials be made available?

3. Can the school meet the requirements of the state plan for
reimbursement?

4. Are instructional personnel available?

5. Is the school near enough to the employment commmity 50 that
students can reach training stations without undue difficulty?

6. How many students are now working?
7. What courses, if any, must be added for effective operation

. .of the program?
8.. How can existing courses be utilized?
P 9. . Have key individuals among employer and employee organizations
; "been contacted regarding the advisability of setting up the
: H program? Has their cooperation for setting up the program
been obtained?
5 in establishing cooperative vocational education:

> 9

5
Install the program
£ 1. Decide upon the type(s) of program(s) to be installad
{ z.  Devise atentativewritten plan, including philosophy, objectives,
: policy formation, control, procedures, responsibilities of person-
‘ | nel, organizational structure and general supervision, broad
L advisory functions, and estimated total cost and budget
Q :

Aruitoxt provided by Eic




3. Describe characteristics of student groups to he served
4 Identify occupations for which training will be given

5. Pravide additional space, if necessary

6. Plan the appointment of an advisory committee (the board

of education may aid in the appointment of the advisory
committee)

7. Continually publicize the progress during the program .
development stage :

8. Inform the faculty of the objectives of the program and
proposed operational procedures

9. Inform parents

B. Select and hire a teacher-coordinator

1. Determine the number of part-time and/or full-time teacher- ;
coordinators required :

2. Inform the teacher-training institutions and the state
department of education of staffing needs

3. Consider state requirements and essential personal character- ;
‘istics when selecting a teacher-coordinator

a, Does the candidate have the required professional and
technical training for the particular program to be
installed?

b. Does the candidate have a record of work experience other
than in education?

¢. Does the candidate have a deep interest in youth?

d. TDoes the candidate believe in the program and the need
for it in the school and commumity?

e. Will the candidate be respected as a teacher and a
faculty member by the students and faculty?

f. Will the candidate be respected by members of the _

: employment commmity? . - : i

g. Will the candidate .be an active part;clpant in school : i

and community affairs? 5

h.- Is there a teacher available in the system, or will an
outside person be hired?
C. Through the counseling services, 1déntlty and enroll students who

would benefit from and be interested in the program (Cooperative
Vocational Education, 1972)

Existing Pragrams
The fﬂllanﬂg school districts have established career education programs !
within their districts. Each of the districts, because of their unique needs,

by 4
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- philosophy, and objectives in this area, have approached’the problem in a

slightly different manner. The individual districts may be contacted for

further information,

Texas '

Houston Independent School District
Houston, Texas 76101

Skyline Center for Career Development
Dallas Independent School District
Dallas, Texas 75204

Career of the Month Project
Mann Junior High School
Abilene Public Schools
Abilene, Texas 79604

New Mexico

Career Education Program K-12

Taos Public Schools

Taos, New Mexico 87571
Pre-Vocational Education and Career
Education K-12 v

Vocational Education Department

Albuquerque Public Schools

Albuquerque, New Mexico 87103

Career Education K-12
Socorro Public Schools

Arizona

Model Cities Exemplary Vocational
Education Program

Tucson Public Schools, District No, 1
Tuesen, Arizona 85202

Summer Cooperative Occupational
Education Project

Cochise County Schools

P.0. Box 1159 =

Bisbee, Arizona 85603

Otheys '

Project in Career Education
Ceres Unified School District
Sixth and Lawrence Streets

P.O. Box 307 B

Ceres, Califernia 95307

EPDA Career Development Project

- Sonoma County School District o
County Administration Center, Room 111E

2555 Mendocino Avenue
Santa Rosa, California 95401

Career of the Month Project
Levelland Public Schools
Levelland, Texas 79336
Career of the Month Project
Petersburg Public Schools
Petersburg, Texas 79250
Career of the Month Project
Spearman Public Schools
Spearman, Texas 79081

Career Awareness Program 1-6
Portales Public Schools
Portales, New Mexico 88130
Pre-Vocational Program 7-9
Espanocla Municipal Schools
Espanola, New Mexico 87108

Center for Career Development .

Mesa Public Schools
Mesa, Arizona 85201

Sequential Approach to Vocatiocnal

Education )
Washoe County School District

. Reno, Nevada £9104

Careers Oriented Relevant
Education .
Springfield Public Schools
Springfield, Oregon 97477
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Career Fducation 7-9

Clearwater Comprehensive Junior
High Schocl

1220 Palmetto Street

Clearwater, Florida 33515

Project in Vocational Education 9-12
Paola Public Schools

Pacla, Kansas 66071

Career Centered Curfi:ulum

b0, Box 1247

Laurel, Mississippi 39440
Diversified Occupations Program
Aurora High School

Aurora Public Schools

Aurora, Nebraska 68818

btheespcft Area SchDQl District
Shaw Avenue and Locust Street
McKeesport, Pennsylvania 15132

Parkway Program
Philadelphia Public Schools
Philadelphia, Pennsylvania 19103

Career Education K-14
Schoel District No. 25
Riverton, Wyoming 82501

A number of universities and other organizations are presently engaged in

programs or have compiled information in the area of career education. Informa-

tion is available from the following:

Project LOOM K-8

Department of Industrial Arts Education

Flarlda State Uanngity

Box 32

Northern Illinois UﬂiVETSity
DeKalb, Illinois 60115
ERIC/CRESS

Box 3AP

New Mexico State UﬂlVETSltY
Las Cruces, New Mexico 88003

Strategies for Implémentlng
Career Education: A School-Based
Model

Center for Vocational § Technical
Education

Chio State University

Columbus, Ohio 43210

In addition to the above sources of information, a number of state depart-
ments of education have developed programs of instruction in the area of career

education.

Vocational Education, Opportunities
for Alaskans

Alaska Department of Education

Division of Vocational and Adult Education

Juneau, Alaska 99801

A Comprehensive Program fDr Career
Development K-12

Department of Education, Division
of Vocational Educatian .
Tallahassee, Fl@rlda 32304

Career Development |

Office of Instructional Services
Department of Education

P.O. Box 2360

Honolulu, Hawaii 96804

Career FExploration

State Department of Education
Department of Vocational and
Technical Education

1515 West Sixth Avenue )
Stiliwater, Oklahoma 74074

Texas Education Agency

201 East Eleventh Street

Austin, Texas 78701
Coordinating Council for
Occupational Education
Qld Capitol Building

P,0, Box 248 B
Olympia, Washington 98504
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Iowa Department of Public Instruction
Grimes State Office Building

Des Moines, lowa 50319

Michigan Department of Education
Vocational LCducation and Career
Development Service .

World of Work Unit

Leonard Plaza Building

309 North Washington

Lansing, Michigan 48904

Career Education

Minnesota Department of Educatien
Vocational Division

Capitol Square

St. Paul, Minnesota 55101

65

Wisconsin Department of Public
Instruction

Wisconsin Hall

126 Langdon Street

Madison, Wisconsin 53702

Wyoming Department of Education
Capitol Building

Cheyenne, Wyoming 82001

"
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TE‘\CHER'S GUIDE FOR | HELPIhG SﬁJDEI\H'S DEVELDP CRITERIA

Date_ T S "+ Name

The EPEEIfIE job code for this research

Emphasis will be. plaﬂed upon pecple th;ngs hlérarchles Vdepéndlng upon

which unit the student is working with. (Please underline one of the three

" choices here.) - This job (career, Gzcupatlgn, vocation) appears to belong in the

category entitled __ {Occupational Group
Arrangement), according té”’hat I have learned from tH"D1tt1@nafy of Occupational
Titles (DOT) and other sources. This investigation concerns a job COMMONLY  Known
as _, though one or more other names may be applied to

it by Gtth people. It may alsa fit into one of the twenty-two broad Worker Traits
Arrangements known as___ B acccrdlng to the DOT.

I. Description of the job Ccctupatlan)
A. Brief history and development of this work
B. Work performed E
1. General nature of the work

v ]

Importance of this work and its relation to society Cbrlefly]
Some DthET facets involved in the work

Tk

a, Wha are those with whom the worker deals on the job?
b. How do these factors influence non- job activities?
II. Employment prospects and trends in this field of work
A. What needs are there for workers (increasing or decreasing demands)
1. Immediate job opportunities '
a. Total mumbers needed

b. Turnover raitg

in th15 Gitupatlan (1ow or high)
2, Long-term career appartunltles (more than 10 years hence)
a. PTQJEEtEd total numbers needed
b, Stability for individual emplayment
3. Flex;blllty (other related jobs one might adapt to or frum)
B. Where are these jobs to be found (geagraphlz regions)
1. Urban areas-
2. Rural areas
1; TyPe @f 1ndu5try _=s;_g§
2. Sizeof iﬂdnstry
3. Union/nomunion

iy b e AL S



IT1. Qualifications profile

: A. Personal factors
£ 1. Age limits .
’ 2. Male or female limitations

3. Special tools, clothing, or equipment needed
B. Formal educational needs

1. General and elective courses

2. Required courses

3. Informal _
c. Specific vocational preparation needed

1.- Vocational education in high school or post-high school
: 2. Apprenticeship training factors
; 3. In-plant training, organized szﬁaliy
? 4.. On-the-job training, training imder a supervisor |
3 5.  Essential related work experiences

D. -Aptitudes required
1. As deternined by tests

a. General Aptitude Test Battery

b. Differential Aptitude’Tésts

€. Others .
2. As determined by employer

a. Demonstration
7 b. Job performance
i ' E. Essential interests (describe in detail)
. 1. Refer to DOT, Volume II, p. 654
2. Refer to interest surveys in the appendix
F. Temperaments for success on the job

1. DOT, Volume II, p. 654, of use here
. 2. Consider also the various forms f£illed out
G. Physical demands (required activities)
; 1. Physical requirements in performance of the jab
5 2, Physical capacity (traits) to meet the demands
: 3. DOT, Volume II, pp. 654-66, has helpful ideas
i H. Regulations (not elsewhere specified)
? 1. Government ‘ ‘

ERIC
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2. Union

3. Industry .
IV. Working conditions (physical environment)

A, Inside, outside, or both

B. Extremes of temperature changes
1. Cold -
2. Heat
Noise and vibration . . _ R
1. Censtant
2. Changing

e

Hazards (risk of bodily injury)

m!:ﬂ

. Fumes, odors, toxic conditions, dust, and poor ventilation
. -Hours (day, swing, nights, weekends, holidays, etc.)
V. Obtaining the job Co

' is #bund (initial contacts) .-

Tl

a. Friends

b, - Relatives

2: Classified ads

3. Employment offices

a. State ,
b. Private i
c. Institutional '
d, Union '

" 4. Formal notice (as a result of previous applications)

B Applying for the job
1. Personal appiiéatiaﬁ o ‘ ;
a, Ef appointment-interview i
b. Waiting in line
2. Formal application
a. Letter and/or resume
b. Filling out application forms
VI. Compensations in this work
A, Opportunity for service to humanity
1. Personal satisfactions attained
2. Admiration and/or respect of others
Q

ERIC
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B. Advancement possibilities
1. Increased responsibilities
Z. Increased status and/or position

o]

Financial rewards
1. Pay 7
Present (wage range, minimum/maximum)

=R v

Most common wage
‘Moving into higher pay grade (opportunities)
Differences for sex and/or age groups

= T |

~ Retirement benefits

2. Security of the job
Steady .income

Lo

Seasonal characteristics

e ]

) Tenure-stability
VII. Personal recapitulation and evaluation of this career
A. Advantages (summarize in some detail)
E. Disadvantages (summarize in some detail) :
C. Tentative decision regarding this career or occupational cluster

VIII.  Reference list

Note: From "Exploring Occupations," 1971,

e o3 4 b,




74

ERIC

Aruntoxt provided by Eic:

What the Students Need to Know

History of the occupation _ .

Importance of the occupation and its-relation to society

Duties ‘ 7 S ‘

a. Definition of occupation

b. Nature of the work

N’ziber of workers engaged in occupations (give source, date, and area -
covered by fipures used)

Qualifications

a, Age '

Sex

Special physical, mental,.social, and personal qualifications including
those obviously necessary for services in all types of work

oot

e, Special tools af"equipmenf essential for the performance
f. Scores on test for emplovment or selection

g. Legislation affecting occupation .

‘Preparation . ' '
a. General education

¢. . Experience

Methods of ‘entering

a. Publie émpltjyme_nt service

b. Special employment agencies

c. Civil Service examinations

d. Apprenticeship

&, Liceﬁse, certificate, and so on
£, Other methods and channels

Time required to attain skill

a
~b. Length of pericd of instruction on the job

c. Length of time before median and maximum rates of pay are reached
Advancement _ . :
a, Lines of promotion: jobs from which and to which workers may be promoted

b. Opportunity for advancement

i
H
!
3

2 F

B
3



[ :
10. Reiated‘ﬁ:cupatiansA é
a. Occupations to which job may lead é
b. Occupations from which one may transfer E

11. Earnings . - ,, » =
a. Beginning wage range - o ' :
b. Wage range in which largest number of workers are found E
c. Maximm wage received by most highly skilled. :
: d. Median and average salary, if available, and difference for sex i
and age groups -
. e. Annual versus life eamnings 7 . i
} f. Regulations , - %
g. Benefits '
: h. Rewards and satisfaction other than manetafy i
i 12, Conditions of work !
i ' a. Hours i
: b. Regularity of employment %
€. Health and accident hazards i
- 13, . Organizations - ;
a. Employers é
. b. Employees
5 - 14, Typlcal places of emplnyment %,
: 15.  Advantages and disadvantages not otherwise enumerated !
{ 16. Suppiementafy information ' §
? a, Suggested readings: books, pamphlets ' §
i h. Trade and prnf5551gﬂal journals ' §
: c. Other sources of information ;
; ‘ d. Lists of associations, Fimms, or individuals who may provide ;
; ‘ further information ;
. i i
[ 4
} gz Note: From "Exﬁlafing Occupations,' 1971, §
’ : 4
\}(:‘ ; . | 7 m :
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Bibliography of Materials

_ The following materials are examples of instructional materials which would
be basic to a career education curriculim. That only certain publishers are
listed does not imply that they are the sole sources of information. Publisher
lists should be consulted for complete emmerations of supplias

I.  Occupational Outlook Handbook (1971-72), U.S. Department of Labor, U.S,
OvVernment rﬁﬁcm'ashingmn, D.C. 20402
II. = Science Research Associates (5RA) Occupational Infaméti@n Kits
A. Occupational Exploration Kit |
B. Widening Occupational Roles Kit
III. Chronicle Career Kit '
IV,  Chronicle Counselor Professional File
’ A. Guide to Career Success by Eéther Brocke (New York: Harper § Brother)

B. Career--The Annual Guide to Business Dpﬁartmitiég (Z volumes) by

William Douglas (Chicago: Career Inc.)
C. Careers in Commercial Art by-J. I. Biegeleisen (New York: E. P. Dutton
i Co. : :

Careers for You by Erma Ferrari (New York: Abingdon Press)

Occupations and Careers by Walter Greenbof (Dallas: McGraw-ilill Book Co.)

Your Plans f;:{ the fptfure by Mary and Ervin Detjen (Dallas: McGraw-Hill)

Fitting Yourself for Business by Llizabeth Mae Gibbon (Dallas: Gregg

ublishing Division, McGraw-Hiil) '

H.. Careers and Opportunities in Science by Phillip Pollock (New York: E. P,
Dutton § Co. . S - .

I. Outdoor Jobs for Men by Vocational Guidance Research (New York: Vanguard
Préss, Inc.) ~  — :

J. Jobs That Take You Places by Joseph Leeming (New York: David McKay

Co., Inc)™

K. Career Pla’.nni%g With'}ligh School ‘Students by William Reilly (New York:

"11{1‘1\ =

@

Harper § Trothersy — .
L. Never .Too Young to Earn by Adrian A, Paradis (New York: David MeKay Co.} . -
M. Careers for Murses by Dorothy Deming (New York: MeGraw-Hill)
N. How to'Land the Job You Want by Jules Zz, Willing (New York: The New

American Library) - 7
0. You and Your Job by Walter Lowen (New York: Collier Books)
P. Career Guide for Young People by Mary Moore (Canden City, New York:

Doubleday and Co.) — : o
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Q.

R.

Sy TSI LI s s s e s et ez

How to Become a Nurse by Lynday Sue Cunningham (New York:
FFFE‘:I en- Eaft”’lj j

101-Top Jobs for High Sﬁhg Graduates by Wllllam Kaufman (New York:

Banton Books) ™

V. ‘Career5-=Inst1tute for Research Booklsts

VI. Books in Counselor's Library

A,

B.
C.

Keys to Vocational Declslcns by Walter Llftén (Chicago: Singer Research

ASsociates) .
D:cupatlanal_lnfarmatlan by Robert Hoppock- (Nﬂw York: McGraw-Hill)

. Occupational Guidance by -Paul Chapman (Atlanta, Ceorgia: Turner E.

Smith and Ca.)
The Teacher's Role in Career Develcpment by Tennysan Soldahl, and

Maeller, American Persﬁnnel and Guidance Associates
SRA BQleets;-Guldance Activities for Teachers

Guidance Series Booklets

Vst Good is English?

Your Personality and Your Job

School Subjects and Jobs
What Good is Math?
College Careers and You

VIII. Dictionary of Occupational Titles, U.S. Department of Labar U.5.
Gavernment Prlntlng Office, Wsshlngtmn, D.C. 204D2

ERIC

Aruitoxt provided by Eic:

e 8 Vgl RS e 8



ENDIX B

APP

VISUAL AND INSTRUCTIONAL

I0

AD

ITALS

ER

MAT.

Trounoy

Arteq TeuoTIEN £-4
3xaddeg-adousy | |
. TTounony
s0edsOIay TEUOTIEN -y
[vus) mmﬁﬁu:mmﬁ
UIIBASAY aIBTIG £-Y
(a4S) eBurg g%
(FAS) 1adurg £-)
[(ans) 1sutg * £
5, TEuwmMog -y
ﬁmg.,mgmggnﬁ T SpeIn

T T 0 00 AL e 5y i e O s 1 e g ek

"26-68 o8ed uo SurysT TeaTyaqeydre ur 5.,%@ sIaystigqnd Jo S3SS3UAPPYy,

saangatd pue %HTEH Lin

suotiednaoo SISIT I8Tf00q TNFI0TOD @axy 37 OF ¥ WOXY 3F T TLIM .3BUM

, .  (sdr3surTy) sepostde
. Pepus-uado yztm 3decuca-Fras uo mm@:uﬁm_Hmm,.H,Hmm,EE@ﬁg@ﬁH

3af 1e8usssed uo drxy Suryordep driysuyrg "wnmﬁéﬁg.ﬁ ol BT v
SHOM FY S9TIT) pue NEom Iy

, IV SIoqUITIN *NIOp I¥ SSTTTURg
sspapur  *qol oryroeds e sey TENPTATPUT YOBS USUM pauroyisd aq ued
SOTINP YITYM YITM ISBI pue poads SI1 IAA0DSTP URD USLPTIYR fsauamiiTsse
Lnp TenpTATpuT ydnoayy ‘opexd ISITF SYI UL ‘et fSaTITATIOE MO0
-SSET2 Aepiiane 03 pajefar ST jIoN FO pPLIOy Salieg prioy "BUTHICH Ing)

(sdurysurty g) *s'n ur suorgeso IUBIBTITP 3

ToAST AIRJUSNSTR JB SOTWOUOD SOZISEYAIE ' :SSTITIMMNC) *g°[) UT SUT 0N

. (y00q Burioton “sdraysurry o) zotazysq TeTI0s 3Tqe3daooe

291308ad 0} UITPTIYD DEST I8l SSTITATIOR PUB 5300 [oxd ¥ SUOTSSTISTP
FBuruesy oz Stseq sapraocad’ ‘surejjed Jonpuod aati1sod Jdope o3 warp
safernoous fsantes ey pie SSPIITITE TRTI0S JUSAIND Inoqe Sunod apn
FIMIISUT 03 pouUdTSap SOTIIS ¥  :UoTeIq TTT0T 343 JO SSUnUaApy ey

” , (sdrasurrr §) spqedofus
SIoW aq WD AYLIT. Jeyl pue sdiyspustiy AUWOSTTOYM . SIOM ) peat

UED SOURISTOL JEYl Sayoean fordoad. eyzo 3oadsax PUE PURISISPUN 0]
F SQUBPNYS sofeinoiuy '€ 3B pUR T 3aBg ‘aay3ador, ear o0 | TILIR]

: (s00q “syurad Apnys
*sdraysupTy) Jusudoranap afenfuer 103 sematuiroddo yorx spraoad pue

JUSUIOITAUS TSI PUE °SIaNo “SINTISWAYZ PIBMOT epMITIIR snTyTsod
& doTanap jeipy USIPTTY> Juncd Ioy sTerieney : SITI35 POOYPTIYY Afieq

- uor3diiosag

efo1g ssouszemy 1831e) eusTEpdEN,/o1i000g UT posp STRTIS1EN

B i et il B B iR ik ey g EX Iy

O

Aruitoxt provided by Eic:

E



84

4 i bt o s mi s e L o o A L AL IR 1 A AT

SIJETIVSSY SIUEPTIMEY

%00y *(

C %ooD td

© EOTUURLLIE
erpadoraioug

TITH MBIOHN

ans

ToMpEsABTd

Bugmeaqg TesticELg

BurysTTand SuTEd

Wds

syaNpotd userag Sury

aeddan-aadoua(

9-¥

6t

9=

A R

i © 1 sezyseydwe ‘sap1fep a8s1700 a1mmbal jou op 1E

o MY 8 NN 50 e ey 1 S AT 8 e 1 BT O 1 o g 08 i

(sdraasurry E mggﬂmgﬂuun 1330 103 uoTIESTTdde pUE UOTIEULIOT
-03-dn jo s3ied omy ma SISTSUD) mﬁé AYL--qof JYJ, :Bu

.Mmmﬂumsam_ﬁ ,E__
ﬁaﬁau:ﬁm PUR *SIPMITITE HLOM - Jadoad ¢ STITHS JO AJTSSI00U
. sqofl sassails
‘MoN SATITWRIGAd0 qor
fouoy Inoqy SuTuIes]
33 mﬁ pue URIPTIE) |

--5139183 J0 £39TIEA B UO ga.EmEEE

SHIDY .maﬂaﬁmﬁamm%ﬂ
_&55@ auTlg 10} STETISqRM -
E, IT3Y] pue SpPITg IETTTUWE]
: STRTISEN umm.S“EH @Eﬁﬁ.mngm
TEuEemEH sxadroy £

mm

B T S

Eﬁmgmsmg%a@ a10w 103 mﬁmzmﬁé ﬂm%;,mz SAT - m..ﬂm.&m: AOUTOd
Sqop ATOll pue oTdoag

mm.aguu.g uﬁﬁm. Saé =Ty m._”%m% ‘o 03 JUEM T “dp MOIG
T sms,_, Hmm m.gmam [eueTy SuaumﬁH *sxadysy ﬁ.ﬁE.__Ezau. ogonr3suy

(STELI9IEW 99IN0Sal IINDES] . ﬁﬁm §a§ Suryearydnp) @Eﬁﬁmmg ,

Hmﬂum%  BUTpesT 1S8I99NT sm.ﬂ
“51a ﬁuz SAUIOL] mﬁ pue ﬁaé@g

Z Joof AoTummon g T 8 m._@
.mhm.nﬁmi mﬁd mamghgs L.._E ]

JUSISTITP ST n,cgmgmﬁ mmSE srdoad Fo 2E13 ﬁEw gagmsmg UMD ST
puejsiopmn jrdnd sdpsy Almnbur onyeA :IOTAElSq IEMNY JO SID0FFO
pue sesmed syl atordxs maaﬁ;& aIzsym el B sapTacld pue suoTie[ed

eumiy 30 muéﬁgﬁ ITH mdm@@ , 1SITH Lfsaheémé 20USTOg TeT03

UDTSSTOSTP
SOIETIUTIS Pue popus-usdo mﬂ--&hss LE._HS aNfq A0 IBTTOD S1TUM
JO SATIBUIS]TE I93IED A} SIEDI] Hmﬁ WIT]  SSATIBUISITY .Hmkmgdu

' Op SI2YIB] pUB mhusu_.gg yﬁé;,

asnl sassmasTp pue mﬂnﬂmnﬂﬁua_ ATEW. SISA0D " * "ATIUMIfIION PUB STqE
-fofus yjoq aq wed yxom eyl jurod oyy szrseyduo 3By} SPICISI YITH

m%p%ﬁﬂ ZOTOD INOF-£IT=M,

C &

O
|

E

, mE WoLy

1S8TISS HI0M JO PLIOM TrFIspuny Syl

B A FuiiText Provided by ERIC



Ly "
Lo

1S

ans

uor3er0dion
somuedy Juaudoranag

SIBTIOSSY SOURPINg
BITUUBITIG
_erpadoTadouy

BOTULR] T Ig
eTpadoTaloug

WIN

WS

UOTINGTIIST{] UOTIED
- TUMMO?) TRUCTIEINpY

SIIBTIOSSY AOURPINY

£T-L

ZT-L

L

ZI-4L

El-L

ﬁmgﬁgyméﬁﬁy €) SuoTSTISpP TeUDTIEsOA mgggms
uaym SuTurell pup “Is3183ut ¢ 'SATITTIOE Jo :aﬁgm@mﬁﬁmgau uo sTSeydus

1IM ABpO7 uado sIsoIR) SMOT.IRA mmmm§Umﬁ T SUOTST IS UOT YN0\
a 1e ,

ﬁmnﬁpumzaﬁm S) JIoM Jo priom o7 w31y
m:agmﬁmh PUE SOTISLISIOBIEYD UMO ITSY3 BUTrienyeds ur NI SIURpNIS prE

sdTIsuTTy pauoraden sourieTq ﬁmzaﬁaﬁajuua J0F - SUOTIBPUN0 .

swayqoxd woryeanpg SATINGTIISTT UT 35S JI0J SUQTIONIISUT
T4 seTouaredsuea) uasiinog .Huuﬁgg; BuTISIEy TAMPTATPUL Yo

. ﬁmnﬁg“msﬁﬁ¥ =aﬁaﬁegﬂHMﬁlﬁ:m
aoueptnd yo mmag@mg :UD_0S puB ‘MITAISIUT (0 00UJS UYsTH UL
B3R ISITY Inox “YIop Fo PLAOy ey 107 Surie mam *13pUsY pue sqor

(*232 “sueroTinEaq * USILLT

dox £poq aATjcmoInNe uswamor gmauﬁﬁg@,

Yoy “sioquadied) sasslen uﬁ%au@nm uo sdooT wyT) hmumenﬁﬁaé ugmam
(surry) jywelzoduy uoTleiedary ma LI1981EY

U2TIM ;uaaa;gi INFIJEL B ST JBUY 4IUSURIUEN (03 Asy ayy st
JBUN  juorieradoo) ST TeTiusssy moy 1 59TIag muﬂm%:,m:# UT SI9aB)
. o mgmﬁgsag o3

LrreutiTio pue azgamﬁu, “3ysnoyy aar mgﬁssﬂg Hw 1 S811035 papua-usdo
m:ﬁhm%%a,gmag@ag :WOOASSETY a3 UT asp ga% SOTL038 PAYSTUTIUN L0

uorjednazo Jetnorized & yo ﬁmuﬁasg swatqoad sATos o3 L1mmnaoddo

Sjuspnls sl 031 peuly
Ut sasustiadye ﬁcﬁpmﬁ

9P YPes “suotiednioo aaTiejussaidal Ajuamy
TIT S -4.L0x1 %Q,:aﬂggmﬁFag, gﬁg,ma:mﬂh@ saw

ﬁmgmﬁxﬁaé
MaTAaX g5 snpd mmﬁgwmggﬁ% ) xmﬁu Jatses ue Suruerd ﬁﬁzaﬁpﬁug;

SfEW 01 SSTX}""*SPTATY Jsaley ajeledos Aquany oqur 5007 pue

mmﬁgﬁgﬁgaagga,ﬁmsaﬁ“muaﬁ ¥o wueroued ayy sfering ;og E TTTM JBUN

(draaswrry) sotwouods swoy
SPISTF #Mou Awew ayy SIUTTING PSA8BIE]) SITWOUDDY WOy B gaﬁg 3&2 Y

0 SIUITIS YL JO U EH@ B mnm mel,

(<)

e g

=

g
3
3
.
i}

E




(seoraras Jusudordug
‘1092011 ‘ueSoury ‘[ pIespy) TZILT  BTUBATASUUS]
‘Eingstirey ‘3108135 I81SIOG PUB IUsARS fBuTprIng
41ysnpuy pue Iogqe  ‘4aTamoes jusuwiopdi 3o mesung

§0589 ®iSBIQEN “UTODUTT ‘BNSeIqaN JO LYTSIOATU
+ ATeaqrT UOTSTASTSL TRUOTIONIISU[ TBJOTIEN SUTETd JBSI9

0YSEE BPTIOT ‘OBIe]

‘S¢T xof "Q'd SUOTIBOTIqRJ SDUBPINY ‘JUl ‘sisaie)
(23e2s Ut ToouDs Sxasd 1B asayl yo Adod e 3q pneoys)
UoTIEINP JO PIEOF 33EIS OOTXA Moy

pmmmgmz ©07330 ‘1oqreg STITAU :NLIV T0S69 BYSBIQAN
faouetITY ‘8€S ¥of '0°d _ﬂﬁﬁfﬁﬂ;g Preley-S3uL],
*71# T4 2OTAISS TEUOTIEBINPY “UOTIBINPY JO pIeog

80080 £osiap MeN ‘UOIUSIL ‘193138 93BIS STT
poalord Jpl *103091T] “UYIIOMSSTIBU] UlSUUSY "X

OfSg0  LesIer may ‘u0ILdULII *OUE Xog "0°d
-ouy *Auedwo]) pue ssuor mo ‘neadng 80TAISS TEUCTIEONpY

Z0£08 operoreg Qm@ﬁ:@g *GSTT Xod ‘I°9YsIOsUss 02
aINITISU] TEITS0T0RY UEdTIauy

TOSLE 0OTxBl M3y ‘8 BIUBS
0DSTNRIJ UBS 153K TIE
uounres) BIUTSITA S

[STET IO} MaN ‘MSTAUTET]

392125 ogng T “pda Jusunreds(

"Ju] ‘SISUTEIUC) [TeM-TIL

UOTSTAT( SOITAL3G DUR STETIS1EN TEUOTIEBIN

(9911} Seale Jaaled

ar3toeds Joy m@%ﬁ&, ﬁﬂEﬁE%a ,,.E_u TEMPTATPU]
sadey 0apTA
UOTIBITITPON TBIOTABYSY SAM{TAL] UO UOTIBULIOFU]

‘STETISIRU PUE
S3TJTATIOR UOTIEINPS J3aded uo siayoed Ayzuoy

STRTIS]EM agmﬁ_a%:m pue syooq panordde jo 3STT

(wezfoxd ssausieme Iealed 103 ,mm,ﬁ,,,gﬂum pagseding
pue m@ﬁzgg_mmg§@g,Hu@ﬁmhg,ga% apIng s, Jaudes],
sue18oxd

{%1) E,_‘E@.sﬁ._”.n:u T %@aﬁﬁéu_m?z hin] mhﬁup,m.ama.ﬁé,

SIayoea) TOOUIS
AIEpuosss 03 TqETIRAR STETISIEW 931F JO IST]

(3usumorTauS 03 SuTuTEI} AJTATITSUSS IO SITITATIOR

,@@Sﬂﬁﬁ@u_ 7 PUB T $31992ed SOTPN3S TRIUSUMIOXTALCY

Sﬁﬁmz may ur sIeTTddns 3Je1d

pue “sdoys “usmsiyerd Arerodmwsquos 3o L103da1Tg

Axyuadies preogpued uo %SSEEE PuUB STETIDIEN

80IN0g

uoradriosag

@ S83IMOSEY IS0) TEWLULH I0 991

O

Aruitoxt provided by Eic:

E




87

, ToSLe OOTXS Mapy
‘a4 eeg ‘roirden ajelg ‘YSTd pue amy jo Jusuaedag

SUOTIBLS 358204 mag_?ﬁﬂh@q F9 Jusmaedsg g
(#21330 TEDOT 99s) Juswsfeuey puet J0 nEsanyg

10548 ooIxal moN ‘3 equeg ‘gpyy Xof "0’q “SdTIF0 pue

91BIg ‘siTRIyV OI1qng JoO 1033811q ‘@daweq yoep *a.

(39T330 Tea0[ 98s) TTeg ureaunoy
(991330 Te0T ¥291)  sauty 3o nearng ‘g

SAI0)S JUTE] [E207]

10909 srourtrl “ofedstyy ‘ezeld yeTIUSPRIg

ZTIST EBTURATASUUa]

“yBangsiaty ‘ Auedwoy ssern 37y y3ungs13tg
‘SUOTIRT3Y STTqNg ‘Jusiniedag saralag TBUOTIEINpY
(891330 3sezeou Inok ass) Aweduoy dsuusg o -p
T000T IOx may “yio may ‘19313 U3IpE Issy §1

f suoTIRTOY sadordu qIog may ‘dryuatey g

~ TI00T Iof May

“§F0% meN ‘188135 pags 1sey ¢ ‘310puapoq g ‘g
(ssarppe

1S3IB3U 103 831330 TE20T 88S) Aueduo; 1030 PIO

612SL -SeXa] ‘seTTeq ‘peoy
sButads xepey TE€9E fanyTisur SOTUOLIIRTY payTuy

£0TL8 odixal moy ‘enbrsnbnqry ‘8761 Xog *org
foDTXap may JO UOTSSTMHOY) A}TINDag BLUETIR o gl
WOly 3313 STqeTTeae JOTIISTP ad ITY Aup

—

SuTZE3E SITIPTE ootKa Moy
B _SW[T} SNOTIEA
JBTIWRLY IS0 AL wlTy

_ “DIII0 puet a3e3g

WM sqof pue woTIoWN U0 sysiceq pue yres apric
- SUCT3IBIISUCWSP SSETO-UT pue 3jj 03 NIBL uTig

| SSOWISPITH o4l ‘uTrg

STeaY JoTc)

- — SIETTOQ
SUTAGOYS Inoj pue UAPSEUEN Aauoy rdraysurtyg

MOQUTEY ® 1D3B) auioy) rdTagsury
uoTyse] pue BUTTTEIsy uo SsImyooig pue sdrijsurrg

¥oeqg TOX PTOH 1803 SITqEN rdraasurry

— 10137 I0F Wooy oN

-SUBTOTUYIST, PUe SITUBYDSH O3rny rdraysurg

(ea11 s1qerrese sardos aTdr3pr) fooyds s3tnb_oym e -
Fmod 3o SINJEITIED DTWOD “3137yoeq Fg JaTug ETTN

. "opInd 5, Isupeay pue © (yses

setdod §¢) srerrajen Aronerordee 4 *sarousardsuer)
§_‘8utprodar pue 1d110s . peqeaIsnITT s dragsumey

.t T 107 SIo% S1iqEi % B :drsurrg

“ aured IN pelerrums * Jusudopdusim Jo swiaouod Jolew jo

uorldrIasep patyTTdurs ‘(satdos pg) stenuen Juapnls
SUTE3U0} "Joqe] 3o jusuiedsg :8'n 4q padotansp
(21-£) 311 :wsTqoig Tetoos ® st JusukoTdusuy)

32.4n05

uoT3drIasaq

Q

IC

Aruitoxt provided by Eic:

E




SOTFIO TEIO] B3¢

{ JusIUIIINGS -

Japan BUTISTT saded MoTTak 93} 10 InoA uT patedof
S20T330 Telapad pue ‘aaels *Ayumoo “Teoor JomIuO
SSOUIIBME JI92JED

ur SUTISTSSE UT PAISAIIIUT JIE OymM AIISTIPUT PUR SSIULSNG
UE S30BJUCD (Jf/ FO ISTT SBY I0IaU0) FO JOqUEY) IO ¥I4dd
joaloxzd “enbranbngqmy ur  (*238 *0dd “Yid ‘uwsuoy f3TSIaATUR
30 UDTIBTI0SSY UBDTISWY ‘a0Xstmuo) Jo Jaquey) *AIsloy

‘qnry suorT) sdnold 3SeIaguUT PUB DTATD TEIOT FIBIUCY
(1STIOTF TEOOT @3S} WOTIETIOSSE JSTIOTT TRUCTIEN

EH0RE OOTMIN MAN ‘ABTINY ‘UOTSTALJ SSUT)H OUTY) *I0308IT(
SUOTIBTSY OTIqny ‘projges ‘d “¥ “iaddop 33009umsy

, , 10548 0OTXa
MaN ‘o ejueg ‘6707 Xog Q'd “AiBIqLT 93BIG ODIXS| MON

PPSLY  OOTHRK
MaN “sowBTy soT ‘AI0IRIOqR] JTFLIUSTIS SOUETY SO

TOSLE 02Tal May ‘8 eaues “xapduony satieTst8aT coTia

#aN  -IpTing To3Tde) 81B3S pEE ‘330MOp TTSYPTH “SH

{e21370 1soaesu) SIATEIFY UBTPUI JO NieaIng

(921330 1sodesu) worssTHMG) A1Tanosg Jusudoydug

,mamﬁgu@ﬁ ATRITTIN
(STPTI812W TEUOTIEONPS 0] SSEJ0E SAEY

S3I0TII0 IS0 ‘peduelie aq L[Tensn ued siayeads

Jo/pue SINo) SSETY) JUuSLADTAWD TeI0T
PUe SUCTIOMNF JUSWILISACE U0 UOTIEULIOFU]

“

B

sioyeads WOOISSETD PUB SIDBIUCD

'83IN0SaL Te30T SUTAoTANSD UT SJUBISTSSY -
STPTI23EU TRUOTIEBONDS PuB ‘sdriisuyry ‘Surry

1addo> pue Sururw wo suTTy
sdp3su[Ty pue SeTT
sdrajsurry pue surty

o4 eueg ul ¥oTdwod aarTieTsTde|
Surmoy J0F 2ouepInd pue UOTFEULIOFUY

UOTIBUIOFUT PUB SaInydolq Jo A1oTaep

{(dxog qor uo wrty

Surpnyout) sdrryswqry pue STy Jo A3aTrep

S mag;%
o .

uorIdraasag

O

IC

E

Aruitoxt provided by Eic:




Publishers of Career Education Materials

1 agd Bacon, Inc., 153 Tremont Street, Boston, Massachusetts 02100,
n Council on Education, Washington, D.C. 20036.
Ameridan Guidance Service, Inc., Publishers' Building, Circle Pines,
Minnesota 55014,
American Dental Association, Council on Dental Education, 222 East Superior
Street, Chicago, Illinois 60626.
American Hospital Association, 840 North Lake Shore Drive, Chicago, Illinois
60626,
American Legion Education and Scholarship Program, Americanirm Division,
P.0. Box 1055, Indianapolis, Indiana 46206.
American Medical Association, 535 Nerth Dearborne Street, Chicago, Illinois
60610,
American School Counselor Association and National Vocational Guidance
Association, Association Films, Inc., 1621 Dragon Street, Dallas,
Texas 75207. :
Assuciated Master Barbers and Beauticians oi Mwrica, 537 South Dearborne
Street, Chicago, Illinois 60600,
. Association Films, Inc., 1621 Dragon Street, Dallas, Texas 75207,

Avon Cosmetics, Inc., 83rd and College, Kansas City, Missouri 64141.
Telephone Company, State Office.
Bellman Publishing Company, P.O. Box 172, Cambridge, Massachusetts 12138.
Better Business Bureau of Oklahoma City, Inc., Commerce Exchange Building,
Oklahoma- City, Oklahoma 73102, -
B'nai B}rith Vocational Service, 1640 Rhode Island Avenue, N.W., Washingten,
D.C. 20036. :
Bruce Publishing Company, 400 North Efsadway, Milwaukee, Wisconsin 53201,
Careers, Largo, Florida 33540. : o
Catholic Hospital Association. St. Louis, Missouri 63104.
Center for Vocational and Technical Education, Ohio State University, Columbus,
Ohio 43212, . '
Chamber of Commerce of the United States, Washington, D.C, -20006,
Chronical Guidance Publications, Inc., Moravia, New York 13118,
, , Combined Book Exhibit, Inc., Briarcliff Manor, New York, New York 10510.
- Coronet Films, Coronet Building, Chicago, Illinois 60611, )
Croner Publicatiens, Queens Village, New York, New York 10003.
Day Corpany, John, 62 West 45th Street, New York, New York AlDDSEE
Delmar Publishing, Inc., Mountain View, Albany, New York = 12205.
Doubleday and Company, Inc., 277 Park Avenue, New York, New York 10017.
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Drake, Frederick, J. and Company, 7312 North Ridgeway Avenue, Skokie, Illinois
60607.

Educational Resources, Inc., Division of Educational Design, Inc., P.O. Box
103, 11 Church Street, South Orange, New Jersey 07079,

Encyclopedia Britannica Films, Inc., 1150 Wiimette Avenue, Wilmette, Illinois

| 60607.

Engineers' Council for Professional Development, 29 West 39th Street, New York
17, New York 10006.

Fairview Wudio-Visual Company, P.O. Box 142, Tulsa, Oklahoma 74112.

Federal Bureau of Investigation, State Office. '

Ferguson, J. G., Publishing Company, 6 North Michi;, . Averue, Chicago, Illinois
60602,

Follet Educational Corporation, 1010 West Washingt@n Boulevard, Chicago,
Illinois 60607. -

Gale Research Cijmpany, 424 Pook Tower, Detrcit Mif;:higsn 48200.
Clty, Oklahoma ?éiia.

Good Fousekeeping Bulletin Service, 57th Street at 3th Avenue, New York, New
" York 10019.

Grosset and Dunalp, Inc., 51 Madison Avenue, New York, New York 10010.
Guidance Associates, P.O. Box 5, Pleasantville, New York 10570.
Harper and Erathei‘s 49 EBast 33rd Street, New York, New York 10016.

Household Finance Corporation; 406 West Main Street, Oklahoma City, Oklahoma
73100,

Internal Revenue Service, State Office.

Kansas State Department of Bducation, 120 East Tenth, Tereka, Kansas 66612

Llppmcg%S -J. P. and Company, 227 South &6th- Street, Phllsdelphia, Pennsylvania
1

Little, Brown and Cnntpanyg 34 Beacon Street, Boston, Massachusetts 02106.

McGraw-Hill Films, 327 South 41st Street, New York, New York 10036.

McGraw-Hill Book Company, Webster Division, 330 West 4Znd St,réet; New York,
New York 10036

Milady Publishing Company, 3839 White Plains Road, Bronx, New York 104DD

National Audio-Visual Association, Inc., 3150 Spring Street, Fairfax, Virginia
22030.

National Association and CDLmz:ll of Business Schools, 601 13th Street N.W.,
Washlngton, D.C. 20003.

National Assnclatmn for Practical Nurse Edut:atmn, Inc., 654 Madison Avenue,
New York 21, HNew York 10003.

National Business Education Association, 1201 16th Street, N.W., Washington,
D.C. 20036. . ’
R - . x’;
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National Catholic Welfare Council, 1312 Massachusetts Avenue, N.W., Washington,
D.C. 20023. : '

National Consumer Finance Association, 1000 16th Street, N.W., Washington, D.C.
20036. v

National Council of Technical Schools, 1507 M Street, N.W., Washington, D.C.
20023,

National Council on Hotel and Restaurant Education, P.C. Box 7727, Benjamin
Franklin Station, Washington, D.C. 20036,

National Dairy Council, 111 North Canal Street, Chicago, Illinois 60606. ]
National Edqcaticn Association, 1201 16th Street, N.W., Washington, D.C. 20036.

National Health Council, 1740 Broadway, New York, New York 10010,

National Vocational Guidance Association, 1605 New Hampshire Averue, NLW.,
Washington, D.C. 20009.

New American Library, The, 501 Madisen Avenue, New York, New York 10022,

New Holland Machine Company, New Hoiland, Pennsylvania 17557,

New Jersey State Department of Education, Trenton, New Jersey 08600,

New York Federal Reserve Bank, P.0. Box 10045, New York, New York 10049.

New York Life Insurance Company, Career Information Service, 51 Madison Avenue,
New York, New York 10010.

North Carolina Department of Public Instruction, Division of Vecational
Education, Raleigh, North Carolina 27600,

OCCU-Press, 489 Fifth Avenue, New York, New York 10017.

Potomac Press, Arlington, Virginia 22200, ,

Psychological Corporation, The, 304 East 45th Street, New York, New York 10017,

Public Affairs Pamphlets, Z2 East 38th Street, New York, New York 10015.

Science Research Associates, Inc., 259 Bast Eric Street, Chicago, Illinois 60611,

Simon and Schuster, Inc., Rockefeller Center, 630 Fifth Avenue, New York, New
York 10020.

Society for Visual Education, Inc., Divisidn Générai, 1345 Diversey Parkway,
Chicago, Illinois 60614. .

Southwestern Publishing Company, 5101 Madison Road, Cincinnati, Ohio 45227..

Small Business Aﬂﬁinistfatign, Washingten, -D.C. .

Steck-Vaughn Printing Company, P.0. Box 2028, Austin, Texas 78767.

Sterling Educational Films, 241 East 34th Street, New York, New York 10016.

Sterling Publishing Company, 419 Park Avenue, South, New York, New York 10016.

Strange, Les, Associates, 3376 Washtenaw Avenue, Ann Arbor, Michigan 48103.

Superintendent of Documents, United States Government Printing Office,
Washington, D.C, 20402, - v

Uﬁitadzggiénéss Schools Association, 1101 17th Street, N.W., Washington, D.C.
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United States Air Force, Film Library Center, 8900 South Broadway, St. Louis,
Missouri 63100. :

United States Department of Agriculture, Division of Home Economics, Federal
Extension Service, Washington, D.C. 2025l.

United States Department of Commerce, Washington, D.C. 20210.
United States Department of Health, Education, and Welfare, Washington, D.C.
20203,

United States Department of Labor, Bureau of Labor Statistics, United States
Government Printing Office, Wéshlngtcn, D.C. 20402,

United States Department of Labor, Manpower Administration, United States
Government Prlntlng Office, Washlngtan D.C. 2040zZ.

United States Department of Labor, Women's Bureau, Washington, D.C.

United States Government Printing Office, Division of Public Documents,
Washlngtmn, D.C. 2Zo402.

GEVérnment Prlntlng folce Washlngtan, Dn.C. 2D4DZ
United States Office of Education and the National Industrlal Conferernces

Board, Washington, D.C. 20402.

Veterans' Administration Contact Office, Fedéral Courthouse Bu11&1ng, State
Offices.

Walch, J. Weston, Portland, Maine 04104.
Wisconsin Department of Public InEtintlQﬁ Madlsan, Wisconsin.

For a complete list of publishers, consult such 1ndexes as Educators Purchasing
Master (EPM), Fisher PublighLﬂg Corpany, Inc., 3 West Princeton Avenue, Englewood,
Colorado DllD “
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Selected Bibliography for

Career FEducation

- Cited below are some significant documents currently available on career educa-

tion. These references should prove u-:-ful to educators for planning, imple-
menting, and operating career education PTOE SEMS.

-A Careers Curriculum, Center for Vocational and Technical Education. The Ohio

State University, Columbus, Ohio, 1971. 53 pp. v
A Plan for Career Development. Task Force leport on Vocational Education,
“Public™Schools of the District of Columbia, Washington, D.C., 1969. 4% PP
crated

Agan, Raymond J. The Development and Demonstration of a Coordinated and Inte
Program of Occupational Information, Selecfion and Preparation ina
dary School.” Final Report. Manhattan: Kansas State University, June

1968, "pp. ED 022 961 MF $0.65 HC $3.29, ,

Albracht, James; Harris, Loyal; Lee, Juanita: Lovelace, Bill E,; Perrin, Jay Kyle:
and Rooks, Tlla. Usin Fxisting Vocational Programs for Providing L loratory
xperience, Carrollton:  West Georgia College, August 1968. 7 PP. ]

American Vocational Association. ''‘Career Development: X-14." American Vocational
Journal. Vel. 44, No. 9 (December 1969). Entire issue. . ) )
B _+ ""Career Education--Is It a Fad or a Major Develogment?"

Amgr;canrVﬁﬁgfibna;rgaufﬁali Vol. 47, No. 3 (March 19723, Entire Issue.

Bailey, L. J., Ed. Facilitating
Final Report. Springfield: Division of ] and Techn: i
illinois State Board of Vocational Education and Technical Education.
Carbordale: Southern Illinois University, July 1970. 137pp. ED 042 217
MF $0.65 HC $6.58. - : )

Banathy, Bela H, and Peterson, Robert M. "Employer Based Career Education (EBCE)} --
A Model Developed at the Far West Laboratory for Educational Research’ and
Development." = Paper presented at the 1972 Annual Meeting of the American
Educational Research Association, Chicago, Illinois, 4 April 1972. 49 pp,

ED 062 539 MF $0.65 HC $3,29, o :

Bottoms, Gene. ''Career Development Education K Through Post-Secondary and
Adult Education.'' Mimeograph. Atlanta: Division of Vocational Edu- - -
cation, Georgia State Department of Education. n.d. 50pp. FD 062 580

MF $0.65 HC $3.29. f _
opment, Imple-

B _.and Matheny, Kenneth B. A Guide for the Davel

mentation, and Administratien of Exemplary Programs and Pr jects in Voca-

- tional Education. Atlanta: Georgia State Department of Education,
September 1969, 42 pp.. ED 040 301  ME $0.65 HC $3.29, -
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Budke, Wesley E. Review and Synthesis of Information on Occupational Explora-
tion, Information Series {

umbus: The Lenter for vVocational and
Techn;cal Education, The fjﬁlx: State Uriversity, 1971. 93pp. ED-056 165
MF $0.65 HC $3.20. Also available from U.S. Government Printing Office,
No. 1780-0763. 8$0.55.

Burchill, George W. ''Work-Experience Prograus for Secondary Youth.'' Paper
pregented at the National Conference on Exemplary Programs and Projects--
1968 Amendments to the Vocational Education Act. Atlanta, Gearglai
12-14 March 1969. MF available in VT-ERIC Set ED 045 836.

Burkett, Lowell A. '"AVA Formulates Position on Career Education." American
Vocational Journal. Vol. 47, No. 1 (January 1972), pp. 9-14.

Bush, Donald O.; Colgan, Francis; Russell, Robert; Horya, Larry; and Jones,
Willard G. Between Education and the World of Work: The Image of the
hnrld of WorK. Occupationzl Education Program. Greeley, C:Tl%aﬁ- -

Rocky Mountain Educational Laboratery, Inc., February 1969, , 122 pp.
ED 032 582 IMF $D 65 HC $6.58,

Butler, Cornelius F.- "'The Home-Commmnity Based Model (Model Three) of the U.S5.
Office of Educatmn s Career Fducation Research and Development Fragfam-=
A Synopsis.'" Paper presented at the 1972 Annual Meeting of the American
Educatienal Research Association,. Chicago, Illinois, 4 April 197Z. Complete

text 49 pp. ED 062 539 MF $0.65 HC $3.29.

Campbell, Robert E. "A Procedural Model for Upgrading Career Guidance Programs.'
Amen(:sn Vocational Journal. Vol. 47, No. 1 (January 1972), pp. 101-103.

: and Vetter, Louise. Career Guidance: An Overview of Alterna-
tive Approaches. Columbus: The Center ot Vocational and Technical
Education, The Ohio State University, August 1971. 2lpp. ED 057 183
ME $0.65 HC $3.29. : '

1 Dwarkin, Edward P.: Hoeltzel, Kermeth E. : Parsons, George LE.;.
and Lacey, Donald W. The Systems Appmat:hﬁ An Fmergis g Behavioral Model
for Vocational Guidance. A Summary Report, Research and Development Series
No. 5. Colunbus: The Center for Vocational and Technical Edvcation, The
Ohio State University, January 1971. 33 pp. ED 047 127 MF $0.65 HC "$3.20,

3 Eggaman Donald F,; Gary, Melvin L.; Makey, Miller S.:
Mehrotra, Chandra M.; and Nagély, Donna M. Vncatlmnal Guidance in Secondary
Educatltm Results. af a National Survey. Kesearch 36. Columbus: The
Center Tor Vocational and lechnical Fducation, The Ohio State University,

December 1968b. 180 pp. ED 026 534 MF $0.65 HC $6.58.

Career Development: A Paradigm. Division of Guidance Services, Texas Education
Agency, Austin, Texas, 1968, . 103 pp.

‘Career Development Program Kindergarten Through Grade 12. Ml\:h‘ gan Department
—  of Education. Vocational Education and Career Beglcpment Service, World
of Work Unit, Lansing, Michigan, 1972. 25pp,

Career Education. U.S. Department of Health, Education, and Welfare; Office
of Education, DHEW Publication No. CDE) 72-39. *Washington, D.C.: U.S.
Government Printing Office, 1971.- 10 pp. .
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"Career Education: A Model for Implementation." Division of Vocational and
Technical Education; Bureau of Adult, Vocational, and Technical Education;
U.5. Office of Education. Washington, D.C., 10 May 1971, 16 Pp.
Career Education: Description and Goals. Washington, D.C.: U.S. Government
) Printing Office, 1971. 13 pp. .
Career Education Progress, Bureau of Occupational Research. ~New Jersey State
Department of Education. Trenton, New Jersey, 1972, Pamphlet.
Career Education, The World of Work. Texas Education Agenc;, Austin s Texas,
~ 1972, ISpp. - o

Ciary, Joseph R. Attitudes of Public School Personnel Toward the Introduction

to Vocations Program in North Carolina.. Research series In Occupational
Education No. 7. Raleigh: North Carolina Research Coordinating Unit in
Occupational Education, 1967. 87 Pp. ED 011 548 MF $0.65 HC §3.29,
Cooperative Vocational .Education In Small Scheels: A Sug
- Planning. ERIC/CRESS, New Mexico State University.
97Z. 31 pp. ED 063 069 MF $0.65 HC $3.29
DeBlassie, Richard R. and Jones, William P. Prevocational Orientation in Voca-
tional Education for Junior High School Students in New Mexice. Las Cruces:
New Mexico State University, 1967, 147 pp. MF available in VI-ERIC Set
ED 027 441,
Dunn, €. J. and Payne, Bill F, Weorid of Work: Occupational -Vocational Guidance
in the Elementary Grades; A Handbook for Teachers and Coumselors. Dallas:
e Leslie Press, T971.7200 pp. - ) e
Elliot, Ian. "Occupational Orientation Means Work for You." Grade Teacher.
Vol. 88, No. 8 (April 1971}, pp. 60-65. ’ ) I
Gysbers, Norman C. ‘Elements of a Model for Promoting Career Development in
Elementary and Junior High School," Paper presented #t the 1969 National
Conference on Exemplary Irtograms and Projects, Atlanta, Georgia, March 1969.

VT 008 896, MF available in VT-ERIC Set ED 045 860. i
) and Pritchard, David H., Eds. National Conference on Guidance,
Counseling, and Placement in Career Development

in and Educational-Occupa
Decision Making, Proceedings. {University of Missouri, 5
I969Y. Washington, D.C.: U.5. Office of Educat
ED 041 143 MF $0.65 HC $6.58. :

Hansan, Marlys C. Career Awareness. Socorro Consolidated Schools, Socorro, New
Mexico, 1372, ~d5pp. S ' o -

Hansen, lorraine S.; Borow, Henry: and Tennyson, Wesley w. Qaree;(?uidam;g
Practices in School and Community. Ann Arbor, Michigan: ERIC Clea inghouse
on Counseling and Personnel Services, 1970, 200 pp. ED 037 595 MF 30.6%
HC $6.58. :

Herr, Edwin L. QEs:isi@nﬁMskingg,ﬁd Vscatiaﬁéi Development. Boston, Massachusetts:

Houghton-Mifflin Company, 1370,
] Review and Synthesis of Foundations for Career Educatior.

ERIC Clearinghouse on Vocational and Technical Education, The Chioc State

University, 1900 Kenny Road, Columbus, Ohio, 1972. 85.pp. ED 059 402
MF $0.65 "HC $3.29, : R R
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Holland, John L. and Whitney, Douglas R. ''Career Development.' Review of
Educatlanal Research. Vol. 39, No. 2 (April 1969), Chapter 7, pp. 227-37.

Hoyt, Kenneth B. '"Role, Function, and Approach for Guidance in Career Devel-
opment of Youth fram Jupior ngh Through Senior High." Paper presented
at the Vocational Development Seminar, West Georgia College, Carrollton,
Georgia, 20 August 1968, Columbus: Division of Guidance and Testing,
Ohio State Department of Education; Carollton: West Georgia College,

April 1969, 12 pp. ED 033 386 MF $0.65 HC $3.29,

; Evans, Rupert N.; Mackin, Bdward F.; and Mangum, Garth L.
Career Education: What It Is and How to Do It. Salt Lake City, Utah:
Olympus Publishing Companly, 1972. 190 pp.

Lamar, Carl, "Implications for Meeting the Needs of People.'" American Voca-
tlanal Jéurnal Vol. 46, No. 4 (April 1971), pp. 31-35. -

Law, Gordon F., Ed,” Contemporary Concepts in Vocational Education. The First
Yearbook Df the American Vocational Association., Washington, D.C.: The
Ameriean Vocational Association, Ine., 1510 H Street, N.W., 1971. 435 pp.

Laws, Lee. Elementar Gg;@gﬁfg;ﬁCareer Develn ient; Grades 1-6. Austin, Texas:

Education service Center, 2104 Falcon

"Marland on Career Education.'' Reprinted from AmerizanﬁEﬁgcation (November
1971). Washington, D.C.: U.S. Government Printing Office, Order No. HE
5.280:80076. $0.10. )

Marland, Sidney P., Jr. 'Career Education: More than a Name.'" Speech delivered
bgfbre Annual Meeting of the State Directors of Vocational Education,
Washingtow:, D.C., 4 May 1971. 14 pp. - ED 050 295 MF $0.65 HC $3.29.

"Career Education Now.'' Paper presented at National
Associaiita of Secondary School Principals Convention, Houston, Texas,
23 January 1971, 15 pp. ED 048 480 MF $0.65 HC $3.29.

Mstheny, Kenneth B, '"The Role of the Middle School in Career Development.'
American Vocational Journal. Vol. 44, No. 9 (December 1969). pp. 18-Z1.

McCracken, David. = Intensive Tfalnlngifgr Job-Entry Skills; A Selected Biblio-
graphy for Use in Program Development. Information Series-Analysis Paper

No. 1. “ColumBus: ~The Center for Vocational and Technical Education, The
COhio State Univers;ty, November 1969. 15 pp. ED 034 061 MF $0.65 HC $3.29.

) . Work Experience for Brcadenlng Occupational Offerings: A
Gelected Bibliography for Use in Program Development, Information Series--
Analysis Faper No. 2. _E_1__5h5 The Center for vocational and Technical
Education, The Ohio State University, November 1969. 14 pp. ED 034 062

MF $0.65 HC $3.29.

McGenley, Gerry P. World of Work: Career Awareness Nevelopment Program for the
f fi“ge of

Elementary 5Schocl. Research and Educational Planning Center,
Iducation, University of Nevada, Reno, Nevada, 1972. 134 pp.

Miller, A. J. '"Strategies for Implementing Career Education: A School Based
Model."™ Paper presented at the 1972 Annudl Meeting of the American Educa-
tional Research Association, Chicago, Iilinois, 4 April 1972. Camplete

text 49 pp. LD 062 539 MF $0.65 HC $3.29.
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Miller, Juliet V. Intensive High School Oceupational Guidance Approaches for
Initial Work and Techmical School Placemént. - Amn Arbor, Michigan: ERIC
Clearinghouse on Counseling and Personnel Services, November 1969. 15 Pp-
ED 035 254 MF $0.65 HC $3.29. )

Minelli, Ermest L. Innovative Programs in Industrial Arts. Washington, D.C.:
American Vocational Association, 1510 H Street, N.W., May 1970, 36 PP

, ED 043 734 MF $0.65 HC §3.29,

Mis=issippi State University. Occupational Orientation: An Introduction to

the World of Work,

> W Jife Teacher's Tlandbook. ™ Preliminary Draft. Stite Col—
Tege™™ Curriculum Coordinating Unit, Mississippi State University, August
1969. 226 pp. ED 0S0 279 MF $0.65 HC $9.87. :

Moore, Allen B. and King, Sue J. Problem Areas in Occupational Education for
the 1970's. Raleigh: The Center [or Occupational Education, North Caro-

Tina State University, 1972. 26 pp. ED 062 534 MF $0.65 HC $3.29.

Moore, Samuel A., II. Strategies for Implementing Exemplary Programs and
Projects in Order o Make Maximum Change in the Tducational Process. East
Lansing: Michigan State University. n.d. I6 pp. MF available im VT-ERIC
Set VT 015 457, ED 062 579 MF $14.52.

Morgan, Robert L.; Coster, John K.; Jones, J. B.; and Morgan, Jennifer W.
The Plan for Implementation of an Exemplary Cccupational Education Program
in a Rural Commmity. Raleigh: Center For Jccupational Education, North
Caroclina State University, 1970. 32 pp. ED 050 296 ME $0.65- HC §3.29,

New Jersey Division of Vocational Education. .The World of Work: Increasing
the Vocational Awareness of Elementary School Thildren. A Guidebook for
Teachers and Cuidance Counselors. Trenfon: New Jersey Division of Voca-
tional Education, New-Jersey State Department of Education, July 1969.
65 pp. ED 038 511 MF $0.65 HC $3.20, '

Oklahoma Department of Vocational-Technical Education. A Guide for Develop-

mental Vocational Guidance. Grades K-12. Oklahoma City: lahoma Depart-
ment of Vocational Technical Education, Oklahoma State Department of
Education, 1968. 168 pp. ED 026 532 MF $0.65 HC %6.38,

Olympus Research Corporation. Career Education: A Handbook for Implementation.
Salt Lake City, Utah: Olyfpus Research Corporation; and Baltimore: Mary-
land State Department of Education, Febreary 1972, 142 pp. ED 062 521
MF $0.65 HC Eé_ssi '

Palo Alto Educatienal Systéms, Inc. - A First Step Toward Career Education.

Volume T. Appendices--Volume IT, SCottsdale, Avizona: Palo Alto Lducational
Systems, Inc., 1972. 251 gp. ED 060 224 MF $0.65 HC $9.87.

Perone, Phillip A. ‘'Vocational Development." Review of Educational Research.
Vol. 36, No. 2 (April 1966), Chapter VIII, pp. 298-307. ”
Petersen, Marla. "OCCUPACS for Hands-On Learning." American Vocational Journal.

Vol. 47, No. 1 (January 1972), pp. 40-41. ’ - - v

""Proposal for Exemplary Program or Project in Career Education." Ceres Unified

- School District., Ceres, California, 1972. 162 Pp. Mimeographed,
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Sequential Approach to Vocational Education. An E:cémplary Program of the Washoe
County School District, Reno, Nevada, 1972. ‘Z1 gp.

Sloan, Nancy. Orientation Approaches to Increase Student Awareness of Occupa-
tional OptTons. Ann Arbor, Michigan:  ERIC Clearinghouse on Counseling
and Personnel Services, November 1969. 16 pp. ED 033 255 MF $0.65 HC %3 29.

Swanson, Gordon I. 'Facts and Fantasies of Career Education.' Paper presented
at the 1972 Annual Meeting of the American Educational Research Associa
tion, Chicago, Illinois, 4 April 1972. Complete text 49 pp. ED 062 539
MF $0.65 HC $3.29. :

Tennyson, W. Wesley. 'Career Development." Review of Educational Research,
Vol. 32, No. 4 (October 1968), Chapter ITT, pp. 346-86.

_ "Carear Development: Who's Respensible?' American Voca-

tional Journal. Vol. 46, No. 3 (March 1971), pp. 54-58. -

U.5. Office of Education. Abstrar;ts of Exemplary Projects in Vocational Educa-
tion. Washington, D.C. and Technical EBducation,
U.5. Office of Edux:atmn November 1971. 124 pp. ED 060 189 MF $0.65
HC $6.58.

Summary of the Secretary's Regional Conferences on Voca-

~ Eional Edu::a.,m:} Region 7V7I fﬂ ference, Dallas, Texas 29 30 Ap?ﬁm,

Washington, D.C.:  U.5. Office of Education, Depart

Edux:atmn, and Wel fare, 1971.

Venn, Grant. Man, Education and Manpower. Washington, D.C.: American Asso- -
ciation of School Administrators, 1970. 281 pp. : .

. Vocational Eduecation: Innovations Revolutionize Career
“Training. FEducation U, 5. A. opecial Report. National 3chool Public -
"Relations Association, 1201 16th Street, N.W., Washington, D.C., 1971. 64 pp.

Warreh, Richard and Stevens, Dan. Developing a Prtj gram of D;‘;glpatlgnal Educa-
tmn for All. - Final Repﬂrta (ansing: Niles

ommunity schools, and
Michigan Vo Cational Education Research anrﬂmatmg Unit, January 1968.
64 pp. MF avzilable in VT-ERIC Set ED 033 237 MF $0.65 HC $3.Z9.

Wellman, Frank E. "Criteria Variables f@r the Evaluation of Guidance Pratices,

A Ts;canmrry of, Guidance Objectives."” 1969. Columbia, ‘Missouri, University
of Missouri. Mimeographed.
World of ‘Wo ABLE Model Frogram, Northern IlllﬂDlS Unnrerszty, Division of

Vccatmnal Technical Education, State of Illineis, 1972, 112 pp.
Winefordner, David W. '"Orienting Students to the World of Work Using the Data-

People-Things Conceptual Framework and the Chio Vocational Interest Sur-.
vey." . Paper presented at the American Personnel and Guidance Association
CE)‘W’Entan, Las Vegas, Nevada, 1 April 1969. Washington, D.C.: American’
Personnel and Guidance Association, Api‘ll 1969. 20 pp. ED 029 343

MF $0.65 HC $3.29.
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