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The Florida Parent Education Follow Through Model

(1) the training of mothers (two to each classroom) in

the role of combined parent educator and teacher auxiliary; (2)
training the teacher in the use of paraprofessional rersonnel; and
(3) development of materials for family use which take into account
not only the school's goals for the child but also the family's
expectations, goals, life style and value system. Both teacher and ,
parent educator are taught procedures for the development of teaching
tasks. The parent education activity consists of weekly home visits
to demonstrate to the mother tasks that have been devised in school
to increase the child's intellectual competence and personal and
social development. Parents' ideas and opinions are solicited and
used in the program. The evaluation covered the areas of maternal
teaching behavior, teacher-parent educator planning, parent educator
teaching style, and parent educator evaluation of a home visit. In

- each community, six teachers and six parent educators were randomly
selected for evaluation. Videotapes of home visits were made to
provide for better evaluation. Appendices contain the instruments and
instructions used in evaluation. (KM)
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ANNUAL REPORT

I. -Rati@nale

A considerable body of research literature indicates that a major

- source of a student's pattern of achievement and motives for achievement,

as well as his personality structure, is the home in which he grows up.
The behavior and attitudes of his parents, as well as the nature of the
physical setting and materials provided, have a direct impact on his.
behavior before and during the school years. In particular, three

elements of the home may be categorized: demographic factors (housing,

i

income, ethnic membership), cognitive factors, and emotional factors.

The cognitive variables might be further defined as the amount of academic
guidance prafided, the cognitive operational level and style of the
parents, the cultural activities they provide, the amount of direct
instruction they engage in, their educational aspirations, their language
structure, the frequency of language interaction, and the iﬂtelléétuélity
they provide sﬁch as in books, magazinés, and the like.

The parental emotional factors may'be conceived of as the consistency
of management and disciplinary patterns, the parents' own emotional
security and self-esteem, their belief in internal versus external control
of the:environment; their own impulsivity, their attitudes toward school,
the willingness to devote time to their children, and théi£ patterns of

work (Gordon, 1968, 1970). If these factors do contribute to child

performance, then one phase of the educational prbgrgm should be the

education of parents to be aware of and use their talents to increase the
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achiEVﬁment motivation, intellectual behavior, and self-esteem of the
child. The Florida Parent Education Follow Through Program, therefore,

was designed to wsrk-airectly in the home, so that the home situation
might lead to better school .and life performance. Most parents are good
parents, interested and concerned about their children, with high hopes
for them. All parents can continue to grow and learn ways to work with
their children, which helps them in school and life. The Florida Program|
assumes. that parents ure adequate; it is designed to enhance this adequac;.

Not all of the child's behavior, éé?%gusiy, is a function of the
home. The school itself plays an integral role in the intellectual and

~ personality éevelapment cf the child. The nature of the Eurriéulum; the
mode of teacher behavicr, the classroom ecology, all influence not only
immediate behavior but also patterns of behavior for the future. Any
program of compensatory education needs to work aot only in the home but
aléc in the school. The Flciida Program, therefors, provides ways of
Eﬁanging theiclassraam organization, teachiﬁg patterns, and influencing
the curriculum in a Follow Through classroom through (1) the use of
paraprofessionals and, (2) theédevelapmant, by the teaching team (teachers
and paraprofessionals) of appropriate home learning activities growing

out of the classroom program, and the parents' desires and needs.

The program emphasis is on (1) tﬁe development of nonprofessionals
as parent educators, and as effective participants in the classroom
teaching process; (2) the develcpme%t of appropriate instructional tasks

‘which can be carried from the school into the home to establish a more
effective home 1eafﬁing environment; and, (3) the.development of parents

as partners in the educational program for their children. "Our belief is
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that the most effective program for children creates a partnership betwéen
home and school. The goals are to bring about chénges in the learning
environments, bath home and school, so that the child's intellectual and
affective development will be enhanced. To accomplish this, the key

elements of the program are as £o0llows:

Key Elements

Major elements of the program are (1) the training of mothers (two
to each classroom) in the role of combined parent eduéataf and teacher
auxiliary; (2) training fhe teacher in the use bf paraprafessi@nal éersani
nel; (3) development of materials for family use thch take into account
not anly the schgol's goals for the child, but alsc, and equally, the
family's expectatiéns, goals, life style and value system; and, (4)
involvement of.the Policy Advisory Committee in all phases of the program.

Both teacher and Paren£=éducatcr are taught procedures for the
development of teaching tasks. The parent education activity consists
of periodic Cpréferably once a weekj home visits in which the major

activity is the demonstration and teaching of the mother in tasks that

- have been devised in school to increase the child's lntellectual competence

and personal and social development. A set of criteria (Appendix A)

are used by the teaching team in both the development and assessment

" of their materials, Respaﬁsibility for curriculum development rests in

the local community. In each ggmmunit}, a library of activities has
been develaped which can be used by any Follow Through teacher, regardless
of grade level, when the activity matches the child and home, A learning

activity (task) may be used for many children, or may fit just a few

‘These tasks are developed to enhance not only the cogiitive or academic
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development of the child, but also to strengthen the parent-child bond,

to involve siblings, both Qldergaﬂ& younger, in the Follow Through child's
learning. They are not ""homework," but game-type supplements. They are
not designéd.as "rémediél work' nor are they to be seen as serving "problem'
children. They are for all children in the Follow Through classroom.

As a paft of the demonstration in teaching, the parent educator helps the
parent understand the purposes of each task, how to perform it, and how

to estimate the ability of the child to complete the task. But tasks are
not a one-way street, The parent educator not only encourages the parents
to develop their QWh adaptations of the material, she also actively
solicits from the Parent§ their ideas about activities which have worked
for them, their suggestions for future tasks, and their views about
schooling. These, in turn, are used by the Follow Through teachers and
parent educators in the creatian of new activities, with credit given

to parent-originators. In this fashion the school is influenced by the
home, and the parent is enhanced.

Thérparent educator also serves as the first 1in§ liaison person
between the Follow Through program and the home. She serves as a referral
agent for medical, dental, psychological and social services, by informing
the mother of the existence of such services and, depending upon the
community, establishing the contact between the home and a iepresentative
Qf_these services. This requires that the parent educator understand the
nature of other Follow Through and community SEIVlCGS in addltlaﬂ to
;,dETStandlng her role in the task area. She also informs the parents
about PAC meetings and cther school functions, and-encourages involvement
not only in task develameﬁtl'but iﬂ the whole rangé of community-school

relationships.
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In the school, the parent educator serves as a teacher auxiliary
implementing instructional activities through working with individuals
or small groups on yainus learning tasks. A basic element in the Florida
Program is the recognition of the paraprofessional as a member of the
teachirg team. Under supervision, -parent educators pe%f@rm a wide range

of activities in the classroom, and are not confined to housekeeping,

clerical or child care duties. Basic to the creation of sound home
learning tasks is a knowledge of the child and his behavior in the .
classroom. By working with the children on school a:tivities; the parent
edgcator comes to kﬁawrthém; She thus can, after planning with the teacher,
inform parents about the progress of the child.

The parent educator spends about half her time in home visits; her
load being half the faiilies in the class, Her remaining time is spent
at school, working in the classroom, planning with the teacher, reporting
to the teacher about her visits, and participating in inservice education.
In several communities, organized staff development programs in local
institutions of higher education offer the. paraprofessional additional
opportunities for personal career development.

A key person in the program is the classroom-teacher. She supefvises

the classroom work of the parent educator and assists her in planning and

)

. of the parent educators, develops and selects the home learning tasks.

She briefs the parent educator before the visits, and recvivés her report
after. In order to perform these duties, the teacher needs additional
planning time, and many of the communities have built such time into

their schedules. Further,.the teacher receives effective technical help
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ffém‘a second or third adult in the classroom in carrying out the ggﬁeral
goal of reaching each child. She finds that there is increased parent
understanding and support for her efforts. She also learns ways to work
with other adults which increase her professional competence.

Parénts are encouraged not only to visit the school and the classroom,
but to take part in wafking with children in the room. Parents are not
seen as observers or hystanders, but as people who can contribute to the
education of all children, Thus, in a room'the teacher may have several
aéults carrying out a variety of learning activities_ She becomes, then,
better able to assess and meet individual needs because she is freed from
the tyranny of large class instructign; and from the myth that children
only learn when the teacher is teaching. She learns, through the creation
of all home materials, ways ta'ieérganize her classroom for individual
and small group learning.

The community appoints a full-time coordinator who is responsible

for all components of the Follow Through Program. ' The coordinator attends

the workshop at the University of Florida and works closely with the
program sponsor in impiementing the Florida components, |
ITI. Specific Program Goals
Aé sta;ed above, we seek changes in the iearniné environments and
P :
in children. The changes we seek in learning environments are in adult
behavior and attitudes rather.than.in the physical setting. Specifically;
we aim for changes in: |
1. For parents

a. Increase parents' competence to teach own child.

-

=
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Increase the amount of time spent with the child on
educational recreational activities.

Increase the use of library and community resources.

Increase attendance and participation in schoeol and
class functions.

Increase the amount of family centered activities
(meals, trips together).

Raise the level of uxpectation for academic achievement
for child. '

Raise the parents' feelings of interpersonal adequacy,’
competence, x

Increase parents' skill in relating to school,
participating in PAC.

Increase the feelings of internal control over one's life,
children

Raise the level of seifaesteém!

 Increase cognitive development, ability to ask questions,

to know evidence, manipulate materials, use abstract

~ language, solve concrete problems, organize information.

For

jr]

Increase achievement motivation.

Increase acceptance and identity with one's social
(ethnic) group.

Increase respect for and acceptance of other children,
other ethnic and social groups. -

Increase initiative and self-direction.
classroom and school

Increase teachers' skill in classroom management of
other adults (paraprofessional and parents).

Increase the teachers' skill in constructing focused
curriculum materials (home learning tasks).

More individualized instruction thraugh use of other
adults, and home learning tasks.
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d. Develop differentiated staffing,

e. Increase parent educators' skill in working with
parents.

f. Increase parént educators' skill in working with
children and small groups.

8. Increase parent educators' skill in planning with
teacher for both home and school.

h. Increase parent educators' self-esteem and sense
of internal control.

i. Help teachers' morale.

j. Provide a model of home-school relationships for
subsequent use in the school system,

It will be noted that, in keeping with our rationale, the changes
are not only in home but in school, and in the'rélati@nship between them.
Yot all of these goals were measured in 1971-72, and we counted

heavily on the outside evaluator for data, especially on children's growth.

III. Procedures
A, Pre—seévice=Training Program

1. Four workshéps were held on the campus of the University
of Florida, under EPDA funds, in the summer of 1971, Dr, W.F. Breivogel
directed the workshops. The summer workshops were desiéﬁed to provide
orientation to new Follow Thrcughkper5®nnel as well as to existing
Follow Through personnel. The first workshop was conducted for céardinatérs
and administrators in the E@mmuniﬁies cf Richmond, Virginia; Phiiadelphia;
Pennsylvanié} Jgnesb@rc; Arkansas; Yakima, Washingtbn;lJacksanvilie, Florida;
Lac du Flambeau, ﬁ%scansin; Tampa, Florida; Winnsboro, South Carolina;
Chattaheéga,—Tennessee; Lawrenceburg, Indiana; and Haﬁstcn; Texas. During

the first workshop, participants and Institute staff members analyzed both
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strong points and weaknesses of last year's (1970-71) operation. The

g

complete Floiida Follow Through Model was presented starting with a verbal
'descrigtion and working into case studies, discussion of the measuring
instruments used, together with their applicati@n and purpose, roles of
PAC, principals and coordinators, relationship of comprehensive services
to the model implementation and teacher-parent educator roles. Pre-post
data collection and data monitoring were outlined and discussed. Liberal
use of videotape was used throughout the workshop, State Department
personnel and general consultants wéré also among thcse attending the
workshop. These people also sat in on panels to describe their functions
and what direction they thought Follow Through was taking. There were
102 participants from the eleven communities. The workshop lasted one
week, |
Tﬁa second workshop was conducted for teachers and parent educators
who had participated previously in the model. Again, all eleven communities
were represented for thé total participation of 113 teachers and parent
educators. The;seﬁéﬁé week was devoted to administering the instruments,-
home visits, task.devgiameﬁt, desirable teaching behaviors, and teacher-
parent educator conference tec'niques. During this workshop, actual tasks
ﬁere developed by the participants and task presentations were made to
mothers and théir children from Alachua County - the couﬁty sufrounding
' the University of Florida. PAC and the teachér and parent educator role
in this phase of Follow Through were also diécussed@ )
The third workshop, one week, was conducted for Perscnﬁel in the
Alachua County EPDA Follow Through Research and Development Program for

- - both teachers and parent educators. There were 28 parent educators and
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14 teachers which represented teams of three at each grade level, K-6,
in two schools in Alachua County. The purpose of this workshop was to
orient these people to the parent education Follow Through Model. They
were integrated into the fourth workshop with the people from the eleven
original Follow Through cgmmunitiés.

The faﬁrth workshop was for 159 teachers and parent educations new
to the program. The same format as the second workshop was used with
an additional week being allowed for more detailed coverage of items
for new participants in the Florida Follow Through Model.

2. On-site workshops, of one week's durati@n, were held in each

services staff). The administrators,-teachérs, parent educators, PAC
chairmen and members who were at the University of Florida wo%kshops_
served as a training staff cadre for the on-site workshops. One of -
the following Flafida faculty served.as as a consultant in the listed

community for at least two days:

Chattanooga Dr. W. Ware August 25-26
Houston: ‘ Dr. J. Newell August 19-20
Jacksonville Dr. E. Jester October 11-12
Jonesboro - Dr. A, Packer _ August 23-24
Lac du Flambeau Dr. E. Jester August 18-19
Lawrenceburg Dr. G. Greenwood August 23-24
Philadelphia i Dr. B. Guinagh September 1-2
Richmond ' Dr. W. Breivogel August 16-17
Tampa Dr. B. Cage ,September 23-25
Winnsboro S Dr. B. Brown August 18-19
Yakima Dr. B. Siegel . August 18-20

The ﬁrcgram of the 1ocai on-site warkshop was designed to r3p11zate
insofar as p0551ble the Florida workshop. Specific training was provided
in: task development, home V151t1ng, teacher- parent educator roles,
Dbservatlanal aﬂd 1nteerEW procedurgs for the parent educator to use in

o ’hcme visits (see HER and PEWR in Appendlcés 0 ) and local




Page 11

procedures for linkage between the educational component, comprehensive
services, and PAC-activities. It is not assumed that the program is
ready to be fully implemented‘atVtermiﬂation of the workshop in new

classrooms. We see the program as developmental throughcut thé’year!

The workshops are designed to enhance the skill of people who have been

involved and to provide the entry skills for those for whom it is the

first year.

LT R
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1. Each community has a liaison officer.

visit, briefs the consultant on the 1scal situation,

B. In-service Program Support

a Teport from him about his trip.

The liaison officer's role is a crltlfai Dne

degree our Program is respcn51Ve to local gandltlons

Page 12

He is in constant
communication with the community, and arranges for the consultant's

and then receives

since to a great

Each liaison

officer is a full-time regular fa;ulty member nf the College of Educatlan

Uﬁlver51ty Df Florida, th is released by this department from teaching

one course during the academic year for this re5ponsibiiity (Normal
course load in Faundatlans is seven (7) five-hour Eourses, in Elémentary

Eduzat;an eight (8) four-hour cauzses) He is a basic mémbe: of the
policy and administrative team. ‘The liaison officers énd consultants
meet regularly as a "Follow Through group" to discuss the pveréll ﬁ:égram;
issues and problems of each caﬁmunity, plans for therfuturei This
organization means that the Flér;ﬂa Pi@gram is a basic commitment of

the Research and Development program of the College of Eduéaticn, with

strong implications for teacher education. The liaison officers are

listed below:

Community -Liaison Officer Rank - Department
Chattanooga Dr. W. Ware Asst. Prof, Foundations
Houston Dr. J. Newell Professor Foundations
Jacksonville Dr. J. Litcher Asst. Prof, Elementary
Jonesboro Dr. A. Packer Asst. Prof, ‘Elementary
Lac du Flambeau Dr. E. Jester Assoc. Prof. Foundations
Lawrenceburg Dr. G. Greenwood Asst. Prof, .Foundations
Philadelphia Dr. B. Guinagh Asst. -Prof, Foundations
Richmond Dr. W. Breivogel Asst. Prof. Elementary
Tampa Dr. B. Cage Asst. Prof, Foundations
Winnsboreo Dr. B, Siegel Assoc. Prof, Foundations
Yakima _Dr. B. Brown Professor Foundations
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2. We p}ovide tw@ldays of consultant service - a ﬁcnth to the
local community (see Appendix B which describes the basic ingredients
of iﬁe consultant visit). The consultant schedule of visits madé-f@ll@ws,
It will be noted that the pattern of visits varies by community, and
that "two days a month" is a guide.. In communities such as Yakima
and Lac du Flambeau, distance as well as lccal needs dictated a different
patterﬁ. The communities énd liaison officers develop the best local
approach.

3. During 1971=72; ﬁidea;apes were used as a part of the in-
service training Prccedureir Each community was asked to send to the
Institute for Development of Human Resources, the pr@graﬁ sponsor, one
hour of fidegtape eacﬁrmanth depicting homé visits, planning sessions
between teachers and parent educatars, reporting sessions after home visits,
tryouts of hgmeslearning-;asks with individuals or small groups or students,
or scmercbmbinatiaﬁ of these activities., The liaison officer and con-
sultant viewed this fape and uséd it as Pért.éf the planning for the
consultant's visit and fnr the workshop time of the consuitant visit.

In addition to the Vldegtapé, each cgmmunlty sent copies-of its
homeriearning tasks, the weekly observation reports of the parent educators,
andrattituée and questicnnaire infafmaticn about the home." These data-
are used by the liaisén officer and cansultants to assist in the 1nserv;ce
program and EValuatlon of the project. The Parent Educator Weekly Report
provides some of the basic inf@rmatian:abcut the effectiveness of the
home learning tasks. The queséiannaire information (Home Environment
Review) provides the teachers and parent edgcators with some immediate

insights about the nature of the home as a learning situation, and offers
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the program spahsar baseline data upon which suggestions can be made
for both classroom and home activities. All'Df'these materials afe
explained to the Policy Aéviscry Committee, and no data are collected
which have not been reviewed Ef that goﬁﬁittee.

The program sponsor, the local education agency, and the parénts

are seen as a partnershlp team in whlch 1nfarmatlan flows back and forth,

~with the main objective belng to enhance the tatal develapment of  the

child. Coﬂtent decisions are completely the prercgat1ve of the ‘local

community. Thevprggram=5p@nsor attempts to‘enable téachers and parent

educators to translate their content goals into effective learnlﬂg

fe\
materlals to be used at home and in school to ach;éve what it is the

parents and school wish to achieve.

The program sponsor, thraughxtantinﬁaus1¢cntact, strives to keep
all elements of the program on iargégg and to facilitate the devélcpmeﬁt
of the pragramQ ‘The role of the Tnstitute is more than conéuifiﬁg
servicés;xit provides direction, support, and information, as well as
some elements of the evaiuaticn prﬁgram | Wlthln the framewark of the
program, there is ccn51derable flex;billty to meet cammunlty needs

;. The central office staff was reorganlzed during 1971-72

to allow for more efficient éperaticng Dr. Ira J. Ggrdan remained gs

Project Director whiie the position of Project Manager was divided between
John Saderstrum a dcctaral student in Educatlanal Research and Pat
Olmsted, a research instructor. Mr, Sgderstrum assumed the major
responsibility for data prccessing and Mrs. Olmsted directed all project
éammunicatian, bqth intra-office and Eetween the central office and

the communities. These communications dealt with topics such as monitoring
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operations, data flow and fégdba;ki Mrs. Olmsted also worked with

the préjEtt”e§aluatiDn focusing on observation techniques for use

with videotapes. The centrai office staff alsqzaansisted of Harris
Jaffee (1/3 time research asscc1a+e)? a doctoral student in Educational
Psych@l@gy; Ramon Garcia (task specialist), é»daztoral éﬁudent in

Curriculum and Instfuction; Mrs. Dianc Beck (full-time secretary);

and student a tants and non-academic Persgnnel for coding data.

C. Spanscr Research and Develepmant
Lacal developmental SCthltleS were candu:ted in two elementary

~schools gantalnlng approxlmately 35% low income populat;@n in Alachua
'Caunty, Florida (of which Gainesville is the.county seat).’ @ri‘G.
Greenwood served as project director of this’a:tﬁvify and he and Dr,
W.F. Breivogel were able fa'éxpand the scope and size of the developmental
effcrt by cbtaining EFDA funds. The combined Follow Thréugh and EéDA
monies PETmlttEd the placement of 28 parent educatcrs in 14 K-6 classrooms|
=in each of the two szhoals. Each school had one exper;menta] and one
camparlsan classroam at each grade level, K-6,

SPElelEally, the Alachua Caunty R & D operation facused upon the
following azt;vztleS?

1. the developmént of inservice training materials for staff
dEVElDPmEnt in implementing the program;

2. the development and testing of actual sample task materlals
for distribution to Florida Follow Through communities;

3. the development af new assessment materials to measure the
impact of the Florida Program and to point to possible new
d;rectchSf and,

4. the demcnstratlcn of the Florida Program to observers along
with the opportunity for participation i the classroom by
parents, prospective parent educators, prospective teachers,
etci
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The 1971-72 school year was the first year of Dpérgtion for the
Alachua County Program énd its progress is as follows:

1. Inservice materials development produced one £ilm (in cooperation with
Teacher Corps), four videgtépa modules, and one set of slides. The latter
was designed to present an overview of thevFlo:ida Madel,: The film is
a 15-minute color Préductiqn calledA"H@me and SchoolssGéttingrTogather"
depiéting the goals of the Model. 'Vidéataée modules were developed g;@und
the following topics: |

a. "Overview of the Home Visit_Cy:lé" |
b. “TeaﬁhereParent Educator Home Visit Planning Conference"
¢. How to conduct é PAC méeting; |

d. "Effective Use of Paraprofessionals in the Classroom"
(in cooperation with Teacher Corps)

Guides have been develaped to » accompany the first two modules
(Appendlx C ) |

2, Over 160 sample task materials were developed tested, and
disseminated to regular Follow Thraugh communities. Among those deve;oped ,
were fourth-sixth grade tasks (Appendix D ). PEWR data indicates that
these tasks were sent into qualified homes 15,682 times and into ﬁans

qualified homes 4,078 times. They were sent into 3 ,634 different qualified

homes out of a total of 5,994 (61%). In the case of non- quallfled homes,
they went into 1, 290 out of 2 314 dlfferent hcmes (56%) . Beyond that
they wvere sometimes used by both Florlda consultants and local task
,sp221allsts as examples of good tasks duz;ng inservice tralnlng sessions.

3. Three new assessment instruments were developed in Alachua‘
County (Appendices E-G)-

éia-an interview schedule which was used to assess parent attitudes
" toward the program on a home interview basis;
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and parent educatars to assess changes in parent educat@rs
as a result of their particination in the prcgram
c. A PAC activities questionnaire hhich was sent to each PAC
to obtain information on the kind and extent of PAC athV1t135
during the school year. -
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Data collected with these 1ﬁstrgménts will“berrepcrtéd in the Results
Section. T
4. ‘As a demonstration site, the Alachua County Project was fisitgd
by 21 péié@né;.not g@unting students from various other funded projects
and‘frém the College of Edu:atién! Visitars iﬁcluded a member Df the
Florida Staté 1eg151ature and hlS research advisor, members of a c1t1;ens
lay committee on educatlcn frém a iarge urEan area, Daan of the Ccllege
two visitors from Australia, a number of the local CAA Executiva'Boardj
and three visitois from Arizona.l
While the Alachua Cgﬁnty Reseérgﬁ aﬁdbbévelumeﬂt Prajec; encountered
the'ﬁsuai Eeginﬁing problems and growth pains of a new project, it has
influenced -the model sponsor's pr@liferatian pians in at least two ways:
1. We ncw'feelrthat it is possible to implemént the =odel in
~ grades 4-6 because of our successful experience in Alachua
Caunty, and
2. We have a better understandlng of the Lind of administrative
and inservice training support that is necessary for su::éssful
model implementation since we "learned by doing" ouﬂselves
Finally, a rather tharoﬁgh evaluatiOn’af the Alachua County EESEarch
and Develapmeﬁt Project was conducted by "Qutside the project" interviewers
who administered a structured 1ntervlew schedule to a 10% stfatified |
sample af parents The instrument and results are presentcd in Appendix E.

Generally, the results indicate that the parents attitudes toward the
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program were quite fgvcrablegipg
D. PAC Activities
PAC activities are centrél to program goals and 1mplementat1@n
We v15w parent education far more broadly than the home visit and/nr a
parent as classroom worker or volunteer act1v1t1es although these are’
' fundamental to the program We balleve that parent educatlan 1ncludes
, eduﬁat;@nal program of the.s@h@olg
Dﬁring 19?1§1972, we continued to keep PACs'infarmed of our ccnsulting
is sent to the project coordlnator and by arranglng consultlng visits so
‘that they corresponded with monthly PAC ‘meetings. We Eantlnued to involve
PAC in de:isiansmaking about program andiévaluatian tEIOugh PAC attendance
at our plaﬁning conference in Déaember 1971, and at.aur summer workshop
for cécrdlnatars and admlnlstratOIS in the summer of 1971,
In an effort to furtﬁér strengthen all our PACs, we provided the

consulting services of Mr. James Braceyg'é former Richmond PAC'chéirpan_

Mr. Bracey made visits to nine of our eleven communities during 1971-72

as follows:

. . Richmond, August 16 20, 19?1 : : - i
- Phlladelphla August 30- SEPtember 3 1971 and January E
10-14, 1972;

Lac du Flambeau, SEPtember 12-17, 1971 :

Lawrenceburg, Qctober 3-8, 1971, and March 6-8, 1972;

Houston, October 24-29,. 1972 and January 27- 29 1972;

‘Tampa, NDVémbEI 28 and December 3, 1971;

Jonesboro, February 14-17, 1972, and May 17-19, 1972;

Wlnnsborc February 27- March 3, 1972;

JagksanV1lle May 12-17, 1972,

T =t

L o o TN B w T N %

Mr. Bracey was able, with the help of liaison @fficers§ to stimulate
much growth in many of our PACs. He assigted'in restructing the actual

organization of the PACs in Houston, Philadelphiz, and T%mpa S0 as to
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increase the number of parents Partlclpatlng and voting. Mr. Bracey
helped re-establish and reorganize the Wlnnéboro Jacksanv;lle and

Lac du Flambeau PACs, assisted the Lawrenceburg PAC in develaplng a

‘p351t1ve ccmmunlty lmagej and helped Jonesboro PAC folEEf'S Iearn how

to develop an agenda and take minutes of meetings
The PACs in Tampa and Jacksanv1lle shawed con51derable Stréﬂgthr

in 1971-72 when theybraught considerable effort tc bear on Washington

in a successful attempt to get their Follow Thraugh projects restored

when it appeared that they would be dropped. In Philadelphia, Mrs.

Doris Cahgn, a Ficri&a Médel PAC member, was electedvas PAC chairmEﬁ of .

the city-wide PAC that répresents all of the Phlladelphla Follow Thraugh

' Models. - She is ;urrently a member af the stéerlng LDmmlttEE of  the new

natlonal PAC. - In Tampa, Mrs. Dcnna Woodard, the PAC chairman, ran for
the sahaol board, made a strong showing vote-wise, and.plans'to.run again
in_two yearsi Further data on PAC activities are reported in the Results

Section of this report.

E. Evaluation Procedures
~ During the 1971-72 school year we operétéd under the assumption that
sponsor, but heverthelessidevelaped our own pTQEEdUIES to assess movement
toward the goals’ 1nd1cated in Sectlcn II. We used several measures as
pre—pssf measures and the ?arent Educator Weekly Repcrt, the Taxonomy of
Classroom Activities, and v1deotapes as process measures. The cﬁa:t on
page 22 shahs the plan.

During the 1970-71 school year, one technlque used for evaluatlon

ef the Florida Pa:ent Educatian Pragram was the Mother as Teacher (MaT).
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1971-72 Data Collection for Follow Through

Center Class- Teacher PE Mother Child
Rooms

| Richmagdi

- Philadelphia
Janesb@i@
Yakima¥
';Jackggnfille
Lac du Flambeau
Winnsb@i@
Chattanooga
Tampa
Lawrenceburg
:Haustén ’

~Alachua

HISM
SRI .

30 - Purdue *

HISM
SRI

20 * Purdue

20 Purdue ' HISM
TCA SRI
35 Purdue. HISM
- SRI

43 . Purdue _ HISM
" TCA SRI

HSIM
"~ 8RI

7 Purdue

‘23 ‘Purdue - HISM
| SRI
30 Purdue, ' HISM
TCA : + . SRI

HISM
SRI

24 Purdue

12 Purdue HISM
TCA , SRI

30 Purdue HISM
. TCA ~ SRI

14 experimental

14 control ALL INSTRUMENTS

- HER.

PRR
HER
HER
PRR

HER
PRR

" HER, SRI

HISM, PECE

IFMF -

CATB

IFMF .

IFMF

CATB

TEMF
CATB
1FME'
IFMF
CATB
IFMF

CATB
IFMF

*All Instruments are

included as appendices.
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This technique consists of obserV1ng {live and by audiotape) the mother
teachlng a standard task ta her Ehlld TheAaudiotapes are later coded
and the data obtained fr@m them cambined with the live observation data
to evaluate maternal teachlng behav1nﬁ
)Fer the 1971-72 school year, we decided to éxﬁand the area of

consideration to include not only maternal teaahing‘behaviar, but also
. teacher-parent educator planning, Parént educator teaching style‘and
parent educator evaluation of a home visit. Ta accompl;sh this expanded
-evaluation, standard tasks were developed at Florlda and teaahars and
parant educators in Tampa and Houston were asked to plan and execute
actual home visits using these tasks. Vldeatapés were made in each of

these cammunl ‘ies in Dacember and May which cantalned the llowing

sect1§n5; :
i

a, teacher and parent edu;ater plannlng the hame visit,
b. parent educator teachlng the task to the thhhr
c. mother teaching the task to the child, and

d. parent educator discussion of the home visit with the teacher.

~In each community, six teachers and six parent educétars_were
randomly selacted férzthis eValuatiaﬂ The. teacher and parent educator
were from the same ~room and held the planning session fcr fDuI home
visits at one time. Since most tasks in our communities are used with
several children, the taped planning sessions were very similar to the
ordinary situation. Following the planning sessién;;éach‘af the six
parent educators was filmed making these four home visits. This gQVE
a total of 24 home visits for each of the two communities. The home

visit’ portion of the videotape contained parts b and ¢ listed above.




Page 24

Finally, each parent educator met with ‘her teacher and diéCuSSEd the .

(O four visits she made. using the standard tasks. |
This new system called the Parent Eéﬁéatiaﬁ Cycle Evaluation ﬁrévﬁdeé_;,'
a much greater wéalth—af eﬁalﬁatian daté'fof the Flcrlda Model h‘

videotape of the cycle described above are currentlv be;ng viewed and

two standardized abservatlan protocdls are being developed;' Dne @béerfatiﬁn
7 1n5trument is an adaptation of Flander's Interaction Analysia called the i
Rec;pracal Categary System (RCS). There arevseveral-fnrms df'the RCS
“and the one shown in Appendix H was specificélly develéped for use with»'j
these videotapes. Coding of the verbalization is done e?efyithrée~secoﬁdé”i"
or more frequently if the verbal activity chaﬁgés; These coded data may_é“‘:"
be displayed iﬁ'a matrix which allow examinéﬁién @f the'seqqeﬁtial natﬁrer
Df the interaction. It is tﬁen possible to éxamine sequences such as Ci);i
teacher open question followed by parent eduéator response, or (2) child

response followed by mother praise.

The : ‘dézond chservation 1nst1ument; stlll in the verv early stages of
",devel@pment is presented in Appendlt I. ThlS observation schedule is

being designed. to assess both the content and the pr@cess 6f the vérlous -
port;ons of the cycle.. Thé schedule will eventually include bcth frequency
ccunt items and occur-not o:;ur items. Only that portion Df the instrument
appropriate to'the teacher-parent educator plaﬂhiﬁg sessions is preéentedr
in Appendix I.

Future plans call for both of these ébservatian instruﬁeﬂts to be
used with the ménthly'videétEPES which each community sends as well ‘as
the group of pre- anq post- tapes céllected in selected c@mmunitiésgr~

In this year, we did not move to relating each measure in specific
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performance terms to each goal. However, our plans for the future, as
evidenced by our December, 1972, evaluation proposal, are to move to a

criterion referenced evaluation procedure.

IY. Accomplishments

In the case of our Model, it is never accurate to speak of accomplish-
ments as though they wefe finished products. It is more accurate to speak
of accomplishments as steps in the direction in which we are going. We
can, therefore, discuss accomplishments in three ways: those related
to program implementation, those related to development of evaluation,

and specific goals attained as measured by current evaluation procedures.

Program Implementation

“he overall direction of program implementation in all communities
was one of forward movement in spite of difficulties that beset some of

ocur communities relating to integration and the cutback of ngicw Throuzh

liaison officer responsible for each community, certainly seem to bear
out tl;'xis forward movement.

Data presented in the Results Section indicate that the home visit
component of our project continues to be successfully implemented in our
communities. As of February 28, 1972, PEWR data indicated that 4,918 ;
ou. f 5,621 or 90% of all qualified homes had been visited. Of the
2,438 non-qualified homes, 1,817 or 75% had been visited. What is also
enzauraging is that other FE@R data obtained at the same time indicate
that the attitudes and behavior of the parents being visited do not

differ as a function of income level (qualified versus non-qualified).




Page 26

- That is, their attitudes and behavior toward tasks, visiting school,

4
i

working in the classroom, attending PAC, etc., are not significantly
different from one another. These data would seem to support our hope
that our program is viable for all parents.

Another indication that the Florida Model is being more effectively
implemented is that our communities are now employving task specialists
to work with teachers, parent educators, and parents on tasks. Practically

~all of our communities have established a PAC curriculum (or task)
committee to build and screen tasks among other things. The task
specialist usually takes the leadership for working with this committee.

While we still have problems in terms of getting teachers to take
the time to effectively plan with parent educators for home visits, |
especially in terms of task delivery, teachers are using parent educators
to engage in instruction in the c¢lassroom. Taxonomy of Classroom Activities
data presented in the Resulté Section indicate that in general parent
educators engage in the same kinds of claésraam activities that teachers’
engage in.

Finally, data are presented in the Results Section which indicate
our PACs are generally quite active and that Follow Through parents are
becoming knowledgeable about PAC. As ﬁas already been indicated, Mr.

lJames Bracey, our PAC conéultant, has been extremely active in working
"with nine of our eleven PACs. Our consultarts continue to schedule
their consulting visits to coincide with-monthly PAC meetings;i Qur
consulting réports indicatevthat when they speak at such meetings, they
continue to stress the. importance and role of PAC in continuing elements

of the program after the federal money runs out.
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Development of Evaluation Proecedures

We reviscd the Mother as Teacher task radically enough to preduce
an almost new Instrument that is much éasiér to use (requiring only
videotapes) and seems to hold even greater potential in term$ of analvzing
the mother's tcaching behavior since it is in part an adaptation of
a well-known systcmatic observation instrument QETigncd to assess class-
room teacher béhavi@r_ This instrument is the Parent Education Cycle Evaluation.
After a thorough search for means of measuring pupil achievement
of the kind that agrees more closely with the higher cognitive process
goals held by our model, we were finally able to locate the-Cincinnati
Autonomy Test Battery developed by Dr. Thomas Banta at the University
of Cincinpati. As a result of comnunication &ithiDr. Banta, especially
during a two-day cansﬁlting visit that he made to Gainesville in April,

1971, we were able to adapt the instrument to our needs and make it

operational in 1971-72,

We have develcped a new questiénnaira to assess changes in parent
educators, Part of the data is provided by the project coordinator
and the other part is provided by the parent educator. Changes in parent
educators' lives may be among the strongest, the longest-lasting ChéﬁgE%
brought about by the progran.

A questionnaire to assess parent activity in PAC was devela?ed to
supplenent the data alrcady being gathered with the Parent Response 7
Report ‘on the parents!' knowledge of PAC. Needless to séy, knowlédge
must result in activity to be meaningful asrfar as institutional change
is concerned.:

Finally, an interview schedule was develaﬁed to assess paréﬁt attitudes

toward various aspects of the program. Designed to be used by "outside
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the program" intervie&ers who visited the homes of Follow Through
parents on an independent basis, the new instrument has so far been

used only with a random sample of parents in the Alachua Count? Research
and Development Program, However, both the results and the nature and
use of the instrument have been disseminated to our eleven communities
for their consideration. They may choose to utilize it by obtaining

independent interviewers from nearby colleges.

Results

Our evaluation design for 1971-72 reflected our assumption that
pupil achievement data would be collected by an outside evaluator.
We have focused our efforts on certain changes in teachers, parent
educators, pupils, parents, PAC, home learning environments, and the
home visit process. While we did nat_ﬁave access to comparison data in
our regular communities, we were able to collect comparison data with
some measuresin our Alachua County Research and Development Project.

Our main concerns, of caufsag were across all of our eleven communi-

ties (plus Alachua County in some cases). However, we have included

not be compared with one another because they differ from one another
in many ways. We have large and small communities, Black, White, Indian,
and Mexican-American communities, rich and poor communities, etc. Such

sub-cultural differences along with different patterns of program

implementation make cémﬁarisans rather difficult to interpret.

Changes in Teachers

Table I presents Purdue Teacher Opinionaire (PTO) or.teacher morale
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data across eleven communities on a pre and post basis. Tables II through
XII present PTO (see Appendix X ) datavfram Alachua County analyzed
by means of a two randomized (experimental versus comparison) times two
repeated (pre versus post) factorial design analysis of variance.

The Table I data indicate no significant gains on any of the factor
or the total séares except one: "Rapport with Principal." It should
be noted that overall teacher morale is at the 50th percentile rank

a

[¥4]

compared with PTO norm data. In the case of the Alachua County
teachers in Tablesrll through XII; the overall picture is one of declining
morale for both experimental and comparisons with no significant &iffereace
between them. This was true for "Teacher Rapport with Principal,"
"Rapport Among Teachers,' "Curriculum Issues," 'Teacher Status," "School
Féci;ities and Services,'" '"Community Pressures," and the total morale
score. On one factor, "Teacher Salary," the experimental and comparison
teachers both decreased significantly, although comparisions decreased
significantly less than experimentals. On three factofs, "Satisfaction
With Teaching," '"Teacher Load," and "Community Support of Education,"
no change is noticed pre versus post and no significant differences
were found between experimentals and comparisons.

The across all cgmmuﬂities Picture is one of improvement compared
to data that we have collected in previous years since it indicates a
loss on only one variable and otherwise may be interpreted as being

"typical" in comparison to the group of teachers on which the instrument

.. Was normed. Being part of an experimental program with its own administrative

structure may in part account for some of the loss of rapport with the
principals. Some principals and project coordinators do not adequately

communicate with one another and engége in power struggles. Such
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TABLE 11
Analysis of Variance for Alachua County
Experimental vs Comparison

Pre vs Post

Purdue Teacher Opinionaire

Teacher Rapport with Principal

=
[%3]
.

SOURCE OF VARIATION 5§ DF

Between Subjects A . 27

A (Experimental vs Comparison) 30.19 1 30.19 0.20

Subjects within Groups 3981.50 26 153.13

Within Subje.ts . ' 28

20.95*

B (Pre vs Post) 1161.29 | 1 |1161.29

AB ez L a | 2423 | 0.4

B X Subjects within Groups

1440.94 | 26 | s5.42

PRE POST MARGINAL

EXP 72.71 62.29 67.50

COMP 72.86 65.07 68.96

MARGINAL , 72.79 63.68




Page 29B

TABLE I11
Analysis of Variance for Alachua County
Experimental vs Comparison

Pre vs Post

Purdue Teacher Opinionaire

Faction with Teaching

SOURCE OF VARIATION _ 55 DF ' MS

Between Subjects |27

A (Experimental vs Comparison) 26.14 1. 2614 '

Subjects within Groups 3294.13 26 126.70

Within Subjects . 7; -

B (Pre vs Post) 114.63 : 1 114.63

i e 1564 |1 | 15.64
B X Subjects within Groups 788.6% 26 30.33

Cell and Marginal Means Table

PRE ' POST MARGINAL

EXP 69.43 65.50 . 67.46

comp 69.71 67.93 68,82
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TABLE IV
Analysis of Variance for .Alachua County
Experimental vs Comparison
Pre vs Post

Purdue Teacher Opinionaire

Rapport Among Teachers

SOURCE OF VARIATION : SS DF - MS F

Between Subjects _ 27

A (Experimental vs Comparison) | 36.15 1 36.15 0.88

Subjects within Groups

Within Subjects A 28

-B (Pre vs Post)

365.09 32.69*

1
AB ‘ | 3.01 1 3.01 0.27

B X Subjects within Groups

Cell and Marginal Means Table

PRE POST MARGINAL

42.86 45.64

44,93 47.25

MARGINAL 49.00 43,89
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TABLE V

Analysis of Variance for Alachua County

Experimental vs Comparison
Pre vs Post

Purdue Teacher Opinionaire

Teacher Salary

SOURCE OF VARIATION 55 DF MS F
A;A éﬁxpériméﬂtal §S Cgﬁpa;igaﬁ) 7 lééﬁgli ;iﬁ 126.01 74i59*
gé-Sééjéétggggggin Graupsﬂ o 713,72 26 ) 27.45 )
‘Wigginiéﬁgﬁécﬁs - | ég .
i AB ) | | ) 4.56 . 1 4.56 | 0.49
B X Sﬁbjeéﬁéi&ifhin ércupgw ééij&é 26 9.27

EXP

COMP

MARGINAL

Cell and Marginal Means Table

PRE POST

19.29 16.57

21,71

20.50

*P < .05

MARGINAL

17.93

20.93
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TABLE VI
{ Analysis of Variance for Alachua County -
Experimental vs Comparison
‘Pre vs Post

Purdue Teacher Opinionaire

Teacher Load

SOURCE OF VARIATION 55 DF M5 F
Between Subjects ' 27

TA (Experimental vs Comparison) 3.01 1 - 3.01 0.07

Subjects within Groups 1163.50 26 | 44,75

Within Subjects 28

Fadi
|
=)

B (Pre vs Post) 42,82 1 42.82

AB | 6.45 . 1 ~ 6.45 0.44

B X Subjects within Groups . 384,19 26 14,78

PRE , POST MARGINAL

EXP 35,07 | 34.00 34,54

comp 36.21 | 33.79 35.00

MARGINAL . 35.64 33.89
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TABLE VII
Experimental vs Comparison
Pre vs Post

Purdue Teacher Opinionaire

Curriculum Issues

Analysis of Variance for Alachua County

SOURCE OF VARIATION SS DF B MVS WFi
§e£§§éﬁ Ségjéété o 7 - i 41?7 477 )
VA tﬁipéfiﬁéntai Q57Cc;parisaﬁj 24 .45 1. 24.45 2,62
_ gubéé;;% wifhiﬂ G;gups B 243,04 26 ] 9.35
Wifﬁggjéﬁgﬁécts 28 | '
| B (lgre v:g I;r::stii ; 1 33.01 1 | 33.01 | 8.94*
W 145 1 145 | 039
égi“égﬁj;:tgiwiﬁﬁig Gréﬁps' 15 96.04 ) 26 3.69

COMP

MARGINAL

Cell and Marginal Means Table

POST

b o
~1 |
| T
|
=
| o
Lt
i

.
Lo
L
~

15.75




TABLE VIII
Analysis of Variance for Alachua County
Experimental vs Comparison
Pre vs Post

Purdue Teacher Opinionaire

Teacher Status

SOURCE OF VARIATION S5 DF MS

Betwecn Subjects : e

'A (éxpgrimental vs Comparison) 5.78 1 5.78

Subjects within Groups

Within Subjects ' 28

B (Pre vs Post) 68.62

AB | ; 0.67 . 1 | o0.67

B X Subjects within Grrups 256,71 _ 26 5 9.87 "

PRE POST MARGINAL

EXP- 24.14 21.71 22.93

COMP 2457 22,57 23.57

MARGINAL 24.36 22.14
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TABLE IX

Analysis of Variance for Alachua County

Experimental 1s Comparison
Pre vs Post

Purdue Teacher Opinionaire

Community Support of Education

SOURCE OF VARIATION SS DF MS F
Between Subjects 27
A (Experimental vs Comparison) 1 14 1 1.14 0.05

Subjects within Groups

Witﬁin Sﬁgjésts . ] 7 £é7447 7 )

B (revsPost) [ 10.28 0 lis | 2s1
AB 7 o 029 1 0.29 0.07
B X Subjects within Groups 106. 43 26 409

EXP

COMP

MARGINAL

Cell and Marginal Means Table

PRE POST

14,71

13.71

14.14

14.86

14,79 13,93

MARGINAL

14,21

' 14.50
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TABLE X

Analysis of Variance for Alachua County

Experimental vs Comparison
Pre vs Post

Purdue Teacher Opinionaire

School Facilities and Services

SOURCE OF VARIATION 59 DF MS E
T
P ——— S B
éugjégégugithin Groups ] 332.50 7 26 12.79 B
Within SubjééisxAﬁﬁ?Wiiﬁi S - ) 7?871 . -
__As_ o o 9529 a 1 0.29 _ D.Dé

26

B X Subjects within Groups

EXP

Cell and Marginal Means Table

POST

14,57

COMP

15.71

MARGINAL

15.14
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TABLE XI
I ' A * Analysis of Varianée for Alachua County
’ Experimental vs Comparison
Pre vs Post
Purdue Teacher Opinioniare

Community Pressures

SOURCE OF VARIATION _ -85 7 DF MS

Between Subjects’ A ' 27

A (Experimental vs Comparison) D.Di : 1 . 0.01

Subjects within Groups

Within Subjects : o , 28

B (Pre vs Post) . _ 12.06 A 1 12,06

AB _ | 0.64 . 1 0.64

| L

B X Subjects within Groups 71.29 26 2.74

Bl

Cell and Marginal Means Table

PRE POST MARGINAL

EXP 17.36 16.21 | 16.79
COMP 17.14 . 16.43 16.79

MARGINAL 17.25 16.32
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TABLE XII
Analysis of Variance for Alachua County
Experimental vs Comparison
Pre vs Post
Purdue Teacher Opinionaire
SOURCE OF VARIATION . - sS DF . MS F

Between Subjects T 97

A (Experimental vs Comparison) 1740.38 - | 1 1740.38 | 0

|~
-1

Subjects within Groups 1 58853.00 26 . 2263.58

iWithin Subjects ) l 28,

B (Pre vs Post) 10750.25 1 10750.25 |18.¢

L w]
(1]
A

AB J . 197.75. 1. | 197.75 | 0.

L]
| o

B X Subjects within Groups 1476.00 26 567.81

*P< .05

Cell and Marginal Means iable

PRE : POST MARGINAL

EXP 333,86 302.36 L 318.11
/ .

CoMP 341.21 317.29 © 329.25

MARGINAL 337.54 309.82
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situations are bound to affect the principal's relations with his
teachers. |

In the case of Alachua County, the small sample size (n = 14
experimental, 14 control teachers in two schools) should be noted aiong
with the fact that 1971-72 ﬁas the.first,yéa: éf the program's operation.
The loss in morale is similar to our 1969-70 findings during our first
year of operation in five of our eleven communities and our second year
in the other six. It should be remembered that the comparison teachers
also generally experienced a loss in morale. Perhaps cn.eﬁpiaﬁatian
of the differences’gbtaiﬁed on the salary factor might be the feeling
on the part of the new experimental teachers that they were taking on

new added responsibilities without an increase in pay,

Changes in Parent Educators

Table XIII presents How.I See Myself (self-concept) and Social
Reactioﬁ Inﬁéntary Cinternalaexteynal fﬁcus of control--Appendix L)
pre-post data on parent educators across all zammuﬁities.. The How i
See Myself (HISM) indicates significant gains Dnrcniyzdﬁe factor,
campetencen  The Social Reaction Inventory (SRI) data does not reveal any
-significant gains. |

It is our belief that the Fl@ridavMQdel should influence the self-
esteem of the parent educators, most wahumcgme from low income back- -
grounds and were initially'fra$ the 5ame'po§ulatién as the paients they
vigit@ Needless to say, it is very encouraging to find that the parent
edu;atof's feelings of coﬁpetenzy have significantly increased.

At first glance it would éppear thaf the SﬁI data is in conflict

with the HISM finding since it Measures the parent educator's sense
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1971-72 Data Summary for Twelve Communities

~ HISM and SRI for Parent Educators

The Hou I See Myself(HISH)-Parent Educators ( N = 377)

The HISM measures four factors related to self-conceptt:
1) Interpersonal Adequacy 3) Fhyslcal Appearance
2) Social Male = School L) Competence

Means, Standard Deviations, énd t-Tests af'Differences(P@sttestﬁPrétesi)

Factor

P
8 . .
X 58.27 39.85 18.66 20,13
Post ~————— —— ——————— —
ot s 8.39 6.25 4.11 3.80

.The Social Reactlon Inventory(SRI)-Farent Educators ( N = 371)
The SRI measures the extent to which a person reports feelings of
control over the events in his 1life, with lower scores indicating
stronger feelings of internal control, .

Means, Standard Deviations, and t-Test of Difference(PasttestﬁPretest)
Pretest Posttest .t

7.56 ' 7.64 0.40

o| see | a8 W

S|
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of potency. However, both of these instruments have been administered

to parent educators since the 1968-69 school year and a ceiling effect
(or, perhaﬁs to be more accurate, a bottoming effect since a lGhEI score
“in the case of the SRI. The means are far below those obtained ear11er
and indicate strong-feel;ngs of 1nternal control,

In order to gathér new data on Ehanges in parent educators, members

" by the parent educator and one by the praject coordinator (see Appendix F)
“and obtained returns from 535 parent educators and all project coordinators
in the eleven regular ceﬁters plus Alachua. The findings may be summafized
as follows |

1. Fifty—eight percent of the parent educators responding were Biéck,
34% Whité 3% Mexican-American, 2% Indian, and 3% éthéii’ Less than 1% |
are males and the average age of p ent eduzators was 33. Seventy
percent of the parent educators are married, 10% are divorced, 9%
are separated, 8% are unmarried, and 4% are widowed.

Most of the respondents come from educatlénal backgrounds in which
their own fathers (49%) and mothers (41%) campleted only the eighth
grade or less. Twenty percent of .the fathers and 27% of the mothers
.completed some high Schcél; while 20% of the fathers and mothers gfaduated
from high school (see Table XIV); | | |

How do parent educators get their jobs? Twenty-five percent said
they were active PAC members and 42% said they were active classroom

volunteers before becoming parent educators.
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The-parent educator drop-out rate has been as follows: 1968-69 =

24%; 1970-71 = 18%; 1971-72 = 20%. Their salaries

I

Qo © 24%; 1969-70

averaged $315 per month across all communities (excluding Alachua).

2. Before becoming parent educators, the majority of the respondents
(51%) had camﬁleted high school and only 15% had completed some college
" (up to two years of'college)@ Twen%ystwé percent had somé high school
but ' did not graduate and 6% c@mpléted'eiéhth grade or less. Only 4%
had completed two years of cgllegé;vanother 4% had éampletéd more than
two yeais of collega; but not four years, and less than 1% had completed
four years of college.
3. After becoming pérentreduzatorsg 43% @f the respondents had
' camplétgd some college (up to two years), S% completed two years'of
college, an@therrs%'completed two years, but not four years of :;ilege
and still less than 1% had completed four years of college. Twenty-
seven percent completed high school, 17% completed some high school but

f‘  did not graduate and 3% completed eighthwgradé or less.

‘ Table XIV summarizes the data concerning changes in the pareﬁt educators’
level of educational attainment and their educational backgrounds in terms
of ﬁﬁéir ﬁarents' level of educational attainment.

4. The méjarity af'135§0ﬁ€ents (77%) have ccntinﬁed to live in the
same hause,since:beccming parent educators but 59%:have'made major
éhangeg in the‘house such as paiﬁiing, repairs, new furnitursQ appliances,
etc. Of the 23% .who moved to a different house; 71% said they had moved
to a better house and another 26% moved to a house that wasrabaut the |
same as their old house. Only 3% said they moved to a poorer house.

5. Several different kinds of educational Dppgrtunities have been




, Page 29A
TABLE XIV
Educational Levels of Parents of PEs and
Changes in Educational Level of PEs

Father's Mother's 'PE's Before PE's After

Educational Educational Entering Participation

Level Level FT in FT
% Completing Eighth 49% 41% 6% 3%
Grade or Less ‘
% Completing Some
High School But 20% 27% 22% 17%
Not Graduation :
% Completing
High School ' - 20% 20% 51% 27%
% Completing Some :
College But Not 2 . 5% 5% 14% 43%
Years
% Campleting Two -
Years of College 1% 2% 4% 5%
% Completing Two
Years But Not 1% 2% 4% 5%
Four Years of
College -
% Completing Four 3% 2% <1% <1%
Years of College - -
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made availabie to PEfs by the pragraﬁi Sixty-three percent of the
parent educators have taken college courses. In IQESeéQ only six
PE's took 20 semester hours of credit. In 1959570, 66 PE's took 544
hours credit. . By 1970571, 190 PE's fa@k 2,239 hours credit and bys
1971-72 203 PE's took 1,889 hours credit.

| Fifteen percent of the PE's have taken basic edﬁéatién courses,
and 12% have taken refresher high schaclrcéursesé_and>7% have téken
refresher basic'ccllege.goﬁrses. Siitéeﬁ percent have ﬁakéh the GED.
(high schéﬁl equivalency) exam. Six percent took advantage of other

educational opportunities.

Eighﬁyssevén pércant of the ?E's feel iheir kﬁDW1edge has increased
significantly in certain areas: the;availabiiity of medical, dental,
and social services - 87%; legal assistance to low income parents - 77%;
workmen's compensation - 48%2 |

fiftyeénelpercent feel that they speak "school type" English '"'much
better'as a result of their participation inrthe program. Another 31%
feel they speak '"a little better" andllg%'"ﬁg better."

7. Sixty-four pefcent of the respondents feel ﬁhat they have changed
"a great deal" in their attitudes toward understandigg and méﬁaging
children. Twenty-five ﬁércent feel they haQe "Ehanged'é littleﬁ and
11% feel that they have not changed.

The parent educators also feel that they have changed their attitude
toward understanding and‘managing their EEE children with regard to the
five areas reported in Table XV, |

Further evidence of change was provided when PE's were asked if
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TABLE XV

Changes In Parent™Educators' Attitudes Toward Uﬁderstaﬁding
and Managing Their Own Children in Five Areas

‘No Changes Changed a Little - Changed a

) Great Deal

Reasaniﬁg . 7 719% - 34% ' 47%
sganking N s o 344 | 53%
Talking ,‘ - 21% 20% 50%
Explaining Why B T 27% sav

Asking What
Child's Problems Are

-
L ]
i
M‘
L
L
L
~J
i

5
X
it
-
i}
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they had related to their DWéfchildréﬁ at hgme_in certain ways. Ninety-
three perzént said they read'Eaaks to their children; 96% talk more with
their. chlldren 96% work w1th their chlldren and 91% play with th31r
chlldren |

When the Parent edu:ator change data obtained from the two questlcnnalres
is examined along with the SRI and HISM data that has been collected since
the beginning of our program, it seems more than safe to say that Follow
Through has_héd a definite and proféund effect upon parent educators
and their lives. Such chaﬁges may turn out to be among the strongest

and longest lasting ones produced by the program.

Changes In Children

Two kinds of pupil Ehange data were gatherad durlng 1971-72:
(1) changes in self-concept as measured by the I Feel Me Feel (IFMF)
and (2) changes in autonomous fhn:tlanlng in problem SDlVlﬂg as assessed

by 'the Clnzlnnatl Autonomy Test Battery (CATB) . The IFMF (see Appendix M

and physical) and is admlnlstered on a pre-post basis, Table XVI
summarizes the IFMF data for qualified and néanualifiedvchildren across
the eleven communities. stlé XVII thréugh XXI preéént IFMF data from
Alachua County analyzed on a pre versus Pcét, experimental versus comparison
bésis.

Across the EiEVEﬂ centers the.quaiified'éhildrEﬁ maﬁe significént
gains on all five factors while the non-qualified children made significant
gains on three of the five factors. An examination of the posttest-
means indicates that‘the;qualified and non-qualified children were very

close together by the end of the school year, In the case of Alachua
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TABLE XVI

A P PR o

1971-72 Data Summary for Eleven Communities

IFMF for Children

/

The I Feel, Mo Feel(IFUF)~Children

The IFMF maésures five factors related-to self-concept in children:

‘1) General Adequacy ~ 3) Teacher-School .~ 5) Physical

2) Peer 4) Academic ‘

Means, Standard Deviations, and t-Tests of Differences(Posttest-Pretest)
for Qualified Children ( N = 3005) *p < .o5

‘E‘aetar _ K ‘ ;
1 2 3 b 5 S R

K | o1.89] 5097 | 39.69 | 50.72 | 46.47 :
Pre I I R - ) T - !

9:16] 7.63 | 6.01.| 9.72| 6.79

| 63.19] 51.92 | 40.32 | ‘61.21 | 47.53
8.52f 2,99 | s5.61 -

o faen | e | e

'7f§5t; giDQ

6.994  6.05% | 4.99% 7.69%|  7.78*

- Means, Standard Deviations, and t-Tests of Differences(Posttest~Pretest)
- for non-Qualified Children ( N =1228)  *P < .05

z Factor -
1 o2 3o 4 5

b |

63.53 | 52.20 |40.19
8.41 | 7.16 | 5.67

f wn

60.86 | 47.18
9.31 | 6.30 |

fua |

63.92 | '52.67 |40.47 61.68 | 47.74
7.84

{i

6.40. 5.41

1o

~8.40 | 5.40

t 1.47 2.00* 1.50 2.84* 2,85%
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TABLE XVII
(’ Aﬂalysis @f Variance for Alachua County .
- Experimentals vs Comparison
- Pre vs. Post
I Feel Me Feel - Children
Factor: . General Adequacy
o f
SOURCE  OF VARIATION 55 DF MS F
Between Subgec:ts 334
A (Experlmental Vs Camparlsan) 99.55 1 99.55 1 28
SUbJECtS WLthlﬂ Grcups | 25996.00 3333 78.07
'Wlthln Subjects z 335 »
B (Pre Vs PDstj ' 391 59 1 391.69 8.40*
AB 52. 70 1 52,700 | 1.13
B X SUbjEEtS within Grcups '15523-99 333 46.62
*P < .05
Cell and Marginal Héang_Téble
PRE’ PGST MARGINAL
EXP 62.72 164,82 63.77
COMP- 62.52 63,48 63.00
MARGINAL 62.63 64.20
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TABLE XVIII
v Analysis of Variance for Alachua County
k_‘ : . Experimental vs Comparison
Pre vs Post

I Feel Me Feel - Childreﬂ

Factar:‘ Peer

SOURCE OF VARIATION - o ss | DR Ms | R 53'?

Betweéﬁ Sub;ec%si T 7 7’ ﬁ; 7{7 | 334 B N
A (ExéérlﬁEﬁfal V£ C;ﬁparlscnj e 74”; éli ) B ) 7 521 . 0. 10

miéubjects Wlthlﬂ éraups A ’ 17718. 00 C 33377; E?:?ill o

Wlthlﬂ Subjeats o | " ’ ' -=7 | ' 335 '

B (Pre vs p“t) o 216.02 1 216,020 | 590+ "

AB ) 32,53, 1 32.55 | 0.89 |

B X Subje:ts W1th1n Graups o 12189.00 . _ 353 36.60

Cell and Marginal Means Table

PRE - PDST MARGINAL

EXP 1 51.35 52,93 52.14

COMP - - 51.61 _,_52.31__ : 51.96

MARGINAL 51,47 .  52.64
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TABLE XIX

Analysis of Variance fer Alachua County
Experimental vs Comparison

Pre vs Post -
I Feel Me Feel - Children
Factor: Teacher-School
SOURCE OF VARIATION : S5 DF MS F
Betwegn Subgects A ' ' ; ' 334
(Experlmental Vs Camparlson] 154.86 1 ’154_35 4,31%
Subgeats w1th1n Fraups 11953 00 333 35.89
Wlthlﬂ Subgects , : 335
B (Pre Vs Pnst) 119.07 1 119.07 | 5.88*
AB 5, 86, 1 5.86 | 0.29
J B X Subje:ts W1thln Grcups 5742 DD - 333 20.25 L
*P < .05
Cell and Marginal Means Table
PRE POST MARGINAL
EXP ' 40. 18 41 22 40.70
coMp _59 41 40 .06 © o 39.74
MARGINAL 39.82 40,68
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TABLE XX

Analysis of Variance for Alachua County
Experimental vs Comparison
Pre vs Post

I Feel Me Feel - Children

Factor: Acaderic

SOURCE OF VARIATION 55 DF MS F
Between Subjects 334

A (Experimental vs Comparis

on) 201.05 i

201.05

Subjects within Groups

31674.00

95,12

Wi

thin Subjects

B (Pre vs Post) 311.01 1 311.01 | 5.67*
AB 93,69 1 93.69 1.71
E‘X:SUEjEEtS within Groups 18277.00 333 54.89

Cell and Marginal Means Table

PRE POST

EXP

CoMP

60.46 62.58 61.
60,11 60.73 60.

MARGINAL

60.30 61.72

MARGINAL

.52

42
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'TABLE XXI
Analysis of Variance for. Alachua County
Experimental vs Comparison
Pre vs Post

I Feel Me Feel - Children

Factor: Physical

SOURCE OF VARIATION _ 58 DF MS F

Between Subjects - . 334

A (Experimental vs Comparison) 4.55 1 4.55 0.10

Subjects within Groups

14776 .00 333 44,37

Within Subjects | ! 335

B (Pre vs Post) 332.48 1 332.48 12,97+

AB : ©15.62, 1 | 1562 | 0.6l

8534.00 333 25.63

B X Subjects within Groups

*P < .05

Cell and Marginal Means Table

PRE POST MARGINAL

EXP © 46.54 48.26 47.40

CCOMP L 470 48,12~ 47.56

MARGINAL . 46.76 " 48,19
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County both experimentals and comparisons made significant gains on all
five factors and in the case of the teacher-school factor the experinmentals
outgained the comparisons.

Needless to say, these results are very encouraging. - Self-concept
has repeatedly been shown to highly correlate with school achievement.
These results further confirm our convictions that our program is pro-
ducing pupil growth in positive ways. In the case of the Alachua County
data, Follow Through children outgained comparison children on the teacher-
school factor during that program's first year of operatipn.

The Cincinnati Autonomy Test Battery (see ApgendixAN) is a measure
of the child's éutonam@us functioning in problem solving. It was
admiﬁistered to a random sample of six children at each gfade level (K-3)
in six communities (Jonesboro, Jacksonville, Chattanooga, Lawrenceburg, Alach
and Haustan] at four differe;t times during the school year. The CATB
is actually a series of tests adminiétered on an individual basisi Data
were recorded on eleven variables which relate to the following six
specific abilities:

1. Curiosity - the tendency to ‘explore, manipulate; investigate

and discover when faced with a new situation (variables 1, 2,
and 3). ‘

2. Innovative Behavier - the tendency ‘to génerate a wide variety
of solutions to problems (variable 7).

3. Impulse Control - the tendency to restrain physical and mental
activity when the task demands it (variables 4 and 11).

4. Intentional Learning - the ability to learn a specified task
(variable 6).

5. Incidental Learning - the tendency to learn things other than
the specified task while working on the specified task (variable
5). ' i :
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6. Field Independence - the ability to focus on something and
separate it from the visual field (variables 8, 9, and 10).
Tables XXII through XXV report the results obtained when the eleven
variéblgs were examined by analysis of variance at each grade level.
Kindergarten children made significant gains in curiosity, First grade
made significant gains on variables 8, 9, and 10 which relate to field
independence. Second graders made no significant gains on variables
4 and 5 which relate to impulse cantrci and incidental learning.
The results are disappointing in several ways. Our hope in adopting
the CATB was to utilize an instrument that is more sensitivs to gains
in the "higher" cognitive processes that are most standardized achieve-
ment tests. The results obtained are difficult to interpret and incon-
clusive. In all fairness to the instrument, the size of the n in each
- cell was rather small and may acéoﬁnt for much of the instability found
across several of the variables. The.plan for 1972-73 is to increase

the size of the n in each cell.

Changes in Home Learnipgggnyirgnmentré

A basic premise of the Florida Model is that the home is a key
learning environment. Research has indicated that certain aspects of
the home learning environment are related to pupil achievement. The
'Home Environment Review-cr HER (see Appendix 0) is a structured inter-
view schedulé.designed to serve two purposes: First, to inform
parent educators and teachers about actual home conditions which should
inflgence fhé development of tasks, and second, to serve as a measure

B

of change in nine aspects of the home learning environment. Tables
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Means, Standard Deviations and Associated F - Ratios
for Kindergarten children in six communities on variables of
the Cincinnati Autoénomy Test Battery.
(F - Ratios based on 3-66df; asterick indicates *P < .05)

Time Period
Variable Name —— " F - Ratio
‘ I II I11 Iv
7 , 1.33 1.94 2.26 2.20 2.0139
1. Task Initiation 0.84 ° 1.35 1.37 1.42 €Y.
2, Curiosity Box - 10.00 - 1 16.00 17.00 19.53 2.8793%%
Total Activity 9.83 . 8.65 11,04° 9.55 T
3. Curlosity Box - 1.67 2.28 3.00 2.47 05508
Verbalization 2.68 3.32 3.11 3.52 B
Box - Related '
4. Impulse Control |119.78 | 125.06 108.47 191,20 » 4808
Average Rate 94,66 | 94.19 71.41 117.33 R

5. Total Incidental 1.56 1.72 1.05 2,13 ©2,1948
Recall 1.25 1.18 1.08 1.51 '

o
el
T
el
(%]
[ol]
w
¥
+
o

6. Total Post= 2,
Familiarization | 1 gz , ,
Recall o ' T ' -

7. -Dog and Bone g .

L b
LY e

]
Loyl
ol S |

3.1

M~
| R |
[
o
~J
I
Loy

|
jﬂ

4
2
1
8. Total "tent" 1.6
6
6

9. Total '"cone' or - 8.6
"house'" -1

~J
ol
AN
|
[ m‘
o 0
W
L
i

Y

| ~
oo
O‘
oo

10. Total Embedded | 11.61  10.33 9.05
“igures , 2.64  2.59 4.16

i~

] [
g oy
o e

11. Total Matching | 9.85 | 10.28 9.16 - 10,27 06527
“igures | 2.43 | 2.76 3.83 1.39 0.6327
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TABLE XXIII

Means, Standard Deviations and Associated F - Ratios
for Grade 1 children in six communities on variables
of the Cincinnati Autonomy Test Battery.

(F - Ratios based on 3,137df; asterick indicates *P < .05)

Time Period
Variable Name — T T F - Ratio
I 11 I11 IV
1.31 1.64 1.43 1.32 0.8671
1. Task Initiation 1.06 1.15 0.92 0.77
2., Curiosity Box - 16.72 15'9? 17.57 18.00 0.2670
3. Curiosity Box - | 1.00 1.89 1.17 1.29 0.8505
Verbalization 1.61 3.11 2.39 2.43 - 859:
Box - Related
4. Impulse Control  [122.66 |137.89 130.06 152.79 0.4087
Average Rate 136.05 119.38 109.78 116.23
5;:'Total Inczdental 1.81 1.75 . 1.83 1.71 0.0668
Recall 1.42 1.34 1.34 0.98
6. Total Post- 3.31 3.89 4,29 3.89 1.7870
. Familiarization 1.86 1.75 1.74 1.57 .
Recall ‘
o [ 7.47 | 9.1 | s8.00 9.79 | 25006
7. Dog and Bone 3.16 4.14 4.05 | 5.42 “r2t
, o U 3.16 3.33 4.09 3.37 3.2649%
8. Total Mtent: 1.69 1.33 0.95 | 1.30
9, Total '"cone" or 3‘?4 5'9§ 5*53 6*39 5.4332*
) "house" 2.54 2.58 2.06 .08 <
'10. Total Embedded 7.19 8.33 9.49 | 10.05 4.9170%
Figures 3.25 3.56 2.68 : 3.81 :
11. Tatal Matchlng 6.81 7.17 7.54 ; 8.03 2.3019
Figures 2.24 1.61 1.67 .| 2.48 ,

{
Y
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Means, Standard Deviations and Associated F - Ratios
for Grade 2 children in six communities on variables
of the Cincinnati Autonomy Test Battery.

(F - Ratios based on 3,121df)

Variable Name

Time Period

II III

L . 1.38 1.39 65 1.59 -2
: itiati A - - 0.5375
1, Task Initiation 0.82 0.93 2c 1.07
. Total Activity 10.17 16,00 10,80 8.83 B

3. Curiosity Box -
' Verbalization
Box - Related

3N ]
=
w
[ ]
i
[

4. Impulse Control
verage Rate

5. Total Incidental 2,34 2.36 2,42 2.50 0.0736
Recall 1.11 1.27 1.57 1.70- '
6. Total Post- 4.24 3.97 3.90 3.94 0.2140
Familiarization 1.60 2.01 1.42 2.12
Recall
o 10.14 9.24 . 8.58 9.06 0.7951
7. Dog and Bone 3. 89 3.57 5 .03 397 o
o o 3.66 3.88 3.65 3.63 0.2
8. TDt_al "tent" 1.08 1.34 1.45 1.43 0. 2577
: , Anel' om 6.62 6.42 6.81 6.66 he
9. Total "cone'" or i ) : o 0.0976
) Cihouse! 2.70 2.96 3.05 2.67
10. Total Embedded | 10.28 [ 10.00 10.16 10.31 0.0407
Figures 3.33 4.22 4.63 3.43 "
11. Total Matching | 8.21 7.61 8.42 8.22 0.8232
Figures 1.90 1.85 2.42 2,55

SEididle ot A e
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Means, Standard Deviations and Associated F - Ratios
for Grade 3 children in six communities on variables
of the Cincinnati Autonomy Test Battery.
(F - Ratios based on 3-137df; asterick indicates *P < ,05)

: . Time Period
Variable Name — —_— — F - Ratio
I II 111 Iv |
|

Task Initiation

1.47 .
1.08

S 20.53 | 22.37 21.53 19.61 '
2. Curiosity Box -. > - s 0.50%9¢6
Total Activity | 10-80 8.97 9.69 10. 38

Curiosity Box -
Verbalization
Box = Related

1.17
2.71

4. Impulse Control 99.22 107,20 135.50 181.81 4.2498* E
Average Rate 66.99 82.77 112,27 151.53 T ’
5. Total Incidental 2,19 2.60 2.15 | 3.17 3.8641%
Recall 1.26 ©1.12 1.23 bo1.95 '

Total Post-
Familiarization
Recall -

.14
53

— g |

7. Dog and Bone 11.81 10.91 10.41 10.42 0.5018 i
* | 6.22. | 615 | d.es 4.88 o
4.44 | 4.31 4.47 4.19 :
8. Total "tent" 0.84 1.16 0.71 0.08 0.6548

9.

Total "cone' or
"house"

Lis)
S ]

M\J\j

10.

Total Embedded
- Figures

|
B s |

11.

Total Matching
Figures
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XXVI thra;gh XXX summarize data obtained on a pretest - posttest basis

on the nine variables of the HER in qualified and non-qualified homes.
Overall, although the HER does not yield a total score, movement

is noted in a positive direction on all nine variables. Qualified homes

moved much closer to resembling the learning environments in non-qualified

homes. Non-qualified homes remained ?elatively stationary from pretest

to posttest making slight increases on all nine variables. In spite of

their larger gains, qualified homes generally began behind and remained

behind ncngqualified homes. Overall the picture is a very good one. A

variable by variable interpretation of the data follows:

1. Expectations for Child’s Schooling. 1In qualified homes most

parents, both pre and post, expected their child to complete high school
although many others expected their child to finish college. For non-
qualified homes, most parents expected their child té finish cailegé-
although many others expected their child to only finish high school.

2. Avareness of Child's ngélppmgntf In qualified homes, most

parents could see that their child had both strengths and weaknésses
but did not see them as related to school behavior. The non-qualified
parents were essentially the same as the qualified pérents although a
relatively greater number of non-qualified parents could see how their
child's strengths and weaknesses are related to his school behavior,

3. Rewards for Intellectual Attainment. Both qualified and non-

ey

qualified:homes evidenced the same pattefﬁ pre and post. Most parents
were aware that it is important to reward the child when Ee is correct.
Many others have a clear cut system for giving rewards and punishments
when they are teaching their child.

- . :x\ s

i
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TABLE XXVI

1971-72 Data Summary for Twelve Communities

The Home Environment Review (HER)

Note: The HER mecasures nine dimensions (Environmental Processes) of the

homes participating in the Florida Parent Education Program. The

homes. The results are presented in terms of the frequency distributions
of posttest ratings, one distribution for each possible pretest rating.

For each variable, a table of means is also presented.

Variable 1: Expectations for Child's Schooling

Qualified Homes Non-Qualified Homes

Posttest Pretest ' Posttest Pretest

1 2 3 4 5 | Total | =~ 1 4 5 | Total |

(3]
"t

T[22 T o s 1as)l2 | 20 | T ofo]o CTo |1

=
L]
<
o
<
i

2] 2 0 0 1 54 2 9 0

" Pretest 3| 2 0o {10 | 26! 6 44 - ol ol1 | 2 0 3
4|14 1 |45 |1790]467_1 2315 “ 202 |404 [138 | 55

_ N S I T Sl TS T . o L
516 0 | 4 406 {895 | 1311 11 0 o |140 |s30 | 671

Posttest  |x¢ 1 {60 [2240!1372 | 3699 6 | 2 |3 |547 |668 |1226
Total . :

Table of Means

Pretest . Posttest

Qualified 4.32 | . ‘4f33

( - Non-Qualified |, 4,52+




TABLE XXVII
HER Results(Continued)

Variable 2 : Avareness of Child's Nevelopment

Qualifi&d-ﬁcmes
Posttest

3 k5

I’retest

Tatal

nan-iuhlifléa Haxc;

Posttest
3 b

1| 49|37 | 88|13 |13 gco 2 | 12022 |10 ﬁéfl' 52 |l

"2 740 179 ] 207 |68 |66 | se0 ||l 8 | s5]59 |28 36| 183 b

Pretest 3 | 88179 | 933 p1s | 250 || 1674 (|l18 | 62]257 |69 |104| s10 |

& 20| s9 216 | 117 131 || sas ||| s | 14]ss |30 | 38| 140 |

512 551278 | 904|273l 722 8 | 18]95 153 11671l 341

Posttest Total | 719|309 [1722 | 507 | 742, 3699 |I[a1 | 161|486 | 187 | 351 || 1226 ||

Qualified

non={ualified

Qualified Herers Heres
Posttost

ﬂQﬂ‘QLﬂltlLEh
- Pestiest

3 4 &

Pretest

Mo
LOLEL

.q
£
L)
4
-
o

26 23] 9|l 50

1 .7 2

2| 6| 23| 18" 53| a1j 11 1, 4] 3] z| 10| 6 25 |
O ) I ST BT B R R R

b5z | 58l o7 gsjér 5530 1730 ||l 18 | 9| 20 |408 |191 || e46 |

'5 23| s ) 142 |l s | s | 264 || _ase_||

: [
o e

462 | 880 | 178 |2

e

]126 | 130 202 |16 _;1555]| 3699 642 1226

Table of lMeans
© Pos sttest

~ Qualified 7
| mn{\ué.;j;: ied 417 4.23




TABLE XXVIII

HER Results(Continucd)

Variable 4 :  Press for Language Development

Page 3

7C

Qualified Hcres

Pretest

Total 2

3

Pozttest

non~ualified Howes| ..
%

50

12

96| 117 |

49

21

775 | 352 159 || 1469 ||| 1a | 31|25 137 ss|l a7

63| 361 | 5 |1

35 1 206 |

= L

48 | 59

1QEZ;1159 625 3699 i;?ii 88 ) 479 4?3 190 ]| 1226 ]

Table of Means

Pretest Posttest

Qualified 3.43 3.47
non=Giualifiecd 3.45 "2.57

.

Variabile 5

: Availability of Supplies for Language Development

- rQualifigi Hormes
Fosttest
3 4

Pretest

E
o

2

Total

Posttest

3 4

non=Qualified Homes

Pretest

5

Total

18

214 3] e2ll 476 ||

11

111 7W72§ 124 | 139123112 29

16

| 142 1 241 §f

60

__30 =

23] 461110 146 ;245 )| 570 |l 6 | 14 ! 37 | a3 | g6 || 186
27 | 101 | 171 189 | 829 || 1317 7 | 19 |51 | 99 lag7 || 673 |
R SR bierepe it gt s it e penpin eyt . ,:é.éit%; !"-’E i g — S I
= 387 | 579 | 649 | 583 | 1501|3699 48 1106 |182_l188 l702 || 1226 i

Table of Means

Pretest Posttest

~ Qualified 3,44 3,60
{ non-Qualificd 4,06 4.13




Protest

Protest

HER Results(Continucd)

TABLE XXIX
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Variable 6 ; Learning Opportunities Qutside the Home

Qualified Hormes
Posttest
n

3

Pretest

Total

non=Zu2lified Honmes
Posttest

2 3 b

Pretest

Total

32

110 i 1

1]

2;0 25

720 187

339 | 387 | 234

124 235

ey :S—S,,g; E

1425 |iC

Table of Means

Posttes

Qualified 3.40 3.50
non-alified | 3,74 3.80

Variabie 7 :Natgyiglsﬁfé; Learning in the Home

Qualified Hormes
Posttest

Pretest I

Total

nen=Qualified Homes

Pesttest

3

s e n ey

i
Pretest

—
N

520 13]

103 ||

254 1125

181|577 | 415

| s

1178

Ul IRWY BN R

266

Hea e o §~3

- 31266 1555 1225 || 1111 102 |
el 2] 241 80 |176 1108 || 480 1] 30
T R e e e e A
trestTotal | 61) 537/ 1200) 12820610 || 3699 - ||l 11 | 78 | 349 | 506 | 2

Table of leans

Pretest

Fosttral

Gualified - 3,32

3.50

nanfgg;;;iied '3;537 . 7’”;;{75 )




HER Results(Continucd)

Variable 8 : _Reading Press

TABLE XXX

Page 37E

Qualified H
Posttes

oy

cnes

3

Pretest-

non-Qualified Hones

Posttest T

23 k4

292

1 |377 {200 | 94 [1037| 42 || 816 a5 | a0 ] as| s | 5% 7 |l
2 146 358

142

Protest 3 s 1118 | 33 )| 38a |l 7 | 27 | 19| s7] 8l g6 |
b 476 |156 || - 975 18- | 49 | 34| 245] 83 4 429 ||
5 24 1131 131 || 363 [l| 4 | 19| ul 7oliie 225 ¥
3 111201479 || 3699 110 [ 277 | 122| 479l237 | 1225 ]

Posttest dotal .

Gualified

Table of Means

‘?retest

'Pasttesf 7

2.70

non=Qualified 3,23 ) 3.37 o

Variable

9 TTEHSt ini??hDQlfm

Qualified Homes
Pesttest

Lo “Total

Pretest

Postiest

3 L

nen~Qualified i

or.es

5|

Pretest

1|8

L
o
b
P

Lo |

34 (32 |

|
w |

277

| rof |
i

86

80 |l

305

372

102

152

316 | 951

1121

1388 |

933

1665

wmin‘Q
[

éggf

315

627

Qualified

Table of leans

Pretest

Pogtiest

40 |

4.0

'nanéiuﬁiifiéd

4.19 |~
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4. Press for Language Development, Again the pattern is essentially

(' _ thevsgme.far,qﬁaiified and noﬁequalifiéd homes, pre and post. Most
parents sometimes made corrections in the‘ghildfs spéech and many other
:parents made a Eansclous effort to lmprove th31r chlld's SPEECh Relat;ve_
fewer parents spent a great deal Df time develcplng their child's correct

use of English.

5. fgygilabi;igy of Supplies for La@guégg_pevgiqpmggt} Most parents,

quélified and'naﬁsqualifieé hévé dictiona ”?ES’ ‘maksé chiidfeﬁ‘s books,
newsPapers and magaglnes in their hame, althauah relatlvel} more ﬂDﬂ;
quallfled homes had them than quallf;ed homes, More qual;fled homes
lchanged;than did non-qualified hames althaugh more mnon- qual;fied hcm es.
. provided sugﬁ supplies both pre and pasti,,

6. Learnlng Dppoztunltles QLtSlﬂE the HOﬁE In qualified homes

ost parents made "’Qme effort" to teach their child Qut51de the hane,

althaugh many cthers made "much effort" to da.sa Thérerwas alsc,an
increase in the number of parents making a '"clearcut effort' to teach
their child outside the home. : |

Parents in ngn%qualified homes made "muchreffort“ aithaugh,many
others made "some effort" to teaéh their ¢hild outside the home. "

The number of qualified and non- quallfled parents maklﬂg a :lealcut
eff@rt 1nzreased

7. Materials for Learning in“the _Home. Both quallfled and non-

qualified homes evidenced a movement taward maklng a systematlc attempt
to prcv;de materials and situations for learning in the home with relatively
more non-qualified homes making such an attempt than qualified homes.

Qualified homes revealed a change from most parents making '"some

A
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attempt" to provide materials and situations for learning to most
parents making ''many attempts.'
In ngn—qualified homes, most parents made 'many attempts' both

pre and post. ¢

8/ Reading Press.. In the case of qualified homes, an almost

bi-modal dlstrlbutian resulted in which many parents have and use books
in the home and nune from the 11brary hhlle many chers used both books:
in the“home and library chksi: A shift is‘nated,tgward an increase in
the number of library books being used along with. books already in the
home to systamatlcally teach the chlld 7 |

In non-qualified homes3 a similar bi- modal dlstrlbutlcnal 1$
evidenced but with relatively m@rsrparents systematizally using bath
library books and oth&i rééding naterials to teach the child in the
home. |

9. Trust in School. In'qualified homes, most parents had a

"great deal“ of trust of school although many had iny "some trust”
or "mare trust " Movement is toward a "great deal" Df trust.
In non- quallfled hcmes a clearer pattern of having a'"great‘deél_

of trust" in the school is in evidence.

Changes in Parents

-Althaugh the Home Env nmént REVlEW ddata 1ndlcates several klnds
of éhangés in pafénts,vaﬁ attempt,was made to gather data on ‘changes in
'parents as individuals in oﬁe‘cf'@ur Follow Thiaugh communities (Houston).
.The How I See Myself (HISH) and the Scclal Reattlon Inventory (SRI),
the same self- :ancept of 1nternal external lacus gf control instruments

that were used with the parent educators, were administered to 459 and
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450 parents respectively. Thesé data are repérted ih Table XXXI.

It should be obvious that the same results were obtained for the
Houston parents aé were obtained for the parent educators in all commun-
ities. :They registeréd signifi icant galns on the Competence Facter of
the HISM and no galns on the SRI. althaugh again a bOttOﬁlng effegt seems
to have been reached. Perhaps these findings are not surprising when

it is remembered that most parent educators were and still are parents.

Cammgpi;f by Cémmpnitx

IWhilgﬁit is nét>fair to tompar$ Dﬁ£';omﬁunitie5 with one another
because of varylng local condltlons, the follaw;ng tables present
communlty by COMm: unlty data’ on the Purdue Teé:her Dplnlcpalre on teachers

the How I See Myself and SDClal Reactlaﬂ Inventory On parent Eéit::or;,~

learning environments. All'these instruments have already been discussed’

and are includedfin appendices. Again, no attempt is being made here to

compare communities. Each community's data should be viewed indezendently, .

ghaﬂges in. the PDIle Adv1sary Cammlttee

t has already been noted that the Fcllsy Adv15ary Ccmmlttee (PAC)

o

plays a central ‘role in the Florida Model. Therefare two kinds of data

 were callected concerning PAC: (1) changés‘in pareﬂts"kngwledgE'éf'PAC

and CZ] information on actual PAC activities. The fDImEI was collected

by means cf the Parent Response Report CPRR) which is a 30 1tem 1nstrunent

which re ulres the arent to respond on a " es," "no," or "dgn't know!"
_ P P y

basis. The instrument and a table of item by item respanses by parznts

across all communities is included in Appendix P. "Yes'" is the



1971-72 Data Summary for Houston -

TABLE XXXI

The How I See Mvzelf(HISH)-Parents

~ The HISH measures four factors related io

3) Fhysical Appearcnce

£

1) Interpersonal Adequacy
2) Social ¥ale = School

(VW=

Page 40A

i

459 )

self-concepts

L) Competence

Parents' HISM and SRI

Means, Standard Deviations, and t-Tests of Differences(PcsttéziﬂPretest)

55.95 39.04 21.50 18.39
Fre 10.90 6.89 5.51 4.62

| w e | |3
‘ : | \

Post - — , D
s 11,21 | 7.42 5.5 4.81
o <0,96 <1.82 | 1,16 2.27*

The Social

- The 8RI nezsurcs ihe'exizﬂtvic which & person reperts feelings of
control cover the events in hiz 1if

stronger feelings

lieans, Standard Deviations, and

b ey

- Fretezt

T

-l

g aie]

Reaciion Inventorv(SRI)=Parents

( N =1450)

with lower scores indicating
of internal control. ‘

| e

8.49

“1.75

LRI XN 777/,

t of Difference(Pesttest-Pretest)

Pezttest
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Center: Ccﬁmunlt F1

The How I See }%!j"self(H:ISLH)!Pafgnf Educatars (N= 49 ) -

The HISH raa.;ures four factors related ta ;elf!z:mgﬁt: ,
1) Interpersonal Adequacy © | 3) Physical Appearance
2) Social Male = School - L) Competence

Feans, Standard Deviations, and t-Tests of Differssces(?ésttest-?fetést) .
Factor

L 2 - 3

58.69 | 40.63 | 18.02 20,26
s | 856 | 6.70° 3.:64 3,07

>t

& | 60.53 . 42.38 19.61 | . 20,92 ;
Post T 1— SN B T L
_ S| 747 | s.68 | 3.55_ 3.55

]

I fet

1.61 | 2.21* | 1.8 | 164

*P < .05 -

The Social React;an Inventarv("—‘ﬁs)_ﬁtérent Educators (. y = 46 )

- The SRI neasureg the extent to which a Person reports feelin zs of
control over the events in his life, with lovwer scores indicating
- stronger feelings of internal control,

g4 . Means, Standard Deviations, and t-Test of Difference(P@sttest—Erétest)
] Pretest Pssttest o t

7.74 56 1.84

T

~I
Lot

w | o




\\ Center: Qam;ﬁﬁity #1
C
Iherﬁqmé Envircﬁment Review CHER)
Note: The HER measures nine dlnen51ans (Env;ranmEﬂLal Prahessesj cf the
homes partlclpatlng in the Florida Parent Educat;an Program The
Tesults far each variable are presented for quallfled and non-qualified
homes. The results are presented in terms sf the'frequeﬁcy distributions
@f posttest Tatiﬂgs one dlstrlbutien fcr each p5551ble pretest ratlng
For each variable, a table of means is also presented.
Variable 1: Expectations for Child's Schooling
Qualified Homes Non-Qualified Homes
Posttest Pretest Posttest Pretest
ol 2 3 4 5 __Total ! 2_ 35 4 5 | Total
1 01 0111 o 1 -0l ol ol o |o 0
2 ol o oo 0 ool o] o 0 0
Pretest 3 0 1 ] 4 1 6 0 0 0|l 0 Q 0
4 0 | 0 [106 | 44 | & 152 0] 20|14 |6 22
S 0 0 59 | 123 183 0 010 7 17 24
Posttest o o : ; ‘
Total g0 1.1 170] 168 342 2 0 21 | 23 46
Table of Means
Pretest Posttest
Qualified 4,509 4.462 -



HER Results(Continued)

~Center: C@mﬁpnity £1

o~

Variable 2 o Awareness of Child's Development

‘Qualified Hemes | . 7. . non=Gualified Hones
Posttest Pretest - Posttest

L :Iatalirrr 1. 2 3. 4 5 Total

T

Pretest

[y
I na
o
L%, ]

p—
Tn
—
L]

1
14

17

,4,

F G R
' =
| oo
i
~3
i |
B> ]

10 |l

_46 i)

,, 26| 7
39 [174 | &

H i

i~
el
| T

|

|

Posttest Total |

[t

| 0o vl ols
fea

o
i
[N
[
~
~<aflrad Jrolea | wlo

ﬁ |
e

- Table of Means
- Pretest. - Posttest

. Qualified 13.400 3.409°

__.ncnfﬁuélifiéa E $i174

3239 | o

Variable 3 4 _Rewards for Intellectual Attainment

. Qualified Homes .Pretest {777 non=-Qualified Homes |
: Posttest S , “Posttest
- 1 2 3 4 5 | Total | 1 2 3 .4 s Total |

Pretestj

[

o
| ‘m ’

w1

14

l o lrr 7..0 .7. 7 2 ) ) 7

| 170

6 | 45|84 || 141

Q| o
=i l—] o

v & Wl ]
[=0 I R \0‘.‘ L= ‘
I

o D
3 1 .
P (S | I
F N | i
o
»3
w
e
lel~lolo |w
N | )l

. |
Hi =) wm\'”‘i\‘ [
| |
iy

PoSttest Total |

I
i

3]
N ]
1o 1
[

[#3]

o

Loy

153 145 || 342

Ll
[
(%]
| I
| el
-
iy

Table of leans
P:etest Posttest :

~ Qualificd - 4.234 4.202 N
- nonqulified | 4,022 4,000 - g




HER Results(Continued) Center: Community #1

Variable 4 @ Préss,f@r Lanzuaggigﬁyeiﬁpmen§

o Qualified Homes |, . non=GQualified Henes
T . Posttest Pretest ‘ Posttest

3 4 5 |'Total | 1. 2 3

Pretest

o
™

4
1 1o l1]2 |o|n a |l o Lol ol 1
| 202 s |1 1] 20 Il 3 ol ol a4
Pretest 3 |1 |7 [s9 | 33|17 | 117 ||| 3 |7l 3 |l s
| Wl |4 a0 Jes |18 || 1s1 7 19l 7 25
5 2 |12 | 21 |26 61 lo Lol ol 1 |
1

ﬂﬁgyo‘fﬂ
]
H

Posttest Total | 4 | 19 124 | 132l63 || 342

Pretest - - Posttest

_Qualified = | 3,632 3.675

3.652

nea=Qualified | 3 456

Variable 5 ; Availability of Supplies for Language Deve lopment

- Qualified Homes | protect . non-Qualified Hoemes.| pratest
Posttest Posttest 1
1 2 3 4 5 | Total 1 2 3 & 5| Total

210 |5 41 a2 o |2 ol

o]
Ll ] [
o
o
e
pcn

36 [u7 |l 55 ]l 0
18128 || 65 Il o
0

m |

m

i

!

[}

ct
w| Flwl |-
LPS I I P B e | =

! ]
T [t |

ol A0 . - _ -

P 12117 | 21]117 || 168 ] 7 |l 22
Posttest@otal | |~ - | - [ -~ T. -1 — B i

_ 110y 46049 | esja7a ) 342 |l 1 |s B |4 |28 || 46

Taﬁle gf:Heans
Pretest Posttest .

Qualified | . 3.968

4,003

(

neniguéiifieﬁrr 3.826 ' 4,152 ’




HER Resulis(Continued)

Varlable

Center: Community #1

6

Learning Opportunities Outside the Home

I
o

Posttest

JQuaiifi&i’Hsmes.

non=Qualified Hones
Posttest
3 4

Pretest

Tectal

o]
|
=

i

=

LN

S
2 ] n (s [ 20 [l ]a |5 [ o]0

Sz Jofaz Jasfir I 122 {llo 2 [7 [ 6] 2l 17 |
RN EE 38 Lo |3 |1 | 6lsll a5 |
5 HEREEEREA R 58 (o fo |1 a1l s fm-,j

l— Hm—-
il \1

1

=
1

o non=Cualifiied

Pretest_"

Table of Means

. Posttest

3.661 -

3.

722

3.565

31630

Varizbie 7 .;}lrMateTials for Learning in the Home.

Qualified Homes | prerest nen-Qualified Homes | protest|

) Fosttest Postiest o

1 2 3 & 5| Total 12 3 4 5 | Total

1fo o1 |u fo 1 Jjfo Jo o Jo fo |l o

213 |17 | a1 a6_ 1 J2 b 11 o |l s

Fretest "3 11 | 1043 | 41 |12 107 (lo J2 f |s fo || 14 |
Bl18 |30 | 69|23 131 0 |3 b 11 |1 20 |
500 |29 [ 212 57 fflo Jo p {3 |4a-| 7 -
Posttest Total |5 | 7 100 wasfer || saz |1 7 B3 |20 |s || 46 |

~ Qualified

. Pretest

Table of Means

Posttest

3.

576 3.661

non-Qualified

31

630 _

3.456 -




Center: Community #1 -

HER Resulis(Continued)

IR Variable Svg 74E§adiﬁg Press!ii
Qualified Homes ﬁ@nfgualified Hones
Posttest Posttest

1 2 3 4 5 | Total 1.2 3

Pretest Pretest

&=
W,

Total

1 l2s|unl7 |e |5 57 |

8 _-
Pretest 3 |5 |5 |6 o |2 27
' 1

5 1o (3 11 iz || 38

Posttest 7otal | 50 | 70 |35 | 17|50 || 342 A e

Table of Means
Pretest ~ Postiest

Qualified 2,895 - 3.196

non-tualified | -y 978 | 2 06

Varizble 9 ¢ Trust.in School

Qualified Hones non-Qualified Homes | pooroet
Posttest " Postiest Pretest

Lt 2 3 4 5 0mTotal | .1 2 3 & 5 | rota

Pretest:

E=lp
o
it
O |

o || o
1

‘O L]
]

ESN

Lo L]
.

Lo

¥y
o
fd
]
~J

Pretest

st
| |
= ~1 I b

0
o |5 122 34| 88 ||l o,
11 | 7 |23 | 20944 104 0
0o | 4 |15 R
1

4 f15 | s0fo0 || 139 || 1 10 || 20

[ “W—m o

Pl e o o | o
)
U
‘ﬁ'.ﬂl\

==t
M' .

Posttest Total 19|64 | 86 [172 || 342 B

Table of Means
Pretgst Pogttest -

_Qulifled | 4085 | 4.106
non=Qualified | 3.913 | 3.869




r00°€> |55 | 0> firzs |2L D |05 9L70>1.16°0> L0 o> | i -

"3 T | | i s | o [ o5 A [ v} ¥ fgsag STTIZ %
8L°8E | OT'v | 6L°c fogrg [LS°F I0°s 1'98°s T 6T°s |62z 'zt | ssror | S 350g |
TZ 92 |55 b1 [ PPTET[00TU [Sv 0z | 93711 | 12798 1.£6°8T [E¥°8¢ |¥9°T9 | 1z°'g5 |

(]
3]
o3
I3
5]

7

I

[ £8°gb s8°¢ - Jette Jui'g . BV°S ) BRtE H,m..,m 0Ly ,:gé. €601 - m@.%.ﬂ
. ] 2 C . | -

,m.Hm

58765 |1z 99 | 1z og |
I R S S

[ 1&7¥6z | VITST 126720 [ 12°ST [69°(C | T2°¢T | sz7oc ] 00° 02
o310 0T & g 4. 97 S _

=i u

J008

, a#nmgmumwéﬂu¥¥uﬁggmguﬂ@Hm@MﬂgAMQ m#wa&hﬁ pue ) :
s33005 3so33s0g JO SjuTy oTTIuC2Iog iuﬁ@ﬁ#mﬁ>§ﬁgﬁﬂﬂﬁgﬁ¢mﬂ;mzﬁus

) , , , , ,.ﬁ

.+ seassesz fymwmop (o7
, saoTAZag ﬁzﬁ_maﬁ#ﬁﬁﬁuﬁ& aﬂnﬁum, (6

proT Joyoway, (&

Azeres zoworor (4
,WHasuﬁaE,mzasﬁ 330ddey (€
smavis Touovey (4  3uTuawsl y3Tx voTioTISTIES (2
y@i@mH,EzasUﬁggzu (9 Ted 1oty y3gs 330ddey Toyoway, e

m _ . . o . 19Ie SI030TI UI} 9yl '0I0dS Trioq ®
| _ o  pue siojoey 07 JuTATOAUT OTvIoW Ioysroy Jo JIMSTIM TTUOTSUOWTP-T3TOM ¢ ST 0ld oy

( BT =N ) ﬁéy&gahaézoﬁ:ﬁgﬁ,Q@:uﬁa%,c;ﬁp:g,aﬂ%

} g4 A3 TUnitwo)) 03 Arwmmg Sds N.w.\.. 16T o -

Aruitoxt provided by Eic:



Center: . Community #2 =

I jripafcnf¥EducétDrs ( = S)

The }{ ow IS

I
,“

The HIS!M measures four fa ctors rclated La‘SEli-cmﬂhegh
1) Intc““ﬁrﬂcnzl Adeguacy .j3)i Ehysicgl Apgearaﬁce“;
2) Sgcial lzle = -School h) Eqmgeténée, '

tandard Deviations, and t~Te sts of Dikierenc s(Postiest=Pretest’
o Fact@r B
(o L iy e

. '57 : ) 7 5 )
Pre . - ) ) o
Post T — - T

t | ) ) o

DATA LOST IN MAIL

@ | The Sceiai Reaction Ipventn*v(qu)—Eﬁrent EdUEEtGIE ( H= 27 )

The " ERI measures the exfant to whicha Person reports 129§¢ng; a;
control over the events in his life, with lcwer sccrea inilca ting .
stranger fééliﬁg* cf inte*nal control, . : B

. leans, Standard Deviatiaﬁs; and:§—Te st of Difference(ﬁs ktesiéEfaﬁést)*!f,?' 
- Pretest Pcsttest B -

s X '9‘_31v e <0.67




=

Center: Community =2

! , o ) L ,
‘ The T Feel, Me Peel(Irif)-Children
The IFI'F rmeasures five facters related 4o self=ccncert in children:
1) General Adequacy 3) Teacher-Scheol 5) FPnysical
2) Peer L) hcadenic

Yeans, Stardard Deviatiens, ari t-Tests of Differences(Postiest-Pretest)
for Qualified Childwen ( N = 366)

Factor
i 2 3 4 5
X | 60.96| s0.58 | 30,42 59,41 26.19
Pre N T
s | 9.7 8.11 6,39 9.85 6.87
X | 60.33 50.16 38.89 _58.64 16.46
Post ; NN i - .
s | 9.88| 7.4 6.38 9.97 | 6.75
t <1.07| <0.82 <1.26 <1.29 0.64

Means, Standard Devihti@“;, and i-Tests of Diffcrences Pasitest—*;etést)

(
for non-Qualified Children ( N = 3¢ )

Factor
1 2 3 4 5
X| s8.30| 47.22 35.78 | 56.22 | 45,02
Fre ST 1056 | 879 8,54 10.83 8.27
x| 59.61] 49:72 | 37.69 58.36 | 46,25
Post | - o
Bt sl o2m| s.oe 6.70 | 11.03 | 7.75
t 0.55 |  1.23 1.11 0.95 1.60




Center: Community #2

The Home Environment Review (HER)

=

Note: The HER neasures nine dimEﬂsjans (Envirenmental Processes) of the

{
homes part1c1pat1ng in the Flor;da*?arent Educatlan Prograﬁ The

results for each variable are pfésénted for qualified and non-qualified
homes. The results are presented in terms of the frequency distributions
of posttest ratings, one distribution .for each possible pretest rating.

For each variable; a table of means is also presented.

Variable 1; Expectations for Child's Schooling

Qualified Homes ' Non-Qualified Homes “
Posttest Pretest 7 Posttest - Pretest
_ 1 2 3 4 5! | Total ) 1.2 4 5 Total

)

‘ =

|

L]

.
=

= | (]

1 o]0

2

Pretest 3

0l o) oj1]o | 1 Lol ol o o | o 0

o
!
o]
N
(N
o

K=}
o
o
[f. 3
Q
o

4

t i66 | 35 206 | 0] 0] o] 16 | 2| 18

B
| =
s

5

o
o
‘ [l
o
A

2 . 1103 136 ) 01 0] o 7 7 14

Posttest
Total

11 0 51202 | 140 348 : 0y 0] 0| 25 9 34

Non-Qualified - 4,353 4.265

Table of Means

Pretest Posttest

Qualified 4,365 4,379

7y




Center: Community #2

HER Results(Continued)

Variable 2 Avareness of Child's Davelorment

Qualified Hormes e i e
) Posttest Pretest Posttest Pretest

1 2 3 4 5 |Total |, 1 2 3 4 5 | Tctal

i e e = = et = = = = = —s’

7 |1 1l o
2l 61224 (8 |12l 62 0
Pretest 3 11 |62 117 {30 I 123 [ 3

3 30 .
b bo 12 27 |12 |5 66 0
2 |4 |34 |12 |33 85 0

— = e e = TS el i gy p— e e

Posttest Total | 13 40 154 |50 |01 Ii 348 (] 1

e e po o
™
Ll

e
s o fe

e ey
| [ "
i~
TN

Table of Msans
Pretest Posttest

Qualified

non-Cualificd

ol
L
ey
i
L

Py
|
.

L]
L
L
]
| L} e
]
L
ke

]
ll\
¥
!\
¥
[l
L]
]
H
I

Varizbie 3, . Regg?dsifar Intelle;tual Attainment

Qualified HDEEE’ Pretest ! nsn—Qﬁalified Homes
' Pogttest Posttest

1 2 3 4 5| Total 1 2 3 4 5 | Total

Pretest

10 ||| o
o |l o
18 |l 1
0
]

[ b

Pretest

1t

wmilo o o
‘ 1
‘ ‘
o |
[

f— |
L

152
~179.

b ~3
|

v & W) o] e
<
o je lw o |

1
it
L
1Y
[
L

[13n2l

PoSTEESE Fotat | | | e e e
, oA 20 ] 17 ]158 f145 || 348 J|l2 [0 |2 21 |9 34

Table of Means
Pretest

_Gualified | 4325 | 4,184

PR . non-Qualified '

4,118 4,029




‘Center: Community #2

HER Results(Continued)

Varinple 4 Press f?f_%§§3§age Déyelcmeﬁ;

non=GQua2liflied Hones| .
Postiest

3 4

Qualified Homes

Pretest

2

Total

1] 14 |o |3 |1 1o o1 | of of 1
2 1s |s |12 5 |l 28 o |2 o] 2l ol = 4
Pretest 3 | 4 |13 | 74 |20 |12 152 o | 1|l 2| 3l 17|
oo |57 [as |2 cus o fot 2l el 2l g0
5 2 |11 |23 | 23 so o | o _ ol 2 |l
TS =

foo ! ©
i
!

Nl § ot

| T |

Posttest Totel | 348 14

Table of Means
Postiest

_Quelified 3.534 3.560
non-Cualified 3.235 3.559

Development

Varizble 5 V*Availabii%ﬁy of Supplies for Language

Qualified Homes
Posttest

Pretest

2 3

Total

L

noen=Qualified Homes

o Pretest
Posttest

3

21

[=

L]

o]

| Ly

46

85

(NN INY

52

lo | |o

102 144

. i
olojo |k o

‘M‘

IRNIESREN

] “\Iw“-lh LI

Posttest Totad

1
L
3
Ex)
5

2 [189

348

e

o o

e
oy

Qualified

, Table of Means
~ Pretest

Posttest

3,724

4,017

7naﬁ¥Quélifi§d

3,91

Lg%

3.706



HER Results(Continued) Center: Community 2

Veriable © ¢ Learning Opportunities Outside the Home

" Qualified Hermes nen=Gualified Hones
Posttest Posttiest

1t 2 3 & 5 |Total 1 2 3 4 5 | 1eia1

Pretest

e T — Bl —T
ss |7 lo o | G vt Jodo ] 1] o) 2|
1

Pretest

0 1

wls 11 | s [ 21 o
9 0
) 0

lo o |o |o
i

1 40 | _ 1

5 30 | 34 25 95 0

1l ) 8. 126 |29 |l 66 0
3

Posttest Total T 13] 41 118 | 109 | 67 I 348

w| & W] o e
Mw“—l L= ]

o

oy

i
i |
! ‘ ]
hng““
| L1
(B
= [ P [ %]
o
(SR | F S P
1
|
[WR | P
L]
i
L |
| 4 -]
g Rt

Table of Means
FPretest Posttest

_Qualified - 3.468
' 3.441

Ll
.
P
[

non-Cualified

o
|
{ ~a |
| o

Variable 7 ; Materials for Learning in the Home

Qualified Homes Pretest neon=Qualified Homes
Postiest o Postiest

1 2 3 4 5| T0ta1 12 3 & 5 | Total

Pretest

1 2 |1 0 {o .3 0 1 0 0 10 1 i

o2l eful sl w7 (o 1 [s o 5
cPretest 3| 118 47| 36| 12| 14 o 11 Ts 17 T 0

Yloaje | sfes| 28] 134 1 o {5 |4 o s

2l 21317 |2 |19 57 0 o |3 |3 |2 8 |

ot ] o e oo (a5 (w0l s || 2 2w Jaels e

‘ Table of Heans
L : .
- 7" Pretest ' Posttest

;,_ .
. Qualified
<V‘ : non=Qualified

3.580 | 3.572°

3.412

3.500




HER Results(Continued) Cont
] ~Eenter:

Comnunity #2

Variable 8  Reading Press

Qualified leres
Pastievt

xB '4 5

Pretest

1 2 Tatal i 2 3

- 1 2009 |5 |14 |2 50 2| o]
40 [ 8 |47 |9 111 41 ol

o~

<= im j
| | ]
[
i

108 16 |3

54 |2
17

8 l148 | 46_

‘rw =)

=g i Ema—— = =

Posttest Tsial

‘,-l'it L]
L

L
]
o et
o
[
L
B
e
|
‘ﬂ\ | “
| ~g b |
] [
4 |
|

Posttest '

QL:‘ll*p" ed 250

. 059

led 2.928 3,
nan-ﬁwlef ed " 2.73%

L

.
—
(=]
c
n
ey
"
=
[ tn
3
=
O
o
e

Variable 9

=

‘nen- La7§fled FD.ES Pretesg

Pogttest
3 4 5

Pretest

Total

[
[

Total

| j \H‘
L]
-
bt
L=

\;M <
Lo I
< o

(]
| £
=

Pretest

L e e

[l
(o]
L}

wo‘LchH‘ o |
i i

“kn‘ &)Wl

Po SttESt Duaj

[
[l
o

(R | e
! | U P
~ |

pea]
ro

| i~ i
L
Lot

‘ \
|

Qualified

Table @f lleans

ﬁr teet

5i§54

' nanﬁQu?.lﬁied

5.853
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" Center: Community #3

The How I See Mvzelf(MISM)-Parent Educators ( N e 29 )

{ The RIS neasures four factors related to self-concept s
1) .Interpersonal tdegquacy 3) Physical Appearance
2) Social lale - School L) Corpetence

leans, Siandard Deviations, and t=Tests of Differences(Pesitest~Pretest)
Factor

1 - I

3=t

54.93 38.62 | 16.96 17,24

o

6.45 | 4.97

sl
%)
P,
Y
™
o

X | 5807 | 3044 1679 | 18,27
]

3 5.82 | 4,51 4.30 3.65
2 | 2a | 00 | <026 1.65

*P < .05

Ihe Social Reaction Inventorv(SRI)=Ferent Educators (N= 28 )

The SRI measures the extent to which a person reports feelings of
control over the events in his life, with lower scores indicating
stronger feelings of internal control,

Feans, Standard Deviaticns, and iéTest of Difference(Pasttest—iretest)
Fretest Posttest t

| X 6.71 7.11 0.75 N




Center: Community £3

The I Feel, Ye Feel(IF¥F)-Children

The IFF reasures five factors related to self-concept in'chiiir;:;
1) 3) Teacher-School 5) Pnysical
2) 4) Aczdenic

General Adequacy

Poer

Yeans, Standard Deviations, and i-Tests of Differences(Postiest-Pretest)
Tor Qualified Children ( N = 226)

T ) Factor

1

5

62.04 | 51.08 | 40.08 58.98 46.96
Pre T ' T —
_9.63 | 8.1 6.42 | 1081 | 7.13

Post

163,26

47.36

L L )

5.22

[+

1.85

0.83

Means, Standard Deviations, and t-Tests of Dif

' ‘MI

ferences(Positest~Pretest)

for non-Qualified Children ( N = 223)

1

Factor

3

L

5

. 64.20

4057

60.73

47.37

8.24_

559

6.15

|5

. 39.88

-47;317h

62,88

7.44

<2,.B6*

4,84

<0.16




Center: Community #3

The Home Environment Review (HER)

]

Note: The HER measurcs nine dimensions (Env1rannental Processes) of the
homes pa*t;clpatlng in the Florida Parent Education Program. The
results for each variable are presented for qualified and non- -qualified
homes. The results are presented in terms of the frequehcy distributions
nf posttest ratings, one distribution for each possible pretest rating.

For each variable, a table of means is also presented,

Variable 1: Expe:tatians_farfcbild's Schooling

Qualified Homes | Non-Qualified Homes
Péstéegt Pretest ; Posttest -_ Pretest
S B | | 23 4 5 | Total | 1 2 3 4 5 Total
) oo lo i [ol 5 | o Jololo Jo | o
B 210 jo Jo jo| o 0 0 .o |0 |o 0 0
o Pretest 3 1 10 4 4 1 10 0|0 0 jo 0 0
Apo Jo 3 jrerp2r] 157 | flo |o |o 2 |7 | 5
} 511 o 1 |12 | 25 39 o o o |7 37 44
- Posttest : ) A 7 B
Total |3 |0 8 | 144 s3 206 | flo “Jo |o 39 |44 | 83

Table of Means ' ,

Pretest Posttest

Qualified [ 4,110 4.173

Non-Qualified ' éié;or 7 745530
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el

Center: Community

HER Results(Continued)

Variable 2 : Awareness of Child's Developnent

Qualified Homes |, . .
Fosttest Pretest P@sttegt

Pretest g

Total Totzl

11 lafe o |1 12 Il o o Jo Jo |o ﬂp_;,!i#

2 |2 ]2 s 40 Il 1 )8 |8 |2 |3 || 2 ”}

Pretest 3 | 3 | 21| 59| 12 | 12 1070 o |8 J14l3 |9 34 i
Flolalels |5 21 2 BT

B 5o stz [l 28 ] 17 ¥
Posttest  Total 6 | 45| 104] 21 | 29 208 ||| 85

Table of Means -
Fretest

Qualifiei 3.062 73§091 -
n@nfzual;flea-i 3.265 3.422

Varizable 3 Rewards for Intellectual Attainment

5713 = i nizld - rioa=aliFfdiad 1 =1 ) 1
Qualified Homes Pretest nen=Qualified Homes Pretest

Posttest

Totzl

Posttest
3 4

5

=)

ot
A

Pretest

Ll

6 ]2 o
11| 15| a9 28 L Jo 2 e hs || a0
1 |3 [2 |28 a0 4 W1 o booh7 2 |l a0

i
2
3
n
5
tal

Pasttest o

\ L]
e
%]

Pretest

Jable of Means

Pcsttest.

Qualified

3.986

4. 082

4

non-Qualified

241




Center:

i

Variable 4, uFresgrfar Languag;gp?vglgpﬁgﬁt

Community #3

Posttest

Qualified Hcres

Pretest

non=gualified Hones
Posttest

b5

102 43 15 |5 Jo 13 s 12 1 {2 |1 s
2 12 |6 |7 |1 |1 17 1 {1 |3 |1 fo 6
Pretest 3 | 10 | 18 | 56 | 16 7o 2 {4 [ |7 56
LR 33 14 || 63 0 15 111 111 o e
sl foda s Joll & Mo fo o [0 fo I o |

=
1 Yoo

Posttest Total | 1g | 31 | 93 | 56 | 12 | 208 ||

I

|
]
o]

|
Harl
Lo
i,
T
N‘

)

|
)
v |
—

[
e b

I
=t

Table of Means

Pretest Posttest

Qualified
non-Cualified J 3

3.175 3.0

.20

L
Ll
| -
| =S
o)

- - - N - - - == -

g Avail

ability of Supplies for Language Development

[

Qualifi&iiHeﬁégri
Postiest

Pretest

Total

non=Qualified Hones

Posttest
2 3 .04 5

Pretest

Total

i‘ g =

L= =T 1;0

£l m]

3 TN S R P
]

Sl o o [

3

Posttest Tpia

13

Pretest 3 (8|9 s 0 B
SR RN EREE 28 N b B ' |
512 |9 | 121 | 28 52 1 Pk a4 || 53 |l
Total | | | T — T T - =
1 ) s

]~ |

‘\
beo 11
Rl

| ¥y

Tabie of Means ' : =
Pretest
$2.995

_  Qualified
¢ non-Qualified

4,193




HER Results(Continued)

Variable 6

Center: Community #3

Learninggpﬂngfﬁgpities,thsidg the Home

Qualified Hemes
Posttest

4 5.

Fretest

Total

non=Guzlified Henes
Posttest

3

12 |42 |1 o 9 0o Jo |1 oo} 1
227 Jasts Ja | s flo |1 o
Pretest * 3 | 3 | 15| 48 [ 17 | 8 o1 fjl o |1 2 15 |
Yo {3 {27 [20 9 || s || 0 |2 13 38
e oo i s o s s il nl_os |
N R TR Y T T =

" Table of Means

Variable 7

Pretest

Posttest

Qualified 3.221 3.250
non-ualified | 3.952 3.916

- L e

Materials for Learning in the Home

 qualified Homes | poo.... non-Qualified Homes | pretect
‘ Posttest ' - : Posttest -
1 2 3 4 5| Total 1 2 3 4 5 | Tetal
di2 141310 |1 10 (o 1 0 |o 1
212 jisfas]2 J1 )| 34 o 2 kB |s o || s
Pretest 3 [1 | 23| 45| 21 7 97 0 {2 B 6 |3 16
EEEEREIEDE 58 Jlo jo @ f17 {10 | a3
, 500 o3 a2 ™o o [0 B s ls Il 25
o Eéé;:.r..';’;:;;ar s:;-;_] Pyt Bhisensory Ppa——— = == —= e et Refemieay e —— e —— o — P ———
PDSttEStr-Di*lriw5V_~ 5] 89 5018 208 [l o |5 ke [33 [20 || 83

" . Table of Means
Pretest Posttest

Qualified 3.106 3.144

( -~ non-Qualified 3.831 " 4.036




‘Center: Community #3

HER Results(Continued)

Variable 8 Reading Press

Qualified Hemes |, . non-Qualified Hores
Posttest Pretest Fosttest

1 :2. 3 4 5 Total 1. 2 3 4 5 Totsl |-

Pretest

3 o || a7
816 2 || o8
4 s |7 |1 | 20
v B B

1 2

L
|
\
o o {
[
[
|
i f—t - |

= “M\

65
8

™D
=

e e R R I e

Posttest Tctal | 53 | 58 | 17 | 67| 13 || 208

1
1
0
2
0
4

Table of Means
Fretest Posttest

Qualified 2,610 2.658

3.795

non-nualified 3.614

Varlizble 9 ;  Trust in School

Qualified Homes | proroct  non=Qualified Hores | preress
Posttest ) Posttest :
1 2 3 4 5| Total 1 2 3 4 5 |.Tetal
1Jo Jodrjo ol 1 o Jo Jo 1 do |l 1 _

| 201 2 |35 |1 Jo | 7 1 Jo Jo o |27
Pretest 3 |2 |1 | 22| 15 | 19 || &5 o 2 [z |5 s 18

411 2 {20 21 (29| 75 [I[0 o O T

———2 T R YR RV T _ 64 o o |s 120 |15 43

Posttest Total 4 |6 | 60 55 | 83 208 1 3 Ju lse |32 || 83

" Table of Means
- Pretest Posttest .

3.923 | 3,995

| _Qualified
( ~ omon=qualified | 4517 | 4 im

) e
s
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Center: Community #4

The How I See Myoelf(MISM)w ‘Parent Educators ( §.= 33 )

The HISM reasures four factors related to self-concept:
1) Interpersoral Adeouacy 3) Fnysical Apgearance
2) Sccial Male ~ School L) Conpeuence

Means, Sterdard Deviaticns, and t-Tests of Differences(Pcsttest-Pretest)

Factoxr
1 2. 3 4
% 54.58 37.67 17.52 17.52
Pre , ) .
8 8,34 5.10 4,65 4.44
X 52.82 36.61 15.76 18.79
Post ~—
g 9.93 6.38 4.15 . 3.27
t - <0.86 <1.16 <1.83 1.87

The Sccial Pe=ct10n Inventorv(SRI)-Parent Educators ( N=33 )

The SRI hea<urcs the extent to which a person reperts Ieelinfs of
control over the events in his life, with lower seores indicatir—'
stronger feelings of internal control,

Means, Standard Deviations! and t-Test of Difference(Pcsttést-Fretest)
Pretest . Posttest t

—

tad |

8.79 | 8.12 1.20

5 4.25 . 4.29 522532ﬁ5252




Center: Comnunity #4

The I Feel, Me Feel (TFi7)-Children

The IFHF reasures five factors related to selfwcorcept in children:
1) General Adequacy 3) 5) Physical
2) Peer %) Acadenic '

Teacher~School

Means,.Standard Deviations, and.t-Testis of Differences(Posttest-Pretést)

for Qualified Children ( K = 467 )
Factor. _
1 2 3 - 1 5
Pro X 62.13 50.87: 39.68 59.64 46,14
8 9.71 8.25 6.36 10.22 7.06
X | 63.72 52.18 40.11 61.55 47.34
Post
8.62 7.31 5.88 9.04 6.33
t 3.47¢|  3.27¢ | 1.35 4.10% | 3.44%
¥p < .05

Means, Standard‘Deviations; and i-=Tests of Differences(POStfesﬁ~Pretest}

for non-Qualified Children ( N = 197 )

Factoxr
1 2 3 n 5
X|{ 63.66 52.09 40.83 61.24 46.76!
Pre ST 639 7.51 5.64 9.19 6.60
| 64.45 52.83 40.89 62.00 47.27
Post 7.78 6.46 5.30 8.13 5.75
t 1.25 1.27 0.12 1.12 1.03




Center: Comnunity #4

The Home Environment Review (HER)

Note: The HER measures nine diﬁensions (Envirénmental ProceSses) of the

| homes participating in the Florida.Parent Education Program. The
results for each variéble are preéented for qualified and noﬁ-qualificd
homes. The results are presented in terms of fhe frequency distributions
of pdsttest ratings, one distribution for each possible pretest rating.

For each variable, a table of means is also presented.

\ “Variable 1: Expectatinns for Child's Schooling
Qualified Homes _ Non—Qualified Homes
. Postgest Pretest Posttest Pretest
1 2 3 4 5 Total 1 2 3 4 5 Total
1 0 0 1 2 0 S 0 0 0 0 0 0
2l 21 o 0 o} 1 3 o lol o] o 0 | 0
Pretest 3| 1| 0| 2| 21 2 7 ofjo|ol o o 0
41 3] 0 | 12 {239 ] 39 | = 293 1ot o |57 |20 | 78
s| o o] oler]ss 137 {(l ololo]| 2 |e | 107
Posttest : |

Total 6 0 15 {304 (118 443 1 0 0 77 107 185

Table of Means

Pretest Posttest

Qualified 4,259 o 4,192

(‘ Non-Qualified‘ 4.578 4,562




HER Resulis(Continued)

Center:

Community =4

Variable 2 t Awafcness of Child's Develovrent
1 2.3 % 5 | Total 1 2 3 4 5| Tctal
i ! o
L] slaz] 1l s 40 o | ol al ol 1l 2 i
2 | 6| 220 s3] 6| 3 70 o | 4| s 5| ol 21l
Pretest 3 | 15| 20| 86 | 20 | 18 || 159 1 s 1os L 705 I s ]
lt 3l 9] 25| 81 18 60 0 il s lull s
,ﬁmﬁ_m_”;;5w, _____ 5| 6] 49| 16| 38 114 0 7 los | el oot
Posttest  Total | 40| 65210 | 51| 77 || 443 1 |15 |76 l2alzo L 1ss ¢
P -
o . Table of Means
Pretest Posttest_
Qualificd 3,312 3.135
ﬁoanualified 3,724 3,789

Variable 3 : Rewards for Intellectual Attainment

Qualified Homes Pretest nen-Qualified Hores | pratest
Posttest : Postiest
1 2 3 4 57| Total 2 3 4L 5 | Total
1 1| 2| 2| 12] 7 24 0 1 o | 3]0 4|
2] 1 2| 10| 2 18 0 0 |o 1] 2 5 i
Fretest 3 | 1| 12| 2|l 17 1 2 o 0o | 4 7
Bl1o| 8| 9|119] 63] 209 0 1 lo le2 |32 |I' o5
50 41 ol gf 7l 83| 175 o {0 |1 |36 |39 76 ||
Posttest Totay . - E i
' POV 18| 22| 221 224 {157 443 1 4 |1 ho2 |77 185 ]
Table of Means
Pretest Posttest.
Qualified 4,113 4.083
non-Qualified 4.276 4.351




HER Results(Continued) Center:  Community -

Variable 4 : Press for Langunse Develonment

Qualified Honmes | ‘ non=Gualificd He :si,rﬁ .
 Posttest Pretest Posttest Prevzs
1 2 3 4 5 | Total 1 2 3 4 5 @ Teant
1 8| 9 11 3 0 31 0 0 2 3 1| 3
2 [ 14|19 18] 8] o 59 2 s l7 s
Pretest 3 71 19] 96| 35 | 13 170 ] s 32 f1s | 7 | 3
S0 3]sl e |es | 6l 1s: o | 21237 & a2
5ol 2 nn 12| 7] 32 0 2 | s Lzl s | 2T -
Posttest Total | 32 | 65 |197 |123 | 26 || 443 5 112073 |76 |21 || i3
Table of Means
Pretest Posttest
Qualified 3.212 3.103
non-Cualified 3.497 3.540

Variable.5 + Availability of Supplies for Language Development

Qualified Hores Pretest nen—Qualified Homes | pia-ac-

Posttest : Posttest T

1 2 3 4 5| Total 1 2 3 4 5 | ez

L ’ il

118 16| 13 4| 11 62 0 (1 jo |ofof  1il

2 350 16| 8| 144 80 0 4 |1 0| s 10

Pretest 3 130 29| 97 31 87 0 2 |2 3011 5]
1ozl s 17 18 29 74 2 |2 {7 |6 |17 5201

51 5] 15) 18| 25| 77 140 0. {5 19 |15 |93 || 122 ™

Posttest Totay T ’ -l -
. 371 87| 93] 64 {162 443 2 {14 9 {24 126 185

- Table of Yeans
Pretest Posttest
Qualified 3.339 3.512

(. | ~ nen-Qualified 4.438 4394




 HER Results(Continued) Center: Community #4

Variable © ¢ Learning Opportunities Qutside the Home

Qualified Hormes A non~ualified Hemes X
Postinst Pretest Postiest Pretest
1. 2 3 4 5 |Total | 1 2 3 4 5 | Total
—
1 3 0 9 0 ol ol ol ol 0 ‘
. I
2 21 19) 23] 3| 1 48 0 1] ol 11 ol 2
Pretest 3 51 23] 99| 50| 28 205 0 1013117 | 11 |l 42 |
b 0 8 49 48 15 . 120 Q. 1 14 78 A . . ~Q ‘
5 | of 2] 20 26 15 61 0 ol sloalall 72
Posttest Tctal 8| 551|194 | 129] 57 443 ]I 0 3] 32 67 1 s3 L 185
Table of leans
f&etest Posttest
Qualified : 3.397 ' 3.388
Varizble 7 3 Materials for Learning in the Home
Qualified HOmes | pretest - non-Qualified Hores Protest
Posttest Posttest
1 2 3 b 5| Totul 1 2 3 & 5 | Total
. : i H !
1 0| 4 2 2 0 8 0 o o 0 0 o |
| 2| 2| 28| 39| 17| 3 89 -ljl-0 | o |4 41 o0 8 |
Pretest 3| 1| 21{ 80| 48| 18 168 0 5 418 | 47 | 7 55
: N i
b 4| 76] 15 133 0 o 112 | a4 | 2 82 |
: 5 0 4 71 241 10 45 0 0 2 19 |19 40
Posttest Total | 4| 64| 162] 167| 46 443 o |3 36 |94 |s2 || 185

Tabvle of Heans

Pretest Posttest.
| Qualified 5.266  |.  3.422
(‘ non-Qualified 3.832 . 4.054




Center: Community #4

HER Results(Continued)

8 ¢

Variable Readinr Press
T ;
Qualified Hemes | oo 0o oy non=qualilied Heues |
Postiest - Postiest A i
1 2 3 4 5 | Total 1 2 3 4 5 | Teial '
| i it
1 23 1 18| 211 16 2 80 2 1 0 0 o i 3 'Ll
2 |13 3| 7|32 9 95 o | 13| +]1s | 6|l ss |
Pretest 3 6] 71 19| 30| 1 63 0 30 5 112 1l 10 |l
ol ool as) | es ||l 167 1) ol sluglop I o0
5 a7 el aa a0l s 0 3l 2 laedon I i
Posttest Total | 52| 85| 74 |185 | 43 443 3 1 20 Jaafor lus |l yss
Table of Means
Pretest Posttest
Qualified 2,973 3.176
non=Cualified 3.659 3.82
Varizable 9 s Trust in SChool
Qualified Homes PreteszW non~Qualified Hores | py...ge
Postiest Posttest
1 2 3 04 5 | Total 1 2 3 L 5 Tctal
11 of 1| o] of 2 3 0 0o |o 0 ' 0 |
21 o 17 4] 5| 4 14 0 o o 11 || 2]
Fretest 3| 1| 4f 44| a2 20| 120 0 {2 |7 he |7 |l 5o Il
Bloa) s| 35| a3] 46 ]| 130 0 |2 {6 2 B8 || &3 |
. 51 of 10f 33| 51 82 176 0 0 |11 |16 |38 55 |l
POST.teS—t‘T‘ + N "— ) - o~ “.
ol o o1 16 | 101 163 443 0 5 )24 752 J104] 135 ]
Table of Means
Pretest | Posttest
Qualified 4.043 3.998
" non=Qualified 4.276 4.378 -
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Center: Communityv #5

The Hou I See Mvsels(KISH)-Parent Educators ( N = 58 )

The HISM reasures four factors related to self~concept:
1) Interperscnal Adequacy 3) Physical Appearance
2) Social lale - School L) Cozpetence

Means, Standard Deviaticns, and i=Tests of Differences(Fosttest-Fretest)

Factor
r ' .
o 1 2 3 y
X 57.90 | 41.28 18.40 20.07
e 10.85 4.90 4.29 3.56
‘ X 58.19 | 39.66 19.33 19,74
Post -
s 8.25 . 5.63 3.61 3.76
t 0.19 < 2,11 1.57 £0.57

*P < .03

The Social Reaction Inventory(SEI)=-Parent Educators {(N= 57)

The SRI measures the extent to which a person reports feelings of
control over the events in his life, with lower scores indicating
stronger feelings of internal control, : :

Means, Standard Deviaticns, and t-Test of Difference(Posttest~Pretest)

Pretest Posttest t
X 7.40 7.16 <0.56
~ v
5 3.40 3.56 ] //i/// //jéf



Center: Community =5

The Home Environment Review (HER)

,

Note: The HER measures nine dimensioans (Environmental Processes) of the
~ homes participating in the Florida Parent Education Progr;m. The
results fof each variable are presented for qualified and non-qualifieZ
homes. The results are presented in terms qf the frequency distrituticns

of posttest ratings, one distribution for each possible pretest raztin;.

For each variable, a table of means is also presented.

Variable 1: Expectations for Child's Schooling

Qualificd Hoﬁes ~ Non-Qualified Hores :
postgest . Pretest Posttest !P:etss:
1" 2 3 4 s Total 1 2 5 4 g l Tote
Yo o | o |2 0 2 o fo Jo fo 1o | b
210 0 0- {0 0 0 0 0 0 0 0 l o
(Pretest 34 o | o 0 |2 0 2 o o |1 o 0 1
0 |1 | s 230 | 74 319 o o 1 67 |22 | ‘oo
Egﬂ 1 |o 0 [s0 | 124 175 o Jo lo 120, |116 | 123
. Posttest |
Total 1 |1 5 293 | 198 498 0 0 2 96 138 238
Table of Means
Pretest | Posttest |
Qualified . 4,33 | 4.37
(‘ ' Non—Qualified 461 ' 4.57




HER Besulis(Continued)

Center: Community #5

Variable? ¢ _Awareness of Child's Developnpent

Qualified Hormes | . o nmr&mhfkﬂﬁmmﬁ
Posttest }#CLCSt Posttest Pretest !
1 2 3 4 5 | Total 1 2 3 4 5 | ety |
. . - }
AR B T I 13 o {2 |5 |22} 11l
2 06 |17 |23 {13 |4 | 63 2 |5 a e a2 i
Prevest 3 |17 |27 | 143]27 |aa | 232 7 j13- ) 65| 20) 16 119 i)
| “la Js J2ados Jus | o7a Mo a4 s s s [ a2
5 11 (10|39 [22 |24 || 96 1|2 15 15 32 65 i
Posttest Total '| 24 |63 | 23788 [s6 || 498 0 10 [26 | o5 ] 46 59 236 v}
Table of Means
Pretest . Posttest
Qualified 3.35 3.29
non-leifiEi J 3.44 3.50

3 ; Rewards for Intellectual Attainment

Variable

Qualified Homes | protect nen-Qualified Hemes .
Posttest re.?d Fosttest Pretest
1 2 3 4 5| Total 1 2 3 4 5 | Total |
1ls |1 ] 3|4 |2 15 1 1 2 |s |3 12 |
210 |34 | 11{1 19 0 {1 0 |1 0 2
Fretest 31, 11 | s | 25] 15 50 0o fo |1 |4 |3 s |
. Y17 8| 16| 179 77 287 Il 3 {2 |7 la1 |33 136 !
513 5 1 45 71 127 1 2 |27 |47 78 i
rostrest Tolal TTy0 | 16 | 53| 204] 165)| 498 ||| 5 5 |12 |18 Tsd 236 ;

Table of leans

Pretest Posttqétf

Qualified 3.98 4.08 :

non-Qualified |, ¢ 4.20




Center: Community #5

N HER Results(Continued)

Variatle 4 ¢ Press for Langussze Dovelonment

Qualified Heres |, . non=gualified Heres ..
Posttest ‘rét'“t Postiest Pretest
1 2 3 L 5 Totel 1 2 3 4L 5 Teral
1 |s 0 4 0 0 9 1 1 0 0 |0 2 '
: '
2 13 |2 {15 {9 |3 32 1 |1 9 |1 {1 15§
Fretest: 3 17 113 [128 |65 |19 || 232 [|l2 (4 |33 20 | 8 6 |
Hle s |s1 |7 o 157 W1 13 | 23] 4a]12 3
541 ta |9 25 m 6s I oslo 12117113 2 |
Posttest  Tetal |22 |27 |207 |1¢8 74 |l 498 ||| s 9 97 | 91 FSAJ 236 |
Table of leans
Pretest Posttest
Qualified 3.48 3.49
non=‘malificd
non=Cualific 2 63 3 cq

Variable O :l Availability of Supplies for Language Development

Qualified Hores Pretest nen-Qualified Hormes Pretest
Posttest Posttest

12 3 4 5| Total 12 3 4 5 | tcral
Ylis Ja7 |18 |4 |3 57 1 b 1 |2 |2 12 |l

21s |38 (15 |12 |18 || o1 2 B |5 f1 5 21

Pretest 3 |5 |22 |31 |23 27 " 108 3 B 16 |3 |7 54
b11 lo |17 |30 |28 85 1 2 {10 {6 |16 35
S 511 |23 |23 |35 |75 157 1 3 |12 {25 |93 154 |l
Posttest moinl | 1 T ) e T f
30 | 109] 104 104 | 151 498 8. 124 |44 37 23 236

Table of Mears
Pretest Posttest

[ ~ non-Qualified 4.09 4.03




“Center: Community #5

HER Resulis(Continued)

S ‘Variable 6 ! sortunities Outside the Home
— T 7
aLnes non=gu fled Hemes) .
L est Pretest Fosttest rretest
1 2 3 L 5 Total 1 2 3 4 5 Teial
. ; .
1]z 4 6 4 0 17 0 2 0 0 0 | 2 |
2 5 221 33 | 9 1 70 1 5 3 0 0 o |
. Pretest 3 5 32 | 110] 47 | 21 215 5 10 40| 23| 10° sg |
= 1
Bt1 1048 | 511201 139 0 4 | 26] a3l 17 an
_ . :
oo 3 |as |21 |20l 57 0 1] 5 ! aal 0o a7 !
Posttest Total | 14 | 71 | 210] 132| 71 || 498 [l & 22]_7a] g5l aq. 2364
Table of Means
Pretest Posttest
Quelified 3.30 3.35
non-ualificd 3.72 3.63
Varizable 7 Matgria]s for Learning in the Home
Qualified Hores | pyotest ’ non-Qualified Homes | pretest
Posttest Postiest ,
1 2 3 U 5 Total 1 2 3 L s Total
tla s e ]2 |0 24 1 o fo |1 Jo 2|l
214 | 30| 377 14 |1 86 0 4 |7 le |2 19
Pretest 3 |1 | 35| 78| 56 | 16 186 0 6 |4a t19 |7 |l 76
bto |12 33 73| 19 137 0 1 121 47 |16 85 |
. 510 |3 | 14| 21} 27, 5 0 0 {11 |20 |23 54 !
Posttest Total | g | gg | 171| 166] 64 498 1 11 |83 |93 |48 236 |1
Table of Means
- Pretest Posttest

Qualified 3.27 3, 38
non-Qualified 3.72 3.74




" Center: Community #5

HER Results(Continued)

d’.‘
Variable 8 Reading Press
. RE i
Qualified Heros | non-qualified Houes) o
Posttest Pretest ‘ . Posttest Pretest
, . 1 2 3 & 5| Toial 1 2 3 4 5 1 Tcial
. i |
1 |se | 32| 7 11 | 4 110 6 10{ 5 2 0 .i 23 J
2 119 {89 14 |34 |13l 169 |ll 7 330 71 281 ¢ g1 |
Prectest 3 | 10 | 17 | 10 | 16 | 7 60 4 3| s | 4| 2 18 !
b V7 1398 |a3 |9 107 5 13 11) a0l 7 76
. ' i
5 2 11013 |19 118 52 1 4 ] a1l ZLJ»_ 38
Posttest Tctal | 94 (187 | 42 |125 |52 || 498 23 | 63] 20| 85] 36l 236 ﬂ
Tatle of Means
Fretest Posttest
CQualified 2.54 ‘ 2.70
~nalified
Ao 3.10 3.0

Variable 9 Trust in School

Qualified Homes | prorest non-qualified Hores | pretest
Posttest Pesttest 4
1 2 3 4 5| Total 1 2 3 4 5 | Toted
1o Jo |20 |1 3 0 o o |o o 0
211 13 |6 |5 |2 17 0 o |3 |3 o 6. |
Pretest 3 |o |12 69| 30 | 37 148 0 0. |26 |13 |11 50 |
b lo |4 | 23] 44| 49 120 ||l o |1 10 [30 |29 70 /!
512 |4 | a1 56107 210 1 3_ 19 |28 69 110 |
e e . eSS
PosttestTotal | o | g5 141 |135 196 | 498 1 4 lag |74 |109 236 |l
Table of leans
 Pretest Posttest .
Qualified 4.04 4.00

(' non-Qualified 4.20 4.21
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Center: Community #6

i

The How T See Mvcelf(HISM)-Parent Educators ( ¥ = 13 )

The HISN rneasires four facters related to self-conzepts

1) Interpersonal Adeguacy Fhysical Appearance

3) Fny
2) Social Mzle - School ~4) Corpetence

2

~
LY} '

"ns, Standard Deviationn, and t-Tests of Differences(Pesttest=Pretes<)

Factor
1 2 3 I

X 54,92 38.31 16.00 . 18.85
Fre 7.38 4.70 3.79 4.02
X 51.31 37.69 16.08 ‘ 19.00

Post - - .
S 9.30 ° 4.57 3.52 3.76
t <1.85 <0.61 0.09 0.19°

The Social Reaction Inventorv(SRI)-Farent Educztors (n= 13)

The SRI measures the extent to which a Derson reports feelings cof
contrel over the events in his life, with lover scores indicating
stronger feelings of internal control,

Feans, Standard Deviations, and t-Test of Difference(Posttest-Pretest)
Pretest - Posttest t

-

o~

5.23 7.07 2.46%*

S1 3.9 | 4.03 Eﬁ?fifﬁ?ﬁfﬁf

*P < .05




Center: Community #6

(
The Home Environment Review (HER)
Note: The HER measures nine dimensions (Environmental Processes) ofvthe‘
homes participating in the Florida Parent Education Program. The
results for eacﬁ variable are preéented for qualified and non-qualified
homes. The results are presented in terms of the-fréquency distributions
of posttcs£ ratings, one distribution for each possible pretest rating.
For each variable{Aa table of means is alsb presented.
Variable 1: Expectations for Child's Schooling
Qualified Homes . | " Non-Qualified Homes
POst£est Pretest’ ‘ Posttest Pretest
1 2 3 4 5 Total 1 2 3 4 5 | tota
Lol ol o] ol o | o
2] ol o] ol of o 0
Pretest 3| 0 0 2 0 2
41 1 0 0| 45 7 |. 53
5 0 0 0 4 34 38
Posttest , | !
Total 1.0 0 ]51 | 41 93

Table of Means

Pretest Posttest

Qualified 4.387 . 4.409

(- Non-Qualified




: Center: Compunity #6
HER Results(Continued)

Variable 2 ¢ Awarcness of Child's Develooment

r . R ] |
Quzlified icres non-2ualified Hores e
_ Posttest Pretest Posttest .PrCt°5°
1 2 3 L 5 Total 1. 2 3 4 5 Total
' | i
1 4 11 31 0] 0 8 |
2 L ofisl 1] 21 0 21 |
 Pretest 3 1 0 | 30 5 2 38 i
Hlatal a2l 9 l
5 1ol 31 0 {13 17 B
Posttest Total | ¢ | 25 | 57 | o |18 || 93 | ] i
Table of Means
Pretest Posttest
_Qualified 3.064 | 3,108
non=-Cualified
Variable 53 : Rewards for InteilggtualkAtrainment
Qualified Hores | protest non-Qualified Homes | protesy
Posttest - Posttest : .
1, 2 3 4 5 |mTotal | 1 2 3 4 5 | Total
1 1] o of 3 1l s . : 4 !
20l 2] ol 2 6 |
Lol 1] 1) 25 s 43 ' ig
S B 0| 61 20, 27 I
Posttest moial | . i ‘ F
: 4 5 3 44 37 G3 . |
Table of Means
Pretest Posttest
Qualified . 3.871 ‘ 4.129
{ non-Qualified




Center: Community %6

HER Results(Continued)

.

Variaple 4 : Press for Language Development

malified lemes non-Gu2li<ied Howes
Pretest e

Posttest . Postiest Pretest
1 2 3 4 5 |Total |- 1 2 3 4 8 | Total
t sy 11 lof o 5 |
2 0ol 6! 5| 211 14

Pretest 3 2 1|32 |14 1 50 L
’ I
4 o o] 3 |16 | 0 19 | :
- 1 0 4 5 : ' il
Posttest 7Total | 5 | 8 |42 |32 | 6 || 95 ||| ' ‘ |

Table of Means ‘

Pretest - Postiest

Quelified 3,054 3,279

non-Cualified

Variable 5 ; Availability of Supplies for Language Development

Qualified Romes | proioct | nen-Qualified HOmes | prerest
Posttest _ Posttest

1 2 3 4 5 Total 1 2 3 L 5| Total
" ' |
ilot} 1 o o{ 1 2 !
2V o3| a4l 21| s 27 ' |
Pretest 3| o | 2| 6| 1 s 14 |
ol 1] ol of s 6 . l
51 o0 1| 2 2 | 39 44 ' b 1
Posttest Tetal [0 1 s [ 12 | 5 | s8 93 i . i

Table of Means
Pretest  Posttest
Qualified 3.677 14,108

non-Qualified




Center: Community #6

HER Results(Continued)

Variable © : Learning Opportunities Outside-the Home

! @mlﬁjaiﬂmms' } ' nenmualifiod ke,
Peoo.o .ot S Postiest
1 2 3 4 5 | Total 1 2 3 4 5
. !
1 o o}l o} o} o© 0 |
2 0| 3| 12 0 16 |
Pretest 3 11 5| 23] 16 2 42 |
b1 o o] 213 22 . |
5 ol o 9 13 | I
Fosttest Total | 1| 3| 38 )33 |18 |l 95 | | il
* Table of Means
Pretest Posttest -
Qmlified 3.344 5.685
nez-ualified '

Variable 7 ; Materials for Learning in the Home

2

Qualified Homes Pretest ~ non=Qualified Hores
Posttest _ Postiest
1 2 '3 4 5 | Total 1 2 3 4 5
1 0 11‘, o{ of o 1
3 g
: 0 3! 11} 4 ofl 18
‘Pretest 3| of 2y 21y 13| 1| ‘37
b1 ool of 30 2 33
I 0 o] 0 0 4 4
PoSTiest Total N PO R R 05 | B
! N / . .
Table of Means
Pretest Posttest
Qualifzed - 3,226 3.591

non-Qualified




Center: Community #£6

EER Resulis(Continued)

non-Qualified

Vor!lable 8 Reading Press
Qualified Homes Pret noﬁ-Qualified Homeg'P K
Postiest retest | Posttest retest
1 2 3 4 5 .| Totel 1.2 3 4 5 | Total
’ )
Tl ol of o ' 22- i '
_ 2 4 | 34 0 6 0 l 44
Pretest 3 0 0 4 0 0 I- "4 [
Bloo 20 o1z ol 14 ]
. 51 ol sl o] 1l sl o |
S I S L . _ =
Posttest Tetal 15 50 4 19 5 f| 93 ] ] J
Table of Means
Pretest Posttest
Quzlified 2.398 2.452
) non-Cualified
Varizble 9 Trust in School
Qualifiedvﬁomes Pretest ’ nen~Qualified Homes Pretest
Posttest - Posttest
1 2 3 L 5 Total i 2 3 4 5 Totel
' !
Lol o] of of o 0 !
210 2 of ol o 2 i
Pretest 3 0 1] 25 3 2 31
Yl ol of 71131 s 26
510071 of 2| 7125 54 |
POStLtest rgiad - R y -
: 021 o 3] 34| 23 33 93
Tadble of lMeans
Pretest Posttest.
Qualified 3.989 3.925
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Center: Community #7

The I Feel, Ve Feel(IFMF)-Children

The IFNF measures five faciors related to self-concert in children:

1) General Adequacy 3) Teacher-School 5) Priysical
2) Peer v 4) icadenic

Means, Standard Deviations, and t-Tests of Differences(Pos+teot-PTetest)
‘ for Qualified Children ( N = 277)

. Fector _

| 1 2 3 4 5

X | 61.92 50.33 39,01 59.05 46,25

Pre .

s 7.96 6.75 5.39 8. 35 6.04

X | 64.48 52.55 41.05 61.56 48 .16

Post 6.84 6.10 4.35 7.91 | s.or
t 4.91* 4.42% 5.77% 4.15% 4.47*

*P < .05

Means, Standard Deviations, and t-Tests of Differences(Posttest-Pretest)
- for non~Qualified Children (N =199 )

Factor

1 2 3 L 5
X1]62.73 51.87 | 39.4% ' 59,34 47.07
Pre. 3 7.59 | 6.79 5.68 8.78 6.14
£165.76 | 53.91 41.50 63.26 | 49.39

P .
st 5| 603 5.62 4.53 7.12 4,47
t 4.95% | 3 .55« 4.51% 5.50% | 4.72%

*P < .05



- -

Center: Community =7

The Bow I See Mvmelf(HISH)-Parent Educators ( 3 = 38 )

The HISH meastires four factors related to self-concept:
1) Interpersonal Adcquacy 3) Physical Aprearznce
2) Social Mzle - Scheol 4) Corpetence

Feans, Standard Deviations, and t-Tests of Differences(Pecstiest~Pretest)

Factor

1 2 ' 3 L
i 59.68 42.68 19.58 21.39

Pre . : .
S 7.51 5.20 - 3.96 4.06
X 58.97 40.63 18.68 7| 21.68
Post - A ' -
. 8 '6.86 6.36 3.71 3.97
t <0.67 <3.01% <1.96 0.47

*P < .05

The Sccial Reaction Inventorv(SRI)-Farent Educators (8= 31)

The SRI measures the extent fo vhich a pexrson reporté feelings of
control over the events in his life, with lower scores indicating
stronger feelings of internal control,

Feans, Standard Deviations, and t-Test of Difference(Posttest-Pretest)
Pretest ~Posttest ot

>

6.77 7.13 0.55

s 3.45 4.42 23225%;52?2.




Center: Community #7

The Hone Environment Review (HER)
Note: The HER measures nine dimensions (Environrental Processes) of the
homes participating in the Florida Parent Education Program. The
.reSﬁlts for each variable are pfeéented for qualified and non-qualified
homes. The results are bresented_in terms of thé frequency distribu;iohs

of posttest ratings, one distribution for each possible pretest rating.

For each variable, a table of means is also presented.

Variable 1: Expectations for Child's Schooling

Qualif¥ied Homes Non-Qualified Homes
Post£est A Pretest _ Posttest Pretest
1 2 3 4 5 Total . | 1 2 2 ‘ﬁ 5 Total
“ o lo 1o Jo Jo 0 0o Jo 1o |.0 o 0
20 |o 0 |1 |o S lo Jo o 0 lo | o
Pretest 3|45 |, o |1 |o ) _ 0 jo 1o o o | o
410 0 1 77 | 27 105 0 o 1| 54 |21 76
510 1o Jo |28 |33 61 . 0 o 1o 9 147 | 56
Posttest | :
Total o |o 1 107 | 60 168 {0 o 1 63 |68 132

Table of Means

Pretest Posttest

Qualified . 434 435

N

Non-Qualified ‘4.42 4.51




HER R‘sults(COQtinued)

Variable 2

Center:

Awareness of Child's Developrent

Community

.
r/

Qualified Heres | . { non~gualificd Houes L
Posttest Pretest Posttest Pretest
1 2 3 4 5 | Total 1 2 3 4 5 | Tetal
1 s J6 |7 2 |3 s |l | 2 |2 |2 8 “
211 ]9 |9 2 |3 24 1 | a 7 11 |6 19 |
Pretest 3 {3 |4 |35 | 8 |13 62 1|4 0l 3 | 17 55 ||
Bl |1 e 5 |2 16 0o |1 s 12 |2 9 |
5 13 13 J11 ] 3 |23 43 o |5 | e |7 525 a1 |l
I I I R S . :
Posttest ~ Total | 13 |23 | 68 | 20| 44 168 ||| 3 [1s [ 4o 151 52 132
Table of Means
Pretest Posttest
Qualified 3.19 3.35
non="ualified 3.42 3.76
Variabie 3 ; Rewards for Intellectual Attainment
Qualified Homes Pretest nen=Qualified Homes Pretest
Posttest Postiest
1 2 3 4 5 Total 1 2 3 L 5 Total
i
111 0 | 2 13{ 2 18 2 0 |0 |4 0 6 }!
210 o |o 1 2 Lo o 1 o )
Pretest 3 |9 o0 | o 311 o o 1 |3 | 5
bia2 {2 |3 47 25 79 1 2 12 l2a |24 53
_ 510 112 19| 43 65 0o 2 120 la4 66 |
POSTTosE mgras 1 1= ;
strotal g |5 |y 831 72 168 M3 |2 6 |51 |70 132 |
Table of Means
Pretest Posttest
Qualified 4.02 4.30
non-Qualified 4.29 4.39




HER Results(Continued) Center: Community *7

Variabrle 4 Press for Language Development

Qualified Hormes non-Guzlified Henes, cener |
Postiest Pretest | Posttest Pretest !
1 2 3 4 5 | Total 1.2 3 4 5 | Tetai |
r i
1 1 2 4 2 11 10 1 2] 1 0 01 4 |jj
—_ i
210 |5 |5 |.4]o0 14 2 2] 2 | 2| 2 | 10 l?!
Fretest 3 |1 s | 26 | 15|10 60 1 1] sl ol e 1
b 11 |4 {17 29| 10 61 0 1| 15| 260 100l 50 ]
510 3 |7 1003 I 25 |l o A I e i
Posttest Tolal | 5 | 22 | 59 | 60/ 24 168 4 71 56| ssl soll 130
Tablelof Means
Pretest Posttest
Qualified - 3.43 3.48
non-valified 3.65 3.76 °
Varizble 5 Availability of Supplies for Language Developsent ,j};u
' R '
b“ —-—
_T Qualified Hemes Pretest non—Qualified’ﬁb:es Pretesg
Posttest Pesttest
1 2 3 4 5 | Total L 2 3 A& 5 | Totel .
1 I
119 (7 ]2 113 22 ||| 2 2 40 11 jo 5 l
211 8 6 515 25 ll 3 11 2 2 9 I
Pretest 3 1, |9 | 11| 8] 10 40 1 1 {5 s |13 25 |l
“lo 1 ]2 | 513 21 0 5 12 15 s 15 !
] 511 |5 |9 | 1431 o 1 o {7 119 Is1 78 |
- e : S -
estrestTotal | 45 | 50| 30| 33| 62 168 ||| s 9 |13 |32 |75 132 |
4 Table of Means
/ Pretest Posttest
Qualified 3.43 3.60

[ : " non-Qualified

4.15 4,20




HER Eesults(Continued) ) Center: Community *7
¢ [ ]

Variable 6 ¢ Learning Opportunities Qutside the Horme

: -
Qualified Heres X non~Gualified Hemes| | |
Postiest Pretest Posttest Pretest ,
1 2 -3 4 5 | Total 1.2 3 4 5 | 7eiaa |
; T
1 1 2 2 110 6 0 0f 1 0 0 1 !l
2 1101419 | 4alo 18 0 1 1l 11 4 i
Pretest 3 | o0 | 5 | 33| 20 9 67 0 1l 20] 121 7 10 !!l.
| b 3 | 13! 19] 10 46 0 113l oal s ol
510 ] 2138 11 10 31 0 ol 4 141 20 38 il
Posttest  Total | 3 | j¢| 65 | s3] 20 168 0 3] 39| 47] 43, 152 1,
.Tatle of Means :
Pretest Posttest
Qualified 3.46 3.54 )
non-f‘_-'.lalifiod 3.90 3.98

Variable 7 : Materials for Learning in the Home

Qualified Homes | proyect non=Qualified Hores | prorest,
' Posttest Posttest
1 2 3 4 5 Total 1 2 3 L 5 Tertal o
110 o0 3 0] 0 3 0 0{0o |o Jo 0 {
!
211 17| 13 71 1 39 1 113 1 0 6 |
Pretest 3 )0 | 2 | 27] 18| 4 51 0| 4|20 |14 |4 42
10 | 3| 11| 26 o 49 0 1 18 |31 11 51 !
B 510 | 3| 5 | 10 8 26 0 o {2 |11 |20 55 |
b R R B : =
osttest Total | 1 | 25| 5o 1] 22 168 ] 6 {33 |57 |35 152
Table of Heans
Pretest Posttest
Qualified 3.33 3.46

'( ‘ non~Qualifiled " '3.84 ‘ 3.90




Center:
EER Rezults(Continued)

Variaple 8 : Reading Press

Cormunity =7

T e
Qualified Hcrmes e non-Gualifled Hcres, |
Posttest Pretest Postiest FeSE
1 2 3 T 5 Total 1 2 3 4 5 Tcial !
1 ‘ ' | B
14 |8 |3 7 |3 40 ‘ s1 1 o |2 i 1x ln
2 6 |3318 13| 5 65 3 1705 | aale || 4
Pretest 3 11 |3 |1 1 {0 6 0 301 |2 |2 s
Stz s 15| 6 39 1 702 {19 8 57
5 10 |4 |2 6 |6 18 0 ol 1 | 13] 14 28 i
‘Posttest Total |23 |59 |24 | 4220 168 |[[ 10 [ 329 10 s8] 32 || 132 |

Table of leans

Pretest Posttest
Qualified 2.58 2.86
non-Cualified 3.15 3.45§
Variable 9 ; Trust in School

Qualified Homes Pretest ] nen=Qualified Homes - Aj
Posttest © Pestiest Pretest
1 2 3 4 5 | Total 1 2 3 4 5 | total .
1o oo 0] o0 0 0 o o |o o 0 !
210 jo |2 111 4 0 0 (0 {0 {0 0
Pretest 3 1o 0o | 20| 10| 20 50 0 6 {6 |5 [13 30 |
Yl1 126 10| 16 35 0 o {7 |6 |17 50 i
500 o | 13] 14] 52 79 1 1 |9 |9 |s2 72 !
Posttest Tofal - i
OS2 | a1 35| 89 168 1 7 |22 |20 |82 132 1}

Table of Means

Pretest Postiest
Qualified 4.12 4.24
non-Qualified 4.32 4.32
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Center: Comrmunity #8

P2 I F 1, ¥e Peel(IFMr)-Children

The IFVF reasures five factors related Lo self-concept in chiidren:
1) ‘Zeneral Adeguacy  3) Teacher-Schaol 5) Physical
2) ‘“eer 4) Academic

Years, Stzcdard Deviations, and t-Tects of Differences(Postiest-Pretest)

for Qualified Children ( N = 508)

Facter
1 2 3 4 5
X | 61.85 | 50.87 39.91 59.86 46.92
Pre
S 8.08 6.71 5.46 . 9.11 6.01
% | 63.09 | 51.64 40.19 61.73 46.67
Fost 8.65 7.15 5.75 8.90 6.04
t 2.94% | 2.08 0.94 | 4.28% 2.40%
*P < .05

beans, Standard Deviations, and i-Tests of Differences(Posttest-Pretest)
for non-Qualified Children ( N = !4)

Factor
1 2 3 4 5
X| 66.14 54.29 41.43 64.14 49.36
e ST 263 J 479 4.57 4.28 3.23
5| 65.57 | 51.95 40.07 65.36 49.36
Post | 4.70 5.89 | 3.47 6.69 4.853
t <0.47 | <1.09 <0.91 0.57 0.0




Center: Community #§

The How I See Mvcelf(1ISM)-Parer Educators ( 4 = 37 )
The HISN reasures four facisrs related to self~concepts
1) Interpersonal Adequacy 3) FPhysical Appearance
2) Social lz2le = School L) Competence

Yeans, Standard Deviaticus, and t-Tests of Differences(Posttest~Pretest)

Factor
1 2 ' 3 I

T 60.51 40.11 19.41 19.81

Fre 5.94 6.87 4.19 3.48

X 60.51 40.84 20.22 21.11
Post -

S 10.18, 6,17 4.42 3.39

t 0.0 0.64 1.46 : 2.86%

N *P < .05
The Socizl Rezction Inventoryv(SRI)~Parent Educators (n= 30

The SRI measures the extent to which a Person reporis feelings cf
control over the evenis in his life, with lower scores indicating
stronger feelings .of internal control,

Kieans, Stardard Deviations, and t=Test of Differehce(Pcsttést-?retest)
| Pretest Posttest t

~——

8.13 7.73 <0.36

S 4.22 4.63 , ?3255255253

>~




Center: Comnunity #8

The Home Environment Revicuw (HEP)

’,

Note: The HER measures nine dfnensions (Environmental Processes) of the
homes participating in the Fﬂorida Parent Education Program. The
results for each variable are preéented for qualified and non-cuzlified
homes. The results are pfesented in terms of the frequency distributions
of posttest ratings, one distribution for each possible pretest rzting. '

For each variable, a table of means is also presented.

Variable 1: Expectations for Child's Schooling

Qualified Homes Non-Qualified Homes f

POStéegt Pretest Posttest Pretest

12 s 45 Total 1 2 3 4 5 lpoear

ol oo |1 0 1. 0 |0 |o 0 0 0

2l o] oo T1 1 2 0 {o |o 0 o | 0

Pretest 3| o | o |0 |4 o | 0 {0 o 0 o | 0

41 1 0 | 7 |278] 64 350 0 |0 Jo 3 1 [ 4

51 ol o o la ] 80 126 o | o Jo 2 6 8
pOStteégtal 1l o |7 ]330 145 1483 0 -{o0 |o 5 7 12

Table of Means

Pretest Posttest

- Qualified 4,24 4,28

;o "~ Non-Qualified 4.67  4.58




HER Resulis(Continued)

Center: Community =8

CAwatane : 1 velosment
Varinble 2 : Awareness of Child's De eclopment

Qualified Hcres e non=gualified Henes NI i
Postiest Pretest Posttest Pretest i
1 2 3 4 5 | Tetzl 1 2 3 L 5 Toial
! T
1] gl [10]1 Jo 25 o | oJolo]ol o I
2 1 12l32 25 ls |7 84 0 o lo]lolo o
Pretest 3 25| 23 {108 | 51 | 28 235 0 o {3} o0] s 6 i
b 414 | 21|21 20 70 0 o | 1] 1|1 3000
5 1.3 14 |25 |17 | 22 69 o [ ofojois |l 5 i
Posttest 7Total | 53| 68 |187 | 98 | 77 483 || o 0 | 4] 1] 7 12 4
Tatle of Means
Pretest Posttest
Qualified 5.15 3.16
non-ualified 3.75 4.25
Variable 3 Rewards for Intellectual Attainment
Qualified Hormes Pretest nen=-gualified Homes Pretes;
Posttest Pesttest
12 3 & 57 Total 1 2 3 4 5 | Tctal .
Ll 410 4| 10}7 25 0 0 lo o fo !'o \
. |
0l 2| 3| a4 |8 17 1 o 1o lo lo || 3 |
Fretest 3| 2|1 | 3| 8 | 12 26 0 o fo Jo {o |l o |
BUo7l 7 | 1s]1sa ] 72 235 0 o to lo {3 |l 5 &
] o1 113 16 | safmsfl 180 (o o o |2 le /| 5 |
PoSttest 7ol T 7 i
PR ] 1| 31 208|217 1| 4ss 1 o0 {2 o 12
Table of Means
Pretest Pogtiest
. Qualified 4.09 4.24
non-Qualified 4.50 4.50




EER Results{Ccntinued)

Center:

Compunity #8

1¢ 4 ; Press for Langtage Development

Variabd
Qualified Heres Pretest non=tualifled ﬁcxes?P e I
Posttest retes Posttest retest
1 .2 3 4 5 | Total 1t 2 3 4 5 | Total |
1 9 {1 {9 |35 |4 26 0o lo 0o 1o |1 ﬂ |l
r— {
2 14 |5 |9 12 | 2 32 1 0 o lolaoll ; |
L . l!
Pretest 3 | ¢ |9 | 100]55 | 25 204 0o |o 2 o1 s
b 17 16 |42 |66 |35 156 o |o o a2l 6
5 1o |1 13 |30 |31 65 0 jo [ 11ololl 1 i
Posttest total | 26 | 22 [172 | 166 97 | 485 1 o I sl alall 12 |
Tatle of Means
Pretest  Posttest
_Quolified 3.42 3.59
non-Cualified 3 .42 3.83
Varizble 5 Availébility of Supnlies for Language Development
Qualified Homes | pretast ’ nen—Qualified Homes | protoce
Positest ' Posttest
1 2 3 4 5| Total 1 .2 3 4 5 | Total
7212 13{7 |17 121 0o o o |o o 0 l
2119 |15]s |17 ] 14 73 1 o 1 o o || 2
Fretest 3 1; 19 | 15 15 | 30 76 o o 2 1o o 2|
16 |3 | 19 20 { 29 77 o o o 12 o i
517 o f s 136 (Lo o Jo |1 s 6 |
Pusttest Tgiad T i
fEETeal 1] a9 | 70 | 92 |1e1 483 1 o N E 12
Table of Heans
Pretest Posttest -
Qualified 3.07 3.30
non’Qualj_fied 4,00 3.92




HER Resultz(Continued) _ Center: Cornunityv #8

Varinble o : Learning Opportunities Cutside the Home
. 1 —
- Qualified lcrmes . nen~Zualified Rones) e
Posttes Pretest i | Positest Pretest
1 2 3 L 5 Total 12 3 by 5 Tetal
| i
Lois Je |3 1 |1 16 0o lo | oJolonl o
2 16 191 31 |15 | 6 77 0 0 2 01 1 5
Pretest 3 |6 | 20| 98 |65 | 24 || 213 0o o | 21110 s M
bols |24 [ao {31 | 131 o to Lol 2ol <= 4
- T
511 J2 faejaalas ] a6 o Jo folzalall 5
Posttest Total | 21 | 49 |192 |144 | 77 Il 483 Il o | o | 4 ] 5 | 3 12 )
Table of Means
Pretest . Posttest
C Qualified 3.24 | 5.42
non-~{mzlified 3.50 3.92
Variable 7 : Materials for Learnincg in the Home
Qualified Hcres } Pretest ] nen=Gualified Hemes P‘:;;;test
Pesttest Posttest
1 2 3 & 5 | Total 1 2 3 b 57} Tcral
104 e |5 |4 |1 20 o o o |o o o |
205 | 370301809 108 |l o o 1 oo Jo 1
Pretest 3 |4 | 36| 69| 68 | 18 195 0 o 5 2 o S
10 |9 | 36| 60 | 24 129 o o o 12 I |
510 |2 ]10] 9 |10 31 o o o 11 j2 s
POSTLEST Toial | Y o - ' : i
. 13 { 90 [159 |159 | 62 || 483 0 0 4 5 3 12
ﬂﬂ-n '
Table of lieans
Pretest Posttest
Qualified : 3.09 3.34
{ non-Qualified 3.67 3.92




FER Resulis(Centinued) Center: Conmunity 8

Variable S Reading Press

Qualified Hemes |, . non~gu2lified Hemes| ,
Posttest Fretest Positest Pretest
1 2 3 L 5 Tetal 1 2 3 4 5 Totzl
. 4

1 78|36 15|17 |8 2 1 Jo ol 1] o b2 I
2 12708015 |36 25| 185 |lo]|s o odof s |
Pretest 3 |4 |6 | 10|13 |6 39 o |1 ol o} ol 1 |
b to 16| s |30 |13 75 0o | o0 ot 1| s i 4
i
540 e 1 J13ln 34 0o fo loflofl2ll 2
Posttest  Total | 11g| 147] 46 | 109] 63 w3 1 Ta T ol 210 sl 12 i

Table of ¥eans

Pretest . Postitest
Quelified 2,27 2.69
nen-Cualified 3708 3.50
Vériable 9 , Trust in School
Qualified Homes Pretest f nen=Qualificd Hores Pretest
Posttest ¢ Fostiest

1 2 3 4 5 |'Total 1 2 3 4 5 | Total
1o {1 {1{o0 ]2 3 o Jo to jo o 0 l
210 | 317 (5 |7 22 0 |1 Jo |o {o DI
Pretest 3 ]2 | 11| 72| 46| 36 167 0 |0 2 |1 |1 4 |
to | 5| 31 32/ 38 104 0 {0 1 o Jo 1|l
52l a4 s9l 100l 186 o o lo |2 |4 6 |
POSTTest total | | ——1— . ' i
s ol by | oo 1s2 | 122 |15 ]| s o |1 |35 |3 s 12 i

Table of Means

Pretest - Posttest .
Qualified 3.92 3.95

( . non-Qualified | 4 gg 4.00

,,,,,,,,
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Center: Community #9

The How T fee Mvself(MISM)-parent Educators ( N = 47 )

The HISY reasurcs four factors related to self-conceptt
1) Interversenal Adequacy 3) Fhysical Appearance
2) Social Male - School L) Conpetence

Feans, Standard Deviations, and t-Tests of Différcnces(Pcsttest-Prctcst)

Factor
. i 2 3 i
7 55.57 40. ¢ 17.79 19.15
Pre
8 9,25 1.92 4.46 3.69
X 59.25 39.70 18,08 19.98
Post
7.79 6.23 4.11 - 4.17
t 0.47 <1.04 2.78% 2.06*
*P < .05

The Social Reaction Inventerv(SRI)-Parent Educators ( N = 40 )

The ERI neasures the extent to which a person reports feelings of
control over the events in his life, with lower scores iniicating
stronger feelings of intexrnal conirol, «

Fieans, Standaxd Deviations, and t-Test of Diffcrencc(Posttcst-Pretest)

Pretest Posttest t

X1 7.80 6.88 <2,10*
s|  3.08 " 3.89 /C;;ﬁ/f;;/
*p < ]

R I R e N (el I it e L I T

TR Tk

Tl ()RR A [ mE
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Center: Community #9

The I Feel, Me Feel(IFrF)-Children

The IFIF measures five factors related to self-~concept in children:

1) Ceneral Adecquacy 3) Teacher-School 5) Inysical
2) Peer " 4) Acadenic

Keans, Standard Deviations, ard t-Testis of Differencea(Posttest-Pretest)
for Qualified Children ( N = 404) '

- Factor
| 1 2 3 - 4 5
X 61.64 '50.59 39.39 59.31 46.14
Pre
8 9.87 7.04 6.26 10.43 7.45
X 62.03 51.13 39.76 60. 30 16.79
Post 9.14| . 7.29 6.08 9.92 6.44
X 0.74 ‘ 1.24 1.03 1.75 1.65%

lieans, Standard Deviations, and t-Tests of Diffdrences(POsttcst—Frctcst)
for non-Qualified Children ( N = 316 )

Factoxr
1 2 3 4 5
X! 63.7 52. 46 40.51 61.67 47.78
Pre
5 9.03 7.27 5.43 9.81 6.44
g1 63.55 62,34 10,32 61.69 47.60
Post 8. 2% 6.50 5.51 8. 84 5. 45
t 0. 36 0. 26 <0. 49 0.04 <0.47




Center: Community §9

The Home Enviromment Review (HER)

,

Note: The HER mcasures nine dimensions (Environmental Processes) of the
homes particifn;ing in the Florida Parent Education Program. The
results for cach variable are preécnted for qualified and non-qualificd
homes.  The rosults are presented in terms of the frcqucncy‘distributjons
of posttest ratings, one distribution for each possible prctcSt rating.

For ecach variable, a table of mecans is also presented.

]

Variable 1: [Expectations for Child's Schooling

Qualified Honcs Non-Qualificd Homes
Post£c5t Prectest Posttest Pretest
1 2 3 4 5 “Total 1 - 2 3 4 5 Total
T ol o ] 51 1 5 o lotl ol a1 0 1
2 0 0 0 0 0 0 0 0 0 0 0 o
Pretest 31 0 ) ] 0 2 0 0 0 0 0 0
4 2 0 7 1186 | 42 237 2 0 0113 30 145
S ] 0 2| 37| s4 94 0 0 ol 25 70 95
Postteste
Total 3 0 11 [227 | 97 338 2 0 o139 |100 241
Tuﬁ]c of Mecans
Pretest Posttest
Qualified 4228 4,228
Non-Qualified . d.380 - 4.390
p
.“.
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Center: Community #9

HER Results(Continued)

.

N
BipaLa

Variable 2 3 Awiareness of Child's Development :
Qualified Homes |, ... non-Qu:lified Homes! | = - f
Posttest Fretest Posttest Pretest 5
1 2 3 4 5 | Total 1+ 2 3 4 5 | totax
1 s | s| 12| 2{ o 24 0 3bos | 24 ! 1 “
—_ —_ : ;
2 1| as | s} s ] 7 63 > el ot 71 5 @
| ‘. : 1 i
Pretest 3 6! 15l g6l 18] 21 146 5 15 s |13 |z 104 il 5
b 30 5| as | 7] o 59 2 2l o7 s on !
50 20 70 s | 4l s 16 7 2l a0 Lo Lo g0 i
Posttest dctal | 17 | 45 [192 | 39 | a5 || 338 16 | 38 | 109] 39 | 39 241 ] 5
Table of Means . L
Pretest Postiest Ef
- Qualified 3.118 3.147
non-ualificd 3,305 3.195 ]

Variable 3 Rewards for Intellectual Attainment

5 13 4 23 4 0 2 |4 3 13

21 21 o 61 6 15 1 1 o |3 2 7

CPretest 3 4| o) 4 ol 6 10 I 2 1 » e 1o 13

Ml olao |eslasll e 8 LI O - S S U | I 5
2% FRUSLN AL N T N 1N 120 0 0__11 __¥s o , 5]
rostientTonal ol g | 1er s 338 |l[s a__ o _hao |ss 2

Qualificd Homes
Posttest

2 3 le 5

Pretest

Total

ncn-Qualified Homes

Posttest
3 W

5

Pretcst

Total

Qualificd

Tablo

Preteot

e S e

of llcans

Pogttest

4.0006

4.086

non—Qualificd

4 .()(72‘

4080




/ ' ) Center: Community #9
HER Results(Continucd)

Variable + ¢ Press for Language Development

) Qualified Honres , . non=Guxlified Hones| ]
_ Fosttest Pretest Posttest Fretest
1 2 3 h 5 Total 1 2 .3 L 5 Tota
i I
1 3 218 2 3 18 2 1 3 0 1 [ 10 !
}
z 5 | 11 (17 s | 7 i3 |l s ? laa boa o2 || so Wy
Pretest 3 | 51 g |72 | o2 | 1261l s a2 24 |0 9.4 !
b 21 21030 |sa {25 || 1 ) 1 {28 {32 |1 S E
5 ] 1 {10 19 Q 10 0 1 g 11 I n 34 i
:'::,:::‘.:;.r““:\.-,:‘r‘::..’:_: R L B o e e e e S B _ T — . .;i
Posttest  Tetal | 46 | o7 1137 102 | 56 Il 338 10 | 21 Jos 7 Ly, 21 Y
Table of Mcans
Pretest Posttest
Qunlified 3,331 3.458
non-~ualified 3.378 5. 477

Varinble 5 3 Availability of Supplies for Language Development

Qual{.ficd, Homes | protest . non-Qualificd liormes Pretest
Fosttest ' - Posttest

1 2 3 4 5 | Total 1 2 3 It 5 | Totald
1 t | 20| 16| 3 3|6 18 6 | sl i v sl a0
2 1 10 28] 10 Lo 72 s | as | s | 4 ol a2
Pretest 3 | 51 g4 24 | e 70 3 6 | 21 | 10 | 19 59 |;
bl g O 0 N I R O e 50 ) 4 9 4 110 37 i]
T 2 2 U1 ML BN L B A X 92 2 | s 10| 12.]5s8 g7
N :‘,_"'W”-"-'.' ‘.;;....‘.;..._‘,A, pivord it Shtuicitunil e iR e fiats F sl | g Pt APT it Susmeemnel SRS SOSAREIREAie Sy aie .......l..__..A...Z:
Postrestetal |yt 93 75 | a6 100 338 17 | 35 | ae | s oo |l

- —- - " R W -

Table of leans

retest ‘ Posttest
Quilificd . 3.213 3.251
non-Qurlified C %508 KRRY;




{ ~ HER Results(Cortinued) Center:  Community #9

Variable © ¢ learning Opportunitics Outside the Home

e - ovamm—— -
Qualified lermes Pretost non=Curlified Houmes
Posttest T Posttiest

t 2 3 4 5 | Towmd 1 2 3 4 5 | Tctal |

retest

- ir
i 5 7] 4 2 2 20 0 } 1 | 1 0 i 6 M
e 3 20 {27 10 3 63 2 17 9 { & 3 ’ 38 ll
Pretest 3 1 4 | o1 |oo 39 RER 1 las toas 1o oo
g 1 9 |21 28 | 12 71 1 0 3 1is 23 |1 wa
, 20 R WO DO T P 0 M O U T D 11 ' 0 SR 8_ 124 _| 17 L
Posttest  dola 14 | 58 130 | 91 | ds 38 |l 2 36 190 {os 1as ‘[_‘__2_41 1
Table of Mecans
Pretest Posticest
Qualificd o 3.142 3.281
non~Caallifted 3407 3.5072
Variable 7 3 Materials for Learning in the Home
Qualified Homes | procest ‘nen-Qualified Homes | protest

Posttest Posttest

Totzl - 1 2 3 4L 5 Total

3l 7y 3] a1 18 0 2 1 a o |1 7
.. 6 | 22¢ 28] 12 3 "1 2 15 |10 5 7|
Pretest 3 3| 16| 62 38| 9 1.8 2 119 27 | oo a5 |
o s oo an s 83 1 b 120 a0 a7 g |
S5t ol s szl o=k 0 ! s . 112 |1z 33 0
e B e B e e e a e e e
prttestiomal 4, 1 ons 1122 {100 | a5 sas {5 1 so Jor lve {so W 2n |
Table of Means
Pretest Poatteat
walified 3.154 5,352
non"Q'\;C\ 1lifled . 5348 50473




Center: Community #9

ZER Results(Continued)

Variable & 3 Reading Press

Qualified Hemes | . non~ualified Honesi ..
e st g Y .
Fosttest retes Posttest Pretest

1 2 3 4 5 Total 1 2 3 4 5 Total

"‘ W‘

I dan]es) 8] al o 90 17 12] 5 1 6 11 1

2 117 93] s | 19 13 100 18 | sola2 fae | o4 Nl 103 [
Prctest 3 71 10 51 3 3 51 72 6 1 17 |

|
{
|
!
13 78 5 1l 7 117 9 19 I
|
"
|

5 )
1 . [
& 2010 1131l b 39 2 7)1 1.8 112 30,
Posttest  Total | 56 |106 | 34 | 64 | 48 338 13 874 27 156 1 27 . RETINE

Tableﬂof Mcans

Pretest Posttest
Qualified 2.633 2.0651
non~alificd 2.0683% 2.738
- L] -— - - -— - — - - - — -

Varizble 9 Trust in School

Quzlificd Hormes | precest | non~Qualified Hores
Posttest ) Pesttest

1 2 3 & 5 | Totad £t 2 3 4 5 | Totad

Pretest

: : i :

1] of el of ol 1 1 o | ol a0 2 s

4 M § i v

2 ol o1 s o] s 20 L o L 2]l s 1 0o |

Pretesw= 5 | ' | o2 31 20 86 1 15 20 119 o us !
Moo 2] a7 a2 ss 08 1 A a7 | 9 jo ss |

AR S -J% S 0 IO L O - S S G S N U LI bt 1ol
Postiesty ‘f-:...‘.;;‘,‘_.‘ I ~‘__h T '—‘:ﬂ AR R | "_":"_"“ CorEem b eTTTYT TN TN
e e s ae | so oo oo | sss s s oo as oz || e |

Table of leans
Iretest Posttcst

Qualificd 1.012 4,178

nen-Qualii'ied 1,083 4,001
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Center: Cormunity #A

The How I See Mveelf(HISM)-Parent Educators (N= 20 )

(

The HISM reasures four fzotors related to self-conceptt
1) Interversonal hdequacy 3) FPhysical Aprearance
2) Social Male - School 4) Competence

Means, Standard Deviaticns, and t-Tests of Differences(Pcsttest-PTeta:t)

Factor ‘
1 2 - 3 L
X 54.80 37.85 16.00 18.85
Pre
8 7.53 5.29 3.57 4.09
- X 54.05 37.15 15.35 19.45
Post - s :
7.79 5,66 3,63 __3.39
t <0.71 <1.03 <2.67* 0.98
*P < .‘OS
The Social Reaction Inventcry(SRI)-Parent Educators (n= 20)

The SRI measures the exter: to which a person reports feelings c=
control over the events in his life, with lower Scores indicating
stronger feelings of internal control,

lieans, Standard Deviziions, ant i-Test of Difference(Posttest-Pretest)
' Pretest Posttest t

5.20  6.65 2. 49+

s 4.55 ' 4.82 ?2253%;&2;2

*P < 05

>




Center: Community #A

The I Feel, Ve Peel(IFVF)-Children

The IFMF reasures five factors related o self-concept in childven:
3) Teacher-School 5) Paysical

4) Academic

1) General Adequacy
2) Peer

Means, Standard Deviations, and t-Tests of Differences(Pesttest-Pretest)
for Qualified Children ( N = 143 )

Factor

1 2 3 L 5
Pre X 62.44  51.83 39.69 60.50 46.53
9.43 . 8.06 6.59 9.99 7.37
X 64.01 52.81 40,45 61.57 48.01

Post ' .
7.420  6.60 5.52 8.73 5.82
t 1.95 1.39 1.36 1.22 2.47%

*P < .05

Méans, Stgndard Deviations, and 1-Tests of Di’ferences(Posttest-Pretest)
for non-Qualified Children ( N = 126*)

Factor ‘
1 2 3 L 5
o X| 64.00] 52.43 40.08 61.75 | 47.59
e .

s 7.97]  7.00 5.58 9.12 6.33

%1 62.93| 52.13 39.69 60.95 | 46.86

Post . 9.12{  7.77 6.87 9.59 6.25
't <1.28| <0.44 <0.63 <0.86 <1.19




Center: Community #A

" The Home Environment Review (HER)

,

Note: The HER measures nine dimensicas (Environmental Processes) of the
homes pazticipating in the FIorida Parent Education Program. The
Tesults for each variable are presented for qualified and non-qualified

homes. The results are presented in terms of the frequency distributions

of posttest ratings, one distm.bution for each possible pretest rating.

Variable 1: Expmctations for Child's Schooling |

Qualified Homes ‘ Non-Qualified Homes
Posttest : Pretest Posttest Pretest
1 2 3 4 5 Tozel | 1 2 3 4 5 Total
1l o 0| 1% 0 0 1 ol ol ol o 0 0
2| o o ol o o 0 0 0| o o 0 0
Pretest 3| ¢ o| 1] o 0 i 0 o] of o 0 0
4p 0| of o9 | 3 100 o | 0 0of30 |10 40
5| o ol o o] 13! 13 1 o ol o 8 |42 50
- Posttest
Total | 0 ol 2 |97 16 | 115 Ao 0| 0] 38 |52 90
Table of Means i
‘Pretest Posttest I
Gualified 4.078 4.122°
( Non-Qualified 4.556 4.578




Center: Community #A
HER Resulis(Continued)

Varizble 2 : Avareness of Child's Develonment
1
Qualified Hermes | _ Ten-pualified Henesi R
Posttest ‘Iretcst Posttest Pretest
1 2 3 4 5 | Total 1.2 3 & 5 | Tctal
. ‘ : i
1 : * a4 - ”
L]l e |1 31 011 1 0 1. 1 1.0 3
2 | 23| 3|43 15 | «] 4] of 3 11
Pretest 3 6 | 2| 4411 | 2 65 1 9 7114 10 32 |
4 10 | o 213 10 0 x | 3| s g |
5 1 1] 3 1|3 14" Wl o o 5] a4l 26l 36 |
Posttest = Total |15 9 61 118 |12 115 1] m NErARVARTY 90 |
. . Table of lMeans
' Pretest Posttest ,
!
Qunlified 3.009 - 3.026
non~Cualified 3,700 '4.133
Variable 3 ;'n Rewards for Intellectual Attaimfier
Qualifiéﬁ”HORes Pretest Tr-gpalified Hores | protest
Postﬁéﬁ&_ ~ Posttest
1 2 3 4% &l Total 1 = 3 4 5 | Total
I I 1{ 6 | o |l "a0 2 o o |2 |1 5
21 0| 4 1| 0 67 o o Jo o |o 0
Pretest 3 | o 0 of 1 2 3 0 0 0o |1 1|l 2
¥l ol 6] 4|39 |18 69 1 {o Yo 138 €0
- ] It
5101 0 0 3 |24 27 0 0 jo |8 s 25 |
POSTEESt Total - .
osttestToral 1 5 110 | 6|49 |as 115 3 1o |o ke s 90
Table of Means
Pretest . Posttest
Qualified 3.843 4.035
non-Qualified 4.067 4.322




HER Results(Continued) : Center: Community #A

Variable 4 Press for Language Development
Qualified Hemes . non-@ualitied Homes| ,
" Posttest Pretest Postiest Pretest
1 2 3 4 5 | Total | 1. 2 3 4 5 | Tetal
: .
113 1|3 1{0 {0 | 7 0ol ol 1 01 0 1 |
2 12 |18 310 ]o 23 0] 21 3] 5] ¢ 10
Pretest 3 7 6 27 112 4 56 1 0 16 14 5 36 “
L2 1 12 {10 | 3 28 1 o 7 |24 8 50 |
510 fot ol1lo 1 ol ol ol ol ol ”
Posttest Total |14 |28 | 43 {23 |7 115 sl 2 127 [aq 115 || 90 |
. Tatle of Means
Pretest Posttest
Qualified 2.939 2.835
non=tualified 3.378 ‘3 756
K Variable 5 Availability_gf Supplies for Language
~ _ ' Qualified Homes Pretest nen-qQualified Homes | pretest
' Posttest Posttest
1 2 3 & 5| Totel 1" 2 3 4 5 | Total
‘ ]
1112 3 1 0 1 17 1 0 4 0 o |l° s |
21 3] 17| 4| 2| 2 22 W o [ 1 ]o]o |1 2|
Pretest 31 o 2| 4| 41 10 20 0 0 214 |9 15
oot s s os i 23 1 o 11 16 |13 0]
51 o 1] 3| 21 21 27 0 1 {1 |5 17 |
Posttest Total | 16 | 26 | 17 | 11 | 45 115 2 2 |8 |15 |63 90
Table of Keans '
Pretest . Posttest
’ [
Qualified 3.130 3.374

non=Qualified | = 4 144 4,500




Center: Community #A

HER Results(Continued)

Varizble © Learning Opportunities Outside the Home
!
Qualified Hcres R non~u2lified Hones
Posttest Pretest Posttest ‘ Pretest
1 2 3 4 5 |Totel | 1.2 3 4 5 ‘ Teiel
I
112 }o oo |0 i 2 40.ls0 0 70 ] O 0
2 1 ta | o]o {o | 14 0 |3 |2 | 7
Pretest 3 |3 |6 |39 |8 |2 || 58 of o |12 f11 | 4 27
b to (o 1117 |4 | 32 ol 0|10 |13 |13 36
5 {o-Jo | 1[4 |4 ] 3 o] o 1] 6 |13 20 |
Posttest Total | 6 |10 | 60 [29 |10 | 113 o 1[26 [32 |31 || s0 |
Table of Means
Pretest . Posttest
Qualified 3.278 3.235
non-fl‘.:.‘:‘.lified 3.767 ' 4.033
Varizble 7 : Materials for Learning in the Home
| ‘ Qualified Hi I .
valified HOmes | prarest non=Qualified Homes | pratest
_ Posttest Posttest )
1 2 3 4 5 | Total 1 .2 3 b 5 Total
1{0 {1 0{. 0 | 0 1 0 |0 |0 |0 |oO 0
| 2lo | o] 704 o 20 o |1 |2 |1 |o 4 |
Pretest 3 | o | 7| 26| 8 | 4 45 0o | o 13 | 3 22
blo | of 7]2 |12 45 o | o {10 |27 13 50 ||
S51o0 o of 2|2 4 oo [o |5 o || 1+ |
Posttest Tosal | . - - i
0 |17 | 40f{40 |18 115 o | 1 (18 a6 |25 90 |i
Table of Means
Pretest . Posttest
Qualified 3,269 3.513
( | non-Qualified 3.822 4.056




HER Results(Continued)

Center: Comnunity #A

Variable 8 : Reading Press
Qualified lcres ron=-gualified Hones -
/ Postiest Pretest Postiest Pretest
1 2 3 L 5 Total 1. 2 3 4 5 Teizl
1 ti1s 4 21 4 0 28 0 2 0 0 or 2 ”
21 3 121 2l 2z 1 o0 28 1 71 30 9| 5 s |
’ |
Pretest 3 2 | 34 13001 0o 18 1 2] 11 31 o 7 !
Al e | 3]s |2 57 0j. 3] 1128] 71 39 i
5 lo ol 1|2 4 o] 2l ol alnll 37 |
Posttest Total |24 | 34 21 | 32 4 115 1l 2] 16 5 | 4a | 23 9q ||
Table of M&ans
Pretest Posttest
Qunlified = | 2.661 2.635
non=Nualified 3.489 3.778
" Variable 9 3 Trust in School
Qualified Homes Pretest f nen-Qualified Homes Pretest
Posttest Posttest
1 2.3 4 5| Total 1 2 3 4 5 | Total
. 7.’. !
1 0 0 0 0 1 Q 0 0 0 0 ol
21 o] o 3 31 o 6 0| ol 1 0! o ]
Pretest 3 0 0 4 6 3 23 0 0 4 | 4 7 15 I
b 0 0 100 20| 14 44 0 1 {2 111 |19 ssl
) 5 0 0 3 10| 28 41 0 0 1 1 5 135 1] I
POSTTEST otz - - i
el o o] s 390 45 115 0l 2] 8 |20 lsgg ag il
Table of Means
Pretest Positest
Qualified 4.026 4,122
non-Qualified 4.267 4.567
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Center:; Community =B

The I Feel, Fe Peol(7riF)-Children

The IF}F r.2asures Iive fzctors related to self-ccncept in children:
1) General Adcauacy ' 3) Teacher-School 5) Physical

2) Peer : 4) tcadenic /

X | 62.37 51.31 40.00 60.60 46.63
Pre
S 9.07 - 7.47 5.79 9.32 6.75
X 64.55 52.88 41.49 62.94 148,37
Pos -
est g 8.14 6.71 4.94 8.65 5.68
t 4.,90* 4.18* 5.07* 5.09* - §.29%
*p < ‘os
Mezns, :ndard Dnvi‘/ﬂ ens; and t-Tests of Difforences(Posticst-?ratest)
for nen~Gualified Children ( K = )
Factor
1 2 -3 4 5
X
Pre -
X ,
Pest
t
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Centor: Comnunity #B

Thz Fow I Eee Myrelf(Mis)-Farent Educeters ( N = 18 )

The EIZl measures four facters rolated 4o self-~ conzepts

1) Initerperconal ideauacy 3) Fhysical Aprearznce
2) Sccizl lale = School L) Ccmpatence

-

s - 1 S~ dS - T -~ Eal TAaws + -~y
Yeans, Standard Deviaticns, and t-Tests of Differences(Festtest~Fretest)

X 61.94 40.94 20.17 19.56
s 6.59 "7.08 3.20 3.97

X 63.22 42.17 20:17 1 7 20.78
S 7.60 -6.81 3.90 4.35

‘t | 0.6a 0.88 0.0 1.79

The Socleld Remotion Inventory(SRU)-Farent Blucators ( N = 19 )

The ERT measures the exient %o which a a porson rercris feelings of
coenirol over ihe events in his iife, with lower scores 1n11c&t1n~
stronger feslings of internal control.

Feans, Stardaxd Deviations, and t-Test of Difference(Posticsi-Pretest)
Tretest  Pesttest t ;

<1

5.84 5.95

,' .0.20




Center: Community #B

The Home Environment Review (HER)

’

Note: The HER measures nine dirensions (Envifonmental Processes) of the
homes participating in the Florida Parent Education Program._ The
results for each variable are pregented for qualified and nén—qualified
homes. The results are presented in terms of the frequency distributions

T posttest ratings, one distrituiion for each possible pretest rating.

For each variable, a table of means is also presented.

Variable 1: [Expectations for Child's Schooling

Qualified ﬁomes o ﬁon-Qualified Hoées
Postéest Prete;t ' Pdsttest‘ Prétest
1 2 3 4 s Total | 1 2 3. 4 s Total
1) 2 | 1 4 -
21 o 0 0 1 0 | 1
Pretest 3 0 0 1 3. 0 a4
41 31 0 2 hos |os 1298
50 1 0| o |s7 [0 | 247 -
Posttest .
Total 5 0} 3 |2611285 | 554

Table of Means

Pretest " Posttest

- Qualified 4.41 4.48

(- Non-Qualified




Center: Comnmunity #B

HER Results(Continued)

Variable 2 i Awareness of Child's Developnent

] T
Qualified Hemes |, non-Zualified Ho:nes .
Postiest Pretest Postiest Pretest
1 2 3 N 5 Total 1. 2 3 4 5 Teial
| : ,u
1 2 3 ] 10] 2 i 18 i i
!
2 |3 |17 | 15| 31 1s 53 | I
“Pretest 3 | o |28 |156 | 23| 62 278 I |
Y obo s | 27 11| 20 73 | %
i
5 12 s | 48] 9 es 132 ' < I !
e S . o N € = s e s | - el : . - v'
Posttest Tetal |18 |66 |256 | 48 |166 554 ]H N Bl §
Table of Means
Pretest - Posttest
Qualified 3.45 i 3.50
non-Cualified
‘Variable 3 : _Rewards for Intellectual Attainment.
Qualified Homes Pretest T - non=-Qualified Hoﬁes Pretest
Posttest ' Posttest
: 1 2 3 L 5 Total 1 2 3 L 5 Tetal
: L3 1) 21 10| sf 24 k _ !
: 20 1] o) 1| 4af of 15 - |
Pretest 3| 2| of 1| 12f 10| 25 - I
1 st 3] 6| 871 94|l 103 | : , |
, 51 4| 3| 4 | 601226 207 ' I
PoSttest Tot ' ‘
oertestiotal s 7014 | 173 | 347 || 554 | Il
vTable of Means
Pretest Posttest
Qualified 4.31 - 4.50

(- non-Qualified a
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HER Resulis(Continued) = - Center: Comrunity *B

Variable 4 ¢ Preosc for Language Development

Quzlified Homes o non~gu2lified Houes .

Postiest Pretest | Postiest i| Pretest

1 2 3 4 5 Tetal 1. 2 3 4 5 Teital
i - S - - 16 | |
2 1 12 18] 8| 6 ||' 45 ' |
Pretest 3 | o | o |64 [a6 |33 161 !
Bl oa ) s i35 |s0 |ea 188 3
E—— il
5 2| 6 125 |36 |75 144 _ !
Posttest Toctal 19 | 36 |145 173 [181 554 l l . ']

Table of Means
Pretest Pesttest
Qualified _ 3.72 3.83 ‘
non-Nualified

Varizble 5 Avajlability of Supplies for Language Development

Qualified Homes | proroct | non-Qualified Homes | protest
Posttest Postiest
12 3 4 5 | Total 1 2 3 4 5 | Total
Tl 21l 9ol11{ 61| o 56 . |
21 16| 13| 8 5 17 59
Pretest 3 | 12| 13] 29 | 19 | 46 119
i 3 31 17 | 18 | 31 72 %
~ 51 4i 6] 28| 25 |85 248 | 1 !
POSttest roial | : : : i
Teo s6| 44| 93 | 73 {288 || 554 ! i

Table of Mears
Pretest Posttest

Qualified 3.72 "3.89
( ' ‘non-Qualified ‘




HER Results{Continued)

Variible © :

Center:

Comnuni ty

- B

Learning Opportunities Outside the Hone

.
Qualified Hermes ‘ nmr@ahikdﬁmwd;”%’wj
Posttest Pretest Posttest i.x, 8
1 .2, 3 4 5 | Total 1 2 3 4 5 1o
e
i i
1 2 0 3 0 6 i ntld
2 2 71 17 4 38 I _jh
Pretest 3 | 3| 19| 82 | 58| 42 204 | i
A1 3] 42| 46| 58|l 150 i
oo | L5 ) 30 | 35 | g5 Il 156 .
Posttest Tctal 9 34 1174 | 144 {193 554 L‘ “ﬂ
Table of Means
Pretest Posttest
“Quzlified 3.74 3.86
non=Cualified
Varizble 7 : Materials for Learning in the Horme
Qualified Homes | prorest | ~ mon-Gualitied Hores | prores:
} Posttest . : ' Fosttiest
1 2 3 4 5 | Total 1 2 3 4 5 | Total
i
1 1 4 4 1 1 11 {
24 24 23] 31 141 15 85
Pretest 3| 3| 15| 61 s3] 30 171
oo 31| 54| 68 158
51 0 301171 421 67 129
Posttest Total | ¢ | 50| 144 | 164 | 190 554 |
. Table of Means
"Pretest Posttest
Qualified 3.56 3.87

non-Qualified




HER Results(Continued)

-

Variable 8

Center: Community #B

Reading Press

Qualified Hermes , non=_u2lified Honmes .
Posttest Pretest Posttest Pretest

1 2 3 b 5 Total 1 2 3 4L 5 Totel
1 443 |33 15] 17| 11 119 J
2 126 1|66 121 391 27 170 ‘
Pretest 3 |11 |11 ] 14| 15] o 60 !
4 4 119 | 14] 50142 129 ;
-~ i
5 2 |12 ] 51 24133 76 !
Posttest Total | gg |141 60 | 145 [122 554 | . J

Tatle of Means
Pretest  Posttest
Qualified 2.77 3.14

non=ualified

Varizble 9

Trust in School

Qualified Homes Pretest non-Qualified Homes | pretest
, Posttest Fosttest
1 2" 3 4 5| Total 2 '3 & 5 | Total
i 0 1 0 1] 1 3
21 o0l 3 70 2| 4 16
Pretest 3 1 3| 58] 23] 47 132
Y1 01 ol 17| 18!ss 93
.5} 0 2 40 391229 310
Posttest Total | 1| g | 122] 83]339 || 554
. Table of lMeans
"Pretest Posttest -
Qualified 4.25 4.35
nen-Qualified
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appropriate response fér all items except number four, which.requires a
{ | "no."

On every item oxcebt number four, the movement from pretest and
posttest is in the direction of increased parent knowledge of PAC and
knbwledge of PAC functioning in accordance with thé intent of the Follow
Through Guidelines. Item number four is an ambiguous one that reads "Is
the PAC meeting run by school people?'" The meaning of'the term "school !
people" may have caused some préblem to the parents in respondiné.

Although the PRR results are certainly encouraging, a need was felt
to look at PAC activity as well as knowledge of PAC and a PAC activity
questionnaire was developed in the spring, 1972. Eight communitiesl
responded to the- questlonnalre (see Appendlx G): Philadelphia, Yakima,
Rlchmond ChangnOOOa, Joresboro Vinnsboro, Tampa, and Lawrenceburg.
The following information was obtained for the 1871-72 school year and
represents averages computed across all eight communities:

1. The average number of city-wide PAC meetings during the school
year = 10.

2. The average rumber of parents attending each city-wide PAC
meeting = 58. ‘

3. The average number of teachers and parent educators attending
each city-wide PAC meeting = 20.

+ 4. The average number of mini-PACs (local schonl PACs) per community =
4 (not all communltles have mini-PACs),

5. The average number of mini-PAC meetings during the school year
= 7. -

6. The average number of parents attending each mini-PAC meeting =
16. :

7. The average number of teachers and parent educators attending
‘each mini-PAC meeting = 18. ,

Py
( :
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8. The average number of city-wide PAC committees =4,

9. The average number of times that a city-wide PAC committee
meets during the school yveor = 5,

10.  The average number of people attending a city-wide PAC comnittec
meeting = 14,

1. The average number of mimi-PAC cormittees per mini-PAC = 2.

12. The average number of times that a m:ni-PAC committee meets
during the school year = 3,

13, The svers ¢ number of people attending a mini-PAC committee
meeting = 6.

I4. The average number of home learning activities or tasks. that
were written by parents (each PAC has a curriculum or task
committee which may write as well as critique tasks) during
the 1971-72 school year = 121.

I5. On the average, parents attending a PAC meeting were given an
agenda at the time of the neeting.

16. All eight Follow Through centers‘responding'to the questionnaire
had PAC members, either acting individually or as a private
group, make contact with the school administration and/or yhe
school board during the 1971-72 school year.

While the PAC activity questionnaire leaves much to be desired and
while we have no data with which to compare the data obtained, our PACs
seem active and strong. At least these data can give us some basis

for setting PAC activity criteria in our new criterion-referenced measure-

ment format,

Changes in Teachers and Parent Educators as a Team

In the Florida Model, teachers and parent educators form a team.
[
The teacher plans with parent educators for both the parent educator's
classroom and home visit activities. Since the parent educator must show

the mother how to teach a task to her child, the parent educator should

have the opportunity to engage in ciassroom instruction herself. The
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“.acr should not only give the parent educato~ the opportunity to
) : teach but she should show her how to tcach, hoth in the classroom as
well as in the home.

The Taxonomy of Classroom Activities {zze Aprandix Q) is an
observutional instm. ::t designed to z3sess “he —wu.ber of times that
teacnicrs and parent educators engage in certain classroom activities
over a period of time. The observer looks at the behavior of the parent

educator and the teacher long enough to dej&umiz what classroom activity

erch Z: engaginm in and checks it on the imstriesgrit, When such data
is collected over a period of time, it yields a picture of the amount
of time that teachers and parent educators aye spending in housekeeping

activities, clerical activities, activities melated to classroom materials,

“tonal activities, and evaluation activitjes. Further, with regard
to instrucfional activities, it iﬁdicates several kinds of instructional
activities that teachers and parent educators engage in.,

Table XXXII summarizes TCA data collected in six of our Follow
Through communities (Joneshory, ooiksamille, Chattanooga, Lawrenceburg,
Femston, wid Alachua) at four different points in time.

These data indicate that teachers azerusing parent educators to
engage in ciassroom instruction. The paz=mt educators seem to be
spending about half as much time in instmictional activities as teachers,
Further, parent educators seem to be engaging in the same kinds of
instructional activities as teachers except for timg spent teaching
the whole class. |

The Parent Education Cycle Evaluation (PECE) has already been

described in the Evaluation Procedures Section of this report. During

ERIC

Aruitoxt provided by Eic
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TABLE XXXII

Taxonomy of Classroom Activities

Percentage of time spent in certain classroom activities by teachers
and parent educators at four point-time samples in six communities

1971-72
Teacher Parent Educator

Housekeeping Activities : C17% 12%
Clerical Activities 4% 4%
Activities related to

Classroom Materials To<1% . <1%
Instructional Activities - 59% ' 28%
Evaluation Activities 1% 2%

Other : 18% 53%

Percentage of time spent in certain types of instructional activities

(93]
o\
(93]
oe

Tutors Individual

[\
o\°®
—t
oe

Organizes Play Activity

.keaches Total Group 25

o\
e
o

Teaches Small Groups _ 24

o\
—t
~
o

N
o\
A

—
o

Disciplines

—t
o
—t
o\

Organizes Group fer Instruction
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1971-72 we were able to use only the RCS portion of the instrument with
videotapes of the home visit cycle from two communities (Tampa and Houston).
The PECE was used to analyze the way in which the teacher taught the
task to the parent educator during the home visit planning session and
also to analyze the way in which the parent educator then taught the
task to the nother during the home visit. Later, we intend to analyze
the way in which the mother teaches the task to the child.
Our primary interest was in using the RCS categories that relate
to the Seven Desirable Teaching Behaviors (DTBs) either directly'qr‘
indirectly. We, therefore, did a pretest (December) and posttest (May)
analysis of teacher and parent educator teaching behavior on videotape
using the following RCS categories:
1. Percentage of praising and accepting which relate to our DTB
that reads '"Praise the learner when he does well or even takes
small steps in the right direction. Let the learner know when
he is wrong, but do so in a positive or neutral manner.'"
2. Percentage of open questions which related to two of our DTBs
that read "'Ask questions that have more than one correct answer."
"Elicit more than one-word answers from the learner; encourage

the learner to enlarge upon response and use complete sentences."

3. Percentage of closed questions which was examined so that an
analysis could be made of total questioning behavior.

4. Percentage of lecturing.
5. Percentage of directing.
The last two categories of behavior were included so that we could

examine whether they increased or decreased. It was our hope that

“they would decrease. Table XXXIII presents the results of a t test

between pre and posf teaching behaviors of both teachers and parent

educators.
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TABLE XXXIII

1971-72 Data Summary for Parent Education Cycle Evaluation
Across Two Comnunities

Teachers (N = 11)

RCS Category Pre X Post X -t
% Praises & ‘Accepts 9.8 18.8 3.77 <.01
% Closed Questions 5.3 ‘'10.5 . 3.83 <.01
%0pen Questions 6.1 10.6 3.18 <.01
%Lectures 45.7 23.7 5.11 <.01
%Directs 23.9 16:4 . 1.95

e

¢ Praises & Accepts

e

¢ Closed Questions

o

Open Questions

P

Lectures

Directs

o

Parent Educators (N = 9)
11.0 16.8 3.14 <.01
8.5 9.3 0.53  N.S.
4.3 9.7 3.79  <.01
- 48.7 28.7 . 7.70  -<.01
22.4 15.0 2.27 <.05
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The results indicate that in cvery category but one (closed questions)
thefe was significant.channc in the eipécted direction: lecturing and
directing decreased while prulblng and accepting increased. Both teacher;
and parent educators began to ask more open-questions but the nunber of
closed questions that the parent educators asked did not change while it
increased for the teachers.

One interpretation might be that the parent educators tend to imitate
the teaching behavior of the teacher whé serves ds a médel. They apparently
imitated the teacher.: . every respect but one;»namely,lasking significantly
ﬁore closed questions. However, at the time the.pre—data was gathercd
the parent educators were already asking a much larger percentage of

i ,
closed qucstions than were the teachers. Thus, the main change was in
the direction of the 'nhew" tﬂachlnq behaviors that the tC&ChLl modeled.,
These flnd§ are in the right direction and raise our hopes that the
parent's teaching behavior will change in similar directions. Further,

the PECE seems to have proven its value as a research tool.

. Individualization of Instruction Through Tasks

The Parent Educator Weekly Report (PEWR), which‘is filled out by
the parent educator after each home visit,.serVes as a monitoring
instrument (process report) throughout the yéar and also yieldé considerable
program data. One kind of data that it yields is the extent to which
we are achieving our goal of individualizing instruction through tasks.
One way that tais can be done is by d1V1dJng the number of home visits
during which tasks were presented,oy the number of dlfferent tasks that

vere prescnted. For example, during 1970-71 it was found that each task
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was usea 11.58 times. If the average classroom has thirty pupils and,
thercfore, represeptsAthirty homes, this meaﬁs that each task went
into a little over 1/3 of the homes. Tabie XXXIV presents the average
use of a home learning task data for 1971-72 both by communities and

the total across all communities.

At first glance the data seex to indicate that the amount of individual-

ization of tasks has decreased tremcndoﬁsly. In qualified homes each
taék_seems to be going into 25 out of 30 homes and in non—qualified
homes seems to be going into 14 oﬁtrof_SO. ‘However, certain changes
have occurred in the progrém chat will make it necessary to do further
PEWR analyses before that conclusion can be accepted.

| First, as a result of our production of '"model tasks" through our
research and development Follow Through project in Gainesville,‘and due
to the exchangé of tasks between communities and the production of a con-
siderable number of local community tasks, a sizable 'task library"
has developed in each community and is accessible to all Follow Through °
teachers. Such sharing of tasks is facilitated by the task specialists in
each community. Thus, it mayfappear that the average use of a task has
increased becaﬁse the use of the same task has been spread over severai
classrooms,

For example, four teacﬁers might now be sending the same task into
. ,

eleven of their homes, which.would be equivalent to the 1970-71 finding
by classroom, but would increase the average use of a task when divided
into the number of home visits. Further analyses, by classroom, are now
underway. If it turns out that individualization haslsuffered, we will

have to place even greater emphasis on thorough and individualized teacher-

€
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TABLE XXXTIV

1971-72 Average Use of a Home Learning Task

Qualified Homes

Centex | | #Tasks Taught/#Different Tasks
Lawrenceburg, Indiana' 2431/144 = 16.88
Houston, Texas | 13896/401 = 34,65
Alachua County;'Gainesville, Florida ' 2360/206 = 11.46
Richmond, Virginia 11193/822 = 13.62
Philadelphia, Pennsylvania , 8811/297 = 29.67
Jonesboro, Arkansas | ‘ 7088/112 = 63.24
Yakima, Washington ' 12519/188'=468.72
Jacksonville, Florida §576/592 = 14.49
Lac du Flambeau, Wisconsin 3919/286 = 13.70
Tampa, Florida 4317/268 = 16.11
Winnsboro, South Caroliné ' ’. 10706/269 = 39.80
Chattanooga, Tennessece | 9953/235 = 42,35
Vo TOTAL ==~~~ mm e e e e --- 96169/3820 = 25,18
° ' Non-Qualified Homes
Lawrenceburg, Indiana ‘ : 1807/144 = 12.55
Alathua County, Gainesville, Florida | -4368/222 = 19,68
Richmond, Virginia |  1935/364 = 5.32
Philadelphia, Pennsylvania 797/152 = 5.24
Jonesboro, Arkansas ' 2811/102 = 27.56

Yakima, Washington 4635/166 = 27.92
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TABLE XXXIV Con't

-
\

Non-Qualified Hones

Center - #Tasks Taught/#Different Tasks
Jacksonville, Florida 3998/518 = 7.72
Tampa, Florida B . . 2984/235 = 12,70
Winnsboro, South Carolina 245/93 =-2.63
Chattanooga, Tennessece ' 6868/158 = A43.47

TOTAL== === == e e e 30448/2154 = 14.14
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parent educator planning before home-visits.

Other Parent Educator Weekly Report Data

Three additional sets of data are available from the PEWR: (D
parént teaction to tasks; (éj home-school relations; and, (3) general
infotmation. During the 1971-72 school year 110,069 home v151ts were
successfully made to 6,184 different quallfled homes in the program.
In addltlon 34,503 home visits were successfully made to 2,470 non-
qua11f1ed homes These data in themselves represent a con51derab1e_

amount of home—school contact.

Parent Reaction to Tasks

The PEWR serves as "field test" daia for tasks since parents are
asked to express their opinion in ‘several ways about how they feel about
the last task that was brought into the home. Table XXXV summarizes
the data reported.

The data seem to‘cléarly.indicate that the 1971-72 tasks were well
received by.the parents, Most parents felt that their children were
interested in the tasks and were successful in d01ng them Most of the
parents also felt that the tasks are important and that thelr level of
dlfflculty was 'just right" for their child. Further, most parents
spent under one hour téaching the task to their child although many
spent between one and two hours. This does not include thé>amount of
© time that the child might have sbent working on the task after it was

taught to ‘him.

Home-School Relationships

.The strengthening of home-school relationships is basic to the
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TABLE XXXV

PEWR Data on Parent Reaction to Tasks
Across Twelve Communities

¢
\

Interest
Tyﬁe of o , Not. Not
Home High Mild Disinterested Asked Given
Qualified 55,291 22,577 . 938 1,747 - 938
Non-Qualified 17,921 6,231 . 364 489 - 252
Success
Type of , | Not Not
Home High Mild Not Successful  Asked Given
‘Qualified 51,146 26,013 1,460 1,81 934
Non-Qualified 16,894 7,088 467 559 248
Importance
Type of . - Some No ‘ Not Not
Home e Important Importance Importance . Asked Given
" Qualified 60,587 ‘ 16,881 . 222 2,917 816
Non-Qualified 19,270 : 4,873 84 822 204
Difficulty’
Type of - Too Just Too Not Not
Home Difficult . Right Easy Asked Given
Qualified 4,305 68,598 1,800 4,985 1,655
Non-Qualified 1,436 21,386 ' 796 - 1,211 408
Time Spent
Type of Over 3 2to3 1 to 2 Under 1 Not Not
Home » "Hours Hours Hours Hour Asked Given
Qualified 5,761 8,143 22,080 . 32,858 9,447 3,187

Non-Qualified 1,919 2,366 7,314 10,164 2,748 743
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Florida Model. Among our goals in this area are those of getting parents

to visit the school, work in the classroom, attend parent group meetings,

: »

and attend PAC meetings. Since our model reiies very heavily upbn the
parent educator to help facilitate such paréﬁt involvement, careful. .
. planning with the teacher before the home visit seems essential to the
attaiﬁment of our goals.

Tabie XXXVI summarizes the 1971-72 PEWR data in the area of home-
school relations. In general these data are difficulﬁ to iﬁterpret in
the absence of comparison data. For example,'while only 1/4 of the
QQalified and 1/3 of the non-qualified parents visited the school in spite
of plans being made for a larger percentage to do so, how does this compare
to the number of noﬁ-Follow Thrqugh parents that visited the school\each_
weéﬁ, especially when &iéiting is definéd as more than just carrying a child
to school and picking him up? Although 7% of tﬁf qualified parents and
10% of the non-qualified wprked in the classroom, how ddeé this compare
to other parenté? Do moré than 10% of non-Follow Through parents
attend parent group méetings at school? However, the fact that 15% of
the qualified and 10% of the non-qualified parents attended the last
PAC meeting does indicate that more work needs to be done iﬁ this area.
- Although the peruentage of PAC attendance may excsed that of typical
school -parent groups, our strong emphasis on PAC causes us to have some
concern that the percentage of attendance is nbt higher. This is.
especially true in light of the data that indiﬁates that parent educators
do seem to be informing pafents of PAC meetings and discuss PAC meetings

with them offen.

Finally, while most teachers and parent educators are spending ‘less



PEWR L. .a on Home-School Relations

~ TABLE XXXVI

Across Twelve Communities

Time Planning Visit

Page 484

Type of Under 30 45 - One No
"Home 15/min Minutes Minutes Hour Planning
Qualified 49,305 33,221 4,217 6,469 8,073
Non-Qualified 19,734 7,479 1,049 1,528 2,151
Visit the School
Type of .. PE Does
Home Yes No Not Know
Qualified i 24,437 78,368 4,004
Non-Qualified " 8,849 23,632 1,148
Work in Classroom

Type of . PE Does
Home Yes No Not Know
Qualified 7,579 97,306 . 2,130
Non-Qualified 3,224 29,853 662

Attend Parent Group
Type of : PE Does
Home Yes No Not Know .
Qualified 10,125 88,262 8,509
‘Non-‘riaiified 3,032 28,121 2,519 3

Attend PAC Meeting
Type of | PE Does
Home Yes No : Not Know
Qualified 14,510 81,610 10,660
Non-Qualified 3,203 27,576 2,866



TABLE XXXVI Con't

Discuss PAC Meeting

Page 48B

Type of .

Home Yes No

Qualified 48,226 58,416

Non-Qualified 11,602 22,010

inform of PAC Meeting

Type of .

Home Yes No

Qualified 62,588 44,562

Non-Qualified 16,426 17,317

-Plans for School Visit

Type of

Home Yes No K

Qualified 68,169 38,937
18,863 14,886

Non-Qualified
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than 15 minutes-pianning for each home visit, many othe;s are spending
far more time in planhieg. it should also he remembered that the amount
of time refers to.the fime spent actually planning for a particular
visit while the parent educator is likely to have 14 to 15 such visits
to make each week. Nevertheless, there would appear to be a need for

us to sho& teachere and parent educators th to find as well as use

planning time next year.

General Information

Certain other information picked up by the PEWR are suﬁmarized
in Table XXXVII. The data on the discussion of the comprehensive
services should be inter?reted in light’ of the fact that parent educators
do not generally initiate discussions of the comprehensi?e services but
respond when the parent seeks information or makes some kind -of e
request. Sometimes, hewever, a parent educator will initiate such a
discussion if. she spots a real need. Even then, however, she will
initiate action only -at the parent's request. In»View of these faets,
the comprehensive services data look good. -

The data ‘on asking for end getting tasknsuggestions do not look
quite so good, however. While almost half the time the earent educator
is asking the mother if she has any suggestions for fasks, the parent
edueator has apparently not leerned how to "pull tasks out of parents”‘
veg; effecfively. This agein, indicates a weakness‘that,needs to be
worked on. For example, parent educators apparentiy need”tovbe taught
how to ask the parent questions about why the parent has sugéested a
particular%taSR, what activities the child enjoys doing around the house

‘that the task can be tied into, what materials are available in the home

3
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TABLE XXXVII

PEWR Data on General Information -
Across Twelve Communities

Discuss Comprehensive Services?

Type of
Home Yes , No
Qualified 40,781 65,511
Non-Quali fied o 4 - 8,047 4 25,495
Ask for Task Suggestions?
Type of
Home Yes No
Qualified 49,863 ' 56,126
Non-Qualified ‘ 14,429 ' 19,074
Given Task Suggestions?
Type of
Home Yes No
Qualified . 4,548 101,679

Non-Qualified - ‘ - 1,624 . 32,034
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that can be used in teaching the task, how the mother thinks that the

{ ‘ task should be taught, etc.

" Level of Income Differences

/*ﬁpne_goal of our Follow Through program is to serve all the children

S

'%ip&bu; classroom irregardless of their socio-economic background. We
hope that o@f progfam is a viable one for all children and their parents.
Table XXXVIII presents certain.PEWR data broken down into percentages
for both qualified and non-qualified homeé. This data repreéents the
number‘of such homes visited by February 28, 1972.

In general, the data indicafe that, in homes which have beeﬁ .

. successfully visited, the attitudes apd behavior of parents is not

 different as a function of income level. The only percentage which
is different is the bne that would bq expected: infofmatiOn about
comprehensive services. Evenvhere, héwever, although they do not quglify'
for theséméervices from Follow Through, half the non-qualified families

still receive some information  about them.

3

Summary of PEWR Data
While certain weaknesses were revealed with regard to PAC attendance,
planning time, and getting task suggestions from parents, the 1971-72
PEWR data generally indicate considerable strength in the program. . Tasks
are being received extremely well by parents and at least modest success
can be claimed in the area of home-school relationships. .In additioﬁ,

the program seems to be reaching all parents irregardless of income level.
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TABLE XXXVIII

PEWR Data by Qualified vs Non~Qualified Families .
Across Twelve Communities

/ Qualified Non-Qualified
Item | N %* N %+
51. Parent Visit School 2,636 54 1,006 55
52. Work In Classroom 955 19 422 23
53. Attend Parent Group ' 1,349 27 513 28
54. Attend PAC 1,328 27 415 23
60. Discuss Comprehensive Services 3,550 72 i 935 . 51
-61. Ask for Task Suggestions 3,367 68 ' 1,180 65
" 62. Given Task Suggestions 886 18 339 19

*90% of homes visited, not of total number.

33. Reaction:**

Interested o 4,441 90 1,600 88
Neutral 1,340 27 _ 414 23
Disinterested 134 3 50 3
36. Adapt Task: ' : ' o _
No ‘ 3,597 - 73 1,297 71
By Discussion with Teacher 2,356 48 867 48
On PE Knowledge , 752 15 285 16
After Parent Suggestion 295 6 123 7
43. Child Success: .
High . 3,242 66 1,261 69
Miid ' 2,533 52 ‘ 872 : 48
Not 357 7 138 8
Not Asked/Not Given 645 13 ‘ 190 10
44. Importance of Task: :
: Importance 3,557 72 1,324 73
Some » 1,939 39 711 39 -
No _ 67 1 o 34 ' 2
Not Asked/Not Given 791 16 241 - 13
"45. Difficulty: : L '
-~ Too Difficult 794 16 T 326 ' 18
Just Right - 3,840 78 1,382 76
Too Easy 469 10 260 14
Not Asked/Not Given 1,221 25 389 21
47. Time Spent: :
+ 2 hours . 1,727 35 709 39
1-2 hours - 2,008 41 782 . 43
Under 1 _ 2,620 53 948 52
Not Asked/Not Given 1,818 27 604 - 33

**Percentage may total more than 100; family could answer differently on different
home visits. ‘ -
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Projected Goals and Procedures for 1972-73

It has already been pointed out that our evaluation proposal of
Decemﬁer, 1972, has moved us in a criterion-referenced direction as far
as our goals and evaluation procedures are concerned. During our summer,
1972, workshops we attempted to involve research and evaluation specialists
from each of our communitiés in developing this proposal. During our
December, 1972, meeting we plan to involve PAC leadership as well as
e regular Follow Through staff from our communities in. further revising
our evaluation plans. We pian to continue to encourage each of our
commuﬁities to assume more responsibility for evaluation.
We plan to increase our emphasis on éaéh community beéoming more
self-sufficient and moving ever closer to '"severing the umbilical cord.”
In our proliferation plans we have indicated oﬁr deéire for our local
- communities to become ”demonsfration_sités” for new communities. To&ard
this end we are currentiy developing inservice training materials to
assist theﬁ when tﬁey are "on their own'" or in the business of training
others. Some modulés covering various aspécts of the model have:already
been developed in the Alachua Cdunty R & D Project and othe;s are under
way. Tentativé role description statements of the Follow Thrdugh teachers!,
parent educators' and principals' jobs have been developed and are being
A“fevisea (see Appendix R ). In Alachua.County and Lawrenceburg attempts
have been made to convert the teacher and parent educator role descriptions
finto conference guides" which will serve as the basis fof periodic self-
evaluafion and teacheréparent educator evaluation conferences (see
Appqhdix 'S ). These instruments seem to hold considerable fromise

for focusing teachers and parent educators on job performance and away
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from "personality clashes."

Another goal is to continue strengthening the task delivery system.
In order to do this we need to increase the amount of time that the
teacher and parent educator sbend together planning for home visits and
building tasks. When they plan together we must get the teachers and
parent educators not only identifying the teaching behaviors appropriate
to each task, but must get the teacher to demonstrate them to the parent
cducator. At the same time, the Florida staff plans to take a look at
the Seven Desirable Teaching Behaviors and see if.we can identify new

‘ones and/or better organize the old ones.

-

'

In connection with the home visit, we plan to emphasize getting
parents to suggest more and better tasks for the pargnt educator to take
back to the teacher and task specialist. Parent educators must learn
how to draw ideas out of parents and get the parent to suggest'the ”Qhat”
and "how" of‘the task as well as ;he task idea." |

Finall&, we must continue to strengthen our PAC's in sevéral ways.,
First, we need to encourége eaéh}local community to let the PAC Personnel
Committée help interview Follow Through teachers as well as parent
educators. ‘Second; each PAC should be encouraged to sit down with the
local school board, communicate with it often, énd attend its meetihgs.
Third, we must be sure that each PAC is carefully examining and "signing
off" on its community's propogal. ‘Feurth, we must be certain that each
PAC has control of its owﬁ funds. Last, but ndt least, we must ﬁake
every effort to get each PAC to emphasi;e its decision-making function
by generally building its yearly'éalendar of meetings around appropriate -

PAC activities and tasks rather than a steady diet of'”presentations'

el
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from outsidcrs” and entertainment. With the certainty that one way or
the other Follow Through will be phasing out in a short while, we wish

to preparc our local communities to take over our training and evaluaticn
roles and our PAC's to see ® it that Follow Through survives in one form

or another.
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8 CRITERIA
How Do You Know You_Have A Good Task?

When:

1, The learner1 does a lot of talking like: he tells about things,
glves reasons, asks questions, tells you why, what, where, how,

2. The learner has fun doing it; there's a lot of interest and action,

3. The directions are clear enough that it can be taught,

4, You and the learner understand EEZ you are doing it, what it's for,

5, It encourages the teacher to use a lot of ways to teach,.and the
learner to try different ways to do it. That is, it's not cut and
dried, but takes thirking and swinging with what happens,

6. 1If possible, home materials are used,

7. The learner knows he has learned something; he can see it right away
and feels good about it, '

8, The learner is encouraged to think up new activities or things to do
which grow out of the task,

Ithe learner, depending upon the setting, can be'teacher,-parent
educator, parent, university professor, or child, Each at some time is
in the learner role.

June 19, 1971

- e = m

Institute for Development of Human Resources, College of Education; University
of Florida, Gainesville, Florida 32601 '




APPENDIX B

INSTITUTE FOR DEVELOPMENT OF HUMAN RESOURCES
College of Education
Project Follow Through

June 4, 1970
(Amended June 28, 197..

MEMORANDUM
TO: All Follow Through Liaison Officers and Consultants
FROM: Dr. Ira J. Gordon, Director

SUBJECT:  The Role of the Consultant and the Utilization of Consulfant
Trip Time

The consultant’s main function is as an inservice educator in enabling
the commuﬁity to implement the prograﬁ. Sqme of his time will bé taken up
with administrators buF this_should be confined to .a minimal amount, and
should be mostly when the consultant is also the liaison officer to that

community.

1. Preparation for Consultant's Visit - The consultant should have a

conference with the liaison officer which should jiwclude: (a) a review of
information concerning the community which may consist of letters, previous
trip repofts and oral %%hmunication,(b)‘a statement of the p?esent situation
as réfieéted in the HERs, PEWRs and,iif this is a firsp o; a gecond con-
sultant trip, the préda&a. This will be basea upon the information that
liaison assistants will have provided to the liaison officers, (c) joint
viewing”by(the liéison officer jand the consultant of the home video tape

and fhg classrdom video tépe from the cbmmunity. The suggestioné'to the

‘

Q community for what to video tape in the classroom are in a separate memorandum.

-13-
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The central staff will have previewed this tape and applied systematic
observation to it so that.the liaison officer will be able to brief the
consultantjas to particular points‘he wishes highlighted in the areas of
task development, teacher-parent educator role relationships; instructional
' proéedureé in teaching the mother (task delivery), etc., (d) some discussion
by Ehe liaison officer of what specifié activities or goals he wishes
accomplished which may reflect some, communication he has received from

the community, but should reflect his own view of where the community stands.

2. The Consultant Visit - Each visit should have: (a) a meeting with

the PAC or a PAC committee for repdrting to the PAC on what is happening
in the program, and hearing from the PAC about their concerns in the
implementation of the program. This meeting should be seen as educating.

the PAC in the program and educating us in the needs, desires, aspirations

\

and perceptions of the)parents. It should nat be a "confrontation" but a
dialogue and a cooperative'meeting to enable the partnership td-de&elop
fully, (b) at least a half-day workshop attended by all teachers énd
‘parent educators (this has been stated in the Letters of Agreement that
- the communities have signed) utilizing the videé tape which has been
previewea in Gainesville and taken Sack by the consultant‘to focus on those
issues and cbﬁ}erns discu;sed in the conferenceiwith the liaison officer.
This méy meah a workshop on teac! f;parent'educatox'relationéhips or on
: ; .

task development, ov on any other issue revea%ed by the video tape, (c) at
least half of‘fhe visit time should be in thé plénning—home visit-report
.cycle. That is;.if,the meeting with the PéCv;akesva me -ning and the
workshop takes an afternoon, the rémaiﬁing_consultént day should be spl t

¥

, "ith half of it being spent on the cycle. If the PAC meeting is scheduled

ERIC
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in the evening be. - ‘we first and second days, then more tiwe can be
spent in the home visit cycle. It is central that consultants observe as

many cycles as possible because this reinforces in both the parents'

‘minds and the schools' minds that this is the central thrust of the model.

At the completion of the planning phase of the cycle, the teacher and
the corsultant should independently complete the conference check sheet
and this can then become a guide for discussion of the planning session.

At the completion of each home visit, the consultant and the parent

_educator should independently complete the PEWR and should then have a

briefing seésiop.in which the consultant can hiz.’ight some nf the issues
such as adequate instruction of the mother, and aiequate demonstration -

by the mother that she understands the task. There should be'a briefing
session with the teacher.as well as the parent educator upon the completién

of the home visit, to be sure that the teacher finds out what happened,

and for the consultant to see the menner in which the parent educator

reports tec the teacher, using the PEWR as a reporting device. During the

classroom visit (in conjunction with the planning and reporting) the
consultant should observe the teacher-parent educator role relationships
and, if at all posgible, see the means used by the teacher and her parent
aducators in creaﬁing tasks from the claésroom ;urriculum and activities.
This visit shquld not be ;y;d for commenting upon curriculum or classroom
e Lzation, managuerzr®, discipline, the use of learning centers. It
shouid focus onf (i s :ﬁ&é relationships, (2) task devélopment. In the
lattef it may‘very well include some teaching or higﬁlighting the use of

......

observation for task development.
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If we expect our teachers and parent educators to become oriented
to observation, then we must demonstrate by modeling behavior that we are
oriented to observation and use it as feedback. The PEWR will serve as
aﬁ obscfvatiun schedule on the hone Visit; the conference schedule as an
observation of planning.

Individual communities may wish to use a particular visit to high-
light a‘Special need, or may plan fewer visits of longer duratior., or
request a team of consultants. Plans for such activities are at the
discretion of the community and the Institute's liaison officer. The

visit described above is the basic pattern; adjustments are always a

matter of planning and communication between the community and the Institute.

The aim is to implément the ,program; the means are adjustable within the
general limits of the model.

In order to strengthen the PAC, consultant service by a former PAC -
chairman, . James Bracey of Richmond,.Virginia, is available without
chapge at the request of the 1ocalicommunity. 'His duties are listed in
Appendi-

3. Consultant Trip Report - (a) Upon returning tc¢ <ainesville, the

consultant writes 2 detailed-trip report including his comments upon the
méeting with the PAC, the content anu effectiveness of the-inéervice
workshop, comments about probiems in home-visits or in classroom, reference
by name to teachers and parent educators who seem to be doing an outstanding
job. This répogt-shou;d be typed by the Follow Through secretary so that
the liaison officer aufomatically receives a copy of i?,'the c0nsu1taﬁt

) . 4,

receives a cony for his files, and a copy remains in the Folloﬁ>Through file

for the community. °(b) Based upon that trip report, the liaison offiéar
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will then write a letter to the community, highlighting whatever portions

of the report he feels are eszential. In no way should the consultant write

a substantive report to the community directly.' His report is rendered to

the liaison officer. The community should receive only one substantiveA
letter and that from the liaison officer.. If the consultant wishes to

write -a nersonal-type thank you note to the coordinator, in glittering
generalities about how much he enjoyed the visit, then he may ao this although

t

I would suggest it is not necessary, but he shoiid not report to the

‘coordinator in writing. The liaison officer has the responsibilitv for a

vritten communication after each consultant trip report to that cemmunity.

In that writtern communication he may indicate what he would hope they would

o .
LAt

do for the next video~taping)session, or ask for other kinds of information,
s ,

or report to them about the people who seem to be doing rather well. Either

as a part of this letter, or as a separate communication, the community
should receive a report on its activities based upon the tasks it has sent
to Florida, the PEWR data and any other evaluation materials received in

the Institute. This reportgwill be developed by the central staff, but

wvill be sent by the liaison officer. All written communications to the

community are sent by or through the liaison officer. : L.

f

i

Q ' !
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APPENDIX C

Guide to Ac conpany
OVERVIEW OF THE #0ME VISIT CYCLE MODULE
oy
Gordon E. Greenwood

Instructions: Follow aiong with the viede-tane by reading the material below as
' it appears on the tape,
Objectives of Module:

1. Learner can list, in order, the three steps involved in the home visit
C}'Cle. :

2. Learner can describe the feur Activities involved in the first step of
the home visit cycle.

3. Learner can describe the three activities involved in the second step
of the home visit cycle.

4. Learner can describe the third etep of the home visit cycle,

_The Florida Follow Through Model 1s one of several federally funded experl-_
mental prograns that attempts to change the kind of educational expcrlence that
'chlldren from 1lov- 1ncome baCugrounds receive during their flrst four ycars (K- 3)
of schooling.

In the Florida Model, the emphasis is on changing the kind of educational
exnerience thae tﬁe child receives at home as well as at school, Two-adulte,
usually mothers from low-income backgfounds, are ;rained to work in the class-
room with the teacher as a team. These adults, called "parent edueators“, also
visit the homes of the children inAthe classroom weekly in order to teach an

Venrichment type learning activity called a ''task” to the child's mother, who
later teaches it to the child.

Before the parent educator makes a home visit, she plens for the visit with
the teacher and'nssiStg her in preparing the task that is taken into tie home.
The next week the parent ‘educator helps the nother evaluate the effect of Iast
week's task on the ch11d and brlngs in a new task. Infornatlon that the parent

]

educator receives during the home visit is then fed into the next teacher-parent
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educator planning conference. Thus, a definite cycle of events is involved in
making home visits.
Each home visit can be broken down into a cycle of three steps: (1) the

teacher and parent educator plan for the home visit; (2) the parent educator

‘makes the home visit; (3) the mother later teaches the task to the child. The

¢ycle then begins again as the teacher and parent educator evaluate the last
home visit and plan for the next one. Now let's examine each of the three steps,
one at a time, and break each down into the activities that are involved.

First,'when the teacher and parent educator Plan for a home visit, they:

(a) teview the last home visit and discuss any problems that the parent educator
may have encountered (especially useful in this Process is an instrument called
the Parent Educator Weekly Report (PEWR) that the parent educator fills out after
each home visit); (b) select and/or build the next task that is to be taken into
the child's home. The teacher then (c)'teacﬁes and demanstrates thie task to the
parent educator in the same manner that she desires the narent educatorAto teach
it to the mother. This is followed by (d) the parent educator teaching the task
back to the teacher (vho role~plays the mother), The teacher helps the parent
educator examine both her teaching methods and her understanding of the content
of the task,

Now let's watch a teacher and a parent educator as thay plan for a home
visit. Watch the video- tape for examples of the four activities invalved in the
first step of the home visit cycle. ”

The second step in the home visit cycle is for the parent educator to make’
the home visit and teach the task to the mother, In doing so, the parent
educator engages in the following activities. (a) She obtalns 1nfornatlon from

the mother on how last week's task went when thn nother taught it to the chlld
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(The parent educator also obtains certain home-school and geiieral information

- from the mother that is .ot shown in this redule.)  (b) The parent educator
teaches and demonsirates this week's tesk to the mother in the same way that
she desires for the mother to teach it to the child. This is dene by having
the mother role-play the child as the parent educator teaches her the task,

(c) The mother then teaches the task back‘to the parent educator who role-plays
the chiid.

Now let's watch the parent educator as she makes her home visit, See if
she follows thz plans that she and the teacher made earlier, Watch the video-
tape for examples of the three act1V1t1es involved in the seecond step of the
home visit cycle,

The third _tep in the home visit cycle, and one that the. teacher and parent
educator seldom‘get to observe directly, is the mother teaching the task to the
child. Watch now as the mother teaches the task to the child. See if the mother
5eems to understand the task and teachés it in the manner that the parent educator
'taught it to her. Watch the V1deo -tape for an example of the third step of the
home visit'cycle.

The home visit cycle begins all over again at the next teacher-parent‘educator
plarning conference when they evaiuate the home visit that we saw earlier and plan
together for the next one. All the activitios involved in the home visit cyclejare
repeated weekly since .4 child's home is visited each week;

‘Now turn to the next page and see if you are able to answer the questions that
you will find there. If not, please go back and view again those parts of the

module related to the questions that you are unable tu answer,

Py
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Evaluation: Please answer the following questions.

1. List, in order, the three sfcps invelved in the hore visit cycle,
(1)
()
(3)

2. Describe the four activities 1nvolvcd in the first step of the home |
visit cycle.
(1)
(2)
(3)
(4)

3. Describe the th.ze actlvxtxes involved in the second step of the home
-~ visit eveye.

(1)
(2)
)

4. Describe the third step in the home visit cycle,
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Guide to Accompany
TeaCLcr Parent Educator lome Visit Planning Conference
in the
Florida Follow Turough Frogram Hodule
by
Gordon E. Greenwood

’

Objective: Learner can describe the four activities of the Teacher Parent
Educator tiome Visit Planning Confercnce

The Florida Follow Through ifodel is one of several federally-funded
experimental progfams that attcmgts to change the kind of educational
experience that children from low-income backgrounds receive during their
first four years (K-3) of schooling;

In the Florida ilodel, the emphasis is on changing the kind of educa-
tional expcrlenf that tne child rccolves at aonme as well as at school, Two
adults, usually mothers from low-incomec backgrounds, are trained to work in
the classroom witi the teacher as a téam. These adults, cailed "parent

' educatdrs,” visit the homes of the éhildren in the classroom weekly in order
to teacih an enrichment type learning activity called a "task'" to the child's
motuer, wino later teaches it to the cinild. |

At least three kinds of planning between tiie teacher and the parent
educator are essential for the parent educator to be able to effectively per-
form her classroom and home visit activities: (1) planning for home visits;
(2) building new tasks to be taken into the home; (3) planning for classroom
activities., Ail three kinds of plahning are likely to require five hours or
ore of planning time per week._ This module will focus only on the first
kind of planning: planning for a home visit.

Four activities are involvcd vhen a teacher and a éarent educator plan
for a hoﬁe visit. Taey: (1) review the ldagunome visit and discuss any

@ Provlems that tnz parent educator may .dve encountered (especially useful in.

IToxt Provided by ERI



-2 -

‘ih\tnis process is an instrument called tie Parent Educator chkly Peport (PEWK)
that the parent educator fills ocut after eacii home visit; the fEVR will be
discussed in dstail in another nmodule); (2) select the next task that is to
be taken into tuc child's home. Often the teacher and parent educator build
a new task, althougn that activity is nbt siiown in this module. The teacher
tnen (3) teaches and demonstrates the task to the parent educator in the
Tuis is followed by (4) the parent educator tecaching the ;ask back to the
teacier (who role-plays the motier). The teacier Helps the parent educator
examine botit her teaching metnods and ier understanding of the content of the
task.

Now let's watch a teacaer and a parent eduéator as they plan for a
home visit,

The teacher a#d the pérent educator will begin by reviewiﬁg the last
home visit and will discuss any problens that tie parent educator may havé
encountered in teaching the task to the mother. During the conferencé, the
teacher refers to the Parent Educator rleekly Report (PEWR) that the parent
educator, wio is seated on the rigit of your screen, fills out after each home
vieit,

p

The second thing taat tie teacher and the varent educator will do is

szlect the next task that is to ve taken into tie ¢hild's home. They will

attempt to seclect a task that is appropriate for the individual child.

After selecting an appropriate task, the teacher will teach and
demonstrate tiie task to the parent cducator in the same manuer that she

desires tue parent educator to teach it to the mother.

(




O

ERIC

Aruitoxt provided by Eic:

After tne teacher shows the parcnt ecducator hiow to tecach the task to
tue motier, tie parent educator then tcaches it back to the teacher vio role-
plays tioe mother. In this vay, the teacher ean determine whetiier the parent

cducator understands boti tne content of the task and the teacuaing behaviors
that are appropriate ia teacuing tihe content.
une dg} soon after the planning session, the parent educator will

vis

(5

it tie home, teacn tie task to tne motlier, fill out tue PEWR, and briefly

sit went. All of this information

[
L1

report baci to the teacher how the hone v

will then ve fed into tae next planning session prior to tie parent educator

siting that particular .iomec.

Evaluation:

1. vescribe tie four activities involved in the teacher-parent
educator nome visit planning conference.

L9y

(1)
(2)
(3)
(4)

[N ]

Role-play with anotner person tie activities involved in planning
for a home visit.

3. Role-play a planning session .again, but this time video- ~tape the
performance and coupare it to the mcdule tape.



Why?

What?

What then?
or

What elée?f
lives,

APPENDIX D

Alachua County
Task No. 2080

Where People Live

To allow the child to talk ahout the different kinds of houses
that people live.in. This activity will help the child know that
people in different places of the world live in different houses,

The attached sheets showing various houses.
1. Show the attached sheets to the child, Pause Allnw the child

to look at all the houses.,

2. Ask him:  Suppose you were invited to visit one of these
houses; which one would you like to stay in? Why?

3. Why do people live in mud houses?
4. Could you tell me why people live in stilt houses?
5. What two houses are the most alike?

6. Which two houses are the least alike, or most different? How
are they different?

7. Teil me about people who live in.igloos; in desert tents; in
houseboats. What kinds of games do you think children play who
live in these houses? Praise the child for his answers,

8. Ask the child to éelect four houses ﬁé would like to live in
and have him tell you why?

Have the child look up in the school library for other things
about people who live in stilt houses, mud huts, desert tents
and igloos. Have him compare/contrast other things about their



FILMED FROM BEST AVAILABLE GDPY




Why?

What?

How?

, What then?
or
What else?

v Alachua éaunty
x
APPE{DIX D Task No.

BANKING

This task will help your child gain knowledpe in the preciseness of
banking and the importance of accuracy in simple arithmetic. It will
also help to give addition and subtraction practice.

. Check blanks (4-5) 5. Pen or pencil
Deposit blanks (3) 6. Scratch paper .
Paper money (3100) 7. Check Record Sheet
Loose coins (attached)

A el I e

1, Explain to the child that you are poing to show him the proner way

to write checks and deposit slips, Give samples to the child. Begin
with the set of figures that follow for the first deposit slip and
the first check:

a. Give him 3551.10 in money (paper and coin). Have him count
-the money and record the total on the deposit slip under
bills and coins,

b. Give him checks that you have written in advance to list
separately on the deposit slip.

¢. Ask him to total the figures, check himself, and make his
deposit. (You can be the bank teller.)

2, Ask him:

Why do you think bills, checks and coins are listed separately?
Why do you think an account number is needed at the top of
the slip? ' :
Can you guess why a receipt of a deposit slip is always given
back to the depositor? '

3, Show a sample blank check to the child, Point out each line of the
check. Have your child fill out the check. Say,'Can you tell why a.
date is necessary? Ihy is the amount written in words and in numbers?

Why must you sign your checks the same way?"

1. Discuss the advantage and disadvantages of using a checking account,

2. Have child make out a deposit slip with entries of his own choice,
and write checks ''on his bank account! to places of his choice. Keep
a record of deposit and checks to see that he doesn't overdraw,



CHECK RECORD SHEET

"~ Chock

' Amount of | Amount of |
Date Number Check written to Deposit Check Balance 7




PPENDIX D L
Al Alachua County

Task No. 0254
Home Safety Check

Why? Your child will have the opportunity to review with you some
basic principles of safety. He will have the opportunity to
help make his home safer.

hat? Attached checklist pencil.

How? 1. Tell your child this will be an activity concerning safety
practices he has been discussing in school. Explain that
you will discuss safety ideas first and then proceed through
the house and determine if your home is as safe as it could be,

2. Discuss home safety, using such questions as:

What types of safety rules should we use in the kitchen?

What are some things we can do to prevent fires in our home?

What can be used to put out kitchen fires?

Mhy is electricity dangerous and how can we protect
ourselves from shocks?

What safety rules should we keep in mind if we have yaung
children in our house?

3. Next, look at the checklist, Go over the topics listed,
Discuss the possibilities of accident, if some of the items
are not found to be safe in the house, Go with your child
-around the house and check the list, Can you think of any
more things to add to the check list? Yhat things could you
do to improve the safety of your home?

lhat else?. , * _
1. Create a plan for a family fire drill, Everyone should
know how to leave the house from each room they might be in.

2. Create a first aid kit for accidents that eould happen.
(Use an empty shoe box.) Have the child explain to the
family the contents and use of the contents of the kit,




Alachua County
_ Task No. 0234
{ Papge 2
HO'IE SAFETY LIST

Kitchen Yes No

Pot holders available

Pot handles turned inward on stove i - o !
Sharp knives kept separately in a safe place R R
Spills wiped up immediately to avoid falling _ _ :7
Towels and ecurtains far enough from stove
to keep from catching fire B - _ -
Fire extinguisher handy o o _
Cleaning fluid, poisons out of reach of small . o
children e _
~Bathroom
No electric heater, radio or fan here to
cause a shock , , o 7,#,
All medicines marked plainly ) _ _
First aid materials available . _ )
- Garage
Sharp tools in safe place i
No oily rags lying around - I _ _
Gas can has a place to allow air in )
(to avoid explosion) ) ) N ) _
Electricity :
No electric cords running under rugs - , L
No frayed electric cords - T - - _
No more than 3 appliances plugged into -
a double socket , . L _
Precautions made for wearing tennis Shoes o o
around a washing machine (to avoid shock)
A cord or plastic chain is attached to
any metal chain-pull




APPENDIX D

Alachua County
Task No. 0521

Remembering

Why? This will help the child to relate objects with their relative
positions to each other. It will also help the child to attend
to cues which may help him with recall.

What? Any home materials (such as: vencils, pens,'b@aks, rulers, items
" of interest to the child, etc.)

How? Start by placing 5 or 6 objects on a table in front of the

: child. Allow him time to observe the objects, Mow ask hin
to close his eyes. While his eyes are closed rearrange the
objects on the table. Have the child open his eyes and ask
him if he can arrange the objects the way they were before,
Give the child as much time as he needs.

2, As the child is rearranging the objects, ask him how he
knows where the object went -- what does he remember about
the original arrangement that has helped him to replace the
objects. If he does not arrange them correctly, show him
how they had been arranged and discuss possible cues he
might have used to remember. Repeat this 'with the same
number of objects, but a different arrangement,

3. Imer- . th: number of items as he is able to replace °
cata grer Lf ohlects correctly.

What.then? 1, =y and vour child may look through mapazines and find
or picture:  “in*  _:. Then close the magazine and see how
What else? nuch your cnild can tell vou about he picture and what

helped him remember those things.

2. You may wish to have your child tell you as much as he
can about a movie, story, television program, etc. that you
have just seen or heard. -




What then?
or
What else?

OPENAT Y r Alachua County
APPENDIX D Task No. 0203

What Did You Observe?

This activity is designed to help the learner begin to group and classify
his observations. MHe will also become more observant,

T.V. or radio OT newspaper or magazine, paper, pencil.

1. Listen and/or watch your child's favorite T.V. program or radio
station with him. When the program has ended both parent and child
list the different things they saw and/or heard on separate sheets of
paper. ’ '

2. Read each other's list and compare the items that you wrote, Discuss
the items on your lists that wers different,

3. Look at the items\on both lists, Are there some items that seem to
go together or can be put together in a group? Praise. Can the items
be placed in the order as they appeared on the program? VUhich items
would go in the beginning group, middle group, ending group?

EF A

] . . - C L ,
1. Change the drder of events in the program and make a new pProgran.

2. . Repeat activity for other T.V.. programs, magazine articles, radio
programs, etc. -

£

‘3. Group and label the various T,V. programs you and your child watch

over a two or three day period.
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APPENDIX D

ALACHUA COUNTY
Task No, 0442

T.V. - SCIENCE - 1IOON WALK

To help the child distinguish between situations or things that are
real and those that are not.

Magazines, toy prehistoric animals or pictures of prehistoric animals,

pictures of astronauts,

1. Watch a television nrogram with your child and then discuss the
program. Ask your child what kind of program it was. Could what
happened in the program happen in real life situations? What might
have been a better or more realistic ending?

2. Show your child toy prehistoric animals or pictures of them (the
pictures may be drawn or cut from magazines). Ask him: 'What is the
first thing you think of when you look at these animals? Did these
animals really live here on earth? How long ago? Do they still exist?
How do you know?

3. Show your child pictures of astronauts or let him find some in
magazines. Talk about how astronauts dress. Ask him: "Do you think
that their space svit is really necessary? Why? What were some of
the things the astronauts did when they were on the moon? How does
this compare with stories you've read or seen in comic books or
movies?"

1. Watch and talk about a variety of television programs such as:
family shows, detective programs, movies, wildlife shows, etc.

2. Talk about different things thit you see, hear or read about.

~ Are these things realistic?
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this study became more apparent. At the first Follow-Throuzh
parent meéting (PAC - Parent Advisory Committee) several
parénts made comments or asked questions whiéh indicated

that the Parent Educator Weekly Report (PEWR) was not elici-
ting valid evaluatory information on the program. These
?arénts indicated that either the Parent Educator filled

out the form after the visit and without directly asking for
their response, or that if she did ask their reaction, they
felt that they shauld answer with whaf*thé PE or progran

administrators wanted to hezr in order not to foul up the

program results or huft the Parent Educator's feelingé-

11, Dévelapmgnﬁ of the Questionaire

Recéiving its impetus from these two SGurcgs,'tﬁe study
was begun when Dr. Gordon called upon Mr. 3ill Burke and
myself to develop a qua;tisnairé for this purpose and carry
out a ré%dam survey of parental reépcnges to fhét question=-
aire, For tﬁé next several months Bill Burké worked out a
series of about 40 questions, ;Hy involvement was peripheral
at this time, consisting Dflanly'a few short conversations

with Mr. Burke on what should be included in the qgesfiéﬁs.
Then, at the beginning of Spring quarter, 1972, I met with
hinm to review the questions. At that time I made several

suggestions for additional questions and together we threw

 out several questions, Mr. Burke and I then met with Dr.

Gordon in order to get his recommendations as to what necded .

" to be done to complete the'QUesti@ﬁaife; ,These'Sugggstigns‘"




PARENTAL ATTITUDES TOWARD ‘THE
- FOLLOW-THROUGH PROGRAH
Iﬁtréducticnv
Aléchua Cauﬁty in coordination with the University of

: Flarlda has 1mpl2ﬁ§nted an experimental parent educator -

home model of the F@llow-Thféugh Program in grades K = 6

in twa elgmentary schcalg. gldney Laﬂler and Lake Fcregt.
.-ﬂ total Gf 14 classes (one in each grade) is involved. Each

class has two para=-professionals from the c@mmunity; who

in addition to working in the classroom, go into each home

on a weekiy'bisis with home-learning materials or tasks

des1gned to involve the parent in the éducatlan of his child

and to ;npra?a classroom educatlcn through an ;ncreased

kn@wledge of a child and his home.,

.1; Justlflcatlcn fou the Study

The need for further evaluatlcn of parental attitudes
toward the F@l1gw—Thraugh Program Dr;ginated in response to
two factors, Durlﬁg Fall quarter, 1971 at the University
of Florida, Dr. Ira'GGrdcn involved members of his EDF 640
.eliss‘in both control and FgliawéThrcugh élassfcamsg At
thie time, several Etudéntg,exprgssed!daubts that families
of such diverse backgrounds (widely vabying economic, socizl,
‘educational, ragial,éétc,'differences) would be eqﬁglly re-

'sp@nsive to thé program. -Then, early in-lQ?E. the need for

I



were followed thraugh and the Quéstiaﬂairg wag approved at
a auhﬁeqaﬁnt ﬁEQtlﬂF with Dr. Gordon. A copy of the final

quegt;onglre 15 1ncluded in the Appendix,

III. ‘gampllrﬁrPcheduﬁe

The 14 cla?ses 1nvalved in the progran 1n¢lude 423 child-
ren, Df this t@fal 274 homes are above the poverty level
-and 149 are below the p@verty level, Thé ratio of above
poverty 1evel o below pcverty level homes was found to be
2 to 1 within each classroom as well as within the total san-
ple. | 7

The sample was chosen randomly (using a random ﬂuﬁbér,table
within each of the classes as wcll as by eccnomic level (23
_groups). A sample size of 42 (10#% of the total population)
was chosen as Qell as a comparable alternate (school, grade,
economic levecl) far each ﬁembar of the original sample, Trig
sample of 42 consisted of 2 above p@verty 1evel ch;ldreﬁ
and 1 belcw paverty level chlld from every class,

Mr, John Sodustrun provided the- cla 55 1ists and als@iwarké

ed w1tn me on the_vampl;nrr Draceﬁure itself,

IV. Interin Methodology

Before the questionaire could be taken 1ntc the home,
approval for the study had te be obtained frﬂm several sourccc.
Mr;,Burke and Dr. Gordon approached Dr. Gordon GreEﬁwéad.
who provided the final 1pprava! from the progran ndmlﬂlat“t Crs,
:hr. Burke and I alga met with lMirs. Dot Sterling to obtain

her approval and any recommaendations she might have. Just



&

prior to initiating the interviews, Bill Burke and I visited

with the sphecl pfiﬁcipals at'%he two schaélé'ta ﬁake sure
"that they were well informed about the study, to provide

éham with aqcapy of the'QﬁestiDnaire, and to obtain their

approval. ‘

It was also necessary to go into the schools in order to

get addresses, phone numbers and the race of the sample nem-
_bérs, Part of this infcrmatien wals taken from Parent Educator's

reports given to lirs. Sterling and infarmgtian cn‘anotﬁe:'

gfeug-cf children was obtained from school schedule cards.

V. Field Intorviews

Frior to fisitiﬁg the random sample of homes, an appoint-
ment was.made with eaéh parent by .phone., In order to be
sure that the parents understood what the quésticnaire was
for, who wag resgaﬁsible for the evaluation ahd most im?ertaﬁt—
1y, that it would be canfidc%tial,'Eill Burkéfgﬁd I devised.
a gtandard guide fervthe éallé (see Appendix)., Three persons
besides myself were involved in making appointments and éar—
rying out the intervicws. Nrs. Janet Spangler, lirs, Sharon
McRay and Mrs. Emogene Leé were briefed on thg_aﬁpéintment
and interview procedures as well as on the:questicnaira itself
in twa meetings with Mr. Eurke and I. Each interviewaf wes
alséiprcvided an introductory letter signed by Dr, Gérdéﬁ
1(s¢e-Appendix)g |

The home interviews were carried out over a two week periad

C i from liay 12 to May 26. A non-paranetric statistical analysiy




will be completed during the first weeks of 'Summer Quarter,
1972. Hawever, a few of the more obvious results are dis-

cuszed below.

VI. Preliminary Rezults

~ From vigiting in about one-fourth éf the homes, and from
reading all 427questicﬁaires, I gét severél distinet impres-
sions about parental feclm?s toward the program., Flgureg
cited are s:unnly rough tall;e ﬁade tQ substantiate the 1r.-7

| press éngéwhlch I lmﬁedlately re231vgd from khe ;ntervleua.

Approx 1mately half of those parents lnterv;ewed were un-
able fD verbalize any goals fgr the program or were very B
confused as to what the goals might be. lany of these parents
also indicated in the first éuestian with regard to their
initial reaciiéns to the program, that they had not uﬁderﬁ
stood what the prcﬁfaﬁ was in the beginning. Uﬂdaubtedly,
the orleﬁtatlcn for the program did ﬁctiraach all paren ts
or if it dld. it was 1nﬁuff121ently exPlalned.

Generaily the parents werc favarable ‘toward the prcgf&*
The exceptions were a few families which were ecsncmieally
and/or educationally above average, who in general complained
~that their child could not profit from the tasks, that they |
“were insulted by.the Simpiieity of the tasks, or that the
particulay Parent Educator who visited their home was irro-
sponaible or too under-cducated, Even among those parents
favoring tne program, there were several more who ccmmentedi

on the lack of responsibility shown Ly their Pareént Educaior.




{ ' Usually this iffESp@ﬁSibilifF wasrefidencgd by ﬁarent Edu-
cators who made appointments and £h3ﬁ failed to come (and
didn't call to cancel) or particularly in the 1astvfewgm@nths.s
Pérent Educators who didn't come or call at all,

Parents were ccn51st§ntlg w;illng to have someons from

.;"\7\‘
the scheal come to tn51r home on a regular b331s. several A

pargnts, hewzver. lndlcatgd that twice m@nthly or eveﬁ once e
monthly would be nore satisfacféry. Apprgximately one-third
'af.the sample indicated that they would prefer the Parent
Educator be from the same sécio-écancmic baﬁngrcund as they
were from. goﬁewhat fewgr were concerned that the PE be
from the same neighborhood. Only one parent lnd;é;ted that
‘she felt the PE had no place in fha classroom and one more
was undecided on this péiﬁt. |

- Quite a sizable numbgr of parents cenc;dered many task
tco $1mple for thélr chlldren partlculafly at the beg¢nn1n
Several parents made suggestions for the type t?sks they '
wauld like to see more or less of and a few parents recommended
new types of questions which they ﬁéuld like to see included,
These suggestions will be fully considered in the final ana-
lysis to be done this summer, \ |
_ Q&er two=thirds of the S&ﬂpl&d(garEﬁtS did not feel that
‘the program had changed the ways in which they tgught theer
child in anywigher than that they had worked together on the

task. Host parents did, however, feel that the program had

( o helped their Chlld in school either socially and/or educationally,




' At least half of the parents surveyed either had no idea
that the Follow-Through parent mgetldgs existad; or "If they

were awvare of the

ﬂl\
L]

e meetings, they were never notified when

‘Ch

one was f@-bé.h 1d
Although the sample was stratified according to socio-
econonic class (above or below poverty level) and although
records were kgﬁﬁ'@n racej on the whole the results seem to
similar for all groups. A more than proportionate percentage
of below poverty level parents were unfamiliar with the pro-
gran's goal anda larger. that proportionate péfééﬁta?E of the
above p@verty 1evel fhrlllés felﬁ that the program had in

no way eff;cued their home=teaching methods. Within the

black sample, tnére were no unfavorable re &pGﬂEESVtQ the
prcgram, whereas with the white sample thére were several
pérents veheménaﬂtly @prSéthG sone aspect of the ﬁfcgram. o
411 parents seemed to be quite open and honzst in their
_appfaisalfaf the prégfa;. Several -commented that they had
not known who to go to in order to discuss suggestions, pro-
blemg or criticisms thGlVlﬂ& the program. A number of parents
were obv;cusly pleased to have a chance to make their opinion

known (both positive and negative).

o

8 difficult to gener allze the results in any

=

t

iP\-

Although
'éne cponcise gtatemént. it.ean'be said that the evaluation
did reveal that parents consistently apprave@ of the progran
o in thccrg; but there were some who felt that in actual prec-
tiée. the program wag not being carried out satisfactorily a%

a3 planncd,




Introduction

\[JW

Because the sample was str tified accerding to school

well as by economie level, and since a record was kept

o
L

as to the race of the sample menbers; thevdata lends itself
to several campar; ons., The most prel;nlnary and b;s;c com~
parison can be made by. EDﬁSlderlﬁE the total number of ycses
on. any one quest;an as compared to the ‘total number of
noes andiundeeided responses (on those Questions whose answers
can be tallied), | |

Within each school, the 21 responses to these ques tlung

can ?1uc be tdllléd y“s Or no« In addition théSE 21 regsponsoes

@

can be broken down into ves/no responses from the 14 par

m

“above the poverty 1évcl as caﬂpﬂred to thase from the 7 parw-
Entg below the poverty level; and ¢an be even further brék;n
down into yes/no res pcnﬁes from white or blacn parents within
each economic level, | |
Just as such a breakdown can be gangidered w1thin each
school, “totals a o:s the entire sanple can be detérmineé
for above and below povert ty level parents as well as for black
and white parents, Al; of these totals are presented in
Table I on the pe- page, Tha se quautlcnu which yield the
most important p. Cts will be discussed fully in the next
few pages.,

l

several of <“he quéstanS ask these par;nts cannot be con-

N

sidered ag yieldi inz G“ltlvg/hﬂ”atlve or yes/no res ults, ang

{

these questions will e ccnsidéred\separatély'at the end of

this section,




Pages 9, 10 and 11-have been omitted as

they do not pertain to this report.

=1




Discussion of the Résults
Based on the regpcﬁse obtained in nﬁmbgrs-l and 2 af
the queﬁtlons;?e, 1t can bﬂ gaﬂd that the‘génerai parent
fEEEtiGnQ to the program as a whole are pc%;tlve. of the
total sample of 42 32 parengg éxpfe;sed favarable views of
the progzram and 8 verbalized negative views (#2). The other
2 parents were undecided. Of +hose parents réSPDﬂdiﬁg.pDSié
‘ tively. there vere a slightly larger than prapartiéﬁate nunber
of below thé poverty 1eve1-families. Whereas the ratio of
above to be1aw poverty level families was 2 4o 1 in the total
sample, 12 below poverty level parents responded positively 7
to nunber 2 as compared to 20 above the poverty level positive
responses, Ag would be expected. the trend,reverses‘ltseif,
although to an even greatep extent, with the negative reactions
- to the program, A larger than prapaftianafé:ﬂumber of above
p@verfy level parents - 5ix, responded negatively; as compared
toronly 2 negative responses from below the phverty level E
parenfs. 7 | | | | |
Tﬁere were 29 white and 13 black parents in the total -
sample.- a ratio of 2.23 to 1. There werE'hawever. only 19
positive responses from white parents 28 compared to 13 posi=
tive resnangcs from black parentg.l thte parenxs respgndea'
negatively 8 tlmes and blaé} pgrentﬂ gave no negative réS;D]HFS.
Interes stingly enough, totals from the two sch@elg ware>
ideﬁtical, with 16 positive and 4 negative fespéqges at each.
An ariilyiin of th. “Gfsll respoases to the eﬁtll

{
tionaire by the 8 p?“éﬁb% who responded n;gat;vejy toward the

o B e L3 et
N o N
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progran indicates that théy can ba graus@d into 3 elaseaz,
Three parents, although they resmanugd negati vﬁlg, indicnipd

“that ﬁhey would wan+ thezr children to remain in the Prozras,

\l“'"

nggﬂtﬁéf parents indicated that their children considered
-the tasks h@mawérki?'Dne of these 2 p;reﬁts'alsé worked ani
felt that all her spéréxtime should be s;eht with her entire
family and not with 1 child:in some Schécl reiatéd ac%iviiygr
The third class contained 3 parerts who ex;fessed an intense
dissatisfaction with the t55k§vané\ﬁﬁsgthe p;rticulér Parent
Educator Wth whom they worked,

Seven éf,the 8. negative respondants considered the tasks
i11-suited %o their child., Five of these parents expressed
some disaiti action with the Parent Educator bacause'shé
lacked a sense of resPQnsibility and 3 of these 5'parénts
also felt their particular Parent Lducau@r lacked ihe'eduéas
tlaﬁal quallFlcatlong to wc“h in the pragzéﬁ. | _

Almos it 804 (32) of those parents contacted wanted their
children to rémaingin the program f#S).‘ Five parents were |
unsure and only 5 parents or about ng of the sample did‘na%’
want thgir!child to ccntinugi 'ThEVBE Parenté who responded
Yes to this question ﬁére not Hawever. tﬁe same 32 who reacyed
posi 1vely to the prégrgm as a. whale. This has already been

18
.

[Fal
lrJ‘

“shovn since 3 of the 8 parents who disliked the progran its
were among those parents who wanted their child tc-ccntinue in
it. |

Df the 10 parents who e;thaﬁ “egp@ndeu no or ﬁndéc ided zo

ques tlnn 8, all but 1 wera above the poverty level and ali
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were white. Responses from the two *chéo;g are also signi-

figaﬁt. Pour pareﬂ;g fran sidnay Lanier wanted their chi;é
,drépped from -the program whereags only 1 from Lake FQTEQ%
‘indicated this, Tﬁawever, another 4 parents at Lake Forest
weré'uﬁdecided as éampared to cﬁly 1 from Sidney LEElEr;

: Of the 5 parentﬂ responrnding that the progran was not
for their child, Dnly 1 felt that it wauld ‘not be useful to
ccﬁtlnue it for other ch;ldrén.

One of the more glgnlflcaﬂi flﬂ' ngs of the gues%iénairé
comes as a direct: eeult cf que%tleﬂ number 3« Eighteen.
of the pgren‘ts asked to Verbzllze thé gaalg of the pra"“r;:ﬁ
either said they'didn't Xnow or ﬂevely said that they ﬁcpéd
that it would continue, Another 10 parents tried to state

om gaal, but their respense indicated that they had a-defi-

o]
L]

ﬁife MIﬁHHQEFQLandlﬂ& of \1at the actual goals were, Among
these misuﬂder tccd goals were s statements suéhvaé“*é'impr@vé
read;ng {1113 or t@ tahe the. 1@3& off the Leacher.i
Seven parents alﬁa indicated in numbér 1 that they ccn-
pletely mlsundergtaad bhe pr@gr&m in the beginning. One
mother said that her child. had a birth defect and ahe was
uﬁed=ta "new tezhﬁiquea" b51ng trled on her, Ancrhev paren
%haught that her son wasg 1nva1ved because he vas a glaw learner,
Consid erlng the results of ngmber 3 when broken down
by school, ec;ﬁcmic'level aﬁd race indicates that pafents-
from both schools were equivalently uninformed on the program's
gaalsg'andrtha% parents from below the p@verty level well

as black parents werc nore uhlnf@rned than ncula have been oris

W




in a proportionate ‘distribution (see Tableé I, #3 for the
exact fig uvss)i
Theece 28 parents who gave responses which showed & less

than adequate understanding of the program cemprise almoest

705 of the total sa mple of

4y

L2, and indicate that p:ésenﬁly

one of the.most severe d EngCﬂE to uhé pra:raﬁ is its orien-

L]

“tation.

Fslléﬁ.Thf@ugh parents were almost unanimous in their
agreement ﬁha% the Pérent-ﬁducatafse:ved Several valid pur-
péses ih the ciaﬁﬁracﬂ (#4), y one parent felt that the
Parent Educ;tar deflnﬂtely should nat-wark part time in the

ﬁe¥cal With one exception, that the two parents who res poended

negatively to number ka werefbcth wilte and from above the

pcverty level, +there were no gr; t difference

]
]

in economic
level. race and SChDDj on this pa;n@i |

Th;rty per cent of those parents sur?eyed indicated
that they would prefes that the Parent Edﬁcaj@z be ffom the
same socio-economic background as they were from (#6).. The
most significanf differences here were béthéén par ent fréﬁi
the two dlffereng schaalg, Over 3 to 1, the Darents from
Lake Fngat were more concerned ghau the FE be from the sare
socio-economic level. Ten Lake Farést parents, 6 from above
the poverty level said yesi'wheréa§°anly 3 3Sidney Laniéf“pa:ggtg
with 2 of these 3 from below the poverty iével prefered FZ's
from the same or similar socio-~economic. level, For the total
sample, 5 of the 13‘paranfs were black, slizhtly more than

£

would be expected. Likewise 9 of the 13 parents we fv monlov:



I

the poverty level - just over the expected 2 to 1 ratio.
Samewhat fewer parents were concerned that the

Educator be from the same neighborhood (#5).  Light parents

=

indicated that this was their preference - 5 from Lake Forest

and 3 from Sidney Lanier. The differences between paren¥ﬁ ‘i
of the 2 economic levels was very close to préparblaﬁ;te. %
’ but the 4 black and 4 white parents who expressed their con-
cern indicate a much greater than proportionate number of é
yes responses from balck parents in the sample ) 3
Alth@ugh 1t is hoped that one of the pr;mary r;éul é
of the Fallaw ‘Through praﬁraﬁ will be the development of a f
closer working fElaulDﬁ;hlp between the h@me (parént ) and é
the school (#10), the responses of the parents in this survey ;
indicate that perhaps just the app@sitérfesult_is beiﬁg_@bualneu. § :
Sixty percent of the sample said that tﬁe ‘program had not §
impfgved' their relationship, Since this queg+laﬂ PEQUl“Ed '%

only a yes/no response, it is diffic lﬁ to determ;ne if the
relationship had rEﬁ;1ﬂEd thé same or 1evﬂened or more impors-

- tantly, to determine the reasanssbehinﬁ the 25 HGYFESPGESES;
Eight pgrénts who rcgpanded no made some additional comment
~which was noted on the ques tlcﬁzlre. Three of these parents

aid that they had alvays maintained such a rel;tlanéh;p ,1hh

their child's school. Three others indicated that for some
reason (work, many other children, etc.) they were unable Lo
do these things and the other two said that they worked with
the schaal less,  Of these two paténts, one respanded'fhat

whereas she previously visited the school often in order %o




know how and what her child was doing, she novi dazpended on
the PE to keep her informed -- a comaent Cﬁ**“ﬁ“lj worth

additicnal c@uu;deﬂztlc’

A much rore than proporticnalte number of white

the p@vertv level parenis responded no to this question,’

Parents from the two schools respondzd similarly (see Tabble

I for the figures), |
Without exgépti&n, every ?arént ;ntervigwedzfeltjthgt

the school aﬁdrhgmg should work together ga,eduéate_théirf

child (#12). However, only 38 of the ag.gafgﬁts'feif that

they actually were a partner with the school with regard to

their e¢hild's learning f175) The two gate:ts who responded
‘ that they did not share the responsibility of teaching their

,‘

child were Lake Forest, white parents from above the poverty
level.

Questions 11, 13, and 14 obitained similar results, Exact

figures can be obtained in Table I, but to auﬁhﬂrl? brieflgg

In respanse'tc number ll, 35 parents felt that the school

had a better unders standing of their child

[y
e
jorl

as a lesuzner, -Black, ~
below the poverty 1EVCl parents responded yes to this quegtiaﬁ~*g

more frequently than would have been expected from thiér dig-

i tributién in the sample, Fagr g Jts, all of whom were above
the poverty level and whlte réapéﬂged negaiivél;_
Thirty-two parents believed that the p*o*?av had imp%cvcd
their u§dérstaﬁding of how their child was expected to pér%:
form in academicrareas (#13). Again the gample was blased
Ctoward the black, below %he p@vefty level Daf&ﬁ,é;‘ In agéif"_,
ERjkj ' Lake iuvn*t parents rEHpéﬂiDd {avo rﬁgiw nore 1requentlv tharn

Aruitoxt provided by Eic:
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Sidney Lanier parents. With a =zimilar trend toward nmore

frequent response from Lake Forest, black and/or below the
e L - o R = | . = b e

pcﬁﬁru" level parents altacush Lo a lesser degree, 35 parents

apreed that they were lear ljﬂ“ more about their child fron

the FZ and the teacher 2s a result of the program (#14), Hew

more obvious in num-

o

this was effected by the prozram become
ber 24 where the most frequent response as to what parents
and Parent Educators discussed apart from the tasks was the
child ~- his social and emotional adaptation, behavior and
académic work in the classroom.

Seventeen parentsg or 40 of the sanple, had never bsen

notified about the Follow Through parent mectinzs. Of these

M..

arent meetings existe:

U
ke

‘L‘.H

17 parents, 11 did not know that such

ju

(#16, 17). Those 11 parents who did not know. were heavily

bia oward the below the poverty level families with ve

L—I-

m
m
I“'J
bl

sed

\m‘
.ﬂ

3

a slightly more than rtionate number of white parents

[.
jk

e
Ly

ke

\i'd
o]
L

ol
ot
I~
Hn
“n
o]
"

esponding in the negat Resgponses from the two schools
were similar.
Parents were consistently willing (one parent exceptad)

E

to have someone from the school vigit their home- (#19). Llevan

school. Another 15 said either home or school would be fine,

m
ey

The majority of the arcnts were ”;lllnh for home visits %o

be made on a regular basis (#20), Only 3, white, above the

poverty level families were not willing to receive Fi's regu=

larly, Several parents, however, preferred that there bz f:yws

home visits, Five parents sugge sted every other week and
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In response to number 23, only 1
d]

methods had changed and that they felt

tween the texcher, PI and parent and results were sinilar feor

21l 3. In nunber 21, 3 parents, 21l froa 5iiﬁsg Lznier ( and

all white) felt that they had trouble communicas sing with  their
J [

particular Parent Educzitor. One parent, also from Sidney Lanier

had a G@THUﬂlLatlén problem with his child's teachsr (722),

0!
ote

idney Lanier parent indicated

that the PY and/or teacher had

I..u -
I,_J
M_J
0
9
3
H
c
=
b._l
0
i

rl_.
[

.“J
:r

wit
thenm, Anauner 3 parents however considered themselves unzable
to answer the question.

Every parent at Sidney Lanier and 17 of the 21 parents
at iake Forest indicated in responce to number 25 that they

onsidered themselves teachers of their children. The U parants

‘n‘

I.IL

from Lake Forest who responded no to this question were 3 <o 1
above the poverty level, white parents,

A supplementary portion of question nunbe

0

by

N ]
L)
et

o
o

determined that over 707 of the sampled parents did not feol
that the program had changed the ways in which they taught
thalr child in any way other than that they had worked togsethe

on the tasks., Eleven parents indicated the* their teaching

t
the increacged time spant with their child and their increased
awarensus or thelr child's nzeds and difficulties as well as
the fact that they wers more relsxed and functioned more in =
supervisory role, letiing tha child tété the lead,

Only 26 parents, abeout 607 of the sample, felt their
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parents indieated that they rgzlly nzd nothing upon whicn

;-

e ES
vowhoey

»*r‘h;(’)fl but tha

program had helped, Another 10 were so unsure as to prafor
marking undecided. 3Six parents said %that they did not foe

the program had zffected thelr child's achlevenent in scnzol,
Of thosc parents who felt the progran had improved

their child's achievement, almost every reason guggesteid in-

volved the way in which the child approached a problen or task,
Parents mentioned that their child was more patient, worird

more slowly, and had realized that to do the job rigzht the

first time would be the fastest and best way.

u.
H?m
m’l\

czlly asked 23 a question,

Although it was not spe

»'h

several parcnts indicated here that

emotional adjustment had improved
liany parents consldered the tezsks one of the weakest

points in the program. Eighteen parents said the tasks suised

their child (#27). Another 10 hasitated but finzXly responded

positively while at the same tine raising question and roting

reservations. Nine parents said the tasks were definitely

not suited to their child and 4 prefeffed to mark undecided.

Three parents chaseiﬁct to answer. In other words, only %37
of the parents surveyed willingly CH'd +the tasks. White
parents from Sidney Lanier responded negatively toward the
tasks much more frequen 1y than would have been expected frem

the sample distribution.
somewnhere within the gquastionaire, not nécessarily in

nunber 27, 15 parcnus remarked that the tasks were too easy
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Aruitoxt provided by Eic:

for their child, particulaerly in the beginning. Perhaps
one reason for the dicantisfaction with the taaxs revolves

arcund the response to nunber 29. Only one-=half the parcentiz
iﬂtgfvigwad felt that the PI had att
the tasks for their child. White, above the poverty level
parente woere particularly ccncerned that the t
been developed to0 meet thwir chill's needs.
Although the questionaire was developed to evaluate the

progran and not the Parent Zducators, and although no questiocn

=

‘called for such a responsc, 10 parents, all white but approxi-

mating the sample distribution of above t@ below poverty lcval
parents, comncented (some vehenmanantly) on the lack of regpon=
sibility on the part of the FE. fThis irrecponsibility was
evidenced by Péreni Educators who made appointments and than
failed to Gaméi(cf-call to cancel), who just stopped coming
at all in the last few months, who refused to drive to the =2dgze
of town when a parent moved, or who gave the parent the ta.x whe
she picked up her child at school (ér even sent it home by the
child). Several pavents were Dartizularly disturbed by Pil's
who pus thed a task at them without tah_ ng time to discuss it (suc
as when the parent picked up hér child at school), and then

expected then to sign the paper thrust at them. Some parents

wag only Interested in getting

[T,

¢t her money and was not at all

intarested in their child,

Al’LﬂDd:h Pl"@b:‘,hly no more than 3 or L pa arent Dducators

are responsible for this harsh paronial eriticism, it seermcd —o



: | be the single most im:@:tzﬁt reagon for parents
from the progran,
able II precents suzngestions nmade by parents in rnuniers
7 and 32 particularly, as well zs in several other questisa:z,
A fewwill De mentioned herey but for & comple
Table 11 on the next page

- Parents made. several suzzestlons which they thought

Ny
]

would improve the tasks. Among these wers: 1) nore activizi

centered around fathers, 2) more activites out of door:

U,p

1

3) more tasks on character development, &) 2 group of tazsis

to-choose between, 5) more przctical tasks and 6) more ch:zl
lenging tasks, They also had suggestions for the progran

itself and/or the PE, They requasted that there he more znrons

=
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U
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L
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=
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]

well as on a few explanatory pieces of information which were not

obtained by the questionaire but would be most useful, Tzhle

W

III contains revisions of severazl of the qua tions in the evaly
ation,

However, a number of parents indicated that they thouzns
that the questions contained in the questionaire had necdes <o

be asked. All parents seemed to be open and honest in their

4
W
]

appraisal of the program. This was partly due to the fact thst
evaluation was being uﬂigrtakzﬁ By & group separate from the
program itself, If a Lllar evaluation is undertaken o zu " .-

n ment this cne, 1t too should be identified with a separazc o~ =,

.
- B +
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TASLE 1T

. N e e Fisy sipp + I g
Parental Lugiestlons

Iy
o

]

1. lore zcti
2. liore taczk £0ing sonavhore
together
3+ liores tasks to put child and parent in touch with cnoticns
4, A group of tzeks to choose between
5+ Tasks on character develorment
6. liore tasks written by parent or child
7« lore practical tasks -- telling time, world affairs, etc,
8. liore challenging tasks _
9. liore (less) puzzles, scrambled words, etc.
10. liore outdoor =zctivities
11, llore individualized tasks
12, Extra copy of task for the child

Wore parent meetings

DO

liore nale and white PE's
3. liore emphasis on lower grades
Lk, Limit to higher grades
5. Fewer home visits
6. lore qualified (educationzlly) Fit's
7+ Less (more) academic involverment by FX in the clasgsroon
8. More quﬁﬁlng time for teacherz ™ =
9+ Programs to develop more self-confidence on the part of the

ERIC

Aruitoxt provided by Eic:

1
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Aruitoxt provided by Eic:

obtzln additional informztion, a record of grade lavel cho

If such an evaluation is to profit from our mistakes, or

o
"
=
b
3

be made for each quostionaire as well as school, ecoromic
level and race. In addition if valid resulis with rezard

- B = T‘;k"!

to race are desired, the sample chould be stratified (and ran

with regard to race,

ydom)
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suggested Questiorarie Revislons

‘L-"":"

o
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10,

a. If the answer 1s no, has it remained the same or
lessened and wny?

18d. make this a separate question to be answered by entire
sample -
19. Should the visits by the teacher and/or the parent
educator be made at your heme or at the school?
Home School Elsewhere (Flease cta®--

20, Do you feel ccmfortable having soneone from the school
come to your home on a regular basis?
Yes No ; Undecided
How often?_ e e -

25. Do you consider yourself a teacher of your child?

Yes No Undecided

If the answer is ves then answer the following:
a) Has the PE program helped you as a teacher of ycur

Yeg No Undecided

I — i —

b) Because of ‘the program, what da you do different 1y ncu
in tE“ChLI your cnild?

O

Aruitoxt provided by Eic:
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Has
year?

How?

yourchild's ach

O

ERIC

Aruitoxt provided by Eic:
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ﬁniversify of Florida
College of Education

" Foundations Dszpartment

Survey of Parent Perceptions
| of .
Alachua County Follow Through Progran

*This interview was developed by William Burke and Lynn
McDowell as individual study in a course with Dr. Ira
J. Gordon i

Spring 1972




P el T =

1. What were yeour initial rcactions toward the
Follow Through Program?

= i
2, What are your present reactions toward the program?
3. What do you see as the goal(s) of the program?

L., The purposes of having the P. E. work in the
classroom are to. afford to each child greater
individual attention and to help the P. E. to
better understand the child so as to be able
to relate with the parent.




Yes Ko Undocided
a. Are these valid purposes to you? )
b. Should the P, E, work part time in
“the classrcem with the teacher? _ _
If the answer is no to either a, or b, or
both, please ljst your recommendations for
a. and/or b,
2+ Should the P, E, come from the same neighbor-
hood or living area as you do? — i
6. Should the p, E. be of the same or similar
economic and social background as you? _
7. The program will be continued next year,
what suggestions do you have?
= = — = —— = = - .gfi,x-
8. Would you want your child to continue in the
Follow Through Program? , -
. 9, If the dnsWer is no to number 8 what about
e - other children? . —




10,

11,

12,

14,

15,

16.-

17.

18,

As a result of the program do you have a
closer working relationship with the school

- such as working in claszes, participating

in FTA,Vservinggas a class mother, etg,?

As a result of the teacher and parent ecucator

visiting with you and you with them, does

the school have a better understanding of -

“your child as a learner?

Should the school and the home work together
Iin the education of your ¢hild and other

~children?

Has the program helped you as a parent
better understand what the school expects

of your child in the academic areas (reading,
mathematics, etc.)?

Are you as a parent learning more about your
child from the P, E. and the teacher?.

Do you as a parent consider vourself as a
partner with the school in terms of your
child's learning? ' :

Are you notified in advance about the Follecw /
Through parent meetings? R

[
! ;

Ifi the answer is no to number 16, did you
know that there are parent meetings?

Do.not answer the next three questions if
Your answer was no to number 16!

-8, Do you attend parent meetings?

b, Are the meetings of value to you?

¢, Do parents have a voice in how the
program operates, etc,?

Yes NHo

L&
[+
o)

g
LA
L'




Yes HNHo Undecided

In what ways?

d. Do you think parents should have a voice
in the program? , C—

19. Should the visits by the teacher and/or the
parent educator be made at your home?

a. Or at the school? ) _ .
b. Or both? e -
c. Elsewhere? _ i}
(If yes) please state,
20, Dé you feel comfortable having someone
from the school come to your homa? _ —
~a. 0On a regular basis? i _
| b. How often? ~
iggﬂ!ﬁ
21. Do you have problems comunicating with g

If yes, please explain,




£
4

- 22,

" the teacher? A _ .

Yes Ho

Do you have problems covmunicating with

Uneaciced

g



23,

24. Apart ?rcm the tasks, what do you and the P.E.

Do they (the teacher and/or the P.E.) have
problems communicating with you?

If yes, please explain.

’Ha

Undecided

talk about that you consider valuable?

Do you consider yourself a teacher of your
chi1d? '

If the answer Is yes, please answer the
following three questions,




N
[]
Lwat
|

Yes No Undecided
a, What did you do before as a tea;héf of
( your child?

What do you do now that is different (before
the program) in teaching your child?

c, Has the parent ecducation program helped

you 8s a teacher of. your.child?

26, As a'result of the program has your child's
achievement in school improved?

If yes, how was it due to the prégraﬁ?




29.

30.

3.

32,

Yes Ho

Undecidad

Are the tasks cuited to your child? —

Are the tasks of value to your child? o

- with you?

If no, how should the tasks be chanced

in order to make them of more value to

your child? '

Does the P. E, attempt to individualize the

tasks for your child? _ _
Is your child positive toward the tasks? _

‘Does your child like having the P. E. and/or

the teacher come to the home and visit

If there is anything else on which you
wish to comment, please statel

\
;
1
i
i
2
]
I
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Hello,

Mrs. or hir. __ 7 'This is

I am working with the University of Florida and we are ati:ip®.

ing to evaluate the F@llow—thraughl?rogrém;_
is involved in?fhis program, we are interested in getting
your feeling.abcut the Program and your ideas of how to in-

" prove it, We réndamly~s&lected you as‘éﬂé of forty reprezun=
tative paﬁents from a total group @f’#@é parents, If it is
acce?tabletta you I wcuid Jike to come to your home and i, *.o-
view yaﬁ. The interview would take no longer than 30 nirys .

.This Interview will be confidential. Your name will not te
used with the data calléetgd. Ycuf child's principal has
reviewed and approved the list of questions.

Would ycu”canéent to.be interviawed?
What time would be cén&eniént'f@r you?

i

(Thanks. o o« )




_° UNIVERSITY OF FLORIDA
S . - GAIKESVILLE

(' . COLLEGLE OF LOUEATION

May 10,

[

9 =

et
Kk

Dear Follow-Through Parent: ' : i

As you know from an earlier phone call, this interview is to
determine how you would evaluate the Foilow-Through progran now
that you and your child have been involved in it for the full
school year. Your interviewer is lrs. Lynn McDowell (Mrs. Janet
Spangler, Miss Sharon McRay, Mrs. Emogene Lee, and Mryi. Bill Burke).
The questionnaire which she will be using has béen approved by your
school principal. ' E ' R

~ Your fullest cooperation will be greatly appreciated.

Sincerely,

& Graduate Research Professor

‘1JG/ema

E
E
E
x




Form A APPENDIX E
Coordinator )

INSTITUTE FOR DEVELOP: FNT OF HUMAN RESOURCES

College of Education
University Df Flcrlda
‘We are gathering the'fcllpwing‘infdrmation on parent educators so that we can
assess changes brought about in the Follow Through Program, Only group data will -
be reported. There arc no right or wrong answers to the questions, so do not
hésitate to answer them honestly and fullv 3
NAME i L : e
Date_ . . -~~~ 7W7ﬁﬁivgi Cmmmnity'_lf - _
1.  The Flarlda hgde’ was adontpﬂ by your prcject in:
Please check appropriate schnol year (1) 1971 72 .
: o S0 (2) 1970~ 717;;
: ’ : (3) 1969-70 _
o (4) 1968-69__ - _
_j 2. How many parent eduEaLDrs have you enployed durlng each Schael year yDu huve
; (2-9)  participated ;ﬂ the Florida Model? . :
: 1968-69 1970-71
L 1969 70 IR 1971-72___
g? 3. During each of these school years, hov many. parent educators drapped out of
. (10-17)  the pr@graﬂ irregardless of the reason.
1968-69 o 1970-71 A o C
;k 4, How many of the o:lginal group of parent educators that you employed during
P (18-25) your first year in the Florida Model continued to be employed in the project S
b - as parent educators during the following school years? ; F
. 1968-69 1970-71 .
: 1959“70—: ;7Ti,- L1971-72_
% 5.  How many parent edvcators obtained high Schaal.diplcnasbaé a result of their

(26~ 33) pafth1patlﬁn in the F‘erdﬂ'Fn;law rhrougn program durlng the following
schcal years C

1968-69 1970-71

1965-70 1971-72__
6. How many parent educators vho already had a high school diploma took college-

(34-49) courses as @ result of their participation in the Florida Follow Through




progran as a parént educator? Pleasc indicate the numbe
educators and the number of colluge senester credit hout
following school years:

T of such parent
s taken during the

No. of No. of senmester
PE's B credit hours

1968-69

196970 ,’7" ~ - _
1970-71 _ .
1971-72 - - .

7. How meny parent cducators have changed their housing patterns during the
(50-57) following school years? Example: Made mejor changes in their original
home, or moved tc = new home znd/or neighborhood?

1968-69 - 1970-71
1969-70___ 1971-72"

8. Have parent educators' salaries increased since your program first entered

(58-632) the Floridn Model? Please indicate the amount of increase from the be-
ginning of the project to the current school year.

From §___ monthly To § . monthly
(Average beginning yeer salary) (Average current salary)
'Qigf; What is the highest monthly salary a parent educator has received since the
(64-66) beginning of the project? ) — _____per ronth, :

10, What was the average age of the parent educators at the beginning of the
(67-70) project? __ ' At the present time?

How many parent educators have become teacher's aides in non-Follow Through
classrooms since the beginning of the project? - B

i

12. H@w'many parent educators have beccme teachers since the beginning of the
(3-4)  project? o :

13..  How many par&nt educators have entered teachér'gdu;atién programs?____
(5-6) : '

14.  Give the names of parcnt edicators who were Follow Through parents before
(7-8)  being employed. (attach chzet if necessary)




15,
(9-10)

16,
(11-12)

) (attach sheet if necessary)

Give the names of parent educators who are still Follow Thraugh parents,

Have the number Qf male

parent educators that you emplcy in the
1ncréased since your fir

project
st year of operation?

From_ ' To

(no. first year) . (no. current year)




Form B
Parent Educators APPENDIX T
INSTITUTE FOR NDEVELOPHMENT OF HNAN RESOURCES
College of Education
University of Florida
We are gathering the following information so that we can assess changes

in the Follow Through Program.

Your name is needed for purposes of proper statistical treatment of the
data. There are no right or wrong answers to the questions so do not hesitate
to answer them hDﬂEStlf and fully. Please do not hesitate to secure the
assistance af your coordinator if you need help in completing this form.

NAME R L . - o
Date ___ . . - I
School ___ o I __ Grade Level _ _
Community _ - ‘W_ , R
1. Race or ethnic group - (circle one): (1) VWhite (2) Black
(l) o . - (3) Chiccno {(4) 1Indian

- (5) Other (specify) __ —
2. Sex (circle): (1) Male. (2) TFemale
(2)

3. Age last birthday
(3-4)

4, Marital status: (1) unmarried (2) married. - (3) divorced
(5) . (4) separated (5) widowed

5. Date first employed as parent educator ..

(6-9) “(Month)  (Year)
6. Have you been continuously employed as a parent educator during the regular
(10 school year since that date? (l)- Yes (2) No
7. If you have dropped out of the program as a pafén; educatar, pleasge ]
Ekplain dates and detalls involved.
{ = - — — — — e _— — - —e
i
8.____Number of months of experience as a parent educator. o

2 (11-12)




-2 -

9. __ The hiphest prade level of vour education hefore hecoming a pafént educator.
(13 -15) (Circle the highest srade level of your education before becoming a parent

( educator and Indicate what year you completed it.).
(1) Completed eiglith grade or less
(2) Some high school, but did not graduate
(3) Completed high school :
(4) Completed some college, but not two years
(5) Completed two years of college 7
(6) Completed more than two years of college, but not 4 years.
(7) Completed four years of collene What yr?__

(N C@mpletéd eighth prade or less
(2) Some high school, but did not graduate
(3) Completed high school
(4) Completed some college, bur not two years
(5) Completed two years of college
(6) - Completed more than two years of college, but not &4 years.
(7) Completed four vears of college What yr?_-
11.___ The highest grade level of education that your father completed: (Please
(19) circle answer)
(1) Completed eighth grade or less
(2) Some high school, but did not graduzate
(3). Completed high school
(4) Completed some collepe, but not two years
(5) Completed two years of college
(6) Completed more than two years of college, but not 4 years.
(7) Completed four years of college ° :
12, The highest grade level your mother completed: (Please circle answer)
f (20)
(1) Completed eighth grade or less
(2) .Some high school, but did not graduate
(3) Completed high schoal _
(4) Completed some college, but not two years
(5) Completed two years of ccllere
(6) Completed more than two years of collepe, but not 4 years.
(7) Completed four years of college
13. What waes your father's main occupation? +(Be specific., TFor example:
(21) owner of small restaurant, assembly line worker, construction) _
14, ____ What was yauf mother's main occupation? (Be specific For example:
. (22) telephone operator, hcusewife, domestic.) L _
e : ,
Q 15, What was your occupation prior to pirticigating in this pfaject? (Be
RJ!: (23) specific., For example: domestic, housewife, telephone operator.)

10.

Thé

hlphegt gfade 1evel af yﬁuf éducatioﬁ since becgming a parent educator is?
becoming a parent

educatar and indicate what year you cnmpleted it. )




-3 -

16. Since becoming a parcnt educator have your housing CDidltlDﬂS changed?
(24- 27) (Please answer the following questions)

Since becoming a parent educator, have you: (1) continued to live in
. (Circle choice) the same house ,
) (2) moved to a different

house, or houses

_ If your house is the same, have you made made major changes such as
painting, repairs, new furniture, appliances, etc. (Circle choice):
(1) Yes (2) No
If you have moved to a different house, or houses, is the house that

_you live in now (Circle choice):

(1) better than your old house
(2) about the same as your old house
(3) poorer than your cld;house

If you have moved to a different house, or houses, is the neighborhood
that you live in new (Circle choice): :

(1) better than your old neighborhood
(2) about the same as your old neighborhood
(3) poorer than your old neighborhood

17, How many children did you have pri@r to becoming a parent educator?

(28-29) '

18, How many children do you have now?

(30-31)

19. _ How many credit cards did you own pr:cr to becoming a parent educator?

(32) ‘ (no. of credit cards)
20. _ How many credit cards dc you now own?

(33) (no. of credit cards)

21;i;_ What education has been made available to you since becoming a parent
(34) educator? (Please circle.answer)

(1) College courses
(2) Basic education courses ,
(3) Refresher high school courses
(4) Refresher b351c college courses
(5) GED exam

(6) Other (specify)

— e i

22. __‘hen Follow Through ends, what occupation do you wish to enter?
(35)  (Please be specific) S ' '




23@

Has vour knowledre in the followinp areas increased significantly as a result

(26-38) of your being in the Follow Throuch program? (Check yes or no)

24.

(39

25?

40y

26.
(41)

27,

Availability of medical, social and dental services (1) Yes (2) No
Legal assistance to low income persons (1) Yes (2) Mo
Workmen's compensation : (1) Yes (2) No.

Do you speak school type English better a% a result of your having participated

in Follow Through? (Circle answer)

(1) No better
(2) A little better
{(3) Much better

Do you dress differently now than you did prior to becoming a‘parent educator?
(Circle answer)
(1) No (2) A little better © (3) Much better

\
-

Has your attitude about understanding and managing children changed since you
have become a parent educator? (Circle answer)

(1) No . (2) Changed a little (3) Changed a great deal

Has your attitude about understanding and managing your own children ch anged in

(42- 46) the following areas since you have become a parent edugutor? (Circle the

28.

appropriate answer following each arca, using the following choices:
1-No; 2-Changed a littie; 3-Changed a great deal.)

(42) _ Reasoning

(43) ___ Spanking

(44)  Talking

(45) __ Explaining why

(46) ~ " Asking what their
problems are 1

cher (specify)

Tttt
T Ll Led e

L2V

Have you taught the following school activities to your children at home?

{47-50) (Circle Yes or ND for each activity)

29,

(51)

(47) _ Reading books to your children (1) Yes (2) No
(48) " Talking more with your children (1) Yes (2) No
(dQ) Working with your children (1) Yes (2) No
(50)" . Playlng with your chlldren (1) Yes (2) No

Were you an active PAC ﬁember Cattendlng meetings and participating regularly)
before becoming a PE? (Circle answer) (1) Yes (2) No




30. Iffyes, how many years were you an active PAC menber just before you becane
(52) a parent educator? (Circle No, of years) 1 2 3 4 5 :
31,

_Were you. an active classroom volunteer just before becoming a parent
(53)

educator? (Circle answex) (1) Yes (2) No

N
32, If yes, approximately how many days did you work as a classroom volunteer
(54-65) during the following school years:

1968-69 1970-71
1969-70" 1971727




APPENDIN G

Institute for Development of Human Resources
College of Lducation

Uﬂl\QT%]L\ of Florid
Gainesville, Florida 32

PROJECT [GOLLOW THROUGH

Questionnaire

Please return this questionnazire zs soon as possible,

September 30, 1972, to: Il
Mrs. Betty Bo:zler
College of Education
- | University of Florida
pewnt ! 520 Weil Hall
C* Gainesville, Florida 32601

These questions

only concern activities during the 1971-72 school year.

How many tasks did parents write during the 1971-72 school year?

(give number).

1S

How did you inforn your parents of PAC neeti:

1.

.
(<) y

3,

Parents were generally given an agenda:

/i 1 or 2 weeks prior to each meeting or :
2 - at the meeting or , . : _
% .not at all or . :

¢ . other (please Elplaiﬂ)

Have any of your PAC members either acting individually or as private
groups had contact with the school adninistration or the school board?

Yes R

If SD; please indicated the circumstances surrounding ezch meeting
and the number and the nature of the persons involved,

O

. ERIC

D

- . - . :
(please use another sheet of paper if necessary). i




II. List the following information about the 1971-72 city-wide PAC
mectings.

;7;,§J Column A - Give the date of cach city-wide PAC meeting during the
' 1871=72 school vear.

Column B - Give the main activity of that mecting. g

/’§ z/) Column C - Give the total number of parents attending that meeting. , -

Column D - Give the total number of tcachers and parent educators ~
attending that meeting. E

=

Column A , Column B Column C Column

City-Wide PAC City-Wide PAC Main Total No. Total Ne. of
Meeting Dates Activity of Parents Teachers § PEs

1.

7 —_— — , - —
— -~ _ — _




= .5 =
Clt}-Widﬁ PAC City-Wide PAC Main Total No. Total No. of
Meeting Duates Activity of Parents Teachers & PEs
{ 7 B — T - ” — -
8. T T - - B
9. - T ) -
10, ) ) i - T

Use back of this form if more space is needed.

i

III. List the following lﬂfDTmaLlDﬂ about "mini" or "sub' PAC meetings during
the 1971-72 school vear.

Calumn A - Give the name of each "mini" or "sub'" PAC appeinted during
the 1971-72 school vear.

List the dates of all '"mini' PAC meetings.

[w~]
1]

Column
Column C - List the main activity of ecach of these meetings
Column D - List the number of parents attending each of the meeting gs.

Column E - List the number of teachers and PEs attending each of those
meetings.

Column A Column B Column C ' Column D Column E
Name of each Dates of  Main Activities Parents attend- Teachers § PEs
%ﬁgi_PéC_ o Eeet]nvg _of meetlnas __ ing each ‘meeting attEﬂdlns _meeting
| 1. 1. 1. 1. 1.
; 2. 2. 2. 2,
! '7 - 3. 3. 3. 3.
(‘ / 4, 4, 4, g,
P 5. 5. 5. 5.
6. 6. 6. 6.
7. 7. i 7. 7.
8. 8. IR 8. 8. -
9, 9, 9. 9.
10 T E ¥ al &




T
&

attending mectin

attend-

.y
ing each meeting

Parents

meetings

£

Main Activities
£

L-f
(&)

W

G

Dates of
etings

(5]
=

EEINS
M

g

Name of eac
Mini PAC

TNMTVMORNOOO NN TN OO0 OO o < OO GO oM<t o = NS O i e =
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I
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7 l
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1
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Name of each  Dates of Main Activitics Parents attend- Teachers § P
Mini PAC Meetings of mectings ing each meeting  attending =

—
~J

2D GO g O S e B e
[ R o TN s T TR O TR IR R

I R - T v RV I S B R
=

8. ] 1. 1. 1. } 1.
"2, 2, 2. 2.
3, 3. 3. 3.
4, 4, 4, 4,
5. 5. 5, 5.
6. 6. 6. 6.
7. 7. 7. 7.
8. 8. 8. 8.
9. 9. 9. 9.
1Q. 10. 10. 10.
9, 1. 1, 1. - .
2. 2, 2, 2,
3. 3. 3. 3.
4, 4. 4, 4,
"5, 5. 5. 5.
6. 6. 6. 6.
7. 7. 7. 7.
8. 8, 8. 8,
9. 9. 9, 9,
10. 10. 10. 10,

Use’ back of this form for other "mini' PAC meetings.

IV. List the following information ab@ut.gityEWiderPACWQQ;mittéesi

Column A - List the names of evgiy City Wide PAC committee.

Column B - List the date of each meeting held by that City Wide
PAC committee. :

Column

Ca
1

- List the main activity of that meeting.

Column D - List the attendance.

/
L




Column A Calﬁmn B Column C Colunn D

Name of City -Wide Dates of Main Activity Attendance of
PAC Committee Meetings of meeting : meeting

= T T T == = = = s = 2 s = e o= o2 = oA om o= om o= om o om oE = = o m om o= = = o= i o= o= = = -

1.

D o0 - LV TR W P R, Ty
S W00~ O U I G b e
S0 00~ Oh LT D e B b

o
—
Yt

2 - T 1. 1. B - 1. -
2. 2. 2.
3. 3. 3.
4. 4. 4.
5. 5. 5.
6. 6. 6.
7. 7. 7.
8. 8. 8.
9. - 9. 9.
10. 10. 10.
3. - 1. . 1L -
2. 2, 2.
3. 3. 3,
4. 4, 4.
5. 5. 5.
6. 6. 6.
: 7. 7. 7.
: 8. 8. 8.
; 9. 9. 9,
; 10. 10. 10.
; 4, o I. - 1. 1. )
: 2. 2, 2,
' 3. 3. 3.
4. - 4. 4,
5. 5. 5.
6. 6. 6.
7. 7. 7.
8. 8. 8.
9. 9. 9,
10. 10. 10.




I
~J
]

Name of City Wide Dates of ‘Main Activity Attendance of
PAC Committee Meetings of meeting necting

5.

= '
Lo S o o TR [ o R W R SN Y TR O

0D O~ D T P e g e
P
D0 o NI S T D Ll NG ‘*"“i

‘»—w
—

6. ) 1. 1. - 1. )
' 2. 2. 2.
3. 3. 3,
4, 4. 4.
5. 5. 5.
6. 6. G.
7. 7. 7.
\ 8. 8. 8.
9. 5. 9.
10. 10. 10.
7. 1. 1. o R 1.
2. 2. . 2. "
3, 3.7 3.
4. 4, 4.
5. 5. 5.
6. 6. 6.
7. . 7. 7.
8, 8. 8.
9. 9. g,
10. 10. 10.
8. 1. B 1. 1.
2. 2. 2.
3, 3. 3.
4, 4, 4,
5. 5. 5.
B 6. 6. 6.
7. 7. 7.
8. 5. 8. E
9, 9, 9,
10. 10. 10.

Use back of this form if additional space is needed,

{

/
L
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V. List below the following information about 1971-72 "mini' or "'sub
‘ PAC Committeecs. ‘ E

Column A - List the names of every 'mini'" PAC Committee.

Column B - List-the dates of every '"mini" PAC Committee meeting.

[
I
-
Fote
o
¥

Column ‘the main activities of these meetings.

Column D - List the attendance of each of these meetings.

V'Cglumn A - o Column B ' Column ¢’ 7 : Column D

Names of "mini" ~ Dates of _ _ Main Activity _ - Attendance of
PAC Committees Meetings - of meetings - meetings

SRR T IR e

— ‘
WD 00T O U B G D
s

= o
Lo L Lo s JECNG I R Ty VR FEE O S

7. 1. 1. - 1.
2, 2. 2.
4, N4, 4.
6. 6. 6.
7. 7. 7.
8. 8. - 8,
9.. 9, 9. -
' 10. 10. 10.
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Attendance of

mectin

Dates of

Main Activity
of mectings

Names of "mini"

1y
ey

5 i

Meeting

PAC Comnittees
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cof this form if more space is needed,

o

I

1he




- 10 -

- VI.. Please be sure to attach the follewing material to this questionnaire.
' 1. Send a copy of your:PAC By-Laws and the By-Laws for each of your
subcommittees. -

Place a check mark in the appropriate space:

We have already sent our EyaLaws -

We are now sending our By-Laws
2. Please attach a copy of the s wmary sheet records of valuﬁtary
parental participation in the Follow Through Classroom.
(NOTE:- DO NOT include records of parent-educators.)

O ' -

ERIC

A et s - e e s
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‘ Aruitoxt provided by Eic:

e

O

RIC

APPENDIX 1T

PECE - RCS

Category No. Categcry No.
“Assigned to _ ) g - Assigned to
the "Teacher" Description of Verbal Behavior . - the "Learner”

00 ais Praises or enéauiaﬁes the action, behavior, 10
camments ideas, ﬁnd/or contributions of the other.

01 Accepts: Accepts the action, beha¥1ﬂ13 comments, ideas, 11
and/or ccntrlbutzans of the other, : : S

02 Questions CAmpllflcatlon] Asks for clarification of the 12

: behavior, comments, 1dgas and/or contributions D:.Lhe other.
Requires verbal IESPDHSE

03 Questlans (Closed): Asks a question or requects information 13
with the intent that. the other should answer verbally., This
type of question usually has one correct answer. Requires
a verbal response. -

04 . PEStlDﬂb (Open): Asks a question or requests information 14
with .the other should answer verbally. This type of question
usually has more than one acceptable answer. Requires
verbal response. :

05 Responds: Gives direct answer or respansa to DLEigIDnS or 15
requests for lnformatlen that are initiated by the other; ’

-includes answers to ones own qu35glané
06 Inlt:ages, Plesents facts, information, and/or opinion con- 16
. cerning the content, subject, or procedures being considered:
that are self- 1n1tlated expresses ones own ideas; lectures
(includes rhetorical quest;an: -~ not intended to be answered).
!

07 Directs: Gives directions, ln:tructlans order, and/or - 17
3551gnment% to whlch anather is E\pected to LOTDI\ ' .

08 Corrects: Tells the other that his answer or behavior is - 18

’_1napprcprlaté or incorrect,

09 Rejects: Rejecting or cr1t1t1*1ng the bEhaVLDI, opinion, 19

or Judgmént of the other; bawling out somedne.

20 Machineﬁ@li;k; Tape recorder being turned off and on,

30 Silence: Pauses or short periods of silence.

40 Other Verbal Eghgviaf' PE t?lklng, other child talking; or
mother talking to PL, other child, or herself.

50 Machine Actions: Beginning of tape, end of tape and tape

being turned over.



I1.

AT T O W

This Week's Task

A,

APPENDIX 1
Doyle Observation Schedule

Teacher-Parent Educator Planning

: T
. _ ’ S ' ' Requests PPO
Last Week's Task - -
Mentioned briefly
PEs feelings about how task went
Problems in teaching task to mother
Mother's feelings about how task went
-Child's reaction to task
Alternative teaching styles which ﬁDuld have
been used 'to improve delivery
G. Modifications for future use of task ,
H. Some future task or task idea based on feedback
“from last week's tdsk (other than mother suggestions)
I. Use of this week's task as a result of feedback
from 1st week's task :
J. Mother's suggestions for future tasks or task
ideas ) :
K. Mother's ability to deo task.
L. Refers to PEWR sheet or specific item on
PEWR sheet . : T Directs,
B T - PE -to ﬁ% - PE
Doe: _w/nmother Does

Introduction and Overview

1.. Mentions general content of task briefly

2. Elaborates on content of task (explains
in detail)

3. Lets learner view task materlals'

‘Lets learner view and manipulate task materials
Gives reason directly related to ‘school subject
. for doing task N
6. Gives reason related to learning a skill for
doing task R
7. Gives reason other than sklll or s¢haol sub-
) ]EQt far dclng task :

L e

‘task
9. Encourages learner 'to ask .questions.
10 Comments on appropriateness of task for a
. particular child _
11. Discusses alteration of task for needs of a
particular child | , B}
12. Reads directly.from or refers to task sheet
13. Details procedures to be used in teaching
task to another
14. Details questions to be 15Lcd in teaching
task to another S
15. Asks learner to show how overview should be
given. , S , '
) (check both T § PE whch_bath involved)




O

ERIC

A e provided by R

IT.

This Week's Task Continued

B.

Task
1, ask materia 1
2. nd rnani ipula

3, Labelz or dESClleS materials to
learner :

4, Asks learner to label or describe

materials .

5. Describes physical spacc (area
needed for task :

6. Emphasizes use Df home macerlals
when possible e 7 >

7. Suggests algernite materials which
could be used in task .

8. Asks if task materlals are available
in the home _

9. Encourages learner to-ask questions

-

n_.

Elaboration on Bedy Task:

Behaviors (How Content of 1

1. Discusses method of Lask déllVA

2. Clarifies task "jargon"

3. C(Clarifies facta, concepts included

-in task .

4, ‘Asks learner to clarify facts, con-
cepts included in task

5. Asks learner to explain what he 12
eapected to d@ as hlS palt in ta

6.
7. Makes learner CQntEI of attentlan
8. Makes doing something center of

~ ~learner's-attention
9. E11c1t5 questlaﬁs fIGﬁ learner

10. - Remaiﬂs detached from learner
activities

11. -Participates in learner activit

12. Interrupts learner verbally-

13. Interrupts 1éarnér phv%iz'lir

‘rr\

Dp;nlcn hlth eV1denEE

15. Corrects learner with reason

16.  Corrects learner without reason’

17. Gives inaccurate or confusing infermation

18.  Provides answer to learner hhé sgens can§used
Dr'hciltdnt o

T Directs
PE to Do

w/ mother

PE

Does




T T Directs . PE
Does - FE To Do Does
W/ mother

II. This Week's Task ;Qntinued

19, Gives learner time to thlnk about
problem
20.  Involves learner in uncertain or dif-
- -ficult situation (to PE - What
would you do if
: happened? etc.)
21. Role plays first .
22. Makes reference to learner's and/or
child's personal experience
23. Alters task or materials and role plavs
- again
24. Learner approximates Clmltate:) T's
doing of task (e. g., imitates ideas,
uses -same number Df items to do task)
25, IﬁSlﬂCQTE ("over'") praise (T says -
Let's see if ‘I can do
as uell as you did (Ccndescen51cnl
(code only if very evident) @lways
verify with secand'p21scnj
26. Clarifies (states. clearly) role of
“self in role-playing
27. Clarifies (states clearly) role of
learner in role-playing
28.- Asks learner to apply specific prev;aus _ » 7 :
learning to new 51tuatlcn - ' : ) :

D. Extendlng the Task and Future Tasks
1. Suggests ways to extend task
vertically g
2. Suggests ways to extend task ' o 3
horizontally
3. Elicits ideas for futura tasks
'fram learner

Miscellaneous

a. DlSCUSSES camprehen51ve serv: ces Cscclal
medical, psychological, «
© b. Ment;ans next PAC meetir,
‘c. Specifies time, place, e next PAC
meeting -
d.  Encourages attendance at next FAC meeting
e. Discusses other school meetings

The remainder of this instrument is still being devclépéd. ' §{ 




APPENDIX K

THE PURDUE TEACHER OPINIONAIRE INSTRUMENT CAN BE PURCHASED

AT: ] :
University Book Store
360 State Street
West Lafayette, Indiana 47306




APPENDIX L .
Institute for Devclopment of Human Resources

College of Education

C-‘ University of Florida

- Follow Through Project

SOCIAL REACTION ‘IKVENTORY

Parent Wame_ . o _ City B . _ N
Child's Name - - ] B . Date )

_Collected By_

£

I More Stronaly Helicve That:

I.  a. Children get intc tf@gblc héCSUSE their parents punish ther too nuch.

h. The trouble hlth most children today is that their parents are too casy
with them, T : '

Many of the unhappy things in people's lives are partly due to bad luck.

1.
P

b. Peopic's troubles result from the nistakes they make.

3. 2 mhe biggest reasons why we have wars is because peaple daﬂ t take
interest in gD¥€“ﬂﬁEﬂt ' '
. b. There witl always,be wars, no matter how hard people try to prevent them.

4o a. In the long run people get the respect they deserve in this w@rldg

h Tt ihg sad truth that an 1nd1v1dual's worth cften passes without being
Tec c¢d no matter how hard he tries.
5. a, The slice that teachers are unfair to students is "hot air."
b, Mos. siwcents don't realize how much their grade% are 1n€luenceu by
dciiwcint or chance,
¢ 0. a. Hithaut the right bréaks one cannot be a good and able leader.

b, Able people who fail to become 1eadér5 have not taken advantage of their
.Gﬁpurtuﬁltles

/. a. ~o mattor how hard you try, same'pecple just don't like you,

. b. Peuple who can't get others to like them, don't understand how to get
' alonz with others, :

§. u. What a person’is bom with plays the bigpest part in determining what
thev are like.
b It is ene's experiences in 11fé Whlch determlne what thev are like.

9. a. 1 have often found that what is galng to happen will happen

3

- ERIC b, Tutting trust in fate has never turned out as well fDr me as making a
o '“'“1]1n Lo ‘1k; i ;crtaln EDUT%E Df action,




Follow Thraugh<Project SOCIAL REACTION INVENTORY : ~ Page 2
L 10. a. 1In the case of the well prepared student there is hardly ever such a .

thing as an unfair test.

b. Many times test oguestions tend to be so different. from class worh, that
studying is really.a waste of time.

11. a. Becoming a success is a matter of hard work, luck-has little or notning
to do with 1t. ) . : _ :
: . - . o S _ 1
b. Getting a good job depends mainly on being in the right place at the ‘

right time.

12. a. The average citizen can have an influence in government plans.

b. This world is run by a few people in power, and there is not much the
little guy can do about it. : : ' :
13. a. When I make plans, I am almost certain that 1 can make then work.
b. It is not alwavs wisc to plan too far ahead because many thlngs turn out

“to be a matter of good or back luck anyhow.
14, a, There avre certain people who are just no good.
b. Thers is socme good in everybody. .

LR |

In my case, getting what I want has little or nothing to do with lu¢h,

[
u
jus]

‘b,  Many times we might just as well decide what to do by tossing a ccin.

16. a. Who gets to be the boss often depends on who was ‘lucky enough to Bl in
the right @1322 first. : '

Getting people to ‘do the right thing depeﬂds upon being able, -luck has
little or nothing to do with it.

\l:l“

17. a, As far as world affairs are concerned, most of us are pushed around by

forces we can neither understand, nor control.

b. " By taking an active part in government and social affairs the people can
control warld events. :

18. a, Most pecple dan't realize the point to which their lives are controlled
by accident and chance.

b, There is really no such thing as "luck."
19. a. One should always be willing to admit his mistakes.
b. It is usually best to cover up one's mistakes.

1t is hard to know whether or not a person really likes you.

I d
)
e

o

ERIC.

[AFuiToxt Provided by ERIC

‘How many friends you have depends upon how nice a person you are.




Follow Through .Project SOCTAL REACTION INVENTORY Page 3

_ 21. a. In the long run the bad things that happen to us are made up for by the
(»» - gocd ones, :

t troubles are the result of lack of kna?-hawj lack of knowledge, becing
lazy, or all three. '

With ens u:h effort we can ClEaﬁ up dirty government.

ot
i
(™

b. It is dl ‘ficult for people to have much control over the thlﬂgS government
leaders do in G;flCE : _ : :

[
el
)

a. Sometimes I can't understand how teachers arrive at thc grades they give.

Ab-‘ The harder I study the better grades I get.

B
e
]

A good leader expects people to decide for themsclves what they should do.

b. A good leader makes it clear tgieterybady what their jobs are.

ra
o
]

Manv times I feel that | have little influence over the things that happen

to me.
b. It is. irpossible for me t@ helieve thag chance or luck plays an important
part in my life. '

a., People dgre lenely because they don't try to_bc friendly.

Lg%

b. There is not ‘much use in trylng too hard to. plcase people--if they like
you, tThey 1;Le you.

27, u. There “to much emphasis on athletics in high school.

b. Team sports are an excellent way to build character,

.

28, a. What happens to me is my own doing.

- 29, a. Most of the time I cannot uﬁderstand why politicians behave the way thev do.

b. In the long rum, the pemple are responsible for bad government on a national.
as well’'as on.a local level. :

-
: !
Q \udpfcj by Larry M. Bilker, Institute for Development of lluman Resources,

,;[SRJ!:‘Callcgc of Education, University of Florida, Gainesville, Florida 32601, from the
RS potter i-E Scuale, :




APPENDIX L

‘Institute for Development of Human Resources
College of Education
University of Florida
| Follow Through Project

.

-,
P

HOW I SEE MYSELF SCALE

 Parent Name______ -~ _ __ City - L o
Child's Mame_____ _ _ ____ Date_ o _
Child's Teacher e _Collected By o -
: 1. "Nothing gets me too mad 12 3 4 5 [ get mad casily and explcde
2. 1 don't stay with things and 1 2 3 .4 5 I stay with something till
finish them, : I finish
3. I'm very good at drawing 1 2 3 4 5 I'm not much geod in drawing
4. 1 don't like to work with - 1 2 3 4 5 I like to work with others
others ‘
5. T wish I werc smaller ‘ 1 2 3 4 5 I'm just the right height
(taller) :
6. I worry a lot - 1 2 3 4 5 1 an‘t;warry much
7. T wish 1 could do something 1 2 3 4 5 My hair is nice-lochking
with my hair
8. Teachers like me ' 1 2 3 4 5 . Teachers don't like me,
9. I've lots of cnergy 12 3 4. 0% I haven't much energy
10, T am ignored at parties 123 4 5 I am a hit at parties
11, 1'm just the right weight 1 2 3 4 5 I wish I were heavier .
- _ , - (lighter) o
12, Women don't like me’ ’ 1 2 3 4 5 Women like me a lot 7
: 13, I'm very good at speaking. 1 2 3 4 5 I'm not much good at spoah- ’
; ) before a group . ‘ : ing before a group
P 14, My face is pretty (good 1 2 3 4 5 I wish T were prettier
; . looking)- : : - (goed looking) b
15. I'm very good in music 1 2 3 4 5 I'm not much good in wmusic §
16, -1 get along well w1th 1 2 3 4 5 I don't get ‘aleng with ,
teachers : : teachers i
17. 1 don't like teachers 1 2 3 4 .5 I like teachers very much
Q;} 18, -1 don't feel ut ease, com- 1 2 3 4 5 I feel very at casgse, cor- :
fortable ingide myself fortable inside mysclf
3 \‘1 ‘ ) .
- [ERJ!: 190 Tdon't tike to try new 1.2 .5 41 § I_Iikc to try new thing:

P e SRR
SEEIRY




Follow Through Project

-20.

1P
]

P
]

25.
26.
27,

28, -

Ll
P

bl
Led

ol
o~

L]
w

L3
~J

el
[l ]

40,

I have trouble controlling
my feelings '

I did well in school work
I want men td’like me
I don't like the way T look

1 don't want other women
to like me '

I'm.very healthy

i don't dance well

I write well -

T like to wérk alone

I use my time well

I'm not muéh pood atvmaking
things with my' hands

I wish 1 -could do something
about my skin

. School was never interesting

to me
1 don't do my housework well

I'm not as smart as the

~others

Men Iike-me a lot

My clothes are not as-1'd
like

I liked school

1 wish 1 were built like
others

I don't read well

1 don't learn new things

Loasily

[

\l—-"

V]

N

ko I J ]

- bW

S

T

« L

Lo

Tl

Tl

lOW 1 SEE MYSELF SCALL

4

.‘m

w

|

can .handle my feclings

=t

1 didn't do well in schcél

"1 don't want men to like me

1 like the way I look -

I want other women to like
ne : :

{‘gct_sizk'ailat‘

-Iﬂm a very good dancer

"I don't write well

I don't like to work aloneé

I don't know how to plan

my time

I''m very pood at making
things with my. hands

Mv. skin is nice-looking
When 1 was in school it was
interesting.to me

I do a good job at-housework -

I'm smarter than most of
the others '

Men don't like me

My clothes are nice

I didn't like school

I''m happy with the way 1 am -

1 read very well

1 lcarn new things casily

: ﬁéfélapgd by Ira J. Gordon, Director, Institute for Development of Human

Resources, College of Hducation, University of Florida, Gainesville, Florida 32601
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- , SRR  APPENDIX M

THE T FEEL ME FEEL IS AVAILABLE THROUGH:
B Dr. Ernest Bentlev
2436 Pangborn Circle

Decatur; Georgia 3033

404-266-2342.




APPENDIX N

s0uUrcos
'( : L-ﬂl‘“lﬁlt_} u.;' T
- Gainesville, :}@11;&
Child's Name ) i ) i Tester B
School 747 o _ Dbate
Community 7 o ) Grade - Sex Race
Task Initiation: (Circle prapér rating)
l. No initiation. Child sat \Lth hands in lap and watched E. Child

sat and looked about the room.

L]

Minimal contact: No real involvement is shown - child touched figures
but withdrew. Child knocked figure down and immediately withdrew.

NG 2. Initiation but minimal involvement. Child moves figures about randomly
but no organization. Chiid lays all figureb down - no systematic pla;i

4. Initiation - high degree of involvement - organized activity. Child
pairs all animals or stands then side by side. Child groups figures
and puts them inside barricade. Child puts fzgufcs on top of one another,

Foind

October, 1972

CERIC: -

A ruiToxt Provided by ERIC
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Page 3

Response Variability ) : Score (number of different ways)

/v pY% X v x

N
|
|




APPENDIX ©

Col. 21 How many times was the visit a tenpted this week?
l. one . ; ' -4, four
2. two- 5. nmore than four
3. three 6. not attespted
Col. 72 The visit was: ]
1. completed
Not completed becsuse
2. it was canceilg by mothe
3. it wes : I by nernd
4. it was cancelled by PE g
5. mothering retuses pey
6. other (Lh, broke
Col. 23 With whom was the visit nace?
1. mother , y
2. father . : _ .
3. .other adult '
4. brother or sisters
5. other rinor
Col. 24 During the henme visit, the mothesing one: ( .
- 1. went out of her ua) to make me fesl welce ¢ (laughed, joked, ete.)
2. made me feoel comfortable (sniled ha}Lgu ozznly, etc.) ‘ -
3. went about the visit in a a:s;niés like way (cooperated...answered
questions, did the task, ete.) -
4. would not cooperate (did not answer questions, would not pay
attention, was busy with cther tihings)
5. actively resisted the vigirt ngs'discaurtacusgrzal d bad things
absut the program, asked me to leave ) ,

Col. 25 During the visit the Follow 1hrD'&H CLlld was:

1. -available and was taught the task _ 7 R
2. available and was not taught the. task -+
- 3. not available

Col. 26 During the visit there were disturba inces in the room such as other
adults, loud TV, crying baby, etc., which:
1, were not seri@us

2. caused some problem to the home visit
3. comple tely disturbed the home visit
4. therc were no disturbances b , : :

Instituie for Dzbeléﬁxcnt of Human’ RE%DU’CEJ}lelégE of Education, Unlvcrsity of
Gainésville, Florida 32001 ‘ : . - . -

IlDiliu} 1175
[mc T, Gainé

[Avui e provided by enic




. PEWR -
Page 2

Cols. 27, 28, 29! grd ED

[
[T

b~

e
ot

Col.

1
. 2. schacl
3 -

Lol
%]

Col.

L o el g e aw- .

Col. 34 What kind of variations did the mothering
task b*ﬁ??
1. pres
2. used d'ffe’ rds in p
3. extended the task in present g
4. did not present it to ne

A

Cal.

35 ‘when you watched the nother "ing one teach the child the tasi:
1. the mothering one used all the UTE's which T stressed o her
2. the nothering one used scue of the DTB's which I strézssd to
. hexr C '
3. the mothering one used none of the DTB's which I stressed
4. the mothering one did not teach the task to the child
Col. 36 Did you adapt the task for this particular mother?
1. no-did it exactly as written
2, yes-after dl%cu551aﬁ with teacher
3. yes-after Finding an unexpected situation or resource in the hone
) ‘ 4, wvess=after ﬁatherlng one made suggestion during presentztion

}
13
H
H

A s et provided by ERiC ~ . L N . - R L E e e e e




PEWR
LAST WEEK'S TASK Page 3
Cols, 37, 38, 39, and 40
Whl;h main task was presented, re- or simply left in the
home last week? Place the four dla unber in Cols, 37, 38,
39, and 40. If you presented task ¢ 0 in Col., 37, 0 in
Col. 38, 0 in Cul. 39 and 6 in Col no main task Was prescnted
then columns 37 through 40 should in with 0's. )
Col. 41 Last wecek's task was: by
~.1l. attempted with the Follow Thrcugh child
2. not attempted with the Follew Threugh child
If 2 in Col. 41, then enter 0's in coluzns 42 through 49
Col. 42 Mothering one said that tbé child was ' )
'~ in the task. Choose one to fill in the blank. L
1. highly interested
2, mildly interested
3. not interested
4. this information not.re equeste d
5. " this information requested bu t not given
Col. 43 ‘othering one said that the child was 7 ) i
in the last task. Choose ore to fill in the plank. )
1. highly successful
: 2. mildly successful
3. not successiul
4. this information nox requested
5. this information requested but not given
Col. 44 The mothering one sq;d last week's task was:
1. important
2. of some importance
3.7 of no importance
4. this information not re eguested
5. this information requested but not given
Col. 45 The mothering one stared that the last task was
‘1. too difficult for the child
2. just right for the ﬁii;d
3. too ecasy for the child
4. this informatrion no: ragquested
5. this information requested but not given
Col. 46 TFho n nted last week's task to the Fol Through child?
1. mother other
"2, father W0 Or more of the above
3. brother infornation not available or
4. sister

no one presented the task

-$

O
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E Col. 47 How much time during the past week was spent teaching the task to
the child in the hone?
l. more than 3 hours
2. from 2 to 3 hours
3. from 1 to 2 hours
4. less than 1 hour .
5. this information not requested
6. this information requested but not given
Col. 48 How much time did the mothering one say the child spent on the
: task last weck? ’ :
l. more than 3 hours
2. from 2 to 3 lours
3. from 1 to 2 hours
4. less than 1 hour
5. she did not say
HOME-SCHOOL INFORMATION
Col. 49 How nuch time was spent with the teacher in planning this week's |
hone visit? :
1 less than 13 minutes
2. 30 rinutes
3. 45 minutes- N
4. one hour ,
5. there was no planning period
Col. 50 " How much time was spent with the teacher in talking about the
visit afterwards?
1. less than 15 minutes
2. 30 minutes
3. 45 minutes
4. one hour
5. there was no follow-up conference
Col. 51 Did the mothering one visit the school last week?
1. vyes
2. no
3. PL does not know
Col. 52 DNid the nmothering one work in the classroom.last week?
1. vyes :
2. no
3.- PE does not know ‘
Col. 53 Did the mothering one attend any parsnt group meeting at the
school last week? (not counting PAC) o
1. yes : ’ o
. 2. no T ’
L 3. PE.does not know

PR A 1 Text Provided by ERIC
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! Col. 54 Did the mothering one or any of the child's relatives attend
the last PAC meeting?
1. vyes
2. no
3. PE does not know
Col. 55 Did you discuss the last PAC meeting with the mothering one?
1. yes
2. no
Col. 56 Did you tell the nmothering one about the next PAC meeting?
1. yes ' !
2. no
Col. 57 Was the child's school behavior discussed during the hone visit?
i, vyes .
2. no
Col. 58 Were plans discussed or ﬁada for the mother to visit the schcol?
1. yes : Tl
2. no '
GENERAL INFORMATION
Col. 59 Vere songs, nursery rhymes, toy ma king, rhytim games or 1. yes 2, no
other enrichment materials presented to the mothering
one for any child in the family (not including the task
or task materials).
i
Col. 60 Diad you discuss comprehensive services? 1. yes 2. nc
Col. 61 Did you ask mothering one for suggestions for tasks 1. yes I, n:
Col. 62 Vere suggestions for tasks given to you? (Please 1. yzs5 2, no-
Write on a sheet of paper and give to your teacher.)
Col. 63 Did the mother suzgest a problem and ask for a spezlal 1. ves 2. o :
task to help her child in a specia) skill?
Col. 64 Did the mother assign any spacial duties to the child : 1. yes 2. no
' curing the week? (clezn recm, set table, rake yard, etc.)
Col. 65 Did you sec the child's work displayed in the hcme? 1. yes 2. no

ERIC

A1 7ex: providea by enic [
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\ | TEACHING BEHAVIOR
During the home visit did you both show and-tell the mothering one how to:
Col. 66 Get the learner to ask questions? o . 1. yes 2. no

Col. 67 Ask the'learner questions that have more than one
answer? _ l. yes

[N
b=
o

Col. 68 Get the learner to use more than one word when
ansvering questions? - 1. yes 2. no

Col. 69 Use praise and encouragement when theé learner did well? 1. yes 2. no

Col. 70 Get the learner to make choices on the basis of  evidence
or standards? 1. vyes

Col. 71 Give the learner time to think about the problem? 1. yes 2, no

Col. 72 Introduce new materials and let the learner become
‘ familiar with them before teaching the task? 1. yes 2. no

ERIC ' o  ;; iA D j"i¢"., 7 ST
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THE HOME o\ 1 ponyENT REVIEW

This questionnaire and rating 3:hedﬂ1s is designed to be administered
and scored by PSIEﬂt_EduQafoSi Iﬁfﬁfﬁati@ﬂ derived frem this Home Environ-
ment Review (HER) may be used to detéfmiﬂé wha® happens in a child's home
which may affect the way the child lggrng at sch0®l. Tasks may be developed
to change some of tﬁe conditions in the home whlch are reflected byvthis

cale,

W

| The HER has nine (9) sg:tiéns, Sach af whigh is dividéd»inta two ?aftsg
Part one is a questionnaire and part o is a ratlng scale. The parent
educatcr first asks the parent the questlans and Tecords the parent's answers
in the home. Then upon leaving the hame the parent educator rates these

respmnses frcm a low score of 1 to a f 5. Nine ratings are

hlgh score ¢
made, i
The original answers given by Payones are retdined by the teacher and

parent educator and are used as an aiy in task devélopment. The nine ratings

are sent to the University of Florida

August, 1972
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HOME ENVIRONMENT REVIEW (HER) HOME ENVIRONMENT REVIEW (HER)

Parent's Name ] . Parent's Name

Child's Nameh - ] PEs Nameir _ _ . )

Teacher's Name

- City Date

Ask these questions of mothering one:
’ Child's Name

EXPECTATIONS FOR, CHILD'S SCHOOLING

1. How much schooling do you expect . MARK ONLY ONE BOX WITH AN "xv
your child will receive? ' ' _ B

Expects child to finish 51
i - ) ~ college : !
] -  Expects child to complete 4 E
o ) e - high school ) B
2. How well do you think he/she will . )
do in school? , Expects child to finish 3
elementary school ‘
- ] - - , : Expects child to complete 2
; i some elementary school ~ .
Not much expectation for i T
child to receive schooling -
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AWARENESS OF CHILD'S DEVELOPMENT -

1. At home did/does your child learn
quickly to do anything? It
yes, what?_ '

Is your child good at anything?r
If yes, what?

Based on what your child can learn quickly,
what would he be good at in school?

2. . At home did/does your child have
trouble learning to do anything?
If yes, what?__ ' -

Are there things that your child is not
s0 good at?_ __If yes, what?

Based on whz* your child found difficult
to do at heay, what subjects would you
think he might find troublesome at
school? '

Mother understands that
both the child's strengths

‘and weaknesses can be

related to his school
behavior

Mother understands that
child's strengths may be
related to school behavior -
but she does not see
weaknesses are also re-
lated to school behavior

Mother can see the child
has both strengths and
weaknesses

Mother can see the child
has strengths but no
weaknesses, or weaknesses
but no strengths

Mother does not seem to

be aware of any particular
strengths or weaknesses

in her child

Page 2

1
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! REWARDS FOR INTELLECTUAL ATTAINMENT MARK ONLY ONE BOX WITH AN "X"

‘1. While teaching your child when

do you reward him/her and when do A clear cut system for giving
you punish him/her? B rewards and punishment is 5
- ' used when parent is teaching
child

T . . . Mother is aware that it
is important to reward child 4
when he is correct

2. How do you rexard him/her?

, . ) Child is often-punished
- o ' - for making mistakes, but 3
: seldom is child rewarded
for being correct

3. How do you punish him/her? ‘ , Inconsistent! Mother _
. rewards one minute, 2|
punishes the next

- - minute .
- ) o Child is seldom rewarded

] when being taught : 1
_ 4. 1f you were given a report card - - -
showing how your child worked at o

) .
g



'Page;4

PRESS FOR LANGUAGE DEVELOPMENT

1. How well do you feel your

child is learning to speak English?

_ .
= = T

If so, what ways do you help him/her
speak better?

MARK ONLY ONE BOX WITH AN X"

A great deal of attention
is spent developing child's
correct use of English

A conscinus effort is
made to improve child's
language

Corrections in child's
speech are sometimes
made :

Mother is aware that
language development

is important in child
but does little about it

Mother pays little or
no attention to the
wvay child speaks

Page 4
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{ AVATLABILITY AND USE OF SUPPLIES FOR MARK ONLY ONE BOX WITH AN X"

"' LANGUAGE DEVELOPMENT

1. Do you get any newspapers or Dictionaries, bocks,
magazines? _ children's books,
' newspapers, and ragazines
~are in the hore

[y

If so, what eare they?
. ’”*" Books, children's books,

i newspapers and magazines 4 e
- are in the home e
e o - Children's books,
: o - ) newspapers and magazines 3
2. Do you buy any books for your chiid? are in the home ) _
___What was the last one you (
Either newspapers or i

(%]

bought? B L magazines are in the
' o home

Neither newspapers nor
magazines are in the 1
3. Have you a dictionary? home

What kind?

Has your child a dictionary?

- — _

How often is it used?




i
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Page 6

LEARNING OPPORTUNITIES OUTSIDE THE HOME

1. Do you cver get a chance to take
a vacation? If yes, do you go
anywhere that might help your child
to learn? If yes, give example

2. Do you or your husband play with
child outdoors or anywhere outside

the home? If yes, do you try to
teach him/her anything when you are
playing with him?

If yes, give example —

3. Have you ever felt that you have
taught your child something while you
were outside the home, in the store
church car _or anyvhere
else . If so, what?

MARK ONLY ONE BOX WITH AN "X

Parents make a clearcut
éffort to teach child
outside the honme

Parents make much
effort to teach child
outside the home

Parants make some
effort to teach child
outzide the home

Parents make little
effort to teach child
outside the home

Parents pay no
attention to teaching
child outside home

Page 6
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MATERIALS FOR LEARNING IN THE HOME

1. Do you let your child operate any
“appliances? - If yes, which ones?

How long have you allowed this?

"hat are your reasons for having your
child operate or not operate appliances?

2, Has your child a place of his own to
do school work or play at doing school
work?

3. What kind of supplies are available
for him to work with? (Observe and
place X on appropriate lines)

Coloring books__ - Paste
Crayons _ Paper _

Paints____ Ruler

Other (specify)

MARK ONLY ONE BOX WITH AN X"

A systematic attermnt is
made to provide materials
and situations for learning
in the home —

Many .ittempts are made to
provide materials and
situations for learning ‘in
the home

Some attempts are made
to provide materials and
situations for learning
in the home

Few materials or situations
are made available for
learning in the home

No materials or situations
are made avallable for
learning in the home

*Page 7
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READING PRESS o MARK ONLY ONE BOX WITH AN XM

1. Do you ever get anything to read
for your child from the library? ) « A systeratic effort is .
If yes, why? o made to use reading 5

i ) materials to teach child
S , ~ Library books and othe: )

reading materials zre - 4
2. Do you have your own library of “available and ised to .

books? . teach child

3. Have you bought any books or

other réadﬁgg materials for your A library book has

LS|

child recently?  If so, what? been brought home

B

o ) ' ' Books are in the N
o ) ' home - none from 2
o, library

4. Do you read to your child? , : Not much reéding _ B
L ' material in the

bk

If so, whyy . , - " home ' .
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TRUST 1N SCHOOL

1. If a child begin: school poorly
do you think he could get a bad
Treputation? '

Yes _ No_

2. Could a bad reputation which
a child gets at first last all
through school?

Yes No

3. What can be done to prevent
a child from getting a bad reputation
in school? Uy :
i.isi)""é;

v I

4. Is there any way that your child
might not benefit from going to
school?

5. Wheén it comes to treating'yau;
child fairly, how reasonable are the
people who run the school?

MARK ONLY ONE BCOX WITH AN "X

A great deal of trust
of school

More trust of school

Some trust of school

Little trust of schcci

No trust of school
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APPENDIX P
Institute for Developrent of Hu=an Resources
College of Educatien
University of Florida
Gainesville, Florida 32501

PARENT R (LSPONSE REPOET

Community

Please read each statement carefull ; t,‘ﬁ nlace LDON'T
an X in the appropriate box on the righe. YES NO KNow
1. Do parents help make decisions for the progran? N 1IN A#j 1
2. Do parents cantilbute to a monthly bulletin of . -
program events? e o
3. Do parents help in recruiting paid and volunteer e -
workers in the program? L .
4. Is the PAC meeting run by school people? 7 -
' S B oo ;
5. Do parents help determine the health, social, and ) _
: psychological services needed?® ‘ RS
6. Do parents help in SGIVlﬂg problems that arise 7 .
in the program? L R
7. Does your PAC have an executive committee? .
L I
(8. Is the PAC chairman in full control of PAC meetings? 7 B
| : ! [T
9. Do you know the nume of the .PAC chairman?® ,
10. Has your PAC made five (5) decisions this year® B )
’ I | j
11. Do parents help decide job requirements for _ . . -
selecting all paid and volunteer workers? I ]
12. Do you know vho is ellglblé to vote in the PAC - . .
election? 7 ' S R )
15. Was the PAC chairman elected by the PAC members? , i
L |




£5
PRRQ -
o\ T
; ‘ES N0 ~20
{ | | LG U
14. Docs the PAC have any funds under its complete ~
control? | C::iZJ L ‘%j
15. Do you know haﬁgthss& PAC funds are used? N .
| | ) O~
16. Do you have representatives from ccmmunity
organizations actively invelved in your PAC? [ﬂ P - -
17. Do you help in the selection of professional staff? .
18. Does your PAC have a set of bylaws? ;j ,
19. Can you get an item on the agenda? .
20. Do you know how often your PAC neets? ,
21. Are parliamentary pracedures\u:ad in the election .
of your PAC officers? : ti::jj [i:::] E::i:j
22. Are your PAC meetings open to all parents?
! ¥=a’=—=»’1 § —1 }7
N e N N
23. Do most pavents attend PAC meetings? ,
| /BN AN
24, Does someone take minutes at the PAC meeting? : i
- 25. Are you informed of your PAC meetings? , . ~
i ¢ L?J - 5-1
26. As a PAC member do you feel directly involved 7 . .
in the project? : t:::j ' Li::j [:Ez:j
27. Do parents play a part in the Follow Through Program » i
other than as parent educators and volunteers? [:jiij [:::i] [:::ij
28, Are there any sub-committees in your PAC? [ E::ij
29. Does the general consultant meet with the PAC? , ,
30. Does the model sponsor consultant or reprESEntstlv : »
4 meet with the PAC? [\.s._,fl %j %
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1971-72 Data Summary for Eleven Communities
Parent Response Report

Pre N Post

|~
r
m‘
=
—
o]
]
-
]
R
b=
[End
]
—ct
1]
%]
i
=
it
-~
o
]

(1y 1,244 637  66.14 1,426 473 75.09
(2) 660 1,221 35.09 797 % 1,101 41.99
(3) 739 1,142 39.29 STV 1,073 43.44
(ayx 755 1,126 40.14 - §38 1,060 44.15

5y - 1,031 . 850 54.81 - 1,172 722 61.88

]
Fud

(6) 1,259 ©622 66.93 1,378 = 517 72.7

hl
&

(7) 914 967 48,59 1,181 7i3 62.7

Led
Lo

(8) 837 1,044 4450 1,011. 883 53,
(9) 812 1,069 43,70 1,061 834 55.99

(10 366 1,515  19.46 _ 651 1,243 34,537

-

29,24 : 652 1,245 34,37

Ll
L]
——
B
s

(11) 550 1,
(12y 823 1,058 43,75 ' 1,040 855 54,88
(13 1,030 851 54,76 1,230 664 64,94
(14) 650 1,231 34.56 808 1,088 42.62
(15) 633 1,248 33.55 842 . 1,@55 44. 39
(16) - 685 1,196 36.42 344 1,053 44.49
(17) 367 1,514 19,51 403 Lase 2124
(18) 767 1,14 40.78 088 908. 52.08
(19) 773 1,108 41.10 083 912 51.87
(200 1,109 682 63,74 1,425 473 75.08
(21) 844 1,036  44.87 | 1,023 871 54.@1.

(22) 1,434 447 76.24 N 1,545 353 . 81.40 |

-
-
]
Ll
e
9]
[4a)
awd
[
L'
[
L]
L]

31,37 " 709 1,183 3747

A -
s
"

024y 1,211 670 64.38 1,39 sa7 gy
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APPENDIX Q

Schaal,ﬁ_ o e _Grade Date_

B ' o Time T .

Name (T) Name (PE)1.
- Ei
TAXONO!Y OF CLASSROO! ACTIVITIES
Teacher-Aide Instructional Activities
Teacher ‘ _ ; PE
3

12545 1.9 Housekeeping : ' 123
. ¥, '+ Dusts, cleans, ete. )

b
1

2. Helps children with clothing F“ B
3. Arranges furniture

4. Keeps order (babysitting)
5. " Posts bulletin board
L1 6. Takes monitoring responsibility

(bus, lunch, snacks, lavatory, recess)

2.0 Clerical

. _ _ 1 Collects monies ,
2. C(Collects papers - i
3. Takes attendance -
4. Duplicates materials
_ A 5. Distributes materials )
1 6. Fills out routine reports
L, 7. Gives tests )
8. Maintains inventory )
) , 9.  Maintains instructional material file ' 17T
] [ 10. Keeps records 7 T
_ 3.0 Matericzls _
_ ] 1. Locates materials
1 2. Makes bibiliography
i 3. Sets up displays
4. Sets up demonstrations (prepares materials)
4.0 Instruction : :
4.1 Teaching ' _ -
1. Tutors individual :
2. Organizes play activity
_ 3. Selects materials HE
] 4. Develops materials . }
_ 3. Teaches total group L1
_ 6. Teaches small group j |
_ 7. Disciplines )
8. Organizes group for instruction -
. 9. ' Makes judgments ‘
4.2 Planning o _
) 10. Plans, organizes meetings |
S - 11. Plans bulletin board , BB
Rl 12, Plans lesson (small group, large group) -~
- 5.0 Evaluation
. 1. Grades papers - )
' 2. Makes anecdotal records B
] - 3. Uses Systematic Observation Schedule
_ y 4. Organizes. case study T - 1
) _ 5. Evaluates materials B
S 6. Makes test B '
S 11 - 7. Interprets test results. -
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[Aruitoxt provided by ERiC

Principal should help prepare the staff dbvelapﬁent program within h;s building

APPENDIX R

£y

Role Fxpectancies of the Follow Tnrough Principal

(Developed by participints in the

Follow Through Principal's vworks shop, July 12, 1972, Gﬂliesxlllﬁ, Florids)

Principal should have a thorough knowledge of the complete nrogran.

a. The principal should become familiar with the Federzl guidelines of
the Follow Through Program. '

o

“The principal shauld ‘become familiar with the-tencts of the Florida
Model by acquainting himself with the . -annual "Florida Follow Through”

7 P*cpc%al " . ' _
c. It is suggested thﬁt the principal read the book "Experinents in Primary
Lducation" by Ha:ccbv and Zellner, ‘

d. It is rccamnendéd that thﬂ Principal cenfer with the lacal project
coardlﬂator in Drdﬁr to more clearly establish hlS role in Follow TthLﬁh

Principal snauld EStEbll%h pETSQﬂﬂEl selectlan procedures that.-

a. will insure thg selection of Fol
who have the unique qualities +h
program (sce Role of Follow Thz

low Through tea chezs and parent echntors
a2t would enzble then to sucesed in the
ough Teacher and Role of Parent Educator).

b. will insure the invalvemént of the PAC personnel selection committec,

Principal should make sure that all personnel have a thorough knowledge of

the praﬁzaﬁ (e.g.: thraugh inservice tiainlﬂﬁ activities),

& 5

,Prlnclpal should help bring about a schoel- hlde understanding of the ﬁrograﬂi

Prlﬁilpai must. help sell the progran to the parents and community.

Principal aﬁd Project Coordinator nust develop a workable relationship to put
across the progran,

Principal should be aware of changes ‘that take Place from time to time in
the progrdn. = :

Prineipal should invite community to a meeting to explain what progranm is all
about, : : :

Principal should attend all PAC meetings’ o o

Principal should make home visits with -PEs..

Principal should meet Supportive personnel (e.g. task speciallist) to learn Whut
their role is in the progran,.




the supportive staff far o
ial worker, etc.).

schedule and Blﬂdnlié
or psychologists, soc

(13, Principal must help :
use (e 2. schedules

14, will have pany visitors end experienze
15, tyles and values of many groups.
16. staff frequently.

17, Principai should get to know city-wide PAC chairman.

18. ,F;;, cipal should make sure that Follow Through classes reflect the minimum of —
% low incone pupll coﬂp051t1gn TEquTEd in the Follow Thr 1fh guidelines,

19, Prlnc¢pgl Shguld maintain close contact with all classroom teams to make sure
' thex are fuﬂcthnlng properly, '

20. Prlnclpal should heiD valuste Tolloh anmuﬂh teacher and parent educator ner-
cop

Ic
formance (see Role of Follow Through Teacher and Role of Parent Educa or).

]
Ll
]

Principal should oversce the establishment of an administrative and evaluative -
structure to monitor homé visits. (e.g.: schedule of hone i its, s number of '

home visits per month by parent cducghar and family, 'QEgelminzti@n_af cony
tory time off, etc.). He should be aware of home v151t problens ti
and parent éiucatcrb are unable to solve even to the point !

himself,

Pt
L%

In planning the schedul
o

2, c for Follow Through classes, the principal should
z estdbllqn that suffici ti :

ime be sct aside for Plaﬂﬂlnﬁ

a!_ Either build the schedule so that an hour a day be s set aside for '
plannlngg or- '

b.  Show the téachér th to find plannlnﬁ time,

23, Principal should oversece the evaluation of the Follaw Through program in his

school
I

24. Principal should ma}e provision for parent educatars to take part in social
1ffalr§ (e.g.: luncheons, plcnlcs, etc.). ‘

25, Principal should attempt to praxide some type of material rewards . (e.g.: money
or materials and equipment) for Follow 1hraunh Teachers as an 1ncent1xe for
them to meet the extra demand: that the- ‘program places on them

26, Principal should oversce :35tznat1c fcedbaek to Follow Thr@unh teacher and

parent cducators on how they are performing their jobs. Feedback should not

~only come from the prineipal and project coordinator; but also should occur
regularly (e.g.: monthly. or bi-monthly) within the teaching team,

27. Pr;nclnnl ﬁhguld oversee the Q%tﬂbll%h?“nt Df ndMLnJ:tratl\e p;acedurﬂz to IR
L monitor pa1c1t educator activities (e.g. Keeping caﬂmltments,,,ard1nc>s! e
alllnv in when delayed, showing g up on EINC,:CtC ). s : :

i
Bl Avuimex: provided by e [




. APPENDIX
FOLLOW THROUGH -
Teacher Conference Guide
‘Teacher _ 7 .
o - o Date
Parent Educator . - _ R

1. Teacher interprets the HER and PEWR data collected by PE.

Yes ___ No____ Unable to Rate,ﬁ

If no, indicate specific course(s) of action agreed upon,

2, Teacher plans with PE for a home visit,

Yes __ No

. Unable to Rate

If no, indicate specific course(s) of action agrecd upon,

3. Teacher develops tasks with the assistance of PE,

Yes. __ No Unable to Rate

If no, indicate specific course(s) of action agreed upon,

4, rTeaéherlﬁiaﬁs with the
activities (c.g.:

‘goes over daily lesson plans and helps PE learn
teaching skills). ’ R o ‘

Yes __~ No___i__ Unable to Pate

H

If no, indicate specific course(s) of action agreed upon.

parent educator for classroom instructional

i
b




-2 -

5. Teacher supervises the ‘parent educator's classroom instructional
activities., - : ‘

 Yes ___No_ Unable to Rate

If ﬁa; indicate specific course(s) of action agreed upon.

6. Teacher knaws the purﬁDSE and nature of the Fal;aw Through Program
. in her particular school. : ’

Yes __ No___ Unable to Rate

- If no, Indicate speeiﬁie_caurseCs)fof action agreed upon.

7. Teacher communucates with PE (e.g.: considers her comments and
suggestions).

Yes ~ No __ Unable to Rate _

If no, indicate specific course(s) of action agreed upon,

8. What are this teacher's strbngvpaiﬁts in working with PEts?

9. Are there areas in which this teacher needs to improve in working
with PEs?




APPENDIX 5
FOLLOY THROUGH
Parent Educator Conference Guide
Parent Educator
' o ) ) o Date
Teacher o e -
1. PE adninisters the HER, IFMF, and the PENR,
Yes ___No __ Unable to PRate B
If no, indicate specific course(s) of action agreed upon.
2. PE plans with the teacher for a home visit.
Yes ___Neo ) _Unable to Rate _
If no, indicate specific icursefsjraf action agreed upon,
3. PE develsps tasks with the a551stance af ‘the tcachér
Yes No- Uhabie to Rate . -
If no, indicate specific course(s) of action agreed upon,

4. PE'plans with the tecacher for classrcaﬁ instruction and
- instruects individuals and groups in classroom under teacher's

dlretticn,
“Yes ND’,;if _Unable tD,Rate —

. }

i
P
i

o




5. PE teaches task to parent as planned.

Yes _ ___No ___Unable to Rate

If no, indicate specific course(s) of action agreed upon.

6. PE knows the purpose and nature of the .Follow Through Program
in her particular schooi and her role in it.

. . Yes _No Unable to Rate

If no, indicate specific course(s) of action agreed upon,

i

!

7.. Teacher has béen able to devote nore time to pupils who need
= 2 a o 3 =~ 3 = i 3 . . A3
individual help as a result of the PE's presence in the classroon.

y Yes . No _____Unable: to Rats )

If no, indicate specific course(s) of action agreed upon, ‘
I

i . ;
i .

-8, - PE has good rappﬂft with chiiéren.

Yes _ No Unable to Rate -

If no, indicate specific course(s) of action agreed upon.

!

19, PE has shown initiative in helping in the classrdonm.

Yes. . No . Unable to Rate

. If no, indicate sﬁecificrcaurseCSD of action agreed upon.

ERIC -
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10. VWhat are this PE's strong points?

Are there areas in which this PE needs to improvay

2

lj-i
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