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Aruitoxt provided by Eic:

Foreword

" Guides have become a requirement in the ficld of cducation, Some
would say "a necessary ovil" as they spend aftermoons and workshop hours
putting them together. Yet few teachers would deny their value in
moments of crisis:

Studént to teacher: "Do we have to repeat so much?" Can't we
Just read it in the book?"

New teacher to colleaguc: "Can you orient me to what you are
trying to do in the department?"

Teacher to another teacher: 'What is a good way to present . , 7"

Parent to principal: "why is it that my son hasn't even opened

his Spanish book in class these first weeks of school?™

Superintendent to coordinatcr: YWe already have installed one
lab in that school. Is it so necessary that we purchase another?"

“Public to school board: "will our children be ablec . to progress
when thcy have transferred from another school?"

These are real questions to be answered. Through our zuide we have

~Joined together in force to offer the best solutions we can through unit-

ed thinking. We have attempted to foresece the needs of our students, hot

just for those initial weeks, but for a sequential pragram of learning,

art;culated from quarter to quarter and geared to allaw iar individual
interest and development along the continuum. .

This guide means a gregt deal tc the ones af us whc have wcrhcd on

but in thls flnal farm it w111 bg as dead as a EtOHE Canfederate mDnument
if 'all -of us leave it on the pedestal, an historic volume to look . upgn

with pride without applylng lts principles. : e

Perhaps the question we should ask ourselves is this: "Shall we
utilize this guide for what it is worth and be ready to offer even
better ideas which ye glean from experience between now and the next
revision time?" Such an approach. would benefit us all. Indeed we cannot
consider these guidelines as "the way to_teach Spanish", They represent
a general orientation to our task; but we expect to improve as much as
our students through repetition, reccmb;nat;an and free expression!
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Foreign Language Teaching in Atlanta

Philosophy and L@ng=ﬁ§ng:ﬁ§gals

Tt
the

study of foreign language has a vital contribution to make in
gaucatlan of today's youth, The long-range goals of foreim lan-~

guage teaching in Atlanta are as follows:

To enable the student:

1;

2.

Wh?

to comprehend aurally new arrangements of familiar material when
spoken at normal tempo and with normal intonation and rhythm,

to reorganize familiar vocabulary and grammatical forms and to
apply them to new situations using pronunciation and intonation
in a manner acceptable to a native speaker.

to read for direct comprehension without constant recourse to a
bilingual vocabulary list,

to cxpress. his ideas in writing without conscious reference to

English. j

to apply spontancously the language skills he has learned to

new situations,

to understand the naturec éfhlanguage and that there are certain
relationships between English and the foreign language.

to apprgciate tha fDrElgn Eulturs far 1ts own merits rather than

To rccagnize the uﬂiversality of human experien
to gain cultural and aesthetic insights for individual growth,
to evaluate our country's relationships with Spanish-speaking

nations and to consider our mutual lntersd€PEﬂdLﬁEE.

Should Study a Foreign language?

1:

The opportunity to study a foreign language should be open’to all
students, Goals should be broad enough to allow studeats of dif-
fering abilities and interests to move toward their potential in
this area, With such scope available, then all students can
sincerely be encouraged to gain the prcflt and enjoyment from
learning another language regardless of their vocational aspira-
tions; moveover, unlike the ‘college bound student, the terminal
student may never have the chance for "such an experience again,

=
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Foreign language Teaching in Atlanta (continued)

Any student can be attra;tcd to the forcign lansuave curricul um

"when it is understood that evaluation will focus on individuel

effort toward reasonable aims rather than on some sinple, teachor
¢stablished standard of achievement.

Every student can achieve some degree of success in foreiwn
language study. The fact that he has learned to understand and
speak English is a definite empirical indication. We teachers
may need to emphasize positively thé progress made, reminding
students that their mother tongue was not mastered overnight!
Opportunitiecs to use what has been learned will provide a growing
sense of accomplishment for each individual as well as motivation
to continue learning, Since "success breeds success,” we shall
need to show- approval and pride in what has been lcarngd rather
than permit students to become fru%trdtﬁd an defeated by all they
still have not mastered;

v_Llong Should a Language BEfS;udicd

Length of study seems to be the chief dgtermlnLr of competency
in foreign language learning. Theretore, all students should
be encouraged to take a longer sequence in one foreign language
instead of dividing their time between two, Those with FLES
experience should be counseled to continue the same foreign
language in secondary school to reap greater gains from the
carly beginning,

The high school department's first objective should be to -
provide a winimum of four sequential years of study in at least
one foreign language.

Place of English in'Ege.Eéreign Language Classroom

If the language objectives listed -. . accepted as valid goals
then it must follow that most of the instruction be. in the
fafelgn’language. As little English as possible will be used |
in the beginning courses, and as a general rule, none in thg
advanced courses.

Clarity and gfficiency"may at times require the use of English,
especially for test instructions., English would undoubtedly be
needed in discussions related to the nature of language learning;
these brief sessions would probably be completed in the opening
weeks of Level I and could be arranged for the end of periods

S0 as not to break into the "cultural island" being established
in the class. Although the presentation of cultural information
in the foreign language is preferable, when possible, a realistic
decision must be made in this regard.



Foreign language Teaching in Atlanta (continued)

L,

The Place of Grammar in Foreign language TEBEhlﬂ%

The objectives listed prevlausly call for the ability to communi-
cate in the language rather than the acquisition. of knowledge about
the ldﬁguagc Grammatical generalizations are thought of as a means
to an end rather than as being important in and of themselves. Ace
cordingly, a pupil's progress in the language must be evaluated in
accordance with his ability to understand, speak, read, and writc

it rather than by his ability to talk abgut its structure in English,
A’ rule of thumb would be this "Teach only that _grammar which is
necessary; do not assume that avcrythmg is, "




Articulation

Our foreign language professional bulletins constantly stress the
importance of sequential study, recommending strongly a full four-year
program in the secondary school, extension downward into seventh and
eighth grades as soon as feasible, and initiation of FLES to take advan-
tage of the young child's flexible speech organs and adeptness at minicry.
Then on top of this follows the admonition that tho total language program
must be well articulated! Most of our journals stop there to leave us
teachers with the problems of development and coordination.

We have made significant progress in the Atlanta City System in the
area of lengthening the foieign language sequence. .Various high schools
already have a four-year program with scme fifth and sixth-year study
available to students who began learning language in lower grades. It o
is hoped that such offerings can be increased to provide Atlanta children
with the greatest advantages possible. While this growth continues, how-
ever, all teachers need to tackle the very practical issues of articulation
in order to assure the benefits that long sequence programming can provide.

The blank:t statement "Take the student from where he is" may sound
like an over-simplification of the articulation problem; nevertheless,
that procedure is precisely what each teacher must attempt to fellow. The
_Same circumstance applies even to first-year pupils. Regardless of what
grade the beginning point ‘may be, no group of students is homogeous as to
abilities, interests, or motivdtion! The teacher, then, cannot outline
a single course of study to which students will fit; the tailoring must
be in the other direction: the course needs to be fashioned to fit the
students. !

How is such possible with'y§ry heterogeneous grouping? The program

is even more complicated by the long sequence which brings together young
peoplé in varying stages of linguistic development. Perhaps the major
saving grace is for. the teacher to recognize before he imitates his
efforts that he will obviously have no more equalized grgﬁp at the end of
the quarter than at’the start., In fact, if he has succeeded in reaching
a common plateau, then indeed he has failed because to do s0, he would
definitely have -pressed some children beyond their limit or would have
slowed progress for others! Again, we need to remind ourselves that
these conditions hold true in first—year classes as well as third or
fourth year, ' ) '

3



ArtiguLaxign_(ganthucd)

The necessary undertaking is to individualize the Learning process

- as much as.possible. What does that procedurc invelve? It means finding
different approachés to certain aspects of lLessons and allowing added time
to try. thesc with some students while others move inta breader usase of
what they learned. faster, Tt means letting those who have caught on to
some facets of the lesson help classmates in groups while you assist others
in solving their difficultics or advancing their endeavors. It means ‘ -
evaluating on vasic objectives and at the same time allowing those who are
ready to do so to extend themselves into levels of work which some students
will not even attempt during the quarter It means prov;dlng many open-—

5 ended experiences, where performance is pgssible for all, but, not

expecting all to rcach the same depth. '

Impossible? Not at all! Class practice promptly shows who can do
what and when., We teachers arc quick to diagnese; we nced thercafter to
take a few horizontal steps before we ask for another move in the vertical
direction. ‘Learning a language is not a straight-line operation anyway,

The time to use what has been learned is more significant than cramming

in the next tense, structure, or vocabulary, regardless of ability to
absorb more. ’ '

Such a system provides articulation: this is articulation of the 4
program for the student. As he moves to the next level, his teacher can
help by passing along notations of what he can prcs;ntly accomplish in
language usage and what he has attempted instead of a single grade average.
Intra—departmental discussion can be advantageous in orienting for another
year's study. The student himself should be aware of his progress in-

“accomplishing objectives and encouraged to assist the next teacher in

quickly adapting to his needs, Why not? Whose business is it if it is not
his own! This individual responsibility for learning is exactly what we

_want_to_develop. - I I R —

Aruitoxt provided by Eic:



Independen

t Study

Independent study programs lasting a quarter or morc may be arranged

for a student who finds himself unabl
courses. Although it would be prefer
student participating with others in
cause him to have a gap in his langua
the teacher™and student might arrange
maintenance of language contact plus

Interest, aptitudes, and achieve
the particular situaticn existing in
carefully by teacher and student to a
‘study. Agreement upofi objectives for
aims should be stated precisely in wr
so that the student will know what. is
be made, and what form final evaluati

Attention in the planning should

e to schedule one of the regular -
able if at all possible to have the
the normal sequence, rather than .
4 special program that would il low
use of skills in a profitable way,

ment level of the student as well as
the school need to be considered
rrive at a plan for independent
the quarter will be essential; these
iting, more or less like a contract,
expected, how progress checks will
on of his endeavors will take.

be given especially to activitios

that would provide opportunities to maintain and to improve listening

and speaking skills, The student sho
~with books, paper, and pencil. Altho
necessarily require ‘individual effort
built into the course occasions for i
and with the teacler.’

~ Several proposals for independen
all language skills are listed LHere f
interest or stimulate development of

uld not be closeted in some nook
ugh portions of his time may

in this manner he should have
nteraction with other young people

t study which offer potential in
or consideration. These may arouse
e¢ven more ideas on the part of both

teacher and "student for a valuable independent study programs:

1. Feer tutoring for students ﬁfom,%ﬁéﬁz§§7333§§$E;3§§§§?iﬂ'th§,H;m

5chool,
2. Serving as group leader and tea
activities in-a less advanced ¢
3. Assisting a FLES teacher and le

4. Providing seventh-grade student
' program with an introduction to
é—ﬁg 3 & s N = )
*For help in arranging activities,
or the foreign language utilizatio

4
chers aide for more individualized
lass,
arning to direct parts of the lessons¥

5 in a school when there is no FLES
foreign language learning activities,

call the fcreignllanguage coordinator
n teacher at WETV.

t C
ge study when he would. like to continue,



l Independent Study (contiuaued)

Preparing tapes, visual aides, game_adéptaticnsg and other instructional
materials, then trying them-out with less advanced language students.

Pevising a series of short culture éapsules“and map studies and present-—
'ing them at regular intervals to a less advanced class, '

. Such "quest" type activities could serve to motivate a student to

develop his language abilities as he feels résp@nsibiiity to others

in the communicative skills. The multi-directional endeavors may indeed
provide a sense of personal satisfaction beyond the completed plan of-
study itself, '

%
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‘Grouping for Student-Centered liark

Teachers are humourously accused of being the most talkative creatures

" on ‘earth, “nough truth in that statement prevails to cause us some concern.
We know that teacher talk is not cznisidered the best  procedure for learning;
therefore, it behooves iis to check the”amgunt of -time we ourselves consume
in discussion while students remain silent. We can note the interaction
readily enougl by spot reégidi,, & class session from time to time, We
shall certairiy hear much repetition and question-answer response: our
methodology is geared to t,»se, But will we find opportunities when stu-
dents speak without-the direct stimuli from their teacher? These won't
happen, at least not in Spanish, unless we arrange class activities to
provide time and flexibility. ' '

Ewen lacking the ideal, individualized study packets or work units,
teachers can schedule 10 to 15 minute slots several times per week to
permit students to.work-in groups of two, three, four or mére on small
‘tasks.®* The change of pace and the focus on student-centered activities
prove to be tremendous motivation factors in themselves, in addition to
other values of the assignments, The latter can entail great variety
within the range .of horizontal learning, chances to apply what has been
‘studied in ‘original recombinations or 'chances to strengthen skills,
Perhaps the finest rationale of all for group work is that ‘the lockstep
is broken; not everyone does the same activity at once. Then students
have something different to.skare with colleagues, though all wers
together in the same class, - ' i

Skits' come to mind as a splendid group project.- Writing seripts,
‘planning props or staging, and review of language with appropriate
gestures, These are all valid supports for playlets; student interaction
is tremendous. ‘Although at times it may be fun to have everybody partici=
pating in skits, we teachers may often find it more appealing to have
different types of activities running -simultaneously, some for later class,
presentation, some for individual improvement. '

*  For most activities the teacher will need to designate the groups
according to the type of assignment., In some cases only one or two
groups would be working apart 'while the teacher would continue to
practice with the.remainder of the class, Although bright students
may need more opportunities to perform individualized tasks, all .
should be provided numerous occasions for the different kinds of
activities; weaker students should not constantly be doing remedial
chores since they perhaps need the motivation of variety beyond the
others, As often as possible, these slower students should be mixed
in groups containing one or more keen individuals who then can serve
peer helpers. The teacher would vary groupings for each activity,
This would produce- greater student interaction in general and avoid
establishment of cliques. . ’ , ‘




Grouping for Student-Centered Work (continued)

While one group is preparing a skit, others might be involved in

=

1.

activities like these:

-
- . ] [ : ) oL .
Designing and preparing materials for a bulletin board on
a cultural aspect, complete with Spanish captions (Levels
iI) III, IV); preparing a bulletin board on the next dialog
(I v

Preparlng a short narrative in Spanlsh utilizing past
dictionary-page items to read to the class for compre-
hension and Vvocabulary review. This could be read C ~s

completely first and then reread with blanks for members

of the class to supply the kev words. (II)

Reviewing verb forms orally in short sentences when cued -

by chaﬁglng sub;ects, One who excels in this, or an

A-contract student, might serve as leader. This peer
teaching might -be- used as preparatory for a test or for

a quick drill presentation for the class. Other structural
items might be substltuted as needed. (I I1)

Drawing up & dialog in English on a topic of class interest

which is not covered in the book, having the teacher supply
the Spanish, and then learning the parts for class presenta-

tion with props. (End of I) This would be a welcomed

"opportunity for pupils who think the book's dialogs are not

relevant encugh for their taste, o -

Preparing a resumé of a selection and answering oral
questions on it sb that the whole class will not need to

‘read that particular selection. A practice of any new

words should also be: glven (11)

Making Qut a practlce test for use by the class on recently
studied material, (I, .II)

Writing a recombination narrative for camprehen51@n review
or reading by the class. (I, 1)

Reviewfitlg a reading selection by rEWPltlﬂ% its key elements

~in dlalog form for class presentation. (II

Learning dialog lines. (I) A lead student can assist by

peer teaching of others who need extra practice.
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: ngtéﬁlﬁ: to.a taped, story on talk and’ practlg ng ﬁaking

. Making visual representﬂtzang to accompany Spanish pr@verbé for
'dlaplay.(I IT,III IV) .

-

Grouping for Student-Centered Work (continued)

teacher or

]

kfactlclng ﬁlth a tape under the guidance of th
a lead student, (I,II) ; : '

Trans?afﬁlng a dlalag ﬂn*a a narrative, (I,I1)
Preparing a group dlsgusslsn of a rea

the elass will not .need to read it
gursiions to the c]asg afteruards

ézganallglnz conversation with the beacher on a theme recently

1

i

studied. (I, IT 111, IV) This session may provide one of ihe
best occasions faz free conment ting in more than a single state- -
ment , ESpEQlally if. questions remain apensmindgd

notes
in Spanish. (II, III, IV) This can be followed by group dis-
cussion or swmmary ,hr,ggh use of ndotes.

Viewing a filmstrip with coordinated tape., (II, IIT, IV)

iaklﬂé a practlce comprehension test from a tape. (I,I1.III,IV)

Other types of practice tests could be substituted as needed

.the material might be presented on a handout instead of @n_tape.

Listening to taped music typical of some region. A brief

- commentary on the composer or selections might be proviced

alsé on tape or on a handout, (I,IT,ITT,IV)

Looking at a series of one artist's pictures and hearlng
a taped commentary., (I,II,III,IV) y
Viewing a short fllmstrlp (p@531hly from the series la Familia
Ferndndez) and preparing a suitable dialog. This could then

be presented to the class. (I,II,III,IV, depending on selection's
potential difficulty) - o . :
Preparing a culture capsule with visual aids which can be offered
t@ the classi (II;III,IV)

Drawing a city plan, with a plaza in the middle, to be used in
teaching directions and working out a sample set of directions
to 1n1tlate the class practice, (I, II)



Grouping for Student-Centered Work

23. Reading aloud the roles from a short play. (III, IV)

. 2L. Working up a group discussion on some custom or bradét*énal bservance
. for class presentaiion. Comparisons and contrasts with our way of
life might also be 1dent1fled (11,111, IV)

ey

v
I

: Preparing and taplng a newscast based on current events in the Hispanic
R : world. (III, IV)- This could be played in various classes or heard by

. groups.
_ ¥
' 26, Investlgatlng the pelit al leader ship in the -paﬂlEhsapEakiﬁg world
through current news ma g zines to provide a brief oral repgr* (II1,
V) : : '

27. Preparing'a series of commercials with plctv“es ol products (II,IIT,
- IV) to be announced individually during coming lessons as-the tea:her
-changes from one activity to another. This can provide great humor
~ for the whole class, ’ o

28, Dféwing up a set of items for the class to use in a game; for
examply, baseball, twentv questions, What's My Line? or Who am Ii
(II, III, IV) :

]
L, 29, Formulating a scene, given a GGllECulOﬂ of ngéctq which suggest a
o ' theme. (I,II,III,IV) This can be related to the class with the
visual cues or dramatlged in dialeg farm.

e 30, Playing Spanish Scrabble, Bingo “or dominoes. (IQII IIT,IV)

Df Sangs w1th accampanlment for :la,s engavment_

32, (For students interested in dancing--two or three couples). Learning
the basic steps to a popular Iatin American dance and rehearsing them
with a. record in .rder to demonstrate the steps for the class,

33. Preparing '"sales pitcheg" to "sell" certain 'items to the class,
" describing the articles, their uses, their values to the "purchases',
_and their cost. ) : '

: ‘Obviously, such a list could be infinite in the hands of an imagina=
. tive teacher, FEach of these items also has the potential of great variety
in actual subject matter and approach by students; few would turn out to
be alike even if all groups did them, This very fact of difference adds
spice to the activity, allowing for individual pride in shar;ng something.

of sell w1th the ;{Qup and/cr class.,

o e i




articular Froblem: . HAeading in the Second-Year Class

After the lively, active, varied first-year foreign language ccurse,
why does second year often become the drop-out trap? One of the majeor
reasons may be over emphasis on reading. Teachers see the mass of material
available and seem to feel inpelled to plow through all of it. DNo crime
would be committed if some of the selec:ions happened to be omitted! At
all, reading is supposed to receive oniy approximately 30% of-the time
with 30% used for oral work, 30% 53& listening comprehension, and 105 for
writing, ' ' '

=54

! . :

Adherence to this time arrangement in itself can reduce the danger
of too much sameness of class activity. In the past some teachers have
dedicated whole pg;icds to reading (exercises,) excusing this by considering
questions -and answers as elements of hearing and speaking too. 7No matter
how interesting the reading selections,,this same format caﬁ;gégy evcke .
boredom. Variety of treatment must be utilized or some of the reading
will simply have to be skipped in favor of other activities. .

=

- Foremost to be remembered is the fact that reading at this level .
should not be content oriented, but should be comprehension skill
oriented. The information may be both interesting and appealing; however, -
but for the student: to remember the details is insignificant compared
with his developing the sldll of reading for general understanding.

Falléwing up each reading selection with questions can be deadly{
Why not offer variations? ' ' I

1. The teacher might call out a questicn and have the students
read silently to find the answer. Then the student who finds
the answer asks the next ‘question,

2. (Groups might-read different selections and offer short summaries
orally for the class, : ' : :

3. (From an assigned nafrétive) A group might devise a dialog for
class presentation, : ,

4. - Groups might read different selections. Two teams might be
named with a representative from each group. The teacher could
ask a series of simple questions, skipping from selection to
selection, A team member who read the particular selection
would answer; if he failed to do so within the time limit, one
in the audience who read that selection cculd respond, giving
a half-point credit to the team of his choice. :

. \ ‘
5. Pairs of groups might read a selection, one group getting
~ down its own questions to ask the other, which would attempt
to anticipate possible questions and prepare for .them. Roles
could then be reversed with a second selection.




- Partlcul ir_Problem: _Reading in the Se;gndsféar:§;§§§ (continued)

0.

The teacher or a student

t could call out key words from a
selection read by the class, having individuals make
comments about the words as related to the piece, thereby

’tagether giving a shart nral review of the major points,

"“Two groups might read separate %Elections while the teacher

and class deal with another activity or reading selection.

‘Then each group would present its material to the class in

the following way:

1. each member would give a 3 or 4 sentence summary of
his segment, '

2. the class would skim that portion,

3. the group member would repeat his paraphrase,

4. a class member could then add a comment if he felt
samethlng 1mpcrtant was omitted,

5. and then the other partlcns would be handled SLmllarly
one by one, :

Perhaps more valuable wauld be the use of some of thc readlng
ideas or themés out of their context to inspire related but-’
more personalized oral work or written work., This horizontal
technique might also include comprehension practices prepared
by the teacher or preferably by certain pupils. Such 2-to-3
minute talks would allow for varying opinions or parallel
experiences, all more, appealing because of the’ aequalntance
with the ]1ve speaker.

Reading, yes! But ta devalap EﬁmprEhLﬂSLDn skills and as’
a2 source for varlety, not for content as an end in ltSElf

13 .
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Suggestions fgr Dutﬁ@feCléss Agti?itigs

Encourage students to bring in realia: Be sure to display their
goodies and cemment favorably on them during-their class period!
Assign minimal, but precise, homework lessons to lower—level classes,
Do not. ask students to do work that can better be handled in class,

Do follow up in class the next day with activity. based on any assign-
ment. Do have extra short practices diffoed and available on various: ,
problem areas for those who request them or for whom you suggest their:
benefit, This procedure provides for more individualized help, (If
you maintain'a ccpy w;th an§WEr53 students can then check their own
work., )

Schedule groups to preparec bulletin boards on advan;cd units- so that .

students can participate. in keeping th;lr room attractive and varled

a foreign languag; "cultural island, -

Maintain a-section of a bullatin'board for newspaper clippings, recipes,
cartqcnsg etc, related o the foreign language world, :

Prepare with students special displays and abservances for Foreign
Language Week and/or Pan American Day to draw attention of the whalc
student bcdy to the language pregram.

Hold periodical Spanish club meetlngs to develnp student leadership
and cooperation through preparation of informal, colorful programs

. to appeal to all. If possible, separate students into a Spanish I : )

club and an advanced-level club so that the latter can have most of
its activities in the languageg also you can invite members of each
group to present a hl&hlight from th21r meet;ng at the other's’
session from. time to time, . '

Arrange field trips for :lassez or club members to dine¢ at a
Spanish restaurant, to attend a cultural event, to visit a locale
abnut which they can converse in the language, etc

Set up a tape Lichange with a foreign language class in another-
city to stimulate interest in shared activities and student
pcrfarmange.



Suggestions for Qut—of-Class Activities (continued) -

_Establlsh pen pals for interested students who can tth k;?p the

class posted on their correspondence.

Have students work on special pfajects of their own cﬁa@sing
(perhaps from a basic list of suggestions you provide plus their
additions) which could be presented to the class at intervals
during the year, '

[4
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Rapport Building .

Every year teachers have some classes that seem to work ‘toggther
- better than others,

Third peripd just makes my day," one will say, or another, "sixth
p;rlDd is such a let—down after my wonderful Tifth=period graup."
&
wWhat accounts for this variation? Sincc the ceacher is the same
and the subject matter is 51mllar our -answer scems to be the %tudenth
they make-the dlfleEﬂCE Fach student tends to play his own rol® in

building class rapport. This harmonious TLlathﬂShlp in learning is more

. than basic;discipline and control; in fact, uiless we consider those two
terms in the Alight of 5tud2nt5' Sle—dlEClplLﬂE and aélfsccntrcl ‘they
hardly fit the concept of rappart ' : :

Can tedchers really do anyth;ng to f&ster rapport, or is it some-—
thing elusive which may or ma&y not grow? An analysis of that wand;rful
third or fifth-period class may give clues, anbably prescnt .are con-
ditions like ‘this: ‘

1. Each Stud;nt feels pocognized and appfbclatﬂd ‘by the others,
Thc teacher may have arranged the class in a horseshoe seating
'dus;gn or a semicircle so that everyone can soee and hear others
with case, ’ S ) '

A

. Students are gqually free to ask. quest;ans supply aﬂ§WLFS or F
eXpress individual Dplﬂ;DﬂS The ' teacher has turned. to each for
comment at regular intervals, ‘therecby showing sincere interest
in v;ryane' partlalpat;cﬂ not just in his own role as leader.

3. Answers vary at times with ;ndiVlduals so that each feels that
he is really adding something tq the class, The teacher asks
open-ended questions whenever pGSSlblE to strengthen this aspect,

4. Humor and originality are rewarded with laughter and commendation,
-The teacher supplies his own share of both, approval-which elicits
‘more. -

5. Mistakes are nct deflating, but are can51dergd trouble SthS for
~ added class attention. The teacher permits the whole class to
partieipate in reviewing error correction, thereby relieving the
individual making the mistake from feeling that he alone does not
know, This face—sav1ng technique reduces embarraﬁsment and:allows
concentration to focus on learning,




Rapport Building (continued)

6. Students understand why they are doing certain practices or
activities and what benefits they are aiming to gain, The
teacher identifies the objectives, helping the students in
the self-evaluation process. He pFDVldLS additional time,
materials, and aid to encourage the students to rcach these
abJectlves for themselves,

A o 7. A spirit of helpful fEllOWShlp exists. The teacher arranges time

, ‘within the period for pairs or groups to work together, to help
each other, and to enjoy shared efforts, By removing himself
from the dominant: position, thd, teacher allows the students to

. bear part Gf the TESPGHSlblllty for ‘successful endeavors.

8. The room features different displays, represent;ng the material
being studied and the contributions by students, giving the class
a feeling of belonging, The teacher has various groups prepare
bulletin board; mobiles, and table arrangements, knowing that
thelr ;ffcrts make thlS their classroom. o

9. . Students volunteer, shqwing their ‘interest and willingness to.
become involved. The teachér knows his students as individuals
- and plans situations to ﬁrnduce their reactions as individuals,

0, A feel;nﬂ of anticipation hangs in the air. The teacher always A
- ~has at least one "pink" activity in mind, samefhiﬁg to add sparkle ..
“and color to the class session.thr rough a slightly different
approach to learnlng, a kind of "happenlng" to recall pleasantly

after schgcl

Such efforts can indeed create class rapport. Just-as a smile is
catching, the teacher's awareness, of others and thElF need for identity
can spread too. Those foreign languiage names become alive as interaction
leads to accePtance of one annther then prcv1d1ng greater deélre for
ccmmunlcatlan.,

17




Use of Electronic Classrooms

Tew Events appeal to a tcaégﬁr more-than that of having all stu— -
dents actively inwolved in learning. This condition does not exisgt
consistently within a class period since some minds turn off or simply
wander .as responses from certain classmates are awaited. - Lab time,
however, is a different proposition, Everybody gets into the act!

- ~ Each student can listen and respond -every minute of the session,

- is valuable since the teacher can Emplay
backward build=up to aid in developing fullegfntence repetition, can
pause to concentrate on difficult.saunds;'can slow the pace to zchieve
accuracy before insisting finally on normal spéed. This time alsoc is
used to insure ;amprehension of.meaning! However, after this initial
work is done, the lab is the place for real learning, for gaining pro-

“per intonation and pronunciation. Extended additional choral work may
lead to overconfidence and flubbiness as voices blend, but the lab
demands articulate practice, heard in the individual's own cars,

3

Choral practice in class

Alsc obvious is the fact that the native speaker on that tape can
remain-constantly a good model while cven the best teacher will tire,
losing some of his sparkle, under the continuing endurance.test of

repetition, The cue is then to shorten the teacher drills and eut on

the tape.” Segments can simply‘be replayed as needed.

Teachers sometimes seem to resent the loss of a minute or two for

students to get tu their headsets. This is about as ridiculous as '
. deciding to walk five miles to work, leaving a five-thousand-dollar
car in the .garage because opening the garage door 'is a lot of trouble.
That expensive electronic equipment will suffer from disuse cgmparaéle
to the car. - The investment of school money: for tecﬁnal@gical'aid’must
be used for the benefit of the children! what teachers think of as
disruption of class rout.inc with changes in desk arrangements may even
be wholesome physical mevement for young people who have already sat
too long in classes! ' ‘

Use of lab facilities should be planned everyday for 10 to 20 min-
. nutes. for first and second-year classes. Advanced—level students will

; " need fewer lab sessions since their pronunciation will require only '
occasional remedial work, They siould, however, be provided use of the
lab from time to time as a refresher in intonation patterns. They also
can benefit from comprehension checks done by var.ous native-speaking
voices; they neced the experience-of hearing meny speakers, not just
their teacher and classmates. '

T Atlanta schools are fortunate in having electronic facilities

available to every foreign language class for at least a part of each

ERIC
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Use of Electronic Classrooms (continued)

period. .Use of the equipment will be more extensive .if teachers -set -———

-up an automatic half-period shift schedule rather than make week-to-

week arrangements. Here is a simple time plan, for example:

Period 2 (10:30-11:20)

10:30 - 10:55 Class A in lab; Class B in classroom.

10:54 Class B pupil gives lab teacher signal.

10:55 Two classes Ekzhange with ;tudent% walking %lJEHtLy

) > to the right to avaLd confusion in the hall and
entries. S

LDES& - 11:20 Glass B 1nllab; Class A in classroom.

Since having the classraam Sesa;an bef@r; lab is preferable, the
two teachers should rotate their half-period use of the lab at the
middle of the quarter. The teacher with the lab first must prepare
the day before the lab work; he may néed touse the openirg minutes
go refresh the students’ memory too. . Half 'the period will not be
used for lab work anyway. More than dbout 20 minutes may even be
detrimental because insufficient time would remain for other rhases
of the lesson and studgnta would become weary since lab work is so
intensive. No play-or lackadaisical.attitude can be tolerated during
the lab session.  The importance of the per;éd must be ;mpr:ssed upon
the participantsg :

- What is most essent 'éi'is that the recorded material be an inte- &
gral part of the lesson. Preferably, it should be an actual accompa-

-nlmgnt of the textbook. With extra channels on thé console, the

teacher can provide the type of practice needed to ;nu1v1duals rather
than force all to fLSpﬁnd to the same tape. Playing the same lesson
to an entire class is failing to take advantage of the equipment!s
potential for individualizing instruction. Selection is made easier
for.the teacher by the short cassette segments and tapes divided into
smaller units. Generally, students should not follow textbooks or
Dthér printed materials in the lab. When they do, they tend to depend
on their eyes rather than their ears. If the recordings are not ‘well -«
arranged, however, sometimes referring to the text will be required,
Extra preparation in class with-difficult parts can remedy this situa-—
tion. o

f

The teacher must monltor student Pespanses to ;valuateg to en=
emphgs;s in the- classroam. If the m;stake made is mlnor} lnterruptlon
may not be necessary since the student may - correct himsclf, as the drill
continues; besides, the student would miss a portinn of the exercise

19
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Aruitoxt provided by Eic:

f Ele ectronic plassracma (LDﬂtLﬂUCd)

<
L
)

while being CG?TLFtEH The student au“ht to be CQPFCLETd mecdldtv13
if continuation would cstabllgh a bad form.

3
1

Evaluating in the lab LVLryday should be c\pg ed Studecnts work
more conscicntiously when they realize that their efforts are sichifi-

cant. Although one FEHan%yils indecisive, the large number censidered,
‘throughout the quarter can give an accurate appraisal ef oral! pdrfor-

mance, This composite evaluation should be cquated with big tests
becauise it represents a most important area of the work, The- magar '
strength of’ the lab facility is that it ‘allows all students to speak
s;mulfa;eous1} many more times than would be pass;ble in the regular
classroom. Although the teacher can mark only one p;rsan at a time, :
as he becomes more adept in the lab, he W1ll find that he can hear and
evaluate more responses in tke lab than he ‘¢ould possibly minage in
the classroom. Grades, by the way, should.be congidered from the
"satisfactory level up or down, not from pcrfect and dQWn

A seating chart is necessary. This avoids confusion ‘on ente ering
the Ql;(trDHlC classroom. Students can then go promptly to their
\]ac s and begin without delay. The teaclier should have his material
marhgd and ready to put on. ghe console so that work can begin immedi-
atp[v Efficiency on th: tecacher's part is g@ﬂduL;VL tg proper pro-
LCC[LII‘,; . e L :

Tth%CStiDW chart, if divided into blocks per pupil, can double
f r grading as well. The scale (something like this: O-superior,

=good, Z2-satisfactory, 3=pDQr 4-unsatisfactory or no response)

'h uld be visible for rapid reference, If ‘the teacher is neat, he
can probably usc one chart for a month or more. The basic Qutllﬂé can
be mlm‘L““aPhEd for all foreign Language teaghers- ea;h can fill ip
names, e¢tc. per class assignment, Class sheets ‘can be stapled together
in thg left-hand corner, folded left to right for convenience, and
taken to the lab with the teacher's manual or text, They must not be
lost! Disturbances, or discipline problems, arc lessened by planned
arrangement. of seating. Plecing girls. between boys or quiet pupils:
between rambunctious ones is a good idea. The arrangement need not be.
varied unLe;a the teacher feels that mav;n a ‘student is arvirable; in.
such case, a simple r cassignment should be madeée after class without .
fanfare, SlﬂLQ lab work is not desiencd for interaction of the stu-
dents, thLy should not choose thELr Selts in the lab.

-1]

Actual testing in the lab is limited. Multiple- chﬁlcc comprehen—
sion tests may be the b;st'prcccdur' If test items arc spaéed prop-
erly, \students can write short answers or fill in blanks.. Totally

oral tests are impossible without recorders. ' At times, however, the

5 . =
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Aruitoxt provided by Eic:

Use of Electronic C]aszraamq (continued)

teacher may want to utilize lab time for short individual conversation

. tests. He can then assign a lead student to the console to monitoer
and assist (but not to grade!), thus permitting the teacher to chat
with individuals. Wwith his questions already prepared in a list, the
teacher can elicit an adequate number of responses from a student
within a minute.or two; during several successive days he can arrange
to do his oral testing of the whole class.

Needless to say, all lab work should be done in the foreign lan-
guage. Materials taped by native speakers are more suitable, but
special exercises to meet particular needs can be very advantageous
even though recorded by a non-native, The main point to remember is
that the lab serves best to perfect thraugh drill the items already
presented in the classroom, Completely new elements should not be
offered in the lab. Students should know exactly what is expected
of fhem in advance ‘so that they will proceed to practice with confi-
dence and to benefit fully from the time spent,

Not to be forgotten either are the definite advantages of the
lab for the teacher. He can rest his voice and listen to évaluate
thoughtfully his students' oral process!

]



Evaluation of Student Performance

"If only we didn't have to give grades!" is the frustrated cry of
many teachers. We know that some students will show up ‘badly when compared
- with others in the class; then they will lose their sense ofupride in what
they have learned, beginning the downward journcy to defeat. Our colleagucs
in educational psychelogy bluntly tell us the grades arc our most vicious
act,

~We attempt to improve in what our schools still consider a necessary
cvil by being sure that we "test what we teach," that we avoid "throwing
students curves" on tests. Even so, we recognizé that some pupils cannot
absorb or implement what has been presented at the same rate as_cfhers;
given more time and practice, leéss pressure, they can achieve satisfactory
results, : '

, How can we remedy this condition? Here are a few thoughts for con-
sideratio :

[
L]

Test less; evaluate more! “We can discover weaknesses and strengths

if we provide ample oral practice in class., Since oral work is much“—
faster than the written form, we can give far more extensive experi-
ence with problem points before we attempt to grade performance,

2. Many short written check-ups on specific items can help students
identify for themselves what points they need to concentrate on
more. Then testing for credit on these can be administered when
both teacher and student feel ready; no rule prevents a teacher

from allowing students to take minor tests at different times,

- and the grade book shows quickly which quizzes are still out-

. standing, More flexibility in scheduling tests can provide scme
-students with the extra time to learn; they can feel more respon-
sipility for the study because they have some choice in the matter,
This procedure fits beautifully with the idea of performance
objectives, our master outline which lets students know precisely
what it is they are to learn.

3. Why should we not revamp our testing system if we believe that it
has been defeating to some in the past? On the upper end of .the
- pyramid, is there any reason why we can't allow better students
who can manage anything we dish out to contract for their MATsM.

by submitting to more complex testing?

=
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Evaluation of Student Performance (continucd)

t

campetltlon (Whlch %hauld b; :Dmpetltlan A&dlﬂst DHQ'E own p@ cntial,
not others) is rewarding Duly to those.who think they can succeed
with it. Then we can let them make that choice for themselves
through contracting for the more difficult assignments and.tests.

p;rts in tests dnd méihurgmgnt§ W§ ﬁlmply dD ﬁgt havu thc t_mé

or the experience to become very precise in this area; more time

is needed for teaching and we are not willing to use t excessively
for preparing scientific tests. Then knowing these things, we should
not overrate our testing program! For us tests should be mainly a way
of diagnosing where we need to strengthen aursteaching;

Qur aim is to keep students moving forward, If our tests only shake
students! confidence, making them believe that they have learned
very little, then we would be better off not to give them at all,
Everyone feels that he could help a student learn morc of a foréign
language if the student returned for another year of it, Perhaps
that fact should be foremost in our thinking so that we do not test
people right out of the program.

Some Do's and Don'ts in Testing
Do let students know what types of items will be included on the test.
Do give prdctice with samples 1n advance so that tudents can evaluate
their own readiness,

Do present instructions in English unless you are absolutely sure that
everyone will understand don't permit students to became up tlght
for fear of déing the wrong thing.

%

Do provide many short item tests on different partlcular skills during
the quarter, keeping the 5k1l1 in proportion to your emphasis for
the level. - i ‘

Don't give numerous full-period tests, but when you do, measure all
four skills and include something on culture too, whenever appropriate,
Do be sure such a test is a worthy, pGSlthE experience, meriting the
valuable time it consumes.

Don't say lines 1;ke these: "pay attention now! This is important
because we are going to have it on the test." "All right, if ycu
don't want to pay attention, we'll just have a test on this,"

" Don't use tests to threaten. Dependence on tests and grades as

motivation lessens the value of learning per se,

23
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Some Do's and Don'ts in Testine (continued)

Do begin tests with the simplest items and gradually proceed to
the more difficult ones, '

=

Do test what has been taught, including simple recall olements

as well as rearrangements of pre=learned material,

lw avoid tongue-twisters and absurdities, but do deal with problem
sounds and structures, »

In setting up multiple—hoice items, do include at least one dis—
tractor, two plausiblé but incorrect items, and only one, unam-
biguous right answer,

o present, when appropriate, a couple or so of examples of open-
ended questions to allow for at least some individuality,

]

Do help students to feel a sense of personal r25p§nsibility for
their own work, . -

And do smile and 160k relaxed! Don't trapsfer tension by appearing
so dead serious about your test! This won't be your last chance to
provide a test or theirs to take one.

=

Sugeestions on How to Use a Film ‘

Good film utilization requires prior activities

4. Difficult words and expressions are thoroughly drilled in advarnce,
preferably with the help of visual aids such as slides, overhead
transparencies, pictures or filmstrips, (In some cases theifilm
producer makes a tape available for this purpose inciuding not -
only the sound track but supportive drill material.) Essential
Structures should be drilled for rapid and easy student recogni-
tion; this will tend to minimize student discouragement as the
class views the film and listens to the sound track,
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SUGGESTIONS ON HOW TO USE A FIIM (continued)

1. b. The content of the film can be dealt with in advance by drawing the
stude-t's attention to the main points of interest, This may Le done

' by prasenting the highlights of .the film through a series of appropriate
questions and answers, Some films can be used several times by draw-
ing attention of different areas of content during each showing, Also,
by alerting the students in advance to certain aspects of the foreign
culture you can be assured that they will see things that they other-
wise would have missed. (For example, in a luncheon scene you may
point out that the fork is held in the left hand, a fact which other-
wise might not have been noticed.) .

2. Techniques for presenting the film are: : -
a. Make certain that maximum room darkening is achieved.
b. Have as large a screen as possible available, |
l c. Obtain the best possible quality of loud speakers. (Best results can
\ be achieved by having large, high quality loud speakers located in
L front near the screen,. Also, in many language laboratories it is
possible to jack the sound track in through the coénsole so that the
students may hear through their headsets while turning down the
volume of the student microphone, This provides maximum quality of
sound while minimizing the machine noise.) Ideally all motion ple—
~tures would be projected through a glass partition so that the noise
of the projector would be reduced to a minimum.
d. Short films can be shown twice in succession to enable the students
to verify the impressions gained during the first showing.
3. Activities which may follow the showing of a foreign language films are:
a. The teacher may administer a short quiz using true-false, matching,
or multiple choice questions. t
) b. The film may be run with switch on silent and the students may be

asked to take brief notes in the foreign language describing some
of the main impressions which the film conveys. .

c. The film may be run with the switch on silent and students may be _
asked to provide a narration which they -record on tape. (Naturally
this requires a laboratory with student recorders in all positions.)

d. The students may be asked to write a short composition in response
to a series of questions which the teacher asks orally.

With films. on the foreign culture and way-éf life, students may be
~ asked to list behaviors which contrast sharply with those with which
they are familiar in the American culture. '

W

'f. The students may be asked to write a brief summarization of the
[ERJ!:‘ storyline or centent of the film.

(]
L%, ]




26

SUGGESTIONS ON HOW TO USE A FIIM (continued)
NCTE: The type of follow-up which is intended should .. ciireti ] |y
explained to the student before work with the film is | '
should be strongly emphasized that the fiim is an inte
his instruction and not "a day off at the rovies." The teacner
should have decided very specifically what the film is supposied {1
accomplish and should communicate this fact Lo the students. Graine
.arily a film should have one or two main purposes. According teo the
nature of the film the focus may be any one of the following: (1) 1.
study the customs of the people, (2) to stimulate apnreciation of
people whose language is being studied, (4) to consider .the effect
of geography on the social and economic conditions of the people,
(5) to provide listening pructice, (6) to build new vocabulary or
to reinforce prelearned vocabulary items, (7) to present new struct-
ures or to reinforce prelearned strucfures, and (8) to stimulate
other activities remuiring active use of the language such as speak-’
ing or writing ex=rcic=es, '

vepun, It

egral part of

Ordinarily Liw teacher sholild not try to combine all of these
objectives in one film. It would be much better to select a few of
the activities which are most appropriate for a given film. Most
important, the student should know in advance which objectives the
teacher has decided to focus on. . -

Films' with English sound track can be used as follows:

a.

b-

The film can be viewed first with the English commentary.

The teacher can then show the film silently supplying a foreign
language commentary.

In advanced courses students can be supplied with basic vécabulary
and can create their own commentaries which, in some cases, can be
taped and played back in coordination with the film showing.

4

Basic considerations for using all films are:

a.

All films should be previewed in advance by a teacher to determine

-suitability and manner of utilization. (A teacher in the area of

business education once ordered a film on filing for her girls in

an office practice class only to find that the film was intended for .
industrial arts and showed the techniques of using different files
for metal and wood.) '

Films which reinforce ethn@centric‘préjudi;es should be avoided.
(Note: Many films are available from both the city and the state

audio-visual departments. Consult catalogues. Additionally, a list
of films is included in the appendix.)



Av.ountability and Foreign Language Teaching -

Much has been said and written about accountability in recent cduca-

tional programs., The pro's and con's of its implementation will continue -
to be debated all the way from the national convention platforms to. the

local teachers' lounges. Even through the maze of verbiage, we foreign
- language teachers can sift pertinent philosophv to apply to our own
endeavors, : ,

1,

5.

ERIC

Aruitoxt provided by Eic:

‘First, we recognize that our prime responsibility is to our

students, Although foreign language is our field, the subject
matter itself has to be secondary to the individual's develop-
ment via this medium,”

Certainly we intend to gee that every student has a more positive
attitude toward foreign language after studying it than he had
before the opportunity to attend dur classes!

"Every kid a winner" can be the case when we emphasize individual
progress instead of dpplying normal’ curve tactics or insisting on
unrealistic goals,

Perhaps we in our foreign language frame of refere¢nce can find -
accountability more tenable than can some other curriculum areas
since we can identify rather precisely the skills we are attempting
to develop, We can, through our performance objectives, which are
a kind of criterion base for evaluation, determine specific results
in the learning process,

We can diamose weakness and "recycle' the material: our methodo-
£l y H

. logy calls for regular reentry,

With our electronic classrcom equipment, we can arrange for ex-
tensive individualized practice. The lab lessons can be geared to
individual needs, allowing remedial work for spme, horizontal
learning for some, and even new or advanced work for those who
demonstrate readiness, e ' '

By assigni: s different activities to small groups, we éan!avaidii'
too much teacher talk and permit more student action. Such work
we have intended to do anyway to meet our reinforcement and recom-—
bination needs. At the same time we can see that.these assignments
fit demands for individualization plus building in opportunities
for peer teaching, ' ‘



Accountability and Foreign Language Teaching (continued)

does not have to be w1th anGll dﬂd papér we emit a r;saundln;
"amen'" because we are accustomed to cvgluatlng oral responses. This,
however, is a reminder to us not to overrate written work, but to- sece
that our grades reflect our audio-lingual emphasis parallel to our
classwork and to our guide's flow chart on skill development ratio
per level. v

9, We may feai qualms at sayiﬁg nIf the atudéﬁt d@es not learng the

to accampllsh our task ef fac;l;tatlng thg learning, WE even empl@y
specific techniques to avoid a student's embarrassment, to supply
many correct aﬁbWEfS giving him additional means for gatchlng on!

10, Relevance is one of our strong points, ' Qur dialogs deal with current
topics suitable to the maturity and interests of our pupils. Readings
include variety. Perhaps we need to allow more students' selection
to assure their involvement and to provide more personalization even
if that forces us to skip some stories, nevertheless, much material
is available to us to permit a high degree of relevance.

We can even provide theose educational '"happenings" which Pr. Leon
Lessinger; the father of accountability, includes to insure aesthetic
growth beyond all the audited objectives. Our inviting native speakers
to visit class gives youngster the language for real, complete with
cultural mores and gestures. Field trips to Spanish restaurants or to
programs by artists add color and dimension. Yet we consider these

only basic essentials in our efforts toward cultural awareness.

This enumeration- shows that we foreign -language teachers can afford
to stick our necks out and to hold ourselves accountable. We have
the chief ingredients for success, - Our program is already developed
consistently; we just. need to focus our attention more on what is
resulting from the students' standpoint, In the final aﬂalYSlSQ we
agree that it's their performance that counts
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Materials, Resources and Fguipment-for each Spanish classroom and department

[
=

Essential for éavh lussroom

Ai

Basic texta:

Teacher reference: ALM, Levels I, 11 (Teacher's edition)

B.
Harcourt, Brace, and World
C. Tapes and Prepared. tests '
1. Tapes to accompany each book
" (Available from A. V. Dept., Instruztioﬂal Services Center)
2. Tests to accompany texts,
Appropriate réadlng materials- for students
Maps:
1. Spain
2. Mexico, Central America
3. South Amérlza
F. Equipment,
- 1. Tape recorder
’ (30 position electronic classroom hlghly recommended )
G. Supplementary materials
1. '"Appropriate visual aids, such as flashcards Entender y Hablar;
display photographs Hablar y Leer; set of 18 filmstrips with
tapes - El Mundo H18§aﬂlcﬁ (Hablar ¥y Leer), name cards; recards
Escuchar v Cantar
2. Spanlsh—Engllsh dlctlcnaﬁy
Essential for each departmen* ssf, , ©
A. Reference books for teacher
1. AIM III, IV, Teacher's edition
2. EBF - La Familia Fernandez, teacher's editions
3. Holt FLES materials .
L. Other useful references, sucn as a synthesis of Spanish Grammar
(See Appendix) '
5. MLA selective list of materials
B Spanish dictionaries !
C. Record player, film and filmstrip prDJectar%
nghlv recommended for clasg;gq@ L "
A. TLanguage Lab or Electronic Classroom
. Teacher's Editions: ’

. B.

l. McGraw-Hill, Learnlng Spanish the Modern Way
2. Encyclapedla Britannica - La_ Familia Fernandez

Highly PECGmmEﬁdEd for Department

Ai
B,
C.

Tapes to supplementary texts 7
Additional reference books for teachers
MLA proficiency tests :

%
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‘11,

12!

14.

15..

16, |

34

General ‘Suggested Methods for use of Entender y Hablar

Assign Spanish names to students
Make use of games, songs, maps, etc. ) .

Use a minimal amount of Engl;sh (Teacher using English only when
necassary) . . s '

During review at beginning of period, converse casu&lly about simple
topics that have been learned,
Use as many audio-visual materials as possible,

Walk around room while checking pronunciatigu and when teaching
new sounds,

Keep class moving at a fast pace,
Keep student's desk clear of books, etc..
Limit lab work to 20 minutes during any one class period.

Refer to the teacher's manual of ‘the Holt series for" a complete
listing of suggestions in methodology. .

Do extensive practice of basic dialog sentences, question-answer
practices, and pattern:drills., (The number of conversations to be
studied is left to the discretion of the teacher.)

Make suppl entary teach;ng aids,

Introduce dialog sentences, pattern practices, and questlensanswer'
drills with, closed books during the ent;re year,

Praetice previmusly learned materials in the lab.

-Emphasize the 1mpartance of ‘the structure as canveylng meaning

w.thout consciously analyzlng these structu?es : A -

Supplement thraugh persanal experiences,” reading, rad,mj newspapers,
T.V. Emphasize Span;sh ds a culture as well as a language,

=



4 == e
- General Suggestions for Use of En las Amerigas
I.  Suggested methods for use of various sections
a, .Dictionary ' L. ;

1. Review this section with the various manual .exercises
from time to time during the unit since these words are
to become part of the students' active vocabulary,

2. Refer to the dictionary when the new facabulary word is
found in a selection.

B . 3. Have students use the words in Moriginal" sentences for
- added oral practice and review,. '
b. Text phétographs _

1. Ask short questions about the photograph as a readiness
before reading. This sets the stage,

2, At times give a narrative paréphrase of the conversation,.

: based on the photo. These .preliminary cues can facilitate
comprehension, = S :

"' 3. After the reading and questions, let students look again at.
the photo and offer.statements about it in relation to what
they have read, These need not form a total summation,

‘c. . Conversations

1, Assign individuals or small groups, Read aloud the roles
of the conversation. - ' o T

2, Work with the conversation fully since it is a close
transition from Book I. ) '

3. Have only short phrase answers given by slower students
followed by full-sentence answers by others or by yourself,
Repetition of full answers in chorus may at times help. to-
emphasize certain vocabulary or structure items.

4. At times, follow up the practice with Séveral’questicns o

; - including incorrect data so that students will have to

correct and answer, .(Example: ¢ Donde estda tomardo el t&

la familia ISpez? No es la familia Lpez; es la familia Soler,

No estd tomando el t&; esta” tomando el cafe, La familia Soler
"estd tomando el cafd en la sala.) This type of simple variation

adds humor and also allows answers of more than one sentence,

5. Play the tape before and/or after the conversation,

“121 | o | ' : : , - 35
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, generalrguggestigns for Use of En las Américas (continued)

d. Scenes and Reports

1. Do as much of the reading as possible in class, not for-
homewprk. Reading in pairs or- small groups may allow
students to help each other over difficulties.

2. Have questions on each section answered orally before

‘continuing, Do not expect students to remember content;
let them find the answers in the text,

3. At times vary by letting groups do different selections,
(See section on reading in this guide, )

4. Do. ‘not feel obligated to complete all of the readlngs or -
too many. in’ sequence, Variety in class activities must be
prav1ded

5. Use the tape for comprehension review..

- e. Conversation Theme and Grammatical Exercises

1. TIntersperse these activitiés with reading to vary the pace.

2, Allow students to give answers beyond those suggested in S
Tema de Conversacidn, making them as personallzed as possible,
Let students handle both questions and answers.

3.: Do.the Ejercicios Cramaticales like pattern practices:from

Level I, Practlce the model thoroughly in chorus so. that

then the changes can be made without the book. When’ necessary,
use the book first and then close it for practice. = Use the lab -
for extended practice, - . v

4. Allow Students to use the reference pages if problems or

questions arise; they can read .quickly and silently this
part., Then provide additional exercises.

5. Frgvide éupplemEﬁtary;exercisés in oral and/or written form
as needed fram AIM T and II, Hablar y Leer§ and Oral Drills
in Spanish,

£, Special Themes
1. Do not skip this section! E5peclally valuablc is the part
relating to a persanal -experience,

Occasionally, have students write one of the ideas, but
follow up by having volunteers, or at least five or 'six
even if called on, to read the;r themes to the class,

[ =]
. -

36




i,

General Suggestions for Use of Enﬁlas-Amg%iéas (continued)

5

= . x

IT. Other suggested activities

a, . Speaking
1. Include student-oriented activities

a. Let a student direct a pattern practice
A

b. Let a student assign roles for readlng of conversation
‘ and make corrections in pronunciation,

Le]
- B

Let students ask the questions from the book and call
on Giassmates_ '

2, Begin a story and let students add sentences, forming a
chain’ story.

3. Dlstrlbute plEturES cut from magazines; allow students
to think briefly; then have them hold ‘up their picture
and say two or three sentences about it, At other times ,
the same picutres can be mixed and distributed again. Also
students might each bring in a picture for use, ’

4i Use films and filmstrips fDP_d;SQuSSIGD; See the section
in this guide on use of these,

. 5. Have students recast reaﬂ;ng SElECtanS or paragraphs
" which you supply, in different tenses, e

6. Tell a brief 1ﬂ¢1dent léttingsgtudents Ehange the canclus;cn

7. Ask for personal experléncea or thcse recalled from other

read;l.ngs. s ’ _ : ' : ) —
b. Writing , at
’ 1. Dictate wordsias in a spelling quiz, " .

2, Hand out a paragraph with certain words underilned ‘Have
Students supply synonyms from a list,

3. Have students match words with definition or select from
multiple—choice listing the words which fit defln;tlons

y: . lee dlctatlan pract;ces drawn from reading selectlans.

5. Use these items from A. for writing instead of speaking:

3, 5 6, 7.

Miscellaneous

]
™

L. Use applicable suggestions offered Iar Level I.

2, Encauraga students to prepare art wcrk bring realia; and
» arrange displays related to cultural aspects of readlgg 37

=

selections,




Spanisﬁ Department
Course Number 371410 ) ' : Beginning Spaﬁish“A

Description of Course: . ' : B <

A bevlnn;ng course in conversational Spanish to acqulre basic -
skills of understanding and speaking Spanish within a limited vocabulary,
‘ very minimuni.of recognizing and reproducing written forms is included.
‘The language skills are developed through structures and vocabulary
related to the following topics: salutations, names, and descriptions
f family and friends.

o

Administrative Raguirementzz

%

An Elegtren;: classraam with 30 pos;tlgns hlghly recommended
A tape recorder in the classroom

- Maps of Spain, Latin America, Mexico

Access to a record player, film and .film- strlp prnjectar
and other audio-visual aids

Sufficient number of textbooks; practice records recommended
Appropriate recorded tapes and visual aids fcr the teaaher
Da”’ilv classes

¥
S R L I

o-~3 o’

£

Course’ Fegammended for any student who expresses an interest in beglnnlng
the study. of Spanlsh

Q , : - ’  ' - 29/
ERIC - | | | g&/39



Beginning Spanish A

Objectiveés of Course

The student is able:

,1)
2)

3)

5

7)

8)

9)

10)

to-discriminate sounds of Spanish

audially

té reprodtze;saunds of Spanish ad-
équately

to 1m;tate natlve Spanish 1ntanatlcn

patterns

to manipulate ‘orally Spanish language
patterns related to topics studied:
a. to make requiregichanges in
structures in pattern practices
b. to respond appr@prlately to .
quest:c“%
-to ask directed questions

to recognize visually selected
sentences mastered orally

to read aloud a few selected sen-=
tences mastered-orally

to locate on a map Spain, South

. America, Central America, and Mexi-

co

to recognizé that social customs
and courtesies are different in
various countries

to recognize that, though some struc-= -

ture are parallel, languages cann@t
hﬁ equated word for ward

‘to identify appropriate ways of-

learning a second language

Suggested Co ntEﬁt

Phonology, Morphology, Syntax,
Vocabulary, and.Culture

From Basic Text
"Entender y Hablar"

Units 1-2 (1968 ed.) - and
preliminary units ’

and other resource materials



y

Beginning Spanish A

Suggested Resources, Materials, Media, Methods, Activities
List of Resources - see Appendix

Suggested Methods and Activities

1. Why students ahauld study a foreign lanwuawe

©a. Arrange a bulletin board representing various ﬁcLupatlcns in

which a foreign language may be useful.

b, Include pamphlets in‘a reading d;splay-

-¢c. Relate current events to language.

d. Invite visitors ; -

e. Point out Spanish words closely related to Erglich, r@decg Nevada,
plaza, Florida. :

f. Have students write papers on "Why I Am Studying a Feralgn Language!

g. Shov slides and audio tapes on "Why Study Fo%glnn Languages n
(See appendix)

Purpose of audio-lingual methodology _ 7

a, Discuss how younger brothers and sisters learn English

b. . Send letter to parents explaining the procedure of foreign:
language learning (see index).

c. Péiﬂt out difficultics a Spaniard might have learning English,

d. Explain purpose:of memorizing dlﬂlogs doing pattern practices,
listening, etc. :

e. Explain what will be. prectéd of studetn, type of "hmmewarkﬂ and
study habits, - )

“f. Give examples.in English to 111uatratL lauguﬂge learning principles,
For example,” to illustrate the importance of learning sounds before
graphic symbols, you might use the words receive, believe, mean,
speed, she, which have identical sounds but whose dlfferent SpElllﬂgé
might lead-to mispronunciation..

3. Initiate pre-reading with a phase books should not be tssued until the
third unit, A very important phase is for students to reallze that
they can learn audio-lingually.

4. See sample lesson plans, , _ .

5. Serve as a model for student imitation, Taped version and student

take-hemé dlSCS are 1ntroduced to re—enfcrce teacher's madgl and

b
»

6. USL werld mdp to p01nt out plac;s wherg the Spanish 1anguage is

’ spaken. » .

7. Explain the caﬂ;apt of "tu" and "usted",

"8, Continually revicw previously learned matglialsi

9 Insist on use of simple classroom phrasgs

0. As a writing exercise, haye students copy matc;lals per;ausly
learned orally: home assignment with correct spelling, accent marks
and punctuation,




Beginning Spanish A’

P

‘Suggested Content

Preliminary Unit:

1. Classroom expressions

2. Pronunciation of vowels and’

other sounds in context

3. Llamarse, ser, estar (present)

4. Subject verb agreement v

5. Gender: articles, demonstratives —
_ este,. &se :

6. Use of tu tu and usted

' Unlt I: - .
1, AdJECthE agreement and pn51t10n
2. Ser, conocer (present)

‘3. Direct object proncuns

- 4. Personal a
5. cardinal numbers 1 - 100

" Unit II:

l.  Tener (present)

2. Subject pronouns

3. Interrogative adjectives:

4. Short possesives (mi, tu, su)
singular and plural

5. Reinforcement: verbs, subgect
verb agreement : .
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Eggihning Spanish A

. 9 ¥ Suggest;aﬁs for Evaluatlzn
1. To discriminate ‘the sourds_of Spanish- audially >
* A. Given 5 pairs of Spanish words, on a tape (some identical, some EE’FQ-
minimal pairs) the student can indicate whether the words are the same
or dlfferent with 90% accuracy.

Example:' o : Same - , Different
" 1) como como , X .
2)  pasado pasada S o , : X
~ 3) puede pueda o ) ' o X
Vowels:. ] o - T } }
‘o - a e - a e -o - a=1i - u =i
amigo amiga llame llama cine sino - Paquito  piquito ' pude pide
gustc pgusta oye olla libre libro pasar’ pisar mura mira
‘chicos chicas  nueve nueva’ espere espero  casa casi lugur ligur
buenos buenas = este esta ‘quede quedo - barata birata @ o - u
' ' ' ) modo muda
o . , : . poro puro
) ' bola bula’
Consonants: ] ‘ _ o .
b~p e -1 = d-r St -d
boca poca " helado hilado todos toros toma doma
velo pelo pelar. Pilar cada cara _tanto dando
vida pida belo viro mida mira © “iia dia

B. gGivén 5 pairs of Spanish and Engl, h words orally, students can identify
which is the Spanish word with 80% accuracy o

Example: . 1
1) cirro mira '
2) ra rah X
3) me may ' - X
L) rey ray - =X ;
5) tea ti : : ; ‘ ' X

=R V]

Further Examples: -
English
SOrrow
dough

low
lay
say
borrow
‘race
‘trace
" too
tall
ten
tuna

o orng o
[ IH |
meoow |

A
e

o
3 Ji

b

{o+ ot for ot
Eﬂ I

=

[
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Beginning Spanish A

Examples, continued = . . o,
English - v Spanish
photo “foto
hoe . jo
hurrah : Jurar,
meal : o mil
C. Given 5 pairs of Span;sh werds (some identical, some mﬁnlmal

A.

pairs) students can identify which word has the double r w1th
'100% accuracy -

Examples: - 1

2
1) pero perro X
«2) coro corro X
3) mirra mira X
L) era erra , n X
5) parra para ' ' X
Further Examples g
r - torear , rr - torrear
barato. ‘ 3 barrato
caro ) CArro
cero ( "~ . cerro.
~ahora’ . : : ahorra
81 era . sierra

2. iTa reproduce the sounds of Spaﬂlsh adequately,

Given for imitation 3 Spanish sentences orally, the student can
reproduce the critical phénemas with 80% accuracy. ‘

2) - Tu conoces a Vicente,

3) d Es usted el sefior Rodriguez?

3. To imitate native Spanish intonation patterns.

A!

Given 3 taped Spanish sentences (containing known lexical items
rearranged in a new order) the student can imitate w1th 100% acr-

/
curacy the main syllable and sentence stress.

Examp;e:

1) JComo se llama esamuchacha?

2) Este es mi amigo Manuel,

3)d Tienes hermanoa?



Eeglnnlng Spanlsh A
L. 4; To manipulate orally Spaﬁlsh language pattérns : ; ’
: A. Given 10 oral sentences with the verbs estar, tener ser, llamarse
«  (singular 1-3) in the present tense, the student can -make appraprlate

changes in sentences in which the subject varies with 80% accuracy.

~ Example: o
1) A11{ estan Ramsn N Carlota.
: Roberto (A1l{ esta RDbEPtD)
2) Teresa es amiga de Elena, é verdad¢
O T0 .

3) Ella se llama Maria.

- - 4) Nosotros tenemos,tres primos en esta ciudad.
: " . Las senoritas '

Given 10 oral sentences with demonstrative adjectives, the student. is
able to make the appfaprlate change when given a new substantlve."
CBD% accuracy) }

o ‘

Example
1) Este es mi ~amigo Manuel.
‘Mar{a
2) 4 " Quien es esa muchacha?
i — geﬂcr7

k' | C. Given 10 sentences ccntaining masculine and feminine adjectives, sin-
) "~ gular and- plural the student is.able to change the adjectives appropri-
ately when given a" new substantive. (90% accuragy)

'Eyample , ,
1) Ramdn es ElmpatlED ‘ :
Luisa , _ (Luisa es 51mpat1ca )

(Vicente y Luis son slmpatlccs)

- s Vicente y Luis i
© 2) Es una chica muy lista. :
__chico _____ , (Es un chico may 115tar)

D. Given 5 questions based on learned materials, student wlll be able tDL
give correct responses with 90% accuracy.

Example:

1) ¢ Como te llamas?
, Me llamo __

2) ¢Cudhtos anos tiene Juan?
Juan tlene ”77;_§§DS-

) :*L Cdmo estds?
Estoy bien.
L) & Cdmo es Elena? '
Flena es =~ .

" E. Given the direction to ask 5 questions, students can ask 3 questlan;

N _ " without grammatical error. (60% accuracy)
:- _ . Example:
Q : !
« 1) Juan,” preguntame ccm@ estoy.

¢ Codmo esta” usted, sencra? : f ‘ . 45 -




-Example: -
- 2) , pregumtale a Marla cuantgg ‘afios tiene?
eCuantas anos tienes, Marla?
3) ‘Pre intale a ese muchacho cémo se llama.
d Como te llamas? ,
L) Pregﬁhtale a Luisa si ella conoce a Miguel.
L Caﬂoceh a Miguel? ) .
5) Preguntale ‘a Juan cual es.su apellido..
Z Cual es tu apellld@? '

L]
-

To recognize v15ually 5Plected sentEHCES mastered Drally

- Given 5 pairs of similiar sentences the student is able to
identify the one which represents the Spanish sentence he hears
Spaken (80% accuracy).
‘a. Es la hermana de Alicia
b. Es el hermano de Alicia,
a. LEs una chica graciosa.

) ‘b. Es un chico gracioso.

a. Mira, all% vienen las dos.
b. Mira, aqui vienen '1ds dos.

a. Felipe y Julian son amigos de Elena.
b. Felisa y Juana son amigas de Elena,

6. To read aloud a few selected sentences. :
Given 4 Spanish sentences, the student can read the CFlthal

graphemes with 80% accuracy

.._Buenas dlas, Juan

Lucia es amlga de Elena, g verdad?
. Oye, J Cdmo se 1ldma ese muchacho?
. Ahara Teresa tiene catarro.

o

T Ts locate on a map Spain,. Sauth America, Central America and Mexico.
~Given a map of the wﬁrld, student can locate these areas where

Spanish is spoken,

8, To recognize that SDClal customs and. courtesles are dlfferent in d;f-
ferent c ountries,
A student can list three ways in which Spanish behav1aur may differ
from behavior in the U, S. A, :
‘Note: Answers may differ greatly according to the student's
ExpEFIEﬁEES, outside readings in Engllsh; ete,

Examples:
1. Stores in some Spanish-speaking .countries or cities close at

noon-and the people go home for '"lunch and perhaps a nap.
2. There are very gay rellglous fiestas in many SpanlshsSpeaklng
_ countries,
[ERJ!:‘ ' 3. Spanish use a dlfferent way of Speak;ng to a person dEpendlng on




Beginning Spanish A

Examples continued : : - :
»hiszage,,pgsitian; or felaticnship to the individual.

9. -To recognize that languagas cannot be equated word for word.

A. Given 5 sentences in callaqu;al English, the student can state the
meaning in different words. ) a . &

"1, I'm in a real spot! ‘.

(I'm having trouble.)
2, You're pulling my leg.

(You 're teasing me.)

3. Dig me, kid?
(Do you understand me?) :

Suggestlon to teacher: Have student write at least 5 such expresslons af his
own and exchange in class,

10. To identi ify apprapriate ways to learn a second ianguagé.'
' G iven 5 multiple choice questions, student can correctly 1dent1fy the -
st useful .ways of learning another language

- The-main p pose of a pattern pra:tlce is:
‘a. To repeal lots of .new vocabulary words.
b. To practice an impertant language structure so that you can USé
it automatlcally. :
.-¢. To give the student a rest.
- 2. The natural order of learning language skills is:"
a. Listening, speaking, writing, and reading
b. Listening, reading, speaking, and writing
: ¢, Listening, speaklng, reading, and writing
3. Which of the following is the best rule to followin learning a
foreign lanugage? _ i _ :
a. We learn to do.by, doing. : o . ' *
b. We learn to do by reading about it. ‘ ' -
c., We learn to do by thinking about it.
4. In order to speak Spanish well:
a. One must read a book in Spanish.
_ b. Memorize a written list of vocabulary words.
" ¢. Practice imitati ng and speaking Spanish

et

5. In the beginning a student needs to practice the Saundg of Spanlsh
. before looking at the Spanish word because:
He would probably pronounce the word like an Engllsh Wﬁrd
. The Spanish alphabet has more leiters
He might not be able to pronounce the .word at all.
n learning English a Spaniard needs the most practlce with:
The sounds and structure of English which are similar to Spanish
The sounds and structures of Eﬂgliﬁh which are different from
Spanish
c. All the sounds and structures Df Engllsh with egual emphasis

\l—l' oo

o .W

T
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Spanish Depertment'

Course Number 371420 o S . Beginning Spanish B

Description of Course:

A eentlnulng study of Spanish with emphasis on underetendlng
and speaking and minimum of reading and guided writing, = The language
skills are developed through structures: and vocabulary related to the
following topics: addressesg telling time, social activities. ’

& . o

Administfatiﬁe Requiremente; )

1) A maximum ef 30 students - 25 recommended :

2) An electronic classroom with 30 positions hlghly recommended

3) A tape recorder in the. classroom

4) Maps. of Spain, Latin America, Mexico :

5) Access to a.record player. f11m end film-strip prejeeter
and other gudio-visual aids

6) Sufficient number of textbeeke practice records recommended

7) Appropriate recorded tapes and v;sual aids for the teacher

8) Daily classes

Course reeemmended fer any Student whe has successfully eemp1eted Beginning
-. Spanish A . o . . .

'er_
any etudent who demonstrat tes ability to perform adequately the objectives
steted in Beg;nnlng Spanish A :




: 7 . ; N
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Beginning Spanish B

The \s\tudent is able:

_l>

?)

10.)

~ to recognize visually sentences
mastered orally

to dlSFrlmlﬂate and rePeruce

sounds of Spanish accuratély

to imitaté native Span;sh 1ntona-
thF patterns :

to manipulate arally Spaﬂlsh languagé

patterns studied

-a. to make required changes in
. structure in pattern practices
b, to respond appropr1ately to
questions
¢/ to ask directed questlans :

“to, read alaud EEHtEﬁCéE mastered
Qrally

to repradu:e in written form
sentences learﬂed orally

'_ta manipulate structures in written

exercises

to respond accuractely in written
form to. selected questlons based on

:dlalagu

L=

to demonstrate cmmprehens;on @f
short oral or written connected
prose Df learned materlal

t@ 1dent1fy EVldEncE qof the presence

-_of the Spanish language and lnfluence

in his world

Sugpgested Content
Phénélggyg_Mgrphalogyg Syntax
Vocabulary, and Culture

From Basic Text
Enténdar y_Hablar

Units 3-8 (;968 ed )

and other resource materials.




tepinning Spanish B

Suggested Resources, Materials, Media, Methods, Activities

List of HResources-see Appendix

Juggested Methods and Activities:

[

viemorize BDS for oral presentation.

Always review previously learned materials.

"Topics for Reports" should not be given as a written assignment
il they have been done orally,

- a clock with movable hands.

i a Spanish Restaurant.

ntinue to use only Spanish in the classroom.

-

ERIC

Aruitoxt provided by Eic:



Beginning Spanish B

Lnit IIIE

b i
3 -

‘”6‘

RELHforcement- subject-verb agreement, berbs to date
" Subject pronouns
3. Vivir (present)
4. Del
5. Cardinal numbers
Uﬂlt Iv:
1, Forms far tlme
2. [Tomar, llegar, guerer, salir comer (present)
3. Pronouns:-indirect, ObJECt of prepcsltlan
4.  Interrogative words: que, qu;en} dande, crantog crando, Eom@
5. Reinforcement: subject prcnouns Subgect—verb agreement
Unit V? ;
‘1. Negatives: No, nunca, ni, nada
2. Gustar, faltar with 1nd1rect object pronouns (present)
3. Familiar commands: toma, pasa, mira, haya
4. Direct object pronouns 7
5. Long form possessives: el mlD 1a mia
Unit VI:
1, Ir a2 and Infinitive (present)
2, Tagar, Jjugar
3, Object of prep951t1an 1nd1rect object
4. Gustar (GDndltanal)
5. Days of week :
6. Tener gue.& infinitive, Tener - anos (present)
7. NEgatlve
8. Agreement
9. Article usage
Unit VII:
1, Pensar (present)
2. Reinforcement of verbs for VI
3. Faltar with indirect object (present)
4. Present progessive
5. Review of past items
Unit VIII:
1. Date, months, seasons g ' o ' -
2. Faltar...pgra.._(present}
.3. Tener gamas taner que (present)
4. Elrthdayg mayar - menor
5. Reinforcement: sir, ir, pens (present)
weather expressions



Beginning Spanish B

Suggestions for Evaluation

1. A. Have student discriminate minimal pairs (taped-oral): English-Spanish
contrasts; Spanish-Spanish contrasts. |
B.. Have student imitate Spanish sentences of re-combined lexical items .
learned. .

(Note: If 2vrecorders are available, a simple test, having the student
record his name first and then his responses, can be administered
without much difficulty, Limit to 3 senténces containing the
most impértant ph@ném&s - for faster grading.)

2, Have student imitate sentences with the important intonation patterns.
May be administered as in 1B above.

3. Test manipulatlan of structure "live" and/or by recording student responses
to pattern practices, quEStlDﬂS and answers, directed question responses.

L. Give students a copy of sentences similar in written form, the student listens
to a tape and chases the sentence that ccrresp@ﬁds to what he hears.

. » Have student read sentences cantalnlng recombined structures and vocabulary
learned; select items (1) that cause most interference from English and
(2) the more difficult sounds of Spanish. (May be recorded as in 1B or
"live",) ’ o ' :

g

¥

6. Have students copy dialogue sentences sometimes changing a specified

"~ item (ex: change the names of persons; change the objects to different
objects; change the people from references to bgys to references to girls
etc.) Give dictations of sentences practiced in written form.

7. Give students "fill in the blank® exerclses to make changes in ;mpartant
structural items. . .

8. Have students write answers to questions already mastered Grally, previously
read and written.

9. Ask questions on content (to be answered orally and/or perhaps in written form.)
10. Have students contribute to class discussions information or comments con-
cerning Spanish-speaking people in the news or encountered in Atlanta (stores,

street, etc.); list cities and states with Spanlsh names; note Spanish in-
Tluence in movies or cultural events. : : '
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Spanish Department

Course Number 371430 . Beginning Spanish C

Description of Courvse:

A contlnulng study of Spanish to increase comprehension and
conversation skills, with some reading and limited writing and suided
paragraphs, Language skills developed thrnugh structures and vocabulary
related to the following topics: excursions, shopping, illnesses and
accidents.

5

Administrative Requirements:

1) A maximum of 30 students - 25 recommended
"==2) An electronic classroom with 30 positions hlghly recommended
3) A tape recorder in the classroom
4) Maps of Spain, Latin America, Mexico
5) Access to a record player, film and film-strip projector
and other audio-visual aids
) Sufficient number of textbooks; practice records rec@mmended
7) Appropriate recarded tapes and visual aids for the teacher
) Daily classes

Course recommended far any student whc has suzcegsfully completed Beginning
Spanish B :

or

any student who demanstrates ability to perform adequately the ubjectlves
stated in Eeglnn;ng Span;sh B

i

j
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Beginning Spanish C.

Objectives of Course - Suggested Content
e = _=ONLE]
The student is able: Phonology, Mcrphology, Syntax,
Vocabulary, and Culture

1) to discriminate and imitate all the . , :
sounds of Spanish with some degree From Bagic Text:
=f control '

Entender Y Hablar

2) to approximate native Spanish into-
"nation patterns in longer sentences Units 9= 12 (1968 ed.)
and paragraphs
: v and other resource materials.
3) to manipulate orally Spanish lan-
guage patterns learned

a. to ﬁake required changes in

structure in pattern practices . .
b. to respond appropriately to ’
questions

c. to ask directed questlang
d. to reccmbine learned structures _
and vacabulafy in conversation !

L) to re:ognlze visually sentences
mastered orally

5) to read aloud fentences mastered
orally '

6) to reproduce in written form sen-
tences learned orally

7) to manipulate structures in written
“exercises :

8) to respond accufatélf in written
form to.-selected questions based
on dialogues

9) to write short structured paragraphs’

; based on specific questions

10)to demonstrate comprehension of some-
what longer selections

11) to identify different structures which’
have equivalent meaning.

12) to list .3 incidences which show the
presence of Spanish-speaking people -
and Spanish-related’ events within
his experience




Beginning Spanish C

Suggested Resources, MaterlalsJ Medla Methadsl Activities

List of Resources-see Appendix

Suggested Methods and Activities

Continue emphasis on oral work.

Encourage students to use the language in and out of class.

Don't elaborate on differences between the preterite and imperfect
tenses., Students should grasp the difference through use,
Students can present skits based on material learned. (Teachér
must give questions to serve as a guide)

- L N
O LN

L

Suggested Content

Unit iXE

, pasar (preterite)

. .Reflexlve- acordarse de (present)
Introduction to other p preterite verbs
. Reinforcement: -del, other prepositions

Fa D B

Unit X:

Ordinal numbers

Hay gque and infinitive

Poder & infinitive, ener que & infinitive (present)
Formal command: §i§§

Ver, ser, comprar (preterite)
Personal a '
AdJEthVES

Reflexive pronouns

OO 1 Cvin B Lo B
s

"Unit XI;

Tener express;gns (prESEHt) g
Telling time in past :
Llegar (preterite), -desear (present)
Impervect: acordarse; saber, estar

e Lol B

Unit XII:

) s
Reflexlve,lndlrect object pronouns
Preterite:’ caerme, romperme, tener
Parts of body @ -~
Sentirse, doler (present)

e L B
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Beginning Spanish C

Suggéﬁii@ng,f@r,EfaluaﬁiGn

_Dbjectivéé 1 - 8: refer to suggestions in Beginning Spanish A-& B.

Objective 3D Have students plan and present to the class a short (6 sentences

each) dialogue.

9. Give students questions which require answers recombining learned
and written structures and vécabulary;_the answers should form a
short paragraph, :

10. Ask questions on content only when students can refer to the source,

11. Given 2 lists of expressions, different in structure but equiv-
alent in meaning, the student is able to match the expressions.

Examples: = : :

1) Me llamo Juand, Mi nombre es Juana. Soy Juana. |

2)¢ Que’ tal? - 4 Cdmo estas? 4 Como te sientes? < Cdmo te va?

3) Faltan 20 minutos para las 7 Son las 7 menos 20. Son las 7 y 40.

4) Me falta el cuchillo, No tengo cuchillo. :

5)dCudl es la fecha? ¢ A cuantos estamos? £ Que
¥ .

Ly




Spanish Department

Course Number 372410 . _ Intermediate Spanish

Description of Course:

A continuing study of Spanish to develop facility in unders tanding
and using in convérsation basic language structures. The skill of reading
is further developed through longer and more involved conversations. Writing
.1s developed through guided paragraphs.

Administrative Requirements :

1) A maximum of 30 students — 25 recommended _—

2) An electronic classroom with 30 positions highly recommended

3) A tape recorder in the classroom -

4) Maps of Spain, Latin America, Mexico

5) Access to a record player, film and film-strip projector,
and other audio-visual aids ’

6) Sufficient number of textbooks; practice records recommended

- 17) Appropriate recorded ;tapes and visual aids for -the teacher
8) Daily classes :

Course recommended for any student who has successfully completed Beginning
Spanish C , ,
or

any student who demonstrates ability to perform adequately thegobjectives
stated in Beginning Spanish C
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Intermediate Spanish A

Objectives of Course

The student is able:

1)

[N
Mt

3)
)
5)
6)
7)
8)
9)

10)

te manipulate orally Spanish lan-
guage patterns studied
a. to make required changes in
structure in pattern practices
b. to respond appropriately to
questions
c. to ask directed questions
d. to recombine with more fre-
quency and ease learned - -
structures and vocabulary in
conversation ,
€. to respond consistently in Span-
ish ‘

to recognize visually sentences
mastered orally '

to read aloud sentences mastered
orally

to reproduce in written form sen-
tences learned orally ’

to manipulate structures in written
exercises

tQ.PEEpBﬁd accurately in written form
to guestions based on dialogues

to show skill in writing short struc- -
tured paragraphs

to read and comprehend narrative selec -

tions

to write with some skill answers to
questions based on reading selections

to locate Mexico City on a ﬁap of
as well as places previously learned

- 60

Suggested Content

Vocabulary, and Culture

From Basic Text
Entender y Hablar

&

Unit 13 - 16 (1968 ed.) .

and other resource materials

e



Intermediate Sﬁanish A

Suggastad Content

Unit XIII:

1. Present perfect tense

2, Reinforcement: saber (present), gustar indirect objects, objocts
of prepositions, adjective agreement, imperfect and preterite
forms in gquestions

3. Introduction of narrative paraphrases

Unit XIV: .

1. Future:; ir, jugar, salir, ver, llevar, encargarse
2, Rclnfarcement- present pragT2551ve direct and indirect abjects
* telling time, imperfect and preterite forms.

Unit XV:

. Acabar (present)’

Haber (imperfect)

Ir (present subjunctive) -
Langer dialogs, paraphrase
Tense variety in questions.
Review of past pattern drills

T Ay A Cade N
L]

Unit XVI:

1. Review of past pattern drllls
2, Imperative forms

3. Gustar and indirect objects :
4. Rﬂadlng selected conversations from Supplementary Conversations,

61
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Intermediéte_Spanish A

§uggg§tediﬂgsaurags,'Haggrigls, He@ia,’Methqﬁs,;égtiyitiqs

Resources - See General list of Resources

Suggested Methods and Act1v1tles

1) Continued emphasis is placed on develaplng the audio=lingual skills
with an increase in developing the feadlng and writing skills.
(Preparation for transition.to Level 2).

2) Telephones can be. secured for a more life-like presentation of
dialogs.

3) Use Spanish consistently in the classraom (Useful classraam expres—
sion can be found in the teacher's manual) ’ : '

a. JImitate what you hear - Imita lo que oiga.
b.  You must not look at the text now. No debes mirar ol texto ahora,
c. Now look at the mimeographed sheet. Ahora ve (consulte)
la hoja mimeografiada. ‘
d. You must memorize the entire dlalag. Debes aprender de
memoria el diflogo: entero. | ’
¢. Put on your headphones. Ponte los au iriculares.
f. Put them away (headphones)
Guardalesi .
g. Bring the m;crophone claser to you.
" Acerca mas el micrdfono hacia usted.

£

’SuggeatignsAerﬂEvgluatiag

Objectives 1-9 refer to suggeétions for Beginning Spanish A & B

. Objective 1D. Have student plan and present longer canversatlans on varled

taplcs

. Give students outline map, have them locate Mexica City and
other places previously learned.



Spanish Department

Course Number 372420 _ T Intermediate Spanish B: Mexico

Description of Course:

- A continuing study of Spanish, with beginning emphasis on the
skills of reading and writing. Increasing facility in understanding and
speaking is developed through continued practice. Reading selections and
discussions” are centered around the country and people of Mexico.

Administrative Requirements:

1) A maximum of 30 sfudents - 25 recommended
2) An electronic-classroom with 30 positions highly recommended
3)- A tape recorder in the classroom S :
_ 4) Maps of Spain, Latin America, Mexico :
- o "~ 5) Access'to a record player, film and film-strip projector
and other audio-visual aids -
- '~ 6)'Sufficient' number of textbooks; practice records recommended
B 7) Appropriate recorded tapes a' 1 visual aids for the teacher

8) Daily classes

Course recommended for any student who-has successfully completed Intermediate
vanish A : . :

or

any student who can demonstrate ability to perform adequately the objectives
stated in Intermediate Spanish A. " =




X

" Intermediate Spanish B: Mexico

The .student is able: Ph@nélgg?g Forphology, Syntax,
' Vocabulary, and Culture

1) to manipulate orally cumulative
structures and vocabulary as ’ From Basic
needed for communicating in ap-- : .
propriate situations En las Americas ~ Chapters

‘ext

=

2) to formulate and present with
reasonable fluency short oral
reports '

3) to read orally in a manner to
convey the thought to listeners

L) to read silently with understand—
ing prose selections with a few
unfamiliar words

3) to recognize newly-acquired vocab-
ulasy in a different con-
text

6) to use appropriately newly acquired
vocabulary in oral and written ex-
ercises , ’

7) to manipulate structures in
written exercises

8) to write structured paragraphs
: using cumulative structures
and vocabulary '

9) .2 locate Guadalajara, Mexico
City -and Monterrey on a map of
Mexieo '

10) té. list some differences in daily life
.. in Mexico and the United States

11) to list some of the influences of
Spanish-speaking people on
American culture

12) to list some influences that the
United States has had on madern

Mexico 1

O 64
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ERIC

Aruitoxt provided by Eic:

gl

CHMedia, Neils

‘Suggested ke

Requlred Ma1P11 Is:

Tapes, o s Pilst rips dod Toach

and,or baiiar y Leer SR

LlSt of Ee Sources see Apprrally

se of Ko las Awericas and,’or | v Leor;

1. En las Ame cits 2 odntreductory chapters not in (lt'riu in
Hablir vy Lee: rachers using Hablar y Leer should also be
7 familar WLth these \hAELLF s ?
2. Teacher's manual o le ,j e = teacher to
’ undersiand methadﬂ oi ,f,' ol . 5o advisable is
an extensive 1
3. Tapes should
_Anmericas are
L. Introduction
Filmstrips serie
5. Name cards by tHoli
Unit II
Same as Chapler o )

Unit IV -(Unit 2)

1.
2.

Hougloion=Mifrlin has additic mdl names of members of

familyJ)rr
La Familis Fen

Supplement, for
in AIM II, Unit

verb and oithographic changing verbs

Supplementary fil, Fumilia Fernandez lesson 3l

AIM II, Unit 1l& and 22 is good for drlllﬁ on present gubgunctlve.
Also Entender 3 HabLar Chapter 17.

State Department and A*lanta City films on towns similiar to Guad-
alajara available -

(Unit 3) | : e
National Geographic Hagazi "St, Augustine, Nation'
Oldest City" .

Further dTlllE ST

%
i
=
-
B
e
™
P
=
A
]
m‘
i
"
&
q
r-._l
T
o~
s

for 15) can be found in AIM II,

Unit 17 - : .
05




Intermediate Spanisn B: Mexico

Suggestions for Evaluation

—

questions, present conversations. A

Have students perform pattern practices, answer questions, ask’

i
f

2. Have students present oral reports. x i | n

expression.

3. Have students read selections to class with
L. Ask questions (orally or in writing).

5. Use ﬁéwlyeacqﬁifed;?acabulafy in narrations (orally and written) and
have students answer questions demonstrating their comprehension of fhe
vocabulary in context. ”

6. Give oral or written exercises which require the use of néwlysacquiredf
vocabulary, : o '

© 7, 8, 9. Refer to suggestions in previous quarters.

10, . Differences in school life and family life could be iﬁclt,/ided,




‘Spanish Department

" ‘Course Number 372430 Intermediate Spanigﬁfc; Guatemala, Venezuela, Colambia

Description of C@urse:

Readlng and writing skills are expanded as practlce in under-
' standing and speaking Spanish is santlnued Reading selections and
discussions are concerned with the cnuntrres and people of GuaEEmalag
Venezuela, and Galnmbla :

‘Administrative Requirementss

1) A maximum of 30 students - 25 recommended

2) “An eléctronic classroom with 30 positions highly re:smmended

3) A tape recorder in the classroom

4) Haps of Spain, Latin America, Mexico

5) Access to a record player, fllm and f;lmsstrlp projector

and other audio-visual aids .

6) Sufficient number of textbooks; practice records recommended
- 7) Appropriate recorded tapes and visual aids for the teacher
-, 8) Dally classes : ‘ :

Course recammended fgr any student who has su;cessfully campleted InterﬁediatEf
Spanish - B. Mexico : ‘

or

=

. any student, who can demonstrate ablllty to: perfcrm adequately the GbJECthES'
! stated in Intermediate Spanlsh B: Mexico.

.




Intermediate Spanish C: Guatemala; Venezuela, Colombia :

Objectives of Course Suggested Content

-The student is able: : ; Phonology, Morphology, Syﬁtax,
. ‘ B : Vacabulary, and Gulture
1) to manipulate orally cumulative

_ structures and vocabulary as ' From Basic Text :
needed for communicating in various . Hablar y Leer: Chapters 4=8

situations _ : ‘En las Américas: Chapt:VI-X

2) to read Spanish with more facility
in understandlng ;

3) to idEﬁtify aéeguatﬁly meaning of
vocabulary in reading selections
through context clues and explana-
tlan in the language

4) to manlpulate cumulatlvs structures
and ‘vocabulary in written exercises

"'5) to write resumes and short reports ; o
related to reading selections
(with good control of structures
used, good pronunciation and -
intonation)

6) to locate on a map the following
countries and cities: Guatemala,
Antlgua* Venezuela, Caracas;
Colombia, Bogota

7) to identify certaiﬁ aspects of
the lives of Indians of Guatemala

8) t6 list similarities in life in
the large c1tles of 5t, louis and
Caracas

9) to déscrlgé certain pastimes of
Spanish-speaking people

—




Required Materials:

Suggested Resources,

Materijals,

atemala, Venezuyelz, Colozbia

,MédiaJr”Ethgjslié +1ylt}§§

List of Résaurces see Appendix

See Géﬁéfal Suggest ns ga

Sames As Intewmadlate Spanish E

use of Hablar y Leser

Unit VI (Unit 4)

v__l_r

2.
3.
L.

1.
2.

AIM II, Units 12, 143 16 contains excellent drills on object pro-

Flourns

Also, drills for preterite tense are found in AIM TI Units

and 17

City fllﬁg on Guatemala and Anthua are located in Social Studies

Section

See Guatemala f;lmstrlp in Hispanic Worid QEF;E%

Unit VIT (Unit 5)

AIM II, Units 14 has reflexive pronoun practice drills.

Unit 15, ALM II introduces the imperfect; Unit 17 compares pre-
terite vs. imperfect

Unit VIIT (Unit 6)
Hispanic World Filmstrips - Venezuela
City and State films in language and geography ;ertléns

1.
2.
3.

L.

Unit I

1 .

Unit X

W e

La Familia Fernandez, Lesson 51 presents and E}LPllEﬂt section

on dr1v1ﬁg

Oral Drills in Spanish:

subjunctive

nit 7)

(Unit 8)

Haught@n, Mifflin has ga@d dri115 on past.

City and State films on Bullfighting and Colombia

Hispanic World filmstrips = Colombia
"The Death of Manolete" on tape or

Services Cénter
Toros Without Tears,

dellghtful

a 1;tt1§ book

explaining bullfighting is

13,

X (Ur |
ALM II, Unit 18 prégéﬂt% (regular and irre egular) future tense. practic

rec@rd is available at Instruction:

60



Intermediate Spanish C: Gﬁatgmaia; Venezuela, Cglambiafsl!

Suggeétignsripy;EvaluaF;gg:
Objectives 1 -~ 6: Refer to suggestions for previous quarters. (Note: newly
~ acquired vocabulary should be used frequently in oral reports,
conversations, written reports, etc.)

7. Dress, festivals, and religions could be ihclﬁded;A

9. Music festivals, Bullfights, recreation could be included.

. Ki\g;j




Spanish Department =

" Course Number 373410 Intermediate Spanish D: Indian Element of South America

Description of Course:

Skill in reading and writing Spanish is ;n:reased through the
reading of selections and the wr;t;ng of short reports. Facility in under-
standing and speaking Spanish is further developed through conversation and
some discussion of reading selections. Topics included are particularly
concerned with the Indians of Ecuador and Peru.

Administrative Requirements:

1) A maximum of 30 students - 25 recommended
2) An electronic classroom Wlth 30 positions hlghly recommended
~3) A tape recorder in the classroom - :
4) Maps of Spain, Latin America, Mexico
5) Access to a record player, fllm and fllmStFlp pragector
_ and other audio-visual aids"
. . 6) Sufficient number of textbooks; practice records recommended
R - 7) Appropriate recorded tapes and visual aids for the teacher -
8) Daily classes

Course recommended for any student who has suc:eszfully completed IﬁtEI‘TﬂEd;atE
Epan;sh C: Guatemala Venezuela, Colombia

= or

 any student who can demonstrate ablllty'tg perform adequately the objectives
stated in Intarmedlate Spanish C: Guatemala, Venequela, Colombia.

F
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Intermediate Spanish D: Indian Element of South America

Objectives of Cou urse o Suggé;teq Content
The student is able: = - = VPhanalogy, Morphology, Syntax

. _ Vocabulary, and Culture
1) to manipulate orally cumulative

structures and vocabulary as - From Basic Text 2 :

needed for communicating in Hablar y Leer: Chapters 9-12

various situations : En las Amerlgas- Chapters XI-XII.
- : Hablar y Leer: ' Chapters 11-12

2) to read longer selections
with more faclllty in under= -
standing

3) to-initiate a few quest;nns
related ‘to readlng selectlans

4) to identify with more facility
meaning of vocabulary in
reading selections’ through
context clues and explanation
in the language

"°5) to manipulate cumulative
Sstructures and vocabulary
‘in written eéxercises L - .

6) to write resumes and short
reports, based on reading
selections and related topics

7) to describe courses and

activities in a "hlgh schoel™

in Peru

8) to discuss the influences uf

Indians in Ecuador ' ' : o -

9) to list some characterlstlcs
of the Inca civilization and
its influences on modern’ Peru

10) to list some ways geography
aife:ts the lives of Peruv1ans

* 11) to locate on a map Peru, Machu
Picchu, Cuzco, Lima, Quito
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Intermediate Spanish D: Indian Element of .

s

I ot

b
T

Suggested Resources, Materials, Media, Methods, Activi

Required Materials: Same as Intermediate Spanish B
List of Resources-see Appendlx ' .

See General Suggestlan for use of Hablar y Leer:

Methads Activities:
To fulflll the objectives for this qualL;r it will be accessary for the
teacher to do the following:

1. Re-introduce reading technique (IﬁaLhEI'% Marmal of Hablar y Lee

. p- 13.- 16)
2. Discuss the formal study of grammar (Heblar y Leér Maﬂual p. 139 - 1&C)
3. Introduce question-making (Manual, p. 160 - 165; p. 195 - 199)
L, Dlscuss making of topic outline beginning w1th Hablar y Leer, Chapte
11 :
Euggestlans

a. gelectlng tQpiB sentences [rom paragraphs on Charla de Sobremesa.

: (Sample outline on board of first pagé by teacher is helpful)

b. Use topic @utllne sentences in Teacher's Manual. Write on board

. for students. -‘They may then chocse smaller tQplEg on these

larger topics. :

c. BSee Teacher's Manual Hablar v LEEI section on t@pic ocutline
-Write Pan Amerléan Union Washington, D! C. for information partlLularly
:appraprlate for Chapter 11 and for QAQ for Chapter 15 :

L]

Unit XI (Unit 9) |
1. AIM II, Unit 12,Has good exercises for present progressive

Unit XIT (end of En las Americas) (Unit 10)

1. Hispanic World Filmstrips = Ecuador
2. .City and State films on Ecuador ’
+ 3+ AIM I, Unit 11 provides drills cn present pariect -tenses
L, Entenigr y Hablar,Chapter 15, 18 presents drills in perfect ténSéS
5.. Oral Drills in Spanish for further pragtice with perfect
Unit 11

1. Begln tgpic outlins study ; See page 4 af guide

2. Pan American Union provides a gread source for materials .

3. - Unifieéd Spanish; Cabot and Cabor, Oxford Book GOmpanygls exacellent
4

source for generalizatiana on use of articles. ,
AIM II,:Unit 13 &AIM III, Unjt 31, give review for ser-egtar



Intermediate Spanish D: Tndian Element of South America

-

Objectives 1 - 6:

=]

ggestlans for Evaluathn

Refer. to suggestians for pfeviaus’quart3f§.

Descriptions could include contrasts with §tudent'5 own
h¢gh school. :

Discussion (either oral or written) could include in-
fluences on dress, economy, language architecture, education,
government, 1eg;nd§!_cammun;catlang transpartatlan and

_agrlculture

Use outline mépi
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Spanish Department

Course Number 373420 Intermediates Spanish E: Bolivia, Chile, Argentina, Uruguay

{
Description of Course:

Further skill in Spanlsh is develaped thfaugh reading selections,
writing reports, conversing, and discussing selections read. Reading
. selections and discussions are concerned with the countries and people of .
- Bolivia, Chile, Argentina, and Uruguay. :

Administrative Requirements:
1) A maximum of 30 students - 25 recommended
2) An electronic:- ciassroom with 30 pas;tlgns highly recommended
'3) A tape recorder in the classroom -
4) Maps of Spain, Latin Arerica, Mexico
5) Access to a record player, fiim and fllm—strlp projector

- and other audio=visual aids
6) Sufficient number of textbooks;. pragt;ca records recommended
7) Appropriate recorded tapes and v1sua1 a;ds for the teacher
8) Daily classes : 2

Course recommended for any ‘student who has successfully campleted IntermedlatE'
Spanish D: Tndian Element of South America

any student who can demoustrate abiiity To perform adequately the objectives .
‘stated in Intermediate Spanish D: Indian Element of South America.

oo



Intermediate Spanish*E: Bolivia Chile, Argentina, Uruguay
Objectives of Cég§§g . Suggested_ C@nté%t o
The student is-able: . : : Phcn@lcgyg Morphology, 5yﬂtax

. _ o Vocabulary, aﬁé Cultufe
1) to manipulate orally cumulative

structures and vocabulary as needesd From Basic Téit
for communicdtion in varied situations Hablar y Leer: Chapters 13 -
2) to read longer selections with more o ' : o

facility in underst andlng

3) to 1nltlate 51mpﬁe canversatlcns and
: contribute :amm?nts in the classr@am
discussions »

L) to initiate 3veral questions related
to reading selections :
v
5) to show some degree of skill in identi- -
fying vocabulary encountere d in readlng='
selections i

6) to manipulate cumulative:structures and
" vogabulary in written exercises .

7) to write resumes and reports based i
on reading selections -and related o : : 7 .
topics - ' ‘ : :

8) to read independently a short article in
Spanish related to a specified topic and
contribute some information to the class

9) to list%effécts of geagraphy on the pop-
ulation of Bolivia - .

.10) ‘to compare pastimes of Chileans with
those of Americans

11) . to list similarities of cultural activi-
ties in Argentina and the United States

12) to é@mparé and contrast the government of
Uruguay with that of the United States

l?)_‘te deflne .the purpose of the Drganlzatlan
of American States ;

14) to locate on & map the countries of Bo-.
livia, Chile, Argentina and Uruguay and
their capital cities: La Paz, Valparaiso,
Buenos Aires, and Montevideo -

.r.u
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Intermediate Spanizh E: Belivia, Chile, Argentina, Urug:ay

L

Suggestgﬁ,ﬁéséurﬁgs,AﬁatgqialgifMgdiar Methods, _Activities
List . f R ources-see Apﬁendlx
e%ngne;al Suggestlcns I@@Wusg @iﬁﬁgblérmyugggr
Unit 12
1. Hlspanlr World Filmutrlps — Peru ;
2. City and State films on Peru I - 1II ) . .
3. Ibernamer;ca girlbnEF521; ngg ested for teacher:s reading on Inca
: c1v¥llzat13n o - '
L. ~National Geographic; 1968 :
5. AIM II, Unit 12, for practice with infinitives.after prepositions
© Unit 13 o
~ 1. Hispanic World Fllmstrlpg - EEllVla
2. City and State fllms on Bolivia
3. ALM 1r, Inlt 1 - ‘15 for.extra drills on adjectives - ,
L. AIM I Unit 17 has good imperfect vs, preterite practice
5. TGplC vutlines are an excellent way of handllﬂg the report
Unit 14 SR ,
. 1. City and stafe rilms - Chile
-2, Hispanic World filmstrip on Chile
3. OQOral Drills in qp&ﬂlgh for position of direect and 1ﬂd1f§?t GbJECt
pronoun pfdctlFE !
L. AIM III, Unit 2 2-23, 28 30 for good.drills on-use of subjunctive
5. AIM IT, Unit 123 17 indirect DbJECt ‘pronouns ”
Unit 15 N :
- 1. Hispanic World fllmstflp - Argentina
2. City and state films on Argentlﬂa
3. . For drill on 1mperat1vg consult AIM IT, Un;t 17, 19
Unit 16 o | . - - oL ;

[

l. Hispanic World fllmstrlp - Uruguav .
. City and state Jilms - Uruguay ; ) :

ALM II, Unit 1,;hag ggad drills on lung fcrms of p@ss ssives .
Use 1nfgrmat1an on OAS for reports . T

”rﬂuwm
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Intermediate Spanish E: Bolivia, Chile, Argentina, Uruguay

suggestions for Evaluation

Objectives 1 efer to Sugggstiéns_in previous quarters

I
[» 4

List effects related to communication, transportation,
economy

O

¢ L 10, Include similarities and contrasts. Similarities: skiing
Contrasts: horseback riding, rodeo- .

1l. Include theatre, radio, TV, movies, etc.

12.  Discuss (orally or in writing) differences ahd similarities
in structure, functions and powers of variocus governments, i
o :

13." Write a definition of the purpose of the 0. A. S.

li, Use outline maps. " . . o

N




Spanish Department _
Course Numbgr 373430 . Intermed; Spa nish F: A Visit to° Spain

Description of Course: - _ |

. - -

A course to develﬂp more facility and 1ndependenca in the use of
the skills of understanding, speaking, reading, and writing Spanish with
appropriate use of the essential structures of the language. Selections
included cancern virious reglaﬁs of Spain, the peapleg and thgir-way of

life.. ™

-

. Administrative Réquiréﬁénts:_ : T /

1) A maximum of 30 students - 25 recnmmended :
2) An electronic classroom with 30 positions highly reccmnended
3) A tape recorder in the classroom

- . 4) Maps of Spain, Latin America, Mexico
: 5) Access to a record player, £i1m and fllmastrlp pra;ectnr
and other audio-visual aids )

6) - Sufficient number of textbooks; practice rez:x:rds recgﬁmended
7) Appropriate recorded. .tapes and VLSual aids for the teaﬁher

- 8) Dally classes ; . o .

- . = & .
. * & '

Course recommcnded for any student who has successfu1<y c@mpléted’lﬁperme&iagg
Spanish E: vEQllVla Chile, A;gent;ngj Uruguay - T

or o h R N ] .

"any student who can demonstrate ablllty to perfarm adEQuatéiy the abgectlves 5
stated in Interﬁed;ateg_gan;sh E: Ba]lvia Chile, Ar entlna Uruguay.
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Intermediste Spanish F: A Visit to Spain

Suggested Resources, M§L2F1§;§ Media, Methods, Act1v1t1Eﬁ

List of Resources-sce éppendix

‘See General Suggestions for use of Hablar y Leer

Unit 17* |
1. City films (”Tlerras de Espaffa” and "Costa de Espaha") and state

films are excellent

“<2, Hispanic World filmstrip:- The Medlterranean Cost
3. Class reports on El Cid and regions‘and cities of Spalﬁ
. L« Cumbres, Holt has a good Chapter.on El Cid it
5. EEF Emilio en Esgana, Lessons ;, 21 perta perfalﬂ to this’ materlal
' TE i ‘ : .
Unit 18 - : S K 55:- .

1. AIM II, Uﬁlt ED CAIM ILI Unlt 25 =~ have good drills on comparatives
2. EBF, Emilla en Espana, Lessaﬁ 2L - 25 hs: La Alhambra and Generalife.
3. Hlspanlc World Filmstrip - Andalucia

4.. Cumbres, Holt presents and excellent chapter on the Moors of Spalﬂ

Unit 19 :
1. Hispanic Wérld Fllmstrlp - Gastllla ) ' '
2. EBF, Emilio en Espana, Lessons 6, 9 - 10 has la Granja, Drlllas del
, Tagc and Calles de Toledo

=%

3. Cumbres, Holt has a chapter on Lazarillo de Tormes
L. . AIM-II, Unit 18 deals with negatives
Unit 20

1. Two Hispanic World~ fllmstrlp5 Madnld and La Mangha
2. Cumbres, Holt has different selections from Don Quijote.

3. Record of Man from La Mancha is available :
L EBF, Emilio en Espa.naj Lessons 11 - 13 gives gcad %upplementary .
’ materlal on Don Quijote.
5.  AIM II,.Unit 16 has good drills on the passive.
6. City film "Castillos en Espafla' is very good.
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Intermediate Spanich F: A Visit to Spain

Suggestions for Evaluation

Objectives 1, 2, 3, 5, 6+ Refer to suggestions for previous quarters

L. List could include some of zlezfalléwing plus an
: .example of each: :

&. bBnglish and Spanish word order differs, especially
in questions, limiting words.
b, The sounds of Spanish are much more related to cne
. . consistant written form than the sounds of English.
s ¢, In Spanish meaning is often changed by changing word
5 endings. In English we use additional words.
d. Stress in intonation in Fnglish is a major key to
meaning. In Spanish differences are more often -«
made by word choice, : ‘

Wy

7 . 7. May vary according to independent readings, but should
i - : : include significant events and personages.

8. Contrast regions with regard to foods, dress, recreation,
occupations, and attitudes as influenced by geography,
heritage, ancestory, etc. L

7. Discussion of the following topics might be included:
- religion, friendships, time, mechanizdtion, daily liv-
ing, material goods, honor, etc. -
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Spanish Department

Course Number 374420 A Mexican Novel: La Parcela
Description of Course:

Reading of "La Parcela", a story of life in rural Mexico at the
end of the 19th century. ‘ ’

Administrative Requirements:
1) A maximum of 20 students
2) A tape recorder in the classroom :
3) Access to d record player, film and film-strip projector
_ and other-audio-visual aids.
4) Sufficient number of texts
5) Appropriate recorded tapes for the teacher
6) Class sessions of 90 mlnutes, 3 days a week on alternatlng
days rec anmlended

Course recnmmended for any student who has successfully cgmpleted Intermedlateé
Span;sh F: ‘A Visit to Spain =

" oor

* &ny student who can demonstrate adequate pérféfmanﬁe of oral and written
- skills as stated ‘n the objectives of Intermediate Spanish F: A Visit
to Spain. ' ' ‘ '

,%;83



A Mexican Novel: La Parcela

Ubjectives of Course

The student is able:

1)

to follow conversation, class dis-
cussion, or short lecture in Spanish

to contribute to class discussion

to read Spanish zasily .or compre-
hension : =

to prepare in and out of class a
written summary or report in Spanish
with access 1o needed materials

to discuss certain aspects 'of rural

. Mexican lle during the late 19th
century :

to describe social and economic

conditions of rural Mexican society
of the 19th century

to campare the 19th. century rural
lexican 1life and rural life of that
period in Americe.

Suggested Con ntent

From Basic Text
ALM Level IV Units 36 - LG,

¢



A Mexican Novel: Ia Parcela

Suggested Resources, Materials, Media, Methods, Acti

Resources: ) :
Tapes for AIM Level IV Units 36 - LO
Map of Mexico
Healia fo 19th Century Mexico
3-5 Spanlsh — English dictionaries
= Iber&am&wlca, Scribners :

Methods, Activities
1. '"Word Study! |
a. Read descriptions of wards .
. b. Write original sentences using new words.
2. Assign pages for reading by dividing unit into groups of 3 to.g-pagEA PEr
night. For example: Unit 36 p. 4 -7, 8 = 11, 12 - 14, 15 - 18
some cases, students may be able to read more or Less dapendlng

et}
N

ah

cildty

L__,l

" 3. Discuss what has been read by means of question and answer session.

- L. Spot read for.pronunciation and difficult. constructions.

5. Use questlaﬂs at end of Chapter for discussion -in class. "Para Hablar®
6. At an appropriate time the "Para Escribir" may be aSSTgnéd for homework

or for written work in class.

7. Ask for definitions for synonyms of worda. studled from time to time in
class make sure they are given in Spanish
8. Assign one night for "Grammatical Notes" and "Idioms"

9. Discuss grammar and do oral diills in class. e
10. Use AIM Level IV.tapes for practice in reading and for oral tést. Student
should be familiar v_*+h idioms aﬂd xmpcrtant expressions in Chapter’

before-  they take test. o

11. RZV;EW by asking for desgfiptlans of main . Ehafactéfs. summariziﬁg action
of story, or writing summary of story.

12. Refer to questions at end of Chapter feor prlnclpal ideas of each unit

Teacher will also be able to think of. 1mpa3tant ideas for class dis-
-cussion or for testing purposes, etc. .

13. Use "Writing".at end of each chaptér for theme, test or f@r writing
practice, : !

i



A Mexican Novel: La Parcela

2.

L.

oo om

|
/ s o + :
Suggestions for Evaluation

Ask oral or written questions or request an oral or written sumnary after.
students listen to: ' : '
a. taped conversation
taped reading or lecture
“class discussion
lecture or paragraph read by teacher
. lecture or report of classmate.

RO g

Students should ask relevant questions and make appropriate comments.

Students are given a paragraph or.short selection to read. They then
unswer gquestisns about: ' : : :

2 content

structures

idioms

. Vvocabulary

. style

Given text and Spanish-English dictionary write on relevant topic. (Para
Eseribir has good suggestions) These are graded on use of voecabulary and
structures and on expression of ideas:

Refer to Hispania March 1968 p. 126

" Should mention daily life, family, values, ways of seeking Jjustice.

=
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'SpaﬁisthEpartmEﬁt'
Course Number 374430 A Spanish Drama: '"Los Arboles Mueren de:Piec”

Description of Course:

A study of a cnuismpardry three-ict play by Alejandro Canonn.
It is the story of one man’s attanpt to help his fellowmen find happines:
in the modern age of mechauization and 1mperscnallty :

Administrative Requirements:
) A maximum of 20 students

2) A tape recorder in the classroom

3) Access to a record player, film and f}émstrlp projecto™ and
)

5)

5)

B .

other audio=visgual aids
Sufficient number of texts

Appr@priate recorded tapes for the teacher

Class sessions of 90 m;nutes, 3 days a week>on alternatlng
days recmnnended

T U

L

N

Course recammended for any student who has successfully campleted Int
mediate Span;sh F: A Visit to Spain”

or
any student who demanstrates adequate performance of afal and written
skills as stated in the GhJECthES of Intermediate Spanish F: A Visit

87
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follow conversation, class dis—
cussion, or short le~ture in Spanish

#

contribute to rlass

I~ TIa55 @ writ= T D
tén summary or repori .n Spanish with
access to n.=aded naterials
1) to give a short, planned talk in
Spanish on a chosen topic
6) to describe the emotions to people
with different cultural backgrounds
7) to discuss the place of servants in
; Spanish.family structure in the early .
20th century
8) to discuss Casona's portrayal of cer- _
tain character types -
%) to discuss the ties betiween generations
. in Spanish families .
,
X -
O ) -
ERIC 88
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A Spanish Drama: "Los Arb les Mueren de Pie "

Suggested Herources, Mrté'l als, Media, Methods, Activities

Resources: .
Tapes for ALM: i AﬁlfIV Units 44 = L7

Blank tapes to use tor recording student performance - - )
3 =.5 Spaﬂl;hsunglls} dictionaries

"|:j i

props appropriate to performance of play.

Methods, Actlvtleg
1. An introduction .to the vacabulary QT the theatre
2. Word study

a. read. sentences using words
b, make original sentences employir: new words. ]
‘c. discuss and use any related words. eg. "comodidad' —-- cémodpo
3. The drama -
’ a. This shouldr be read alaud - .
b. Students can be assigned parts to be acted in class. . i
c. Question~Answers technique is effective for plot development
d. Descriptions of staging and characters are good for lengthy discc.rse
e. Use AIM Level IV tapes for practice in reading and for oral tests.

Students should be familiar with idioms and. meartant expressions
before taking test,.
L.- Para hablar - Th}srshould ‘be used to develop discussion in class. As
the teacher desires, he may add ‘additional questions. '
5, Para escribir - Thlg may either be done as hcmework, theme. in class or |
oral discussiorn . .
Assign. one night for "Grammaulcal Nates“ and "Idloms"

éi

7. Discuss grammar and-drill: crally in class.

8. "Writing'" at the end of each unit may be used as a theme 6r conversation.
9. Tests. may be made from "Para Habiar"; "Writing" or may be simple questlon—

¢ o answer tests. :
10. Discussion may be.centered around some t@plcs 1ntﬁrest1ng to the student
not mentioned in the text. - :
a. The moral obligation of Mauricio . - "
- h. Mauricig's attitude toward his work- N
.c. Contrast the ideas of ‘love as expressed by "La Abuelal' and Isabel
d. Cangecture; on the futures of the Drlnclple characters
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panish Drama: 'Los Arbocles Mueren de F ies’

Sugée stions for Fva -

Ask oral or written questlaﬁq or requesi an oral or writiten.summary =i~
s udents listen to: : _ '

a. Taped conversation _ = a

b.  taped reading or lecture

c. class discussion

d. lecture or paragraph read by teacher

e. - lecture or report af :lassmgte

Students. should ask relevant. questiaﬁs and make appropriate comments.

atudeﬂtS are given a paragraph or short selection to read. They then
answer questions about: ' .

a. content

0. structures

s

‘. .idioms ,
d.. vocabulary /
e. style

A . ) :
Given text and Spanish-English dlctlcﬂany write on relevant topic. (Para

. Escribir has good suggestions) These are graded on use of vogabulaty and

structures and on expression of ideas:

Refer to Hispania March 1?%% p, 126

. Give planned talk which is graded on adequate use of strugtureg control

of VOLabulary, and reasanabié Tluency,
Discuss love of self, others, family and revenge, disPEFatian;
Jobs, at t;tude5 toward family, family's attitude toward servant.

Young girl, se&retarngpastor?zdirectarg,CLQWﬁi

The;senﬁiments of the grandparents taward,graﬁdsam.



Spanish Department

Course Number 374440 i ;'SpanishESE:aking Teenader ~

Description of Course:

A study of the lives relationships, and activities o
speaking young people with d;scu551ﬁn5 of similarities and dif f 3ol
as compared with various aspects of the 11ves af American young people.

Administrative RequifemEﬁts:‘

1) A maximum of ED students . AR :
2) A tape recorder in the classroom . -
- 3) Access to a record player, film pnd fllmstr;p pragegtor
Cy ‘and other audio-visual aids
b 4) Sufficient number of texts : , :
: ~ 5) Appropriate recorded tapes for th® teacher * e

1

Course recammended for anyv student whe has Successfully campjeted Inter-
mediate Spanish F: A V;s;t to Spalﬁ :

or

.any student who demanstrates adequate perfcrmance of oral and written
skills as stated in .the objectives of Intermedlate Spanish F: A Visit

to Spain. : o :
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Zpanish-Speaking Teenager

Sugge sted Re Tg_ ces, Mgigriéifg Media, Methods, Activities

Reszources:
Tapes for Leer, Hablar y Escritir

Teacher's Manual for Leer, Hablar ¥y Escribir
Pen Pals
Mﬂgazlnes and nEWEpapEF articles relatlng ta tegnagers

MELhDdS! AEthltlES = =
l. The Taagher{s Manual is useful in ba:kgraund material, notes, and

= ) and discussion tGplES. ! .
" 2. _Hablar y Escribir SugEESts cgnversatl@n patterﬁs and tDplES It 315@}

5,

T,

contains excellent exervises. . : ) '
3. The play "Cuando las nubes!! - , P S
-~ a., play tape - - : o { S \ -
'b, read aloud - - v R . ’ . |~ : i
.o G+ dramatize v
~.d. question-answer technique to develop plat.
2. .descriptions of characters and staging are good far discoyrse.
f. topics listed in "Hablar y Escribir" f@r dlECHSEl@n or writlng '
g. additional discusaien on . _ & . R
-1. author's technique . e K '
2. similar plays v '
3. ' student reaction to teenagers présented
L. abilgatlans of parents . i
-
. X:_
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nish-Speaking lEEﬁageP

Suggestions for Evaluation

Ask orgl-or w“ltten questions or request an oral or written summary after
students listen to: i ;

a. taped conversation

b. taped ;eadlng or lecture

¢. class discussion .

d. lecture or paragraph read by teacher ‘ \

e, lecture or report of classmate . : .

1

Students ghould ask relevant questions and make appr@pfiate_:gmménts
Students are given a paragraph or short 'selection to read. They then
answer questions about: : . i
a. content-
b. structures,
. idioms '
. voecabulary
. atyle

L I SR

Given text and Spanish=-English dl\tléﬁafv write on relevant topic. (Hablar y
Escribir has good gugge§t1@n:) These are graded on use of vocabulary and
structures and on expression of ideas: , .
Refer to Hispania March 1968 ¢, 126

meal customs, duties of teenagers, occupations

i
at

iv

relationships of rela
and .duties of parents,

dating, sports, schoo.

church, ancestors

family life, activities
freedom, money, dating, family
books, movies, acguaintaricés,; communication media
94 _ g
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Spanish Department

Course Number 374450 Courtesies and Customs in Spanish-Speaking Countries

Description of Course:

\ :

_ An in-depth study of social courtesy and holidays in Spanish-
speaking countries. Discussion of courtest includes courtesy in public
places, such as the theatre, restaurants, stores, and soccer games; the
use of the telephone; table etiquette. Discussion of holidays includes
celebrations of Dfa de la Raza, Dfa de Difuntos, la Navidid y Pascua
Florida.

£

5"“"' ’

Adminigt?étive Requirements:

L
e
=

'W‘
P

1) A maximum of 20 students .

2) A tape recorder in the classroom

3) Access to a record player, film and filmstrip projector,
and other audio-visual aids . '

4) Sufficient number of texts

5) Appropriate recorded tapes for the teacher

Course recommended for any student who has successfully completed Inter-
mediate Spanish F: A Visit to Spain :

or . :
any student who demonstrates adequate performance af'cralwéﬁdTW?ittén
skills as stated in the objectives of Intermediate Spanish F: A Visit
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Aruitoxt provided by Eic:

irtesies and Customs in Spanish-3peaking Countries
, _
Cbiectives of Course Suggested Content
student is able: From Basis Text:.
Leer, Hatlar y Eseribir

low conversation, ~lass dis-

1
on, or short leclure in Spanish

to read Spanish easily for comprehen- p. 9, "Como llamar por teléfons
sion p. 34, "Bl Descubrimiento de Ameri-a”
. , p. 36, "Estampa del Almirante"
‘to prepare in and out of ~lass a p. 56, "Servicio de Mesa"
written summary or report in Spanieh p., 58, "Lo que lleva el Rey Gaspar"
with access to needed materials p. 1U0, "Llegan los Reyes Magosz"
p. 10o, "Tradiriones gastronbmicas
~ de la Epifanfa"
p. 123, "Seleccicne con tiempo sus
regalos"
to Jdis-uss soclal courtesies of the p. 174, "Elegancia Masculina:
Spanish-speaking people p. 2L0, "Cumplid dieciséis aRos®
’ - _ p. 241, "Diez consejos"
to contrast so~ial courtesies of the
Spanish-speaking countries with various Basic Tapes or Text: ’
sorial courtesies in the lUnited States Galeria Hispanica '
to describe certain celebrations in Cuadro 13:-
spanish-speaking countries ”5§maﬂa Santa' b
"El Carnaval"
to discuss the significance of holi-
days in the lives of Spanish-speaking Cuadro 15:
people "Costumbres del dia de los difuntos"
to contrast celebrations in Spain, Cuadro 16:
Latin America, and the | Jrltéd States "PElvora en fiestas"
S "San Ferm;n . .
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Courtesies and Customs in 3panish-Speaking Countries

Suggested Resources, Materials, Media, Néth@ds _Activities

Resources:

Tapes for Leer, "Hablar y Escribir

Films: EBF "Bailes Raglaﬂales” JEL Gumpleanas de P?p;ta"

Books: Espana: 5intes15 de su rivilizacién - Scribners
Ibsroamerica: Sintesis de su zivlllzaglﬁn - Scribners

Spanish for Secondary Schoals Levels 4 & 5 - Heath

1
1

Por TlEfTaS de Espana - Holl - ’ —

Magazines, catalogue (calendar) from - Gicina de Luricmo » Madrid,- Spalﬁ
U. S. Office of Health Education & Welfare "Fiestas en Mexico"
Blance y Negro, Life in Spanish ~ are good sources for visual
Espana Semanal published by Spanish Embassy Washi ﬂgtan D. C. has articles

dE%erblng holidays.

Methods, Activities:

- 1. Tapes provice listening comprehension and oral practice.

"Hablar y Escribir" provides oral and written exercises.

2.
-3. Outside reading from additional texts used for short re;@rtg?
L

. ‘Teacher's Manual for Leer, Hablar y Escribir gives additional dis-
cussion topics background material and notes.

Class discussion develop after taped conversations. It aids to
follow instructions in Teacher s Manual for . first discussiohs p.

W
]




Courtesies and Customs in Spanish-Speaking Countries

Suggestions for Evaluation

1. Ask oral or written questions or request an oral or written summary after
students listen ‘to: : o .
‘a, taped Gonversation ‘ ’
b. taped reading or lecturs
c. class discussion
d. lecture or paragraph read by teacher
e

. lecture or report of classrmate
2. ©Students should ask relevanf questions and make appr@priate comments.

3. Students are given a paragragg’@r short gElEEilGﬁ to read. They then
answer questions about:
+a. content
b. structures
¢, idioms
d. vocabulary

e style
L. Given text and Spanish-English dictionary write on relevant topic. (Hablar y
Escribir has good suggestions) -These are graded on use of VQrabulafv and

structures and on expression ol ideas:
Reler to Hispania March 1968 p. 126

5. Give planned talk which is graded on adequate use of structure, control
of vocabulary, and reasonable fluency.

L

. Mention courtesies in theatre, restaurant, stores,' games, and on telephone.

_ N . R Y . A
7. Mention above courtesies in contrast to American.
8. Describe Dfa de la Raza, dfa de los difuntos,-Navidad, and Semana santa.

=

H]

10. Use class discussions as a basis for evaluation.

Q . :

ERIC

Aruitoxt provided by Eic:



Spanish Department

Course Number 374460 Geography Affects Life

Lo

A study of cultural and economic aspects of Spanish-speaki:g
countries as related to-geography and the people's efforts to overcome
physical obstacles.

Administrative Requirements: v

1} A maximum of 20 students -

2) A tape recorder in the clagsroom

3) Access to a record player, film and filmstrip projector,
language lab and other audio-visual aids

4) Sufficient number of texts v

5) Appropriate recorded tapes for the teacher

. 3 : _
Course recommended for any student who has successfully completed Inter-
mediate Spanish F: A Visit to Spain

t

or ’
any student who demonstrates adequate performance of oral and written
skills as stated in the objectives of Intermediate Spanish F: A Visit
to Spain. : :
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Geography Affects Life

Ctjectives of Course Suggested Content
The guudEﬂ is able: From Basic Text
: Leer Hablar, y
1) to follow conversation, class dis- S
cussion, or ghgft léctgéilﬂ Spanish Leer, Hablar,
R Fenador,
2) to uontribute to class di. 'asion ) Mexico, p
' Chile, ::i:ii
3) to read Spanish easily for compre-. hex1ra, D.
hension . . " Progreso
4) to prepare in and out of a

written summary or report i
with access to needed materialg

e in BDllVla Chllég-CGleblai
r, Mexico, and Uruguay

) to discuss efforts to imporve condi- ,
tions related to physical obstacles :

“) te list differences in the 1ife and
culture of people of different ccuntries
as related to physical aspects of the
sountry »
100 " _ N : ot
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Aruitoxt provided by Eic:



Geography Affects Life ' 4

Sugge%téd7E€§§U:§§§3‘ﬁ?téfi&lﬁ;_E?gi%i_ﬂ?ﬁhédséiAgﬁiVitiEEA
Resources: ”
Tapes for Leer,fﬂablar, v Escribir
Teacher's Manual for Leer, Hablar v Escribir for Hablar y Leer
Hablar y Leer - Holt ' Ibérnamsrlra = Scribners
Hispanic World filmstrips films from audio-visual

1. Chile 918

2., Colombia éQSY

3. Bolivia -~ Lahd in the Sky P - 918.4B
Panoramas - Holt -
The D. C. Heath publication Spanish for Secondary Schools contains
pictures and readings which make excellent supplement, These selections
could be read for oral comprehension.
Pan American Union, Washington D. C. 20006 has a catalogue of publications
which are useful. o
Map of South America ~ Caleria Hispdnica - PcGraw Hill

Methods, Activities
1. For the articles in Numero 3 “Agrupaclén ecutoriana..." and "Marcelo
Cazar," a report on the Andes could be given. . Ment;@n can be made of
Chimborazo, the highest mountain, and of the landslides which have
occurred there. ,
2. Numero 6 can be supplemented as follows:
a. From Galeria Hispanica "Los Dos Libertadores" and "Una Carta a Dios"
b. Report on San Martin's march through the Andes
¢c. Iberoamérica for history of San Martin.
3. Numero ?ﬁﬁEl Conflicto del Rio Lauco" should be introduced as follows:
‘a. discussion of the geography of the tws countries..
b. report on the reasons Bolivia is landlocked.
1. mention loss of ports Iquique and Arica.
2. loss of copper mines and their importance to the economy. :
3. article in Level 4 of D. C. Heath on the nationaljzation of copper
-mines in Chile. .
_ c. Discussion of structure and accomplishments of 0.E.A.
L. This discussion of 0.E.A. leads to "Montevideo" in Numero 8, In
addition in reading "Urge prohibir..." it is suggested that the student
discuss: ; , ,
a. conditions neceszary for the growing of coffee (tierra templada)
b. importance. of coffee in the economy of Colombia
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Geography Affects Life

Suggestions for Evaluation
LEE < _ <.

1. Ask oral or written questions or request an oral or written summary alter o
students listen to:

a. taped conversation : . . o

b. taped reading or lecture

c. class discussion

. lecture or paragraph read by teacher
e. lecture or report of classmate

5 Students should ask relevant questions and make appropriate comments

3. Students are given a paragraph or short selection to read. .1ey then
answer questions about: *

a. content =

b. structures

~, lidioms

d. vocabulary

e, style

"4. Given text and gpan ish-English dictionary write on relevant topic. ( Hatlar v
Escribir has good gugge;tlgn;) These are graded on utge of vocabulary and ’

structures and on expression of ideas:
Refer to Hispanig March 1?&87p 126 “ o

.. Mention economy as rél ed to agflgulfure, Df;ﬂﬁatlﬁﬂg diversions
&. Government regulations, Cfganlzaclan de Estados Americanos, econony,
transportation, communication !

7, Same as 5 plus personal experience

HHMMEELDE



Course Number 37447D:' V;Staszﬁe Espana: A Film Introduction to Spain

Description of Course:

Spa;n and her gultural heritage are presented as seen through
the eye of the camera on location in Spain. Included are representative
national monuments chosen throughout the provinces and historical regions
of Spain. Topics are discussed in Spanish. ‘

Administrative Requirements:

1) A . <imum of 20 s tudents

2) A tape recorder in the classroom

3) Puily availability.of movie and filmstrip projectors
4) Classroom appropriately equipped for showing films
5) Appropriate films and tapes for the teacher

6) Daily classes recommended :

msdl-ate SB&MSU’ A ,V,l§%t t?, Sp@}

or

any student who demonctrates adequaté performance of oral and written
skills as stated in the objectives of Intermediate Spanish F: A Visit
to_ Spain. :

!
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Vistas de Espafa: A Film Introduction to Spain

Cbjectives of Course Sugges ted Content

rom Basic Text:

)

The student is able:

Films and tapes of EBF
1) ta follow convers ation, class dis- Emilio en Eépana - a; follows:
cussion, or chort lecture in Spanish 3 -6, 9 - 14, 17 - 19, 22, 25 - 2

2) to contribute to class discussion

3)

£ ot
E

Lo gl € a short, planned talk in
sh on a chosen topic

4) to locate the following provinces and
. historical places of Spaln the Cas=
tillas, Ledn, Andalucfa, the Alhambra,
the aQuedUFta de ;egov1a, .oledo, La
Mancha, Sevilla

35 to iaéntlfy the following algnlflcanu

personalities: Cervantes, El Greco, . o
Don Quijote, Lazarillo, Fray Luis ds .
Leon, Unamuno, ﬁ ‘ . ‘ : ’ B

6) to discuss thercultural,héritageuaf

Srain . ‘ : 7 .
7) to contrast central zpaln and Anda- o ‘ -~
'1u61a : .




Vistas de Espafia:» A Film Introduction to Spain °

guEgESLEﬁ Hesources, Materials, Media, Methods, Activities

Resources:

Texts for Emilio. _en spari - Fi l
‘Cumbres de la civilizacion espano;
Espana, sfhtmalg de su .“11lza el
Fllmstrlpq from ngpanl_ World -
Teacher's Manual for Emilio en- ESEE?a

s .Halt
rvs Scribners

U \M'—'“ ‘m

m 1
V_U

Methods, Activities
1.

rips and -ue cards

3

for Emilio en Espana

Tt is imperative that the teacher read the introduction to fmilio

and the suggestions [or use of material.

A sample .lesson plan is

inrluded, whicH must be modified to suit the needs of the Flags and

the amouﬂt of time available on each leagcn.

2.: .Taped grammatical exercises -should be used dlsarlm;natély, Dﬁly f@r 7

prablém aread;

Ihese exer21%fg ara wrlttEﬂ in the book to, facilitate.
I sone 1955@ng it O

may nDt be neregsary t@ uﬁe ai y of the taped drllls.'

*3.. Sixteen lessons
selected for this course.
lesson. The les

m

Ed

Area of Spain Film Lesson No.

Madrid "Tendos de Madrld” 3
"Plaza de EspaRa" L
"Escorial® - 22
Segovia "Segovia" *. , 5°
' "La Granja" b
Toledo "Calles de Toledo" 9
’ T "A orillas del Taja" 10
La Mancha .”CameS Manchegos™” 11
~ "Molinos de Viento" 12
¥ .
. "Alcald'de Henares" 13
Castilla ————ACampds -de- Castdddat— 1P
Leon ' "Salamanca'
Andalucia« : : _ i
= Cardoba "El: Califaton - 19
"La Alhambra' 25
. "El Generalife 26
Sevilla "Barrio de Santa Cruz" 18

"Hasta Prontol

concentrating on central and southerr Spain have been
This will allow three to:four days for each
ons and, additional Juggestlgns follow:

X Suggg teu
Hépart .Diseussion

. N o
a little about Cervantes
Spanish artists

the aqueduct

a comparsion with Versaille:
El Greco

song="The Impossible Dream"
play-"Man of La Mancha'
Cervantes; excerpts N
from...Don Quixéte..!

-t

—-gXcerpts- frameaﬁarllla~~“~—-
Fray Lu;s de Ledn; Unamuno

moorish
influences.

4. You may want to assign topics for the students to report on concern=

ing particular lessons.

Suggestions have been made above,

For example,

before starting the lesson on Escorial, you may want to assign several

students reports on Spanish artists in order to

background.

LW 1

film, * An example for film #3 follows:

give them additional

An addlt;ana; aid may be a student self-test for comprehension of* the
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Eistés de Espafa:

1

A Film Intf@éuctian to Spain

Objectives of Course

Suggested Ciznt:ept,

=
-
*
-
2
L
-

3

i
]
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Vistas de Espafia: A Film Introduction to Spain

’ V4 ' - L L

rces, Materials, Media, Methods, Activities, continued’
Write s%.5r no. ‘

1st viewing 2nd viewing

. Suggested Resou at.

1. El balo tiene baRera, ducha,

- lavabo, y jabén. o No - ) : No

2, La Télefgqiga el edificio . No : " No
mas alto de Madrid. ’ '

51

[0p]
-

3. La Torre de Madrid es un -
rasacielos como en Nueva York.

L. 'Todos van a la-azotea a ver 51 ' : sy
Madrid a vista de pajaro. : :

- After the first viewing of the film, distribute mimeographed self-tests. As
you rewind the film, let the students answer in the first column. Reshow film.
Have students answer again in the second column. Then quickly give the answers
while student checks his own paper. Thus he can readily evaluate his compre--
hension - : :

-

-
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Vistas'de Espafia: A Film Introduction to Spaln

Ask oral or written questions or re
students listen to:

a.
b!

[ e M|

.Suggésﬁigns for Eyaluaﬁiagx

taped conversation .
taped reading or lecture '
class discussion

lecture or peragraph read by teacher
lecture or réport of classmate

Students should ask relevant quésti@ns and make appfépfiate comment.s.

lee planned talk which is graded on adequate use of Stru:tufe, control
Qf vocabulary, and reasonable fluency-

Locate places 1i

ted on a map or fill-in blank such as: La provincia

5
que tiene la mayor influencia morisca es __ __ . Or appropriate.

Fill-ins, matching, or short-answer guiz.

Should mention Moors, Romans and Catholies.

Mention dances, dress, festivals, geography, and ancestors.

A

quest an oral or written summary after

il *1

Py



" Spanish Department : .

g Course Number 374486; ’ Spanish and Mexican Art

Description of Course:

A study in Spanish of the major movements in art and archi-
tecture with emphasis on the Spanish and Mexican painters and their
contributions. ' - ' ,

-Administrative Requirements:

1) A maximum of 20 students

2) Daily availability of opaque, slide, and filmstrip
projectors . : S

3) Classroom appropriately equipped for showing slides and
filmstrips '

. 4) Appropriate slides, filmstrips, and other audio-visual
~aids for the teacher S
5) Appropriate.reference materials for the students

%

Course recommended for-any student who has successfully completed
I ediate Spanish F: A Visit to Spain

- ’ or

any student who demonstrates adequate performance of oral and written’
skills as stated in the objectives of Intermediate Spanish F: A Visit

. to Spain.

I | ' 7 109




Spanish and Mexican Art

[

Dbje:ﬁives of Course . Sﬁzgegggdrggnggn;

" The student is able: . : ' "~ From Basic Text:
! Mallo, nspana'sfhb5315 de su
11133215n - Scribner:

\ n

1) to follow conversation, class dis-
" cussion, ‘or short lecture in the
language B

2) to contribute to clas ss discussion

3) to prepare in and out of class a
written summary or report, with
access to needed materials

L) ‘to identify the following major

: movements in art: prehistoric,
Roman, Medieval, Renaissance,.
Pre-impressionistic, Cubism,
Modern ‘

5) to identify the major movements in®
architecture: Greek, Romanesque,
Medieval, (Gothic) Henalsaanee
Modern : ‘

6) to, Adentify some of the techniques
involveéd in palntlﬂg

7) to discuss the influences of society
on painting and. architecture

identify the lelQWlﬂg painters:
Greco, Velazquez, Goya, Picasso,
Rlvera and Orozco, a few of their
works, and the periods to which they
. belong ‘ .

= o+
= 0

9) to identify paintings and architecture
= of the periods studied

: : - e A R
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Spanish and Mexican Art

Suggested Resources, Materials, Media, Methods, Activities

Resources:
Cumbres de la civilizaciSn espaola. Holt - used for chapters on Greco,
 Velazquez, Goya and Picasso

. - State Department of Education films:

1. Art in the Western World - color catalogue #8737 3 reels (Used- for

Medieval)

2. Spain in the New World: Colonial Life in Mexico - color, catalogue #88ll,
2 reels used with Cnapter bAVAS '
Spanish influence on U. S. - catalague #2100 used with Chapter XVI
Vislumbres de Madrid y Toledo - used for Velazquéz and Greco
Goya, Life of - 2 reels, catalogue #4658 (use for Chapter XXIII)
Visit to Picasso (Spanish Language), catalogue #,53,, 2 reels (Use
for chapter XXVIII)
Official Guide to works of Diego Rivera - Slnalamex ;dltarlal 3131 Sur
67=A, Viaducto PlEddd Mexico City, C. F. Mexico
Slides purchased in museums -
Iberoamfrica - Scribners
Leer,‘Hablar, v Escribir - Helt, used fcr Velazque;j Arte en el Mundo Actual
Pan American Union, Washington, D. C. 2006 - publlshEFS of pamphlets on Art
in South America
Spalnj A History in Art e : N

o W F

Hethads Act1v1tles

1. The following ‘twelve Chapters should be studled I-1v, VI, XI (1n paft), -

: XIII (in part) XIv, XVI, XIX, XX, XXIII, XXVIII, XIIX

2. Conversation is dévelgped through the use of the questions 3t The end
of -the chapters in Espaha: Sfntesis de su civilizacifn

3. Topics are also prOVldEd at chapters' end for ertlﬂg ccmp551t;cns
These can be used for conversatlan also. , :

]
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Spanish and Mexican Art

Suggestions for Evaluation

. Ask oral or written questions or request an oral or written summary

after students listen to:

a. taped conversation

b. taped reading or lecture

"¢. class discussion

d. lecture or paragraph read by teacher

e

., lecture or report of ‘classmate

‘Students -should ask felevapt'questians and make appropriate comments..

Students are given a.paragraph or short selection to read. They then

answer questions about cgntenti.structuresg idioms, vocabulary, style.

. Matching fill-in, or short answer tests

Same as above

. Mention color focus, chiarroscuro, texture

. Prehistory - life and materials

Greeks - religion, mathematics, love of beauty

“Romans ~ government (utilitarian) religion, social classes

9.

" Middle ages - religion, feudalisms, invasions

Renaissance = Roman & Greek government, learning ’
Pre-Impressionism - government, religion

20th Century - transportation, industrialization

Artist Work o
Greco ~ "El Entierro de Conde de Orgaz'"- Renaissance
Velazquez . "Las Meninas" - Renaissance : ]
Goya - ’ "La Maja Vestida'"- Pre-impressionism-

Picasso ""Guernica" - 20th century

Rivera : murals - 20th century

Orozco ? murals - 20th century

Show pictures and have student identify periods.



"Spanish Department

Course Number 374490 Personality in the Hispanic World

L

'Descriptién of Course:

A study of the humor, passions in love, death, and ownership
which are common in Spanish-speaking people.

I

- Administrative Requirements:

1) A maximum of 20 students
2) A tape recorder in the classroom
3) access to a record player, film and filmstrip pra;ector,
© Jlanguage lab and other audio-visual alds
4) sufficient number of texts
5) Appropriate recorded tapes for the teacher

Course recommended for any student who has successfully completed
Intermediate Spanish F: A Visit to Spain :

or

any student who demonstrates aquuate perfarmance of nral and written
skills as stated in the.objectives of Intermediate Spanish F: A Visit

to Spain. : Co- ' x\

\ -
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Fersonality in the Hispanic World
Objectives of.Course. - " Suggested Content b
The student is able: . ' From Basic Text: ' -
- Galerfa Hispdnica - McGraw = Hill
. 1) te-follow conversation, class dis- : o S
sussion, or short lecture in Spanish XSElecti@ns: Humor - Cuadro 1
, o ' S Prlde — Cuadro 12
~2) .to contribute to class discursion Cuadro 3 - only "El Alcfzar ro se rinde”
' ' Love - Cuadro 6
3) to read Spanish easily for comprehension Cuadro 11 -

: -Cuadro -9 "Tres Besos

L) to write in and out of class a written Qéath - Cuadro 15
summary or report with access to needed - Cuadro 14 "Una Esperanza®
materials :

5) to give a=3h@rts planned talk in Spanish
on-a chosen topic

6) to discuss the types of humor used in
" Hispaniec writings

%) to compare Hispani¢ humor -with American -
hum@r ' o ‘

8). to discuss the ﬁrlde af Span 5h—5peak1ng—

Deaple
9) to describe the passion which the
" Spanish-speak.ng person has for love

10) tc discuss the Spaniéhszpeakiﬂg'perSGn's
" view of death




Fersanélity in the Hispanic World ' ' - ,

s o L Amd 2asd .3 am
7 | 18, .‘.Eu-ZQE,;‘i‘;-‘.,—-ib;E;

¥ w

Resources: ,
‘Teacher's copy of Galeria Hisplnica = R

Tapes for Galerfa Hispinica

Blank tapes to record student performances
3 - 5 Spanish-English dictionaries ‘ : : :
Generation of '98 Patt and Noziak is used to supplement hufor "Greguerfas"
and to supplement Love - Carmen Laforet's shart stories. o

Santa Biblia for rites of deaih .

&

Methods, Activities , _

1. Read teacher's guide for treatment of each p vtlon of the Cuadro.

2. The estructura is listed in contents and reaifirmed at. back of bock.
These drills may be used at the discretion of -“he teacher.

3. Ejercicios creativos provide excellent topics for class discussions.

L. Conversations based upon stories can be pianned by 3 or 4 students.

(Teacher should refer to Leer, Hablar'y Escribir for.conversation pat-
- terns.) ‘ T e B
5, Students enjoy acting out the following stories: - "Los Tres Cuervos,"
- WEl Alchzar ho se rinde," "El Sombrero de Tres. Picos," and’ "Trdnsito.”
6. Skits can be-presented up-dating some of the stories.
{

b

/. Tapes are useful for pronunciation and intonation or for aural compre-
hension testis. ' _— ' . : :

8. Concentrated pronunciation practice is provided by listening to one
paragraph on tape and attempting to mimic elision and -intonation.

u

Q ’ ‘
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?E‘Eﬁﬂallty in the Hispanic World

Suggestl ns for Evaluation

1., Ask oral or written questians or request an oral or written surmary after
students listen to: :
a, taped conversation ’ - A .
b. - taped reading or lecture '
c. class discussion
d., lecture or paragraph read by teacher
e.- lecture or report of classmate

2, Students should ask relevantlguestiqng and make'appropfiate corments.

B B&QEAuudeqts are given a paragraph or short selection to read. They then
answer gpestions about: '
a. content”
b, structures

c. idioms ’ - , )
d. vocabulary . '
e. style

l. leen teyt and uﬁaﬂlgh Engllsh dictionary write on relevant taplgi 1(Ej§fci§igs
‘Creativos has pood suggestions) ThPSE are graded on use of vocabulary and

tructures and on expression of ideas -

ﬁe¢er to dl;i,n;gg Marzh 1968, p. iér

5. Give planned talk which 1is graded on adﬁquaue use of structure, control
' GP v::»cabulary3 and reasonable fluency.. P

6. Mention irony exaggeration

7. Relate stories from American litazrature which exhibit irony and exaggeration.

8
"1
= C,,;i
i I
10, Mention Cath@llc ri t 5 and beliefs.
{
H
116 B ‘ o
\‘1‘ N F- ) ; i
ERIC »
P o v



Spaniéh Department

, - People and Professions of
Course Number 374510 . the Spanish-Speaking World

Description of Course:.

A discussion of .the types of p¥ople who compose the Spanish-

' speaking world, A concentration on those professions which are common.

‘Administrative Requirements:

1) A maximum of 20 students. ,
2) A tape recorder in the classroom _
3) Access to a record player, film and filmstrip projector
and other audio-visual aids ’ :
4)Y Sufficient number of texts’ .
''5) Appropriate recorded tapes for the teacher

Course reconmended for any student who has éuccessfﬁlly completed
Intermediate Spanish F: A Visit to Spain

or
' 13

any student who demonstrates adequate performance of-oral and written

skills as stated in the objectives of Intermediate Spanish F: A Visit
to Spain. ‘ . : v ;
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People and Professions of the Spanish-Speaking World

Objectives of Course Suggested Content
The student is able: ° N From Basic Text:

Galerfa HispAnica, McGraw - Hill

1) to follow conversation, class dis—

cussion, or short lectures in Spanish Use the following:
« Professions
2) to contribute to class discussion Cuadre 2

Cuadro 9 ~ "En el fondo del cafio..."

3) to read Spanish easiiy for comprehension -

L) to prepare in and out of class a written Cuadro 7 .
.summary or report in Spanish with access Cuadro 14 "Pancho Villa"

to needed materials _ ' e
o © Military
) to give a short, planed talk on a Cuadro

£ %o

chosen topic in-Spanish Cuadro

6) to describe the fallaw1ng as faund in Superstition
the- gpanzah=apeak1ng ‘world: Mataddr, Cuadro 4
rastreador, payador, conquistador, in- Cuadro 3

dio
. - N
7) to list reasons for the.existence of
(rastreador, payador, matador, los pob-
res) : '
&) » to describe. influence of Indians on the
culture of South America
.9)  to discuss the inftuence of the mili-
tary on the life in gpanlgh -speaking
s countries
'10). to list certain Supersgltlans of ‘
Spanish-speaking people C
11)  to describe irifluences of superstitions
' on life
4
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People and Professions of the Spanish-Speaking World

Suggested ResourcasﬂiMatarlals, Medla, Methods, Activties
Resources: '
Tapes for Galeria HlSDénlEa
Teacher's edition of Galerdia H;ﬁpanlca

. Tape of "Death of Manolete"
C Record Music of the Bullring
' ' " Realia of Corrida + Co .

Iberoamérica - - Scribners oo ‘ ‘
Imaginacién y Fantasfa ‘ : ‘ : ; .

\ . Song = "La Cucaracha"
"' The movies "Viva Zapata" and "Memories of Pancho Viila” appéar on tele—
‘vision or can be rented to.show in class. .
Pan American Union, Washington D. C. 2006 - Publishes pamphlets @ﬂithé héroes.
- . Maps of Méxicgj/CEntral(aﬁd South America , R e T
. ¥

Methads, Activities
Read teacher’'s guide fDr treatment of each portion of the. Cpadra.
The estructura is listed in contents and reaffirmed at back of book.
These -drills may be used at the discretion of the teacher.

Ejercicios creativos pr@vlde excellent topics for .class discussions.

“Convérsations- based up@n stories can be planned by 3 or 4 students.
(Teacher should refer to Leer, Hablar y 1 Escrlblr for CDﬂVErsatléﬂ
patterns.) . S :

. A study can be made of the rév@luti@ns in Mexico and South America.

Students enjoy acting out the following stories: "Los Tres Cuérvcs,
"E]l Alcazar no se rinde," "El Sombrero de Tres Picos,: and. *Transito."
Skits can be presented upndatlng some of the stories.-
Tapes are useful for pranun21atlaﬁ and 1nt@natlcn or for aural c@mpre—
hension tests. '
Con:entrated pronunciation practice is prav1ded by llEtEﬂlﬁg to one

' paragraph ‘on tape and attemptlng to m;mlc elision and 1ntcnatlcn.:. S e

Y

b

W
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Fesple and Professions of the Spanish- Speaking World,
Suggestions for Lvaluation
i. Ask oral or written questions or request an oral or written summary after’
students listen to: :
a, taped ronversation
b, taped reading or lecture
=. «lass discussion
.~ “le~ture or paragraph read by tE&PhFT
z. lecture or report of classmate
2. Students should ask relevant®questions and maked appfpriate comments.
3. on = given a paragraph or short ei ction to read. They then
answer ques ns about ' :
a. content ¢ '
b, structures
c, ddioms
d. vocabular
i se7 o v T
2. style
4. Given text and Spanish-English dictionary wrote on relevant topic. (Eiercicios
Treativos has good suggegtléﬂﬁ) These are graded on use of vocabulary and
7 structure and on expression of ideas:
Feler to Hispania, March 1968, p. 126

: ! ‘
“. Give planned talk which is graded on adequate us e of structure, control
f voza Dulary; and reasanable fluency. : ’

4. Mat-hing or short answers

7, Yention economy and geography of country, communication

2, Mention economy, an-estry

o

i

1¢. Mention beliefs such as: existences of devil in a person, witches,

numbers, birds

ERIC .
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oreign Language Teachers

AATSP —~ American Association for Teachers of Spanish
*and Portuguesc (National and State);
quarterly publication; Hispania

1]

ACTFL American Council on the Teaching of Foreign Languages;

quarterly publication: Forcign Ianguage Annals

FIAG ~ Foreign Language Association of Georgia

MALTA * - Metropolitan Atlanta Language Teachers' Association

MLA Modern Language Association;

monthly publication: PMIA
SAMIA - South Atlantic Modern Language \ssociation

publication: SAMIA Journal |
= L \] ° - a- .

~ State Aids
for Foreign Language Teachers

State Publication - Foreign language Beacon, published
‘ by Georgia State University

£

State Foreign » :
language Consultants - Miss King Trousdale
| Mrs., Caro H. Feagin
State Department of Education
State Offices
156 Trinity Avenue
) Atlanta, Ceorgia 30334
- (Phone: 656-2577)

State FLES . ,
Spanish Series , = "Viva Nuestra Amistad"
- Contacts: Sra Yvonne Wright
Mrs., Joyce Coldberg
" ETV Production Center
1540 stewart Avenue X
o ‘ ' Atlanta, Georgia Phone: 758-8701
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LETTER SUPPLIES A-L BACKGROUND

Foreign language departments utilizing audio- llﬂ“UdJ materials and methodel -
ogy can avoid much confusion and ill-advised criticism by ;‘ndlnw an introductory
letter to parents o, plirst=ycar pupils during the opening woeks of school.

Oftfered hgrﬂ is a sample of the type of letter, which may be sent home with
the student. It may be modified as desired. ’

 (Language) Department

gchéél Addross
Date

Dear Parcnt:

We are delighted to welcome your youngster to the study of onc of the most
exciting courses in our curriculum. The forcign language program at

High School is much improved over what you and I werc able to study back when we
were. in school, We read, conjugated, and translated. Your youngster will have

the opportunity to accomplish much more than that.

Today's ' ~ (language) program is made to meect today's needs.

: Hich School is proud to be among those forward Llooking schocls in
bLarglﬂ “which have changed to the new state—rccommended foreign language curric—
uluni. We have adopted dudlo—anWUﬂl materials and teaching techniques. Our
objectives are to develop these language skills in this order: understanding,

w

speaking, rcading and writing.

During the first year we shall spend well over half of our class time de=
veloping the first two skills, The purpose is to cstablish the new sound system.
Our 5tudnnt5 must learn to prougunc; the words and phrases in the second language,
not to say them with English sounds. To accomplish this goal, much practice with

careful listening and repetition will be necessary. [Encourage your youngster to

give his full attention and o fig;tﬂtp,th;h drill work “because auta;d; of class he
prcbably will not have much opportunity to hear good - ) ;f - (language) .
Your youngster will actually come home speaking (language). He

.should be able to greet you and-make a few comments in well- pIDnGLnEQd

(language) cven during the first weck. However, don't ask him "What's the hDPd
for fork?" or "How do you say 'I like steak'", He can't say what we have not
studicd; he can't pull '  (language) out of the air., He can't lcarn
EVLrythln at once, and would become frustrated if he could not say what you .
wanted. Do let him use the phrascs he has learned. Be enthusiastic and inter-

ested. This practicc speaking at home can help solidify the learnlng.

For the first several weeks we shall not give thgwork from the text. We do

not want the Studen*s to see ~ (language) until the new sound system
is set. - If they try to read too early, it would sound like _ ("Speng-
lish" or Frenglish," etc.) . Thus homewa 'k durlng this period will take other forms,



" LETTER SUPPLIES A-L BACKGROUND (Continued)

After about a month your yaanéatgr should indeed bring his .
(language) book home cach night. He will nced to practice SdVLng aloud his
assignment; also he will -cad the material and learn to write it. He should
spend at least 30 minutes on his lesson cach night: a 1l5-minute period in the
afterncon or early cvening and another 15-minute period later or in the morning
before school. Mastering a foreign language takes daily 5tudfi

In class the students will be graded on their oral work cveryday and will
have numerous short quizzes plus regular unit tests. Thus home study will make
a big dlfiLFCﬂC? It is essential to keep up, If one gets behind, he must then
work twice as hard to catch up. Abscnces will hurt. The student w111 have to

double his effo rts, practice after school in the clectronic classroom, and check
with the teacher on any difficulties.

By the way, our clectronic classroom is a great assct in the study of
(lanéuagg) Your youngster can hear native specakers on the audio
tapes "and use them for a model. Thus the chances arc that: - (language)
will be a course in success. ' : -

We hope that your youngster will enjoy our program and will continuc his
study throughout high school. Four ycars of ' (language) will be
necessary to'develop proficiency in the language. It is certainly better to have
four ycars of only onc modern language than two ycars cach of two different modern
languages. We spent quite a number of ycars learning English; real bilingualism
will take time. However, your youngster's knowledge of a foreign lansuage will

open up to him many. vocational opportunities, as well as an understan.. ‘ing gf
people of another culture, Let!s make this a fine beginning.

Teachcr 3 Slgnaturc

Principal's Signature
~Return this signed to the te eacher, please.

I have read your letter, and understand the aims, and shall encourage
(name of student) to prepare his assignments cach day.

Further comments: ' S .

ParEﬁt’s Slgnature




list of Hesources and Materials

I. Books

A. Entender Y Hablar (19¢1, 1@&2)
Halt Rinehart and Vinston

el

Learning Spanish the Modern Way {1963, 19 )
McGraw-Hill Company,  Inc. '

C. AIM Level One (Level TWD)

Harcauft Brace and ”arla

La Fam;lla Fernndez

Encyclopaedia Britanica (Film and Text) -
A1l the films will enrich the Holt dialogs at various
points. Narrations suprplv good reading for beginners.

fn

==

E. -Espafiol al Dia, Book I
D. C. Heath Co. ' 5
A good reference book for gultural materlals (in English)

and pictures.

Primera Vista

e
.

Allyn and Bacon ' : T, :
Traditional text but c@?talng cultural articles in
Spanish,

. G. Workbook in Spanish, Nassi, Robert J. (Ist year)
Amsco School Publications -
315 Hudson Strest
New York, N. Y. 10013 .
A help to teachers - Cultural outlines will suggest
assignments that the students may do in the early
stages. '

"H.- Modern Span;sh A Pragect of the Madern language Association
Harcourt, Brace and World (1960, 19 )
' A very good source book for teachers

Successful Devices in Teaching Spanish, by Charles F. Kirk, Phd.

I. s i
J. Weston Ralch Publisher
Portland, Maine DAlDA

J. Handbook of FDTELED Language Occupations- ($1 75)

Regents Publishing Co.
200 Park Ave. South
New York, N. Y. 10003




vi

K. Oral Drills in Spanish. O'Connor and Haden

Houghton-Mif{lin

L. Iberia, James lichener
(Excellent excerp:. “rom Saturday Evening Fost, 19€%)

iF

. Santa Biblia

N, Espafiol - Contemporary Spanish.' Robert lLado, Edward Clewitt.
MeGraw=Hill Book Company

0. E@;eigngLénguége Learnine. Robert L. Politzer
Prentice-Hall, Inc. Englewood Clifts, N. J.

P. The Sounds of English and Spanish . Robert P. Stockwellj
J. Donald Bowen o
'The University of Chicago Press

A. Current Biography - 4 weekly publication (in school library)

B. Holiday

C. National Geographic

N, Newsweek

E. Blanco Y Negro - (Excellent) Prensa Espaficla, S.A.
‘Serranc 61, Madrid, §7.50 year

G. EL Sol

H. Hoy Dia, Scholastic Publications

I. :Qué Tal? (Elementary)

J. Espafa Semanal - Spanish Embassy (Washingtou, D.C.)

K. Life (in Spanish) =

L. Selecciones (Reader's Digest)
M. Hablemos = 551 Fi.th Ave., New York, N.Y. 10017

N. 'Comic Books - Dr. V. C. Hammonds, 211 S. Main St., McAllen, Texas .

0. Modern language Association ~ # Washington Square North, New York



III.

T\,

P. Hispania (for Teachers) - AATSP Publication

Q. Foreign language Annals

R. MLA Selective ListﬂaeratE:;als ~ Washington

L)

La Luz - National Textbook Corporation, 47¢1 W, Touhy Ave.!'
' Lincolnwood, I1l, 606L6 : ’

T. Féreign_nggpagg;ﬁevigw - (teachers and students)

New Iark N I lDQDB

U. Quinto Lingo

A. A Career in Foreign language Teaching:
Guidesheet for high school and college students
interested in teaching foreign languages in
elementary and secondary schools - available from:
Department of Foreign languages, NEA
1201 Sixteenth Street, N.W.
Washingten, D. C., 20036 ~

Explores career ‘possibilities with foreigr language.
This and related pamphlets available from the .
Superlntandent of Documents, Washington, D.C. 20402,

or regional office Bureau of Labor Statistics,

U.S. Department of Labor, 1371 Peachtree 5t., N.E.
Atlanta, Ga. 30309

B@"FDrélgﬁ Tanguages and Your Career (0-799-208)

,éi Publicati-ns about the American RePubllcs - available from:

Pan American Union,
Washington, D. C. EDODé

Realia

A. Gessler's Publishing Co. _
131 East 23rd 5t.
New York, N. Y. 10010

B, Illustrated Aids

P. 0. .Box 1653L
Pcftland, Oregon ‘9 7 216

C. Paﬂ Amerlcan Union - Sales and Framatlan Division

- Washington, D, C. 20006.

D. Spanish Tourist Office

Miami, Florida



E. (Pen Pals) - Gee Hispania, El Camionc Real, P rtland Maine CL10L
7, J. Weston Walch Publisher

Some recent books on Foreign Languages in the Prof
Public Schools, Instructional Services Center, 29

ional Library, Atlan-a
orrest Hill Dr., O...

EEE
=
iy

30

Atlanta teachers may request books by telephone (7&155L113 ext., 331) to
be sent and returned by sckool mail.
Secondary Foreign Language Teachers:

407.1173 American Couricil en Education Resources for LdDLUapé and
Area Studies.,

L07 Brooks. Language 77§7L3ﬂ2g§23 Learning--second edition

407 Childersf nggigg_LaggggggVTg;hniques,

"'1

Entrance Examination Board, Collogquiem on Curricular

LO7 College i
: ’ e. Curricular Changes in the Foreign Languages.

407 rebanier. Audio lingual Technigues for Foreign language
i{eaching. ’

372.65 Indiana Zulletin. Foreign language in the Flementary
School,

372.65 NEA. Modern Foreien languages and the Academically Talerited.

Lo7 New Y@rkhﬁg;y, H@derg Languages and latin % Grades 8 - 11.

460,7 New Ygrk L;L ar&lgn Language ﬁEVlSlDﬂ ﬁrogrém for

French (E}:II)

French Level IIT

French Level IV | ‘

Spanish (I, IT)

Spanish Level ITT

Spaﬁisbgggvelu;y

407 * * Parker. The National Interest and Foreign languages,

viii
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372,65

Harter and Allen. A First Spanish Handbock for Teachers
“in Elementary Schools.

LT]‘

Kesee, Dbdern Far21gn lancuages. in the Flementary DChDGl
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New York City Board of Education. French
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NOVELS ARD ZHORT STORIES
FOR SUPPLEMENTARY HEADING IN

Hating number indicates level of 'difficulty (¢ - most difficuli)

Author and Editor

4
1
g

A Io
e
§ |-
L

AT

[ he

Neville g 5

Neville 2

Palacio Valdes 2 ' d v, '€

Sanchez - Silva 2 celino Pan Y Vino, Oxford, '/l

Lépez Eubio 21/2 Efiiqué Fara Cristy, Dodd-Head
T D .

fojas _ 212 la Uuidad de los Cesares, ACC, '51

Villa Frenddez 212 abt:le Puhllca' Halt '5L

Salas 21,2 plas,

- ] '5f

Buero Vallejo 3 In la Idlente DSsurldad

- , Scribners, '5L

Buerc Vallejo 3 Historia de Una Iscalera,

: Scribners, '55 .
Casona 3 La Barca Sin Pescador, Dxfard 155
Casona 3 Corna de Amor Y Huerie Oxford, 140
Casona 3 La Dama Del Alba, :CPlbﬂEIgg 47
Garcia 3 la Zapatera Prodigiosa, Norton,!'52
1épez Luna 3 Tl Guache Smith, Heath, '52
Lépez Rubio 3 la Otra QOrilla, ACC, 58
Martinez Sierra 3 SueMo de Una Nozhe de Agosto,

' Norton, '52
Milla 3 Aventuras en Centro América,
. Honghten, '51
Moock Bougquet. 3 kigoberto, Heath, '54
Nalé Roxlo 3 la Cola De la Sirena,; ACC, '57
 Usigli 3 Corona de Sombra, ACC, '61
Usigli 3 . E1 Gesticulador, ACC, .'63
Clarin 3 Cuentos de Qigg;n Haughtan, T
Sacks 3 Cuentos de Hoy X‘De Ayer .
Renald, 154
Osborne 3 Cuentos Del Mundo Hispanico, -
: : _ ‘ American, '57 .- -
Maurino and Fucilla . 3 CuEﬁtas Hispano Americanos de
S . * .. - . Aver y De Hoy, Scribners, '56
Lamb 1, Cuentos Misteriosos,. Hanald 163
Rogers - 3 E}grlleglg De Cuentas Espaﬁalesg
i s Macmillan. ‘1
Rodriquez 3 ~ The Spirit_of F:.:rish America, -
‘ L ACC, 157
. Schade v 3 j " Trece Rela: .15 Hispanicos,

Qd}éséyg '5?
Casona Los Arboles Mueren De Pie, Halt 153

Goytortida-Santos

Lluv1awﬁa?a' AGC, '49

o
=
T, T
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Alarcon

Anderson=Imbert
Calvo-Sotelo
Cascna

Dauster

Denevi
Esquenazi Mayo

Fernadez de Lizardi
Goytortida- Santos .
Laforet

Mihura

Ruiz Iriarte

Sabato

Unamuno.

Usigli

Edberg

- Batchelor

" Vasquez

Brent
Tatum

Brady -

Rojas

Anderson-Imbert’
Castillo, Leal and Barr
Yates and Daib;r‘ |
1Cardsn%

‘irving

Leeber .
Grismer

Ashburn

Durdn and Alvarez

FernandegéFi@;as

Gdlvez -

xid

~ O rENEE

r

e e

il

-
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4 1/2

El Sombrero De Tres Ficos,

Holt, 1E0

Fuga, Macmillan, '€5

La Muralla, ACC, 'cz

Nuestra ﬁatacha, ACC, 'L7
Teatro hlspanaamerjgana Tres
Piezas, Harcourt, 165 ‘

Rosaura A Las Dlez, Seritners, "¢

Memorias De Un Estudiante -
galdada, Norton, 154

El Perlqullla aarlenta ACC, rtis
Pensativa

NADA, Oxford, '58

Carlota, Odygsey 163

Juggo_gg Ninos, Prentice-Hall.'ff
ELl Tunel, Macmillan, '65

Dos Novelas Cortas, Ginn, 'é1.
Fl Nine ¥ La Niebla

Cuandros Guatemaltecos,

‘Macmillan, '65

Cuentos De Aga ¥ De Alla,
Haughtan, 153

Cuentos De La Am€rica Espaficla,
McKay, '52 :

Cuentos Espah@les Holt, '50
Cuentos Recientes De 1 ESpaﬁé
Scribners, '60"

Cuentos Y Comedias De Espafia,

Houghton, '52

De Cela A Castillo-Ndvarro,
Prentice-Hall, 165 ‘

Los Duendes Deterministas Y

Otros Cuentos, Prentice-Hadl, '65
Craded Spanish Readers, Alternates
VI-X, Heath, 161

Imaglna2153 Y Fantasia: Cuentos

de las Américas, Holt, '60°
NQJEllStaE Esﬁanoles De Hoyg
Norton, '59 :

jPiasajes Del Sur, Eonald 5L,

Perfiles Literarios, Holt, '63
Personajes Del Munda Hlspaﬂlca

"Ronald, '61

Sélected Spanish Short Stories
of the l9th and EOth Centurlgs,
Crowell, '57-

Voces Espanclas de Hoy,
Harcourt, '65 _
Yo ¥ E1 Ladrgn Y Otros Cuentos,
Oxford, 157

. las DDS Vidas Del Pabre Nagileon,

Scrlbners



Martincz Azana

Scnder
Alpern

Blasco-Ibanecz
Cela

Garci;
Sender
Sender
Vasconcelos
Dencvi

Shoemaker
Turk
Margueric
Algérl’
A:Griﬂ
Azuelé o
Beltran Nunez
Buero Vallejo
Delibes
Gallegos
Loveira y Chirino
Péerez Galdcs
Arratia
Alegria

Anderson-Imbert

"o

' 4 1/2

Ay

Wy

6

.‘LH‘U’M‘U”I‘U‘I.UMUWU’W

(=1

La Forja De Los Suonos

HQuShton 1h3
{ronica Dgl_ALbaj ACC, 146
Teatro Hispanoamericano,
Odyssey, '50 '
Sanchez: Los dercchos de la
salud '

Eichelbaum: bivorcio nupcial
Alsina: La marca del fuego
Mooch: La serpiente

La Barraca, Helt, 100

La Familia Dc Pascual Duarte,

ACC, 101

Mariana Pienda, Heath, '60
Jubileo En Zocalo, ACC, '64
Mosen Millan, Heath, 164
Uliscs Criollo, Heath, '6O
Curgmat ia Sccreta Y Dtroa
Cu;nta; Macmillan, 165
Cuentos De La jov;ﬂ nggraclcn
Holt, '59

Cuuntcs”i Comgd;ds De Amcr;;ag_
Houghton, '50

Novelas Fara Leer En Un VLaJc
Seribner, 163 7

ELl Mundo Es Ancho-Y AJcnag

ACC, 145

Dos Comed lias De Az Drln
Comedia dcl art;
01d, Spain . :

Los De Abjo, ACC, '65 ’

Raiz India, Odyssey, '01

Las Mcﬁiﬁasg Scribners, '03

E1l Camino, Hnit 160
Dona. Bdrbargg ALC 142

Gencrales Y Dgctar;g Difardg 165
El AmLéG Mansag Okar '6?

Dxfﬁrd '58

Navgl;staa Contemporaneds
HlSPSDDﬂmBrlCaﬂDbg Heath, '64
Veinte Cuentos Espanales Del 5;5;3

XX, ACC, '61 .

:

xidi-
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oreign vanguage Films
Refer to State and City catalogs, Foreign Language and Geography Sectiﬁﬁs

k'

L. "Why Study Fﬁr31gn Languages " by Frank Grlttner
SlldLS and tape, available in Aclanta Aud;DVLSual Departmant

2, Cuba and the Carribean - P-972.9
§3 frame fllmstrlp

. o 3. “The Blg Three Qf Latin Ancrica P—QSD
56 frdme Filmstrip (Argentina, Brazil, Chile)

4. New Currents-for Latin America P-980.03.
~ 5u frame filmstrip (politics) 7
LA Neighbors - . B B
5. _Scuth America 918 -
20 min. sound color '62
6. Brazil 918.1B
20 miﬂ; sound color '61
7. Argentina 918.2
' 16 min.  sound color '61
§. Chile 9183GC |
15 min. sound color '61
9; Peru 918.5
i 17 min. sound color '61l
10, Colombia. 918.6
| 18 min. sound color 161 |
11. Venezuela 918.7
: 16 min. sound color '61

12, Bolivia - Land in the Sky P-918.4B
" 30 frame filmstrip=—'cnlcr '57

13, The Amazon - L;fe along the river in Peru 918 5A
17 min. sound color '61 :

‘14, Life in Peru P-918,5L | o _ o | ¥ :
37 frame color filmstrip '57

2
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17.

18,

19.

20..

1.

22,

- 23,

2L,

26,

Peru - Land of thevlncas P-918, 5PL
39 frame color strip '57

Colombia - Peoples and Occupations P-918,61CP

35 frame coler '57 (eaan )

Colombia < Gateway to S. Am. P- Dl?.élCﬁ
34 frame color '57 (geog.) :

Cities of Colombia P.918.61C
38 frame color '57 (hist.)

Ecuador - Land of the equator P. 918 64FT, .
37 frame color '57

Venezuela - Land of Progress P,918,7L
37 frame color '57 (geog.)

iVenezuela - Cradle of Liberty P. 918 7C

33 frame color '57 (econ.) ,
Iy

Spain: -‘Introductory Kit Kséla ¢

79 frame color strip, record, study guide” 160

Throw that Bull L67.972
9 min, sound bullfighting '53 TT

. ' The Spanish-Spealdng World 460.S

11 sound (hist.) L1

Spaﬁlsh Intraduclng the Language L60. AEEA

- 11 sound '62

xv



Community Resources

=

Madrid 1800 < Broadview Plaza (store =~ realia)

s

El Mexicano - Peachtree Straetﬁ(restaﬁrant)
3., El Palacio de Mexico - Fénce de Léan Ave. (regtéuraﬁt)
L, Eigcancita Latino- < Piedmaﬁt ‘(ééare - Ccmestibleé)
.5, Vorld Eazaar_;:LEﬁD; Square (store - realia)
6. Roxy's Delicatessen
7. Iﬁmacglate!C@ﬁcepti@n Churéh - Spanish Services
8. First Baptist Church - Sﬁaﬁish services
9. &ix Flags ﬁhSpanish restaurant

10, 'Artimés - éth Street (stgre'— comestibles)
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