COCUMENT RESUME
EC 073 681 EM 010 852

AUTHCR Stryer, Andrea

TITLE Media Centers and Individualized Instruction Programs
in Selected FElementary Schools in Connecticut.

PUIZ CATE Nov 72

NOTE 115p.; M.S. Thesis, Division of Library Science,
Southern Connecticut State College

ELRS PRICE MF-$0.65 HC~$6.58
IPTCRS Audiovisual Aids; Elementary Education; Evaluation

Criteria; *Individualized Instruction; Individualized
Programs; *Instructional Materials Centers;
Instructional Media; Library Standards; *Media
Specialists; Questionnaires; School Personnel;
Standards '

ICENTIFIERS #Connecticut

TRACT

-y

fasd
o
[

A study was devised to investigate how . :dia centers
tunction within individualized instructional programs at selected
elementary schools in Connecticut and to evaluate those media centers
in relation to their school programs according to criteria develoged
by leaders in the field. Results of questionnaires showed 1) a
relationship exists between the presence of a subject specialist on a
school staft and the extent to which individualized instruction is
used in that subject; 2) many of the schools are not using the more
individualized methods for learning; 3) the selected media centerst
staffing and number of activities provided usually do not meet
standards; 4) there is not as wide a range of media nor as flexible
circulation as is reccmmended; 5) budgets and services are below
recommended standards; and 6) media centers are more involved in
schools which have strong individualized instructional Erograms.

" Primary areas of need which were identified by the media specialists
questioned included increased media collection, center expansion, and
increased professional and clerical personnel. (Author/SH)



SO

I~
L

FILMED FRCM BEST AVAILABLE COPY

MEDIA CENTERS AND IXDIVIDUALIZED INSTRUCTION
PROGRA/S 10 SEZISCTED ELEENTARY
| SCHCOLS IN CGIAECTICUT

A Thesis
Presented to

Southern Comnecticut State College

. In Partial Fulfillment
of the Requirements for the Degree
of Master of Science

Thesis Sponsors ____

Andrea Stryer
November, 1972

.5 DEFARTMENT OF HEALTH.

EDUCATION & WELFARE
OEFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRO

CUCED EXACTLY AS RECEIVED FROM

THE PERSON OR ORGANIZATION ORIG

INATING T POINTS OF VIiEW OR QFIN

3 JONS STATED DO NOT NECESSARILY
REPAESENT OFFICIAL OFFICE OF EDU
CATION POSITION OF POLICY



THESIS AZSTRACT

The purpose of this study was two-folrdr 1) to investigate how
media centers function within individualized instruetional programs at
selected elementary schools in Comnecticut; and 2) to evaluate those
media centers in relation to their school programs according to criteria
developed by leaders in the field, Thers has been no study which has
surveyed a number of media centers functioning within variocus individ-
ualized instruetion pregrams in elementary school., A search of the
literature for the years 1965 tc 1971 was carried out.

The limitations of this study included:

1. The nature of the questionnaire,

2. The respondents' answers,

3+ The interpretation of the data by the writer.
The research procedures used in this study includeds

1, Selecting the schools that
a) have a media center and
b) use individualized instruction.

2. Requesting the principals' permission for their
schools' cooperation in the study.

3. Search of the literature,

b, Developing the questionnaire,

5. Pre~testing the questionnaire,

6. Sending the questionnaire to the selected schools,

7. Tabulating the data received.

8. Developing tables and figures,

The principal findings are as follows. There appears to be -
a relationship between the presence of a subject specialist on a

school staff and the extent to which individualized instruction is

used in that subjeect,




dany of the selected schools are not using the more individ-
ualized methods for learning, as in initiating and evaluating the work,

Theselected media centers' staffing, number of activities pro-
vided and seating accommodation usually do not meet national standards,

There is not as wide a range of media nor is there the flex-
ibility in the media circulation that is recommended by authorities,

The selected media centers' budgets are significantly below
the recommended standards,

Media centers are involved to a much greater extent in the
schools that have strong individualized instructional programs than in
the other solected schools,

The services provided for students and staff in the selected
centers are not as extensive as is recommernded,

Almost all of the media specialists felt there were areas in
which their centers could be impréved. The primary areas of need were
inereased media collection, center expansion and increased professional
and clerical personnel. However, -many specialists did not seek changes

that would bring their centers up to national standards,
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CHAPTER I
THE PRCELEN AND DEFINITICNS CF TERMS USED

Shortly after World War II, many new concepts were articulated
in the field of education. The more advanced thinking began emphasiéing
the importiice of the individual taking more responsibility for his own
learning. An outgrowth of this thinking has been individualized
instruction, |

Parallel to the development of individualized instruction has
been the vast technological expansion, This advance brought many new
vehicles for learning; opening new ways for the learner to teach hims
self. Many of these vehicles have been incorporated in the school,
aipanding-tha library into a library media center.
elementary schools, With greater emphasis on the individual and the
increase in types of media available, the role of the media center has
changed from that of the traditional schocl library to one of complete

Anvolvement in the school's educational program,

- I, THE PROELEM

Statement of the preblem, The purpose of this thesis is two-
folds 1) to investigate how the medi; center functions within individ-
ualized instructional programs at selected elementary schools in
Connecticut; and 2) to evaluate these media center programs based on
the opinicns of leaders in the field,

Importancs of the study., Many studies have been done on the




development of individualized instruetion prag?éms and media centers
saparately“ There has been no study, however, which has surveyed a
number of media centers funetioning within various individualized
instruction programs in elementary schools, In the opinion of the

writer, therefore, a need exists for such a study.

Délimitgtiansf@frths,stuéy_ Search of the literature in the

library science and education fields through Library Literatp;e,l

Eduestign,index,g Disse;tatign‘Abst;gcts.g Complete Guide and Irdex to

ERIC Reports, and Current Index to Journals in Educatigﬁ.S covers the

period from 1966 through 1971, The writer felt that literature prior
to 1966 would have little relevance to the study because few schools
had introduced individualized instruction or developed media centers
before that time,

The study was delimited to schools selected by the writer from
two lists compiled by the Fureau of Elementary and Secondary Education
of the Connecticut State Department of Education. The questionnaire
devised by the writer, its interpretation by the media specialist to
whom it was sent, and the writer's interpretation of the responses

further restricted the study,

1. Library Literature (New York: H, W, Wilson Co,, 1921 - ),

2. Education Index (New York: H, . wilson Co,, 1929 - ),

, 3+ Rissertation AESt;;Etsr(Anﬂ Arbor, Michigan: University

7 L, Research in Education (Washington, D,C. 1 United States
Government Printing Uffice, 1667 - ),

5« Current Indsex to Journals in Education (New York: CCM
Information Corporation, 1969),




II, DEFINITILHS CF TERIS USED

The following definitions are to be found in Standards for

School ‘edia Programs:

Media center. A learning center in a school where a full

range of print and audiovisual media, necessary equipment, and services

from media specialists are accessible to students,

Media specialist (librarian), An individual who has broad

professional preparation in educational media,
Media aide (clerk)., A media staff member with clerical or
secretarial competencies,

The definitions below are according to Deighton's The Ency-

clopedia of Educationi’

adapted to the student's background, ability, performance, and
interests, It includes ways in which students are grouped and regrouped,
the way time is allocated for various types of staff and student
activities, the way the staff is organized for more efficient util-
ization of the individual talents of its members and the way the

curriculum is,

Independent study. Individualized learning activities proposed

6. Standards for School ifedia Programs (Chicago and Washington,
D.C.1 American Library Association and the National Education
Association, 1969),

7+ Lee C. Deighton. (ed.), The Encyclopedia of Education (New
York: iaemillan, 1971),
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or elected by the learner and, at least in part, planned and evaluated

by the learner.

Team teachingz. A way of reorganizing the staff so that the

talents of each member can be most efficiently utilized...,

Flexible scheduling. A way of decentralizing the control time

so.that individual differences among learners can be accommedated in

the daily scheduls,

Erown, in his book, The Nongraded High 53@9@1,8 provides the

following definitions

Non-graded curricuvlum. ‘arrangements for the individual

student to pursue any course in which he is interested, and has the

ability to achieve without regard either to grade level or saquencei}

The following is defined in Ebel's Encyclopedia of Education

9

Research:*

Programmed Learning (programmed instruction)., is self-instruc-

tional, fagusiﬁg the student's attention on a limited amount of material
at one time; it requires a response to each segment of material; and it
gives the student immediate knowledge of the results after each response,

Edling defines the following in Individualized Instruction Case
10

Studies:

€, PBartley Frank Brown, The Nongraded High School (Englewood

Cliffs, N.J.1 Prentice-Hall, 1963), Cited in Deighton, op. cit,

9. Robert L, Ebel (ed.), Eng?claggdiampiiEduééti@n Research

(New Yorks Maemillan, 1969),

10, Jack Edling, Individuvalized Instruction Case Studies
(Stanfords Institute for Communication Research, n.d.).
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Individually prescribed instruction., An educational process

tailored to each student's individual needs and abilities,..,involving
diagnosis, written prescription and continual evaluation with carafull&

sequenced and detailed listing of instructional objectives,

IIT, ORGANIZATION OF REVAINDER OF THE THESIS

Chapter II reviews the literature from 1966 to 1971 concerning
indi#idualized instruction and media centers, Chapter III describes
the population and procedures used, Chapter IV reports on data culled
from thé returnsd, questionnaires, Chapter V analyzes and evaluates
the data and Chapter VI inecludes tHe summary, econclusions, and recom-

mendations of the study,




CHAPTER II
REVIEN OF THE LITERATURE

It is only within the past ten years that the individualized
philoscphy and the media center philosophy have been expounded in
concrete terms, Few schools had begun to put either concept into
practice until about five years ago, It is for this reason that the
alitargture reviewed has been limited, with several notable exceptions,
to the years 1966 to 1971.

In order to understand both of these rovements, it is necessary
to acquire background on the contemporary goals and changes in edu~
cation, This chapter's selected review of the literature will include
background material on educational gcais and changes; individualized
Instruction, its aims and means; the media center's components; the
media center's program; and the media center's involvement in individ-
ualized instruetion,

Background

Nearly a half century ago educators began to advocate individ-
valized education for young learners, Carleton Washburne, in 1928,
sald that from the standpoint of what our schools might give to insure
each child's full devel@pméﬁt. most schools have failed, because they
have not given each child the opportunity to develop to his own

cspagity,l This statement could have been made more recently, as

1, Carleton Washburne, and Myron M, Stearns, Better Schools
(New York, John Day Co., 1928),



indicated by a great number of recent writings,
A number of people have emphasized different aspects of our
national educatioral goals but they all point in the same direction -

towards individualizing instruction and the use of different media,

John Gardner, in his Pursuit of Excellence and the Future of
2

America, says,

If we are really seriocus about equality of opportunity, we
shall be serious about individual differences, because what
constitutes opportunity for one man is a stone wall for the
next, If we are to do justice to the individual we must seek
for him the level and kind of education which will open his
eyes, stimulate his mind and unlock his potentialities, We
should seek to develop many educational patterns - each geared
to the particular capacities of the student for whom it is

- designed,

But though the educational pattern may differ, the goals
remain the same for alls: enabling each young person to go as
far as his aptitude will permit in fundamental knowledge and
skills, and motivating him to continue his own self-development
to the full along similar lines.

Eavighurst3 finds two prineiples underlying today's curricular
changest 1) students can enjoy 1earﬂiﬁg and can develop a desire to
learn for the sake of learning; and 2) the human mind should not be a
storehouse for Enawledga, but an instrument for learning,

Three factors which Ellsworth Hssang pinpoints are 1) the

multiplicity of subjects; 2) the blurring of subjects (they overlap

2, John Gardner, Pursuit of Excellence and the Future of

America (Garden City, N,Y,1 Doubleday, 1959) p. 32, cited by Ruth Ann
Davies, The School Library (New York: Bowker, 1969) p. 2%6. '

3+ Robert J, Havighurst,, "Educational Changes and their
Implications for the Library," ALA Bulletin, 611537, May 1967.

4, Ellsworth Mason, "Contemporary Educations A Double View,"
School Library Journal, 16136, November, 1969,




and "become inereasingly interdependent in their basicreancaptsi
methodology and subjects of concern,"); and 3) the blight of learning ~
it is a grind now and we should be returning the enjoyment to the
learning process, |

The above are expressions of the reasons underlying the great

changes in educational programs today,

Igdi?iduglizeduiﬁstructian
Aims, Individualized instruction (or education) as the term

1s used today "refers to any of the procedures used to ensure that the

Individual student receives instruction that is specifically appro-

priate for him, A general def'inition is thiss Individualized edu-

1cting, with each student, general

ms of study and day-to-day lessons that are tailor-made to suit

;isiieagning,nggggfahg;gharagteristigs §sﬁa,1§arnag.“5

Jack Edling has done extensive research and writing on individ-
ualized instruction, In a project supported by the Research and Utili-
zation Branch of the U,S, Office of Education, a number of programs
were observed, The Fhase 1 fépDrté gives the statistics and the ques=

tions and responses of the original group of 600 schools, Edling's

77 5. Glen Heathers, "A Definition of Individualized Education,"
Paper presented at 1971 American Educational Research Association annual
meeting,

6., Jack Edling and James Buck, "An Interpretive Study of

Individualized Instruction Programs", (Monmouth, Ore,t Oregon State
System of Higher Education, 1969),



research yielded a manual for sdminigtratars,? a series,cf pamphlgts,a
and a journal article.9 The manual presents the theory behind individ-
ualized instruction, Edling states that individualized instruction is
oriented toward the child, Four basie types of individualized instruc-

tion are distinguished which he charts thusi

- School Determined

Learner Selected

System A, Individually Diag- Cs Personalized

Determined nosed & Prescribed ‘ .
Learner B, Self-Directed D, Indepéﬁdant Study ,
Selected

After giving the background, Edlinglg presents details on diagnostic,
instructional, and evaluation procedures, reporting student péagress,
evidence of the effects of individualizad instruction, problems en-
countered, and recommendations on ‘aplementation procedures, The
series of pamphlets give further details, The journal article gives
an overview of the theory and some of the types of individualized in-

struction used by the particular schools in Edling's study.

7. Jack Edling, Individualized Instruction=A ianual for

! Administrators, (Corvallis, Cre.: Uregon State University, 1971).

8, Jack Edling, Individualized Instruction Project Materials=-
Case Studies, (Stanford, Californias Institute for Communication Re-
Séﬂre}lj n.d.j)g '

7 9. Jack Edling, "Individualized Instruction-the Way It Is -
1970" Audiovisual Instruction, 15113, February, 1970,

10, Jack Edling, Individualized Instruction-A Manual for
Administrators,
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William Hedges, in an article entitled "What is Individualized
Instrueticn;"ll sets out eight factors which, he says, must be accepted
by schools undertaking individualized instruction, The eight factors
are 1) students do not leave a unit and begin a new one until they have
reached a predetermined level of proficiency; 2) students must be
allowed varying amounts of time and practice for the specific goals;

3) there must be frequent evaluation of student's progress; 4) the

teacher's role is to diagnose pupil needs, plan and prepare each child's

ually; 5) students assume more responsibility for their own development;
6) almost every child becomes a teacher part-time; 7) the classrﬂams
are arranged differently; 8) the systems analysis' approach is apﬁllad
to schools as learning centers,

The aims, then, of individualized instruction are individual-
and learner-oriented rather than group- and teacher-oriented, -Ths
sttainment of these aims has given rise to various means.

Means, Individualized instruction takes a number of forms,
Each form involves reorganizing the school, classroom, the curriculum
and/or the instructional procedures,

Bicknell and stherslg diseuss individualized iﬂgtrﬁcticﬁ,

emphasizing the importance of selection of appropriate instructional

11, William Hedges, "What is Individualized Instruction,"
Hedges Letter Number Une, Individualized Instruction p, 1-L, Science
Research Associates, 1967, Reprinted in Hillson & Hyman, Change and

Annovation in Elementary and Secondary Urganization, (New forks Holt,
Rinehart, 1971),

12, John E, Bicknell & Dthars, Surmer orkshop in Individ-
ualization of Instruction, Selected Papers, (Fredonia, NeY.s State
Univar51ty College, 1970),




1
objectives, eﬂuc&ticﬁal experiences, instructional techniques and study
‘materials for each pupil, In addition, there must be continuous assess-
ment of pupils, Included in these selected papers are articles on the

major efforts in the field, such as: team teaching and IPI (individ-
ually preseribed instruction),

An early paper called "Team Teaching in the Elementary Schgal“lg
has a discussion of the development of the team concept at the Franklin

* School Project, Groups of teachers tock joint responsibility for the

instruction of a portion of the school population, With more collabo-
ration between the tsachers, there was room for specialization, ‘In the
area of curriculum davaiépmant, there was opportunity for more re-
fléctive ard creative work, |

Individually prescribed instruction, according to John O, Bal%inl%
mist 1) use sequential behavioral objectives; 2) have a means of diag-
nosis of student achievement in terms of the curricular objectives as
well as the proficiency level desired for each student; 3) provide a
variety of paths for attaining mastery of any given objective; 4) pre-
scribe the learning tasks which the student is ready for; 5) organize
the whole school to facilitate individualization; and 6) have strategies
for evaluation and feedback of information for teachers as well as

curriculum developers.,

7 ~13. Robert Anderson, Ellis A, Hagstrom & Vade M, Robinson,
"Team Teaching in an Elementary School," School Review 68171 1960,
Reprinted in Hillson & Hyman, p, 111-121,

14, John 0, Bolvin, "Individually Prescribed Instruction,"
Educational Sereen & AV Guide 47:14, April 1968, Reprinted in Hillsecn
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Maurie Hi1152315.in discussing the non-graded school. (he prefers
the term - 2anﬁinuaus progress) states that the progress organization
for the pupils must be appropriate to the rate and pace of learning as
well as to other factors in learning ability, The curriculum must be
open-ended, well-planned and sequentially organized, It must reflect
the idea that, irrespective of age or years in school, each person can
learn all that he is capable of learning. There are no grade levels
thréugﬁ which one is promoted. The learner moves at his own rate,

~ One school that uses contract learning is the L, E. Berger
Middle School in North Dak@ta.lé A contract is prepared with the
concept to be learned identified and the behavioral objectives clearly

stated, Alternative instructional procedures forteaching the ob-

~ Jectives are spelled out, The student is evaluated in terms of the

behavior stated in the objectivs, The student and the teacher then
examine the evaluation together., The contracts allow the student
self-pacing and self-direction,

Background in the area of independent study is given in a book
by B, Frank Erawn.l7 He calls independent study one of the most

effective ways to draw from the student his desires, objectives, and

' participation, Although largely confined to the graduaté school, it

now has begun seeping dowrward, He feels that its growth has been

15, Maurie Hillson, "Continuous Progress Education," from A
Report of an Invitational Conference on Continuols Progress sponscred by
The Eritish Columbia Teacher's Federatiom, February 24-17, 1967, . Re-
printed in Hillson & Hyman, pp, 59-67.

16, Jack Edling, Individualized Instruction - Case Studies. #23,

17, B, Frank Brown, Education by Appointment, Hew Approaches
to Independent Study, (W, Nyack, New York: Parker Publ. Co., 1968),
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slowed down by linking it with team teaching and modular scheduling,

the individual thg burden of his own education, of develcping how to
learn, Erown goes into some details of specific preograms, He discusses
some of the ideal space arrangemeﬁ%é and needs for independent study to
take place,

Another discussion of this topic is found in an article by

Anne Patrick.ls The team teaching movement, she says, awakened in-

study is concerned with a method for childrsn's;pragedurés and involve-
ment in the learning process, Its concern is:for the partiecular edu-
cational develcpment of each individual, Its major cbjective is to
bring the.individual to a mastery of himself, The process of inquiry
is more important than the specific information assimilated. The
teacher is the guide, the listener, Patrick gives examples of programs
in Mlinois, Chio and Utah,

A discussion of programmed learning is by Paul Sgettlér.ig
The historical background of programmed instruction is given, with a
detailed account of the Desver Public Schools' use of it, It was
diffizult and time-consuming, He discusses other uses in tha schools

and the disagreements going on in the field, It is becoming more than.

- 18, Anne Patrick, "Practices and Programs for Elementary
Schools," in Independent Study Bold New Venture, Ed, by David #, Beggs
& Edward G, Puffie, (aloomingtonm: Indiana University Press, 1965),
pp. 68-82, :

19, Paul Sasttler, "The Rise of Programmed Instruetion" freom

A History of Instructional Technology by P, Saettler (New York:
McGraw-Hill, 1968) pp.250-267, Reprinted in Hillson & Hyman p,305-323.
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simply auto-instruction, He concludes that programmned instrpgtian"g..,
will extend to a cybernetic analysis of the learner as a feedback
system in the context of his interactions with his total ;nvircnmSﬁt;“

An example of a school using student tutors is the Pacoima
Elementary School in Pacoima, Califarnia.go Older pupils assist
kindergartners in learning specifie skills, They tutor for the
with the tutors, and is then free to spend more time with the individ-
ual learners,

One way of determining how individualized a program is may be
with this characterization formulated in the report put out by the
Educational Rgsaurcas Information Center on individualized instrugticnfa‘
Whether traditional or more individualized methods are used is reflected
in the following procedures: 1) the learning activities which can be
described by a) teacher's direction, b) carefully sequenced and pre-
pared materials, or o) selagtién of activities by the student; 2) the
setting of the learning activities which can take place in a) the class=
room or b) the learning resources area; and 3) the forms of scheduling
time which can be a) complete scheduling, b) large blocks of time or

¢) unscheduled,

The Media Center -~ Its Cormponents

"One of the by-products of the comminication revolution has
been its influence upon our schools and upon our understanding of the

20, Jack Edling, Individualized Instruction - Case Studies, #i,

21, Individualized Instruction, Putting Research into Practice
(PREP), Department of Health, Education & Wwelfare, Brief #16, n.d,
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learning process,” Thié statement is made by Alice Lahrergg in intro-
ducing the changes that have taken place. in the school library, She
says that the school library's réia has been changing ",,,until new it
has developed into a service agency providing the tools of learning in
a well-organized fashion, with professiocnal staff participating actively
in the teaching process and clerical staff hgndling.rautinés assoclated
with book and non-bock materials," Miss Lohrer studied school library
prograns which actually functioned as media centers ("instructional
materials center," "learning center," and "insfructiénal media center"
and other terms used), The study gives data on many components and
characteristics of schoel libraries, Grade levels, énralimaﬂt, quanti=
tative standards, special materials, quarters, resources, administrative
practices, the staff and their eeﬁpeténeies, and the budget are some
aspects which determine how effectively the programs functioned as media
Géﬁtérs;

The guidelines for the Lohrer study, begun in the early 1960's

were articulated in the 1960 StgndardSEB (discussed later in this

24

Programs, This work gives actual numbers far the size of the staff,

the square fcotage,btha expenditure, amount and type of materials and

22, Alice Lohrer, The Identification and Role of School
Lib*arlés that Funciicn as as [rCs and Implications for Library Lducaticn

in the U, o5, (Urbanar University of Illinois, 1970),

23, Standards for School Library Programs, (Ghieagax American
Library Association, l?DD).

24, Standards for School Media Programs, (Chicago & Washington,
D.C,t American Library Association and the National Education Associa-
tion, 1969),




equipment needed for a basic program as well as numbers for more ad-

vanced prograns,

Hedia Center Activities

A little more than a decade ago, school libraries began serving

as centers for instructional materials, The prime mover was the .

Standards for School Library Programs of 1960, according to the Knapp
Etuﬂy;25 This work spelled out the philosophic objectives of a school
library as a media center and gave actual numbers for books, other media
and the size of staff which would adequately further these objectives,

Having stated the need for these resources, the 1960 Standards
proceeded to discuss the functianai programs, The school library is one
of the basic requirements for quality education, it stated, "The most
important part of the 1ibrafy program is the work with students and
teachers, those activities and services that make the 1library an edu-
cational force in the 52ha@1;"25 ‘

Richard Darling, in his "IMC-Library Sérviees;"g7 states that
the IMC's aim is total service, It should act as a colleetion @f
materials as well as a center serving the curriculum and part of the
instruetional program, The library should become the foecal point of
the instructional program, The librarian must work with the teacher

throughout the instructional program, must be involved in curriculum

25, Peggy Sullivan (Ed.), Realization: the final report of
the Knapp Schocl Libraries Project, (American Library Association,1968),

26, 1960 Standards, p.7.

27, Richard Darling, "INC-Library Services," Instructor
77184, November, 1967, _
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planning, select materials for teaching; and construct multi-level
bibliographies, Important to this is a knowledge .of the courses in
order for the 1ibra£ian to become the coordinator of materials, Alsao,
the librarian should stress library skills related to the unit and
should help in research skills,

There aro several discussions of what a good media center
should provide for its school,

school library ",,,becomes a forece for educaticnal excellence when it

functions as an integral supporting component of the total educatioral
28

program,””” The edueational and library programs are interdependent;

the educational program gives purpose, direction and significance to
the library program, for its philosophy, goals and objectives ARE those
of the library,

Davies provides this view in the following statements

The library program that is educationally effective functions
as a multi-media learning laboratory, The librarian charged with
the responsibility of administering the multi-media learning lab-
oratory must respect media not as things but as ideas, Because
library resources are ideas, the librarian must include in the
library collection all types and kinds of authentic carriers of
appropriate information regardless of format, The librarian must
systematically and scientifieally build the library's media col-
lection to match the school's curricular support needs and the
student's personal and educational needs, The librarian must
plan cooperatively with fellow teachers for the purpeseful, timely,
significant, and appropriate use of media in support of the teach=
ing-learning endeavor, He is in function & media programming
engineer, He couples his knowledge of curriculum and of materials
‘with his knowledge of individual student needs, interests, goals,
abilities, and progress rate, Through his specialized professional

. 28, Ruth Ann Davies, The School Library - A Forge for Edu-
cational Fxcellence (New Yorki Howker, 1969) p.3.




compatence to use learning resources as teaching tools, the
librarian must structure a scientifie plan for the most
effective and efficient use of these resources.

Such a library program premoted by sueh a librarian is
not the result of accident or chance; it is an efucational
necessity forced upon the modern scene by the demands of
modern innovative educational programs designed to carry
learning for each student beyond rote memory to functional
literacy.2? '

media program should provide instruction in the use of the media eenter
that is correlated with the curriculum and is educationally sound,

Most of the instruction should be done with the individual in the media
center, but some can be presented by either the teacher or media spe-
cialist in the center or in the classroom, with the size of the group
determined by learning needs,

With the expansion of school libraries into INCs and students
using cross-media approaches, Frances Henne says that the librarian
must do more than showing how to use a filmstrip viewer. Teaching the
use of the library resources must include guidance in viéﬂihg and
listening skills, Library and media skills, as well as study skills,

should be taught when their mastery is related to personal or elass use,

+osthe librarian's responsibilities and opportunities for
observing and helping students in the use of materials (and in
the process, evaluating their competencies) are clearly in-
dicated, The school librarian's role in the program of study
skills and methods of inguiry is that of a teacher and guidance
specialist. The librarian's follow-up services in seeing how

29, Davies, p,95,

30. 1969 Standards, p.l.
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effectively students are using the library materials they have
selected for their immediate needs are strategic and valuablae,

Henne emphasizes that the important things are what the students do
with the materials (such as the evaluation, synthesis, thought and
eppreciation) not the searching, locating and assembly of them,

Davies, agreeing with Henne, feels that all study skills are
the responsibility of 21l who teach and should be an integral part of
the planned teaching and learning program,

Services for the Faculty. vhile scme media specialists are oriented

toward helping with student skills, others emphasize helping teachers
to clarify the objectives of student performance, to develop the means
ﬂf reaching these objectives and to eﬁiuata the results, The
Standardsjz continue, however, that al] media programs for the faculty
should provide information about new m.tter'ia.ls- make the m&terials
easily accessible; produce naeded materials; keep teachers informed
about recent educational developments :) relate information regarding

students' progress; provide in-service courses; and assist in the

The effectiveness of the pr@g'g‘ram depends, too, upon the support

of the school prineipal and the cooperation between the teachers and

the media specialist,

| Preparation, The Standards

say that meeting ",,.standards for the salaet.—i@n of materials and

31, Frances Eerma, "School Libraries," American Association of
School Libraries 15115, May, 1965 Reprinted in Davies, pp. 362-3.

32, 1969 Stagzﬂards, P:Ll‘-
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making the resources of teaching and learning easily accessible are
hecessary for the provision of materials of good quality and optime
use of these materials by teachers; students, and the staff of the
media gantér;...“EB

The materials must be selected to meet the requirements of the
various areas of the curriculum and to provide for the diverse learning
skills and interests of the students, The selection must reflect
current trends in education and communication, And finally, the
materials selected must be carefully evaluated for quality,

Da713534 discusses the role of the librarian as a materiéls
specialist, The resources, she emphasizes, should be used, not as
'things' but as 'ideas', The aids and ﬁatérials must be used not only
because they are interesting, but because they explain or clarify a
needed understanding, The material must be chosen in terms of the
pupil's maturity and experience and in accordance with individual
differences, The librarian must know when and how to best use the
content,

The materials (and the center's services, as well) must be made
feadily available whenever needed by students and teachers,

~ Full accessibility entails not only the availability of a
collection of materials that meetls standards for variety, breadth
and ccops, but also the provision of duplicate titles to meet
curricular requirements as well as requests of students for
popular materials that are not necessarily related to class work.,
Media equipment in sufficient amount must be available to assure

maximum accessibility and use of materials by groups and in-
dividuals,35

3#- Da?iés 1 p,B!
35+ 1969 Standards, p.23.
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The Standards continue that the circulation and loan regulations should
allow students and teachers to obtain materials easily for use in school
and at home, "Unly in very exceptional cases should materials be barred

36

from loan outside the media center," As equipment becomes more
portable, students should be atle to borrow it, too,

As far as material preparation, each media program should be
able to provide services for graphiecs production and display (e.g.

producing transparencies, making charts and graphs, and making slides)

and pﬁgtagrsphie production,

Discussion of the Media Program's Role with Faculty and Materials, In

Realization, the final report of the Knapp School Library Project, there

is a resume of the interrelationships between the media specialist (or
librarian), the faculty, the administration, the students, and the
materials, In relation to tﬁa Central Pzrk Road School, Miss Grieco,

the consultant for the Project, saids

First, the working relationship between the librarian and
teachers is of paramount importance in the development of full
programs of scheol library services.

Teachers and administration are so rarely trained to know
and use the full resources of either the library collecticns
or the professional librarian that it becomes the responsibility
of the librarian to be aware of the ever present opportunities
in the classrooms which carn "ead to more effective use of the
library's materials and the librarian's talents, which, in turn,
can lead to inereased and informed demand,

Second, the selection and acquisition of quality multi-media
materials are the necessary foundation for a good instruectional
materials center, However, maximum and optimum use of a cross-
media approach to learning often depends on insightful evaluation
ard analyses of both the medium and the message to furnish clues
for both constructive and creative use,

Third, the analysis of basic techniques in each medium
provides aspects of study which are often appropriate and sometimes

36, 1969 Standards, p.24,
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essential to the fullest understanding of the materials,

Fourth, it is axicmatic that the librarian should te
the liaison tetween books and readers, between films and
viewers, tetween all kinds of materials and all kinds of
learners; that he must know the tools and techniques in
the selection and evalvation of print and non-print
materials; that he must be abundantly aware of the best
approaches to teaching and learning, What is not always
S0 obvious is that the librarian is in a natural position
to act as a liaison between teachers and pupils, pupils
and pupils, and teachers and teachers, The librarian can
cross-fertilize many teaching and learning experiences in
a 'full program of school library services’,,,."37

ing, "Individuals or small groups of children in elementary

schools should have access to the media center at all times during the
school day, The use of a rigid schedule for class visits to the center

is net rae&mmandaﬂ;"sg

Media Center's Invalvemeng_in:lndividgglizgg:IﬁstruQE;gg

The majority of articles on media centers and individualized
instruction programs are abaﬁt how a particular center works in a
specific school or school system, The following articles were selected
either because they generalize from the specific or hecause they discuss
the media center as it éhéuld ideally function.

Tho effective media " '...is the school's nerve center or in-
structional resource area, where a teacher can send a student, un-
supervised, at any time, for any purpose.' It will be the school's
service center for teachers and students to facilitate the teaching-
learning pracass."39 Mesedahl goes on to say that independent study

requires an area with easy access to available materials, equipment

37, Sullivan, Realization p,57-59,
3. 1969 Standards, p,2b,

'39. Lleroy K, HMesedahl, "IMC; Contribution to Individualized
Q Instruction," Audiovisual Instruction 103704, November 1965,
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and staff, :esedahl speaks of the importance of the LC in specific
terms in two Duluth elementary schools.

An early article by Erick ties the learning center very closely
to individualized instruction, In "Learning Centers: the Key to
Personalized IﬁEtPuEti@ﬁ;“gO he discusses first the arrangements in
the Fountain Valley School Distriet in California, The learning center
is the extension of the regular classroom, Within clusters, the edu-
cational process is personalized through pupil placement, academic diag-
nosis, prescription, and continuous evaluation, Providing for individ=
ualized instruction means that the students must be matehed with the
necessary and appropriate materials, concepts and people, The students
have many self-directed activities,

The learning center is the resocurce center for diagnostie
materials, electronic devices, tape banks, test banks, sciéﬂeé Eaﬁks,
use and storage of audiovisual equipment, The learning center is also
a teaching center supervised by a coordinating teacher who conducts
individual, small group and cooperative teaching programs, -Thé co=
ordinating teacher is the one to fill the classroom teacher's pre-
scription,

Frances Hatfield edited "iember of the Team“41 which is
composed of a series of articles about the r 4ia centers in individ-

valized instruction in Broward County, Floriua. The media centers

Lo, E, Michael Brick, "Learning Centers: the Key to Person-
alized Instruction," Audiovisual Instruction 1218, Uctober 1967,

41, Frances Hatfield (ed.), "Member of the Team," Instructor
80151, February 1970,



were planned as open areas with the emphasis on media being available
in a flexible program, The space was planned with a thorough knewledge
of the educaticnal objectives, specifications, programs and trends in
mind and designed for individualized learning techniques. Key to
planned and proper use of the multi-media is accessibility of equipment
and materials, The media specialist's goal is to involve the student

agtively and provide opportunities for growth in independent work. The

teachers about planned activities, 2) advising teachers of new materials,
3) helping in the use of audiovisual equipront, 4) suggesting ways of
supplementing the curriculum, 5) instructing students in the use and
skills of the media center. The articles stress that the personnel are
the key to successful individualized progranms,

In a2 recent article, Erlckle discusses the flexible scheduling
ard the important peried, one afterncon each week, that is used for
planning use of the learning center, media and equipment, This time is

also used to discuss the improvement of teaching techniques and up-

An even more up-to-date article is by Leslie Gottardi entitled
"Instructional Media Center Services in the Nongraded Elementary
Sch@al;"43 The key word is service, says Gottardi, Teaching can be
made more effective through the use of teaching materials and the mest

recent techniques. The IMC has several functions., Function 11 It must

. 42 E, chh&el Er;ck, "Mag;s Doors to the Enghantsd Land,"
Eduﬂatignal Screen ard AV Guide 50110, January 1971,

. 43: Leslie Gﬂttardi, "Instructional Media Center Services in
the Non-graded Elementary School," Audiovisual Instruction 16130, April
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place the necessary materials and services at the disposal of teachers
and pupils at the most valuable time, The advent of independent study
has created a need for a more effective study center than traditionally
has been the case, Thus, function 2 is to train students to handle
increasing amounts of unscheduled class time that develops as a re-
sult of independent study, Function 3, the most important one, is that
the IIC supports the curriculum by prg?iding instructional materials
for a wide range of pupil experiences based on individual differences
and learning rates,

The librarian, Gottardi says, wears three hatsi the first is
as master teacher; the second as materials specialist; and the third
as media programming engineer, which necessitates a systematic study
of curriculum guides, learning tasks and student abilities,

Seven tasks are enumerated for the effective librariani 1) to
clarify the objectives of each unit of study with the teacher; 2) to
give an overview of materials available for teacher and student; 3) to
provide a bibliography of materials with different ability levels; 4)
of selected materials; 5) to provide time to work with students and
teachers on equipment utilization; 6) to evaluate the suitability and
adequacy of materials made at the end of each unit; and 7) to provide
the absolutely essential flexible schedule,

| Rita Dunn's article discusses an individualized instruction
system in West Hartford, Connecticut., She says, "Within one decade the
role of media has changed from that of a supplémant to the primary

s urce to instruction,,.. The process of providing multiple media re-
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avenues makes an individualized course of study possible for every
student in our sgh@al."44

Through individualization, the media specialist ",,,will be the
diagnostieian of curriculum, a prescriber of resaurcegrand a guide to
the effective use of taehnalagy,"gE The media specialist will be re-
sponsible for 1) diagnosis of perceptual strengths through the use of
mnedia as testing devices; 2) cwrriculum suggestions on the basis of
available materials and students' perceptual diagnosis; 3) supervision
of student learning in the media center; 4) cooperative planning with
teachers; and 5) serving as resource person for enrichment programs,
There will have to be a great deal of interaction between the media
specialist and the teacher in eacperatiéély designing the prescription
for each learner, After the objectives have been determined, the media
specialist will gathaf material relevant to those objectives, the level
of the student's comprehension, his major interests and his learning
style, Thus, the media specialist's role will complement the teacher's

changing rols,

Summary

In this period of history, one of education's major aims is,

not simply to reach 'the average;' but to communicate with the individ-
ual, It is this aim which has been behind the efforts of the last
decade to institute in our schools ways of developing the potential-
ities of each individual, This aim has been behind the many forms of
b4, Rita Dunn, "Individualizing Instruction-Teaming Teachers &
Media Specialists to Meet Individual Needs,"_Audjovisual Instruction
16127, May 1971,

45, Dunn, p,28,
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individualized instruction, as well as the growth of the media center,




CHAPTZR III
PGPULATICN AND PRUCZDURES
I, POPULATION

The purpose of this study is to investigate how the media
center functions within individualized instructional programs, It
was necessary, therefore, to select those schools which had both media
centers and individualized instrueticnal progranms,

The populations used for the study were publie elementary

schools of selected towns in Comnecticut, Using Indiv Instruction

Eleﬁl and Library Teachers--Tlemsntary Schgcls.g a study was under-

taken to determine which schools met the requirements for inclusion
in the study,

Criteria for Selection

In December, 1971, two lists were acquired from the Bureau of
Elementary and Secondary Educatien of -the Eannect;cut State Department
of Education, The former list was compiled in 1969.3 According to
Mr, Michael Tobin, Consultant in Elementary Education in the State
Department of Zducation, it was the most recent compilation of schools
with individualized instiuetional programs, The second 1ist was that

1e Indiv Instruction Elem (Hartfords Connecticut State
Department of Education, 1%59),

) 2, Library Teachers--iilementary Schools (Hartford: Comnecticut
State Department of ducation, 1970),

3+ Indiv Instruction Elem, op, cit,
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of elementary school library teachers compiled in 19?@.4 The 1971 list
had not been completed, according to Xiss Rheta Clark's office in the
Division of Library Services of the State Department of Eéucatian;
There 1s no separats list of those schools with media specialists,
since thavterm "nedia specialist” is not used officially by the
Connerticut State Department of Education, Therefore, the schools
with personnel heading school litraries as well as those heading media
eenters appear on the same list,

For inclusion in the population, a school had to have 1) an
educational program whigg involved some use of individualized
instruction; éﬁd 2) a media center directed by professional personnel,
Schools appearing on both lists noted above were initially selected,
Seventy-seven schools were considered for study, Eleven more schocls,
known to Miss Patricis Jensen, Assistant Pfaﬁasscr of Library Science
at Southern Connecticut State College, were added to the original list,

The final 1list, then, contained the names of eighﬁy—aight schoels,

Final Selection

In order to determine whether the pre-selected schools indesd
had individualized instructional programs and media centers, letters
were sent to the principals of the eighty-eight elementary schools
stating the nature of the study amd asking for the prineipal's
permission for the school to be used in the study (see Exhibit 1,

Appendix A), Enclosed with each letter was a reply postcard (see

Exhibit 2, Appendix A)., Of the sixty-seven (77%) replies, siityafsur

principals gave their permission for the questionnaire to be sent to

4, Library Teachers--Zlementary Schools, op, cit.
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their schools' media specialist, The three principals who did not
grant permission stated that their schools had no media centers,

It was assumed by the writer, then, that the elementary schools
whose principals had granted permission met the eriteria for selection
1) an individualized instructional program; and 2) a media center, It
was this group of sixty-four schools that became the population for
study,

II, PRCCEDURE

Upon final seleetion of the schools to be studied, a search of
the literature was made for information about individualized instruction,
its aims and means; the media center, its camponents and its program;
and the interrelationship between the individualized instruectional
programs and the media centers, |

A questionnaire was developed by the writer using information
culled from the professional literature, The purpose of the question-
naire was to obtain data concerning the activities of the media centers
in schools with individualized instruetional progranms, Spacifically,
it was to learn 1) what types of individualized instructional programs
"re used in the schools and in the media centers; 2) who are the active
pérticipants in terms of staff and students; and 3) what media center
materials, facilities, and services are availab®e to the students and
staff, Wuestions ware develeped within three basic categorie.t 1) the
school and its program; 2) the media center; and 3) the use of the
media center by staff and students,

Questiors in the first category sought to obtain statisties
and needed information about the scheasl and its program: 1) number of

students, range of grades, mum-sr of professional staff, and number and
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type of specialists and ccnsultants assigned to the school; and 2) the
type of individualized instructional programs being uséd by the school
and the means by which this instruction is implemented,

The secondary category of questions was centered on the physical
aspects of the media center: 1) the number of students and activities
that the center can accommodate; 2) the number and type of personnel on
the staff; 3) types and uss of materials and equipment; and 4) the
operating budget of the center, The questionnaire did not attempt to
obtain the quantity of materials or the scope and depth of subjeet
_ matter coverage, The more advanced type of materials, such as rsma;e‘
access and videotape, also was not ineluded in the survey,

The final category included questions on the use of the media
center: 1) types of activities occurring in the center; 2) kinds of
services offered to students and staff; 3) degree of involvement in
the school's individualized instructional program; and, finally, )
necessary changes to bring about greater involvement. ’

After numerous drafts and helpful comments from professional
educators and media specialists, the questionnaire was sent to several
elementary school media sgaeialists for pre-testing., Following
consideration of their comments, the final draft was completed (see
Exhibit 3, Appendix B). On the 18th of March, a questionnaire was sent
to each media speéialist in the sixty-four schools selected for study,
with an aceompanying letter and a sheet of definitions (see Exhibit A
and 5, Appendix B). Thirty-eight (59%) responses were received from
the initial mailing, On April 28th, a second copy of the questionnaire

endix B) were sent to the

and another letter (see Exhibit 6, Ar

twenty-six (41%) who had not responded. The second mailing resulted
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in receipt of an additional thirteen (20%) responses,

A total of fifty-one (80%) responses were received by the
writer, Of thess, four could not be used in the study: two did not
have individvalized instructional programs; and two did not have media
centers combining the book and audio-visual media, Forty-seven (73%)
of the siity-fcur schools selected were used in the final collection
of data for the study,

Upon receipt of the completed questicnnaires, individual answers
were recorded and additional comments noted on tally shests, Tables
were developed for the purpose of tabulation aﬁdrtﬁ provide quigksr-
study of the data culled from the 351 possible responses, Total number
of responses for each category on the téblas were converted to percent-
age equivalents for purposes of comparison. Percentages did not always
total a precise 100% because:r 1) not all questions were answered by
each resporndent; and 2) some qgsstians allawed-far more than one
response. The percentages, however, were based on the denominator
forty-seven, the number of questionnaires used in the data collection,
whether or not a question was answered by all of those responding, It
was assumed by the writer that, if an answer was not checked, the
respondee could not provide the particular information eited on thg
forme The only exception to this was the response for a school budget
which ineluded only the periodical allocation,  This budget, therefore,
was not included in any of the budget tables, Percentages ware
recorded on a questionnaire for the final tabulation (see Exhibit 7,
Appendix C),

The one component which could not be computed in percentages

was that of the media center budgets,. The schools selected do not use
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similar systems for budgeting materials and equiprent which, therefore,
required a manner of tabulation different from that noted above, The
budgets, then, were grouped and tabulated by the manner in which the
expenditures were allocatedt 1) five areas of expenditure: baooks,
reference, periodicals, a-v equipment, and a-v materials; 2) four
areass boocks with reference, periodicals, a=v equipment, and aj%
materials; 3) print media, a=-v equipment, and a-v materials; 4) various
other combinations of budget categories not falling in the above groups;
and 5))th§ graﬁp which presented a single sum, Too few budgets fell
into categuries 4 and 5 to warrant separate tabulation, For compar-
ison purposes, the per pupil media center expenditure for each selected
school, as ecmputég by the writer, was totalled., The data was incor-
perated into two additional tables: @ﬁa table for schools which
included all budget categories cited in the questiommaire and another
table for those schools which did not include audio-visual equipment,
Incorporated in these two tables are the budgets from categories 4 and
5. The figures were then ranked in desecending order based on the 1971~
72 fiscal year expenditure, (Ses Appendix D),

New tables and graphs, whure applicable, were developed, from
the data tabulation in order that a more comprehensible format for
further study would be possible, After careful examination of the
culled data, the writer decided that eleven of the twenty-four questions
on the questionnaire (Part I: Questions 2, 4, 6, 7+ 8, and 9y Part IIs
Question 5; and Part IIIs Questions 1, 3, 5, and 6) needed only a
written description to represent the responses received from the

selected schools, Final tabulation required eight tables, four to be
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found in the textﬁ and four in Appendix D; and thirteen figures in
the text, 6

The data about the school ard its program are presented int
“Tables I and II which deal with the schools' staff specialists and the
subjects and grades in Hhiéh individualized instruction is used: and
Figures 1 and 2 which, for ease of presentation, show the schools'
grade sequences and the student to professional staff ratios, The
physical aspecis of the media centers afs detailed ini Tables III, IV,
VA, VB, VC, and V D, which list the media centsrs’® materials and
their budgets; Figures 3, 4, 5, 11, and 12, which illustrate the
media centers' seating and activities acccmmodation and the professional
and supportive media center staff, The media centers' programs are
further elucidated Ey: Figures 7, 8, 9, and 10, illustrating the media
centers' services provided for staff and students, the types of individ-
nalized instruction ocecurring in the media center, and the types of
help students need in the center, All tables are in descending order
of frequeney, Qhare there is more than one column of data, the crder
is determined by the data in the first column of the table, When the
use of percentages seemed inordinately confusing, the writer decided
to use the aeﬁual number of responses, The tables and figures make
it possible to observe the emergence of patterns for study and
evaluation, ‘

The tawis per pupil expenditure for the school year 1970-71

5. See tables in Chapter IV,

6, See figures in Chapters IV and V,
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(the 1§taét figures availgble)? were obtained from the Secretary of
State in Connecticut. The selected schools were divided, by the -
writer, into quartiles in terms of the town's per pupil net eurreﬁt
expenditures, The writer also divided the totalled pef pupil media
center budgets into quartiles, Comparisons were then made between
the ranking of the town's school budget and that of the media center
budget,

| Having completed the accumulation of data, its tabulation and
1ts graphing, interpretation, analysis, and evaluation of the data

became possible. The discussion of same follows in subsequent chapters,

7 Laggl Publie School Eﬁgensea & State Aid in Conmnecticut
(Hartfords Connecticut Publie prendltura Leun:;l, Inc,. 19?2).




CHAPTER IV
REPORT CF THE DATA

This chapter will present the data which were obtained from the
forty-seven respondents to the questionnaire., All of the information
considered herein was gathered from the questionnaires. For esase of
reporting, the data are divided into three sectionst schools and their
programs; media centers: staff, space, materials and equipment; and

media center use,

Schools and Their Programs

School populations among the forty=seven schools studied ranged
from 167 to 1600 students, The median population is 550 students.
There are nine different grade sequences rapresented in the selected
schools from pre-Kindergarten through éighth grade, Twenty-eight (60%)
schools responding have a K-6 sequence; nine (19%) schools have a K-8
sequence; three (6%) schocls each have a K4, a K-35, and a 2-4 sequence;
two (4%) schools eaghvhava a 1-5 and two (4%) more a 1-6 sequence; and
one (2%) school has a Pre-K to § and one has a 6-8 sequence (see
Figure 1),

The professional staff in the schools studied ranges in numbers
from eight to fifty-eight teachers. The student to professional staff
ratio varies from twelve and one-half to twenty-seven, with the mean
at nineteen students (ses Figure 2), Thirty-four (72%) schools are
suburban, nine (19%) urban, and four (9%) rural according to each
respondent who determined whether the school is considered suburban,

urban or rural,
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Most of the schools have subject specialists on their staff
(see Table I, Reading specialists are on thé staffs of forty-five
(96%) schools, Twenty-one of these schools have full-time specialists;
and twenty-four have part-tims, In frequency, the next group of
specialists is the perceptually handicapped, Thirty-three (703)
schools have specialists for the perceptually handicapped. Twenty-
three of these are full-time and ten are part-time., The third group
in order of frequency is that of the audigfisual specialists, Twenty-
three (49%) schools have these specialists on their staffs, Of these,
~ten are full-time arnd thirteen are part-time, Curriculum consultants
are on the staffs of sixteen (3u%) schools, Four of the sixteen are
full-time; twelve are part-time, Sixteen (34%) schools have science
consultants on their staffs. One of these consultants is full-tims;
the remaining fifteen are part-time, Math consultants are on the staffs
of fifteen (32%) schools, One is a full-time consultant; the remaining

fourteen are part-time,

Table I

Specialists on Staff

— e e e —

Full or
part-time Full-time Part-time

Reading specialist L5(96%) 21(L5%) 24(51%)
Perceptually handicapped , , ,
- specialist . 33(708)  23(koR) 10(21%)
Audio-visual specialist  23(49%) 10(21%) 13(28%)
Curriculum consultant . 16(34%) b(9%) 12(25%)
Science consultant 16(34%) 1(2%) 15(32%)
Math consultant 15(32%) 1(2%) 14(30%)
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The individualized instruction programs in the elementary
schools studied are of several types. The most frequently noted program
i1s the individually preseribéd instruction in twenty-eight (60%) schools.
The other programs are, in descending order of frequanc?, student tutors
in twenty~-four (51%) schools; independent study in twenty-three (49%);
team teaching in tﬁantyséna (45%)s programmed learning in seventeen
(36%); non-graded curriculum in sixteen (34%); and contract learning in
eight (17%) schools, Many schools are involved in using more than one
type of individualized instruction program, Seventeen (36%) selected
schools use two or three different programs and seventeen (36%) use
four or more programs for individualized instruction.

Twenty-three (49%) schools stuﬂied use individualized instruc-
tion for at least two subjects in all grades. Nine of these schools
are deeply involved, using individualized instruction in all grades for
all five major subjects, Twen?y%féur (51%) schools use individualized
instruction selectively, in some grades and in some subjects,

The data indicate that the subject area in which the most in-
dividualized instruction takes place is in reading (see Table II),
Iwenty-one (45%) selected schools have an individualized instruction
program in all of the grades for reading. An additional thirteen (28%)
use it selectively, predominantly in grades 2-4, In language arts,
seventeen (36%) use an individualized instruction program in all of the
' grades and another nine (19%) use such a program selectively in grades
3 and 4, TableIl also indicates that an individualized instruction
program for mathematics is used in all grades in sixteen (34%) of the
schools and selectively in grades 3-5 in an additional sixteen (348)

schools, In social studies, nine (19%) schools use an individualized
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instruction program in all grades and another seven (15%) use it
selectively in grades 4 and 5. Eight (17%) schools use an individ-
ualized science instruction program in all of the grades; and an

additional eleven (23%) use it in grades 4 and 5

Table II

Subjects and Grades Involved in Individualized Instruction

all grades selective usage most frequent
in grades

Reading 21(45%) 13(28%) 2-4
Language Arts 17(36%) 9(19%) 3.4
Mathematics : 16(34%) 16(34%) 3-5
Social Studies 9(19%) . 7(15%) b,5
Science 8(17%) 11(23%) b,5

Each selected school seems to employ a number of eriteria for
determining who participates in an individualized instruetion program,
The particular ragscnsvfar selection are enrichment, remedial work,
the grade level cor the subject to be studied, Eighteen (38%) of the
schools studied select the participant for remedial work, Sixteen (344)
séleét the student for enrichment. Selection by subject and by graﬁa
are each used in eleven (23%) schools, Nineteen (40%) selected schools
designate no special reason for selsction of students to work in in-
dividualized instruction programs, Since there may be a number of
reasons for selecting participants, there is an overlap in tha-figuras.

The initiation of the individualized instruction work may be
undertaken by several different people in each school studied, The
teacher initiates the work in forty-three (92%) schools, Media

specialists initiate the work in nine (19%) schools; while students
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initiate it in six (13%) schools. Comments on the questionnaires in-
dicated that reading teachers, curriculum eansultants, and resource
teachers also initiate the individualized instruetién workgl Cverlap
occurs here because more than one person may initiate the work,

The student's prcgfess is determined in a number of different
ways, Thirty-eight (81%) schools studied depend on teacher evaluation;
twenty-eight (60%) use standardized tests; twenty (43%) have student-
teacher é%aluatiansg and six (13%) use the student's pérsangl evalu-
ation, The overlap results from the fact that in the selected schools,
there may be several ways of evaluating student progress,

The special materials for individualized instruction come from
a number of different sources, Forty (85%) schools depend on the
teachers and thirty-four (72%) use commercial sources, The media
speclalists in twenty-four (51%) schools do material preparation and
students do some in seven (15%) of the schools, The selected schools,
then, depend on more than one saufes‘fcr their special materials,

Media Center: Staff, Space, Materials and Equipment

The selected media centers are as varied as the schools which
they serve. The staffing and physical aspects cover a broad spectrum,

1. Several media specialists in the schools studied commented
that their schools do not have extensive individualized instruction, but
that efforts are being made in that direction, The following quote from
one of the specialists best summarizes this position, "The school's edu-
cational practice is still essentially traditional in style., I do NOT
call reporting on one of three oceanographers selected by the teacher,..
either independent or individualized, With a very few exceptions, this
is the pattern of assignments. we try for more individualization and
sometimes accomplish it,"
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The media cénﬁers are able to accommodate a wide array of percentages
of the student populations, At one extreme is the school that can seat
19% of its student body; at the other are the two schools that can
accommodate only 3%, As seen in Figure 3, there are several clusters
of schoolst 1) nine (i%) schools who can accommodate 11-13% of their
student population; 2) eighteén (37%) who can sccormodate 6-8%; and at
the lower end, 3) six (13%) school who can accommodate only 3=5% of
the student body, The mean shows a seating accommodation of 9% of the
student population and a median of 83,

The media centers' staffs are headed by media specialisfs.
Thirty-eight (81%) schools have at least one full-time media specialist
and nine (19%) schools have part-time séaeialists (see Figure 4),

The supporting staff consists of full- or part-time clerical
help and/or teacher aides, as well as volunteer help, Figure 5 shows
that twenty-four (51%) schools have full- or part-time clerks and nine
(19%) schools have teacher aides, Thirty-two (684) schools use parent
vgluﬁteérs and twenty (43%) use student helpers., There is overlap here
because there may be more than one type of help on the supportive staff,

The major types of activities that take place in the media
center are story telling, large group work, library or media skill in-
struetion, small group work, and individual work, Different combinations
of these activities take place simultaneously in the schools studied,
In eight (i?%) schools all five of the above activities can be accommo=-
dated simultaneously, 1In fourteen (30%) schools, two large group
activities and two small group activities ean take place at the same
time, As Figure 6 indicates, two large group activities plus individ-

ual work can be accommodated in two (4%) schools and.in fourteen (30%)
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schocls, one large group, one small group, and individual work may take
place simultanecusly, The combinations continue with one (2%) school
that can accommodate one large group and one small group activity and
individual work; four (9%) that can accommedate one large and irdivid-
ual work; and four (9%) that can accormmodate only one small activity in
addition to individual work,

The materials available for use in the media center, in @fdar

of frequency, are as followst

Table III

Used often occasionally not at all not available

o]
R

Bouks* %% 0% 0%
Filmstrips 85 11 2
Filmloops 60 13 6
Study prints & illus, 55 30- é
Tapes 53 30 2
Disc recordings 47 32 2
Graphic materials g 47 6
Transparencies 30 38 13
Programmed materials 23 25 - 13
Realia 17 25 15
8 mm, films 15 17 15
Models & mock-ups 13 21 17
16 mm, films 11 2l 19

B8RO w roonroo

* Two (4%) schools left this category blank,

In addition to books, most of the centers studied have filmstrips, film-
loops, study prints, tapes, disc recordings, graphic matérigig. and
transparaneiés; Filmstrips are used often in 85% of the schools; they
are used occasionally in 11% of the schools, Sixty percent of the schools
use filmloops often; an additional 13% use them occasionally, Study

prints and illustrations, tapes, and disc recordings are used often in
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b7-60% of the schools; they are used occasionally in 30-32% of the
schools, Programmed materials, realia, 8 and 16 mm, films, ~odels and
mockups are used less and available less than the Sf@féma;tiGﬂEd media,
These materials are used often in 11;23% of the schools and occasionally
in 21-25%, They are available in 66-77% of the schools,

The materials which students may take home, in order of fre-

quency, are as followst

Table IV

Used often occasionally not at all not available

0% 0% 0%
17 28 19
21 28 21
7 30 21
19 30 25
17 25 28
9 38 25
4 34 36
6 - 30 38
6 28 , 4sg
N

i

0

Books*

Study prints & illus,
Graphie materials
Disc recordings
Filmstrips

Tapes

Transparencies
‘Programmed materials
Realia

Hodels & mock=-ups

8 mm, films
Filmloops

16 mn, films

32 36
% 32
30 bs

= 1
o
|

* Two (4%) schools did not £ill in this category,

Thus, 75-31% of the schools have the following available for home usei
study prints, graphic materials, disc recording, {ilmstrips, and trans-
parencies, These materials are used often in 4-17% of the schools; they
are used occasicnally in an additional 9-21% of the schools, Tapes and
filmloops are available for circulation in 68-72% of the schools, They
are often used in 4-6% of the schools and occasionally vsed in 17~19% |

of the schools, Programmed materiels, 8 mm, films and realia are aveil-
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able for home use in 62-64» of the schools' centers., These materials
are used often in 0-2% of the schools; they are used oceasionally in
4-6% of the schools, Finally, 55% of the schools have médals and
mock-ups and 16 mm, films available for home use, None of tﬁesa
materials are used often in the selected schools. They are used
occasionally in 0-6% of the schools,

Some of the media centers do circulate equipment, Filmstrip
projectors are available for home use in eleven (23%) schools, Cassette
tape recorders may circulate in six (13%) schools, Two (4%) schools
circulate {ilmloop projectors, reel-to-reel tape recorders, slide pro-
Jjectors, and 8 mm, projectors, Record players and 16 mm, projectors
are circulated by one (2%) school which cireulates all of its squipment
with parental permission,

The media center budgets were divided into five groups, This
was done, as stated in Chapter III, page 34 , because the schools
studied do not have a uniform system of budgeting materials and equip-
ment for the media centers. The budgets were computed on the amount
spent per pupil per year, The data reported belew are for the school
year 1971-72. In group one (see Table V A, Appendix D), ten (21%)
media centers studied divide their budgets into five areas of expendi -
turet books, reference, periodicals, a-v equipment and a-v materials,
The book outlay ranged from $.74 - $5,86 per pupil; tha reference,
$.09 - $1.20, for periodicals, $.03 - $.92; for aav‘equipménti $.,37 -
$4.60 and the a-v materials outlay ranged from $_19., §4,70 per pupil,
In the second group (see Table V B, Appendix D), fourteen (30%) schools
combine the book and reference outlays, For this group, the book and

reference expenditure ranged.from $,18 = $5,35 per pupil, the period-
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icals, $,03 - $,48; the a-v materials outlay ranged from $.45 - $2,29;
and only one school included the a=v equipment allocation, ‘iuole V C,
Appendix D, shows the third group of nine (19%) schools, whose centers'
budgets combine the took, reference and pericdicals expenditures, This
category had a range of $,43 - $5,50 per pupil, The a-v equipment ex-
penditures ranged from $,76 - $3,20; and the a-v materials ranged from
$.71 - §4.40, The fourth group of three (6%) schools with various
Q£her combinations of budget cgtegaries-cauld not be placed in any of
the above gr@ups. One (2%) school consolidated the expenditures for
books, reference and a-v materials with an outlay of $6,68, spent. $1.40
for a-v equipment and $,31 for periodicals, Cne (2%) school combined
books, reference, periodicals and a-v equipment, spending $4.50 on this
outlay and $4,28 for a=v equipment. The last school in this group had
a separate cafegary for books, on which was spent $5,00; then combined
reference, periodicals, a-v materials and equipment spending $2.89,

The fifth group of seven (15%) schools presented a single sum for the

entire budget, Three (6%) schools did not give any budget and one (2%)

tellied in the above, as indicated in Chapter 3, page 33 . For twenty-
six (55%) schools whose budgets inéiudéd all five budget categories
(see Table VI, Ajpenéig D), the total 1971-72 expenditures ranged from
$1.60 - $16,80 per pupil, The mean total was $6.35 per pupil; the
median was $6,87 per pupil; For the seventeen (38%) schools whose
budgets excluded the audi@visual equipment category, the total 1971-72
exgenditures ranged from $.74 ~ $6.81 per pupil. The mean total ex-

penditure was $2,62 per pupil; the median was $3,31 per pupil,



Media Center Use

The respondents indicated that twenty-one (45%) of the media
centers are involved to a great extent in the scheools' individualized
instruction programs, Twenty (43%) schools are involved to some ex-
tent; while six (13%) indicated that thers is. no involvement in the
programs,

The next question asked to what extent five sefvices for stu-
dents? are an integral paft of the center's program (see Figure 7).
Reading guidance was given the highest media center involvement in
twenty-nine (62%) selected schools, follewed closely by listening and
viewing guidance and instruction in use of media in twenty-seven (57%
schools and da%elaping media skills in twenty-four (51%) schools,
Eighteen (38%) resporded that guidance in study habits also is an
integral part of the media center's program, Two (4%) respondents in-
dicated that the latter four services (i.e. all except reading guidance)
are not an integral part of the program at all,

The media centers' instructional programs are carried out in &
number of different ways. Thirty-cne (66%) media specialists indicated
that instruction is taught to classes in the center, Twenty-savan (57%)
integrate the instruction with other subjeetsi while being taught in
the media csnter, Iwenty-five (53%) use an informal type of instruction,
Twenty (43%) use individualized instruction, Finally, thirteen (28%)

school programs have integrated the media center's instruction with

2, The five services inquired about were reading guidance,

listening and viewing guidance, instruction in use of media, developing
~ media skills, and guidance in study habits,
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other subjects and present it in the classr@sﬁ,- Since the specialists
use more than one way of instructing students in media skills, there is
overlap in these figures,

The faculty calls upon the media center for a variety of
services, [iost frequently, the specialists are eélled upon to select
materials in forty-one (87%) schools and to consult about available
resources in thirty-nine (83%) schools, Twenty (43%) respondents often
aid the faculty with material production., Fifteen (32%) respondents
are asked to instruct faculty in effective media use, Thirteen (28%)
respondents are called upon to inform the faculty about student progress
as observed in the media center (see Figure 8), In addition, some of
the participating specialists aid faculty in the following ways:
cooperation on eurficulum development; compilation of specific biblio-
graphies; information about néﬁrmate;ials. as well és prograns of the
Children's Museum, public libféry; ete,; issuance of a-v material
catalogs; and help in the academic areas.

With regard to scheduling the media center, twenty-three (43%)
selected schools have some classes scheduled, while @thef periods in
the day are open for flexible use., Eleven (23%) schools have all
classes scheduled; eight (17%) allow flexible use with névclasses
scheduled, The remaining one (2%) school has all of its time formally
scheduled, whereby students must come at designated times,

Individual students come to the center to work independently
at all times in thirty-six (77%) schools., Seven (15%) allow students
to come at all unscheduled timss, while four (9%) schools speéify times
for the students to come, Thus, all the selected centers provide some

time for students to come for independent work,
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The types of individualized instruction that take place most
often in the selected media centers are individual projects in thirty-
three (70%) schools and independent study in thirty-one (66%) schools.
Tutoring and preseribed instruction take place often in twolve (25%)
media centers. Programmed learning often occurs in nine (19%) schools,
Contract learning takes place often in only two (4%) schools (see
Figure 9),

Students working independently in the media center need a great
pondents in twenty-one (45%) schools, The next area, in which students
need a great deal of help are using indexes, outlining, developing
study skills, narrowing the problem and-usiﬂg reference materials,
Fewer rssp@ndaﬁts felt that a great deal of help is needed for locating
materials and for using a-v materials or equipment (see Figure 10).

The media specialists_iere asked to¢ indicate, from a list of
cholces, which changes would enhance the scope of the individualized
instruction programs in their media centers, Data indicate (see Figure
11) that specialists felt need for change in more than one area, thus,
the overlap, Thirty~two (68%) respondents from the selected schools
stated that the quantity of audio-visual materials should be increased,
Thirty (60%) indicated a need for all media to be increased; while
twenty-two (47%) wanted to see the printed materials increased, The
next mastxfrequent response was expressed by twenty-eight (60%)
speclalists, who indicated a need to enlarge the present facilities,
ngntyisix (55%) wanted to see an increase in clerical personnel; and
twéntyifive (53%) would likKe to increase the number of professional

personnel, Fourteen (30%) specialists exprassad%%?qeed for an
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improvement in teacher cooperation, The same number indicated a desire
to improve the physical access to the center, Improvement of adminis-
trative cooperation was suggested by eight (17%) of the media special-
ists,

The preceding pages in this chapter have reported the data
culled from the questionnaires, Chapter V will analyze and evaluate

this data,



CHAPTER V
ANALYSIS AND EVALUATION OF DATA

This chapter will analyze and evaluate the data as reported in
Chgptér IV, For this analysis, the chapter has been divided into three
headingst 1) the individualized instruetion éctivitiES within the
schools; 2) media center statistics; and 3) the media centers' progranms
and the involvement in their schools' individualized instruction
activities, A change in the headings became necessary in order to in-
corporate and analyze data from different categories of the question-

naire,

Individualized Instruction Aetivities within the Schools

The schools selected for the study vary greatly in their popu-
lations, grade sequences, and number of professional staff, A4s in- |
dicated in Chapter IV, page 36 , the school population ranges from
167-1600 students. The student population in schools with a K-6 grade
sequence ranges from 167-1100, Schools having a 2-4 grade sequence
have a more restricted population range of 240-407 students, The one
school which has a population of 1600 encompasses grades éig. As the
mumber of students increases, tﬁere is an inecrease in number of teach-
ing staff, There is not, however, a direct relationship between student
teacher ratio and the total student population, For example, in the
largest school, the student-teacher ratio is 1611; while in one of the
smallest schools, the ratio is 2711, The variable in these ratios may

" be due to one of several interpretations by the respondents as to the



61
classroom teachers; 2) some may have included classroom teachers with
full-time personnel and 3) others may have included a full-time as well

as part-time personnel,

. instruction, using it for all grades in the five major subjects, have

student to teacher ratios which range from 1411 to 2711; and a total
student population of 427 to 600 students, Five of the nine schools

with active involvement in individualized instruetion have a K-6 grade

‘sequence; with four others having the following sequences: 2-4, 1-5,

K-4 and 1-6," The schools with more active involvement do not appear to
differ signifiéantly in the above respects from the other selected
schools,

The subject in which the most individualized instruction takes
place, as iﬁdicated by the data, is in reading. Of the forty-five (96%)
selected schools that have either full- or part-time reading specialists,
tﬁenﬁy—five have individualized reading instructi@n programs in all
grades and twenty have individualigad reading inst:uctign programs in
selected grades. Of the two (4%) schools that do not have reading
specialists, one has individualizri reading instruction in all grades
ard the other is using it selectively. Of the sixteen (3¥) schools
studied with science specialists, nine have individualized science in-
struction in all or some of the grades and seven have none; in the
thirty-one (664) schools without science specialists, fourteen use in-
dividualized science instruction in some or all the gradés and seven-
teen do not use it at all, Individualized math instruction is used in
eleven of the fifteen (32%) selected schools having math specialists;

the remaining four schools do not use it. In the thirty-two (68%)
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instruction. This is followed in frequeney by the student tutor pro=
gram in tﬁég%y-faur (51%) schools, independent study in twenty-three
(49%) schools and team teaching in twenty-one (453). Thirty-four (72%)
ués more than one type of individualize. instruction program. The
most common combinations of individualized programs are 1) independent
study and student tutors in nineteen (40%) schools, and é) individually
prescribed instruction and student tutors in eighteen (38%) schools,
There is an overlap in these figures, Eecause ten (21%) schools combine
indépendent_stuﬂy,-studeﬁt tutors and individually prescribed instruc-
tion, ETha data do not show significant patterns for other combinations

of individualized instruetion programs,

\lﬂ\

here is great variation in the means selected schools use for
initiating and evaluating individualized instruetion work, In forty-
three (92%) of the forty-seven selected schools, the teachers initiate.
the work, Students initiate ‘the work in only six (13%) scheols, The
overlap in these and the following data are discussed in Chapter IV,
pages2, The teachers determine a student's progress in thirty-eight
(81%) schools: twénty (43%) have student-teacher evaluations, Six
(13%) schools use the student's personal évaluafian; four of these six
-are in the group of schools in which students initiate the work,
Twenty-one (45%) of the selected schools involve the student in initi-
ating and/or evaluating the learning activity, Twenty-six (55%) of the
selected schools, then, are not using the more individualized methods,
as indicated by the degree cf'téacher'invalvémsnt in both initiating
and evaluating the individualized learning activities in the majority

of the selected schools.
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schools without math specialists, twenty-six use individualized math
instruetion and six do not. There may be a correlaticn EEEWBen a
school having a reading specialist and its use of individualizéd read-
ing instruction, No clear felatigﬁship exists, however, between a
écha@i having any other subjaﬁf speclalist and its use of individ-
ualized instruction in that subject,

Iwo other specialists who usually have céntaet with faculty and
students are the audio-visual speeialistl and the currieulum consultant,
Tﬁelvs‘af the twenty-three (49%) selected schools using individualized
instruction for all grades in at least two subjects have an a-v
specialist and/or a curriculum consultant, The remaining eleven schools
have neither type of specialist, In the group of nine (19%) schools
considered, from the data received, to be the most actively involved in
individualized instruction, there is the following distribution of a=-v
and curriculum specialistst one school has both an a-v and a curriculum
specialist; two have one full-time a-v specialist; two have one part-
time a-v specialist; one has a full-time curriculum consultant and two
have neither, The twenty-four (51%) selected schools seeming to-have

less individualized instructional activity include seventeen schools

No rélatianships seem to exist between the audio-visual or eurriculum

specialist on the staff and the use @fxindividualised instruction,
The most common individualized instruction program found in

twenty-eight (60%) of the selected schools is'individuaily prescribed

1, A variable to be considered in determining the number of
audiovisual specialists is whether media center specialists had been
included in this category.,
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Fedia Center Statistics

There is a rather broad variation in the number cf-media staff,
amount of seating, and types of material and equipment available in the
media centefs of the schools studied, = Thirty-six (77%) of the forty-
seven selected schools have one full-time media specialist directing
the media center program, The remaining eleven (23%) schools can be
divided into nine that have part-time media specialists and two that
each have two specialists, Of the latter two schocls, one is a demon-
stration school media center and the other has a student bedy of 1600
(see Figure 12), Data indicate no direct relationship between the

number of media specialists and the student population., One specialist

Four (9%) schools have resource teachers on the media staff, one of
these has two such teachers, These parsannei, considered by their
schools to be part of the professional media staff, have state certifi-
cation in elementary school education, Of the seven (15%) centers with
professional staff that are up to standafds (see Figure 12), five are

greatly involved in the school's individualized instruction program;

. the remaining two are involved to some extent, The forty-cne (85%)

centers, whose staffs are not up to the strength recommended by the
standards (see Figure 12), include sixteen centers which are greatly
invalved and eighteen which are involved to some extent, - The remaining
seven either did not respond to the question on the center's involve-
maﬁt or indieated ﬁc involvement,

With regard to supportive staff, there is also a broad varia-

tion, Twenty-four (51%) selected media centers depend on volunteers
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in addition to salaried personnel, Thifty-twa (66%) centers have full-
or part-time salaried supportive staff; %iftgéﬁ (32%) depend on volun-
teers only; and one (24) has no supportive staff, including volunteers.
Eight (17%) of the centers do not use volunteers; seven of these have
full- or part-time salaried staff, The number of supportive staff does
not seem to affect the center's in%alvemanti

Seating and accommodation of activities in the media center do
show a relationship to-each other, The eight (17%) media centers that
can accommodate five simultaneous learning activities can seat, on the
avérage, 12% of their student population, Those providing for three
and four simultaneous activities can seat 9%; aﬁd those aeégmmadating
only two simultaneocus activities can seét only Si of the student popu-
lations,

The materials that show 2 high percentage of use by, and avail-
ability to, students in the media center are books, filmstrips, study
prints and illustrations, and disc recordings (see Chapter IV, page
47 ). The materials that are used relatively little are programmed
materials, realis, 8 mm, and 16 mm, films, and models and mock-ups,
These materials, however, are available to some degree in 66-70% of
the media centers studied. The media most often taken home by students
are books, Theré is é decided drop in student usage of the non=-print
media. Data indicate fhat study prints and iilugtratigns, graphie
materials, dise recordings, filmstrips, and transparencies are avail=-
able for home use in 75-81% of the centers; and realis, filmloops, 8 mm,
and 16 mm, films anﬁ madéis and mock-ups are available in 55!68% éf the
centers, Although apparently available for home use by students, 25-36%

of the specialists say the a-v materiasls are not taken home. This cone



67
flict of data has led the writer fo question the true availability of
said media for home usage., There may be several reascns for this con-
flict of datai 1) the acgampénying a=v equipment does not circulate,
thus restricting the a-v materials' home use; and 2) a misinterpretation
of the question, confusing the "not used" colunn with the "not avail-
able" column,

Few schools allow equipment to circulate outside of the school,
"The filmstrip projector is circulated by eleven (23%) schools, Ten of
the eleven schools also circulate filmstrips, often or occasicnally,
In the other school, filmstrips are available but not used at all.
Cassette tape recorders are circulated by six (13%) schools, Five of
the six centers cifculgté'tapés and in the remaining center the tapes
are not available for home use, The one school that allows all of its
eqﬁipment to cir;ulata, also allows all of the material to eireulate,

The media center budgets were divided into groups by the
categories Qf.thgir expenditures (see Tables V A, V B, and V C, Appendix
D). The group that divided its budget into five categories (books,
reference, periodieals, a-v equipment, and a-v materiais) spent more on
printed materials than the groups that combined two or three categories,
Comparing the expenditures on books, reference, and periadiéals; the
group one éﬁtlay (See Table V A, Appendix D), ranged from $.86 to $7.98;

vendix D), ranged from $,21 to $5,83; and group

group two (Table VB, A
three (Table V C, Appendix D), ranged from $.43 tar$5.5Di There are
twenty-one (45%)‘cant3fé whose budgets are broken dﬁﬁh into cutlay for
print and a-v méter;alsi Cut of these twenty-one, nineteen had spent
more for print than a-v materials; fifteen of the twenty-one centers

" spent more than double on print materials,
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In a publication of the Connecticut Publie Expenditure Council,
Inc, is a ranking @fECEﬁﬁéEtiCEt towns according to per pupil expendi-
tures for the school year l??@—?liz The selscted sehcéls-ranked as
followss thirty-four (72%) in the top quartile, four (9%) in the second
quartile; seven (15%) in the third quartile; and two (4%) in the fourth.
A degree of correlation may be found bétéeen the media center budgets
and the towns' per pupil aiganiiturs rénkiﬂgi There are twenty-two
schools in the top ranking of media center budgets (see Figure VI):
eighteen (82%) are in the top quartils of the towns' per pupil expendi-
tures in Comnecticut; three (14%) in the second quartile; and one (4%)
in the third (see Figure A following page). The twenty-one schools in
the bottom half of the media center budgets divide thus: thirteen (62%)
are in the top quartile; one (5%) in the second quartile; five (24%) in
the third; and two (9%) in the fourth quartile of the towns' per pupil
expenditures, |

The proportion of the town's per pupil budget spent on the media
center varies greatly, One of the schools is among the lowest of the
169 towns in total expenditure in 1970-71, but just under $6.35 per
pupil for the media center which is the mean of the selected total media
center budgets. Eight schools in the highest quartiié of the total town
expenditures spent much less than the aforementioned school, with their
total media center budgets ranging from $3.45 to $5.47 per pupil.

A félaiicnship exists between the town budget ranking and the

media center professional personnel (see Figure 13), Of the thirty-four

2, Local Public School Expenses & State Aid in Connscticut,
(Hartfords Connecticut Public Expenditure Council, Ine,, January 1972),
pp. 32-35. '
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schools (72§ ) in the highest quartile, thirty-one schools have full-
tiﬁe media sperialists, Four schools (9%) are in the second quartile
of which three have full-time specialists., Seven schools (15% ) are
in the third quartile; four have media specialists full-time., Keither
of the two schools in the lowest quartile have full-time media special-
ists. Thus a greater pr@portiaﬂ of those schools in the lower guartiles
of town expenditures have part-time media specialists.,

Hedia Center Prosrams and their Involvement in the
Individualized Instruection Frosrams

Each selected media center specialist was asked to indicate the
extent to which the center is involved in the school's individualized
instruction program, Twenty-one (45%) respondents indicated great in-
volvement; twenty (43%) indicated samég three (6%) no involvement; and
three (6%) did ﬁét respond to the question,

Nine (19%) specialists indicated their schools use individ-
ualized insﬁ?uetisn in all five subjects for all grades. Of these nine
specialists, eight stated that the media center is involved to a great
extent in the school's program, In the twelve schools (25%) which use
individualized instruction in all grades for two to four subjects, five
dicated no involvement; aﬁd one did not respond, Twenty-four (51%)
have some individualized instruction scattered throughout different
- grades and subjects, Seven of these schools have média centers with
great involvement in the individualized instructional programs; thir-
teen have some involvement and two have no irvolvement, Data would
indicate that there is more media center involvement in those schools

with strong individualized instructional programs,

1
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The selected centers which are greatly invelved in the schools'
ing and more individualized methods of media skills instruetion,
Fifteen of the twenty-one (45%) centers which are greatly involved in
the schools' programs have more flexible schedules; while nine of the
twenty (43§)caﬁtsrs with some involvement have more flexible schedules,
Media specialists in sixteen of the fwe:atygane (45%) centers greatly
involved in individualized instruction use more individualized instruc-
tion mothods in their own teaching. Specialists in seven of the twenty
(43%) centers involved to some extent also use more irdividualized
methods, A larger proportion of the greatly involved media centers
- have more flexible scheduling, In these centers there is also greater
use of individualized media skills instruction,

The autherities indiecate that the media center should provide
reading guidance, listening and viewing guidance, media instruction,
guidanc%hinsstudy habits, and development of media ékills. Forty~five
(96%) media specialists indicated that the above services are, to some
extent, part of the media center program. As Figure 7, page 52 in-
dicates guidance in study skills is provided often in eighteen (38%)
selectéd schools indicating that twsnty!nine (62%) centers are not
seriously invelved in providing that serviece, Yet this is an area
which the data indicate students working independently need a great
deal of help,

Many mgdialspaeialists indicated the students' need for guidance
in study skills aﬁd methods of inguiry, Fewer students naeﬁzhelp in
locating materials and using a-v materials and equipment, as shown by

Figure 10, page 57, The emphasis seems to have shifted to research
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techniques and independent study skills in the ﬁadia center, The shift
apparently is not accepted by twenty-nine (62%) of the selected schools
as an integral part of the center's program as indicated by the data on
services provided students, (see Chapter V, page 71),

Authorities say that the services provided for the teacher are
very important to the involvement of the media center in the school
program, The selected media specialists indicated that the faculty
calls on t;é center frequently far‘matérials selection in forty-one (B7%)
schools and consultation on available resources in thirty-nine (83%)
schools, In twenty (43%) selected schools the faculty often ask for
ajd with materials production, Only thirteen (28%) schools call upon
the media specialist to instruct the faculty in effective media use and
to inform the faculty about studeﬁts‘ progress as observed in the media
center, No attempt was made in this study to determine the involvement
ﬁith‘gurrieulum development,™ The media specialists who indicated they
would like to see more teacher cooperation, also indicated that the
teachers call on them (media specialists) only agcasiaﬁaliy; or not at
all, for the last three services; i.e., aid with material production,
instruction in effective media use, and information about student pro-
gress,

With regard to the types of individualized -instruction that the
school has and the types of individualized instruction that are under=-
taken in ﬁhe media canter; the most aetive participation by the center
is with the indépéﬁdsﬁt study program (see Figure 9, page 56,), Cther
individualized instruction programs do not often take place in the media -
center, Thus, much of the individualized instruction work does not

occur in the media ceenter.
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Few @f-the selected media centers were completely satisfied with
their center's involvement in the school's program, Forty-six (98%) of
the specialists indieated at least one area in which the center could be
improved, |
To extend the media center's involvement in the school's in-

dividualized instructional program (see Figure 11, page 58 ) twenty-

necessarys 1) to increase the media collection; 2) to enlarge presert
facilities; and 3) to-increase the number of professional and clerical
personnel, Three of the fifteen (32%) specialists who did not inéisaﬂ@
a need for an increase in the media collection have twelve of ths
thifteen listed types of materials, Thé-rémaining twelve ravs Few ol

the listed materials available in their media centers. Eightae media

specialists (QQ%) indicated their centers did not need exparsion; six
of these schools can aaegmﬁad;te five ﬁypés of stuéaﬁt activitier s mul-
taneously and seat an average-af 12% of the student body, The remaining
twelve centers not indicating a need for expansion can accommodate only
two to four such activities and can seat less than 9% of the student
body. Forty (85%) schools studied are not up to standard for profession-
al personnel, Of these forty twenty-three media specialists indicated
they need additional media professionals, Another two, whose centers

do meet standards in staffing, also indicated a need for additicnal

persornnel. Nineteen of the above forty schools, however, did not in-

ards, Many of the needs of the selected media centers in areas below
standards were not articulated by the specialists,

Fourteen (30%) media specialists indicated there is need for
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improvement in teacher cooperation, Eleven.gf these fourteen centers
nave only some or no involvement in the schools' individualized in-
structicnal programs, Eight (17%) specialists indicated a need for
improvement in administrative cooperation. Six of the eight centers
have orly some involvement, More administrative and teacher cooperation,
~herefore, are needed by tﬁé-centers with less involvement than those
with great involvement in the schools' iﬁdjviduaiiéeérigstructicnal
programs as indicated by the data,

The follewing comments made by:twa media specialists best
sunmarize efforts toward involvement in the schools' individualized in-
structional programs: "Cur program...is constantly varying to meet the
needs of the childrén and staff, There is much variety in teaching
zéthéds used and the media center works with each group in whatever way
is appropriate for them." The next comment emphasized the media
zenter's role in the school's programs "The principal and the librarian
consider the Media Center prcg?am as integral part of the curriculum.

4 flexible schedule allows ;eacher and librarian to plan together to
sétisfy instructional needs, The Media Center is an active place used

by children individually, in small groups, and by classes,"

Sindings

The tabulated data indicate that the scope of the individual-

R

gqizad instructional programs in tha schools studied is not correlated

%lth student population; teacher-student ratioj grade sequence; or the
sresence on the staff of an a-v spaclalist andfor a curriculum con-
sultant, Significant correlation does seem to exist between a school

with a subject specialist on its staff and the extent to which individ-
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ualized instruction is provided in that subject; particularly in read-
ing.

Current literature recormmerds individualization of instruction,
According to Edling,3 the aims of individualized iﬁstructicn are in-
dividual~ and learner-oriented rather than group~ and teacher-oriented,
The more individualized methods have the student initiating and evalu-
eting the learning activities, In the sslected schools the teachers
are heavil~ involved in both aspects, Data in this study show that the
selected schools are not using the more individualized methods, It is
important to have staff in sufficient number, The standards continue,
by specifying that the media cent?r should have one full-time media
specialist for every 250 students, or major fraction thereof.u Figure
12, page 65 shows that only 15% of the centers can be said to meet the
recommended standards,

Adequate supportive staff results in a more efficient center,
the,standardss state, The recommended supportive staff should be one
media technician and one media aide, None of the selected schools came
near these recommendations,

The staffing of the selected media centers, then, is significant=~
ly below standards.. Cnly 15% of the centers ean be considered to have
an adequate'humber of professional staff members, The supportive staff
is also inadequate, Host of the schools deperd to a greater or lesser

degree on voluntser aid,

-3, Jack Edling y individualiced Instruction-f Manual for Admin-
istrators, (Corvallis, Uregon state Lmiversity, 1971),

4, Stardards for Schocl iedia Prerrams, (Chicago and washington,
D.Cet American Library Association and kational Education Association,1969),

5. _Standards, p. 15.
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Five (11%) of the selerted centers are akle to seat 15% of the
student population reccmmended by the standards.é The data from this
study indicate that the majority (89%) of centers are not able to aceom=
modate the recommended standard, |

The standards? recommend that there should be space for the
following functions; individual viewing and listening; storytelling;
information services; conferences; small group work; and larger group
projects, Less than one-fifth of the schools can, in their present
set-up, meet the recommendations for the above media centor functiol.,
Data show that the centers able to seat more of the student body are
also able to accommodate more simulﬁaﬂeaus activities, |

Authorities emphasize the importance of an extensive selection
of materials, in breadth and depth, in subject and types of materials,
The resources must be easily accessible 4o both students and staff for
school and home use., This is not always the situation in the selected
schools, There is not as broad 2 selaction of materials in many of the
selacted centers as is recgmmsnded.a Even greater restrictions are
placed upon materials which are available for home use, Many types of
media, other than books, are not available for use outside of the school.

With regard to équipment eirculation, the standafdsg say that
equipment should eirculate as it becomes portable, Few of the schools
actually alléw equipmant outside the school, - Only one school allows all
aquipméng ig»cifeulatai

‘6. Standards, p, 4o,
7« Standards, p, 40-41,
8. étgq@a;da D. 24,
9+ . Standards, p, 24,
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"To maintain an up-to-date collection of materials ir *the media
center not less than 6 per cent of the national average per pupil oper-
ational cost shculd be spent per year per student, (The 1?68i1959
estimated national average for per pupil expenditure is $5SG.OD);"1D
According to that figure, 6% would be 340.80. In only three instances

(see the 1969-70 total media center budget, Table V D, Ampendix C) did

the media centers' budgets ever exceed the 540,80, The total 1971-72
per pupil expenditure ranged from $16,30 tc $1,60 with the mean at
$6,35, The standards recommend that about half of the amount should be
spent on printed materials and half on audiovisual materials. In most
cases, the recommended split was not followed, Hore was spent on print
than on a-v materials, Data indicate a relationship between the town
per pupil expenditure and the amount of media specialist time.

To summarizé, none of the media centers in this study met all
of the 1969 reccmmended standafds;

Experts in the field state that the school media center should

be the nerve center of the school, Richard Dariixgll says that the

media center should be the foecal point of the instructicnal program,
Ruth Daviesig states that an effective library program is an education=
al necessity, BEoth the educational and media pfagfams must be inter-
dependent if each is to be strong, While all the centers provide
materials, equipment and services to some extent, most of the schools'

media centsrs in this study do not seem to be the nerve centers of

10, Standards, ps 35

11, Richard Darling, "IiC-Library Services," Instructor

12, Ruth Ann Davies, The School Litrarv - 4 Force for Zdu-
eational Exceilencs, (iew York: Eowker, 1959/,

j



their schools, however, [any indicate only some or no invelvement in
the SGﬁGGls' individualized instruectional programs,

In those selected schools that are more deeply committed to in-
dividualized instruction, the media centers are involved to a much
greater degree, These schools have more flexible scheduling, their
instructional programs are more individualized and there is more teacher

With regard to the services thé media centers provide the
students, Frances HEﬁﬂEiB says that the teaching of the use of the
library resources must include guidance in viewing and listening skills
as well as stidy skills, In the selected centers, guidance in study
skills is not provided as much as the other services are (only 38% of
the centers provide it as an integral part of the program). Many media
specialists pointed out that more studénts need guidance in study
skills; Whilé fewer need a great deal of help in locating or using
materials and equipment., The emphasis seems to have shifted to tha
research techniques and study skill aspsects of media center use, de-
spite this shift in student need, the data indicate that gﬁiﬂancé in
study skills is not offered as much as now may be necessary,

R%garéiﬂg the instructional program, the standards say,
"Although most of this instruction will be done with individual students
in the media center, some can be presented by teachers and media spééz
-eialists in the center or in the classroom, with the size ol the gréup

, L . o . -
to be instructed determined by the teaching and learning ﬂééés_“l

7 13, Frances HEEQE;: "School Libraries,"(imerican Asscciation of
ggh@alrLigrg:igg, 15t4 lay 1966), pp.l5-23. Reprinted in Da.ies,pp.

14, Standards, p.8,
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Many of the selected centers, then, may be using more tra@itioﬁal metheds
of instruction,

Teachers look to the media specialist to "provide information
aboul new materials; to make these materials easily and quiekly access-
ible; to produce needed materials; to assist them in keépiﬁg informed
about recent developments in their subject areas and in educational
trends; to channel information regarding students' progress and problems;
to organize and conduct inservice courses on the full spectrum of media
and their uses; to instruct students in the use and resources of the
media center as the needs of the curriculum indicate; and, increasingly,
to assist in the analysis of instructiaﬁal needs and the design of learn-
ing aetivitiasi“lE The services which are most commonly provided by the
selected centers are materials selection and consultation on available
resources, Aid_ﬁith matarials‘préductién, instruction in effactive media
use, and information about students' progress are services provided in
less than half of the centers,

The effective media center",,.is the school's nerve center,..
where a teacher can send a student unsupervised, at any time, for any
purpase."lé Tha standards say "Individuals or small groups of children
in elementary school shovld nave access to the media center at all times
during the school day, The use of a rigid schedule for class visits is

"l?

not rgeamﬁéhdééi The majority of the selected centers hava either

15 Standar d;, Delts

16, Leroy K, Mesedahl, "IMC Contribution to Individualized
Instruction,” (449 ovisual Instruction, 10:9 iovember 1955),
Pp. 70k-5, — ’

i

17, v§t§§§§Td§, p. 24,
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some or no scheduled classes, Twenly-five percent of the centers, how-
ever, do have all of the classes scheduiééi In eleven of these centers,
individual students haye to come at unscheduled or specified times,
There is not easy access to the center in these cases,

Although nearly 100% of the media spe- ‘sts felt that there
were areas which needed improvement, data indicate that many specialists
have not felt or articulated the needs of their centers, Half of the
specialists in centers with less involvement in the schools' individ-
ualized instruction prograr have not indiecated needs in areas which do
nol moet recommended standards,

The preceding pages have given an aﬁalysis and evaluation of
the data as well as discussing the fir-dings from the study, Chaptgr VI
will present a summary, the gcnclusi@ﬁs, and ?accmmendatiéﬁs for further

study,



CHAPTER VI

-SUEHARI, CONCLUSIONS, AKD RECOMMENDATIONS

This chapter will summarize the study, draw conclusions from
the previous presented data, and make recommendat: ns based on the
findings,

The purvose of this stﬁdy was two-folds 1) to investigate how
the media center functions within individualized instructional progrars
at selected alemeﬁtary schools in Connecticut; and 2) to evaluate those
med.a centers in relation to their school programs based on the opinions
of leaders in the field,

No study has provided data from a mmber of media centers in a
variety of individualized instructional programs, In the opinion of the
writer, therefore, a need existed for the study, The delimitations of
the study ineluded;ﬁha selection of the schools; search of the litera-

ture thr@ugh Library LitETature,l Education ip@e;;g Dissertation

, N N Lo b T , o
Abstracts.B Research in Ldueation, and Current Index to Journals in

E@ugatiani5 for the years 1965 to 1971; the nature of qﬁestiannaira;
the respondents' answers; and the interpretation of the data by the
writer,

1, Library Literature. (New York:s HMW, Wilson Co.,1921- ),

2, Education Index. (New York: H,W, Wilson Co., 1929- ).

3. Dissertation Abstracts, (4nn Arbor, Michigan: University
Mierofilms, 1938- ), '

B h. Research In Zducation, (#ashington, D.C.1 U,S, Government
Printing uffice, 1567- ),

5 Current Irdex to Jovrnals in Edueation. (Hew Yorks CGH

Information Corporatien, 19569,
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The prccedures and techniques used in péaéuriﬁg the necessary
data includedi
1, Selecting schoois having a) an educational pregram using in=-
dividualized instruction; and b) a media center directed by professional

personnel,

2, Sending letters to the prineipals of scheools initially select~
ed, requesting their cooperation to include their schools in the study.

3., Searching the literature for information pertinent to the
study-for the purpose of developing a questionmaire,

4, Developing the guestionnaire to incorporate the three compo-
nents of the studvi a) the school and its individualized instructional
progran; b) the media center and its components; and c) the use of the
media center by staff and students.

5. Pre-testing the questionnaire by égnding it for criticism to
several media specialists,

6. Sending the questionnaire to the sixiy-four selected schools
whose principals granted permission for their schools to participate in
the study.,

7. Tabulating the data in columns devised for each of the 351
possible responses from the cuestionnaire; totalling each columny and
converting each sum to its percentage equivalent.

8. Developing tables and figures by selecting the groups of
responses which needed graphic illustration to make the data more. easily
comprehensible,

The findings of the study, based upon the limitations, indicate
a possible correlation between a school with a subject specialist on its
staff and the extent to which individualized instruction is used in that
subject, particularly in reading, The data indicate no correlation be-
tween a schoo? with an a-v specialist and/or a curriculum consultant and
its individualized instructional program,

From the data, it appears that many of the selected schocls are
not using tre more individualized methods. The teachers, rather than

- the students, are initiatingz and evaluating much of the individualized
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instruetional work,

vided, and seating acécmmcdatian are not generally up to national
standards, The staffing is significantly below standards, The data in-
dicate that 15% of the selected centers can be said to have an adesuate
number of professional staff, The supportive staff is inadequate, with
most schools depending, to a greater or lesser extent, en volunteer aid,
11% of the selected centers can seat tﬁa recommended 157 of the student
population; and 15% of the. centers can simultaneously accommodate five
activities, A relationship exists, therefore, between the number of
simultaneous activities that a center can accommodate and the percentage
of its student population that can be seated in the media center.

@ata indicate that there is not as widé a diversity of media nor
flexibility in the eireculation cf that media as recommended by the
authorities in %hé fiéld. Only 23% of the schools circulate a-v mate-
rials for ‘home use, Most of the salé;£ed schools do not allow a-v
equipment to be taken home, Of the schools that do ecirculate a-v equip=
ment, the majority allow the acgampaﬁying a=-v material to eirculate,

The selected media centers' budgets are significantly belew the
recommended standard, The budgets are not divideé equally beiéean pfint
and a=-v materials; rather, in the selected centers, there was a larger
expenditure for pfint media, Data indicate a relationship between town
per pupil expenditure and the media center expenditure,

In those schools that have more individualized instruction, the

media centers are involved to a much greater degree, These schools have
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The services provided for students and staff in the selacted
éenters are net as extensive as the authorities recommend. 5Students
working in the media centers need research techniques and guidance in
study skills more than help in locating and using materials, Research
and study skill guidance are not freguently offered in many of the
selected centers, The more individualized methods are not used often
for media skills instruction to the students, The services most often
provided for the faculty are materials selection and consultation on
available resources, Aid with materials production, instruction in
effective use, and information about students' progress are provided
less often,

Almost all media specialists felt that there were areas in
which their centers could be improved, Primarily, the need was in-
dicated for increased media collection, center expansion, and;insraased
professional and clerﬁeal personnel, Not all respondents, however, in-

dicated needs in areas which do not meet recommended standards,
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- =3 A e spthaw st+iidr
Sugeestions for further study

1. Depth study of the selected media centers through site
visits, observation of the media center's programs, and interviews
of the media specialists, teachers, and administrators,

2, Depth analysis of media use, within and without the
media center, in selscted elementary schools,

3. Study of the extent of media specialists' involvement
in curriculum planning and in-service training of staff _n elementary
schools, '

L, Study of the relationship between the invelvement in the
school's educational program and the need for more media center
staffing. ' '
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19 Carriage Drive
Woodbridge, Conn,
20 February, 1972

Dear

I am carrying out a study of library media centers and
‘4ndividualized instruction programs in Connecticut, This
survey is part of my library science thesis at Southern
Connecticut State College, I would like to have the co-
operation of your school in obtaining a composite plcture
of the role of the library media center in programs such as
your schcol has,

| May I send a questionnaire to your librarian? I am en-

closing an addressed postcard for the reply and hope for
your favorable response to my request,

A summary of my findings will be sent to participating
institutions,

Thank you,

Sincerely,

Mrs, Lubert Stryer



You may send the questionnaire to this school's

librarian, who is (liss) (¥rs,) (ifr,)

_No, do not send it.

?fingipél

School
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BAHLAL

QUESTIONNAIRE ONMEDIA CUNTERS AND INDIVIDUALIZED INSTRUCTION PROGR AN S

)

I. SCHOOLS
1. Name of school - : Town
No. of students | . “Grades No. on professional staff

No. of teacher aides

2. The school is urban suburban rural,

3. Please indicate if the following specialists in vour school are part-time or full-time.

Part |Full Part | I'ull
reading specialist curriculum consultant

math consultant | perceptually handicapped specialist |

science consultant Other

audio-visual specialist | -

4, What type of individunal instruction program does your school have?

individually prescribed instruction - programmed learning
non-graded curriculum team teaching

~ contract learning student tutors
- independent study Other: L -

5. On the following table, please indicate in which %ubjecfs and grades individualized
instruction takes place:
All
grades K 7
EReadmc: 1 _ ] B

[
| bo
L
W
fuy]
Il =3
o

Lanmigiz at‘ts RS o ] ) 1 . R
Mathéﬁatlcs - NN o
Social %tudles o 7 7
Sclef

6. The students who participate in individualized instruction are

selected by grade. selected for enrichment work.

selected by subject. not specially selected.
~ selected for remedial work. Other: o o

7. The individual instruction work is usually initiated by

the teacher. . _____the student.
the library media speclallati Other: N 7 -

The student’s progress is determined bv
standardized tests, . student's own evaluation.

[s]
-

~ teacher evaluation.
student - teacher evaluation,  Other: R




9, Special muterials for individialized instruction ave prepared by

teachers, ) students.

library modia zoecialist, ~commercial sources,

curriculum consultant, Other:

1I. MEDIA CENTER - STAFF, SPACE, MATERIALS, AND EQUIPMENT
1. How many students can your center accomodate®

2. How many of the following are on the media center staff?
full-time library media specialist(s) full-time clerk(s)

- e

"~ part-time library media specialist(s) __part-time clerk(s)

If so,are theyv shared with another If so, are they shared with another
school? school?

~_ teacher aides

— student helpers

 resource teachers

parent (or other) volunteers

3, Of the following activities, which can go on simultaneously in the meadia center?

story-telling small group work

] large group work (class) ~ individual work

~ library skill instruction Other:

The following materials are used by students in the media center; at home

-

not occa-| not not ccca-| not
avail- | often | sion- at E avail- | often | sion- at
able ally | all { able | ally

Books I A A

Irt the media center ~ Available for home use

W

ws

O0KS

Tapes_ - . R S S 4 - —

Disc recordings B O - B 11

Fihﬁstf;ips - ] _ o . -

Filmloops - - B S R R

Transparencies ) ) , —

Programmed materials 1 o ' o

Realia . N . , , !

Models and mock-ups e - ' 7 ; B
Graphic moreriais (maps, ' ' % ) )
graphs, disgrams) ] L , 1 N

Study prints and illus, o R A

16 mm. filme , - 7 . |

ERIC

Aruitoxt provided by Eic:
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5. Which of the following pieces of equipment ave available to students for home use?

- slide projector 8 mm. projector

j film strip projector 16 mm. projector

~ film loop projector - _E record player

: cassette tapd recorder Other: )

6. Approximately, what has been the budget for your media center?

1971-72  1970-71  1969-70_
Books IR o
Reference - o
Periodicals o f e
‘Audio-visualequipment o
Audio-visualmaterials L

III. MEDIA CENTER USE
To what extent is your library media center involved in the individualized
instruction program in your school? '

[

~ to a great extent to some extent - not involved,

2. To what extent is each of the following an integral part of the media center program?

to a great extent to some extent  not at all
Reading guidance o o o
Listening and viewing guidance - ] 1
Instruction in use of media - ] o
Guidance in studv habits | |l o
Developing media skills T I B i -

3., The library instructional program is

- taught to classes in the media center. - individualized.
~ integrated with other subjects and taught in ____informal; taught
the media center. when need arises.

integrated with other subjects and taught in the classroom.

4. Does the faculty call on you to

_often  occasionally _not at all

Consult about available resources

Select materials 3 ' —

Inform them about student' s progress
as seen in media center 0 _ - 7 -

Lﬂlsn‘:u;ﬁt them in Ifu:ﬁve media use

Aid them with materials production 7 -

ERiC

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

9.

The modia conter has
all of its tine Termally scheduled, - some classes scheduled; other
times flexible,
~ no classes scheduled; all time
flexible.

all claseas scheduled: other times
flexible,

Individual students come to the center to work independently

~atail times, ' “at specified times.
~at all unscheduled times. __not at all.

The following types of individualized instruction are undertak. 1 in the library
media center

often occasionallr notatall

Prescribad instruction ) 3 ) .
Contract l2a ] ] ]
Indcm ndene stu mf )
Prbgrammul learning ) ] _ , B

Tutoring ) ) ) ) _ 7 -
Indwuiual prmf:c:t% B B B , |
Dther ) o 7 o - .

carnimg

“Working independently in the media center, how much help do students need in ...

‘a great deal of help some help _ no help

Locating materials 7 ) .
Using reference materlala - B - ] 5 -
Using A-V material o B - _ o
Using A-V equipment 7 - L )
Develapm* %Ludi skills o ' o ' ’ -

Narrowing the problem - o -
Using indexes | - 7 ] 7 7
Qutlining ' - - o -

Acquiring T Ic;cmch techniques __~ | B o '

U']\ |

In order to extend the individualized instruction program in your media center, it
would be necessary to:

increase number of professionalpersonnel.
increase number of clerical personnel.
improve teacher cooperation.

_enlarge present facilities.
improve phvsu:al access.
increase media collection.

print
- a-v - Other: B
. improve administrative o
" cooperation. o )

PLEASE USE THE BACK FOR ANY COMMENTS.



EXEIEIT 4

19 Carriage Drive
Woodbridge, Connecticut
18 flareh 1972

Dear

Your prinecips . has kindly consented to your school's coop-
eration in a Euudy of library media centers and individualized instruc-
tion programs in selected elementary schools in Comnecticut, This study
is part of my library science thesis at Southern Connecticut State
College,

I am enclosing a quegtiannairé, which I hope you, the library
media specialist, will ccriplete. From the returns, I expect to obtain a
composite picture of the actual role of the library media center in pro-
grams such as your school has, Attached to this letter is a sheet de-
fining several terms as I shall be using them, Also enclosed i5 a stamp-
ed envelope,

All the information received will be kept confidential., The
data will be compiled and used within general categoriest no specific
references will be made, You will receive a summary of the findings,

I look forward to receiving your completed questionnaire and
would appreciate any additional comments you might have, Thank you for
your time and attention to this study,

Sineerely,

Andrea Stryer



1=
w
‘L
=
B
[
=
L%

DEFINITIC!S OF TERMS USED ON THE QUESTIONNAIRE

Media specialist (librarian)

Individualized instruction

Individually prescribed instruction

Contract learning

Programmed learning
(or programmed instruction)

Team teaching

Independent study

an individual who has broad professional pre-
paration in educational media,

he student's background, ability, performance
and interests. It includes ways in which stu-
dents are grouped and regrouped, the way time
is allocated for various types of staif and stu-
dent activitics, tho way the staff is organized
for more efficient utilization of the individual
talents of its members, and the way the curri-
culum is developed.

~¥

individual necds and abilities involving diagnosis,
written prescription, and continual evaluation,

with carcfully sequenced and detailed listing of

a program in which the teacher defines, on a con-
tract, which the student signs, a concept to be
learned = with its behavioral objecrives and an
outline of a procedure (with alternative procedures)
for obtaining these objectives.

is self-instructional, focusing the student's attention
quires a response to each segment of material; and
it gives the student immediate knowledge of the
results after each response.

a way of reorganizing the staff so that the talents of

each member can be most efficiently utilized.

- individualized learning activities proposed or

elected by the learner and, at least in part,
planned and evaluated by the learner.
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EXHIEIT 6

19 Carriage Dr,
Woodbridgze, Conn,
28 April 1972

Dear

I am writing to follow up on the questionnaire I sent you on
Mareh 18, I realize that this time of year is a particularly busy one
for you, but I hope that you are able to complete the form,

As of tsﬁay, nore than 50% of the questionnaires have been
completed and returned., I am eager to get as complete a picture as
possible of media centers and individualized instruection programs in
selected elementary schools in Connecticut. So that your responses can
be part of the data, I would appfeciafa your returning the gquestion-
naire by Xay 12th,

Enclosed is a copy of the questionnaire and a stamped
envelope, I am looking forward to your response,

With my thanks for your time and cooperation, I am

Sincerely,

Andrea Stryer
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TAabcLaiivun OF DATA

QUESTIONNA'RE ON MEDIA CENTERS AND INDIVIDUALIZED INSTRUCTION PROGRANS

Your name: _

1. SCHOOLS

l!

Name of school Ai Town ‘ o
No. of students 167" h}éﬂ Grades No. on pf‘DIESSanal staff o

No. of teacher aides

: 19 ?/ f qQ ai
The school is pur ban Z éaubUTban o rural.

Please indicate if the following specialists in your school are part-time or full-time,

Part |Full Part Full
reading specialist K1 7 7%7 curriculum consultant g‘??a‘i A
math consultant 307, ;27 perceptually handicapped specialist gﬂgiq&%
science consultant ;,‘gj :27 Other - '
audio-visual specialist 289,02)77
What type of individual instruction program does youréchcml have?
@7iudividuallv prescribed instruction 7 programmed learning

‘m:n graded curriculum ¢ &% team teaching
{77, contract learning 5_% student tutors
" 499, independent study Other: B

On the following table, please indicate, in which subjects and grades individualized
instruction takes place: - :

All 7

grades K 1 2 3 4 & 6 7 8

Reading | HS7% | Y| (4] 257 17| 284 I951 174 2% 24
‘Language arts 1367 | 2 |1t LDl Mg | 15 . 2 - 2 i =S
Mathematics ‘“7'. ¢ 13 2l a8 39 28 | 171 2| 2
Socialstudies | 499 | 2 | 91 9110 | 151 I3 79|l ©| 2 |
Science | gzl 2 [l |13 201 231,5] 0 2 |
Other: 7” _ -
The students who participate in individualized instruction are
.232; selected by grade. . selected for enrichment work
237, selected by subject. not specially selected.
lgz‘é:elac:ted for remedial work. : _ i ~
The individual instruction work is usually initiated by
J2/, the teacher. [ 3 /e the student.
!3 /j‘f‘, the library media specialist. Other: _ . _ ] I

'Ihe student's progress is determined bv ,
6@7’. standardized tests. o l&Z; studr_,nt s own evaluation.

g’_‘?, tgax_her evaluation.

eacher evaluation. .. tjther
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«2=

9. Special materials for individualized instruction are prepared by

? z teachers. [é 7 s students.
librarv media specialist. %chommerc;ial sources.
. curriculum consultant. ther: .

MEDIA CENTER - STAFF, SPACE, MATERIALS, AND EQUIPMENT
1. How many students can your center accomodate? Range 3= 19 N
s S e 7

2. How many of the following are on the media center staff?

full-time library media specialist(s) &2_73 full-time clerk(s)

%npalt time library media specialist(s) part-time clerk(s)
 If so,are they shared with another If so, are thev shared with another
~ school? ,3576 o - ~_school? %,

_LL'L resource teachers gteacher aides

Ll?{pqrent (or other) volunteers %smdent helpers

3. Of the following activities, which can go on simultaneously in the mecha centef"’

V 1 G"if #;ﬂ]f\!\ q

___story-telling B small group work q (2I e, 7“,_\ ggz g
. large group work (class) individual work 3(2lge, Nindy ¥ 2 (sendlsindiv) 4
____library skill instruction Other: i S '1“;“1‘“5\ 20 ‘_7',1!“_;

- .g
4,. The following materials are used by students in the media center; at home

, In the media center Available for home use
Lnat occa-| not | not occa-! not
1vail- | often | sion- at # avail- | often | sion- at
able ally | all § -able ally | all

N - .7 /N AR /8o AT
Tapes 53 ] 36 o ié\s o l'7 A5

G ,
Disc recordings L | 4T [ 32| 2} K1 Il |7 |30
Filmstrips Ol g5 | 1| & 1 & 9 |36
Filmloops 9 L0 | |3 b 33 Q '7( 32
& 4
23

7777 30 (33| 13| 35| 41 9|38

Transparencies

Programmed materials ) A | :&f 13136 9;
Realia 7 , 35' 7 |7 RS” J_S 38 1 o
&)

Y | 3¢
et | 30

Models and mock-ups S0 13| 20| 17 4§ :
Graphic materials (maps, j s ) - T
) giEaph% diagrams) | "‘ S‘f K11 L _RU i
Study prints and illus, L‘! e 5 T -}:C’ 7 (’: ! /? !

6 | 23
EYREA N

 8mm, films 34 igf '7 /{E _ _r
16 mm,rflhﬂjmwr 3'{ ,,,” 03' /7f ‘{5 i o _30‘3
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5. Which of the following pieces of equipment are available to students for home use?

77 [6 slide projector T_‘ij 8 mm. projector

film strip projector 7,16 mm, projector
o film loop projector record player

Lﬁraﬂsette tape recorder l-{ 0 r\ggl - ﬁgg‘ *\apd r‘EE‘Er‘Ae&-

Other

6. Approximately, what has been the budget for your media center?

~1971-72 1970-71 1969-70
Books ?aa goo |y T L
Reference | a?-‘lm ,Kange, per pup || 1171-92 bulge:?"
Periodicals : 09 . I _ '
Audio-visualequipment | 3£ l-I 2:.‘7
Audm VIaualnmterlaié Yol -
;—Lme\ucfed were Fhe budasts which were

bﬁk;—u dewn U\‘E %Pdﬁﬁ Eaﬁsév“uﬁ

MEDIA CENTER USE
1. To what extent is your library medla center involved in the individualized

instruction program in your school?

) 0 ) Z —
45 § to a great extent ‘ii 25 to some extent 13 /¢ not involved.

]
]
=

2. Towhat extent is cach of the following an integral part of the media center program”
to a great extent to some exfent __ notat all
Reading guidance . _ 7@2}& 1 71/} %
Listening and viewing guidance | i 3; - - _1_ o
Instruction in use of media N o/ B - 1 v o
Guidance in situdy habits _ :3? o 43 ] "
Developing mecia skills | 89 | 34 | 2.
_ <

3. The library instructional program is
fé ; taught to classes in the media center 4 Eg individualized.
ﬂj&ntem ated with other subjects and taught in informal; raught

o7 the media center. when need arises
2 E integrated with other subjects and taught in the classroom.

~4, Does the faculty call on you to

_often occasionally not at all
Consult about available resources ?379 _ “37; — ;Z 679_,
Select materials R s)l — 7§;,
e T ot concay © ProgTess —— | gg | 43 RI__
Instruer them in effective media use x.?)fz.. 47 i ! , |
éigi ghgm V}ﬁ,!;hi materials production | 4‘5! 1 \3 0 77777 3 ;:2.
Other: _ - e




Si

The media center has

97, all classes scheduled; other times

flexible.

—‘izzsamé classes scheduled; other
¢ times flexible.
LZZ no classes scheduled; all time )

flexible.

Individual students come to the center to work independently

ffoat all times,
al all unscheduled times.

media center

often

, at specified times.
Jiot at all.

“not atall

Prescribed instruction

Contract learning

—a5%
of

_137%

34

Independent study -

GG

2

Programmed learning 19 T 19
Tutoring 25 | 57 o
Individual projects 170 0

Other: T T T

bk Lals Aa grisdante pand in

H N e

VI wleipmie T adsmmndamsle. In the madia ~anta=  haAauar s
ris Ty sk Dedlifp, didslispiiiadiclibly i wtis el ATl §  RARF T 4fi wiima

a great deal of help some help  no help
Locating materials 9% 2% 1 &%
Using reference materials 30 AN
Using A-Vmaterial . | 19 g5 | )7
Using A-V equipment e , 3 1 1
Developing study skills | 3b £ A
Narrowing the problem %6 . 4 | 4
Using indexes - | 3§ 5! L

Using I ) 39 g3 | 4
Qutlining ] 3

g .
tlin . 28 |-} 1 13
Acquiring rescarch techniques. 45 | #0 | 6

9, In order to extend the individualized instruction program in your media center, it
would be necessary to:
5 i 'Z, increase number of professional personnel.

)/,enlarge present facilities.
' fincrease number of clerical personnel.

309,improve physical access.

, increase media collection.

E‘/_l?; print

3% a-v Other: L -

)7/ improve administrative , , o
cooperation, '

Q ' PLEASE USE THE BACK FOR ANY COMMENTS.
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