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Foreword
{OTCWOTT

When the Russian curriculum guide was begun, there was only one full=
tine four-year Russian language scquence in the Atlanta Public School systom,
Although there is still, as of January 11971, only one full scauence, several
other schools have initiated beginning and intermediate courses, and Russian
is well on its way toward becoming a popular and permancnt part of the cur-
riculum,

Since Russian has been designated nationally as a critical language, -
many unusual study, travel and work opportunities arc now open to American
students. 1In addition, ccurses in Russian language, literature and history,
including major and minor concentrations for the bacheler's degree, arc now
offered at all Atlanta-area colleges and universities, By adding Russian to
the curriculum, the Atlanta Public School system has continued its policy of
making new opportunities available to Atlanta students as they become avail-
able nationally, and of preparing students to enter college programs at
advanced levels,

The basic text presently used in this system is the A-LIM Russian series,
sccond edition, levels I through TV (Harcourt, Brace and Jovanovich). Because
the student text and accompanying materials for all levels are currently
being revised, the Russian curriculum is presently limited to level I (quar-
ters I through IV), mest of whose materials have completed. The recorded
materials——student practice records, classroom-laboratory tape set
and testing set=-were not available, but their texts are in the tcacher's
edition of the student textbook. As the revisions for levels II, IIT and IV
are completed, additions to this guide will follow,

Although the guide is based upon. the second edition of A=IM, care has
been taken to correlate the lessons with the first edition of A=IM and with
several other Russian textbooks currently in use,

Finally, the emphasis upon the performance of specific behavioral ob-
jectives within the context of certain topics should provide the Russian
teacher with adequate guidance for whatever Russian textbook he uses,
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1. T ength of ufudy determiner of competency
in foreign ldﬂ;ﬂd" all students should
be encoura t.o one Popeign 1aﬂ?uf52
instead of dividing their : with FPLES
experience should be counsel Lo Fﬁnt1ﬂUF 1HF same foreign
language in secondary school Lo reap greater gains from the
early beginning,

2. The high school deparii. nt's £ipal obiective should be to
provide a minimum of fou scquential years of study in at least
one foreign langnage.

The PlaC‘ of Tnglish in Lhe ferveign I ANy 3

1. If the language objeclives 1isted are dccepted as valid goals,
then it must Follow that most of the inst ruction be in the
foreign language. As li*tle Fnglish as } ossible will be used
in the beginning courses, and, as a general rule, none in the
advanced courses.

2. Clarity and efficiency may at times require the use of English,

espécially for test instructions. Iknglish would undoubtly be
needed in discussions related tc the nature of Languaaé learning;
these brief sessions would probably be completed in the épenlng
weeks of iéTél I and gould b@ d;ranged Fﬁr th? end

. = gfdfi@n of cultural information
in the f@” eign language is preferable when possible, a realistic
decision must be made in this regard,
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Grouping for Student-Centered Work

Teachers are humourcusly accused of being the most talkative creatures
on earth, Enough truth in that statement prevails to cause us some coneern.
We know that teacher tali is not considered the best procedure for learning:
therefore, it behooves us to check the amount of time we ourselves consume
in discussion while students remain silent. We can note the interaction
readily enough by spcoi recording a class session from time to time, We
shall certainly hear much repetition and guestion-answer response; our
methodology is geared to those. But will we find opportunities when stu-
dents speak without the direct stimuli from their teacher? These won't
happen, at least not in Russian, unless we arrange class activities to
provide time and flexibility.

Even lacking the ideal, individualized study packets or work units,
teachers -an schedule 10 to 15 minute slots several times per week to
permit students to work in groups of two, three, four or more on small
tasks.* The change of pace and the focus on student-centered activities
prove to be tremendous motivation factors in themselves, in addition to
other values of the assisnments. The latter can entail great variety
within the range of horizontal learning, chances to apply what has been
studied in original recombinations or chances to strengtnen skills,
Perhaps the finest rationale of all for group work is *“hat the lockstep
‘is broken; not everyone does the same activity at .ice. Then students
have something different to share with colleaguer, tr~ugh all were
together in the same class,

Skits come to mind as a splendic group project. Writing scripts,
planning props or staging, and review of language with appropriaie
gestures: these are all valid supports for playlets; student interaction
is tremendous, Although at times it may be fun to have everybody partici-
pating in skits, we teachers may often find it more appealing to have
different types of activities running simultaneously, some for later class
presentation, some for individual improvement,

* For most activities the teacher will need to designate the groups
according to the type of assignment. 1In some cases only one or two
groups would be working apart while the teacher would continue to
practice with the remainder of the class. Although biight students
may need more opportunities to perform individualized tasks, all
should be provided numerous occasions for the different kinds of
activities; weaker students should not constantly be doing remedial
chores since they perhaps need the motivation of variety beyond the
others., As often as possible, these slower students should be mixed
in groups containing orne or more keen individuals who then can serve as
peer helpers. The teacher would vary groupings for each activity. This
would produce greater student interaction in general and avoid establish-
ment of cliques.
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ﬂy rewriting its key elements

Heviewing a reading 7
atdmAn, (TI)

in dialog form for ¢

1+‘
[U

alog lines. (I) A lead student can assist by
g of others who need extra practice,



Grouping for Student-Centered Work (continued)

10. Practicing with a tar: under the guidance of the teacher or
a lead student, (I, IT)

11. Transforming a dialog into a narrative. (1,11)

12.- Preparing a group discussion of a reading selection so that
the class will not need to read it, but asking general
questions to the class afterwards for review of key points, (II)

13. Personalizing conversation with the teacher on a theme recently
studied. (I,II,IIT,TV) This session may provide one of the
best ocecasions for free commenting in more than a single state-
ment, especially if questions remain open-ended, '

14. Listening to a taped story or talk and practicing making notes
in Russian. (II, IIT, IV) This can be followed by group dis-
cussion or summary through use of notes.

15, Viewing a filmstrip with coordinated tape. (II, III, IV)

16. Taking a practice comprehension test from a tape. (I,II,III,IV)
Other types of practice tests could be substituted as needed;
the material might be presented on a handout instead of on tape,

17. listening to taped music typical of some region. A brief
commentary on the composer or selections might be provided
also on tape or on a handout, (I,II,IIT,IV)

18. Looking at a series of one artist's pictures and hearing
a taped commentary, (I,II,III,TV)

19, Viewing a short filmstrip (or perhaps a series of related photo-
graphs), and preparing a suitable dialog. This could then,
be presented to the class, (I,II,III,TV, depending on seléction's
potential difficulty)

20, Preparing a culture capsule with visual aids which can be offered
to the class, (II,III,IV)

display. (I,II,III,IV)

21, Making visual representations tn accompany Russian proverbs for

22. Drawing a city plan, with a plaza in the middle, to be used in
teaching directions and working out a sample set of directions
to initiate the class practice, (I, II)

O 1o
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spice to the activity, allowing for individual pride in sharing something

of self with the greup and/or class
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Particular Problem: Feading in the Second-Year (Class

After the lively, active, varied frst—year foreign languace

why does second year often become the drop—out trap? One of the ma
reasons may be over emphasis on reading, Teachers see the mass of
available and seem to feel impelled 4o pdlow through all of i%. N
would be committed if some of the selections happened to be omitied
all, reading is supposed to receive only approximately 307 of ‘he time
with 30% used for oral work, 30% for listening comprehension, and 107 for
writing. ‘

Adherence to this time arrangement in itself can reduce the danger
of too much sameness of class activity. In the past some teachers have
dedicated whole periods to reading (exercises), excusing this by considering
questions and answers as elements of hearing and speaking too. No matter
how interesting the reading selections, this same format can only evoke
boredom. Variety of treatment must be utilized or some of the reading
will simply have to be skipped in favor of other activities,

Foremost to be remembered is the fact that reading at this level
should not be content oriented, but should be comprehension skill
oriented. The information may be both interesting and appealinr; however,
but for the student to remerber the details is insignificant compared

~with his developing the skill of reading for general understanding.

Following up each reading selection with questions can be deadly.
Why not offer variations? .

1. The teacher might call out a question and have the students
read silently to find the answer, Then the student who finds
the answer asks the next question,

2. Groups might read different selections and offer short summaries
orally for the class,.

(From an assigned narrative) A group might devise a dialog for
class presentation.

)

4L, Groups might read different selections. Two teams might be
named with a representalive from each group. The teacher could
ask a series of simple questions, skipping from selection to
selection. A team member who read the particular selection
would answer; if he failed to do so within the time limit, one
in the audience who read that selection could respond, giving
a half-point credit to the team of his choice,

5. Pairs of groups might read a selection, one group getting
down its own questions to ask the other, which would attempt
to anticipate possible questions and prepare for them. Rules
could then be reversed with a second selection.
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Suggestions

-ty

0 Out=o0f-Class Activitier

Encourage students to bring in realia. Be sure %o display their
goodies and comment favcrably on them during their class period!

Assign minimal, but precise, homework lessons to lower—level classes,
Do not ask students to do work that can better be handled in class,

Do follow up in class the next day with activity based on any assign-
ment. Do have exira short practices dittoed and available on various
problem areas for those who request them or for whom you suggest their
benefit, This procedure provides for more individualized help. (If
you m%intain a copy with answers, students can then check their own
work.

Schedule groups to prepare bulletin hoards on advanced units so that
students can participste in keeping their room attractive and varied,
a foreign language "cultural island,!

Maintain a section of a bulletin board for newspaper clippings, recipes,
cartoons, etc, related to the foreign language world,

Prepare with students special displays and observances for Foreign
language Week and/or an assembly program to draw attention of the whole
student body to the language program,

Hold periodical Russian club meetings to develop student leadership
and cooperation through preparation of informal, colorful programs
to appeal to all, If possible, separate students into a Russian T
club and an advanced-level club so that the latter can have most of
its activities in the language; also you can invite members of each
group to present a highlight from their meeting at the other's

session from time to time,
Arrange field trips for classes or club members to attend a cultural

event, to visit a locale about which they can converse in the language,
ete,

Set up a tape exchange with a foreign language class in another
city to stimulate interest in shared activities and student
performance.

Establish pen pals for interested students who can then keep the
class posted on their correspondence,
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Happort tu 1;qrﬁ

Every year teachers have some classes that seem to work together
better than others.

"Third period just makés my day," one will say, or another, "Jixth
period is such a let-down after my wonderful fifth-period group."

What accounts for this variation? Since the teacher is the same
and the subject matter is similar, our answer seems to be the students;
they make the difference, Fach student tends to play his own role in
building clase rapport. This harmonious relationship in learning is more
than basic d1521p11ne and control; in fact, unless we consider those two
terms in the i ht oFf students!' self- dlclpllné and self-control, they
hardly fit the conept of rapport.

Can teachers reallv do anything to foster rapport, or is it some-
thing elusive which may . r may not grow? An analysis of that wonderful
third or fifth-period class may give clues. Probably present are con-
ditions like this:

the
geesh

1. ZEach student feels recognized and appreciated by
The teacher may have arranged the class L? a hor o] i
design or a semicircle so that everyone can see and hear other

with ease. 7

e

2. Students are equally free to ask questions, supply answers, or
express individual opinions. The teacher has turned to each for
comment at regular intervals, thereby showing sincere interest
in everyone's participation, not just in his own role as leader.

3. Mnswers vary at times with individuals so that each feels that
he is really adding something to the class. The teacher asks open-
ended questions whenever possible to strengthen this aspect.

4. Humor and originality are rewarded with laughter and commendation,
The teacher supplies his own share of both, approval which elicits
more,

5., Mistakes are not deflating, but are considered trouble spots for
added class attention. The teacher permits the whole class to
participate in reviewing error correction, thereby relievi.ig the
individual making the mistake from feeliﬁg that he alone does not
know. This face-saving technique reduces embarraSSément and allows
concentration tD focus on learning.
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Use of Electronic Classrcoms

Few events appeal to a teacher more than that of having all stu-
dents actively involved in learning. This condition does not exis
consistently within a class period since some minds turn off or 51mgl
wander as responses from ceriain classmates are awaited, Lab time,
however, is a different proposition. Everybody gets into the aci!
Each student can listen and respond every minute of the session.

Choral practice in class is valuable since the teacher can employ
backward build-up to aid in developing full-sentence repetition, can
pause to concentrate on difficult sounds, can slow the pace to achieve
aceuracy before insisting finally on normal speed. This time also is
used to insure comprehension of meaning. However, after this initial
work is done, the lab is the place for real learnlngg for gaining pro-
per intonation and pronunciation. Fxtended additional choral work may
lead to overconfidence and flubbiness as voices blend, but the lab
demands articulate practlcgg heard in the 1nd1v1dual'f OWTl ears,

remain cgnstantly a good model whlle even the best teacher will tlre
losing some of his sparkle, under the continuing endurance test of
repetition., The cue is then to shorten the teacher drills and cut on
the tape., Segments can simply be replayed as needed.

Teachers sometimes seem to resent the loss of a minute or two for
students to get to their headsets. This is about as ridiculous as
deciding to walk five miles to work, leaving a five-thousand-dollar
car in the garage because opening the garage door is a lot of trouble.
That expensive electronic equipment will suffer from disuse comparable
to the car. The investment of school money for technological aid must
be used for the benefit of the children! What teachers think of as
disruption of class routine with changes in desk arrangements may even

. be wholesome physical movement for young people who have already sat

too long in classes!

Use of the lab facilities should be planned everyday for 10 ro 20 min-
utes for first and second-year classes. Advanced-level students will
need fewer lab sessions since their pronunciation will require only
occasional remedial work. They should, however, be provided use of the
lab from time to time as a refresher in intonation patterns, They also
can benefit from comprehension checks done by various native-speaking

"Voices; they need the experience of hearing many speakers, not just

their teacher and classmates.

Atlanta schools are fortunate in having electronic facilities
available to every forecign language class for at least a part of each
period. Use of the equipment will be more extensive if teachers set
up an automatic half-period shift schedule rather than make week-to-week
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The teacher must monitor student responses to evaluate, to en-
courage, to make corrections, and to diagnose common errors for fUTthé
emphasis in the classroom. If the mistake made is minor, interru uptio
may not be necessary since the student may correct himself as the drﬁll
continues; besides, the student would miss a pertion of the exercise
while being corrected, The student ought to be corrected immediately
1f continuation would establish a bad form.
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Use of Electronic Classrocoms (continued)

because it represents a most important area of the work. The major
strength of the lab facility is that it allows all students to speak
simultaneously many more times than would be possible in the regular
classroom. Although the teacher can mark only one perscn at a time,
as he becomes more adept in the lab, he will find that he can hear and
evaluate more responses in the lab than he could possibly manage in
the classroom, Grades, by the way, should be considered from the
"satisfactory" level up or down, not from perfect and dowm.

A seating chart is necessary. This avoids confusion on entering
the electronic classroom, Students can then go promptly to their
places and begin without delay. The teacher should have his material
marked and ready to put on the console so that work can begin immedi-
ately. Efficiency on the teacher's part is conducive to proper pro-
cedure. =

The seating chart, if divided into blocks per pupil, can double
for grading as well. The scale (something like tliis: O-superior,
1-good,2-satisfactory, 3-poor, L unsatisfactory or no response)
should be visible for rapid reference, If the teacher is neat, he
can probably use one chart for a month or more, The basic outline can
be mimeographed for all foreign language teachers; each can fill in
names, etc, per class assignment. Class sheets can be stapled together
in the left-hand corner, folded left to vight for convenience, and °
taken to the lab with the teacher's manual or text. They must not be
lost! Disturbances, or discipline problems, are lessened by planned
arrangement of seating. Placing girls between boys or quiet pupils
between rambunctious ones is a good idea, The arrangement need not be
varied unless the teacher feels that moving a student is advisable; in
such case, a simple reassignment should be made after class without
fanfare. Since lab work is not designed for interaction of the stu-
dents, they should not choose their seats in the lab,

Actual testing in the lab is limited. Multiple-choice comprehen-
sion tests may be the best procedure. If tesl items are spaced prop-
erly, students can write short answers or fill in blanks. Totally
oral tests are impossible without recorders, At times, however, the
teacher may want to utilize lab time for short individual conversation
tests. He can then assign a lead student to the console to monitor
and assist (but not to grade!), thus permitting the teacher to chat
with individuals. With his questions already prepared in a list, the
teacher can elicit an adequate number of responses from a student
within a minute or two; during several successive days he can arrange
to do his oral testing of the whole class.
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Evalpati@g of Student Perfoimance

"If only we didn't have to give grades!" is *he frustrated cry of
many teachers. We know that some students will show up badly when compared
with others in the class; then they will lose their sense of pride in what
they have learned, beginning the downward Journey to defeat, Our colleagues
in educational psychology bluntly tell us that grades are our most vicious
act,

We attempt to improve in what our schools still consider a necessary
evil by being sure that we "test what we teazh," that we avoid "throwing
students curves" on tests., Tven S0, we recognizge that some pupils cannot
absorb or implement what has been presented at the same rate as others;
given more time and practice, less pressure, they can achieve satisfactory
results.

How can we remedy this condition? Here are a few thoughts for con-
sideration:

1. Test less; evaluate more! We can discover weaknesses and strengths
if we provide ample oral practice in class. Since oral work is much
faster than the written form, we can give far more extensive experi-
ence with problem points before we attempt to grade performance,

2. Many short written check-ups on specific items can help students
identify for themselves what points they need to concentrate on
more, Then testing for credit on these can be administered when
both teacher and student feel ready; no rule prevents a teacher
from allowing students to take minor tests at different times,
and the grade book shows quickly which quizzes are still out-
standing. More flexibility in scheduling tests can provide sdéme
students with the extra time to learn; they can feel more respon-
sibility for the study because they have some choice in the matter,
This procedure fits beautifully with the idea of performance
objectives, our master outline which lets students know precisely
what it is they are to learn.

3. Why should we not revamp our testing system if we believe that it
has been defeating to some in the past? On the upper end of the
pyramid, is there any reason why we can't allow better students
who can manage anything we dish out to contract for their '"Atsn
by submitting to more complex testing?

Again, our educational psychologists remind us that challenge and
competition (which should be competition against one's own potential,
nat'athers) is rewarding only to those who think they can succeed
with it. Then we can let them make that choice for themselves
through contracting for the more difficult assignment: and tests.
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don't want to pay attention, we'll just have a test on this.
Don't use tests to threaten. Tependence on tests and grades a
motivation lessens the value of learni per se,

k¥
-
’-'<_""

b

ERIC

Aruitoxt provided by Eic:

M
it



Somewpg's“iid'ﬁogjts,inﬁTestigg (continued)

€. Do begin tests with the simplest items and gradually proceed to
the more difficult ones. '

7. Do test what has been taught,fincluding simple recall elements
as well as rearrangements of pre-learned material,

8. Do avoid tongue-twisters and absurdities, but do deal with problem
sounds and structures,

9. In setting up multiple-choice items, do include at least one dis-
tractor, two plausible but incorrect items, and only one, unam~
biguous right answer,

10. Do present, when appropriate, a couple or so of examples oI open-—
ended questions to allow for at least some individuality,

'11. Do help students to feel a sense of personal PESPQﬁéibility for
their own work,
12. And do smile and look relaxed! Don't transfer tension by appearing

So dead serious about your test! This won't be your last chance to
provide a test or theirs to take one.

Suggestions on How to Use a Film

Good film utilization requires prior activities

=
.

a. Difficult words and expressions are thoroughly drilled in advance,
preferably with the help of visual aids such ais slides, overhead
transparencies, picutres or filmstrips. (In some cases the film
producer makes & tape available for this purpose including not
only the sound track but supportive drill material.) Essential
structures should be drilled for rapid and easy student recogni-
tion; this will tend to minimize student discouragement as the
class views the film and listens to the sound track,
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SUGGESTIONS ON HOW TO USE A FILM (continued)

The content of the film can be dealt with in advance by drawing the stu-
dent's attention to the main points of interest. This may be done by
presenting the highlights of the film through a seriecs of appropriate
quastions and answers. Some films can be used soveral times by Jrawine
attention to different arcas of content during cacl showing. Also, by
alerting the students in advance to certain aspects of the foreign cul-
ture you can be assured that they will sce things that they otherwise
would miss. (For example, in a luncheon scene you may poir' out that
the fork is held in the left hand, a fact which otherwisc might not be
noticed,)

Techniques for presenting the film are these:

d,

=
L]

d.

Make certain that maximum room darkening is achieved.
Have as large a screen as possible available.

Obtain the best possible quality of Jond speakers. (Best results can
be achieved by having large, high quality loud speakers located in
front near the screen. Alsé, in many language laboratories it is
possible to jack the sound track in through the console so that the
students may hear through their headscts while turning down the volume
of the student microphone. This provides maximum quality of sound
while ninimizing the machine noise.) Ideally all motion pictures would
be projected through a glass partition so that the noise of the projec-—
tor would be recduced to a minimum.

Short films can be shown twice in succession to enable the students to
verify the impressions gained during the first showing.

Activities which may follow the showing of a foreign language film arc these:

.

b.

The teacher may administer a short quiz using truc-falsc, matching, or
multiple choice questions.

The film may be run with switch on silent and the students may be asked
to take brief notes in the foreign language describing some of the main
impressions which the film conveys,

The film may be run with the switch on silent and students may be asked
to provide a narration which they recor. -nto tape. (Naturally, this
requires a laboratory with student recor .ers in all positicns.)

The students may be asked to write a short composition in response to

a series of questions which the teacher asks orally,

With films on the foreign culturc and way of life, students may be
asked to 1ist bchaviars which contrast sharply with those with which

The students may be asked to write a brief summarization of the story-
line or content of the film.

| O]
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SUGGESTIONS ON HOW TO USE A FIIM (Continued)

NOTE: The type of follow-up which is intended should be carcfuily explained
to the student before work with the film is begun. It should be strongly
emphasized that the film is an integral part of his instruction and not "a
day off at the movies." The teacher should have decided very specifically
what the film is supposed to accomplish and should communicate this fact to
the students. Ordinarily a film should have one or two main purposes.
According to the nature of the film the focus may be any one of the follow-
ing: (1) to study the customs of the people, (2) to stimulate appreciation
of art and literature, (3) to study the cffects of history on the people
whose language is being studied, (4) to consider the effect of geography on
the social and economic conditions of the people, (5) to provide listening
practice, (6) to build new vocabulary or to reinforce prelearned vocabulary
items, (7) to present new structures or to reinforce prelearned structures,
and (8) to stimulate other activities requiring active use of the language
such as speaking or writing exercises.

Generally the teacher should not try to combine all of these objec-
tives in one film. It would be much better to select a few of the activities

which are most appropriate for a given film. Most important, the student
should know in advance which objectives the teacher has decided to focus on.

Films with English sound track can be used as follows:
a, The film can be viewed first with the English commentary,

b, The teaclier can then show the film silently supplying a foreign
language commentary.

c. In advanced courses students can be supplied with basic vocabulary and
can create their own commentaries which, in some cases, can be taped
and played back in coordination with the film showing.

Basic considerations for using all films are these:

a. All films should be previewed in advance by a teacher to determine
suitability and manner of utilization. (A teacher in the area of
business education once ordered a film on filing for her girls in
an office practice class only to find that the film was intended for
industrial arts and showed the techniques of using different files
for metal and wood.)

'b. Films which reinforce ethnocentric prejudices should be avoided.

(Note: Many films are available from both the city and the state
audio-visual departments. Consult catalogues. Additionally, a
list of films is included in the appendix.)



Accountability and Foreien Language Te aching

Much has been said and written about accountability in recent educational
programs. The pro'!s and con's of its 1mp1Lm;ntdt;on will continue to be de-
bated all the way from the national co nvention platforms to the local teachers!
lounges. Even through the maze of Vg,b,”g:; we forecign language teachers can

sift pertinent philosophy to apply to our own endeavors,

e
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1. First, we rccognize that our prime responsibility is to ou
h foreigj language is our fiecld, the subject matter itself has
ndary to the individualls dcv;lapm;nt via this medium,

2. Certainly we intend to sce that cove ery student has a more positive
attitude toward forcign ldnguanL after studying it than he had before
the opportunity to attend our classes!

3. "Every kid a winner" can be the casec when we emphasize individual pro-
gress instead of applying normal curve tactics or insisting on unrca-

b-—.l
[
w
[l

stic goals.

4. ;i;haps we in cur foreign language frame of reference can find account—
ility more tenable than can some other curriculum areas sincc we can
entify rather precisely the skills we are attempting to develop. We
can, through our performance obje ectives, which are a kind of criterion
ba&e for ecvaluation, determine spccific results in the learning process.

weakness and "recycle" the material; our methodology

5. We can diagnos
egu 1,1 reentry,

calls for

"1 »ﬁm

6. With our clectronic classroon cquipment, we can arrange for extensive
individualized practice. The lab lessons can be geared to individual
needs, allowing remedial work for some, horizontal learning for some,

and even new or advanced work for those who demonstrate readiness.

7. By assigning different activities to small groups, we can avoid too
much teacher talk and permit more student action. Such work we have
intended to do anyway to meet our reinforcement and recombination
needs. At the same time we can see that these assignments fit demands
for individualization plus building in opportunities for peer teaching.

W

8. When the accountability experts speak of the fact that all testing does
not have to be with pencil and paper, we emit a resounding "amen" be-
cause we are accustomed to evaluating oral responses. This, however, is
a reminder to us not to overrate written work, but to sce that our grades

reflect our audio-lingual emphasis .parallel to our classwork and to our
guide's flow chart on skill development ratio per level..
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Accountability and Foreign Language Teaching (continued)

9. We may feel qualms at saying, "If the student does not learn, the tcacher
fails the course," but we do utilize a variety of technigues to accomplish
our task of facilitating the learning. We even employ specific tech~
niques to avoid a student's embarrassment, to supply many corrcct answers
giving him additional means for catching on!

10. Relevance is one of our strong points. Our dialogs deal with current
topics suitable to the maturity and interests of our pupils. Readings in-
clude variety. Perhaps we need to allow more students' selection to assure
their involvement and to provide more personalization even if that forces
us to skip some-stories, nevertheless, much material is available to us

to permit a high degree of relevance.

We can even provide those educational "happenings" which Dr. Leon Lessinger,
the father of accountability, includes to insure aesthetic growth beyond all the
audited objectives. Our inviting native speakers to visit class gives youngsters
the language for.real, complete with cultural mores and gestures. Field trips
to Russian restaurants or to piograms by artists add color and dimension. Yet
we consider these only basic essentials in our efforts toward cultural awareness.,

This enumeration shows that we foreign language teachers can afford to stick
our necks out and to hold ourselves accountable. We have the chief ingredients
for success. Our program is already developed consistently; we just need to
focus our attention more on what is resulting from the students! standpoint. In
the final analysis, we agree that it's their performance that counts!
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Materials, Resources andgﬁquipmentefgr each Hussian classroom and devartmern:

Lssential for each classroom
A. Basic texts: Appropriate levels of A-LM Hussian - Revi
B. Teacher reference: A-IM (Teacher's edition) =
Harcourt, Brace, and World
C. Tapes and Prepared tests
1. Tapes to accompany each book
(Available from A.V, Dept., Instructional Services Center)

ed Tditisns

g

D. Appropriate reading materials for students
" E. Maps:
1. Eoviet Union
2. Moscow
3. Leningrad
F, ZEquipment
" 1. Tape recorder
(30 position electronic classroom highly recommended )
G. Supplementary materials
1. Appropriate visual aids, including those contained in the
A-LM Russian program,
2. Russian-English dictionary

II. Essential for each department

A,

Reference books for teachers

1. Teacher's edition - all levels
2. Other useful references (See Appendix)
MLA selective list of materials '
tussian dictionaries

ecord player, film and filmstrip projectiors

o e

Ei
C

]

I
—

Highly recommended for classroom
A. language Lab or Electronic Classroom

IV. Highly recommended for Department
A. Tapes to supplementary texts

B. Additicnal reference books for teachers

32
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Course recommended for any student who EXPresse

and a desire to learn Hussian.
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Beginning Russian A 391310

Objectives of Course

The student is able:

1)

2)

3)

4)

5)

6)

7)

8)

9)

10)

11)

=
)

=%
13)

14)

to discriminate the sounds of
Russian audially

to reproduce the sounds of
Russian adequately

to imitate native Russian
intonation patterns

to manipulate orally Russian

language patterns related to

topics studied

a) to make required strustural

. Changes in pattern practices

b) to respond appropriately in
oral form to questions

c) to ask directed questions

d) to recombine learned struc—
tures and vocabulary in
conversation

to recognize and reproduce the
Russian alphabet

to recognize visually seliected
sentences mastered orally

to identify some cognates in
the vocabulary

to read aloud selected sentences
mastered orally

to reproduce in written form
sentences learned orally

to comprehend short, connected
oral or written prose based on
learned material

to manipulate a few selected
structures in written exercises

to locate Russia on a world map

to demonstrate an awareness that
although some structures are
parallel, languages cannot be
equated word for word

to demonstrate an awareness that
social customs and courtesies
are different in various countries

to identify appropriate ways of
learning a second language

Suggested Content

Phonology, Morphology. Syntax,
Vocabulary and Culture as outlined
on the following pages,

From Basic Text
ALM Russian Level I, Second
Edition (1969)
Harcourt, Brace and Jovanovieh, Inc.
Units 1-4 (1969 edition)
and other resources and
materials.
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Beginning Russian A 391310

Methods, Activities:

1)

2)

3)

"Why Study Foreign Languages?" _

a) Have bulletin board representing various occupations in which a
foreign language may be useful.

b) Include pamphlets in a reading display, especially referring
students to "Why Study Russian" by Helen Yakobson. 7

c) Relate current events to language.

d) Invite Russian visitors. Professors at Atlanta University, Agnes
Scott College, Emory University, Georgia Tech and Georgia State.
University are excellent sources as natives and as liaison between

. high school and college Russian language study.
e) Point out Russian words easily recognizable as cognates.

Methodology ,

a) Discuss how students learned their native language. Direct their
attention now and throughout the quarter to the language learning
process younger siblings and neighbors are now engaged in.

b) Discuss the ways in which learning a new language will parallel
native language learning and the ways in which already knowing
one language will facilitate learning another, For example,
point out that when they begin to talk, children cannot be under—
stood at first, later they can be understood with effort on the
part of the listener, and, finally, close approximation of utter-
ances is usually followed by complete mastery so that a person
can be understood by any speaker of American English. Emphasize
that this development will occur, but at a faster rate, since
students are at a more mature level of physical and intellectual

~ growth.

¢) Point out the most obvious of the structural differences students
will encounter during Quarter I (for example, absence of definite
and indefinite articles and present tense of verb to be) and dis-
cuss what difficulties a Russian might therefore have learning
English.

d) Explain purposes of listening attentively, memorizing dialogs,
doing pattern practices, etc,

e) Explain what will be expected of student, type of "homework" and

study habits. i

f) Explain the general language learning principle of learning sounds
before learning graphic symbols. Discuss the additional problem
of learning the Cyrilliec alphabet,

g) Explain language performance as the measure of language proficiency.
Review with students the behavioral objectives for the quarter
and how students will be expected to demonstrate their proficiency

in achieving these objectives, ‘
The basic text of A-LM Russian Level II, second edition, and accompany-
ing materials include: student text, student exercise book, practice
record set (dialogs and supplements), student test booklet, teacher's
edition of text, 7 1/2 i.p.s. full-track classroom-laboratory tape set,
cue cards, dialog and supplement posters, teacher's test manual, and
testing tape set. Of these, cue cards, all tape sets, and practice
records were in production in October 1970 and not yet available,



Beginning Russian A 391310

Methods, Activities (Continued):

L)

5)

6)

7)

Texts should not be issued until after the first week. Units I and II
are designed so that students are gradually introduced to the printed
and written alphabet and, by the end of Unit 11, are reading and writing
basic sentences and dialogs begun orally during the first week.

Of particular importance to the beginning teacher are the following
topiecs in the Introduction to the teacher's edition: General Class-
room Procedures, Unit Organization and Teaching Suggestions, and Sample
Lesson Plan. The organization and teaching section contains sugges-
tions for moving each section of a unit to another. The sample lesson
plan for Unit 11, while moving more rapidly than many classes will be
able to manage, does indicate when to present and how to coordinate

the sections of a unit.

A new feature of the second edition, the Listening and Speaking Program,
constitutes Unit I and is an integral part of all subsequent units,

The exercises in this program provide necessary. work on specific com-
prehension and pronunciation problems, and should not be considered
merely as- supplementary material. The appropriate point to introduce
each exercise is marked in red in the units of the teacher's editioen,
Forms for these exercises make up Part I of the student exercise book.
The entire content of the Listening and Speaking program is contained
in the teacher's edition, pages T23-T101, and is recorded in the class-
room laboratory tape set. '

Part II of the student exercise book contains writing exercises which
are coordinated with the student text beginning with Unit III. These

- exercises are meant to supplement the writing materials provided -in

8)

the text throughout the structure drills, and should be assigned to
individual students as the need arises.

Accompanying the basic text materials is a Level T testing program,

-consisting of a) a series of listening-reading-writing tests beginning

with Unit IIT; b) a series of speaking tests beginning with Unit IIT;
and ¢) a mid-text and a final listening-reading-writing test after
Units VII and VX respectively. The teacher's test manual contains the
script of the taped tests (making it possible to administer the tests
without tapes), a reproduction of each page of the student test booklet,
and a key for each test along with scoring suggestions. .

Teacher-made tests and quizzes administered as a unit

progresses are advisable.

Use dialog posters to introduce new dialogs or narratives. By talking
about the characters in the dialogs, the teacher presents third person
verb forms to the listener thus preparing the student to comprehend
shifts in person and to make these shifts when speaking. This poster
work, before and during student memorization of the dialog, eliminates
some of the inflexibility caused by mere mimicry.



Beginning Russian A 391310
Methods, Activities (Continued):

10) Issue practice records as seon as dialog poster work begins. Some
students find it more comfortable to learn a few lines thoroughly
before learning the next lines, while others prefer to work om half
or all of a dialog at once, gradually mastering the whole segment. .
Practice records afford each student the opportunity to memorize the
dialog in the manner which suits him best.

In addition, practice records free the teacher to spend .
class time working on specific pronunciation problems

or structure drills rather than on the drilling of
dialog lines. :

11) The "Notes" section of the student text explains linguistic and cul-
tural differences on which the basic dialog or narrative and supple-
ment are based, :

12) The supplement and vocabulary exercises add phrases which could also
have been used in the dialogs and narratives, providing a variety of
possible rejoinders in order to broaden the students! ability to respond.
Teach part 1 of the dialog, supplement and vocabulary exercises
together, then move to part 2 of each.

Flash cards, stick figures, and any other appropriate
visual materials should be used to prod the student
toward the goal of varying every utterance he has learned
within the limits of the morphology and syntax to

which he has been exposed.

The dialog variations and other exercises in the recombina-
tion material at the end of each unit provide the teacher
with an opportunity to check student progress toward this
goal. Narratives and dialogs in the section can be used,
first, as listening comprehension material, then as oral
reading material,

13) Explain to students that by giving the student a general rule or a
structure within which he can vary responses already memorized in the
dialog, the grammar section eliminates the limits on his ability to
convey his ideas freely.

14) Presentation and direction of structure drills can present problems of
when to move from repetition to more complex-drills, how to combine
group and individual response, and how best to move from drill-type
oral language behavior to natural oral language behavior using the
same structures. Some help with these problems is given in the section.
of the introduction (teacher's edition) entitled Structure Drills,
pages T1l-14. The description of each kind of drill and directions
for directing it are especially valuable for teachers new at constructing
their own drills. E :

15) Each new gramatical point should be introduced using material found in
the teacher's edition under Teacher Presentation of Structures, pages
T102-T128, The page number for each presentation appears at the appro-
priate point in the teacher's edition of the basic text.




Beginning Russian A 391310
Methods, Activities thntiﬁued):

16) Free substitution drills make excellent warm-up or review exercises,
The teacher can be certain of eliciting desired response i. a few rules
are set up. For exanple, at least six differeni appropriate changes in
one slot could be required before repetitions were allowed or the next

slot became eligible for change.

17) The captioned color photographs which abound in the basic text provide
an excellent stimulus for discussion of non-political cultural differences.
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Skills -
Concepts ___Fhonology - _ Morphology
LISTENING. 1) all vowels and all consonants; All dialaéz and 21l drills:
unstressed o and e; voiced and o o .
voiceless consonants - Verb Forms:
2) recognizing sounds unfamiliar 1) absence of present tense
to English like M X of OHTBH
3) sound problems: e, €, A, 2) present tense of first
A) distinguishing between. conjugation verbs
a) palatalized and non-palata-
i lized consonants; Nouns:
; b) hard and soft ccnsanants; Nominative case of cognates
! ¢) Russian and American and other proper and common
cognates; nouns
d) declaratlve and inter-
; rogative intonation; Pronouns:
5) understanding oral dlalogs - Nominative case — singular
6) distinguishing between: - and plural of personal
a) formal and familiar pronouns
i address;
' b) number and gender of short- Adjectives:
form adjectives; - 1) absence of definite and
¢) number, gender and person indefinite articles
of first conjugation present 2) masculine, feminine,
tense verbs singular and plural of

B L short-Iorm adjectives

SPEAKING: 1) all vowels and all Consanéntsg Adverbs:

unstressed o and e; voiced and 1) adverbs of destination:
voiceless consonants, Kyna
| 2) adequately reproducing: 2) adverbs of location:
a) sounds unfamiliar to English rne, Tam, TyT, 3HecCh,
like w1, x3 Haneko, Henanexko, OAM3KO
b) words containing e, &, u , 3) adverbs of time: KOrza,
/A 34BTpa, BEYEPOM, CEronHa
¢) the Russian sounds in cog- Prepositions:
nates shared with English; _B_andHa
d) declarative and interrogative | o
intonations; Conjunctions:
e) palatalized and non-palata- a2 and u
lized consonants; o
f) hard and soft consonants Nunbers:
3) reproducing dialogs orally Nam;ﬁatlve case of numbers
from memory 1 =10

4) proper use of formal and
- familiar address
5) showing distinctions of number
and gender of short-form adjec-
~ tives
6) showing distinection of number,
gender and person of first con-
jugation present tense verbs
by sound manipulation,




L] |

__Vocabulary

Culiure

[

Sentence Order:

1) use of destination ad-
verb, with omission of
expected verb of motio
omission of possessive
when they can be infer
from context

position of adverbs
(usually preceding ver
absence of present ten
forms of verb to be

2)

3)
L)

In context of the topics:
Names; friends; family;
n, salutations;~intfoductions;
numbers 1~-10: counting,

§ addition, subtraction;
red{telephone calls; and sports

bs)
se

I

Introduction ta
Russian culture
through the large

formal and informal address;| number of photo-

‘graphs and their
ccaptions, explana-

i

|
i

i

SAME AS LISTENING

Verbs, nouns, pronouns,adjec
tives, adverbs, prepositions
and conjunctions pertaining
to the topics listed above.

tory notes. and
content of dialogs

and narratives,

Also inecluded is a
special seciion
entitled "Glimpses
of the U.S.5.R.,"
which inecludes
these topics:
map of U.5.5.R
Historical ILand-
marks
The Land and the
People
Everyday Life
Leisure Time
The Younger Gene-
ration

e

In additioen:

books, maps, maga-
zines, tapes, records
films, etc. should

be used to awaken and
sustain interest din

Cyrillic alphabet,
use of the Cyrillic
alphabet by Slavie
peoples, Russian
names (concept of
patronymic),
familiar and formal
address, courtesy
patterns.

41
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Skills —

_Phonology

Concepts

EEADING:

1) all vowels and all consonants;
unstressed o and e; voiced and
voiceless consonants

2)

recognizing and reading aloud:

a)
b)

c)

d)
e)

i
!
i
]
|
i

sounds unfamiliar to Fnrlish ;.

words containing e, € m,ii,5;

palatalized and non-palata-
lized consonants;

hard and soft consonants;
Russian sounds in cognates

3)

L)
5)

shared with English
adequately distinguishing,
when reading aloud, between
declarative and interrogative
intonations
reading aloud dialogs with
proper intonation and stress
distinguishing, when reading
aloud, between formal and
familiar address
distinguishing number and
gender of short-form adjec-
tives when reading aloud
reading accurately the person,
number and gender distinctions
of present tense first conjuga-
tion verbs -

" WRITING:

1)

2)
3)
4)

5)

all vowels and conscnants
including the following diffi-
culties: letters which begin
with hooks, small letters like
Kwhich do not rise in height
to the size of capitals, some
Russian letters which are
difficult to distinguish from
each other; the spelling of
words containing unstressed

o and e as well as voiced and
voiceless consonants
reproducing on paper sounds
unfamiliar to English
reproducing on paper "hard"
and"soft" vowels

accurately spelling the
Russian version of some
cognates shared with English
accurately punctuating inter-
rogative sentences with.
question marks and declarative
sentences with periods
(continued on next page)

Morphology

=%

; ge;gctgé,dialogs and drills

The same morphological itiems
in Listening.and Speaking
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Contents -

Beginning Russian A 3%1310

[y 1),

__Vocabulary _

SANE A LISTENING,
SPEAKING, READING AND
YRITING

CLAlME AS rOR SFCAKING

W

Selected lexical items
from dialogs and structure
drills

43



Contents (Continued) Beeinning Russian A 3%1310

Skills - : - - oy S
Concepts | ______ Phonology . Morphology
i H
WRITING: 1 6) copying selected dialogs i
(cont.) '7) showing. in written form, the )
i difference between formal and ;
: familiar address f
' 8) distinguishing, in written :
g form, the number and gender of E
[ short-form adjectives i
:9) accurately spelling the dif- f
. ferences in number, gender, ;
i and person of selected first ‘
i conjugation present tense
) verbs
CONCEPT: :1) "The alphabet is not the 1) Nouns agree with each other,
‘ : languace but rather a set with verb forms, and with
| of letters used to represent short—form adjectives in
! the sounds of the language.® number, gender and case,
i (p. 3 of text) 2) There is one verb form for
{ #) The Cyrillic alphabet has each person and number in
! some letters whose sounds and the present tense.
forms are almost like English, 3) There is a distinction
some letters whose sounds and - between verbs and adverbs
forms are completely foreign which show destination and
to English, and still other those which show location.

letters whose forms are like
English but have completely
different sounds.

3) "A cognate is a word in one
language that is similar in
sound, form and meaning to a
vord in another language."
(p. 13 of text) English and
Russian share some cognates.

L) Certain sounds indicate dis-
tinctions in number and gender,
formal and familiar address.
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e _ _ .
c | synTax | voCABULARY __JOULTURE
W

Word order differs

from English in several
ways, especially with
adverbs and in ques-
tions.

1’ Since languages are made
of words, one must grasp
meanings -- in context

and separately -- without
conscious reference to '
English.

Though some structures

are parallel, languages
cannot be equated word
for word,

Cultural items are
an integral part
of a language. In
learning a language
one must recognize
and use culturally
accepted forms,
This is demonstrated
first quarter in
a) use of patrony-
mics and,
b) familiar and
formal patterns
of address.
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Suggested Content Media. Methods, i
Unit I: Unit I:
1) Page T6 of the Introduction in 1) Students do not learn the
thet eacher's edition suggests Cyrillic alphabet during
five points students need to be the first wesk. However,
apprised of on the first day a large wall chart of the
of class concerning the nature alphabet, printed and
of language learning. written, should hang in a
2) The student text does not con- place where all students can
tain the content of Unit I. I‘*ﬁfé"‘ to it easily when they
Instead, there is a one-page segin learning the alphabet.,
discussion entitled "Pronouncing 2) During the first wr k when
Russian™ which emphasizes the textbooks are not used, students
following points: can be introduced to the
a) English sounds strike the Russian sound system
Russian ear as "peculiar" ‘a) informally, by learning
Jjust as Russian sounds to pronounce their assigned
strike our ear. Russian names and those of
b) language is first of all their classmates, and
listening and speaking, b) formally, in Unit I of the
then reading and writing. teacher's edition.’
We follow this sequence 3) The format for Unit I, pages
as we learn. Russian. T23=T39 of the teacher's edition
c) Since Russian is written smoothly integrates the intro-
in the Cyrillic alphabet, duction of sounds with the learn-
learning these unfamiliar ing of the basic sentences and
. symbols will be delayed a dialogs to be read and written
week while the new sounds in Unit II. This format should
are being introduced. be followed with little devia-
3) The content. of Unit I, which in- tion,
cludes listening and speaklng -~ L) Students begin listening and
exercises and the suggested speaking exercises in Part I
points at which to introduce of the Student Exercise Book.
basic sentences and dialogs
is in the teacher's edition,
pp. T23=T39,
UNIT II: UNIT II:
1) Discussion of the derivation o: 1) Refer throughout Unit II to
the Cyrillic alphabet, paragraphs 2, 3, and 4 on
2) Lessons 1 through 8: reading pase 3 to remind students
and writing the Cyrillic alpha- of techniques for studying
bet; Russian wcrda, primarily . phonology without inter-
c@gnates ference from the new alphabet.
3) Lessons 9 and 10; Basic Sentences 2) Regular dictation of a few
and Dialogs: speaking, reading words from the Unit II Hand-
. and writing. writing Practices in Lessons
4) Intonation for questions, state- 5, 6, 7, and 8 and of the

handwritten dialog. in

Lessons 9 and 10 (of the

Basic Text ) impresses upon

the student early the necessity
for accurately matching sounds

and symbols.

ments.
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csuggested Content
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=how the sequence of

ﬁages b and 5, PFBJéJﬁd iurrsra

nj?tk are numl
should be enough c:plf'
his book and of Bazic

sian Book I, which contains

1 versions of the name

diagrams, for students to
share as they practice their
handwriting.

on, Basic Ru:

Tn additi

Book T pravldesg on pag
2-9, a more gradual intvo-

dl Ltion to the linking of
Russian letters and more

detailed attention to common

handwriting errors. These

pages provide an important
intermediate step before Lhe

Handwriting Practice sections

begin in Lesson 5 of Unit II.

Refer to the photograph

opposite page 3 showing Soviet
children practicing their

handwriting in copy books.

Point out that "individualistic"
styles are not acceptable

in Russian writing as they

are in Lﬁgllsh writing: uni-
formity is expected,

\Ul r"'u

c
55
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UNIT ITI:

1) familiar vs. formal address

2) number and gender - short- form
adjectives

3) numbers 1-10, addition and
subtraction

L) unstressed _ 0 and_e _

48

UNIT I (Centinued)
>) ixcellent references for ihe
teacher in explaining hard
and soft contonants and "hard"

"soft" vowels are a) Learning
Russian Book I, léb&@ﬁt=ik§
>=7, and 9-13; and b) the
Introduction in E"mal¢f1§d
Russian Grammar.

¢) After the first week, when
reading and writing hav;
begun, continue to spend most
of the class time on oral
work, While lessons 1 through
8 are being mastered, there
are enough varieties of basic
sentences, dialogs and exer-
cises for oral work through-
out the unit.

Should students have

.1&

mastered all the oral material

before reading and writing
lessons are. completed, some
oral time could be occupied
by introducing the basic
dialog of Unit III thrmugh
teacher narration using
appropriate ﬂlalcg posters,
7) Song: Russian version of

"Brother John, Are You Sleeping?"

Basie Russian Book I, 1959

Edltl0ﬂ3 p. 217.

UNIT III:

1) bialog and supplement posters
can also be used for number
and gender drills,
Stress the cultural impor-
tance of formal vs, familiar
address. Well-meaning American
friendliness might be mis-
understood as over-familiarity.
3) Point out that short-form
adjectives are used with higher
frequency than long-form adjec~
tives in every day speech.
L) Use flash cards for addition
and subtraction drills.

N
g
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o
fan
L&

syllable may o
“he ffiﬂLﬁg ﬁf
now students how wrjting
St?ucturé drills already
mastered orally reinforces
sound-lelier correspondence,
and iz the 1n1u;al step
toward exXpres 1
ly in

corre

-7

UNIT IV: UNIT TV:
1) the present tense 1) Dialog and supplement posters
Z) first conjugation verbs for Unit IV,
3) the spelling of voiced and 2) Point out that unlike modern
voiceless consonants, -bnglish, modern Russian and

n

other languagés 5till have a
present tense verb form for
each person and number.

3) Additional first conjugation
verb dr.lls in A-IM Ru ussian
Level I, 1961 edition, Units
III and IV.

o)
bu

.11
s

[
1

L) Learning Russian Book I,
lessons 3, 12 and 13 have
additional exercises.

5) Song: "Volga Boatman's Song,"
Pasic Russian Book I, 1961

O
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Description of Course:

A course to t;,,
and speaking WjTh SOme
language skills are dev
to the following topics
radio and television.

@ @

Administrative hequirements:
1) A maximum of 30 students (26 réeomménded)

2) An electronic classroom with 3

3) A tape recorder in the el :

L)

5) 4

6) S f“zciFﬁf number of te fthﬁﬁkég student exercise
dents

ulil
records and student test hooklels for the sinu
ecorded t apé% and visual aids for the teacher

WUI

-~

ar

any student who demonst
5

stated in Baglnnlng Ru A

T
S_

50

261320 beginnin.

at ability to perform adequately the obje
ian

The

Course recommended for any student who has successfully completed
Beginning Ru% ian A and desires to continue his stu 1dy of Russian

p_u

related
\ ;1m* 1ing. tFaVElJﬂF and sightsééiﬁg,

o

books, practice

m
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structures in written

short, connected, oral
‘o3¢ based on learned
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et

ut consciously
St ructures

¢) to use more accurately those struc-
= vwhich are different from

10) to list some social customs and
courtesies of Russian people which
are different from his own
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Suggested Résgprcgglﬂﬂgterialsi Media, Methods, Activities

List of Resources and Materials®

A~IM Russian Level I (1969) Maps -

Harcourt, Brace and Jecvanovich, Inc, World -
Soviet Union

A-IM Russian Level I (1961)
Harcourt, Brace and World, Inc.

Basic Russian, Books I and II (195%)
Pitman Publishing Co.

Basic Russian, Book I (1969)
Pitman Publishing Co.

Modern Russian, Book I
Harcourt, Brace and World, Inc.

Russian As We Speak It
Moscow - Publishing House of
Literature in Foreign Languages

Dictionary of Spoken Russian
Dover Press

Russian-English Dictionary
Soviet Encyclopaedia Publishing House

ee appendix for specific references

@

Methods, Activities:

1) Continue to discuss educational and vocational opportunities available

to foreign language students in general and to Russian language students
specifically.

2) Continue to relate current events to language, encouraging students to
© use the maps available in the classroom.

3) Continue to teach supplement and dialog lines together, coordinating
each half of the dialog with the corresponding half of the supplement,
and checking comprehension with the corresponding half of the vocabulary
exercises,

L) Continue to treat the listening and speaking exercises as an essential
part of each unit.

5) Use free substitution and conversation stimulus drills as warm-ups at
the beginning of class.

6) Place more and more emphasis on students'! ability to use recombination
- S materials effectively at the end of a unit.




personal pre
i) snack foods
5) the particle

nit. VT
1) second
2) plural
4) distine
of loea
destina

Unit VII:

1) relatives other than immediate
family

2) nominative singular and plural
of long-form adjectives

3) nominative singular and plural
of demonstrative pronouns

O
ERIC

Aruitoxt provided by Eic:

5 I re nee they
de Tree subs Litution and
ence construction as well
;ém substitution

1) Dialog and supplement posters
for Unit VI

2) Consonant changes in the first
and second conjugations re-
quire extra oral work and
follow-up dictations to check
spelling

3) Additional second conjugation
verl, drills pp Lé6-48, 1961

edition of A-LM Russian Level I

L) Shift of stress in singular
and plural nouns requifé' in=

i}

=

r

\[ﬂ

“‘

sle]

lv béforé the? can he

Improper stress
case or

,producedi
may alter the number,
meaning of a noun.

6) Understanding the distinection
between adVETbg of des t1 a-—
tion and location prepare
the student for verbs of

motion.

Unit VIT:

m

1) Dialog and supplement post
for Unit VIT

2) Have students describe rela-
tives and acquaintances using
the adjectives denoting per-
sonal characteristics in the
Supplement. This reinforces
adjective-noun agreement in a 53
freer language situation than
S+ At iirmas Aasd 17 =
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Unit VII (Cont.)

| ﬂjzg

nit

sl
o

4)

VII (Cont.):

o

-rast the sentence position

hort~form and long-form

0

2l
oy G

)

adjectives, Return often
to antonym drills.
Additional drills on demon-
stratives and other adjec-
tives in Unit 7, 1961 ed.
of A-IM Russian Level I,
Review nominative singular
and plural of nouns, pro-
nouns and adjectives,




O TN
, pronouns = nomi-
1531 151 5 &N . .
cnantsoand ati : . sinpular and
palatal1zrd éﬂd non-ralala- rlllal
. d consonants “) demonstrative pronouns -
SR - num;naxixé case, SEn‘ular
ciatio
rnouns
WEADTIL 1) all sounds
©) recocnizing
all 1temz
and

= ! nees
in pe ISDn number and render
in second conjuration present: Frepositions:
tense verbs renitive case preposition Y
on
B i o - -
CONCEFT: An expansion of the same concepts 1) There are two conjugations
as quarter one with special of present tense Russian
emphasis on Russian andFrzli erbs.

v
There are two kinds of ad-
short-form adj.
sed as prédzcatt adji.

differences in sounds and stress. 2)

orms vary to show

) Nou
gender and number.
)

sian nouns are alwavs
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@Gcabvlarv

1) inverted word order
in imperative and
interrogative senten-
ces and for emphacis
short-form adjectives
always follow the
noun or pronoun the
ify: long—form
ives precede
1Dw fhe noun

N
L

or

bl
o
o
5
o
'—“:v
|%
m

L)

g

I uns, v
and adjectives agr
in number and {Ehd

>, radic and
igion

verbs, nouns, pronouns,
adjectives, adverbs,
prepositions and con-
Junctions pertaining

to the Lopics listed
above.

L) typical foods

5) clothing

6) Furopean and
Asian peoplesz in
the ,;L'J . Hé

7) monetary system

ERIC .

Aruitoxt provided by Eic:

1) Word order in Russia
sentences often differs
from English.

2) The particle X& is
used for emphasis in

n

nce 1angua?es cannot

e equated word flor word,
one must learn to under-
stand the meanings of
structures without refer-
ring to English.

U’]‘

in

Cf

Further expansion on
concepts in quarter one
with special emphasic
on masculine and femi--

nine forms of surnames.
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1) A
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L)
5)
&) student. exercise books, practice
ets for Lhe students 7

) for the teacher

#)
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ommended for any sindent who has SW}Qegafully :am} “eted
L9551aﬂ B and desires to continue his study of Rv Jian
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The sindent 1s ahle; Phonoleey. M
Vocahulary and
lined »n the #o

LS
rom

patbarna studlad

a) to make required changes in

slructure in pattern practic

b) to respond appropriately o
guestions

¢) to ask directed que

d) to recombine learned

- and vaocabulary in conv

in written

L]
[—L
—
=
e}
—
=
3
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) to manipulate
se

urately in written form
ons based on dialogs

B

7) to respc
B t 5 S

to write structured paragraphs

o

]
L L
J

to comprehend somewhat longer
tions (oral and written) based
learned material

10) to locate on a map of Russia Mowcow,
Leningrad and Irkutsk,
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Suggested Resources, viaterials, Media, Metheds, Aciivities.

e

List of Hesources and laterials:

A-1M Russian Level I (1%¢9)

Hz %caurt Bracde and World, Inec.

A-LM Russian Level I (1%61)

Hafcourt Brace and World, Inc.

. "Hest and Leisure in the 1,5,8, 5.0

A-IM Russian Level IT (1961)
Harcourt, Brace and World, Ine,

- World
Basic Russian, Books I and IT (1959) Soviet Union
Pitman Fubﬂlshlng Co. lMoscow

Basic Russian, Book I (1959)

Pitman Publlghlng Co

Modern Russian, Book I
Harcourt Brace and World, Inc.

Graded Russian Readers ., rart T

The MacMillan Co.

Hussian As We Speak Tt
Moscow-Publishing House of Literature in Foreign languages

Russian-English Dictionary
Soviet Fncyclopedla Publlghlng House

*see appendix for specific references

Methods, Activities:

1) Prod students to express themselves in free, sustained monologues and
conversations using visual and other stimuli. Although attempts to express
ideas in English rather than Russian structures should be immediately
corrected, only glaring grammatical errors should cause any other inter-
ruptions to student attempts to express themselves on topics covered ‘n
the text and supplementary materials.

2) Encourage close attention during writing exercises to the many morpho-
logical changes necessitated by a) declension of nouns, pronouns and
adjectives, and b) conjugation of verbs.

3) Cut off saundlaﬂd have the more able students supply narrative for
films and filmstrips that have been shown several times.

Have Modern Russian, Book I, Graded Russian Readers, Part I and Russian
As We Speak 1t on pramlnent display in a reading corner. Let students

discover for themselves passages referring to the subjects in the text
and other supplementary materials. A few copies of each should be

IR T D, e DU . U SN, D SR S W
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Phonology

1) all sounds

2) patterns of intor
tion

3) recognition of one—
letter prepositions
in liaison wish
nouns and demonst ra-

-

ky

=
D‘
:4‘
T

tive pronouns 1'1) ace
2) reni
i - o o . 1) B and Ha h the accusative case
SPEAKING: 1) all sounds ©2Y, nacu®r, okoyo, nociey mo with
2) patterns of intona- ! the genitive case o

tion in speaking and
readlné alqud
anseletuﬁr PIEP 51
tions and nouns or
demonstrative pro=
rnouns

READING :

ressions of time with the
accusalive case
| 2) expressions of quantity with the
genitive case
Word Position
1) direct objects in sentences
2) time expressions in sentences
i 3) position of impersonal verb form
ECTE in statements and questions

4) position of particle He before
verb when a negative expression

likeHuuero is used

WRITING: Increasing mastery in
spelling of sound - Orthographical changes fo show changes
letter correspondence ' in number, gender and case of nouns,
problems | pronouns and adjectives, and in person
and number of verbs
CONCEPT: Russian and English differ | 1) Word forms change as their functions
considerably in sounds, change in sentences.
intonation, and orthography| 2) Adjectives agree in number, gender
and case with the nouns to which
they refer,
3) The double negative is unacceptable
- in standard English, but mandatory
62 in standard Russian.
O
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camps, weather, national
dances and costumes
famous Moscow and
Leningrad landmarks,
famous Russian writers,
automobile driver
qualifications in the

Soviet Union
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Since languages cannot be equated
word for word, one must learn to
understand the meanings of structures
w'thout referring to English.

To acquaint oneselfl with
the customs, writers,

historical 7
monuments of another

sights and



O

ERIC.

Aruitoxt provided by Eic:

Pt
M s

Wl b3

i
[ ]
| R
o I ¥

Zh

—t

iy

k) rouns,
Unit IX:

1) Russian writer

2) historic gltes in Moscow

3) days of the week

L) present tense of irregular
verbs XOTeTh and MOQOUB

5) past tense of verbs

6) B and H& with the
accusative ¢ case

7) time expressions with the
accusative case

8) accusative case declension

of last names

]
Mt

L)

1)
2)

y

ertain courses are
importance of edueat Lon
ild's life, Point aut
hours of study are
granted by the

t Russian child.

but similar, version

e

of this narrative in Unit 7.
9€l edition of A-LM Hugalan
g

(o]
1t
Level T provides excellent
supplementary material for
accelerated styudents,

lteview with class the fact
that Fnglish once had many
cases and still retains three.
: n hnw in Rug51an and=

is leng in thé Eentance
Review all instances of
accusative already enaaunteréd
by students in dialogs
supplements of Uni t
For additional accu
singular drills, se
and VT of 1361 ed L

Dialog and supplement posters
for Unit IX,

For arcelerated students the

Basic Text in Unit XXI of 1961
edition, A=IM Russian, Level IT
offers addltlsnal material on
historie sites in Moscow.

This unit also includes a map
and several photographs of
Moscow, A wall map of Moscow
wvould also be usef:l.




Beginning Russian C - 391330

Suggested Hesources, Materials
‘Suggested Content Media, Metheds, Activities
Unit IX: (Continued) Unit IX: (Continued)
2) For slower ziudenis *kare
is a very short. simple

piece on Moscow on page 210
of Basic HRussian, Book I
(1959 edition) and dialogs
about Moscow in Basic Russian,
Book IT (195¢ edition), pares
17 and 37, with photosraphd

_ pages 25-36 and 157-169.

3) Assign short biographical
reports on Lermontov, Pushkin,
Tolstoy and Dostoevsky.
Interested students may wish
to read in translation some of
the well known works of these

. men.

L) Show a) color-slide-record
program: "Soviet Union," and
b) film: ™"Moscow and Lenlngr,d_"

5) Additional past tense drills
in Unit IX and X, 1961 edition
of A-LM Russian Level I.

6) Additional drills on B and

Ha with the accusative case
and time expressions on pages
50-52, 1961 edition of A=IM,

7) Continue throughout the unit
to use the antonym and synonym
drills for adjectives and ad-
verbs found in the vocabulary
exercise. Also, the writing
driil at the énd of Unit IX

[_!mu

antanym and syncnym substltutian.
8) Pay close attention to students!?

ability to do Paragraph Rewrite:

at the end of Unit VIII and

Free Substitution at the end of

Unit IX, since writing is less

structured
Unit X: Unit X:
1) impersonal verb form €CTh : 1) Dialog and supplement posters
2) impersonal expressions for Unit X.
MOXHO, HeNnpasm 2) Supplementary reading material
on shopping and presents for
3) double negative: partigle He accelerated students in the"
before verb when a negatlve . dialog of Unit VIII, 1961 ed,
expression like HHUUYEro of A-IM Russian Level T and
, ~ is used the Basic Sentences and Text of 65
(4] L) genitive singular and plural - Unit XVII, 1961 edition of A-LM

__IfRJﬂ:‘ - of nouns Ru531an Level II.




teginning Russian C - 391330
Suggested Content
Unit X: (Continued) Unit X: (Continued)
£) genitive singular of possessive 1 drills ~n g
and demonstrative proncuns of nouns aEdVQFﬁﬂ,iLJ
6) genitive case with expressions @ IV and VI of 1961
of gquantity edition ¢f Level I, of geni-
tive plural of nouns and
genitive singular of adjec-
Lives in Units XV and XVI of
1961 edition of Level II.

L) Beginning with Unit X, the
student must write in a less
rigidly structured situation --
dialog construction from a
given narrative. This re-
quires greater control of
written forms and assumes the
ability to shift easily from
third person to first and
second persons, Some dis-
cussion of shifting from
narrative to conversation
may help alert the student to
what is required of him,

Unit XI: Unit. XTI:

1) summer camp ' 1) Dialog and supplement posters

2) exaThb Vs WATH ' for Unit XI.

3) accusative plural of nouns 2) Supplementary listening com-

L) genitive and accusative prehension and reading mate-
plural of adjectives - rial: on camp, other summer

5) prepositions with the genitive activities, and the Crimean-—-

 case Basic Sentences, Text, and

Reading Selections of Unit XV,
1961 edition of A=IM Russian
Level IT. Also, dialog on
Yalta in Basic Ru531an Book IT
(1959 edition), p. 50,

3) Film: "Héat and Leisure in
the U.5.5.R."

A)VRev1ew possessive expressions
'using ¥ plus the genitive

Unit V before addlng the other
prepositions.
5) Additional drills:
a) accusative plural of
nouns: pp. 49-52, 1961
edition of Level II,

66



Beginning Russian C - 391330
Sugges ted Resources, Haterlals
Suggested Content Media, Methgds Actix ties

Unit XI: (Continued) Unit XI: (Continued)

5) continued
b) genitive and accusative
plural of adjectives --
Pp. 71-83, 1961 edition
_of Level II.
c) prepositions with the
genitive case -- p. 36,
1961 edition of Level I
and pp. 53-5L, 1961
edition of Level IT.
&) Writing drills on verbs of
motion in Stilmants Russian
Verbs of Motion,

67
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A course to further déVP]wp the ski:

and to expand reading and wri iling
MManguage skills are develo cped throm
to the following topics: winter

JSETAN

DEFARTMFNT

Moscow, Leningrad, final eXaminatione
telllng time, u'i uss urr
zoo ., famous RIS

Admihistrative Requirements:

A map of Russia
Access to a re:@rﬂ player,
@ther audio—vi:ual aidé

WIS 0 B

Course recommended for any st

udent
Peginning Russian C and desires to

any student
stated in Beginning Russian C.
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1) A maximum of 30 students (25
2) An electronic classroon with
3) A tape recorder in the class
L) of Moscow and of
5)

who dEmDﬂJtTaf%E abilit

recommended )

thirty positions highly recammended
room
Leningrad in the classroom
film and filmstrip projector and
xercise hooks,
=t.s for the students
teacher
who has successfully completed
continue his study of Russian
or
¥ Lo perform adequately the objectives



Intermediate Russian A 392310

Cbjectives of Course

is abl

o

The student

1) to respond consistently in Russian
2) to manipulate orally Russian language
patterns studied:
a) to make required changes in strue-
ture in pattern practices
b) to respond apprépflately to ques=
7 t-lDTL;!
c) to ask directed quEatlDDE
d) to recombine, with more frequency
and ease, cumulative learned struc~
tures and vocabulary in conversation

3) to recognize visually and read aloud
sentences mastered orally

4) to reproduce in written form sentences

learned orally
5) to manipulate structures in written
exercises

6) to respond agcurately in written
form to questions baséd on dialogs

7) to write structured paragraphs

8) to read and comprehend prose and
poetry selections with some unfamiliar
words understood from context

9) to comprehend and manipulate with
greater ease structures which differ
markedly from English

10) to locate on a map the capitals of
some of the Republics of the Soviet

Union

11) to name several demographic variations
that exist within the Soviet Union

Sugegesied Content

Phonology, Morphology, Syntax
Vocabulary and Culture as cutlined
on the following pages

From Basic Text
ALM Russian, Level I, Second Ed.
(1969) Harcaurt Brace and

vaangvlch Ine.

Units 12 - 15 (1969 ed.) and
other resources and materials

69
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ug, Eite 1 Res ,%Ss,ﬂatérialé,rﬂ,”f;

\ )]

List of Hesaurcés and Materigls:+

A-IM Russian Level I (1969) " Maps: World

Harcourt 7Brace and Jovanovich, Inc. : © Soviet Union
Moscow

A-IM Russian Level I (1961) » Leningrad

Harcourt, Brace and World, Inc.

A-IM Russian Level II (1961)
Harcaurt Brace and Warld Inc.

Basic Russian, Books I and II (1959)
Pitman Publlshlng Co.

Basic Russian, Book I (1969)

Pitman Publlghing Co.

Modern Russian, Book I

Harcourt, Brace and World, Inc.

Graded Russ;an Headgrs Partszl and IT1
The MacMillan Co, ’

Russian As We Speak It
Moscow-Publishing House of Literature in Foreign Languages

201 Russian Verbs
Educational Series, Inec.

Russian Verbs of Motion
King's Grown Press

Heath Russian verb Wheel
. C. Heath and Co.

kj\

Kometa
Scholastic Magazlnes3 Inc.

Dictionary of Spoken Russian
Dover Press

Sov1et Engyclopedla Publ;shlng House

Films: "Moscov and Leningrad"
"Rest .nd Leisure in the U.S5.5.R.U
"FPDE,HDSGOW to Baikal!t
"Science, Technology and Art in the U.S,S,R."

“*see appendix for specific references

ERIC - 7
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Intermediate Russian A - 392710
Methods, Activities
1) Continue to follow suggestions fer previcus quarters

2) Since this quarter =nds Level T work, every effort should be made to
review phanalagy, morphology, syntax, vacabularv and cultural materia
covered in all four guaTEEIQ, While some formal review is recamméndsd
the most telling indication of the students'! successful mastery of
structures will be their ability to converse with the teacher and with
each other in Russian with some freedom on the subjects about which
they have read, and their ability to write in a more limited manner
about these topics, demonstrating an awareness of morphelogical cha 5
as indications of changes in syntax.

L’Zh

3) Some Level II materials have been introduced as supplementary work
starting with Beginning Hussian C. Therefore, students should have
some idea of what will be required of them in Level II.

4) Begin subs cription to Kometa for each student in Intermediate Russian A.
If school money is unavailable, student subscription rates are w1th1n
financial reach of most 1tLd§nhs. :

ERIC



Contents - Intermediate Russian A 392310

Skills -
Concepts . Phonology | Morphology _ _ Syntax
LISTENING: Increased comprehension of Verb Forms:
1) all sounds and patterns 1) aspects of verbs - present and
- of ‘intonation N past tense of imperfective and
2) utterances of increased perfective verbs; future tense
- length and speed of perfective veros
3) utterances containing 2) modal words Hamo,MOXHO, HENb3sH,
liaison of final con- and impersonal expressions )
sonant (especiallyT )
with initial vowel of Nouns . Eranaung, adijectives:
following word 1) locative case singular and
plural _
— - - _____i2) dative case singular and plural
3) instrumental case singular and
SPEAKING : 1) all sounds and patterns of plural N
intonation ) nominative and genitive cases
2) proper liaison of final of nouns after numbers
consonant (especially T )
with initial vowel of Prepositions:
following word when 1)o , B and Ha with the locative
speaking or reading aloud “case -
2) kandmo with the dative case
3)2, Hag, nom, 3a, nepen
with the instrumental case
Word position:
_ _ 1) indirect objects in sentences
B i 2) impersonal expressions w'h modal
READIN. words
3) word order in sentences containing
HDAaBUTECH
WRITING: Increased mastery of spellingof
sound-letter correspondence
problems
CONCEFT: Russian sounds, intonation 1) Expansion of concepts in morpho-

and orthography must be
mastered if one is to com-
municate effectively in the
language.

logy and syntax section-: of
Beginning Russian C.

2) Russian verbs exist in pairs.
For any given action there are
two verbs, each of which describes
that action from a different
-point of view or aspect.
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€ Vocabulary , ) o Culture
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o

R

Lexical items from
drills and narratives
following topics

seasons, Moscow, Leningrad, f
exXaminations and grades, numb

11 - 100, telling time, Russian

i
currency, expressions of time

3

holidays, the zoo, famous Russian

writers

unit
special section: '(ilimpses

3) famous Moscow landmarks
4) Russian school examining and

of the U.5,5.R."

grading customs
using Russian currency

Russian holidays

£ b
et M

Since languages cannot be
equated word for word, one must
learn to understand the mean-
ings of structures without
referring to English,

To acquaint oneself with the
customs, writers, historical
sights and monuments of another
people is to increase one's
understanding of how all

people live,

3
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Suggested Content

Unit XII:

1) seasons

2) months of the year

3) locative singular and plural
now1s

L) lozative case with the ire—
positions B and Ha

5) B or Ha plus accusative

signals d53t1nat1an, B or
Ha plus locative %1ﬁnals
7 Tocation

6) locative singular and plural
of adjectives and pronouns

7) nominative, genitive, accusa-
tive and locative cases of
personal and interrogative
pronouns--summary chart

8) pTEpGSlthﬂ B plu%

of the year

Unit XIII:

1) numbers 11-100

2) telling time on the hour

3) counting and using Soviet
currency

L) aspects of verbs I (imperfec-

tive and verfective present
and past )

auggested He;@urceag Materials,

Media, Methods A;tlvltlas
Unit XII:
1) Dialog and supplement posters

k)

for Unit XII and from any of
the other units whieh will
provide opportunities for free
response in drills on the
cases,
Review adverbs of destination
and location, Unit VI, in
preparation for drills on =
and Ha with the locative
and accusative cases.
Additional drills on locative
case and uses: Units VIIT and
IX of Level I, and Unit XIX,
pp. 187-192, Df Level II,
1961 editions.
For accelerated students who -
find the narrative at the end
of Unit XII easy, for cultural
information about the historic
sites of Leningrad and for
general practice in listening
and reading comprehension:
Reading Selection, pp. 91-95,
Unit XVI, Level II, 1961 ed.

Also ggod as supplement:
a dialog about Leningrad, p, 3,
Basic Russian, Book ITI, 1959
edition, :

A wall map of Leningrad

© would be useful; a smaller map

5)

6)

can be found on p. 90, Level
IT, 1961 edition.

After reading aloud the poem
in the Recombination Material,
discuss the difference in
word order for the sake of
meter and rhyme. Find paral-
lels in English language poems
familiar in the class.

Assign biographical reading
on Marshak. =

Unit XIII:

1)
R)

Dialog and supplement posters
for Unit XIII.

Supplementary material on exami-
nation, grades and preparation
for the university: 1961 edition
of A-LM Russian, Level IT,

PP. 132=136 and pp 311—315




Intermediate Russian A - 392310
Suggested HESOLPQeéi,PEtér*alé

suegested Content Media, Methods, Activities
"Unit XIII: (Continued) ‘Unit XITI: (Continued)

5) nouns with numbers -- 3) Use large cardboard clock
nominative and genitive ; with movable hands for
cases i drills on telling time.

6) expressions of time L) The concept of aspectual

verb pairs will be completely
foreign to students. Stress
the precision with which
Russian verbs pinpoint -
beginning, duration and
completion of action, the
amount of time information
carried in the verbs them-
selves rather than other
words in the sentence. The
necessity for mastering the
use of aspectual pairs can-
not be emphasized too strongly
-to the student,
5) Additional drills on nouns
with numbers and expressions
s of time: pp. L1-=49, 1961
, edition of Level II,

Unit XIV: Unit XIV:

1) -aspects of verbs IT (imper- 1) Dialog and supplement pgsterg
fective and perfective present for Unit XIV.
and future) 2) Supplementary listening com—

2) dative singular and plural prehension and reading mate—
of nouns, personal and inter- rial fur accelerated students:
rogative pronouns and adjec- Dialog and Dialog Adaptation of
tives ‘Unit XTI, found in 1961 edi-

3) prepositions with the dative tion of either Level T or
case : Level II, A-LM.

3) Additional drills on present,
past and future of aspectual
piirs: Basic Sentences, pp.
137=142, and Structure Drills,
pp. 146-159 of Unit XVIII;
Structure Drills pp. 176- 186,
Unit XIX -~ 1961 edition of
Level IT, A-LM,

L) Addltnonal drills on dative
case: Units XII and XXIII
1961 edition of Level IT,

- A-IM,

5) Require memorization of the
poem by Marshak in the Re-
combination Narrative,

3

S

4
3
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Suggested Resources, Materials,

Sgggggtg@wcanpgpt : Medla Methcdd, Act1v1tﬂeg
Unit XV: © - Unit XV:

1) instrumental singular and 1) Dialog posters for Unit YV.
plural of nouns, pranauns 2) Requiring students to answer
and adjectives questions about the poem

2) prepositions with the in- forces them to switeh from
strumental case _ ~ the poetic syntax they are

reading to the syntax of
- everyday speech.

3) Additional drills on instru-
mental case: Units X and
XII of Level I A-IM and
Unit XXI of Level II, 1961
editions,

4) Review all cases and the
concept of case,

5) Review aspectual pairs.

6) The minimum biographical
information that each student
should know about Marshak is
that he is a popular Russian
children's poet whose poems
are memorized and recited by
even very small children.
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Textbooks:

10,

ii

11.

Basic Text - i
A-IM Russian Level I, Harcourt, Brace and Jovano+icr., ine., 1966,
A-LM Tussian Level I, Harcourt, Brace and | orld, Inc., 1%61.
A=LM Russian Level II, Harcourt, Brace and World, Inc., 1961,
A-IM Russian Level TIT, Harcourt, Brace and World, TInc., i?éﬁ.
A-LM Russian Level IV, Harcourt, Brece and World, Inc., 1965,
Birkiett. A Modern Russian Course, Oxford Unive 2rsity Press,
1956. ]
' Dawson, Bidwell and Humesky. Modern Russian, Books I and 1, |

Harcourt, Brace and World, Inc., 196l.

Dewey and Messerean, Reading and Translating Contemporary Russian,
Pitman Publishing Corp., 1963.

Fairbanks and Leeds. Basic Convers ational Russian, Holt, Rinehart

and Winston, 196L.

Fayer Basic Russian, Books I and IT, Pitman Publishing Corp.,

Fayer. Basic Russian, Book I, Pitman Publishing Corp., 1969.

Fayer. Simplified Russ ian-Grammar, Pre essman and Pressman,
Pitman Publishing Corp., 1957. N

Khavronina. Russian As We Speak It

Ornstein and Howes. Elements of Russian, Allyn and Bacon, Inc,

1961,

Potapova. Learning Russian, Books I-1V, Progress Publishers,
Magcaw
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1T,

Supplementary and feflercnce Materials:

Lneylopedia Britennica Heview of Foreign Language Fducation,
Volumes I and 11, Fncyclopedia Brittanica, Inc., 1968, 1969,

Films of the U,2.8.0t,, catalogue, Brandon Tilms, 1960,

rip Geries: "The Zoviet Union = "The Country and Its!
le,' 'Housing,' 'Food and Clothing,' 'Transportation and

ication,' Four filmstrips, two records, scripts and
study guides, TFilmstrip House, Tne. '

Four Russian-language Teaching Films: 'Moscow and Leningrad,"
"Rest and Leiaure in the U.3.5.R.," "From Moscow to Baikal,"
"Scilence, Technology, and Art in the U.5.5.R." Teacher's
manual includes bknglish translaiion of film narrations and
key to exercises in student manual; student manual contains
script of Hussian narration and comprehension exercises,
International Film Bureau, Inc. iilm rental §7.50 each from
.lorida Gtate University A-V Center.

Getting Along in Russian, Pei et.al., Bautam Books, 1961.

Graded fussian Headers, Books 1-V, D.C. Heath and Co., 1961.

Graded Russian Keaders, lParts I, I and III, The MacMillan Co.,

1963, -

Graphic Russian Grammar, Jones, Charles E. Merrill Sooks, Inc
136L.

Guided Tours of the World: Soviet Union, Color slides, record
and tegt ‘Columbia Record Cn,, Inc,

Heath Russian Verb Wheel, MNennsburg and Barber, D.C., Heath and
Co., 1963.

Kometa ,Hussian language magazine published nine times a school

slan=Inglis

year for Russian students of all levels. Scholastic Magizines,

Inec.

Life World Library: Russia, Time Incorporated, 1965,

Look and Learn Russian, Pressman, Dell Publishing Co., 1962.

Modern Foreign languages: A Counselorts Guide, Bulietin 1960,

no.20, U.3, Department of Health, Education and Welfare.

iii



II. Surplementary and heference Materials (eont-)
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17. 'Guinto Lingo, Magazine published monthl>- by Hoda

12, Rus oviet Encveloredia rubli

Fleec: i=rie Tzachineg Lab-

@ratDFLt‘, lhﬁ;,

20. Russian T attéfﬂgf L, Jaszezun ., al., Frentice-Hall,
Inec., 1G&5
21. Russian Songbook, The Thrift Press, 1947.

22, Russian Through Pictures, Book I, Richari: et. al,, Washington

Square Press, Inc,, 1961,

23. 201 Hussian Verbs, Davis, Rarron's Educational Series, 1G6€,
2L, Russian Verbs of Met® -p, 3tilman, King's (1 wm Press, 1956,

25, S5ay It in hussian, Slepanoff, Dover Publications, Ine., 1958,
! =1 = L L] 3 L)

26. Teach Yourself Russian, Fourman, Fawcett Publications Inc., 196.L.

27, "The Russian Packet', Iu SSiaﬂ language reading material, games,
etc. compiled annually by Claire Walker, Friends QchDDl Baltimore,

Maryland,

28, Visual-Education Russian Vocabul..ry Cards, Visual Education
Association, Ine,

29. "Why Study Foreign languages?" &lides and audio-tape, American
Council on the Teaching of Foreign Languages (ACTFL)

30, M"Why Study Russian?" pamphlet, Yakobson, American Association of
Teachers of Slavic and Fast Luropean Languages (AATSEEL).

[
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i; cooperation v.th
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The Arch, quarterly publicalior of the Foreign Language
of Georgin. -
The Slav ig and Fast Furopean Journal, quarterly publicat
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LETTER SUPPLIES A-L BACKGROUNE

Foreign language departments utilizing audio-lingual materials and metho-
dology can avoid much confusion and ill-advised criticism by sending an intro-
ductory letter to parcents of first-ycar pupils during the openin weeks of
school.

Offered here is a sample of the type of letter, which may be sent home with
the student, It may be modified as desired.

- (Language Department)

School Addrcss
Date

Dear Parent:

We are delichted to welcome your youngster to the study of one of the most
exclting courses in our curriculum. The foreign language program at -
High School is much improved over what ycu and I were able to study back when

we were in school. We read, conjugated and translated. Your youngster will
have the opporturity to accomplish much more than that.

Today's o (language) program is made to meet today's needs.
ngh School is proud to bc among thosc forward locking schools
in GLc’g la which are following the new state-recommended foreign language curri-
culum. We have adopted audio-lingual materials and teaching techniques. Our
objectives are to develop these language skills in this order: understanding,
speaking, reading and writing. ‘

During the first year we shall spend well over half of our class time develop-
ing thc first two skills. The purpose is to establish the new sound system. Our
students must learn to pronounce the words and phrases in the second language, not
to say them with English :ounds. To accomplisk this goal, much practice with
careful listening and rerstition will be necessary. Encoursge your youngster to
give_his full attention and effort to this drill work because outside of class he

pr oably will not have much opportunity to hear good ___ (language).

Your youngster will actually come home .speaking (language). He should
be able to greet you and make a few corments in wellspfonaurced -
(1argjage) even during the first week. However, don't ask him "What's the word
for fork?" or "How do you say 'I like steak'." He can't sav waht we have not
studied; he can't pull (larguage) out of the air. He can't learn
everything at once, and would become frustrated if he could not say what you
wanted. De let him use the phrases he has learned. Be enthusiastic and in-
terested. This practice speaking at home can help solidify the learning.

tor the first several weecks we shall not give homework from the text. We
do not want the students to see __ (larguage) until the new sound

system is set, If they trv to read toe early, it would sound like
("Spéﬁglish“ or "Frenglish," etc.) Thus homework during this period Will take

other forms.
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LETTER SUFPLIES A=L BACKGROUND (cortinued)

ing his :
, He will need to practice saying alovd his

s alse Pe will read the material ard learn to write it. He shovld
ast 30 winvtes o his lesseor cack night:  a 15-mincte period in the
afternocn er carly cvening ard anot o1 l5-minute period later or in the morring
ore school, Mastering a forcign language takes daily stud:

Y-

In class the students will be eraded on their oral work everyday and will
have numerous short quizzes plus regular unit tests, Thus home study will malke
a big difference. Tt is essential to keep up, If one gets bebihdg he must then
work twice as hard to catch up,  Absences will hurt. The student will have to
double his efforts, practice after school in the olectronic classroom, and check
with the teach~ on any Jifficultics.

By the way, our clectronic classroom is a great assct in the study of
B o (ldnwudﬁL) Your youngster can hear native speakers on the audio
tapes and use them for a model. Thus the chances are that _ (language)

will be a course in SUCCeHRS,

w .
[P}

0
study thrcughaut h;éh ach@aig Fgur yea; 3f ) - ( g
guage. It is certainly better to

necessary to develop proficiency in the langu

have four years of only one modern language than two years each of two different
modern languages., We spent quite a number of years learning English; reali
bilingualism w111 take time. However, your youngster's know wledge of a foreign

language will ojen up to him many vacatlonal opportunities, as well as
standing of people of another enlture, Let's make this a fine

Principal's Signature
Return this signed to the teacher, please

I hav

,_.L.
o
pay
R
=
H
)
fat
i
)
=
=
o
ey
e

rcad your letter, ar! understand the aime, and s
) (namk ot student) to prepare h; assignments each day.

KJ

Further comments:

Parent's Signature

vii



