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Foreword

n the Russian curriculum guide was begun, there was only one futie four year Russian language sequence in the Atlanta Public School system.Although there is still, as of January 11971, only one full sequence, several
other schools have initiated beginning and intermediate courses, and Russianis well on its way toward becoming a popular and permanent part of the curriculum.

Since Russian has been designated nationally as a cnztical language,
many unusual study, travel and work opportunities are now open to American
students. In addition) courses in Russian language, Literature and history,
including major and minor concentrations for the bachelor's degree, are newoffered at all Atlantaarea colleges and universities. By adding Russian to
the curriculum, the Atlanta Public School system has continued its policy ofmaking new opportunities available to Atlanta students as they become avail
able rationally, and of preparing students to enter college programs atadvanced levels.

The basic text presently used in this system is the ALM Russian series,second edition, levels I through IV (Harcourt, Brace and Jovanovich). Becausethe student text and accompanying materials for all levels are currently
being revised, the Russian curriculum is presently limited to level I (quar
ters I through TV), most of whose materials have completed. The recorded
materials--student practice records, classroomlaboratory tape setand testing set--were not available, but their texts are in the teacher'sedition of the student textbook. As the revisions for levels II, III and IV
are completed, additions to this guide hill follow.

Although the guide is based upon the second edition of A M, care hasbeen taken to correlate the lessons with the first edition of ALM and with
several other Russian textbooks currently in use.

Finally, the emphasis upon the performance of specific behavioral ob
jectives within the context of certain topics should provide the Russian
teacher with adequate guidance for whatever Russian textbook he uses.
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1. The opportunity to study a foreiun larwuage should be open to all
students. Goals should he brNtd enouzb to allow students of dif-
fering abilities and flt,,7,res:,s to move toward their potential in
this area. With such scope available, then all students can
sincerely Ipe encouraged to Fain the profit and enjoyment from
learning another language rezardless of their vocational aspira-
tions: moreover, unlike the college bound student, the terminal
student may never have the chance for such an experience again.
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may need to emphasize positively the .-q77rzo mad e , 'ic(Trandi-
studen that, their mother tongne wbs :mistered overniFht!
Opportunities to nso what has boen ittarbod will provide a growingsense of accomplishment each as well as motivation
to continue learning. :ince "success 1-,reeds success," we shall
need to show approval and pride -In what has been learned rather
than permit stud6n1,2 to hecom. frunt,roted an deteated by all they
still have not mastered.
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Clarity and efficiency may at times require the use of English,
especially for test instructions Irwlish would undoubtly be
needed in discussions related to the nature of language learning;
these brief sessions would probably be completed in the opening
weeks of Level I and could be arranged for the end of periods
so as not to break into the "cultural island" being established
in the class. Although the presentation of cultural information
in the foreign language is preferable when possible, a realistic
decision must be made in this regard.
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Our fore-ion language :7!ons-ly s!.tor the
importance of nequential ii :'ettommotils a tt;:il rolac
program in the secondary schded, ex.ton, downward into seventh and
eighth grades as soon as fear ille and ihiLialon of FIZ- to take advan-
tage of the young child's flexdble sreecb organs and adeptness at. minicry.
Then on top of this follows the admonition tMt tlie total lanruare prorram
must bt well articulated! host of our .1ournals stop there to leave us
teachers with the problems of development and cdordindtion.

We have made slrnificant prorress in hr Atlanta i±y .3ystem in the
area of lengthening the forojcn loanFuare sequence. Various high schools
already have four-year prop-ram with ndme fifth and sixth-year study
availabletoa students who began leamiur language da lower grades. It
is hoped that such offerings can be increased to provide Atlanta children
with the greatest advantages possiCie, While this gri)wth continues, how-
ever, all teachers need to tackle the very practical issues of articulation
in order to assure the benefits that long sequence programming can provide.

The blanket statement: uTke the s,udent from where he isu may sound
like an over-simplification

, r the articulation problem; nevertheless,
that procedure is precisely what each teacher must attempt to follow. The
same circumstance applies r t-- rirst-year pupils. Regardless of what
grade the beginning point may he, n group of students is homogeneous as to
abilities, interests, or motivation! The teacher, then, cannot outline
a single course of study to which students will fit; the tailoring must
be in the other direction: the course needs to be fashioned to fit the
students.

How is such possible with very heterogeneous grouping' The program
is even more complicated by the long sequence which brings together young
people in varying stages of linguistic development. Perhaps the major
saving grace is for the teacher In recognize before he initiates his
efforts that he will obviously have no more equalized group at the end of
the quarter than at the start, In fact, if he has succeeded in reaching
a common plateau, then indeed he has failed because to do so he would
definitely have pressed some children beyond their limit or would have
slowed progress for others! Again, we: need to remind ourselves that
these conditions hold true in first-year classes as well as third or
fourth year.

The- necessary undertaking is to individualize the learning process
as much as possible. What does that procedure involve? It means finding
different approaches to certain aspects of lessons and allowing added time
to try these with some students while others move into broader usage of
what they learned faster,. It means letting those who have caught on to
some facets of the lesson help classmates in groups while you assist others
in solving their difficulties or advancing their endeavors. It means
evaluating on basic objectives and at the same time allowing those who are
ready to do so to extend themselves into levels of work which some students-

.
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Independent study prograis ao:er er Iffay acrani-.7.,:dfor a student who finc hit f ,aas1 c to so1fejulo :he of thc. regula.fhcourses. Aitho ui c woub.1 he ..ifule If al. p
st ud nt i ax t ipir oi h f he t1f,. 1 c he LIfo
cause him to have a gap in

I wheh Le w1:1:1 contiraw,the teacher and student md.g.ht arrange it special program that. ijet llowmaintenance of language contacn plus -fhe of sklris _f_n a hr...litable way.

Interest, aptitudes. and acidelo.n leyol the student as well asthe particular situation exAsLing in the school need so he considered
carefully by teacher and s(o_dern to arrive 6.: a. plah fov independent
study. Agreement upon objectives for the quarler will 1,t-f essential; theseaim should be stated precisely in writ!_nr, ..r loss like a contract,
so that the student will know what is ex.pected, how progress checks willbe made, and what form final evaluatin of his endeavors will take.

Attention in the planning should Le given especially to aeJvitiesthat would provide opportunities to maintain and to improve listening
and speaking skills. The student s;hould tr-)!: re closeted in some nookwith books, paper, and pencil. Althou!;=h por,lons ef his t1:ffe may
necessarily require individual effort in this manner he should have
built into the course occasions for i I i i nk h ether young people
and with the teacher.

Several proposals for independent study which offer potential inall language skills are listed her,'. for consideration. Those may arouse
interest or stimulate development er even more ideas on the part of both
teacher and student for a valhable Ihdependent study program:

1. Peer tutoring for students from less advanced classes in the
school.

2. Serving as group leader and teachers aide for more individualized
activities in a less advanced class.

. Providing seventh-grade students in a school where there is no FLES
program with an introduction to fereign language learning activities.*

4. Preparing tapes, visual aides, game adaptations, and other instructional
materials, then trying them out with less advanced lang-.,ge students,

*For help in arranginga.tvities, call the foreign language coordinator
or the foreign language utilization teacher at ',IFTV.

6
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Grouping for adent-Centered Wo

Teachers are humourously accused of being the most talkative creatures
on earth. Enough truth Ln that statement prevails to cause us some concern.
We know that teacher talk is riot considered the best procedure for learning:
therefore, it behooves us to check the amount of-time we ourselves consume
in discussion while students remain silent. We can note the interaction
readily enough by spa, recording a class session from time to time We
shall certainly hear much repetition and question-answer response; our
methodology is geared to those. But will we find opportunities when stu-
dents speak without the direct stimuli from their teacher? These won't
happen, at least not in Russian, unless we arrange class activities to
provide time and flexibility.

Even lacking the ideal, individualized study packets or work units,
teachers an schedule 10 to 15 minute slots several times per week to
permit students to work in groups of two three, four of more on small
tasks.* The change of pace and the focus on student-centered activities
prove to be tremendous motivation factors in themselves, in addition to
other values of the assirmments. The latter can entail great variety
within the range of horizontal learning, chances to apply what has been
studied in original recombinations or chances to strengtnen skills.
Perhaps the finest rationale of all for group work is that the lockstep
is broken; not everyone does the same activity at ,,:ice. Then students
have something different to share with colleaguer, trugh all were
together in the same class.

Skits co'fie to mind as a splendic, group project. Writing scripts,
planning prop: or staging, and review of language with approprial,e
gestures: these are all valid supports for playlets; student interaction
is tremendous. Although at times it may be fun to have everybody partici-
pating in skits, we teachers may often find it more appealing to have
different types of activities running simultaneously, some for later class
presentation, some for individual improvement.

For most activities the teacher will need to designate the groups
according to the type of assignment. In some cases only one or two
groups would be working apart while the teacher would continue to
:practice with the remainder of the class. Although bright students
may need more opportunities to perform individualized tasks, all
should be provided numerous occasions for the different kinds of
activities; weaker students should not constantly be doing remedial
chores since they perhaps need the motivation of variety beyond the
others. As often as possible, these slower students should be mixed
in groups containing one or more keen individuals who then can serve as
peer helpers. The teacher would vary groupings for each activity. This
would produce greater student interaction in general and avoid establish-
ment of cliques.

8
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Thile one gr,--In is preraring a skit, othcr idht. Le invciveJ in
activities like these:

1. De2igning and reparinr materials for a b-_:11,Ain board Ln
a cultural aspect c7mplete with iussiar. captions (Levels

ITT. IV): nrepau a btliet7:n bnard
(I).

Preparing a short narrative in Fusslan '_]l 2ing past
dictionary-page items to read to the class for compre-
hension and vocabulary review. This could be read
completely first and then reread with blanks for members
of the class to supply the key words. (II)

3. heviewine verb forms orally in short sentences when cued
by chancing :subjects. nne who excels in this or an
A-contract student, might serve as leader. This peer
teaching might be used as preparatory for a test or for
a quick drill presentation for the class. Other structural
items might be substituted as needed. TT)

Drawing up a dialog. in English on a topic of class interest
which is not coverod In the look, having the teacher supply
the Russian, and then learning the parts for class presenta-
tion with props. (End of I) This would be a welcomed
opportunity for pupils who think the bookTs dialogs are not
relevant enough for their taste.

5 Preparing a r6sum6 of a selection and answering oral
questions on it so that the whole class will not need to
read that particular selection. A practice of any new
words should also be riven. (IT)

E. Making out a practice test for use by the class on recently
studied material. (1,11)

7. Writing a recombination narrative for comprehension review
or reading by the class. T, II)

8. Reviewing a reading selection by rewriting its key elements
in dialog form for class p:ocsentatAor. (II)

.. Learning dialog lines. (I) A lead student can assist by
peer teaching of others who need extra practice.



rcuin aden -Center -1 1' (CO_ nued

10. Practicing with a tap3 under the guidance of the tea
a lead student. (I, II)

11. Transforming a dialog into a narrative. (I,II)

12.- Preparing a group discussion of a reading selection so that
the class will not need to read it, but asking general
questions to the class afterwards for review of key points. (II)

13. Personalizing conversation with the teacher on a theme recently
studied. (I,II,III,IV) This session may provide one of the
best occasions for free commenting in more than a single states
ment, especially if questions remain open-ended.

14. Listening to a taped story or talk and practicing making notes
in Russian. (II, III, IV) This can be followed by group dis-
cussion or summary through use of notes.

15. Vie ng a filmstrip with coordinated tape. (II, III, IV)

14. Taking a practice comprehension test from a tape. (I,II,III,IV)
Other types of practice tests could be substituted as needed;
the material might be presented on a handout instead of on tape.

17. Listening to taped music typical of some region. A brief
commentary on the composer or selections might be provided
also on tape or on a handout. (I,II,III,IV)

18. Looking at a series of one artist's pictures and hearing
a taped commentary. (I,II,III,IV)

19. Viewing a short filmstrip (or perhaps a series of related photo-
graphs), and preparing a suitable dialog. This could thent
be presented to the class. (I,II,III,IV, depending on selection's
potential difficulty)

20. Preparing a culture capsule with visual aids which can be offered
to the class. (IT,III,TV)

21. Making visual representations to accompany Russian prove
display. I,II,III,IV)

22. Drawing a city plan, with a plaza in the middle, to be used in
teaching directions and working out a sample set of directions
to initiate the class practice. (I, II)



Grouping for '-'17t, den- Cervt

Reading aloud the roles r, a short_ play.

Woring up a group disc,.:ssiDn en Fx.:r traditonal
for class presentation. _mpacrfisolss and cc,ntraf- wl cn:r
life 11,1r.- also he identi i led,

Preparing and taping a new based
world. (ITI,IV) This could b e pla-
groups.

errent :en- -3ri the Du::::an
Var-:-1;2 classes !

Investigating tae political leadership in the speakinr world
through current news magazines to pro71 de r brief oral report. :CIL
TIT)

Preparing a series of cortmercial with pf.ctur`es cif products (II,ITT,
IV) to be announced individually &lyin coming lessons as the teache,..

changes from one activ another. iI is can provide great humor
for the whole class.

2d. Drawing up a set of items or the class 4- use in a game: for
example, baseball, twenty duest_ ',Chat's My Line? or Who am 7P:
(TI,III,IV)

Formulating a scene, given a collection of objects which suggest a
theme. (I,II,III,IV) This can be related to the class with the
visual cues or dramatized in dialog form.

0. Playing Ru. sian Sevabble, 'bingo, or dominoes. (I,II,III,IV)

731. (For a musically talented group) Rehear. and taping a medley
o songs with accompaniment for class enjoyment.

(For, students interested in dancing- =two or three couples). Learning
the basic steps to a popular Russian folk dance and _rehearsing them
with a reoucd in order to demonstrate the steps for the class.

Preparing "sales pitches" to "sell" certain items to the class,
describing the articles, their uses, their values to the "purchaoes",
and their cost.

Obviously, such a list could be infinite in the hands of an imagina-
tive teacher. Each of these items also has the potential of great variety
:In actual subject matter and approach by students; few would turn out to
be alike even if all groups did them. This very fact of difference adds
spice to the activity, allowing for individual pride in sharing :something
of self wiuh the group and/o class.

11



Particular proble is Readi c -Year CJ

After the lively, active, varied first-year foreign language cour-
why does second year often become the drop-out treT? One of the majer
reasons may be over emphasis on reading. Teachers see the mass of
available and seem to feel impelled t plow through all of it. No crime
would be committed if some of the selections happened to be omitted! After
all, reading is supposed to receive only approximately 305 of the time
with 3O used for oral work, 30% for listening comprehension, and 10 .r0
writing,

Adherence to this time arrangement in itself can reduce the danger
of too much sameness of class activity. In the past some teachers have
dedicated whole periods to reading (exercises), excusing this by considering
questions and answers as elements of hearing and speaking too. No matter
how interesting the reading selections, this same format can only evoke
boredom. Variety of treatment must be utilized or some of the reading
will'simply have to be skipped in favor of other activities.

Foremost to be remembered is the fact that reading at this level
should not be content oriented, but should be comprehension skill
oriented. The information may be both interesting and appealing; however,
but for the student to remember the details is insignificant compared
vlith his developing the -skill of reading for general understanding.

Following up each reading el- tion with questions can be deadly.
Why not offer variations?

1. The teacher might call out a question and have the students
read silently to find the answer. Then the student who finds
the answer asks the next question.

2. Groups mighiL read different selections and offer short summaries
orally for the class.

(From an assigned narrative) group might devise a dialog for
class presentation.

4. Groups might read different selections. Two teams might be
named with a representaLivc from each group. The teacher could
ask a series of simple questions, skipping from selection to
selection. A team member who read the particular selection
would answer; if he failed to do so within the time limit, one
in the audience who read that selection could respond, giving
a half-point credit to the team of his choice.

Pairs of groups might read a selection, one group getting
down its own questions to ask the other, which would attempt
to anticipate possible questions and prepare for them. Rules
could then be reversed with a second selection.

12



tve-e.tr 4- A,cond-iear

The teacher or a student c lii call wt,-ds a

selection veal by the class. hat: ,:nit Ld
comments about he words as related t,o the piec,
together givinF a :hort. o-al

r-Z.41-.t read separate

and class deal with another actf.vit.y
Then each group would nresrnt !.t.F

the foliwolni; way:

1. each member would a 3 or 2,, sentence s'ary o,f
his segment,

2, the class would skim that por! inn,

3. the group member would repeat his parwohraze.

a class member could then add a c=mont he felt
somethinc important wns

and then the other pert!'.ons wold he handled similarly
one by one.

FeilmTs snore vall;a1:le would he the use of some of the reading
ideas or themes out of their context to inspire related but
more personalized oral work or written work. This horizontal
technique might also include comprehension practicest prepared
by the teacher or oreferatly by certain pupils. Such 2-to-3
minute talks would allow for varing opinions or parallel
experiences, all more appealing because of the acquaintance
with the live speaker.

Reading, yes! Hut to develop enmprehen5ion skills and a5 a source
for variety, not for content as an end in itself.

13



cn for Out- ivlt

1. Encourage students to bring in realia. Be sure to display their
goodies and comment favorably on them during their class period!

Assign minimal, but precise, homework lessons to lower-level classes.
Do not ask students to do work that can better be handled in class.
Do follow up in class the next day with activity based on any assign-
ment. Do have extra short practices dittoed and available on various
problem areas for those who request them or for whom you suggest their
benefit. This procedure provides for more individualized help. (If
you maintain a copy with answers, students can then check their own
work.)

Schedule groups to prepare bulletin boards on advanced units so that
students can participate in keeping their room attractive and varied,
a foreign language "cultural island."

Maintain a section of a bulletin board for newspaper clippings, recipes,
cartoons, etc. related to the foreign language world.

Prepare with students special displays and observances or Foreign
Language Week and/or an assembly program to draw attention of the whole
student body to the language program.

6. Hold periodical Russian club meetings to develop student leadership
and cooperation through preparation of informal, colorful programs
to appeal to all. If possible, separate students into a Russian I
club and an advanced-level club so that the latter can have most of
its activities in the language; also you can invite members of each
group to present a highlight from their meeting at the other's
session from time to time.

Arrange field trips for classes or club members to attend a cultural
event, to visit a locale about which they can converse in the language,
etc.

Set up a tape exchange with a foreign language class in another
city to stimulate interest in shared activities and student
performance.

Establish pen pals for interested students wh© can then keep the
clasS posted on their correspondence.

14
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apport uildini

Every year teachers have some classes that seem to work together
better than others.

"Third period just makes my day," one will say, or another, Zixth
period is such a let-down after _ wonderful fifth-period group."

What accounts for this variation? Since the teacher is the same
and the subject matter is similar, our answer seems to be the students;
they make the difference. Each student tends to play his own role in
building class rapport. This harmonious relationship in lea ling is more
than basic discipline and control; in fact, unless we consider those two
terms in the students' self-dicipline and self-control, they
hardly fit the con:'_cpt of rapport.

Can teachers really do an ning to foster rapport, or is it some-
thing elusive which may may not grow? An analysis of that wonderful
third or fifth-period class may give clues. Probably present are con-
ditions like this:

1. Each student feels recognized and appreciated by the others.
The teacher may have arranged the class in a horseshoe seating
design or a semicircle so that everyone can see and hear others
with ease.

Students are equally free to ask questions, supply answers, or
express individual opinions. The teacher has turned to each for
comment at regular intervals, thereby showing sincere interest
in everyonets participation, not just in his own role as leader.

Answers vary at times with individuals so that each feels that
he is really adding something to the class. The teacher asks open-
ended questions whenever possible to strengthen this aspect.

Humor and originality are rewarded with laughter and commendation.
The teacher supplies his own share of both, approval which elicits
more

5. Mistakes are not deflating, but are considered trouble spots for
added class attention. The teacher permits the whole class to
participate in reviewing error correction, thereby rellei.d.:1g the
individual making the mistake from feeling that he alone does not
know. This face-saving technique reduces embarrasseMent and alloWs
concentration to focus on learning.
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Use of Electronic Classrooms

Few events appeal to a teacher more than that of having all stA
dents actively involved in learning. This condition does not exist
consistently within a class period since some minds turn off or simply
wander as responses from certain classmates are awaited. Lab time,
however, is a different proposition. Everybody gets into the act!
Each student can listen and respond every minute of the session.

Choral practice in class is valuable since the teacher can employ
backward build-up to aid in developing full-sentence repetition, can
pause to concentrate on difficult sounds, can slow the pace to achieve
accuracy before insisting finally on normal speed. This time also is
used to insure comprehension of meaning. However, after this initial
work is done, the lab is the place for real learning, for gaining pro-
per intonation and pronunciation. Extended additional choral work may
lead to overconfidence and flubbiness as voices blend, but the lab
demands articulate practice, heard in the individual,- own ears.

Also obvious is the fact that the native speaker on that tape can
remain constantly a good model while even the best teacher will tire,
losing some of his sparkle, under the continuing endurance test of
repetition. The cue is then to shorten the teacher drills and cut on
the tape. Segments can simply be replayed as needed.

Teachers sometimes seem to resent the loss of a minute or two for
students to get to their headsets. This is about as ridiculous as
deciding to walk five miles to work, leaving a five-thousand-dollar
car in the garage because opening the garage door is a lot of trouble.
That expensive electronic equipment will suffer from disuse comparable
to the car. The investment of school money for technological aid must
be used for the benefit of the children! What teachers think of as
disruption of class routine with changes in desk arrangements may even
be wholesome physical movement for young people who have already sat
too long in classes!

Use of the lab facilities should be planned everyday for 10 ro 20 min-
utes for first and second-year classes. Advanced-level students will
need fewer lab sessions since their pronunciation will require only
occasional remedial work. They should, however, be provided use of the
lab from time to time as a refresher in intonation patterns. They also
can benefit from comprehension checks done by various native-speaking
voices; they need the experience of hearing many speakers, not just
their teacher and classmates.

Atlanta schools are fortunate in having electronic facilities
available to every foreign language class for at least a part of each
period. Use of the equipment will be more extensive if teachers set
up an automatic half-period shift schedule rather than make week-to-week
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entries.
11:0 Class P In lab: Class A in clasrc.:,m.

'3Ince havinz the classro,An session tofore lab Is preferable, the
two teachers should rotate their half-period use cf the lab at the
middle of the quarter. The teacher with he lab frst must prepare
the day before the lab work: he may need to use the openinF iuru
to refresh the etudef half h porlod will not he
used for lab work anyway. Here than about 20 minutes may evon
detrimental because :insufficient time would remain fcr other phases

hc, lesson and students would become weary since lab werk is so
intensi-se. N0 play or lacadaisioal attitude can 1=-Q tolerated during
he lab session. The importance of the priod must be impressed upon
'he participants.

What_ is most ossenbial I that the recorded material he an into-
.t-ral part:. of the lesson. Preferably, it should be an actual accompa-
niment of the te)dtbeek. With ext:.a channels on the console, the
acher sin provide the type of practice needed to individuals rather

-han force all to respond to the same tape. Playing the same lesson
to an entire class is failing to take advantage of the equipmentts
potential for individualizing instruction. Selection is made easier
for the teacher by the short cassette segments and tapes divided itmo
imaller unite. Generally, students should not follow textbooks or
other printed materials in the lab. hen they do, they tend to depend
n their eyes rather than their ears. If tre recordings are not well
arranged, however, sometimes referring to the texi- will be required.
it,:tra preparation in class with difficult parts can remedy this situa-
ion.

The teacher must, monitor student responses to evaluate, to en-
courage, to make corrections, and to diagnose common errors for further
emphasis in the classroom. If the mistake made is minor, interruption
may not be necessary since the student may correct himself as the drill
continues; besides, the student would misc a portion of the exercise
while being corrected. The student ought to be corrected immediately
if continuation would establish a bad form.

Evaluating in the lab everyday should be expected. Students work
more conscientiously when they realize that their efforts are signifi-
cant. Although one response is indecisive, the large number considered
throughout the quarter can give an accurate appraisal of oral perfor-
mance. This composite evaluation should be equated with big tests



Use of Electronic Classrooms continued)

because it represents a most important area of the work. The major
strength of the lab facility is that it allows all students to speak
simultaneously many more times than would be possible in the regular
classroom. Although the teacher can mark only one person at a time,
as he becomes more adept in the lab, he will find that he can hear and
evaluate more responses in the lab than he could possibly manage in
the classroom. Grades, by the way, should be considered from the
"satisfactory" level up or down, not from perfect and down.

A seating chart is necessary. This avoids confusion on entering
the electronic classroom. Students can then go promptly to their
places and begin without delay. The teacher should have his material
marked and ready to put on the console so that work can begin immedi-
ately. Efficiency on the teacher's part is conducive to proper pro-
cedure.

The seating chart, if divided into blocks per pupil, can double
for grading as well. The scale (something like tLis: 0-superior,
1-good,2-satisfactory, 3-poor, 4 unsatisfactory or no response)
should be visible for rapid reference. If the teacher is neat, he
can probably use one chart for a month or more. The basic outline can
be mimeographed for all foreign language teachers; each can fill in
names, etc. per class assignment. Class sheets can be stapled together
in the left-hand corner, folded left to right for convenience, and
taken to the lab with the teacher's manual or text. They must not be
lost! Disturbances, or discipline problems, are lessened by planned
arrangement of seating. Placing girls between boys or quiet pupils
between rambunctious ones is a good idea. The arrangement need not be
varied unless the teacher feels that moving a student is advisable; in
such case, a simple reassignment should be made after class without
fanfare: Since lab work is not designed for interaction of the stu-
dents, they should not choose their seats in the lab.

Actual testing in the lab is limited. Multiple-choice comprehen-
sion tests may be the best procedure. If test items are spaced prop-
erly, students can write short answers or fill in blanks. Totally
oral tests are impossible without recorders. At times, however, the
teacher may want to utilize lab time for short individual conversation
tests. He can then assign a lead student to the console to monitor
and assist (but not to grade!), thus permitting the teacher to chat
with individuals. With his questions already prepared in a list, the
teacher can elicit an adequate number of responses from a student
within a minute or two; during several successive days he can arrange
to do his oral testing of the whole class.
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Evaluation Student forlance

"If only we didn't have to give grades!" i,s the f ustrated cry of
many teachers. We know that some students will show up badly when compared
with others in the class; then they will lose their sense of pride in what
they have learned, beginning the downward journey to defeat. Our colleagues
in educational psychology bluntly tell us that grades are our most vicious
act

We attempt to improve in what our schools still consider a necessary
evil by being sure that we "test what we teach," that we avoid "throwing
students curves" on tests. Even so, we recognize that some pupils cannot
absorb or implement what has been presented at the same rate as others;
given more time and practice less pressure, they can achieve satisfactory
results.

How can we remedy this condition? Here are a few thoughts for con-
sideration:

1. Test less; evaluate more! We can discover weaknesses and strengths
if we provide ample oral practice in class. Since oral work is such
faster than the written form, we can give far more extensive experi-
ence with problem points before we attempt to grade performance.

2. Many short written check-ups on specific items can help students
identify for themselves what points they need to concentrate on
more. Then testing for credit on these can be administered when
both teacher and student feel ready; no rule prevents a teacher
from allowing students to take minor tests at different times,
and the grade book shows quickly which quizzes are still out-
standing. More flexibility in scheduling tests can provide some
students with the extra time to learn; they can feel more respon-
sibility for the study because they have some choice in the matter.
This procedure fits beautifully with the idea of performance,
objectives, our master outline which lets students know precisely
what it is they are to learn.

Why should we not revamp our testing system if we believe that it
has been defeating to some in the past? On the upper end of the
pyramid, is there any reason why we can't allow better students
who can manage anything we dish out to contract for their "A's"
by submitting to more complex testing?

Again, our educational psychologists remind us that challenge and
competition (which should be competition against one's own potential,
not others) is rewarding only to those who think they can succeed
with it. Then we can let them make that choice for themselves
through contracting for the more difficult assignment.1 and tests.
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Evaluation ucin4 (Hrmance

)1_;:y tests at best meei only about validity, ac d no ex-
perts in tests and mew3uremelr'.s. s!::-Tay n7.-t

or the experience to become very vrec:Ise :n this area: a -"!mc
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Our aim is to keep students mo-Jinr forward . Tf s only
students' confidenc e. making them believe that they her,q leamod
very little, them we would he het-or off not to i.7:17 them at all.
Everyone feels that he could help a student learn more of a foreign
language if the student returned for another year of it- Perhaps
that fact should be foremost in our thinkinc: so that we do not test
people right out of the program,

Liome Do!s and Don't- in Testing

1. Do lot students kamr what- types of iLems will be included on the test.
Do rive practice with samples in advance so that students can evaluar-
their own readiness.

Do present- instructions in luiglish unless you are absolutely sure that
everyone will understand; don't permit students to become up tight
for fear of doing the wronr thing.

Do provide many short item tests on different particular skills during
the quarter, keeping the skills in proportion to your emphasis for
the level.

. give numerous full-period tests, but when you do, measure all
. four skills and include something on culture too, whenever appropriate.

Do be sure such a test is a :;rorthy, positive experience, meriting the
valuable time it consumes.

5. Don't say lines like these: "bay attention now! This is important
because we are going to have it on the test." "All right, if you
don't want to pay attention, we'll just have a test on this."
Don't use tests to threaten. Dependence on tests and grades as
motivation lessens the value of learning per se.



some Dols and Don' Testin (continued)

Do begin tests with the simplest items and gradually proceed tothe more difficult ones.

7. Do test what has been taught,-including simple recall elements
as well as rearrangements of pre-learned material.

8. Do avoid tongue -tv steps and absurdities, but do deal with problem
sounds and structures.

In setting up multiple-choice items, do include at least one di.
tractor, two plausible but incorrect items, and only one, unam-
biguous right answer.

10. Do present, when appropriate, a couple or so of examples of open-
ended questions to allow for at least some individuality.

11. Do help students to feel a sense of personal responsibility fortheir own work.

12. And do smile and look relaxed! Don't transfer tension by appearingso dead serious about your test! This won't be your last chance to
provide a test or theirs to take one.
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scions on _ow to Use a Film

1. Good film utilization requires prior activities

a Difficult words and expressions are thoroughly drilled in advance,
preferably with the help of visual aids such as slides, overhead
transparencies, picutres or filmstrips. (In some cases the film
producer makes a tape available for this purpose incluAing not
only the sound track but supportive drill material.) Essential
structures should be drilled for rapid and easy student recogni-
tion; this will tend to minimize student discouragement as the
class views the film and listens to the sound track.



SUGGESTIONS ON HOW Tel USE A FILM (continued,

b. The content of the film can be dealt with in ad.ar by drawitie the 1
dent's attention to the main points of interest. This may be done by
presenting the highlights of the film through a series of appropriate
questions and films can be used several times by dawim,
attention to different_ areas of content during each showing. Also, by
alerting the students in advance to certain aspects of the foreign cul
ture you can be assured that they will see things that they otherwise
would miss. (For example, in a luncheon scene you may poi,H out that
the fork is held in the left hand, a fact which otherwise might not be
noticed.)

Techniques for presenting the film arc these:

a. Make certain that maximum room darkening is achieved.

b. Have as large a screen as possible available.

c. Obtain the best possible quality of fond speaker (Best results
be achieved by having large, high qual*ty loud speakers located in
front near the screen. Also, in many language laboratories it is
possible to jack the sound track in through the console so that the
students may hear through their headsets while turning down the volume
of the student microphone. This provides maximum quality of sound
while minimizing the machine noise.) ideally all motion pictures would
be projected through a glass partition so that the noise of the projec
tor would be reduced to a minimum.

d. Short films can be shown twice in succession to enable the students to
verify the impressions gained during the first showing.

Activities which may follow the showing of a foreign language film are thes

a. The teacher may administer a short quiz using truefalse, matching, or
multiple choice questions.

b. The film may be run with switch on silent and the students may be asked
to take brief notes in the foreign language describing some of the main
impressions which the film conveys.

The film may be run with the switch on silent and students may be as
to provide a narration which they recork -nto tape. (Naturally, this
requires a laboratory with student mew ers in all positions.)

The students may be asked to write a short composition in response to
a series of questions which the teacher asks orally.

c. With films on the foreign culture and way of life, students may be
asked to list behaviors which contrast sharply with those with which
they are familiar in the American culture.

f. The students may be asked to write a brief summarization of the sto-
line or content of the film.

ed
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SUGGESTIONS ON HOW TO USE A FILM (Continued)

NOTE: The type of followup which is intended should be carefully ,xW,ained
to the student before work with the film is begun. It should be strongly
emphasized that the film is an integral part of his instruction and not "a
day off at the movies." The teacher should have decided very specifically
what the film is supposed to accomplish and should communicate this fact to
the students. Ordinarily a film should have one or two main purposes.
According to the nature of the film the focus may be any one of the follow
ing: (1) to study the customs of the people, (2) to stimulate appreciation
of art and literature, (3) to study the effects of history on the people
whose language is being studied, (4) to consider the effect of geography on
the social and economic conditions of the people, (5) to provide listening
practice, (6) to build new vocabulary or to reinforce prelearned vocabulary
items, (7) to present new structures or to reinforce prelearned structures,
and (8) to stimulate other activities requiring active use of the language
such as speaking or writing exercises.

Generally the teacher should not try to combine all of these objec
tives in one film. It would be much better to select a few of the activities
which are most appropriate for a given film. Most important, the student
should know in advance which objectives the teacher has decided to focus on.

4. Films with English sound track can be used as follows:

a. The film can be viewed first with the English commentar

b. The teacher can then show the film silently supplying a
language commentary.

c. In advanced courses students can be supplied with basic

can create their own commentaries which, in some cases,
and played back in coordination with the film showing.

5. Basic considerations for using all films are these:

a. All films should be previewed in advance by a teacher to determine
suitability and manner of utilization. (A teacher in the area of
business education once ordered a film on filing for her girls in

an office practice class only to find that the film was intended for
industrial arts and showed the techniques of using different files
for metal and wood.)

Films which reinforce ethnocentric prejudices should be avoided.
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vocabulary and
can be taped

(Note: Many films are available from both the city and the state
audiovisual departments. Consult catalogues. Additionally, a
list of films is included in the appendix.)



abilit and F orei al Lal Teachi

Much has been said and written about accountability .n recent educational
programs. The pro's and con's of its implementation will continue to be de-
bated all the way from the national convention platforms to the local teachers'
lounges. Even through the maze of verbiage, we foreign language teachers can
sift pertinent philosophy to apply to our own endeavors.

1. First, we recognize that our prime responsibility is to our students.
Although foreign language is our field, the subject matter itself has
to be secondary to the individual's development via this medium.

Certainly we intend to see that every student has a more positive
attitude toward foreign language after studying it than he had before
the opportunity to attend our classes!

"Every kid a winner" can be the case when we emphasize individual pro-
gress instead of applying normal curve ta ics or insisting on unrea-
listic goals.

Perhaps we in cur foreign language frame of reference can find account-
ability more- tenable than can some other curriculum areas since we can
identify rather precisely the skills we are attempting to develop.
can, through our performance objectives, which are a kind of criterion

for evaluation, determine specific results in the learning process.

We can diagnose weakness and "recycle" the material; our methodology
calls for regular reentry.

With our electronic classroom equipment, we can arrange for extensive
individualized practice. The lab lessons can be geared to individual
needs, allowing remedial work for some, horizontal learning for some,
and even new or advanced work for those who demonstrate readiness.

7. 13y assigning different activities to small groups, we can avoid too
much teacher talk and permit more student action. Such work we have
intended to do anyway to meet our reinforcement and recombination
needs. At the same time we can see that these assignments fit demands
for individualization plus building in opportunities for peer teaching.

8. When the accountability experts speak of the fact that all testing does
not have to be with pencil and paper, we emit a resounding "amen" be-
cause we are accustomed to evaluating oral responses. This, however, is
a reminder to us not to overrate written work, but to see that our grades
reflect our audio-lingual emphasisTaraliel to our classwork, and to our
guide's flow chart on skill development ratio per level.
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1lccountablty (continued)

9. We may feel qualms at saying, nIf the student does not learn, the teacher
fails the course," but we do utilize a variety of techniques to accomplish
our task of facilitating the learning. We even employ specific tech
niques to avoid a student's embarrassment, to supply many correct answers
giving him additional means for catching on!

10. Relevance is one of our strong points. Our dialogs deal with current
topics suitable to the maturity and interests of our pupils. Readings in
clude variety. Perhaps we need to allow more students' selection to assure
their involvement and to provide more personalization even if that forces
us to skip some-stories, nevertheless, much material is available to us
to permit a high degree of relevance.

We can even provide those educational "happenings'? which Dr. Leon Lessinger,
the father of accountability, includes to insure aesthetic growth beyond all the
audited objectives. Our inviting native speakers to visit class gives youngsters
the language for-real, complete with cultural mores and gestures. Field trips
to Russian restaurants or to p'ograms by artists add color and dimension. Yet
we consider these only basic essentials in our efforts toward cultural awareness.

This enumeration shows that we foreign language teachers can afford to stick
our necks out and to hold ourselves accountable. We have the chief ingredients
for success. Our program is already developed consistently; we just need to
focus our attention more on what is resulting from the students' standpoint. In
the final analysis, we agree that its their performance that counts!
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terials Resources and E a e each Russian c ssr om and d

Essential for each classroom
A. Basic texts: Appropriate levels of A-LM Russian - R
B. Teacher reference: A-LM (Teacher's edition) -

Harcourt, Brace, and World
C. Tapes and Prepared tests

1. Tapes to accompany each book
(Available from A.V. Dept., Instructional rv_ ces Center

D. Appropriate reading materials for students
I. Maps:

1. Soviet Union
2. Moscow
3. Leningrad

F. Equipment
1. Tape recorder

(30 position electronic classroom highly recommended)
G. Supplementary materials

1. Appropriate visual aids, including those contained in the
A-LM Russian program.

2. Russian-English dictionary

II. Essential for each department
A. Reference books for teachers

1. Teacher's edition - all levels
2. Other useful references (See Appendix)
3. MLA selective list of materials

B. Russian dictionaries
C, Record player, film and filmstrip projectiors

III. Hi I recommended for classroom
-nguage Lab or Electronic Classroom

IV. E3.etIEE2222M2aL15fqr2!PAELMEAL
A. Tapes to supplementary texts
B. Additional reference books for teachers

32



Co%rse Co. 391310

her.:cript Lon o coy,rse

i,,Isnian A

A course to begin the development of the skills of Illcierniandlnand speakinr Russan. :ome attention is Fiven te reacing and wrItn.The lanruare skJlls are developed throurh vocatulary and sLruclIrctrelated to the followinr topics: names, friends and fa:may, formal andfamiliar address, salutations, introSHcns. numers 1 - 10 -- cmnlinr,addition, snhtHaction. telephone calls and sports.

Administrative Reouirvments:

1) A maxitrium of 30 sludonts recommended
2) An electronic classroom with 30 rosiCons highly recommended3) A tape recorder in he olar.sroom
2,) A world map and map Or Cuss a I hr clas:;room
) Sufficient numhor of textbooks, student exercise hooks, practicerecords, and student te2t hnoklets for the students0 Access t a record player, fil.m and fillmAHp projector, and otheraudio-visual aids

' Related recorded tapes and 'Asual aids for the teache
8) Daily classes

Course recommended for any student who expresses an interest inand a desire to learn Russian.
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Beginning Russian A 391310

Ob'ectives of Course

The student is able:
1) to discriminate the sounds of

Russian audially

2) to reproduce the sounds of
Russian adequately

) to imitate native Russian
intonation patterns

4) to manipulate orally Russian
language patterns related to
topics studied
a) to make required structural

changes in pattern practices
b) to respond appropriately in

oral form to questions
c) to ask directed questions
d) to recombine learned struc-

tures and vocabulary in
conversation

to recognize and reproduce the
Russian alphabet

6) to recognize visually selected
sentences mastered orally

7) to identify some cognates in
the vocabulary

8) to read aloud selected sentences
mastered orally

9) to reproduce in written form
sentences learned orally

10) to comprehend short, connected
oral or written prose based on
learned material

11) to manipulate a few selected
structures in written exercises

12) to locate Russia on a world map

13) to demonstrate an awareness that
although some structures are
parallel, languages cannot be
equated word for word

34 14) to demonstrate an awareness that
social customs and courtesies
are different in various countries

1) identify appropriate ways of
learning a second language

Suggested Content

Phonology, Morphology. Syntax,
Vocabulary and Culture as outlined
on the following pages,

From Basic Text
ALM Russian Level I, Second

Edition (1969)
Harcourt, Brace and Jovanovich, Inc.
Units 1-4 (1969 edition)
and other resources and
materials.



Fiei-innthg Russian A 3cil110

osted sources, Materials.Med!la

List of Resources and Materials:*

ALM Russian Level I 1c6c)
Harcourt, Brace andJovanovich:Tro.

AU M Russian Level I (161)
Harconrtj Brace and World. Tnc.

Russian Through Pictures T

Washington Square Press

Look and Learn Russian
Doll Publishing Co.

Learning Russian, Bock TBock
Progress P111011SherS. nOCCoW

Paso Russian. Books I and TT (1
Pitman Publishing Co.

:.ic Rusian. Dook
Pitman Publishinr Co.

lied

i Cr: (;

ussian Orammar
Pitman Publishing Co.

Modern fcassian, Book T.
Harcourt, Brace and World, Inc.

Russian As We It
Moscow Publishing House of Literature

_tonDover

Pres
5-oken Russian

Ise-ian-En lish Dictionary
Soviet Encyclopaedia Publishing House

"Why Study Foreign Languages?"
Slides and audio-tape

"Why Study Russian?"
Pamphlet

Maps - World
Soviet Union
Moscow

Mo-

in Foreign Languages

Films and filmstrips An Russian and English

*See appendix for specific references 35
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Methods. Activities:

"Why Study Foreign Languages?"
a) Have bulletin board representing various occupations in whic

foreign language may be useful.
b) Include pamphlets in a reading display, especially referring

students to "Why Study Russian" by Helen Yakobson.
c) Relate current events to language.
d) Invite Russian visitors. Professors at Atlanta University, Agnes

Scott College, Emory University, Georgia Tech and Georgia State.
University are excellent sources as natives and as liaison between
high school and college Russian language study.

e) Point out Russian words easily recognizable as cognates.

2) Methodology
a) Discuss how students learned their native language. Direct their

attention now and throughout the quarter to the language learning
process younger siblings and neighbors are now engaged in.

b) Discuss the ways in which learning a new language will parallel
native language learning and the ways in which already knowing
one language will facilitate learning another. For example,
point out that when they begin to talk, children cannot be under-
stood at first, later they can be understood with effort on the
part of the listener, and, finally, close approximation of utter-
ances is usually followed by complete mastery so that a person
can be understood by any speaker of American English. Emphasize
that this development will occur, but at a faster rate, since
students are at a more mature level of physical and intellectual
growth.

c) Point out the most obvious of the structural differences students
will encounter during Quarter I (for example, absence of definite
and indefinite articles and present tense of verb to be) and dis-
cuss what difficulties a Russian might therefore have learning
English.

) Explain purposes of listening attentively, memorizing dialogs,
doing pattern practices, etc.

e) Explain what will be expected of student, type of "homework" and
study habits.

f) Explain the general language learning principle of learning sounds
before learning graphic symbols. Discuss the additional problem
of learning the Cyrillic alphabet.

g) Explain language performance as the measure of language proficiency.
Review with students the behavioral objectives for the quarter
and how students will be expected to demonstrate their proficiency
in achieving these objectives.

) The basic text of A-LM Russian Level II, second edition, and accompany-
ing materials include: student text, student exercise book, practice
record set (dialogs and supplements), student test booklet, teacher's
edition of text, 7 1/2 i.p.s. full-track classroom-laboratory tape set,
cue cards, dialog and supplement posters, teacher's test manual, and
testing tape set. Of these, cue cards, all tape sets, and practice
records were in production in October 1970 and not yet available.
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Methods, Activities (Continued):

4) Texts should not be issued until after the first week. Units I and II
are designed so that students are gradually introduced to the printed
and written alphabet and, by the end of Unit II, are reading and writing
basic sentences and dialogs begun orally during the first week.

Of particular importance to the beginning teacher are the following
topics in the Introduction to the teacher's edition; General Class-
room Procedures, Unit Organization and Teaching Suggestions, and Sample
Lesson Plan. The organization and teaching section contains sugges-
tions for moving each section of a unit to another. The sample lesson
plan for Unit 11, while moving more rapidly than many classes will be
able to manage, does indicate when to present and how to coordinate
the sections of a unit.

6) A new feature of the second edition, the Listening and Speaking Program
constitutes Unit I and is an integral part of all subsequent units.
The exercises in this program provide necessary work on specific com-
prehension and pronunciation problems, and should not be considered
merely as supplementary material. The appropriate point to introduce
each exercise is marked in red in the units of the teacher's edition.
Foals for these exercises make up Part I of the student exercise book.
The entire content of the Listening and Speaking program is contained
in the teacher's edition, pages T23-T101, and is recorded in the class-
room laboratory tape set.

Part II of the student exercise book contains writing exercises which
are coordinated with the student tech beginning with Unit III. These
exercises are meant to supplement the writing materials provided in
the text, throughout the structure drills, and should be assigned to
individual students as the need arises.

8) Accompanying the basic text materials is a Level I testing program,
consisting of a) a series of listening-reading-writing tests beginning
with Unit III; b) a series of speaking tests beginning with Unit III;
and c) a mid-text and a final listening-reading-writing test after
Units VII and VX respectively. The teacher's test manual contains the
script of the taped tests (making it possible to administer the tests
without tapes), a reproduction of each page of the student test booklet,
and a key for each test along with scoring suggestions.

Teacher-made tests and quizzes administered as a unit
progresses are advisable,

9) Use dialog posters to introduce new dialogs or narratives. By talking
about the characters in the dialogs, the teacher presents third person
verb forms to the listener thus preparing the student to comprehend
shifts in person and to make these shifts when speaking. This poster
work, before and during student memorization of the dialog, eliminates
some of the inflexibility caused by mere mimicry.
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Methods, Activities (Continued):

A) Issue practice records as soon as dialog poster work begins. Some
students find it more comfortable to learn a few lines thoroughly
before learning the next lines, while others prefer to work on half
or all of a dialog at once, gradually mastering the whole segment.
Practice records afford each student the opportunity to memorize the
dialog in the manner which suits him best.

In addition, practice records free the teacher to spend
class time working on specific pronunciation problems
or structure drills rather than on the drilling of
dialog lines.

11) The 'Notes" section of the student text explains linguistic and cul-
tural differences on which the basic dialog or narrative and supple-
ment are based.

12) The supplement and vocabulary exercises add phrases which could also
have been used in the dialogs and narratives, providing a variety of
possible rejoinders in order to broaden the students' ability to respond.
Teach part 1 of the dialog, supplement and vocabulary exercises
together, then move to part 2 of each.

Flash cards, stick figures, and any other appropriate
visual materials should be used to prod the student
toward the goal of varying every utterance he has learned
within the limits of the morphology and syntax to
which he has been exposed.

13)

The dialog variations and other exercises in the recombina-
tion material at the end of each unit provide the teacher
with an opportunity to check student progress toward this
goal. Narratives and dialogs in the section can be used,
first, as listening comprehension material, then as oral
reading material.

Explain to students that by giving the student a general rule or a
structure within which he can vary responses already memorized in the
dialog, the grammar section eliminates the limits on his ability to
convey his ideas freely.

14) Presentation and direction of structure drills can present problems of
when to move from repetition to more complex drills, how to combine
group and individual response, and how best to move from drill-type
oral language behavior to natural oral language behavior using the
same structures. Some help with these problems is given in the section:
of the introduction (teacher's edition) entitled Structure Drills,
pages T11-14. The description of each kind of drill and directions
for directing it are especially valuable for teachers new at constructing
their own drills.

15) Each new grammatical point should be introduced using material found in
the teacher's edition under Teacher Presentation of Structures, pages
T102-T128. The page number for each presentation appears at the appro-
priate point in the teacher's edition of the basic text.
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Methods, Activities (Continued):

16) Free substitution drills make excellent warm-up cr review exercises.
The teacher can be certain of eliciting desired response i: a few rules
are set lip. For exaniple, at least six different appropriate changes in
one slot could be required before repetitions were allowed or the next
slot became eligible for change.

17) The captioned color photographs which abound in the basic text provide
an excellent stimulus for discussion of non-political cultural differences.
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Skills -

once

Conten

LISTENING:

Phonol

Beginning Russian A 391310

1) all vowels and all consonants:
unstressed o and e; voiced and
voiceless consonants

2) recognizing sounds. unfamiliar
to English like Tal x
sound problems: e, ,TLs

distinguishing between
a) palatalized and non-palata-

lized consonants;
b) hard and soft consonants;
c) Russian and American

cognates;
d) declarative and inter-

rogative intonation;
5) understanding oral dialogs
6) distinguishing between:

a) formal and familiar
address;

b) number and gender of short-
form adjectives;
number, gender and person
of first conjugation present
tense verbs

3)
4)

SPEAKING:

40

all vowels and all consonants;
unstressed o and e; voiced and
voiceless consonants;
adequately reproducing:
a) sounds unfamiliar to English

like M Y;
b) words containing e,

3 ;

The Russian sounds in cog-
nates shared with English;

d) declarative and interrogative
intonations;

e) palatalized and non-palata-
lized consonants;

f) hard and soft consonants
3) reproducing dialogs orally

from memory
proper use of formal and
familiar address
showing distinctions of number
and gender of short-form adjec-
tives

6) showing distinction of number,
gender and person of first con-
jugation present tense verbs
by sound manipulation.

4)

5)

NIor ehol

All dialog and all drills:

Verb Forms:
1) absence of present tense

of 6 bi b

2) present tense of first
conjugation verbs

Nouns:

Nominative case of cognates
and other proper and common
nouns

Pronouns:

Nominative case - singular
and plural of personal
pronouns

Ad'ectives:
1 absence of definite and

indefinite articles
) masculine, feminine,
singular and plural of
short-form adjectives

Adverbs;
1 adverbs of destination:

Kyga
2 adverbs of location:

rAel Tam, TyT, agecb,
ganexo1 HegageKq, Any131(0
adverbs of time: KOrza 1

ate, Begepomi cerogma
Pre ositions:

B and Ha

Conjunctions:
a and H

Numbers:
Nominative case of numbers
1 - 10



tax Tocabular Culture

Sentence Order:

1) use of destination ad-
verb, with omission of
expected verb of motion,
to show destination
omission of possessives
when they can be inferred
from context

3) position of adverbs
(usually preceding verbs)

4) absence of present tense
forms of verb to be

n context of the topics:

Names; friends; family;
formal and informal address
salutations; introductions
numbers 1-10: counting,
addition, subtraction;
telephone calls; and sports

SAME AS LISTENING Verbs, nouns, pronouns,adjec
tives, adverbs, prepositions
and conjunctions pertaining
to the topics listed above.

Introduction to
Russian culture
through the larFf2
number of photo-
graphs and their
captions, explana-
tory notes. and
content of dialogs
and narratives.

Also included is a
special section
entitled "Glimpses
of the U.S.S.R.,"
which includes
these topics:
map of U.S.S.R
Historical Land-
marks
The Land and the
People

Everyday Life
Leisure Time
The Younger Gene-
ration

In addition!.
books, maps, maga-
zines, tapes, records
films, etc. should
be used to awaken and
sustain interest in
derivation of the
Cyrillic alphabet,
use of the Cyrillic
alphabet by Slavic
peoples, Russian
names (concept of
patronymic),
familiar and formal
address, courtesy
patterns.
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-ills

Canoe

READING:

Phonolo

1) all vowels and all consonants;
unstressed o and e; voiced and
voiceless consonants

2) recognizing and reading aloud:
a) sounds unfamiliar to Enr11;;h;
b) words containing ei d 114,1111,;,

c) palatalized and non--parat7a--
lized consonants;

d) hard and soft consonants;
e) Russian sounds in cognates

shared with English
adequately distinguishing,
when reading aloud, between
declarative and interrogative
intonations

4) reading aloud dialogs with
proper intonation and stress
distinguishing, when reading
aloud, between formal and
familiar address

6) distinguishing number and
gender of short-form adjec-
tives when reading aloud
reading accurately the person,
number and gender distinctions
of present tense first conjuga-
tion verbs

lo_

'elected dialot and drills

5)

WRITING:

42

all vowels and consonants
including the following diffi-
culties: letters which begin
with hooks, small letters like
Rwhich do not rise in height
to the size of capitals, some
Russian letters which are
difficult to distinguish from
each other; the spelling of
words containing unstressed
o and e as well as voiced and
voiceless consonants

2) reproducing on paper sounds
unfamiliar to English
reproducing on paper "hard"
and"soft" vowels
accurately spelling the
Russian version of some
cognates shared with English

5) accurately punctuating inter-
rogative sentences with
question marks and declarative
sentences with periods

(continued on next page)

3)

4)

The same morphological items
in III.I2L1112E,and §peaking
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Vocabular Gu-ture

SPEAKING, READING AND
WRITING

Si,VE AS FOR SPEAKINC, SAHE AS LISTENING.
SPEAKING, READING
AND WRITING

W Selected lexical items
from dialogs and structure
drills

43
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kills -
Cenee-D

WRITING:
cont.)

Phonology

copying selected dialogs
showirw, in written form, the
difference between formal and
familiar address

) distinguishing, in written
form, the number and gender
short-form adjectives

9) accurately spelling the dif-
ferences in number, gender,
and person of selected first
conjugation present tense
verbs

"The alphabet is not the
language but rather a set
of letters used to represent
the sounds of the language."
(p. 3 of text)
The Cyrillic alphabet has
some letters whose sounds and
forms are almost like English,
some letters whose sounds and
forms are completely foreign
to English, and still other
letters whose forms are like
English but have completely
different sounds.

3) "A cognate is a word in one
language that is similar in
sound, form and meaning to a
word in another language."
(p. 13 of text) English and
Russian share some cognates.

4) Certain sounds indicate dis-
tinctions in number and gender
formal and familiar address.

Nouns agree with each other,
with verb forms, and with
short-form adjectives in
number, gender and case.
There is one verb form for
each person and number in
the present tense.
There is a distinction
-between verbs and adverbs
which show destination and
those which show location.
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w

Word order differs
from English in several
ways, especially with
adverbs and in ques-
tions.

Since languages are made
of words, one must grasp
meanings -- in context
and separately -- without
conscious reference'to
English.

2 Though some structures
are parallel, languages
cannot be equated word
for word.

Cultural items are
an integral part
of a language. In
learning a language
one must recognize
and use culturally
accepted forms.
This is demonstrated
first quarter in
a) use of patrony-

mics and,
b) familiar and

formal patterns
of address.
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Suggested Content

Unit T:
1) Page T6 of the Introduction in

thet eacher's edition suggests
five points students need to be
apprised of on the first day
of class concerning the nature
of language learning.
The student text does not con-
tain the content of Unit I.
Instead, there is a one-page
discussion entitled "Pronouncing
Russian" which emphasizes the
following points:

a) English sounds strike the
Russian ear as "peculiar"
just as Russian sounds
strike our ear.

h) Language is first of all
listening and speaking,
then reading and writing.
We follow this sequence
as we learn. Russian.
Since Russian is written
in the Cyrillic alphabet,
learning these unfamiliar
symbols will be delayed a
week while the-new sounds
are being introduced.

3) The content of Unit I, which in-
cludes listening and speaking
exercises and the suggested
points at which to introduce
basic sentences and dialogs
is in the teacher's edition,
Pp. T23-T 9.

UNIT II:
1) Discussion of the derivation of

the Cyrillic alphabet.
Lessons 1 through 8: reading
and writing the Cyrillic alpha-
bet; Russian words, primarily
cognates.
Lessons 9 and 10: Basic
and Dialogs: speaking,
and writing.

4) Intonation for questions
'anent s.

46

Sentences
reading

state-

e _ed Resources erfa
Methods Act

Unit I:

students do not lean
Cyrillic alphabet during
the first week. However,
a large wall chart of the
alphabet, printed and
written, should hang in a
place where all students can
refer to it easily when they
begin learning the alphabet..
During the first wr k when
textbooks are not used, students
can be introduced to the
Russian'sound system
a) informally, by learning

to pronounce their assigned
Russian names and those of
their classmates, and

b) formally, in Unit I of the
teacher's edition.'

The format for Unit I, pages
T23-T39 of the teacher's edition
smoothly integrates the intro-
duction of sounds with the learn-
ing of the basic sentences and
dialogs to be read and written
in Unit II. This format should
be followed with little devia-
tion.

) Students begin listening and
speaking exercises in Part I
of the Student Exercise Book.

)

UNIT II:
1) Refer throughout Unit II to

paragraphs 2, 3, and 4 on
pace 3 to remind students
of techniques for studying
phonology without inter-
ference from the new alphabet.

2 Regular dictation of a few
words from the Unit II Hand-
writing Practices in Lessons
5, 6, 7, and 8 and of the
handwritten dialog., in
Lessons 9 and 10 (of the
Basic Text ) impresses upon
the student early the necessity
for accurately matching sounds
and symbols.



ginning Russian A 30:310

Suggested Content
F'Iggested i",essurces.
Media Methods. Acti-laVes

3) Learnnr c,ck T

iesscns ono thr,_.gh this:een
offer the teacher
reference materlal for WO,Pii
with seund-lctr correepT)n-
donee hrouFou TJn IT
TIT and IV.

Cross-sectlon draWnr:7 or
lip, mouth. and tone
placement are found on
pages 10, 13, 15, 2'), rl.nd L.

of Learning. Russian. Theee
can he copied on large
posters'and referred tc by
students and teacher durinF
sound drills.

Simplified Russian Grammar.
pages 4 and 5, provides larger-
than-life written alphabets
whozu parts are numbered Lz)
show the sequence of stroke.
Qre should be enough copics

of' this book and of Basic
Russian Book I, which contains
smaller versions of the same
diagrams, for students to
share as they practice their
handwriting.

In addition, Basic Russian.
Bpok_I Provides, on pages

a more gradual intro-
ciction to the linking of
Russian letters and more
detailed attention to common
handwriting errors. These
pages provide an important
intermediate step before the
Handwriting Practice sections
begin in Lesson 5 of Unit IT.

Refer to the photograph
opposite page 3 showing Soviet
children practicing their
handwriting in copy books.
Point out that "individualistic"
styles are not acceptable
in Russian writing as they
are in English writing; uni-
formity is expected.
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tent

UNIT III:

familiar v formal address
number and gender - short- form
adjectives
numbers 1-10, addition and
subtraction
unstressed o and e

48

izeste

la e ctivi Laes

UNIT II (Cont )

Excellent references
teacher in explaining hard
and soft consonants and "hard"nnd
"soft" ',rowels are a) Learning
ussian Book I, lessons 1-3,

and 9-13: and b) the
Introduction in SimIlified
Russian Grammar.

) After the first week, when
readir and writing have
begun, continue to spend most
of the class time on oral
work. While lessons 1 thro
8 are being mastered, there
are enough varieties of basic
sentences, dialogs and exer-
cises for oral work through-
out the unit.

Should students have
mastered all the oral material
before reading and writing
lessons are, completed, some
oral time could be occupied
by introducing the basic
dialog of Unit III through
teacher narration using
appropriate dialog posters.

) Son Russian version of
"Brother John, Are You Sleeping?"
Basic Russian Book I, 1959
edition, p. 217.

gh

UNIT III:

1) Dialog and supplement posters
can also be used for number
and gender drills.

2) Stress the cultural impor-
tance of formal vs. familiar
address. Well-meaning American
friendliness might be mis-
understood as over-familiarity.

3) Point out that short -form
adjectives are used with higher
frequency than long-form adjec-
tives in every day speech.

4) Use flash cards for addition
and subtraction drills.
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Conten

UNIT IV:

the present tense
first conjugation verbs
the spelling of voiced and
voiceless consonants.

UNTT TIT: orr.ini,:e

and ado-
t]cnal r lanatcry erl al
on 1,:n3trHssd and e _1,
as a and R Fmrha
'act that most. RuF,slan wc-,Fdr,
ha7c one primary
and that streselng the wr:
syllable may completely a]
'-he meaninr of a word.

students how writing
structure drills already
mastered orally reinforces
sound-letter correspondence,
and is the initial step
toward expressing oneself
corrcl-'ly in writing.

7) begin using writing drills
in Part TI of the Student
Exercise Book as supplementary
work for individuals and class
as needed.

UNIT'

1) Dialog and supplement po 3ter
for Unit IV.

2) Point out that unlike modern
English, modern Russian and
other languages still have a
present tense verb form for
each person and number.
Additional first conjugation
verb drAas in A-LM Russian
Level I, 1961 edition, Unit
III and IV.

Learning Russian hook I,
lessons 3, 12 and 13 have
additional exercises.

5) Song: "Volga Boatman's Son
Basic Russian Book I, 1961
edition, p. 264.
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Course 3c1_320

-iption of Course:

fi

an

A course to continue th developm of 1 he skills of unde standingand speaking with some attent i on riven to reading and wrlting. The
language skills are developed tbrnurh vocabulary and ructures related
to the following topics: foods, clothing. travelIng and sightseeing,
radio and television.

Administrative Regi' -=,ments:
1) A maximum of 30 students ( 25 recommended )
,) An electronic classroom with 30 positions highly r dPd
) A tape recorder in the classroom

4) A map of Russia, of Moscow and ©f Leningrad in the classroom
5) Access to a record player, film and filsistrip projector and

other audiovisual aids
6) Sufficient number of textbooks, student exercise books, practice

records and student test booklets, for the students
7) Recorded tapes and visual aids for the teacher
8) Daily classes

Course recommended for any student who has :successfully completed
iIELLIaLng Russian A and desires to continue his study of Russian

or

any student who demonstrates ability to performs adequately the objectivesstated in t2g1_nning Russian A.
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:r course

The ..;tsdent -17 able: 'yHt-Itelocy

1:oeahulary and
to reproduce the ,,ounds of Rdzoian cdt'llned -o
accurately

2) to imitate native Russian intonation
patterns Russian.

ot. '') , gd

3) to manipulate orally Russian languag,t 1--race and Jotran-7,7c2 Tnc.
patterns - 7 (1Y("-. edj and

a) -..c1 make required changes in -dher re:--iimIrceo and materialo
structure in pattern practices

h) to respond appropriately to
questions

c) to ask directed questions
d) to recombine learned structures

and vocabulary in conversation

to recognize visually and to read
aloud sentences maztered orally

to reproduce in written form selected
sentences learned orally

to manipulate structures in written
exercises

to comprehend short, connected, oral
and written prose based on learned
material

S) to demonstrate acceptance of complete
structures in comprehension as con-
veying meaning without consciously
analyzing these structures

to use more accurately those struc
tures which are different froM
related structures of his native
language

10) to list some social customs and
courtesies of Russian people which
are different from his own

ci
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Suggested Resources Materials Media Met hide Ac

List of Resources and Materials*

A-LM Russian Level I (1969)
_arcourt, Brace and Jovanovich, Inc.

A-LM Russian Level I (1961)
Harcourt, Brace and World, Inc.

Basic Russian
Pitman Publishing Co.

oaks I and IT (1959

Basic ussian Book I 969)
Pitman Publishing

Modern Russian Book I
Harcour Brace and World, Inc.

Russian As We S eak It
Moscow - Publishing House of
Literature in Foreign Languages

Dictionaryoljiptaken Russian
Dover Press

Soviet Encyclopaedia Publishing House

e appendix for specific reference:

Methods, Activities:

Maps -
World
Soviet Union

1) Continue to discuss educational and vocational opportunities available
to foreign language students in general and to Russian language students
specifically.

2) Continue to relate current events to language, encouraging students to
use the maps available in the classroom.

3) Continue to teach supplement and dialog lines together, coordinating
each half of the dialog with the corresponding half of the supplement,
and checking comprehension with the corresponding half of the vocabulary
exercises.

14) Continue to treat the listening and speaking exercises as an essential
part of each unit.

) Use free substitution and conversation stimulus drills as warm-ups at
the beginning of class.

6) Place more and more emphasis on students' ability to use recombination
materials effectively at the end of a unit.
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1) render of nouns
possessive and possessiv-
Jnterropative pronouns
possessive expressins %Is]

v plus uenitii.re-
personal pronouns

4 snack foods
the particle 7:e

Unit

second co" Ion vf . bs
plural of noun"
distinction hetween adver
of location and adverbs
destination

Unit VII:

relatives other than immediate
family
nominative singular and plural
of long-form adjectives
nominative singular and plural
of demonstrative pronouns

1) al and e%;Ipple
and ns,.r-prr,mun arrs
drills
Addition drills
A-T=L :tar Levo

r=ii

1' 1

lin]. TT
en wonder' agreemont
and possessive pronoun

ginninr7 with Unit
no driiln require

b12-1- t,f response since they
include free subst itution and
sentenco construction, as well
as item substitution

'c fiexi-

Unit VT:

Dialog and supple posters
for Unit VT

nant changes in the first
and second conjugations re-
quire extra oral work and
follow-up dictations to check
spelling
Additional second conjugation
verb drills, Pp. 46-48, 1961
edition of A -1 Russian Level I
Shift of stress in singular
and plural nouns requires in-
tensive oral drilling, followed
by testing of words in pairs

5) Emphasize that changes in
stress must be recognized
aurally before they can be
reproduced. Improper stress
may alter the number, case or
meaning of a noun.

) Understanding the distinction
between adverbs of destina-
tion and location prepares
the student for verbs of
motion.

Unit VII:

1)

2)

Dialog and supplement posters
for Unit VII
Have students describe rela-
tives and acquaintances using
the adjectives denoting per-
sonal characteristics in the
Supplement. This reinforces
adjective-noun agreement in a 53
freer language situation than
nt.rnInfy,p rY91l
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SuFgestedContent

Unit. VII (Cont.)

54

sugges als
Media, Methods Activities

unit. VII (Cont.):

3) Contrast the sentence position
of short-form and long-form
adjectives. Return often
to antonym drills.

4) Additional drills on demon-
stratives and other adjec-
tives in Unit 7, 1961 ed.
of A-LM Russian Level 1.
Review nominative singular
and plural of nouns, pro-
nouns and adjectives.



er okL11
stinctione
varrving :nds

siIncreaSing
guishing
J,celeso o

palatalized and non-palPt
lized consonants

4 shifting of stress
lar and plural noun:::

pattle
greater 11 _

stinctions of intonaLion
varying IcInds or zntenoes
-reasing spoken feren-

t 1 on
. and

volcele.ss conzonants ano
palatalized and n-,n-nala!
lized consonants

) ohifting of stress in p
elation
nouns

singular and plural

1) all sounds

recognizing and reading alts
all items listed in Li__- -t

and ZI2LE,

) showing spelling differenes
in person, number and gender
in second conjugation present'
tense verbs
consonant changes in the
spelling of second conju-
gation present tense verbs
Spelling rules for the plural
of nouns after t, V. x,

M

,
ndc - fort:al

ion co rr

masculine. femin:ne
neut c r

-aural nouns
Russian nouns which

are always plural. and
others _Al are always

rlk :lay

essers-:

native _;3 _-e, singular and
plural
demonstrative pronouns -
n_ellrinative case singular
and plural

pronouns noml-

Adtectivcs:
1 neuter singular of short-

form adjectives
.) masculine, feminine and

neuter, singular and plural
of long-form adjectives

Adverbs:

destination adverb 2LEIL1

Freposition._
renitive case preposition

CONCEPT:

56

An expansion of the same concepts
as quarter one with special
emphasis on Russian andEnglish
differences in sounds and stress.

There are two ions
of present tense Russian
verbs.
There are two kinds of ad-
jectives: short-form adJ.
always used as predicate -dP
and long form adj.
Noun forts: vary to show
gender and number,
Some Russian nouns are alv.-
plural, while others are
always singular,



inning Russian

rntax Vocabulary

L

S

1) inverted word order,
in imperative and
interrogative senten-
ces and for emphasis
short-form adjectives
always follow the
noun or pronoun they
modify; long-form
adjectives precede
or follow the noun or
pronoun they modify

3) position of )if E''

after Interrogative
words
nouns, pronouns, verbs
and adjectives agree
in number and gender

In conteY1
t epi cc

foods. clothi -
travelinv and 3ir
seeing'. radio and
television

verbs nouns, pronouns,
adjectives, adverbs,
prepositions and con-
junctions pertaining
to the topics listed
above.

color ph-1 (2%

t!onE an oxudanh
fit teFl in oach

TT

cc;, 3l sect

limpses

surnames maocu-
line and f'emodnine
form

typical fooc

clothing

European and
Asian peoples in
the LLS.U.R.

7) monetary system

Word order in Russian
sentences often differs
from English.

2) The particle Ice is

used for emphasis in
interrogative sentences.

oince languages cannot
be equated word for word,
one must learn to under-
stand the mearings of
structures without refer-
ring to English.

Further expansion on
concepts in quarter one
with special emphasis
on masculine and femi-.
nine forms of surnames.
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Course flu. IC Hss!an

nescrirtion of Course:

A course to increase facility in the skills of snderstandini: and
speakinr in some attention gitren to readinr and writing. The language
skills are developed throwh vocaLulary an&stmctures related to the
following topics: school, relatLvos, colors. mo=w, Leninsrad. rar,1 3

Russian writers days or the week, 7,ocupatjons woathr, and summer camv,

Administrative I4equirements:

1) A maximum of 30 students (ft recommended
2) An electronic classroom with thirty posit:ons highly recommended
3) A tape, recorder in the classroom
4) A map of Russia, of Moscow and of Leningrad in the classroom
5) Access to a record player, film and filmstrip projector and

other audio-visual aids
6) Sufficient ntmlber or t,(7-1:oks student exorcise books, practice

records and student test, booklets for the students
) lie:corded tapes and visnal aids for the teacher

8) Daily classes

Course recommended for any student who has successfully comLeted
R1 55ian B and desires to continuo his study of Rn Aan

any student who demonstrates abilit,v to perform adequately the objectives
stated in Berinninn Russian
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(-)L'ectives of Course

The st,udent is able:

1) to discriminate and reproducb all the
sounds of kussian with adeva-
control

2) o approximate native intonaLion
patterns in lonFer sentences

3) to manipulate orally Russian languare
patterns studied

a make required changes in
sLructuie in pattern practices
to respond appropriately to
questions

ask directed questions
to recombine learned structures
and vocabulary in conversation

b)

4) to recognize visually and to read
aloud sentences mastered orally

to reproduce in written form selected
sentences learned orally

to manipulate structures in written
exercises

7) to respond accurately in written form
to questions based on dialogs

8) to write structured paragraphs

9) to comprehend somewhat longer selec-
tions (oral and written) based on
learned material

10) to locate on a map of Russia Mowcow,
Leningrad and Irkutsk.

t;c7rested

Phono1,7gy, :1orpholo,
Vocabulary and Cult um az
lined on thc followjru rar.

prom Base Te2t

AU ft.u,7.1n Le7e1 I. '..:(2,o:nd Ed.

(1q ) Harsc,t11-1-, brace and Jovarvrh, Inc

15hits - II (1J)69 ed.) and other
resources and materials
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e ted Re _ces is er al

List of Resources and Materials:*

A-DID Russian Level I (1969)
Harcourt Brade and World, Inc.

A-LM Russian Level I (19661)
Harcourt, Brace and World, Inc .

A-LM Russian Level II (1961)
Harcourt, Brace and World, Inc,

Basic Russian Books I and TI (159)
Pitman Publishing Co.

Basic Russian- Book I (1949)
Pitman Publishing Co.

Modern Russian Book
Harcourt, Brace and World, Inc.

GradedRussian Readers Fart I
The MacMillan Co.

:en

lies:
.1-

"Moscow and Leningrad"

"Rest and Leisure in the U 'ii

Maps:

World
Soviet Union
Moscow

Russian As We k It
Moscow-Publishing House of Lite a in Foreign Languages

Sctionary o1 .- 3polen_I{us,san

Dover Press

ussian-En-lishionar-
Soviet Encyclopedia Publishing House

*see appendix for specific references

Methods, Activities:

1) Prod students to express themselves in free, sustained monologues and
conversations using visual and other stimuli. Although attempts to express
ideas in English rather than Russian structures should be immediately
corrected, only glaring grammatical errors should cause any other inter-
ruptions to student attempts to express themselves on topics covered :n
the text and supplementary materials.

Encourage close attention during writing exercises to the many morpho-
logical changes necessitated by a) declension of nouns, pronouns and
adjectives, and b) conjugation of verbs.

3) Cut off sound and have the more able students supply narrative for
films and filmstrips that have been shown several times.

) Have Modern Russian Book I Graded Russian Readers Part I and Russian
As We Speak It on prominent display in a reading corner. Let students
discover for themselves passages referring to the subjects in the text,
and other supplementary materials. A few copies of each should be
.mIrm41.01,10
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-11
Conce

LISTENING: I all sounds
patterns of ntLa-
tion
recognit ,n of ono-
letter prepositions
in liaison with
nouns and demonstra-
tive pronouns

-tents

Ph -molouv

SPEAKING: 1) all sounds
patterns of intona-
tion in speaking and
reading aloud
improved liaison of
one-letter preposi.-
tions and nouns or
demonstrative pro-
nouns

IfEADI

\-e-rbI-brms)
1 present tFtmse

xoTeTband MOI-46
paSt tense of verl-s

) impersonal verb form OCT b

Noun nouns adiectives
accusative cane sin_ ular and plural
renitive case sincular and plural

ions:
1) B and Ha with the accusative case

1acT4T, oKono, rrocne.4
the genitive case

cessions :

expressions of time with the
accusative case
(::xpressions of quantity with the
genitive case

Word Position:
1) direct objects in sentences
2) time expressions in sentences
3) position of impersonal verb form

eleTb in Statements and questions
4) position ©f particle He before

verb when a negative expression
like Hutu? r o is used

ITI Increasing mastery in
'spelling of sound
letter correspondence
problems

Orthographical changes to show changes
in number, gender and case of nouns,
pronouns and adjectives, and in person
and number of verbs

CONCEPT: Russian and English diff
considerably in sounds,
intonation, and orthography

62

Word forms change as the
change in sentences.
Adjectives agree in number, gender
and case with the nouns to which
they refer.
The double negative is unacceptable
in standard English, but mandatory
in standard Russian.

ctions



Contents Beginr siar

L Le7,- cal items from dialogs, structure drills
an narratives in context of the following
topics:

school, relatives, colors, Moscow,
Leningrad, famous Russian writers,
occupations, days of the week, hirt
days, shoppinr summer camp, and
weather.

cclor photos. cal
and explanatory
in each unit
special ectien:
"Glimpses of the

the

system and school
customs, summer, and
winter sports, summer
camps, weather, national
dances and costumes,
famous Moscow and
Leningrad landmarks
famous Russian writers
automobile driver
qualifications in the
Soviet Union

Since languages cannot be equated
word for word, one must learn to
understand the meanings of structures
Wthout referring to English.

To acquaint oneself with
the customs, writers,
historical sights and
monuments of another
people is to increase
one's understanding of
how all people live.

63
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g

it VTTI:

articles c cle'
colors

elementary and high school
cdurses taken - 1uisslan
students

accusative singular or -c-
pronons and adjectives

Unit IX:

1

2

3

4

Russian writers
historic sites in Moscow
days of the week
present tense of irregular
verbs xoTeTTz and. WI 0 g

5) past tense of verbs
6) B. and Ha with the

accusative case
7) time expressions with the

accusative case
8) accusative case declension

of last names
64

)

)

Thaloi- and s,.;bpirft,rn%

uF,ed IThr drill work ln asa-
case as well for 'n=

forcing learning of
Russian .school cus can Le
contrasted with American sch.1
customs -- number of 'Jloel
days a week (6), grade levels
at which certain courses are

importance of educatLon
a child's life. Point out

that ling;. hours of study are
taken for granted by the
youngest Russian child.
A longer, but similar, verion
of this narrative in Unit 7,
1961 edition of A-LM Russian,
Level I provides excellent
supplementary material for
accelerated students.
Review with class the fact
that English once had many
cases and still retains three.
Explain how in Russian, end-
ings signal the job a word
is doing in the sentence.
Review all instances of
accusative already encountered
by students in dialogs and
supplements of Units I-VIII.
For additional accusative
singular drills, see Units V
and VI of 1961 edition, A-LM
Russian Level I and Unit XVI
of 1961 edition, .-LM Ru
Level II.

Unit IX:

sign

Dialog and supplement posters
for Unit IX.

) For ace]erated students the
Basic Text in Unit XXI of 1961
edition, II
offers additional material on
historic sites in Moscow.
This unit also includes a map
and several photographs of
Moscow. A wall map of Moscow
would also be useful ,
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Suggested Content

Unit TX: (Continued)

Unit X:

1 ) impersonal verb form e T

2) impersonal expressions
MOXHO 9 Henbaa

3) double negative: particle
before verb when a negative
expression like HrittlerQ
is used

4) genitive singular and plural
of nouns

SugEested Res ces. Materials.
Media wiethods, Activitles

Unit IX: (Continued)

slower students
is a very short. simple
piece on Moscow on page 210
of Basic Russian, Rook I
(1959 edition and dialogs
about Moscow in Basic Russian,
Book II (1959 edition), pages
17 and 37, with photographs
pages 29-36 and 157-169.
Assign short biographical
reports on Lermontov. F4Jshkin,
Tolstoy and Dostoevsky.
Interested students may wish
to read in translation some of
the well known works of these
men.

4) Show a) color- slide - record
program: "Soviet Union," and
b) film: "Moscow and Leningrad."
Additional past tense drills
in Unit IX and X, 1961 edition
of A7LM Russian Level I.

6) Additional drills on El and
with the accusative case

and time expressions on pages
50-52, 1961 editibn of A -LM.
Continue throughout the unit
to use the antonym and synonym
drills for adjectives and-ad-
verbs found in the vocabulary
exercise. Also, the writing
drill at the end of Unit IX
structure drills requires
antonym and synonym substitution.
Pay close attention to students'
ability to do Paragraph Rewrite'
at the end of Unit VIII and
Free Substitution at the end of
Unit IX, since writing is less
structured

5)

Unit X:

1) Dialog and supplement posters
for Unit X.

2) Supplementary reading material
on shopping and presents for
accelerated students in the
dialog of Unit VIII, 1961 ed.
of A-LM Russian Level I and
the Basic Sentences and Text of 6
Unit XVII, 1961 edition of A-LM
Russian, Level II.
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ed Conte_

Unit X: (Continued)

genitive singular of
and demonstrative pronouns

6) genitive case with expressions
of quantity

Unit XI:

1) summer camp
2) exa'r vS L T T I

) accusative plural of nouns
4) genitive and accusative

plural of adjectives
5) prepositions with the genitive

case

66

Sur es ted *ces als
Media_ Methods Activities

Unit X: (Continued)

Add Itonal -r

of nouns and pronouns
in IV and VT of 1061
edition of Level I, of geni-
tive plural of nouns and
genitive singular of adjec-
tives in Units XV and XVI of
1961 edition of Level II.

4) Beginning with Unit. X, the
student must write in a less
rigidly structured situation
dialog construction from a
given narrative. This re-
quires greater control of
written forms and assumes
ability to shift easily from
third person to first and
second persons. Some dis-
cussion of shifting from
narrative to conversation
may help alert the student to
what is required of him.

Unit XI:

Dialog and supplement posters
for Unit XI.

2) Supplementary listening com-
prehension and reading mate-
rial: on camp, other summer
activities, and the Crimean
Basic Sentences, Text, and
Reading Selections of Unit XV,
1961 edition of PILM Russian
Level II. Also, dialog on
Yalta in Basic _Russian, Book II
(1959 edition), p. 50.

3) Film: "Rest and LeiSure in
the U.S.S.R."

4) Review possessive expressions
using plus the genitive
case in the Supplement of
Unit V before adding the other
prepositions.

5) Additional drills:
a) accusative plural of

nouns: pp. 49-52, 1961
edition ©f Level II.



Beginning Russian C - 39133©

Su ,ggested Content
es-ed Resources, Materials

Media Methods Activ2Liee

Unit XI: (Continued) Unit it (Continued)

5) continued
b) genitive and accusative

plural of adjectives --
PP. 71-83, 1961 edition
of Level II.

c) prepositions with the
genitive case -- p. 36,
1961 edition of Level I
and pp. 53 -5L, 1961
edition of Level II.

6) Writing drills on verbs of
motion in Stilmants Russian
Verbs of Motion.
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RUSSIAN DEFARTMFNT

Course No. 392310

Descriiotion of Course:

A course to further develop th kills of undern,anding and speakingand to expand reading and writing skills as tools of communication. The-\TapgyAage skills are developed through vocabulary and structures relatingto the following topics: winter sports, months of the year, seasons,
cow, Leningrad, final examinations and grades. numbers 11 100.telling time, using Russian currency expressions of time holidays. thezoo, famous Russian writers.

Administrative Requirements:

1) A maximum of 30 students (25 recommended)
2) An electronic classromi with thirty positions highly recommended3) A tape recorder in the classroom
0 A map of Russia, of Moscow and of Leningrad in the classroom
5) Access to a record player. film and filmstrip projector and

other audio-visual aids
efficient number of textbooks, student exercise books,

practice records and student test booklets for the students
Recorded tapes and visual aids for the teacher
Daily classes

Course recommended for any student who has successfully completed
Pegfnning I ussian. C and desires to continue his study of Russian

any student who demonstrates form adequately the obj cstated in B-it

68
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Ob'ectives of Course

The student is able:

1) to respond consistently in Russian

) to manipulate orally Russian language
patterns studied:
a) to make required changes in strIc-

ture in pattern practices
b) to respond appropriately to owes-

tions
c) to ask directed questions
d) to recombine, with more frequency

and ease, cumulative learned struc-
tures and vocabulary in conversation

to recognize visually and read aloud
sentences mastered orally

4) to reproduce in written form sentences
learned orally

to manipulate structures in written
exercises

to respond accurately in written
form to questions based on dialogs

7) to write structured paragraphs

8) to read and comprehend prose and
poetry selections with some unfamiliar
words understood from context

9) to comprehend and Manipulate with
greater ease structures which differ
markedly from English

lb) to locate on a map the capitals of
some of the Republics of the Soviet
Union

11) to name several demographic variations
that exist within the Soviet. Union

este- Content

Phonology, Morphology, Syntax
Vocabulary and Culture as outlined
on the following pages

Fro Basic Text

ALM Russian, Level I, Second Ed..
(1969) Harcourt, Brace and
Jovanovich, Inc.

Units 12 - 15 (1969 ed.) and
other resourcbs and materials
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S ested Resource

List of Resources and Materials:*

-LM Russian Level I (1969)

Media

Harcourt, race and Jovanovich, Inc.

A-LM Russian Level (1961)
Harcourt, Brace and World, c.

A-LM Russian Level II (1961)
Harcourt, Brace and World, Inc.

Basic Russian Books I and II (1959)
Pitman Publishing C

Basic Russian, Book I (1969)
Pitman Publishing Co.

Modern Russian_ Book I
Harcourt, Brace and World, Inc.

Graded_Russian Readers, Parts-I and II
The MacMillan Co.

Naps: World
o Diet Hni on

.scow
Leningrad

Russian As We Speak It
Moscow-Publishing House of Literature in Foreign Languages

201 Russian Verbs
Educational Series Inc.

Russian Verbs o
King

lotion
Crown Pres

Heath Russian Verb:Wheel
D. C. Heath and Co.

Kometa
Scholastic Magazines, Inc.

Dictiona S .open Russian
Dover Press

Russian-Enbiolla-
Soviet Encyclopedia Publishing House

Films: "Moscav and Leningrad"
"Rest Leisure in the U.S.S.R."
"From ,ioscow to Baikal"
"Science, Technology and Ark, in the U.S.S.R."

*see appendix for specific references
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Methods, ActActivities

1) Continue to follow suggestions previous quarters.

Since this quarter ends I work, every effort should be made to
review phonology, morphology, syntax, vocabulary and cultural material
covered in all four quarters. While some formal review is recommended,
the most telling indication of the students' successful mastery of
structures will be their ability to converse with the teacher and with
each other in Rassian with some freedom on the subjects about which
they have read, and their ability to write in a more limited manner
about these topics, demonstrating an awareness of morphological changes
as indications of changes in syntax.

3) Some Level II uaterials have been introduced as supplementary work
starting with Beginning Russian C. Therefore, students should have
some idea of what will be required of them in Level II.

4) Begin subscription to Kometa for each student in Intermediate Russian A.
If school money is unavailable, student subscription rates are within
financial reach of most students.
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Us
Concepts_ honology

LISTENING: Increased comprehension of
1) all sounds and patterns

of intonation
) utterances of increased
length and speed

) utterances containing
liaison of final con-
sonant (especiallyT
with initial vowel of
following word

SPEAKING: 1) all sounds and patterns of
intonation

) proper liaison of final
consonant (especially T)
with initial vowel of
following word when
speaking or reading aloud

WRITING: Increased mastery of spelling of
sound-letter correspondence
problems

tax

Verb Forms:
1) aspects of verbs - present and

past tense of imperfective and
perfective verbs; future tense
of'perfective verbs

2) modal words HazlooloxHo, He
and impersonal expressions

Nouns, ono ad'ective
locative case singular and
plural

2) dative case singular and plural
3) instrumental case singular and

plural
4) nominative and genitive cases

of nouns after numbers

Prepositions:
1)0 , n and Ha with the locative

case
2) kandn0 with the dative case
3)ct Hag, Ti9A1 3at ne_peg

with the instrumental case

L'151PogA4c)n:
1) indirect objects in sentences
2) impersonal expressions w'th modal

words
3) word order in sentences containing

spilTben

CONCEPT: Russian sounds, intonation
and orthography must be
mattered if one is to com-
municate effectively in the
language.

Expansion of concepts in morpho-
logy and syntax section-of
Beginning Russian C.
Russian verbs exist in pairs -.
For any given action there are
two verbs, each of whiCh describes
that action from a different
point of-krew or aspect.
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S

Vocabulary ultu re

Lexical items from dialogs, structure
drills and narratives in contcxt of the
following topics

winter sports, months of the year,

seasons, Moscow. Leningrad, final
examinations and grades, numbers
11 - 100, telling time, Russian
currency, expressions of time,
holidays, the zoo , famous Russian
writers

1) color photos. captions,

explanatory notes in each
unit

2) special section: "r14p,--es

of the U.S.S.R."
3)'famous Moscow landmarks
4) Russian school examining and

grading customs
5) using Russian currency

Russian holidays

Since languages cannot be
equated word for Word,'one must
learn to understand the mean-
ings of structures without
referring to English.

To acquaint oneself with the
customs, writers, historical
sights and monuments of another
people is to increase one's
understanding of how all
people live.
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Suggested Content

Unit XIIt

1) seasons
2) months of the year
) -locative singular and plural
nouns

4) locative case with the ire -

positions B and Via
5) B or Ha plus accusative

signals destination; B _or
Ha plus locative signals
location

6) locative singular and plural
of adjectives and pronouns

7) nominative, genitive, accusa
tive and locative cases of
personal and interrogative

pronouns--summarychart
preposition B plus
locative case with months
of the year

Unit XIII:

74

1) numbers 11-100
2) telling time on the hour
3) counting and using Soviet

currency
4) aspects of verbs I (imperfec-

tive and perfective present
and past)

ed Resou
Methods Activities

Unit XII:

1) Dialog and supplement posters
for Unit XII and from any of
the other units which will
provide opportunities for free
response in drills on the
cases.

Review adverbs of destination
and location, Unit VI, in
preparation for drills on s
and Ha with the locative
and accusative cases.
Additional drills on locative
case and uses: Units VIII and
IX of Level I, and Unit XIX,
pp. 187-192, of Level II,
1961 editions.

4) For accelerated students who
find the narrative at the end
of Unit XII easy, for cultural
information about the historic
sites of Leningrad, and for
general practice in listening
and reading comprehension:
Reading Selection, pp. 91-95,
Unit XVI, Level II, 1961 ed.

Also good as supplement:
a dialog about Leningrad, p.3,
Basic Russian, 'Book II, 1959
edition.

A wall map of Leningrad
would be useful; a smaller map
can be found on p. 90, Level
II, 1961 edition.

5) After reading aloud the poem
in the Recombination Material,
discuss the difference in
word order for the sake of
meter and rhyme. Find paral-
lels in English language poems
familiar in the class.
Assign biographical reading
on Marshak.

)

Unit XIII:

1) Dialog and supplement posters
for Unit XIII.

2) Supplementary material on -xami-
nation,-grades and preparation
for the university: 1961 edition
of A-114_Russian, Level TT,
pp. 132-136 and pp. 311-316.
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sted Content

'Unit XIII: (Continued)

nouns with numbers --
nominative and genitive
cases

6) expressions of time

Unit XIV:

1) aspects of verbs II (imper-
fective and perfective present
and future)
dative singular and plural
of nouns, personal and inter-
rogative pronouns and adjec-
tives

3) prepositions with the dative-
case

.Suggested Resources, Mate
Media, Method- Activi

Unit XIII: (Continued)

3) Use large cardboard clock
with movable hands for
drills on telling time.

4) The concept of aspectual
verb Fairs will be completely
foreign to students. Sty' ass

the precision with which
Russian verbs pinpoint
beginning, duration and
completion of action, the
amount of time information
carried in the verbs them-
selves rather than other
words in the sentence. The
necessity for mastering the
use of aspectual pairs can-
not be emphasized too strongly
to the student,

5) Additional drills on nouns
with numbers and expressions
of time: pp. 41-49, 1961
edition of Level II.

Unit XIV:

1) Dialog and supplement posters
for Unit XIV.

2) Supplementary listening com-
prehension and reading mate-
rial fol. accelerated students:
Dialog and Dialog Adaptation of
Unit XII, found in 1961 edi
tion of either Level I or
Level II, A -LM.

3) Additional drills on present,
past and future of aspectual
pairs: Basic Sentences, pp.
137-142, and Structure Drills,
PP. 146-159 of Unit XVIII;
Structure Drills pp. 176-186,
Unit XIX -- 1961 edition of
Level II, A-LM.

4) Additional drills on dative
case: Units XII and XXIII
1961 edition of Level II,
A-LM.

Require memorization of the
poem by Marshak in the Re-
combination Narrative.
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LISEReL2q22TILD2L

Unit XV:

1) instrumental singular and
plural of nouns, pronouns
and adjectives

2) prepositions with the in-
strumental case

u ested Resource Materials
edia Methods Activities

Unit XV:

1) Dialog posters for Unit XV.
2) Requiring students to answer

questions about the poem
forces them to switch from

the poetic syntax they are
reading to the syntax of
everyday speech.

3) Additional drills on instru-
mental case: Units X and
XII of Level I A-LM and
Unit XXI of Level II, 1961
editions.

4) Review all cases and the
concept of case.

5) Review aspectual pairs.
6) The minimum biogiaphical

information that each student
should know about Marshak is
that he is a popular Russian
childrents poet whose poems
are memorized and recited by
even very small children.
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I Tex books:

1. Basic Te-

_-LM _us

LIST (IF Pc 4ATERIALS

an Level Brace and Jovan_,,-

2. A -LI'I Russian Level I, I _a cour Brace and World, Inc., 1961.

Level II, Harcourt, Brace and World, Inc., 1961.

4. A-LM Russian Lev l 'III, Harcoart, Brace and World, Inc., 1965.

5. A-LM I ussia2n Level-IV Harcourt. Brace and World, Inc., 1965.

-LM Russia

Birkietto A Modern Russian Course, Oxford University Press,
1956.

Dawson Bidwell and. Humesky,M Russian, Books I and
Harcourt, Brace and World, Inc. 1964.

Dewey and Messereau, Readinc, and Translatin Conten.ora Russian,
Pitman Pmblishin Corp.. 1963.

9. Fairbanks and Leeds.. Basle _sational Russian Holt, Rinehart
and Winston, 1964.

10. Fayer Basic Russian Books I and -II, Pitman Publishing Corp.,
1959.

11. Fayer,. Basic Russia' .13 Tian Publishing Corp., 1969.

12. Fayer, Sim ified Russian_ wumar, Pressman and Pressman,
Pitman Publishing Corp., 1957.

13. Khavronin ssian As We Sneak I

14. Ornstein and Howes. Elements of Russian, Allyn and Bacon, Inc.,
1964.

Potapova. Learning Russian, -Books Progress Publishers,
Moscow.



I r.---',ubFlomentary and I, rials:

1.

A Russian

tonary of L).-on

ver 1rblications, Inc., 195

k, Vintage Russian Libra

Fnc to edict Britanniga Review reigE1.1.4nEusge Education,
Volumes T. and TT, Encyclopedia Hrittanica, Inc., 1968, 19

Films of thc cataloc-ue
7 - ndon Films, 1960.

Eitmstri ';pries: "The Sovic-t Union - 'The Country and Its'
People, T 'Housing,' 'Food and Clothing,' 'Transportation and
Communication,'" Four filmstrips, two records, scripts'and
.study guidon. Pi]mst,rip House, Inc.

Four Russian-Langua Teaching Films: "Moscow and Leningrad,"
"Rest and leisure in the U.S.S.R.," "From Moscow to Baikal,"
"Science, Technology, and Art in the U.S.S.R." Teacher's
manual includes English translation of film narrations and
key to exercises in student manual; -student manual contains
script of Russian narration'and comprehension exercises.
International Film Bureau, Inc. Film rental $7.50 each from
lorida State University A-V Center.

Gettin Alon- Russian Fel et al., Bauta.m Books, 1961.

Graded Russian Readers .,00ksI-V, D.C. Heath and Co. 1961.

'raded Russian Readers Parts 1, II and III, The MacMillan Co.,
963.

10. Graphic Russian C:
1962.

11. Glided -Tours of the World: Soviet Union Color slides, record
and test, 'Columbia Record Co., Inc.

ar nes, Charles E. Merrill F,00ks, Inc.,

12. Heath Russian Verb Wheel, Nennsburg and Barber, D.C. Heath and
Co. 1963.

13. Kometa,Russian language magazine published nine times a school
year for Russian students of all levels. Scholastic Magizines,
Inc.

14. Life World Library:_ Russia, Time Incorporated, 1965.

15. Look and Learn Russian, Pressman, Dell Publishing Co., 1962.

16. Modern Foreign Languages: A Counselor's,Guide, Bulletin 1960,
no.20 U.S. Department of Health, Education and Welfare.
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e--ta and Re' nce erials

17. 'Quinto Lingo, Magazine published trot

ssian7English Dictionary,
House (Mosco,

Russian Pattern Dr
oratories,

20. Russian Pattern
Inc.,

24.

25. Sa It in Russian, Slepanoff, Dover Publications, Inc 1958.

26. Teach yourself Russian Founran, Fawcett

;

,nc

dale P-e.F.3.

'

nov, aching Lab-

ls-Script Jaszc711n al., Prent i cc--Hall.

Russian -ibook, The Thrift Press, 1947.

Russian Throuth Picture- Book 1, Richas et.

Square Press, Inc 1 61
L;hington

1 Russian Verbs, Da,_- Barron's Educational Ser ies, 1968.

Russian Ver Mot-' ilman, Kin ,r-a Press, 1556.

ations Inc. 1964.

"The Russian Packet", Russian language reading material, games,
etc. compiled annually by Claire Walker, Friends School, Baltimore,
Maryland.

Visual-Education Russian Vocabul..: C.

Association, Inc.
Visual Education

"Why Study Foreign Languages?" Slides and audio-tape, American
Council on the Teaching of Foreign Languages (ACTFL)

30. "Why Study Russian?" pamphlet, Yakobson, American Association of
Teachers of Slavic and East European Languages AATSEEL).
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III. Professional Journals

1. AATEL Newsletter, monthly publication of AArFEL,

2. Foreirn Language Annals, quarterly publication of ACTFL.

Foreign LarigilaLLLtA2n, quarterly publication of Genrria !Aato
UniversityTs Dopartment Foreign Languaces and the GeorgAa
aate Department of FAucation's Foreign Language Consultants
in cooperation with AC -:FL.

4. FMLA, quarterly publication of the Modern Language Association,

The Arch, quarterly yublioaLior of the Foreign Tnguage Association
of Georgia. -

6. The Slavic and Fas
AATSEEL.

ma: Journal, quarterly publications of



LETTER SUP .-JES A-L BACKOROUNP

Foreign language departments utilizing audio-lingual materials and motho-
doloy can avoid much confusion and ill-advised criticism by sending an intro-
ductory letter to parents of first-year pupils during tho opcnin weeks of
school.

Offered here is sample of the type of letter- which may be .:sent home -i

the student. It may be modified as desired.

School Address
Date

Bear Parent:

Language Pep& ment)

We are delighted. to welcome your youngster to the study of one of the most
exciting courses in our curriculum. The foreign language program at
High School is much improved over what you and I were able to study back when
we 'were in school. We read, conjugated and translated. Your youngster will
have the opportunity to accomplish much more than that.

Today's (language) program is made to meet today's needs.

High School is proud to be among those forward looking schools
in Georgia which are following the new state-recommended foreign language curri-
culum. We have adopted audio-lingual materials and teaching techniques. Our
objectives are to develop these language skills in this order: understanding,
speaking, reading and writing.

During the first year we shall spend well over half of our class time develop-
ing the first two skills. The purpose is to establish the new sound system. Our
students must learn to pronounce the words and phrases in the second language, not
to say them with English sounds. To accomplish this goal, much practice with
careful listening and reltition will be necessary. ELI2LIEL.g your youngster to

Ej=v,1 his full attention and effort to this drill work because outside of class he
pr oably will not have much opportunity to hear good (language).

Your youngster will actually come home speaking (language). He should
be able to greet you and make a few coMments in well-pronource0
larpage) even during the first week. However, don't ask him "What's the word

:for fork?" or "How do you say 'I like steak'." He can't say waht we have not
studied; he can't pull (language) out of the air. He can't learn
everything at once,. and would become frustrated if he could not say what you
wanted. Do let him use the phrases he has learned. Be enthusiastic and in-
terested. This practice speaking at home can help solidify the learning.

eor the first several weeks we shall not give homework from the text. We

do not want the students to see (language) until the new sound
system is set. If they try to read toe early, it would sound. like
("Spenglish" or "Frenglishl" etc.) Thus homework during this period will take
other forms.
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After about t month your younostor should nde-_ bring his
(language) book lom itch night. lie will need to practice saying his
assignment; also Pe will read the materiiii and learn to write! it. He shoi'ld
spend at least .'41 minutes or hi= lesser odoh night : a l5Hminvte period in the
afternoon er early evonin and anal i, 15-minvIe period later or in the morring
before school. tering a foroign language takes daily stud,

In class the stude is will be graded on their oral work everyday and will
have numerous short q es plus regular unit tosts, Thus home study will make
a bi-, difference. It is es 1 to keep up, If one gets behind, he must then
work twice as hard to catch up. Absences will hurt. The student will have to
double his efforts, practice after school in the electronic classroom, and check
with the teach,- on and difficulties.

By the way, our electronic classroom is it great asset in the study of
langinwe). Your

tapes and use them for a model. Thus the chances arc. that (language
will be a courso in suec

mvster can hear native speakers on the audio

We hope that your youngster will enjoy our program and will continue his
study throughout high school. Four years of (language) will be
necessary to develop proficiency in the language. It is certainly better to
have four years of only one modern language than two years each of two dlifer-
modern languages We spent qui. te a nunber of years learning English; real
bilingualism will take time. However, your youngster's knowledge of a foreign
language will °Fen up to him many vocational opportunities, as well as an under-
standing of people of another culture. Let's make this a fine beginning.

Teacher' s Signature

Principal's Signature

Return this signed 1,1 the teacher, please,

I have read your letter, arl understand the aims, and shall encourage
(name student) to prepare his assignments each day.

Further comments;

Parent, s. Signature
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