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TH4SIS AESTRACT

The purpose of this study was two-folds 1) to investigate how

media centers function within individualized instructional progra at

selected elementary schools in Connecticut; and 2) to evaluate those

media centers in relation to their school programs according to criteria

developed by leaders in the field. There has, been no study which has

surveyed a number of media centers functioning within various individ-

ualized instruction prcgrams in elementary school. A search of the

literature for the years 1965 to 1971 was carried out.

The limitations of this study includedi

1. The nature of the questionnaire.

2. The respondents' answers.

3. The interpretation of the data by the writer.

The research procedures used in this study includedi

1. Selecting the schools that

a) have a media center and

b) use individualized instruction.

2. Requesting the principals' permission for their

schools' cooperation in the study.

3. Search of the literature.

4. Developing the questionnaire.

5. Pre-testing the questionnaire.

6. Sending the questionnaire to the selected schools.

7. Tabulating the data received.

8. Developing tables and figures,

The principal findings are as fellows. There appears to be

a relationship between the presence of a subject specialist on a

school staff and the extent to which individualized instruction is

used in that subject.



ny of the selected schools are not using the more ndivid-

ualized methods fcr learning, as in initiating and evaluating the work.

The selected media centers' staffing, number of activities pro-

vided and seating accommodation usually do not meet national .tandards.

There is not as wide a range media nor is there the flex-

ibility in the media circulation that is recommended by authorities.

The selected media centers' significantly below

the recommended standards.

Media centers are involved to a much greater extent in the

schools that have strong individualized instructional programs than in

the other selected schools.

The services provided for students and staff in the selected

centers are not as extensive as is recommended.

Almost all of the media specialists felt there were areas in

which their centers could be improved. The primary areas of need were

increased media collection, center pansion and increased professional

and clerical personnel. However, many specialists did not seek changes

that would bring their centers up to national standards.
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CHAPTER I

Tim PRO-LZM AND DEFINITIC NS CF TERMS -set)

Shortly after World War II, many new concepts were articulated

in the field of education. The more advanced thinking began emphasizing

the import4lice of the individual taking more responsibility for his awn

learning. An outgrowth of this thinking has been individualized

instruction.

Parallel to the development of individualized instruction has

been the vast technological expansion. This advance brought many new

vehicles for learning; opening new ways for the learner to teach him-

self. Many of these vehicles have been incorporated in the school,

expanding the library into a library media center.

recently have these two developments been utilized in

elementary schools. With greater emphasis on the individual and the

increase in types of media available, the role of the media center has

changed from that of-the traditional school library to one of complete

involvement in the school's educational program.

I. TEE PROBLEM

Statement of the nroilem. The purpose of this thesis is two-

fold; to investigate how the media center functions ithin individ-

ualized instructional programs at selected elementary schools in

Connecticut; and 2) to evaluate these media center programs based on

the opinions of leaders in the field.

Importance of the study. Many studies have been done on the



develonm individualized instruction progrars and media centers

separately. There has been no study, however, which has surveyed a

number of media centers functioning within various individualiz

instruction progr_ in elementary schools. In the opinion of the

iter, therefore, a need exists for such a study.

Delimitations_ of the study. Search of the literature in the

library science and education fields through Library Literature,1

-_
ucation_Index,2 Dissertation Abstracts, C©molete Guide and Index o

ERIC Reoorts,1' and Current Index to Journals n 7 ucation, covers the

period from 1966 through 1971. The writer felt that literature prior

to 1966 would have little relevance to the study because few schools

had introduced individualized instruction or developed media centers

before that time.

The study was delimited to schools selected by the writer from

i.sts compiled by the rureau of Elementary and Secondary Education

of the Connecticut State Department of Education. The questionnaire

devised by the writer, its interpretation by the media specialist to

whom it was sent, and the writer's interpretation of the responses

fUrther restricted the study.

1. LibrarL.Literature (New York: H. v, Wilson Co., 1921 -

2. Education Index ,(New Yorks H. 4. Wilson Co., 1929 - )_

3. ssertation Abstracts (Ann Arbor, Michigan: University
Microfilms, 1938 - ).

4, Research -in Education (Washington. D.0 United States
Government Printing Office, 19d7 -

5. Current Index to Journals n kducatian New York: CCM
Information Corporation, 1969).



II. DETINITIC,,N3 CF TER' :S WED

The following definitions are to be found in Standards for

School edia st

Media center. A learning center in a school where a full

range of print and audiovisual media, necessary equipment, and services

from media specialists -ssible to students.

edia specialist (librarian). An individual who has broad

professional preparation in educational media.

ed a aide (clerk). A media staff member with clerical or

secretarial competencies.

The definitions below are according to Deighton's The Eno

olopedia of Education! 7

Individualized instruction. A program in which the teaching is

adapted to the student's background, ability, performance, and

interests. It includes ways in.which students are grouped and regrouped.

the way,time is allocated for various types of staff and student

activities, the way the staff is organized for more efficient util-

ization of the individual talents of its members and the way the

curriculum is.

Independent study. Individualized learning activities proposed

6. Standards for school Media Pro ams (Chicago and Washington,
D.C.: American Library Association and the National Education
Association, 1969).

7. Lae C. Deighton. (

Yorks M acmillan, 1971).
.). The Encyclopedia of Education
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or elected by the learner and, at least in part, planned and evaluated

by the learner.

Team teaching. A way of reorganizing the staff so that the

talents of each member can be most efficiently utilized..

Flexible schedulin A way of decentralizing the control time

so. that individual differences among learners can be a

the daily schedule.

=Iodated in

Brown, in his book, The Nonaraded High School, provides the

following definition:

Non - graded curriculum. 'arrangements for the individual

student to pursue any course in which he is interested, and has the

ability to achieve without .regard either to grade level or sequence.'

The following is defined in Ebel's LIPielonedia of Education

Resea h 9

Programmed. Tearming m.s1:20mAJAAA27112n). is self-in rue-

tional, focusing the student's attention on a limited amount of material

at one time; it requires a response to each segment of material; and it

gives the student immediate knowledge of the results after each response.

Edling defines the allowing in Individualized Instruction Case

Studies
10

8. Bartley Frank Brawn, The Nonaraded HiahSchool Engle
Cliffs, N.J.: Prentice-Hall, 19b3). Cited in Deighton, op. cit.

9. Robert L. Ebel (ed.)
(New Yorks Macmillan, 1969) .

Encyclopedia of Education Research

10. Jack Edling Individualized Instruction Cas
ords Institute for Communication Research, n.d.

Studies
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Individuallvnrescribed instruction. An educational process

tailored to each student's individual needs and abilities...involving

diagnosis, written prescription and continual evaluation with carefully

sequenced and detailed listing of instructional objectives.

III. ORGANIZATION OF REZAINDER OF THE THIS

Chapter II reviews the literature from 1966 to 1971 concerning

individualized instruction and media centers. Chapter III describes

the population and procedures used. Chapter IV reports on data culled

from the returnod,questiormaires, Chapter V analyzes and evaluates

the data and Chapter VI includes the summary, conclusions, and recom-

mendations of the study.



Cl TER II

REVIEd CF THE LITERATURE

It is only within the past ten years that the individualized

philosophy and the media center philosophy have been expounded in

concrete terms. Few schools had begun to put either concept into

practice until about five years ago. It is for this reason that the

literature reviewed has been limited, with several notable exception,

to the years 1966 to 1971.

In order to understand both of these aovements- it is necessary

to acquire background on the contemporary goals and changes in edu-

cation. This chapter's selected review of the literature will include

background m rial on educational goals and changes; individualized

instruction, its aims and means; the media center's components; the

media center's program; and the media center's involvement in individ-

ualized instruction.

S.aokground

Nearly a half century ago educators began to advocate individ-

ualized education for young learners. Carleton Washburn, in 1928,

said that from the standpoint of what our schools might give to insure

each child's full development, most schools have failed, because they

have not given each child the opportunity to develop to his awn

capacity.1 This statement could have been made more recently, as

1. Carleton Washburn, and MYron M. S
(New York, John Day Co., 1928).

heels



indicated by a great number of recent writings.

A number of people have emphasized different aspects of our

national educational goals but they all point in the same direction -

towards individualizing instruction and the use of different media.

John Gardner, in his Pursui

America, says,-
2

f Excellence and the Fu

If we are really serious about, equality of opportunity, we
shall be serious about individual differences, because what
constitutes opportunity for one man is a stone wall for the
next. If we are to do justice to the individual we must seek
for him the level and kind of education which will open his
eyes, stimulate his mind and unlock his potentialities. We
should seek to develop many educational patterns - each geared
to the particular capacities of the student for whom it is
designed.

But though the educational pattern may differ, the goals
remain the same for alit enabling each young person to go as
far as his aptitude will permit in fundamental knowledge and
skills, and motivating him to continue his awn self-development
to the full along similar lines.

Bavighurst finds two principles underlying today's curricular

changes: 1) students can enjoy learning and can develop a desire to

learn for the sake of learning; and 2) the human mind should not be a

storehouse for knowledge, but an instrument for learning.
4

Three factors which Ellsworth Mason pinpoints are 1) the

mul tiplicity of subjects; 2) the blurring of subjects (they overlap

2. John Gardner, Pursuit of Excellence and the Future of
America (Garden City, N.Y.1 Doubleday, 1959) p. 32, cited by Ruth Ann
Dkvies, The School Library (Net( York' Bowker, 1969) p. 2

3. Robert J. Havighurst., "Educational Changes and their
Implications for the Library," ALA Bulletin, 612537, May 1967.

4. Ellsworth Mason. "Contemporary Educations A Double V
School Library Journal, 1606, November, 1969.

'I



and "become increasingly interdependent in their basic concepts,

methodology and subjects of concern."); and 3) the blight, of learning

it is a grind now and we should be returning the enjoyment to the

learning process.

The above are expressions oif the reasons underlying h great

changes in educational programs today.

du al iz ed. Instruction

Aims. Individualized instruction (or education) as the term

is used today "refers to any of the procedures used to ensure that the

individua3 student receives instruction that is specifically appro-

priate for him. A general definition this* Individualized_edu-

on consis la and conducti

o a o tud and d

his learnin needs and characte

h stud

1 o that are tailor -made to suit

:sties as a 1 rner."5

8

Jack Edling has done ive research and writing on individ-

ualized instruction. In a project supported by the Research and Utili-

zation Branch of the U.S. Office of Education, a number of programs

e observed. The Phase 1 report
6
gives the statistics and the ques-

tions and responses of the original group of 600 schools. Edling's

5.. Glen Heathers, "A Definition of Individualized Education,"
Paper presented at 1971 American Educational Research Association annualmeeting.

6. Jack Edling and James Die
Individualized Instruction Programs",
System of Higher Education, 1969),

"An Interpretive Study of
mouth, OreJ Oregon State
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research yielded a manual for administrators, 7
a series of pamphlets,8

and a journal article. 9
The manual presents the theory behind individ-

ualized instruction. Edling states that individualized instruction is

oriented toward the child. Four basic types of individualized i-_truc-

tion are distinguished which he charts thus'

School Determined

Individually Diag-
nosed. & Prescribed

Self-Directed

System

Determined

Learner
Selected

Learner Selected.

C. Personalized

D. Independent Stu

A 10
giving the background, Edl ing presents details on diagnostic,

instructional, and evaluation procedures, reporting student progress,

evidence of the effects of individualized instruction, problems en

countered, and recommendations on aplementation procedures. The

series of pamphlets give further details. The journal article gives

an overview of the theory and some of the types of individualized -

struction used by the particular schools in Edling's study.

7. Jack Edling, Individualized Instruction- Manual for
Administrators, (Corvallis, Ore.: 6regon State University, 1971).

8. Jack Edling, Individualized Instruction Project Materials-
Case Studies, Stanford, Californiai Institute for Communication Re-
search, n.d.).

9. Jack Edling, "Individualized Instruction-the Way It Is
1970" Audiovistal_Instruction, 15$13, February, 1970.

10. Jack Edling, Individualized In tru ion-A Manual for
Administrators
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William Hedges, in an article entitled 'What is Individualized

Instruction,"11 sets out eight factors which, he says, t be accepted

by schools undertaking individualized instruction. The eight factors

are 1) students do not leave a unit and begin a new one until they ha

reached a predetermined level of proficiency; 2) students must be

allowed varying amounts of time and practice for the specific goals;

3) there must be frequent evaluation of student's progress; 4) the

teacher's role is to diagnose pupil needs, plan and prepare each child's

instructional program and work with pupils in small groups or individ-

Ily; 5) students assume more responsibility for their own development;

6) almost every child becomes a teacher part-time; 7) the classrooms_

are arranged differently; 8) the systems analysis' approach is applied

to schools. as learning centers.

The aims, then, of individualized instruction are ind=ividual-

learner - oriented rather than group- and teacher - oriented. Th

attainment of these aims has given rise to various means.

Individualized instruction takes a number of forms.

Each form involves reorganizing the school, classroom, the curriculum

and/or the instructional procedures.

Bicknell and others-- discuss individualized instruction,

epsizng the importance of selection of appropriate instructional

11. 4 William Hedges, s Individualized Instruction,"
Hedges Letter Number Une, Individualized Instruction p. 1-4. Science
Research Associates, 1967. Reprinted in Hillson & Hyman, Change and
innovation in Elementary and Secondary. .OrRanization, New Yorki Holt,
Rinehart, 1971).

12. John E. Bicknell & Others, Su ^er orkshoo in ndivid-
Ualization of Instruction, Selected Papers, Fredonia, NJ.1 -t

University College, 1970).
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objectives, educational erences, instructional techniques and study

materials for each pupil. In addition, there t be continuous assess-

ment of pupils. Included in these selected papers are articles on the

major efforts in the field, such ass team teaching and IPI (individ-

ually prescribed instruction).

An early paper called "Team Teaching in the Elementary S chooi "

has a discussion of the development of the team concept at the Franklin

School Project. Groups of teachers took joint responsibility for the

instruction of a portion of the school population. With more collabo-

ration between the teachers, there was room for specialization. In the

area of curriculum development, there was opportunity for more re-

flective arid. creative work.

Individually prescribed instruction, according to John 0. Bolvin

must 1) use sequential behavioral objectives; 2) have a means of diag-

nosis of student achievement in terms of the curricular objectives as

well as the proficiency level desired for each student; 3) provide a

variety of paths for attaining mastery of any given objective; 4) pre-

scribe the learning tasks which the student is ready for; 5) organize

the whole school to facilitate individualization; and 6) have strategies

for evaluation and feedback of information for teachers as well as

curriculum developers.

13. Robert Anderson, Ellis A. Hagstrom & Wade M. Robinson.
"Team Teaching in an Elementary School," School Review 68s71 1960.
Reprinted in Hinson & Hyman, p. 111-121.

14. John 0. Bolvin, "Individually prescribed Instruction,"
Educational Screen & Al Guide 47114, April 1

HYman, pp. 241-245.
Reprinted in Hinson



Naurie Hi11son15 discussing the non-graded school h prefers

the term - continuous progress) states that the progress organization

for the pupils must be appropriate to the rate and pace of learning as

well as to other factors in learning ability. The curriculum must be

open-ended, ed and sequentially organized. It must reflect

the idea that, irrespective of age or years in school, each person can

learn all that he is capable of learning. There are no grade levels

through which one is promoted. The learner troves at his awn rate.

One school that uses contract learning is the L. E. Berger

Middle School in North Dakota.16 A contract is prepared with the

concept to be learned identified and the behavioral objectives cl

stated. Alternative instructional procedures for teaching the ob-

jectives are spelled out. The student is evaluated in terms of the

behavior stated in the objective. The student and the teacher then

exam in the evaluation together. The contracts allow the student

self-pacing and self-direction.

Background in the area of independent study is given in a book

by B. Frank Brown.17 He calls independent study one of the most

effective ways to draw from the student his desires, objectives, and

participation. Although largely confined to the graduate school, it

has begun seeping downward. He feels that its growth has been

15.
R ort of a
The British

printed in

Maurie Hillson, "Continuous Progress Education from A
Invitational Conference on Continuous Prorress sponsored by

Coluidoia Teacher Federation, February 24-17, 1 7. .Re-
illson & Hyman, pp. 59-67.

16. Jack Edling, Individualized Instruction - Case Studies. #23.

17. B. Frank Brown, Education bv_Annointment0 Hew Approaches
to Independent Study, (W. Nyack, New Yorki Parker Publ. Co., 1968).
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slowed down by linking it with team teaching and modular scheduling.

Independent study must be a rigorous learning activity. It shifts to

the individual the burden of his own education, of developing how to

learn. own goes into some details of specific programs. He discusses

some of the ideal space arrangements and needs for independent study to

take place.

Another discussion of this topic is found in an article by

Anne Patrick.-1
: The team teaching movement, she says, awakened in-

terest in independent study in the, elementary school. Independent

study is concerned with a method for children's procedures and involve-

ment in the learning process. Its concern is.for the particular edu-

cational development of each individual. Its major objective is to

bring the.individual to a mastery of himself. The process of inquiry

is more important than the specific information assimilated. The

teacher is the guide, the listener. Patrick gives examples of programs

in Illinois, Ohio and Utah.

A discussion of programmed learning is by Paul Sa ttler.19

The histo al background of programmed instruction is given, with a

detailed account of the Denver public Schools' use of it. It was

difficult and time-consuming. He discusses other uses in the schools

and the disagreements going on in the field. It is becoming more than

18. Anne Patrick, "Practices and Programs for Elementary
Schools," in Independent Study Bold New Venture, Ed. by David w, Beggs
& Edward G. Buffie, (aoomington: Indiana University Press, 1965).
pp. 68-82.

19. Paul Saettler, "The Rise of Programmed Instruction" from
A History of Instructional Technology by P. Saettler (New York'
McGraw-Hill, 1968) pp.250-267. Reprinted in Hinson & Hyman p.305-323.
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simply auto-instruction. He concludes that progr med instruction"...,

will extend to a cybernetic analysis of the learner as a feedback

system in the context of his interactions with his total environmen

An example of a school using student tutors is the Pacoima

20Elementary School in Pacoima, California. Older pupils assist

kindergartners in learning specific skills. They tutor for the

specific objectives on a one-to-one basis. The teacher works first

with the tutors, and is then free to spend more time with the individ-

ual learners,

One way of det6mining how individualized a pr-ogr, m is may be

with this characterization formulated in the report put out by the

Educational Resources Information Center on individualized instruction.

Whether traditional or more individualized methods are used is reflected

in the following procedures: 1) the learning activities which can be

described by a) teacher's direction, b) carefully sequenced and pre-

pared materials, or c) selection of activities by the student; 2) the

setting of the learning activities which can take place in a) the class-

room or b) the learning resources area; and 3) the forms of scheduling

time which can be a) complete scheduling, b) large blocks of time or

c) unscheduled.

The M .ia Center Its Components

"One of the by-products of the communication revolution has

been its influence upon our schools and upon our understanding of the

20, Jack Edling, Individualized Instruction - Case Studies, #4.

21. Individualized Instruction, Putting Research into Practice
(PREP), Department of Health, Education & v;elfare, ef #16, n.d.
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learning process." This statement is made by Alice Lohror22 in intro-

ducing the changes that have taken place in the school library. She

says that the school library's role has been changing ,until now it

has developed into a service agency providing the tools of learning in

a well - organized fashion, with professional staff participating actively

in the teaching process and clerical staff handling routines associated

with book and non-book materials." Miss Lohrer studied school library

programs which actually functioned as media centers ("instructional

materials center, " "learning center," and "instructional media center-

and other terms used). The study gives data on many components and

characteristics of school libraries. Grade levels, oilment, quanti-

tative standards, special materials, quarters, reu urc 9 administrative

practices, the staff and their competencies, and the budget are s

aspects which determine how effectively the programs functioned as media

centers.

The guidelines for the Lohrer study, begun in the early 1960

were articulated in the 1960 Standds"ar (discussed later in this

chapter). Today. papers refer to the 1969 Standards for School Yiedict

Programs.2-
4

This work gives actual numbers for the size of the staff,

the square footage, the expenditure, amount and type of materials and

22. Alice Lohrer, The Identification and Role of School
Libraries_thAt Function as ICs and Ir!jp1Lxats_forLil_mr-Lducatign
in the U.S. (Urbana: University of Illinois, 1970).

23. RIIIILss22ELLIE12212E2Euma, (Chicago: American
Library Association, 1960).

24. Standards for School Media P (Chicago & ,Sashington,
D.C.1 American Library Association and the Nat onal Education Associa-
tion, 1969).
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equipment needed for a basic program as well as numbers for more ad-

vanced progr ams,

Ia Center Activi

A little more than a decade ago, school libraries began serving

centers for instructional materials, The prime mover was the.

ds for School LibraryPr= .- of 1960, according to the Kna

tudy,25 This work spelled out the philosophic objectives of a school

library as a media center and gave actual numbers for books, other media

and the size of staff which would adequately, further these objectives.

Having stated the need for these resources, the 1960 Standards

proceeded to discu3s the functional programs. The school library is one

of the basic requirements for quality education, it stated. "The most

ant part of the library program is the work with students and

teachers, those activities and services that make the library an edu-

cational force in the school"26

Richard Darling, in his "1.1. -Library vices,"27 states that

the IMC's aim is total service. It should act as a collection of

materials as well as a center serving the curriculum and part of the

instructional program. The library should become the focal point of

the instructional program.' The librarian must work with the teacher

throughout the instructional program, must be involved in curriculum

25. Peggy Sullivan (Ed.), Realizationt the final report of
the Knapp School Libraries Project, (American Library Association,1968).

26. 1960 Standards, p.7.

27. Richard Darling, "I/IC-Library Services," Instructor
77184, November, 1967.
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planning, select materials for teaching; and construct multi-level

bibliographies. Important to this is a knowledge of the courses in

order for the librarian to become the coordinator of materials, Also,

the librarian should stress library skills related to the unit and

should help in research skills.

There are several discussions of what a good media enter

should provide for its school.

The book by Ruth Ann Davies states over and over again that the

school library "...becomes a force for educational excellence when it

functions as an integral supporting component of the total educational

progr The educational and library programs are interdependent;

the educational program gives purpose, direction and significance to

the library program, for its philosophy, goals and objectives ARE those

of the library.

Davies provides this view in the following statements

The library program that is educationally effective functions
as a multi-media learning laboratory. The librarian charged with
the responsibility of administering the multi-media learning lab-
oratory must respect media not as things but as ideas. Because
library resources are ideas, the librarian must include in the
library collection all types and kinds of authentic carriers of
appropriate information regardless of format. The librarian must
systematically and scientifically build the library's media col-
lection to match the school's curricular support needs and the
student's personal and educational needs. The librarian must
plan cooperatively with fellow teachers for the purposeful, timely,
significant, and appropriate use of media in support of the teach-
ing-learning endeavor. He is in function a media programming
engineer. He couples his knowledge of curriculum and of materials
with his knowledge of individual student needs, interests, goals,
abilities, and progress rate. Through his specialized professional

. 28. Ruth Ann Davies, The School i ibra. a A Force_ Edu-
cational Excellence (Frew York! Bowker, 1969) p.



competence to use learning resources as teaching tools, the
librarian must structure a scientific plan for the most
effective and efficient use of these resources.

Such a library program promoted by such a librarian is
not the result of accident or chance; it is an educational
necessity forced upon the modern scene by the demands of
modern innovative educational programs designed to carry
learning

29
for each student beyond rote memory to functional

literacy.

Instruction and Guidance for the Student. The Standards say that the

media program should provide instruction in the use of the media center

that is correlated with the curriculum and is educationally sound.

Most of the instruction should be done with the individual in the media

center, but some can be presented by either the teacher or media spe-

cialist in the center or in the classroom, with the size of the group

determined by learning needs.

With the expansion of school libraries into fliCs and students

using cross-media approaches, Frances henna says that the librarian

must do more than showing how to use a filmstrip viewer. Teaching the

Use of the library resources must include guidance in viewing and

listening skills. Library and media skills, as well as study skills,

should be taught when their mastery is related to personal or class use.

It is in this way that the skill becomes meaningful to the learner.

...the librarian's responsibilities and opportunities for
observing and helping students in the use of materials (and in
the process, evaluating their competencies) are clearly in-
dicated. The school librarian's role in the program of study
skills and methods of inquiry is that of a teacher and guidance
specialist. The librarian's follow-up services in seeing how

29, Davies, p.95.

30. 1969 Standards, p.4.



effectively students are using the library materials they have
selected for their immediate needs are strategic and valuable.31

nne emphasizes that the important things are what the students do

with the material (such as the evaluation, synthesis, thought and

19

appreciation) not the searching, locating and assembly of them.

Davies, agreeing with Henne, feels that all study skills are

the responsibility of all who teach and should be an integral part of

the planned teaching and learning program.

Services for- the -Faculty. some media specialists are oriented

toward helping with student skills, others emphasize helping teachers

to clarify the objectives of student performance, to develop the means

of reaching these objectives and to evaluate the results. The

Standards continue, however, that all media programs for the faculty

should provide information about new aterials; make the materials

easily accessible; produce needed materials; keep teachers informed

about recent educational developments; relate information regarding

students' progress; provide in-servi courses; and assist in the

analysis of instructional needs and the dc,ign of learning activities.
The effectiveness of the program depends, too, upon the support

of the school principal and the cooperation between the teachers and

the media specialist.

election Accessib it and Pre a ation. The Standards

say that meeting "...standards for the selection of materials and

31. Frances Henne, 'School Libraries," American Association of
School Libraries 15;15, May, 1966. Reprinted in Davies

32. 1969 Standards, p.4.

pp. 2-3.
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resources of teaching and lea_rnin easily accessible are

necessary for the provision of materials of good quality and optimum

use of these materials by teachers, students, and the staff of the

media center..., u33

The materials must be selected to meet the requirements of

various areas of the curriculum and to provide for the diverse learning

skills and interests of the students. The selection must reflect

current trends in education and communication. And finally, the

materials selected must be carefully evaluated for quality.

Davies discusses the role of the librarian as a materials

specialist. The urces, she emphasizes, should be used, not as

'thing but as 'ideas', The aids and materials must be used not only

because they are interesting, but because they explain or Ole- a.

needed understanding. The material must be chosen in terms of the

pupil's maturity and experience and in accordance with individual

differences. The librarian must know when and how to best use the

content.

The materials (and the center's services, as well) must be made

readily available whenever needed by students and teachers.

Full accessibility entails not only the availability of a
collection of materials that meets standards for variety, breadth
and mcope, but also the provision of duplicate titles to meet
curricular recuirements as well as requests of students for
popular materials that are not necessarily related to class work.
Media equipment in sufficient amount must be available to assure
maximum accessibility and use of materials by groups and in-
dividuals.35

1969 Standards, p.19

34. Davies, p.3.

35. 1969 StandardQ, p.23.
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The S __dards continue that the circulation and loan regulations should

allow students and teachers to obtain materials easily for use in school

and at home. "(Jay in very exceptional cases should materials be barred

from loan outside the media center. As equipment becomes more

portable, students should be able to borrow it, too.

As far as material preparation, each media program should be

able to provide services for graphics production and display (e.g.

producing transparencies, making charts and graphs, and making slides)

and photographic production.

iscussion of the Media Fr m's Role with Facult and Materials. In

tien, the final report of the Knapp School Library Project, there

is a resume of the interrelationships between the media specialist (or

librarian), the faculty, the administration, the students, and the

materials. In relation to the Central Park Road School, Miss Grieco,

the consultant for the Project, saids

First, the working relationship between the librarian and
teachers is of paramount importance in the development of full
programs of school library services.

Teachers and administration are so rarely trained to know
and use the tell resources of either the library collections
or the professional librarian that it becomes the responsibility
of the librarian to be aware of the ever present opportunities
in the classrooms which car. 'cad to more effective use of the
library's materials and the librarian's talents, which, in turn,
can lead to increased and informed demand.

Second, the selection and acquisition of quality multi-media
materials are the necessary foundation for a good instructional
materials center. However, maximum and optimum use of a cross-
media approach to learning often depends on insightful evaluation
and analyses of both the medium and the message to furnish clues
for both constructive and creative use.

Miird..the analysis of basic techniques in each medium
provides aspects of study which are often appropriate and sometimes

1969 Standards, p.24.
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essential to the fullest understanding of the mate ials.
Fourth, it is axiomatic that the librarian should be

the liaison between books and readers, between films and
viewers, between all kinds of materials and all kinds of
learners; that he must know the tools and techniques in
the selection and evaluation of print and non-print
materials; that he must be abundantly aware of the best
approaches to teaching and learning. What is not always
so obvious is that the librarian is in a natural position
to act as a liaison between teachers and pupils, pupils
and pupils, and teachers and teachers. The librarian can
cross-fertilize many teaching and learning experiences ina 'full program of school library services'....'37

Scheduling. "Individuals or small groups of children in elementary

schools should have access to the media center at all times during the

school day. The use of a rigid schedule for class visits to the center

is not reco nded."38

a Center's Involvement in individuali n

The majority of articles on media centers and individualized

instruction programs are about how a particular center orks in a

specific school or school system. The following articles were selected

either because they generalize from the specific or because they discus

the media center as it should ideally function.

The effective media " '...is the school's nerve center or in-

structiona1 resource area, where a teacher can send a student, un-

supervised, at any time, for any purpose.' It will be the school's

service center for teachers and students to facilitate the teaching -

learning process."39 hesedahl goes on to say that independent study

requires an area with easy access to available materials, equipment

37. Sullivan, Realization p.57-59.

38, 1969 Standards, p.24.

39. Leroy K. Mesedahl, " = Contribution to Individualized
action," Audiovisual Instruction 10s704, November 1965.



and staf 1.iesedahl speaks of the importance of the L C in specific

terms in two Duluth elementary schools.

An early article by Brick ties the learning center very closely

to individualized instruction. In "Learning Centers: the Key to

Personalized Instruction, " 40 he discusses first the arrangements in

the Fountain Valley School District in California. The learning center

is the extension of the regular classroom. Within clusters, the edu-

cational process is personalized through pupil placement academic diag-

nosis, prescription, and continuous evaluation. Providing for individ-

ualized instruction means that the students must be matched with the

necessary and appropriate materials, concepts and people. The students

have many self-directed activities.

The learning center is the resource center for diagnostic

materials, electronic devices, tape banks, test banks, science banks,

use and storage of audiovisual equipment. The learning center is also

a teaching center supervised by a coordinating teacher who conducts

individual, small group and cooperative teaching programs. The co-

ordinating teacher is the one to fill the classroom teacher's pre-

scription.

Frances Ha ield edited "Aember of the Team"
4

which is

composed of a series of articles about the centers in individ-

ualized instruction in Broward County, Floricia. The media centers

40. E. Michael Brick, "Learning Centers: the Key to Person-
alized Instruction," Audiovisual instruction 12:8, October 1967.

41, Frances Hatfield (ed.) "Member of the Team," Instructor
80151, February 1970.



24

were planned as open areas with the emphasis on media being available

in a flexible program, The space was planned with a thorough knowledge

of the educational objectives, specifications, programs and trends in

mind and designed for individualized learning techniques. Key to

planned and proper use of the multi-media is accessibility of equipment

and materials. The media specialist's goal is to involve the student

tively and provide opportunities for growth in independent work. The

services of the media specialist should include 1) conferring with the

teachers about planned activities, 2) advising teachers of new materials,

3) helping in the use of audiovisual equip, n , 4) suggesting ways of

supplementing the curricul 5) instructing students in the use and

skills of the media center. The articles stress that the personnel are

the key to successful individualized programs.

Ir a recent article, Brick
42

discusses the flexible scheduling

and the important period, one afternoon each week, that is used for

planning use of the learning center, media and equipment. This time is

also used to discuss the improvement of teaching techniques and up-

to-date pupil profiles.

An even more up- ticle is by Leslie Gottardi entitled

"Instructional Media Center Services in the Nongraded Elementary

School."43 The key word is service, says Gottardi. Teaching can be

made more effective through the use of teaching materials and the most

recent techniques. The IC has several functions. Function 11 It must

42, E, Michael Brick, "Magic Doors to the Enchanted Land,"
nal Green and AV Guide 50110, January 1971.

. 43. Leslie Gottardi, "Instructional Media Center Services in
the Non- graced Elementary School," Audiovisual Instruction 16:30, April
1971.



place the necessary materials and services at the disposal of teachers

and pupils at the most valuable tine. The advent of independent study

has created a need for a more effective study center than traditionally

has been the case. Thus, function 2 is to train students to handle

Increasing mounts of unscheduled class time that develops as a re-

sult of independent study. Function 3, the most important one, is that

the IMC supports the curriculum by providing instructional materials

for a wide range of pupil experiences based on individual differences

and learning rates.

The librarian, Gottardi says, wears three hatss the first is

aster teacher; the second as materials specialist and the third

as media programming engineer, which necessitates a systematic study

of curriculum guides, learning tasks and student abilities.

Seven tasks are enumerated for the effective libr i 1

clarify the objectives of each unit of study th the teacher;

give an overview of materials available for teacher and student; to

provide a bibliography of materials with different ability levels; 4)

to explain and demonstrate to teachers the instructional characteristics

of selected materials; 5) to provide time to work with students and

teachers on equipment utilization; 6) to evaluate the suitability and

adequacy of materials made at the end of each and 7) to provide

the absolutely essential flexible schedule.

Rita Dunn's article discusses an indivichialized instruction

system ingest Hartford, Connecticut. She says, 'Within one decade the

role of media has changed from that of a supplement to the primary

F urce to instruction.... The process of providing multiple media re-

sources which can present information through a variety of perceptual
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avenues makes an individualized course of study possible for every

44
student in our school."

Through individualization, the media specialist will be the

diagnostician of curriculum, a prescriber of resources and a guide to

the effective use of technology."45 The media specialist will be re-

sponsible for 1) diagnosis of perceptual strengths through the use of

media as testing devices; 2) curriculum suggestions on the basis of

available materials and students' perceptual diagnosis; 3) supervision

of student learning in the media center; 4) cooperative planning with

teachers; and 5) serving as resource person for nrichment programs.

There will have to be a great deal of interaction between the media

specialist and the teacher in cooperatively designing the prescription

for each learner. After the objectives have been determined, the media

specialist will gather material relevant to those objectives, the level

of the student's comprehension his major interests and his learning

style. Thus, the media specialist's role will complement the teacher's

changing role.

Summary

In this period of history, one of education's major aims is,

not si mply to reach 'the average;' but to commmunicate with the individ-

ual. It is this aim which has been behind the efforts of the last

decade to institute in our schools ways of developing the potential-

ities of each individual. This aim has been behind the many forms of

44. Rita Dunn, "Individualizing Instruction-Teaming Teachers
Media Specialists to _hest Individual Needs," Audiovisual_ Instruction
16827, Pay 1971.

45. Dunn p.28.
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individualized instruction, as well as the growth of the media center.



CHAPTER III

POPULATIO PRUCEDURE5

POPULATION

The purpose of this study is to investigate how the media

center functions within individualized instructional programs. It

was necessary, therefore, to select those schools which had both media

and rdividualized instructional programs.

The populations used for the study were public elementary

schools of selected towns in Connecticut. Using Indio In t ctiof

Elegy and Library Teachers- =Elementary Schools, 2 a study was under

taken to determine which schools met the requirements for inclusion

in the study.

Criteria for ele

In December, 1971, two lists were acquired from the Bureau of

Elementary and Secondary Education of the Connecticut State Department

f Education. The former list was compiled in 1969. According to

Mr. Michael Tobin, Consultant in Elementary Education in the State

Department of Education, it was the most recent compilation of schools

with individualized instructional program, The second List that

1, Indiv Instruotion Elem ( rtfcrdr Co:- cticut State
Department of Education, 1969) .

2, Library Teache.s_- Memento
State Department of -m ucation, 1970).

3. Indiv Instruction Elem, op. cit.

Connecticut
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of elementary school library teachers compiled in 1970,4 The 1971 list

had not been completed, according to -iss Rheta Clark's office in the

Division of Library SerVices of the State Department of Education.

There is no separate list of those schools with media specialists,

since the term "media specialist" is not used officially by the

Connerticut State Department of Education. Therefore, the schools

with personnel heading school libraries as well as those heading media

centers appear on the same list.

For inclusion in the population, a school had to have 1) an

educational program which involved some use of individualized

instruction; and 2) a media center directed by professional personnel.

Schools appearing on both lists noted above were initially selected.

Seventy-seven schools were considered for study. Eleven more schools,

known to Miss Patri a Jensen, Assistant Professor of Library Science

t Southern Connecticut State College, were added to the original list.
fi

The final list, then, contained the names of eighty-eight schools.

Final Selection

In order t.o determine whether the pre-selected schools indeed

had individualized instructional programs and media centers, lettere

were sent to the principals of the eighty-eight elementary schools

stating the nature of the study nd asking for the principal's

permission for the school to be used in the study (see Exhibit 1,

Appendix A). Enclosed with each letter eras a reply postcard (

Exhibit 2, Appendix A), Of the sixty -seven (77%) replies, y -1 eu_F

principals gave their permission for the questionnaire to ire sent to

4. Library op. c



their schools' media specialist. The three principals who did not

grant permission stated that zest schools had no media centers.

30

It was assumed by the writer, then, that the elementary schools

whose principals had granted permission met the criteria for selections

1) an individualized
instructional program; and 2) a media center. It

was this group of sixty-four schools that be cane the population for

study.

II, PROCEDURE

Upon final selection schools to be studied, a search of

the literature was de for information about individualized instniction,

its aims and means; the media center, its components and its program;

and the interrelationship between the individualized instructional

programs and the media centers.

A questionnaire was developed by the writer using information

Culled from the professional literature. The purpose of the question-

naire was to obtain data concerning the activities of the media centers

in schools with individualized instructional prog:ams. Specifically,

it was to learn 1) what types of individualized instructional programs

used in the schools and in the media centers; 2) rho are the active

participants in terms of staff and students; and 3) what media center

materials, facilities, and services are availab78 to the students and

staff. Niue tions were developed within three basic categories 1) the

school and its program; 2) the media center; and 3) the use of the

media center by staff and students.

Questions in the first category sought to obtain statisties

and needed information about the sc}-oll and its progr 1) number of

oz professional staff, a number- and
students, range of grades,
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type of specialists and consultants assigned to the school; and 2) the

type of individualized instructional programs being. used by the school

and the means by which this instruction is inplemented.

The secondary category of questions was centered on the physical

aspects of the media centers 1) the number of students and activities

that the center can accommodate; 2) the number and type of personnel on

the staff; 3) types and use of materials and equipment; and 4) the

operating budget of the center. The questionnaire did not attempt to

obtain the quantity of materials or the scope and depth of subject

tier coverage. The more advanced type of materials, such as remote

access and videotape, also not included in the survey.

The final category included questions on the e of a

center; 1) types of activities occurring in the center; 2) kinds of

services offered to students and staff; 3) degree of involvement in

the school's individualized instructional program; and, finally, 4)

ary changes to bring about greater involvement.

After numerous drafts and helpful comments from professional

educators and media specialists, the questionnaire was sent to several

elementary school media specialists for pre-testing. Following

consideration of their comments, the final draft was completed (see

Exhibit 3, Almendix B). On the 18th of March, a questionnaire was sent

to each media specialist in the sixty-four schools selected for study,

with an accompanying letter and a sheet of definitions (see Exhibit 4

end 5, Appendix 8). Thirty-eight (59) responses were received from

the initial mailing. On April 28th, second copy of the questionnaire

and another letter (see Exhibit 6, Appendix B were sent to the

twenty-six (41%) who had not responded. The second -ailing resulted
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in receipt of an additional thirteen (20./13 ) responses.

A total of fifty-one (80) responses were -eceived by the

writer, Of these, four could not be used in the studyt two did not

have individualized instructional programs; and two did not have media

centers combining the book and audio-visual media. Forty-seven 73%)

of the sixty-four schools selected were used in the final collection

f data for the study.

Upon receipt of the completed questionnaires, individual ansi

were recorded and additional comments noted on tally sheets. Tables

were developed for the purpose of tabulation and to provide quicker

study of the data culled from the 351 possible r sponses. Total number

of responses for each category on the tables were converted to percent-

age equivalents for purposes of comparison. Percentages did not always

total, a precise 100% because: 1) not all questions were answered by

each respondent: and 2) some questions allowed for more than one

response. The percentages, however, were based on the denominator

forty-seven, the number of questionnaires used in the data collection,

whether or not a question was answered by all of those responding, It

assumed by the writer that, if an answer was not checked, the

respondee could not provide the particular information cited on the

form. The only exception to this was the response for a school budget

which included only the periodical allocation. This budget, therefore,

was not included in any of the budget tables, Percentages were

recorded on a questionnaire for the final tabulation (see Exhibit 7.

Appendix C

The one component which could not be computed in percentages

of the media center budgets.. The schools selected do not use



similar systems for budgeting materials and equipment which, therefore,

required a manner of tabulation different from that noted above. The

budgets, then, were grouped and tabulated by the manner in which the

expenditures were allocated; 1) five areas of expenditure books,

reference, periodicals, a-v equipment, and a-v materials; 2) four

areas; books with reference, periodicals, a-v equipment, and a-v

material 3) print media, a-v equipment, and a-v materials; 4) various

other combinations of budget categories not falling in the above groups;

and 5) the group which presented a single sum. Too few budgets fell

into categories 4 and 5 to warrant separate tabulation. For compar-

ison purposes, the per pupil media center expenditure for each selected

school, as computed by the writer, was totalled. The data was incor-

porated into two additional table one table for schools which

included all budget categories cited in the questionnaire and another

table for those schools which did not include audio-visual equipment.

Incorporated in these two tables are the budgets from categories 4 and

5. The figures were then ranked in descending order based on the 1971-

72 fiscal year expenditure.
(See Appendix 13).

New tables and graphs, whore applicable, were developed, from

the data tabulation in order that a more comprehensible format for

further study would be possible. After careful examination of the

culled data, the writer decided that eleven of the twenty-four questions

on the questionnaire (Part Questions 2, 4, 6, 7, 8, and 9; Part II;

Question 5; and Part III; Questions 1, 3, 5, and 6) needed only a

written description to represent the responses received from the

selected schools. Final tabulation required eight tables, four to be



found in the text' and four in Aoloe

the text.-
6

teen figures in

The data about the school and its program are presented ins

Tables I and II which deal with the schools' staff specialists and the

subjects and grades in which individualized instruction is used: and

Figures 1 and 2 which, for ease of presentation, show the schools'

grade sequences and the student to professional staff ratios. The

physical aspecis of the media centers are detailed ins Tables III, IV,

V A, V B, V C, and V D, which list the media centers' materials and

their budgets; Figures 3, 4, 5, 11, and 12, which it ustrate the

media centers' seating and activities accommodation and the professional

nd supportive media center staff The media centers' programs are

further elucidated bys Figures 7, 9, and 10, illustrating the media

centers' services provided for and students, the types of individ-

uslized instruction occurring' in the media center, and the types of

help students need in the center. All tables are in descending order

of frequency. 4rhere there is rore than one olumn of data, the oa.d -

is determined by the data in the first column of the table. When the

use of percentages seemed inordinately confusing, the writer decided

to use the actual number of responses. The tables and figures make

it possible to observe the emergence of patterns for study and

evaluation.

The towns per pupil expenditure for the school year 1970-71

5. See tables in Chapter IV.

6. See figures in Chapters IV and V.



(the latest 'ures available) obtained from the secretary of

State in Connecticut. The selected schools were divided, by the

writer, into quartiles in terms of the town's per pupil net current

expenditures. The writer also divided the totailed per pupil media

center budgets into quartil_s, C rparisons were then made between

the ranking of the town's school budget and that of the media center

budget.

Having completed the accumulation of data, its tabulation and

its graphing, interpretation, analysis, and evaluation of the data

became possible. The discussion of same follows in subsequent chapt

7, Local Public Scheel

era: Connecticut
x ses e Aid_in Connecticut

ublic penditure Council, Inc., 1972
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CRAFTER IV

REPORT CF THE DATA

This chapter will present the data which were obtained from the

forty -seven respondents to the questionnaire. All of the information

considered herein was gathered from the questionnaires. For ease of

reporting, the data are divided into three sections: schools and their

programs; media centers: staff, space, materials and equipment; and

media center use.

Schools and Their 1?rograrris

School populations among the forty-seven schools studied ranged

from 167 to 1600 students. The median population is 550 students.

There are nine different grade sequences represented in the selected

schools from pre-Kindergarten through eighth grade. Twenty-eight (60%)

schools responding have K-6 sequence; nine (19%) schools have a K-8

sequence; three (6%) schools each have a K-4, a K-5. and a 2-4 sequence;

two (4%) schools each have a 1-5 and two (4 %) more a 1-6 sequence; and

one (2%) school has a Pre-K to 5 and one has a 6-8 sequence (see

Figure 1).

The professional staff in the schools studied ranges in numbers

from eight to fifty-eight teachers. The student to professional staff

ratio varies from twelve and one-half to twenty-seven, with the mean

at nineteen students (see Figure 2). Thirty-four (72%) schools are

suburban, nine (19%) urban, and four (9%) rural according to each

respondent who determined whether the school is considered suburban,

urban or rural.
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Most of the schools have subject specialists on their staff

(see Table I). Reading specialists are on the staffs of forty-five

(96%) schools. Twenty-one of these schools have full-time specialists;

and twenty -four have part-time. In frequency, the next group of

specialists is the perceptually handicapped. Thirty-three (70%)

schools have specialists for the perceptually handicapped. Twenty-

three of these are full-time and ten are part-time. The third group

in order of frequency is that of the audiovisual specialists. Twenty-

three (49%) schools have these specialists on their staffs. Of these,

ten are full-time and thirteen are part-time. Curriculum consultants

are on the staffs of sixteen (34%) schools

full -time; twelve are part-time. Sixteen

consultants on their staffs. One of these

the remaining fifteen are part-time. Math

Four of the sixteen are

34%) schools have science

consultants is full-time;

consultants are on the staffs

of fifteen (32%) schools. One is a full -time consultant; the remaining

fourteen are part-time.

Table I

cialists on Staff

Full or
'part-time Full-time Part-time

Reading specialist 45(96%) 21(45%) 24(51%)
Perceptually handicapped

specialist 33(70%) 23(49%) 10(21%)
Audio-visual specialist 23(49%) 10(21%) 13(28%)
Curriculum consultant 16(34%) 4(9%) 12(25%)
Science consultant 16(34%) 1(2%) 15(32%)

th consultant 15(32%) 1(2%) 14(30%)
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The individualized instruction programs in the elemen

schools studied are of several types. The most frequently noted program

is the individually prescribed instruction in twenty-eight (60%) schools.

The other programs are, in descending order of frequency, student tutors

in twenty-four (51%) schools; independent study in twenty -three (4

team teaching in twenty-one (4 ) programmed learning in seventeen

(36 %); non-graded curriculum in sixteen (34%); and contract learning

eight 17%) schools. Hany schools are involved in using more than one

type of individualized instruction program. Seventeen (36%) selected

schools use two or three different programs and seventeen (36%) use

four or more programs for individualized instruction.

Twenty-three (49%) schools studied use individualized instruc-

tion for at least two subjects in all grades. Nine of these schools

are deeply involved, using individualized instruction in all grades for

all five major subjects. Twenty-four (51%) schools use individualized

instruction selectively, in some grades and in some subjects,

The data indicate that the subject area in which the most in-

dividualized instruction takes place is in reading (see Table 11).

Twenty-one (45%) selected schools have an individualized instruction

program in all of the grades for reading. An additional thirteen (28%)

use it selectively, predominantly in grades 2-4. In language arts,

seventeen (36%) use an individiutlized instruction program in all of the

grades and another nine (19%) use such a program selectively in grades

3 and 4. Table also indicates that an individualized instruction

program for mathematics is used in all grades in sixteen (34%) of the

schools and selectively in grades 3-5 in an additional sixteen (34%)

schools. In social studies, nine (19%) schools use an individualized
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instruction program in all grades and another seven (15%) use it

selectively in grades 4 and 5. Eight (17%) schools use an indivd-

ualized science instruction program in all of the grades; and an

additional eleven (23%) use it in grades 4 and 5.

Table II

Subjects and Grades Involved in Individualized Instruction

all grades selective usage most frequent
in grades

Reading 21(45%) 13(28 %) 2-4
Language Arts 17(36%) 9(19%) 304
Mathematics 16(34%) 16(34%) 3-5
Social Studies 9(10) 7(15%) 4,5
Science 8(17%) 11(23%) 4,5

Each selected school seems to employ a number of criteria for

determining who participates in an individualized instruction program.

The particular reasons for selection are enrichment, remedial work,

the grade level or the subject to be studied. Eighteen (38%) of the

schools studied select the participant for remedial work. Sixteen (34%)

select the student for enrichment. Selection by subject and by grade

are each used in eleven (23%) schools. Nineteen (40%) selected schools

designate no special reason for selection of students to work in in-

dividualized instruction programs. Since there may be a number of

reasons for selecting participants, there is an overlap in the figures.

The initiation of the individualized instruction work may be

undertaken by several different people in each school studied. The

teacher initiates the work in forty-three (92%) schools. Media

specialists initiate the work in nine (19%) schools; while students



42

initiate it in six schools. Comments on the questionnaires in-

dicated that reading teachers, curriculum consultants, and resource

Overlapteachers also initiate the individualized instruction work; 1 Overlap

occurs here because more than one person may initiate the work.

The student's progress is determined in a number of different

ways. Thirty-eight (81%) schools studied depend on teacher evaluation;

twenty-eight (60%) use standardized tests; twenty (43%) have student-

teacher evaluations; and six (13%) use the student's personal evalu-

ation. The overlap results from the fact that in the selected schools,

there may be several ways of evaluating student progress.

The special materials for individualized instruction come from

a number of different sources. Forty (85%) schools depend on the

teachers and thirty-fo (72%) use commercial sources. The media

specialists in twenty -four (51 %) schools do material preparation and

students do some in seven (15%) of the schools. The selected schools,

then, depend on more than one source for their special materials.

Media Centers S. ace 1_a al ent
The selected media centers are as varied s the schools which

they serve. The staffing and physical aspects cover a broad spectrum.

1. Several media specialists in the schools studied commented
that their schools do not have extensive individualized instruction, but
that efforts are being made in that direction. The following quote from
one of the specialists best summarizes this position. "The school's edu-
cational practice is still essentially traditional in style. I do NOT
call reporting on one of three oceanographers selected by the teacher...
either independent or individualized. With a very few exceptions, this
is the pattern of assignments. We try for more individualization and
sometimes accomplish it."



The media centers are able to accommodate a wide array of percentages

of the student populations. At one extreme is the school,that can seat

19% of its student body; at the other are the two schools that can

accommodate only 3%. As seen in Figure there are several clusters

of schools; 1) nine ( 9%) schools Who can accommodate 11-13% of their

student population; 2) eighteen (37%) who can accommodate 6-8%; and at

the lower end, 3 13%) school who can accommodate only 3- of

the student body. The mean shows a seating accommodation of 9% of the

student population and a median of 8%.

The dia centers' staffs are headed by media specialists.

Thirty-eight (81 %) schools have at least one full-time media specialist

and nine (19%) schools have part-time specialists (see Figure 4).

The supporting staff consists of full- or part-time clerical

help and/or teacher aides, as well as volunteer help. Figure 5 shows

that twenty-four (51%) schools,have full- or part -tine clerks and nine

(19%) schools have teacher aides. Thirty-two (68%) schools use parent

volunteers and twenty (43% ) use student helpers. There is overlap here

because there may be more than one type of help on the supportive staff.

The major types of activities that take place in the media

center story telling, large group work, library or media skill in-

struction, small group work, and individual work. Different combinations

of these activities take place simultaneously in the schools studied.

In eight (17%) schools all five of the above activities can be accommo-

dated simultaneously. an fourteen (30%) schools, two large group

activities and two small group activities can take place at the same

time. As Figure 6 indicates, two large group activities plus individ-

ual work can be accommodated in two (4%) schools and,in fourteen (30%)
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one small group, and individual work may to

place simultaneously. The combinations continue with one (2) school

that can accommodate one

individual work; foi

ual, work; and fo

large group and one small group activity and

(9`%) that can accoim?iodate one large and individ-

at can accommodate only one small activity in

addition to individual work.

The materials available or use in the media center, in order=

of frequency, are as followst

Table III

Materials Used in the ia C

Books*

Used often occasionally not at all not available

96%
Filmstrips 85 2 0
Filmloops 60 13 6 9
Study prints & illus. 55 30. 6 4
Tapes 53 30 2 6
Disc recordings 47 32 2 6
Graphic materials 34 47 6 4
Transparencies 30 38 13 2
Programmed materials 23 25 13 23
Realia 17 25 15 25
8 mm. films 15 17 15 34
Models & mock-ups 13 21 17 30
16 mm. films 11 21 19 34

* Two (4%) schools left this catego_.y blank.

In addition to books, most of the centers studied have filmstrips, fiim-

loops, study prints, tapes, disc recordings, graphic i aterials

transparencies. Filmstrips are used often in 8 of the schools; they

are used occasionally in 11% of the schools. Sixty percent of the schools

use filmloops often; an additional them occasionally. Study

prints and illustrations, tapes, and disc recordings are used often in
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47-601 of the schools, they are used occasionally in 30-320 cf the

schools. Programmed materials, realia, 8 and 16 mm. films, -odels and

mockups are used less and available less than the aforementioned media.

These materials are used often in 11-23% of the schools and occasionally

in 21-25%. They are available in 66-77% of the schools.

The materials which students may take home, in order of fre-

quency, are as follows!

Table IV

Maters als which Students Take Rome

Used often occasionally not at all not available

Books* 96% 0% 0% 0%
Study prints & illus. 17 17 28 19
Graphic materials 11 21 28 21
Disc recordings 11 17 30 21
Filmstrips 6 19 30 25
Tapes 17 25 28
Transparencies 4 9 38 25
Programmed materials 2 4 34 36
Realia 0 6 30 38
Models & mock-ups 0 6 28 45
8 mm. films 0 4 32 36
Filmloops 0 4 36 32
16 mm. films 0 0 30 45

* Two (4%) schools did not fill in this category.

Thus, 75 -31% of the schools have the following available for home uses

study prints, graphic materials, disc recording, filmstrips, and trans-

parencies. These materials are used often in 4-17% of the schools; they

are used occasionally in an additional 9-21% of the schools. Tapes and

filmloops are available for circulation in 68-72% of the schools. They

are often used in 4-6% of the schools and occasionally 1.5ed in 17-19%

of the schools. Programmed materials, 8 mm. films and realia are avail-
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able for home use in 62-64% of tho schools' centers. These materials

are used often in 0-2% of the schools; they are used occasionally in

4-6% of the schools. Finally, 55% of the schools have models and

mock-ups and 16 mm. films available for home use. None of these

materials are used often in the selected schools. They are used

occasionally in 0-6% of the schools.

Some of the media centers do circulate equipment. Filmstrip

projectors are available for home use in eleven (23%) schools. Cass

tape recorders may circulate in six (13%) schools. Two (4%) schools

circulate filmloop projectors, reel-to-reel tape recorders, slide pro-

jectors, and 8 mm. projectors. Record players and 16 mm. projectors

circulated by one (2%) school which circulates all of its equipment

with parental permission.

The media center budgets were divided into five groups. This

was done, as stated in Chapter III, page 34 , because the schools

studied do not have a uniform system of budgeting materials and equip-

ment for the media centers. The budgets were computed on the amount

spent per pupil per year. The data reported below are for the school

year 1971-72. In group one (see Table V A, Appendix D), ten (21%)

media centers studied divide their budgets into five areas of expendi-

ture! books, reference, periodicals, a-v equipment and a-v materials.

The book outlay ranged from $.74 - $5.86 per pupil; the reference,

$.09 - $1.20, for periodicals, $.03 $. for a-v equipment, $.37 -

$4,60 and the a-v materials outlay ranged from $.19 - $4.70 per pupil.

In the second group (see Table V B, Appendix D), fourteen (30%) schools

combine the book and reference outlays. For this group, the book and

reference expenditure ranged,from $.18 - $5.35 per pupil, the period
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icals, $.03 - $.48; the a-v materials outlay ranged from . 29;

and only one school included the a-v equipment allocation. 'Iuole V C,

Appendix D, shows the third group of nine (19%) schools, whose centers'

budgets combine the book, reference and periodicals expenditures. This

category had a range of $.43 - $5.50 per pupil. The a-v equipment ex-

penditures ranged from $.76 - $3.20; and the a-v materials ranged fr

$ 71 - $4.40. The fourth group of three (6%) schools with various

other combinations of budget categories could not be placed in any of

the above groups. One (2%) school consolidated the expenditures for

books, reference and a-v materials with an outlay of $6,68, spent $1.40

for a-v equipment and $.31 for periodicals. One (2%) school combined

books, reference, periodicals and a-v equipment, spending $4.50 on this

outlay and $4,28 for a-v equipment. The last school in this group had

a separate category for books, on which was spent $5.00; then combined

reference, periodicals, a-v materials and equipment spending $2.89.

The fifth group of seven (15%) schools presented a single sum for the

entire budget. Three (6%) schools did not give any budget and one (2%)

filled in the periodical category only and, therefore, these were not

tallied in the above, as indicated in Chapter 3, page 33 For twenty-

ix (55%) schools whose budgets included all five budget categories

(see Table VI, Appencjx D), the total 1971-72 expenditures ranged from

$1.60 - $16.80 per pupil. The mean total was $6.35 per pupil; the

median was $6.87 per pupil. For the seventeen (38%) schools whose

budgets excluded the audiovisual equipment category, the total 1971-72

expenditures ranged from $.74 - $6.81 per pupil. The mean total ex-

penditu e was $2,62 per pupil; the median was $3,31 per pupil.
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Media Center

The respondents indicated that twenty-one (45%) of the media

centers are involved to a great extent in the schools' individualized

instruction programs. Twenty (43%) schools are involved to some ex-

tent; while six (13%) indicated that there is no involvement in the

programs.

The next question asked to what extent five services for stu-

dents2 are an integral part of the center's program (see Figure 7).

Reading guidance was given the highest media center involvement in

twenty-nine (62%) selected schools, followed closely by listening and

viewing guidance and instruction in use of media in twenty-seven (574

schools and developing media skills in twenty -four (51%) schools.

Eighteen (38%) responded that guidance in study habits also is an

integral part of the media center's program. Two (4%) respondents

dicated that the latter four services (i.e. all except reading guide

not an integral part of the program at all.

The media centers' instructional programs are carried out in a

number of different ways. Thirty-one (66%) media specialists indicated

that instruction is taught to classes in the center. Twenty-seven (57%)

integrate the instruction with other subjects, while being taught in

the media center. Twenty-five (53%) use an informal type of instruction.

Twenty (43%) use individualized instruction. Finally, thirteen (28%)

school programs have integrated the media center's instruction with

2. The five services inquired about were reading guidance,
listening and viewing guidance, instruction in use of media, developing
media skills, and guidance in study habits.
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other subjects and present it in the classroom. .since the specialists

ore than one way of instructing students in media skills, there is

overlap in these figures.

The faculty calls upon the media center variety of

rvices. Eost frequently, the Specialists are called upon to select

materials in forty-one (87% schools and to consult about available

resources in thirty-nine (83 ) schools. Twenty (43%) respondents often

aid the faculty with material production. Fifteen (32%) respondents

are asked to instruct faculty in effective media use. Thirteen (28%)

respondents are called upon to inform the faculty about student progress

as observed in the media center (see Figure 8). In addition, some of

the participating specialists aid faculty in the following ways:

cooperation on curriculum development; compilation of specific biblio-

graphies; information about new materials, as well as programs of the

Children's Museum, public library, etc.; issuance of a-v material

catalogs; and help in the academic areas.

With regard to scheduling the media center, twenty-three (43%)

selected schools have some classes scheduled, while other periods in

the day are open for flexible use. Eleven (23%) schools have all

classes scheduled; eight (17%) allow flexible use with no classes

scheduled. The remaining one (2%) school has all of its time forma

scheduled, whereby students must come at designated times.

Individual students come to the center to work independently

at all times in thirty-six 77%) school . Seven (15%) allow students

to come at all unscheduled times, while four ( ): schools specify times

for the students to come. Thus, all the selectedselected. centers provide some

time for students to come independent work.
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The types of individualized instruction that take place most

often in the selected media centers are individual projects in thirty-

three (70%) schools and independent study in thirty-one (66%) schools.

Tutoring and prescribed instruction take place of in twelve (25)

media centers. Programmed learning often occurs in nine (19%) schools.

Contract learning takes place often in only two 4% schools (see

Figure 9).

Students working independently in the media center need a great

deal of help in acquiring research techniques as indicated by the res-

pondents in twenty-one (45%) schools. The next area, in which students

need a great deal of help are using indexes, outlining, developing

study skills, narrowing the problem and using reference materials.

Fewer espondents felt that a great deal of help is needed for locating

materials and for using a-v materials or equipment (see Figure 10).

The media specialists asked to indicate, from a list of

choices, which changes would enhance the scope of the individualized

instruction programs in their media centers. Data indicate (see figure

11) that specialists felt need for change in more than one area, thus,

the overlap. Thirty -two (68%) respondents from the selected schools

stated that the quantity of audio-visual materials should be increased.

Thirty (60 %) -Indicated a need for all media to be increased; while

twenty-two (47%) wanted to see the printed materials increased. The

next most frequent response s expressed by twenty-eight (60%)

specialists, who indicated a need to enlarge the present facilities.

Twenty-six (55%) wanted to see an increase in clerical personnel; and

twenty-five (53%) would like to increase the number of professional

personnel. Foy teen (30%) specialists expressed need for an
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improvement in teacher cooperation. The same number indicated a desire

to improve the physical access to the center. _Improvement of adminis-

tratie cooperation was suggested by eight (1 ) of the media special-

ists.

The preceding pages in this chapter have reported the da

culled from the questionnaires. Chapter V will analyse and evaluate

this data.



CliAPTER V

ANALYSIS Al, VALUATION OF DATA

This chapter will analyze and. evaluate the data as reported in

Chapter IV. For this analysis, the chapter has been divided into three

headingst 1) the individualized instruction activities within the

schools; 2) media center statistics; and 3) the media centers Pr

and the involvement in their schools' individualized instruction

activities. A change in the headings became necessary in order to in-

corporate and analyze data from different categories of the question

naire.

Individualized Instruction .Activities within the Schools

The schools selected for the study vary greatly in their poi

lotions, grade sequences, and number of professional staff. As in-

dicated in Chapter IV, page 36 , the school population ranges from

167-1600 students. The student population in schools with a K-6 grade

sequence ranges from 167-1100. Schools having a 2-4 grade sequence

have a more restricted population range of 240-407 students. The one

school which has a population of 1600 encompasses grades 6-8. As the

number of students increases, there is an increase in number of teach-

ing staff. There is not, however, a direct relationship between student

teacher ratio and the total student population. For example, in the

largest school, the student-teacher ratio is 1611; while in one of the

smallest schools, the ratio is 2711. The variable in these ratios may

be due to one of several interpretations by the respondents as to the

composition of the professional staffi 1) Some ay have included
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classroom teachers; 2) some may have included classroom teachers with

full-tine personnel and 3) others may have included a full -time as well

as part-time personnel.

The nine (19%) schools most actively involved in individualized

instruction, using it for all grades in the five major subjects, have

student to teacher ratios which range from 14s1 to 7:1; and a total

student population of 427 to 600 students. Five of the nine schools

with active involvement in individualized instruction have a K-6 grade

sequence; with four others having the following sequences: 2-4, 1-5,

K-4 and 1-6. The schools with more active involvement do not appear to

differ significantly in the above respects from the other selected

schools.

The subject in which the most individualized instruction takes

place, as indicated by the data, is in reading. Of the forty-five (96%)

'selected schools that have either full- or part-time reading specialists,

twenty-five have individualized reading instruction programs in all

grades and twenty have individualized reading instruction programs in

selected grades. Of the two (4%) schools that do not have reading

specialists, one has individualizfi reading instruction in all grades

and the other is using it selectively. Of the sixteen (3+ %) schools

studied with science specialists, nine have individualized science in-

struction in all or some of the grades and seven have none; in the

thirty-one (66%) schools without science specialists, fourteen use in-

dividualized science instruction in some or all the grades and seven-

teen do not use it at all. Individualized math instruction is used in

eleven of the fifteen (32%) selected schools having math specialists;

the remaining four schools do not use it. In the thirty -two (68%)



instruction. This is followed in frequency by the student tutor pro-

gram in tw . y-four (51%) schools, independent study in twenty-three

(49%) schools and team teaching in twenty-one (4
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Thirty-four (72%)

use more than one type of individualize, instruction program. The

most common combinations of individualized programs are 1) independent

study and student tutors in nineteen (40%) schools, and 2) individual

prescribed instruction and student tutors in eighteen (38%) schools.

There is an overlap in these figures, because ten (21%) schools combine

independent study, student tutors and individually prescribed instruc-

tion. The data do not show significant patterns for other combinations

of individualized instruction programs,

There is great variation in the means selected schools use for

initiating and evaluating individualized instruction work, In forty-

three (92%) of the forty-seven selected schools, the teachers initiate-

the work. Students initiate the work in only sic (13%) schools. The

overlap in these and the following data are discussed in Chapter IV,

page 42. The teachers determine a student's progress in thirty-eight

(81%) schools; twenty (43%) have student-teacher evaluations. Six

(1 schools use the student's personal evaluation; four of these six

are in the group of schools in which students initiate the work.

Twenty-one (45%) of the selected schools involve the student in ini

sting Andfor evaluating the learning activity. Twenty-six (55%) of the

selected schools, then, are not using the more individualized methods,

as indicated by the degree of teacher involvement in both initiating

and evaluating the individualized learning activities in the majority

of the selected schools.
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schools without math specialists, twenty-smx use individualized math

instruction and six do not. There may be a correlation between a

school having a reading specialist and its use of individualized read-

ing instruction. No clear relationship exists, however, between a

school having any other subject specialist and its use of individ-

ualized instruction in that subject.

Two other specialists who usually have contact with faculty and

students are the audio- visual specialist and the curriculum consultant.

Twelve of the twenty-three (49%) selected schools using individualized

instruction for all grades in at least two subjects have an a-v

specialist and/or a curriculum consultant. The remaining eleven schools

have neither type of specialist. In the group of nine (19%) schools

considered, from the data received, be the most actively involved in

individualized instruction, there is the following distribution of a-v

and curriculum specialists' one school has both an a-v and a curriculum

specialist; two have one full-time a-v specialist; two have one part-

time a-v specialist; one has a full-time curriculum consultant and two

have neither. The twenty-four (51%) selected schools seeming to.have

less individualized instructional activity include seventeen schools

with an a-v and/or a curriculum specialist and seven who have neither.

No relationships seem to exist between the audio-visual or curriculum

specialist on the staff and the use of individualized instruction.

The most common individualized instruction program found in

twenty-eight (60%) of the selected schools is individually prescribed

1. A variable to be considered in determining the number of
audiovisual specialists is whether media center specialists had been
included in this category.
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There is a rather broad variation in the numb r media staff,

amount of seating, and types of material-and equipment available in the

media centers of the schools studied., Thirty-six (77%) of the forty-

seven selected schools have one full -time media specialist directing

the media center program. The remaining eleven (23%) schools can be

fi

divided into nine that have part-time media specialists and two that

each have two specialists. Of the latter two schools, one is a demon-

stration school media center and the other has a student body of 1600

(see Figure 12). Data indicate no direct relationship between the

number of media specialists and the student population. One specialist

is the median for this study; the median student population is 550.

Four ( ) schools have resource teachers on the media staff, one of

these has two such teachers. These personnel, considered by their

schools to be part of the professional media staff, have state certifi-

cation in elementary school education. Of the seven (15%) centers with

professional staff that are up to standards (see Figure 12), five are

greatly involved in the school's individualized instruction program;

the remaining two are involved to some extent. The forty-one (85%)

centers, whose staffs are not up to the strength recommended by the

standards (see Figure 12), include sixteen centers which are greatly

involved and eighteen which are involved to some extent. The remaining

seven either did not respond to the question on the center's involve-

ment or indicated no involvement.

With regard to supportive staff, there is also a broad varia-

tion. Twenty-four (51%) selected media centers depend on volunteers
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in addition to salaried personnel. Thirty-two (66%) centers have

or part-time salaried supportive staff; fifteen (32%) depend on volun-

teers only; and one (2%) has no supportive staff, including volunteers.

Eight (17%) of the centers do not use volunteers; seven of these have

full- or part-time salaried staff. The number of supportive staff does

not seem to affect the center's involvement.

Seating and accommodation of activities in the media center do

show a relationship to each other. The eight (1 media centers that

can accommodate five simultaneous learning activities can seat, on the

average, 12% of their student population. Those providing for three

and four simultaneous activities can seat and those accommodating

only two simultaneous activities can seat only 6% of the student popu-

lations.

The materials that show a high percentage of use by, and avail-

ability to, students in the media center are books, filmstrips, study

prints and illustrations, and disc recordings (see Chapter IV, page

47 ). The materials that are used relatively little are programmed

materials, reali15, 8 mm. and 16 mm. films, and models and mock-ups.

These materials, however, are available to some degree in 66-70 of

the media centers studied. The media most often taken home by students

are books. There is a decided drop in student usage of the non-print

media. Data indicate that study prints and illustrations, graphic

materials, disc recordings, filmstrips, and transparencies are avail-

able for home use in 75-81% of the centers; and realis, filmloops, d mm.

and 16 mm. films and models and mock-ups are available in 55-68 of the

centers. Although apparently available for home use by students, 25-36%

of the specialists say the a-v materials are not taken home. This con-
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flirt of data has led the writer to question the true availability of

said media for home usage. There ray be several reasons for this con-

fli t of data' 1) the accompanying a-v equipment does not circulate,

thus restricting the a-v materials' home use; and 2) a misinterpretation

of the question, confusing the "not used" column with the "not avail-

able" column.

Few schools allow equipment to circulate outside of the school.

The filmstrip projector is circulated by eleven (23%) schools. Ten of

the eleiven schools also circulate filmstrips, often or occasionally.

In the other school, filmstrips are available but not used at all.

Cassette tape recorders are circulated by six (13 %) schools. Five of

the six centers circulate tapes and in the remaining center the tapes

are not available for home use. The one school that allows all of its

equipment to circulate, also allows all of the material to circulate.

The media center budgets were divided into groups by the

categories of their expenditures (see Tables V A, V B, and V C, Appond

D). The group that divided its budget into five categories (books,

reference, periodicals, a-v equipment, and a-v materials) spent more on

printed materials than the groups that combined two or three categories,

Comparing the expenditures on books, reference, and periodicals, the

group one outlay (See Table V A, Appendix D), ranged from $ 86 to $7.98;

group two (Table V B, Appendix D), ranged from $.21 to $5.83; and group

three (Table V C, Appendix D), ranged from $.43 to $5.50. There are

twenty-one (45%) centers whose budgets are broken down into outlay for

print and a-v materials. Out of these twenty-one, nineteen had spent

more for print than a -v materials; fifteen of the twenty-one centers

spent more than double on print materials.
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In a publication of the Connecticut Public Expenditure Council,

Inc. is a ranking of Coxnecticu.t towns according to per pupil expendi-

_ 2
tur for the school year 1970-71.- The selected schools ranked as

follows' thirty-four (72%) in the top quartile, four (9%) in the second

quartile; seven (1 ,) in the third quartile; and two (4%) in the fourth.

A degree of correlation may be found between the media center budgets

and the towns' per pupil expenditure ranking. There are twenty-two

schools in the top ranking of media center budgets (see Figure VI)

eighteen (82%) are in the top quartile of the towns' per pupil expendi-

tures in Connecticut; three (14%) in the second quartile; and one (4%)

in the third (see Figure A following page). The twenty-one schools in

the bottom half of the media center budgets divide thus' thirteen (62%)

are in the top quartile; one (5%) in the second quartile; five (24%) in

the third; and two (9%) in the fourth quartile of the towns' per pupil

expenditures.

The proportion of the town's per pupil budget spent on the media

center varies greatly. One of the schools is among the lowest of the

169 towns in total expenditure in 1970-71, but just under $6.35 per

pupil for the media center which is the mean of the'selected total media

center budgets. Eight schools in the highest quartile of the total town

expenditures spent much less, than the aforementioned school, with their

total media center budgets ranging from $3.45 to $5.47 per pupil.

A relationship exists between the town budget ranking and the

media center professional personnel (see Figure 13). Of the thirty-four

2. Local Public School Expenses &- State Aid in Connecticut,
(Hartford' Connecticut Public Expenditure Council, Inc., January 1972).
pp. 32-35.



schools (72% ) in the highest quartile, thirty-one schools have Dill-

time media specialists. Four schools ( the second quartile

of which three have fillT-time specialists. Seven schools (15% ) are

in the third quartile; four have media specialists full-time. Neither

of the two schools in the lowest quartile have fnli-time media special-

. ists. Thus a greater proportion of those schools in the lower quartiles

of town expenditures have part-time media specialists.

Media CenterProprrams and
Individualized ' rstructon * __rams

Each selected media center specialist was asked to indicate the

extent to which the center is involved in the school's individualized

instruction program. Twenty-one (4 respondents indicated great in-

volvement; twenty (43%) indicated some; three (6%) no involvement; and

three (6%) did not respond to the question.

Nine (19%) specialists indicated their schools use individ-

ualized instruction in all five subjects for all grades. Of these nine

specialists, eight stated that the media center is involved to a great

extent in the school's program. In the twelve schools (25%) which use

individualized instruction. in all grades for two to four subjects, five

indicated great media center involvement; five indicated some; one in-

dicated no involvement; and one did not respond. Twenty-four (51%)

have some individualized instruction scattered throughout different

grades and subjects. Seven of these schools have media centers with

great involvement in the individualized instructional programs; thir-

teen have some involvement and two have no involvement. Data would

indicate that there is more media center in iv ent in those schools

with strong individualized instructional programs.
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The selected centers which are greatly involved in the schools'

individualized instructional programs have e flexibility in schedul-

ing and more individualized methods of media skills instruction.

Fifteen of the twenty-one (45%) centers which are greatly involved in

the schools' programs have more flexible schedule while nine of the

twenty (4 )centers with some involvement have more flexible schedules.

Media specialists in sixteen of the twenty-one (4 ) centers greatly

involved in individualized instruction use more individualized instru

tion methods in their own teaching. Specialists in seven of the twenty

(143%) centers involved to some extent also use more

methods. A larger proportion of the greatly involved media centers

have more flexible scheduling. In these centers there is also greater

use of individualized media skills instruction.

The authorities indicate that the media center should provide

reading guidance, listening and viewing guidance, media instruction,

guidancEstudy habits, and development of media Skills. Forty-five

(96%) media specialists indicated that the above services are, to some

extent, part of the media center program. As Figure 7, page 52 in-

dicates guidance in study skills is provided often in eighteen (38%)

selected schools indicating that twenty-nine 62%) centers are not

seriously involved in providing that service. Yet this is an area

which the data indicate students working independently need a great

deal of help.

Many media specialists indicated the students' need for guidance

in study skills and methods of inquiry. Fewer students need help

locating materials and using a-v materials and equipment, as shown by

Figure 10, page 57. The emphasis seem to have shifted to research
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techniques and independent study kills the media center. The shift

apparently is not accepted by twenty -nine (62%) of the selected schools

as an integral part of the center's program as indicated by the data on

services provided students. (see Chapter V, page 71).

Authorities say that the services provided for the teacher are

very important to the involvement of the media center in the school

program. The selected media specialists indicated that the faculty

(-gills on the center frequently for materials selection in forty-one (87%)

schools and consultation on available resources in thirty-nine (83%)

schools, In twenty (43% ) selected schools the faculty often ask for

aid with materials production. Only thirteen (28%) schools call upon

the media specialist to instruct the faculty in effective media use and

to inform the faculty about students' progress as observed in the media

center. No attempt was made in this study to determine the involvement

urriculum development. The media specialists- who indicated they

would like to see more teacher cooperation, also indicated that the

teachers call on them (media specialists) only occasionally, or not at

al, for the last three services; i. e., aid with material production,

instruction in effective media use, and information about student pro-

gress.

With regard to the types of individualized instruction that the

school has and the types individualized instruction that are under-

taken in the media center, the most active participation by the center

is with the independent study program (see Figure 9, page 56.). Other

individualized instruction programs do not often take place in the media

center. Thus, much of the individualized instruction work does not

occur in the media center.
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Few of the selected media centers were completely` satisfied with

their center's involvement in the ol's program. Forty-six 78%) of

the specialists indicated at least one area in which the center could be

improved.

To extend the media center's involvement in the school's in-

dividualized instructional program (see Figure 11, page 58 ) twenty-

five (53%) to thirty-two (68%) media specialists felt that it would be

necessary; 1) to increase the media collection; 2) to enlarge prese,

facilities; and 3) to increase the number of profnssional and clerical

personnel. Three of the fifteen (32%) specialists who did not indicalm

a need for an increase in the media collection have twelve of the

thirteen listed types of materials, The remaining twelve rya s

the listed materials available in their media centers. Eip:ht,!'

specialists (40%) indicated their centers ddd not need expa r;ion six

of these schools can accommodate five types of student activil - Aul-

taneo _ly and seat an average of 12% of the student body, The remaining

twelve centers not indicating a need for expansion can accommodate only

two to four such activities and can seat less than 9% of the student

body. Forty (85) schools studied are not up to standard for profs

al personnel, Of these forty twenty -three media specialists indicated

they need additional media professionals. Another two, whose centers

do meet standards in staffing, also indicated a need for additional

personnel. Nineteen of the above forty schools, however, did not in-

dicate a need for more professionals, yet are below recommended stand-

ards. ny of the needs of the selected media centers in areas below

standards were not articulated by the specialists.

Fourteen (30%) media specialists indicated iere is need
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improvement in teacher cooperation, Eleven of these fourteen centers

rave only some or no involvement in the schools individualized in-
_

structional programs. Eight (l7) specialists indicated a need for

improvement in administrative cooperation. Six of the eight centers

have only some involvement. More administrative and teacher cooperation,

therefore, are needed by the centers with less involvement than those

with great involvement in the schools' individ ized instructional

programs as indicated by the data.

The following comments made by two media specialists best

summarize efforts toward involvement in the schools' individualized in-

structional programs: progr constantly varying to meet the

needs of the children and staff. There is much variety in teachi

methods used and the media center works with each group in whatever way

is appropriate for them." The next comment emphasized the media

center role in the school's programs "The principal and the librarian

zonsider the Media Center program as integral part of the curriculum.

A flexible schedule allows teacher and librarian to plan together to

satisfy instructional needs, The Media Center is an active place used

by children individually, in small groups, and by classes."

Findin

The tabulated data indicate that the scope of the individual-

ized instructional programs in the schools studied is not correlated

with student population; teacher-student ratios grade sequence; or the

presence on the staff of an a-v specialist and /or a curriculum con-

sultant. Significant correlation does seem to exist between a school

with a subject specialist on its staff and the extent to which individ-
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ualized instruction is provided in that subject, particularly in read-

ing.

Current literature recommends individualization of instruction.

According to Edling,3 the aims of individualized instructicn are in-

dividual- and learner-oriented rather than group- and teacher-oriented.

The more individualized methods have the student initiating and evalu-

ating the learning activities. In the selected schools the teachers

are heavil" involved in both aspects. Data in this study show that the

selected schools are not using the more individualized methods. It is

important to have staff in sufficient number. The standards continue,

by specifying that the media center should have one fall -time media

specialist for every 250 students, or major fraction thereof.
4

Figure

12, page 65 shows that only 15% of the centers can be said to meet the

recommended standards.

Adequate supportive staff results in a more efficient center,

the standards5 state. The recommended supportive staff should be one

media technician and one media aide. None of the selected schools came

near these recommendations.

The staffing of the selected media centers, then, is significant-

ly below standards. Only 15% of the centers can be considered to have

an adequate number of professional staff members. The supportive staff

is also inadequate. Most of the schools depend to a greater or lesser

degree on volunteer aid.

. 3, Jack Edling , individualized Instruction-A Manual for Admin-
istrators, (Corvallis, Oregon 6tate 'university, 1971).

4. Standards for School Hedia Pr=rans. (Chicago and i4shington,
D.C.: Ameriean Library-Association and national Education Association,1969).

5, Standards. p. 15.



Five (11) of the seiceted centers are able to

student population reccrrmended by the standards.
6

seat 15% of

The data from this

study indicate that the majority 89% cf centers are not able to

modate the recommended standard.

The standards7 r nd that there should be space for the

following functions; individual viewing and li

inforryation services; conferences; small group

projects. Less than one-fifth of the schools

set-up4 meet the recommendations for the above

tening; storytelling;

work; and larger group

n, in their prey

media center functi
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Data show that the centers able to seat more of the student be dy are

also able to accommodate more simulta.eous activities.

Authorities emphasize the importance of an extensive selection

of materials, in breadth and depth, in subject and types of materials.

The resources must be easily accessible to both students and staff for

school and home use. This is not always the situation in the selected

schools. There is not as broad a selection of materials in many of the

selected centers as is recommended.8 Even greater restrictions are

placed upon materials which are available for home use. any types of

media, other than books, are not available for use outside of the school.

With regard to equipment circulation, the standards9 say that

equipment should circulate as it becomes portable. Few of the schools

actually allow equipment outside the school. Only one school allows all

equipment to circulate.

6. Standards, p. 40.

7. Standards, p. 40-41,

8. Standards, p. 24.

Standards, p, 24.
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"To maint in an up-to-date collection of m t ials the media

center not less than 6 per cent of the national average per pupil oper-

ational cost should be spent per year per student. (The 1968-1969

estimated national average for per pupil.expenditure is 5680.00).
.10

According to that figure, 6% would be 0.80. In only three instances

(see the 1969-70 total media center budget, Table V D, Agneridix C) did

the media centers' budgets ever exceed the 540.8©. The total 1971-72

per pupil expenditure -nged from $16.50 to $1,60 with the mean at

$6,35. The standards recommend that about half of the amount should be

spent on printed materials and half on audiovisual materials. In most

cases, the recommended split was not followed. More was spent on print

than on a -v materials. Data indicate a relationship between the town

per pupil expenditure and the amount of media specialist time.

To summarize, none of the media centers in this study 11

of the 1969 recommended standards.

Zxperts in the field state that the school media center should

be the nerve center of the school. Richard Darlingli says that the

media center should be the focal point of the instructional program.

12
Ruth Davies st tes that an effective library program is an education-

al necessity. path the educational and media programs must be inter-

dependent if each is to be strong. lale all the centers provide

materials, equipment and services to some extent, most of the schools

media centers in this study do not seem to be the nerve centers of

10, Standards, p. 35.

Richard Darling, "'IC-Library 5 ces." Instructor

77184, November 1967.

Ruth Ann Davies. The School Li

cationa,xcellence. {::era York: Eowker, 1969
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their schools, however. indicate only some or no involvement in

the schools' individualized instructional programs.

In those selected schools that are more deeply committed to in-

dividualized instruction, the media centers are involved to a much

greater degree. These schools have more flexible scheduling, their

instructional programs are snore individualized and there is more teacher

and administrative cooperation.

With regard to the services the media centers provide the

students, Frances Henne
13

says that the teaching of the use of the

library resources must include guidance in viewing and listening skills

as well as study skills. In the selected centers, guidance in study

skills is not provided as much as the other services are (only 38% of

the centers provide it as an integral part of the program). ny media

specialists pointed out that more students need guidance in study

skills; while fewer need a great deal of help in locating or using

materials and equipment. The emphasis seems to have shifted to the

research techniques and study skill aspects of media center use, de-

spite this shift in student need, the data indicate that guidance in

study skills is not offered as much as now may be necessary.

Regarding the instructional program, the standards say,

"Although most of this instruction will be done with individual students

in the media center, some can be presented by teachers and media spe-

cialists in the center or in the classroom, with the size of the group

to be instructed determined by the teaching and learning needs." l4

1
School Libra ier. 15:4 iiay 1966), pp.15-23. Reprinted in Da-ies,pp.

359-367.

Frances Henne, "School Libraries."(American Acsociation of

14. Standards,
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percent of the cent instruct classes in the media cents

Many of the selected centers, then, may be using more traditional methods

of instruction.

Teachers look to the media specialist to "provide information

about new materials; to make these materials easily and quickly acc6ss-

ible; to produce needed materials; to assist them in keeping informed

about recent developments in their subject areas and in educational

trends; to channel information regarding students' progress and problems;

to organize and conduct inservice courses on the full spectrum of media

and their uses; to instruct students in the use and resources of the

media center as the needs of the curriculum indicate; and, increasingly,

to assist in the analysis of instructional needs and the design of learn-

ing activities."15 The services which are most commonly provided by the

selected centers are materialls selection and consultation on available

resources. Aid with materials production, instruction in effective media

use, and information about students' progress are serVices provided in

less than half of the centers.

The effective media center " ...is the school's nerve center...

where a teacher can send a student unsupervised, at any time, for any

purpose .
16

standards say "Individuals or small groups of children

in elementary school should ave access to the media centex at all times

during the school day. The use of a rigid schedule for class visits is

not recommended."17 The majority of the selected centers have either

15. Standards, p.4i

16. Leroy esedahl. "INC Contribution to individualized
Instruction Audiovisual instruction, 10:9 November 1965),
pp. 704-5.

17. Bards, D. 24



80

some or no scheduled classes, Twenty-five percent of the centers, how-

ever, do have all of the classes scheduled. In eleven of these centers,

individual students have to come at unscheduled or specified times.

There not easy access to the center these cases.

Although nearly 100% of the media spe 'sts felt that there

were as which needed improvement, data indicate that many specialists

have not felt or articulated the needs of their centers. Half of the

specialists in centers with less involvement in the school.. individ-

ualized instruction prograr have not indicated needs in areas which do

no meet 'ecozr mended standards.

The preceding pages have given an analysis and evaluation of

the data as well as discussing the firings from the study, Chapter VI

will present a s ry, the conclusions, and recommendations for. further

study.



CHAPTER VI

SUMMARY, CONCL IONS, AND FICaEENDATIONS

This chapter will summarize the study, draw conclusions from

the previous presented data, and make r ommendat ns based on the

findings.

The purpose of this study was two-fold: 1) investigate how

the media center functions within individualized instructional prcgr

at selected elementary schools in Connecticut; and 2) to evaluate those

centers in relation to their school programs based on the opinions

of leaders in the field.

No study has provided data from a number of media centers in a

variety of individualized instructional programs. In the opinion of the

writer, therefore, a need existed for the study. The delimitations of

the study included the selection of the schools; search of the litera-

ture through Librarv_Lite-attre,
l

Education In -

Abstracts ,3 Research in Education,
4

and Current Index to Jourr is tin

Education,5 for the years 1965 to 1971; the nature of questionnaire

the respondents' answers; and the interpretation of the data by the

writer.

Dissertation

1. Library i_erature. (New York: H.W. Wilson Co.,1921- ),

2. Education Tndex. (New York: H. Wilson Co., 1929- ).

3. Dissertation Abstracts. (Ann Arbor, 1. .chhhiga.n: University
Mi i]ms, 1938--

4. Researeh In
Printing office, 19o7-

ion. (Jas

to Joirnals in Edu

rporatien. 1969).

n, D.q.1 U.S. Goverment



The prccedures and tech,- ieues used in

data included:

ocuring the necessary
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1. Selecting schools having a) an educational preFram using in-
dividualized instruction; and b) a media center directed by professional
per

2. Sending letters to the principals of schools initially select-
requesting their cooperation to include their schools in the study.

3. Searching the literature for information pertinent to the
study for the purpose of developing a questionnaire.

4. Developing the Questionnaire to incorporate the three comco-
nents of the studys a) the school and its individualized instructional
program; b) the media center and its components; and c) the use of the
media center by staff and students.

5. Pre-testing the questionnaire by sending it for criticism
several media specialists.

6. Sending the questionnaire to the sixty -fog

whose principals granted permission for their school
the study.

selected schools
to participate in

7. Tabulattlg the data in columns devised for each of the 351
possible responses from the Questionnaire; totalling each column; and
converting each sum to its percentage equivalent.

8. Developing tables and figures by selecting the groups of
responses which needed graphic Jllustration to make the data more.eas*_ y
comprehensible.

The findings of the study9 based upon the limitations, indicate

a possible correlation between a school with a subject specialist on its

staff and the extent to which individualized instruction is used in that

subject, particularly in reading. The data indicate no correlation be-

tween a school with an a-v specialist and a curriculum consultant and

its individualized instructional proms

From the data, it appears that many of the selected schools are

not using to more individualized methods. The teachers, rather than

the students, are initiating and evaluating much of the individualized
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instructional work.

In the selected media centers, the staffing, the activities pro-

vided, and seating accommodation are not generally up to national

standards. The staffing is significantly below standards. The data in-

dicate that 15% of the selected centers can be said to have an adeouate

number of professional staff. The supportive staff is inadequate, with

most schools depending, to a greater or lesser extent, on volunteer aid.

11% of the selected centers can seat the recommended 1> of the student

population; and 1_5 of the centers can simultaneously accommodate five

activities. A relationship exists, therefore, between the number of

simultaneous activities that a center can accommodate and the pe rcentage

of its student population that can be seated in the media center.

Data indicate that there is not as wide a diversity of media nor

flexibility in the circulation of that media as recommended by the

authorities in the field. Only 23% of the schools circulate a-v mate-

riels for 'home use. Most of the selected schools do not allow a-v

equipment to be taken home. Of the schoolS that do circulate a-v equip-

ment, the majority allow the accompanying acv material to circulate.

The selected media centers' budgets are significantly below the

recommended standard, The budgets are not divided equally between print

and a-v materials; rather, in the selected centers, there was a larger

expenditure for print media. Data indicate a relationship between town

per pupil expenditure and the media center expenditure.

In those schools that have more individualized instruction, the

media centers are involved to a much greater degree. These schools have

more flexible scheduling, their instructional program are more individ-

ualized, and teacher and administr ti cooperation is greater.
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The services provided fox students and staff in the selected

centers are not as extensive as the authorities recommend. students

working in the media centers need research techniques and guidance in

study skills more than help in locating and using materials. Research

and study skill guidance are not frequently offered in many cif the

selected centers, The more individualized methods are not used often

for media skills instruction to the students. The services most often

provided for the faculty are materials selection and consultation on

available resources. Aid with materials production, instruction in

effective use, and information about students' progress are provided

less often.

Almost all media specialists felt that there were areas in

which their centers could be improved. Primarily, the need was in-

di ted for increased media collection, center expansion, and increased

professional and clerical personnel. Not all respondents, however, in-

dicated needs in as which do not meet recommended standards.
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Su7rzestions further study

1. Depth study of the selected media centers through site
visits, observation of the media center's nrograms, and interviews
of the media specialists, teachers, and administrators,

2, Depth analysis of media use, within and without the
media center, in selected elementary schools,

3. Study of the extent of media specialis
in curriculum planning and in-service training of
schools,

involvement
f _n elementary

4, Study of the relationship between the involvement in the
school's educational program and the need for more media center
staffing.
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19 Carriage Drive
Woodbridge, Conn.

20 February, 1972

am carrying out a study of library media centers and

incavidualized instruction programs in Connecticut. This

survey is part of my library science thesis at Southern

Connecticut State College. I would like to have the co-

operation of your school in obtaining a composite pictur

of the role of the library media center in programs such as

your school has.

May 1 send a questionnaire to your librarian? f am en-

closing an addressed postcard for the reply and hope for

your favorable resPonse to my request.

A summary of my findings will be sent to participating

institutions,

Thank you.

Sincerely,

Mrs. Lubert Stryer



You may send the questionnaire to this school's
librarian, who i 5,

No, do not send i

Principal

School
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QUE 'T 'NAIR NILDI C EL ERS INDI VIII.; A 1,1'2: ED INSTR ("CR ANli

I. SCHOOLS
Name cis selioul
No. of students
No. of teacher aides

Your name:

Grades o on professiona

The school is urban suburban rural.

Please indicate if the following specialists in your school part-time or full -tir

reading specialist
math consultant
science consultant
audio - visual specialist

curriculum consultant
perceptually handicapped specials
Other

4. What type of individual instruction program does your school have?

individually prescribed'instruction
non-graded curriculum
contract learning
independent study

programmed lear
team teaching
student tutors

Other:

. On the following table, please indicate in which subjects and grades individualized
instruction takes place:

All
ades

Reading
Language arts
ltitathe ics
Social studies
Science
Other:

The students who participate in individualized instruction are

selected by ,grade. selected for enrichment w
selected by subject. not specially selected,
selected for remedial work. Other:

7. The individual instruction work is usually initiated by

the teacher. the student.
the library media specialist. Other:

The student's progress is determined by
standardized tests,
teacher evaluation.
student - teacher evaluation Other:

student's own evaluation.



Special inscruc at L.' IA.(101%2(1 by

teachers,
library inc.:dia
curricJulum cotu:iui tan t.

students.
commerc 1,71 sourc

Other:

MEDIA CENTER - STAFF, SPACE, MATERIALS, A_ EQUIPMENT
1. How many students can your center accomodate'

2. How many of the following are en the media center si:aff?

full-timc library media specialist(s) full-time clerk(')
part-time library media specialist(s) part-time clerk(s)
Ii

---
sokare they shared with another If so, are they shared with another

school% school?
resource teachers teacher aides
parent (or other) volunteers student helpers

Of the following activities, which can go on simultaneously in the media center?

story-telling
large group work (class)
library skill instruction

small group work
individual work

Other :

4. The following materials are used by students in the media center; at home

Iii he media center Available home use

Books

not
vail-
able

often
occa-
Sian-
ally

I of not
at avail-

all able
often

occa-
sion-
ally

not
at

all

Tapes

Disc recordings

Filmstrips

Filmloops

Transparencies

Programmed materials

Realia

Models and ck -tins
raphic rn:.,reri ps,
graphs, dia,zrani.q)

Study prints and illus.

8 mrn. fll tls
--

16 rnm. films



Which of the followiu i is t s of are available to students for honrt

slide projector
film strip proie
film loop projector
cassette tape recorder

8 mm. projector
16 rum. projector
record player

Other:

6. Approximately, what has been the budget for your media center?

Books
_----.--Retereneo

Periodicals

1971-72 1970-71 1969-70

Audio -v
Audio-visual materials

III. MEDIA CENTER USE
1. To what extent is your library media center involved in the individualized

instruction program in your school?

to a great extent to some extent not involved.

2. To what extent is each of the following an integral part the media center program?

Reading guidance
to a great extent to some extent not at ti

Listening and vie zing guidance
Instruction in use of media
Guidance in study habits
Developing media skill._

The library instructional program is

taught to classes in the media center.
integrated with other subjects and taught in

the media center.
integrated with other subjects and taught in the classroom.

4. Does the faculty call on you to

often

individualized.
informal; taught

when need arises.

occasionally not at all

Consult about available resources

Select materials
Inform them about student's progress

as seen in media center

Instruct them in effective media use

Aid them with materials production

Other:



-4-

rneLha

all of its time 1,,,rhially scheduled.
all cl2sses _scheduled; other times

flexible.

some classes scheculed; other
times flexible.

no classes scheduled; all time
flexible.

8, Individual come to the center to o k independently

at all tii tes.
at all unscheduled es.

at specified times.
not at all.

7. The following types of individualized instruction are under the ibrary
media center

often occasionally not at all
Presc I- struction

.Contract !cant uirt.----Indetyhdyndont sc
Programmed learnt; ,

Tutoring
Individual projects
Other:

8, 'Working independently in the media center, how much help do students need in ...

'a great deal of help some help no help

L.oeating t-r- taterials
Usin erence material
Usin A-V material
Using -V equip -lent
Developing idv skills
Narrowing the pr oblen
Using indexes
Outlining
Acquiring research techniques

9. In order to extend the individualized ins ucton piroam in your media center, it
would be necessary to:

enlarge present facilities.
Improve physical access.
increase media collection.

print
a-v

improve administrative
cooperation.

increase number of professional personnel.
increase number of clerical personnel.
improve teacher cooperation.

Other:

PLEASE USE THE BACK FOR 1 COMMENTS.



Dear

EXEIHT 4

19 Carriage Drive
Woodbridge, Connecticut
18 .arch 1972

Your princip , has kindly consented to your school's co
oration in a study of library media centers and individualized instruc-
tion programs in selected elementary schools in Connecticut. This study
is part of my library science thesis at Southern Connecticut State
College.

I am enclosing a questionnaire, which I hope you, the library
media specialist, will complete. From the returns, l expect to obtain a
composite picture of the actual role of the library media center in pro-
grams such as your school has. Attached to this letter is a sheet de-
fining several terms as I shall be using them. Also enclosed iS a _ -
ed envelope.

All the information received will be kept confidential The
data will be compiled and used within general categoriesv no specific
references will be made. You will receive a summary of the findings.

I look forward to receiving your completed questionnaire and
would appreciate any additional comments you might have. Thank you for
your time and attention to this study.

Sincerely,

Andrea Stryer



Dl F C,' C/1-; TER:,,IS USED t 'N THE QUEST ONN

Media specialist (librarian) - an individual who has broad professional
partition in educational media.

Individualized in truction - a program in which the ling is adapted to
the student's background, ability, performance
and interests. It includes ways in which stu-
dents are grouped and regrouped, the way time
is allocated for various types of staff and stu-
dent activities, the v.'av the staff is organized
for more efficient utilization of the indiyhhial
talents of its members, and the way the curri-
culum is developed.

Individually prescribed ruction

Contract learning

Programmed learning
(or programmed instruction

Team teaching

Independent study

- an educational process tailored to each student's
individual needs and abilities involving diagnosis,
written prescription, and continual evaluation,
with carefully sequenced and detailed listing of
instructional objectives.

a program in which the teacher defines, on a con-
tract, which the student signs, a concept to be
learned - with its behavioral objectives and an
outline of a procedure (with alternative procedures
for obtaining these objectives.

is sell - instructional, focusing the student's attention
on a limited amount of material at one time; it re-
quires a response to each segment of materia
it gives the student immediate knowledge of the
results after each response.

- a way of reorganizing the staff so that the talents of
each member can be most efficiently utilized.

- individualized learning activities proposed or
elected by the learner and, at least in part,
planned and evaluated by the learner.



EXH1EIT 6

Dear

96

19 Carriag e Dr.

Woodbridge, Conn.

28 April 1972

I am writing to follow up on the ques ionna e l sent you on

March 18, I realize that this time of year is a particularly busy one

for you, but I hope that you are able to complete the form.

As of today, more than 50% of the questionnaires have been

completed and returned. I am eager to get as complete a picture as

possible of media centers and individualized instruction programs in

selected elementary schools in Connecticut. So that your response can

be part of the data, I would appreciate your returning the question-

naire by .ay 12th.

Enclosed is a copy of the questionnaire and a stamped

envelope. I am looking forward to your response.

With my thanks for your time and cooperation, I am

Sincerely,

Andrea Stryer
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QUESTI( 1` IRE ON MEDIA CENTERS

SCHOOLS
I. Name of school

No. of students 14

EXHIBIT 7
Jars J:r CI DATA 98

NaINDIVIDUA LAZED INSTRUCTION PROGRAN-TS

Your name:

No. of teacher aides

2. 'The scho 9

Town
o. on professional

rural.

Please indicate if the following specialists in your school are part-time or full-time.

Part/
reading specialist 51% 81
math consultant
science consultant
audio-visual specialist

4. Wha

Part 1711

curriculum consultant
perceptually handicapped specialist
Other

t type of individual instruction program does your school have?

individually prescribed instruction
non-graded curriculum
contract learning
independent study

programmed learning
team teaching
student tutors

Other:

On the following table, please indicate. in which subjects and grades individualized
instruction takes place:

All
ades 1 2 6 7 8

Reading y
lift3M01111111

IIIMEHR , i-il
?-Language arts

Mathematic MIMI= 2k
Social studies =En I
Science
Other*

students who participate in individualized instruction are

selected by grade.
selected by subject.
selected for remedial work. 0

selected for enrichment work.
not specially selected.

The individual instruction work is usually initiated by

he teacher.
the library media specialist.

The student's progress is d term
smndardized tests.
Lacher- evaluation.

t - teacher eva luation.

the student.
Other:

d by
student's own evaluation.



9. Special materials for

-2-

ividualized instruction are prepared by

teachers.
library media spec ialis
curriculum consultant.

students.
commercial sources.

II. MEDIA CENTER - STAFF, SPACE, MATERIALS, AND EQUIPMENT

I. How many students can your center acconiodate? 3-
2. How many of the following are on the media center staff?

full-time library media specialist(s)
part-time library media specialist(s)
If so, are they shared with another
school?
resource teachers
parent (or other) volunteers

a276 full-time clerk (s)
part-time clerk(s)
If so, are they shared with another
school?
eacher aides
tudent helpers

Of the following activities, which can go on simultaneously in the media center?
All 5 11%_ a Ile ,2 smul 1 6small group work Li (

individual work j(z)5e, in14) q

Other! ..3 0 lie.,smd It,

Aft-.., !T -.-i- - ---
4.. The following materials are used by students in the media center; at home

story-telling
large group work (class
library skill instruction

In the media center Available for hoi use

r,/.114;1,4:v) q

Books

not
vail-
able

often
occa-
sion-
ally

not
at

all

not
avail-
able

often
occa-
sion-
ally

not
at
all

0 6

Tapes 6

Disc recordings I II
Filmstrips 1 I

Filmloops ..

Trans .1 encies 30
Programmed materials

Realia I'7 r
Models and mock-ups I

Graphic mate is laps,
Its, dia rra 1 I 1

S ttlLI v print!-; and Wu ti :-11)0

Z8 mrn films 4 I 1
La 6

I/6°
4

16 mm fill ps I 1



-3-

5. Which of tine following pieces quipme are available to students for home use?

slide projector
iLm strip projector
Om loop projector

cassette tape recorder

mm. projector
6 mm. projector
ecord player

reel- (Other

6. Approximately, what has been the budget for your media center

Books IC Q 0

Re nce 0 r
Periodicals f 0
.Audio-visualequipment
Audio-visualmaterials

n do w n

III. MEDIA CENTER USE
1. To what extent is your library media center involved in the individualized

instruction program in your school?

6 to a great extent to some extent 137.5 not involved.

Tc at t is each of the following an integral part cf the media can= prow:,

to a great extent to some extent not at all
Reading guidance
Listening and viewing guidance
Instruction in use of edia
Guidance in :;tudy habits
Developing media skills

The library instructional program is

taught to classes in the media center. individualized.
ntegrated with other subjects and taught in informal; taught

the media center. . when need arises.
egrated with other subjects and taught in the classroom.

4. Does the faculty call on you to

often occasionally not at all

Consult about available resources ?370 I

Select materials I I
Inform them about student progress

as seen in media center

Instruct them in effective media use

A id them with materials production 0
Other:



5. The media center has

-4_

all of its time formally scheduled.
all classes scheduled; other times

flexible.

6. Individual students come to the cente

all times.
at all unscheduled -es.

some classes scheduled; other
times flexible.

no classes scheduled; all time
flexible.

to work independently

at specified times.
lot at all.

7. The following types of individualized instruction are undertaken the library
media center

often occasionally not at all
Prescribed instruction _1225_7;_

ir________Q_IL
ja______

1.3 i_
Contract luarningIndependent stig.

iqProgrammed learning ig---
Tutoring ,
Individual projects 0
Other:

V.L .thee/3
1.1"111. 111-, r1,1

a great deal of hel some hel no hel
Locating materials
Using reference materials 30 6
Using A- tj material
Using A-V equipment L3
Developing study skills
Narrowing the problem
Using indexes
Outlining 25
Acquiring research techniques.

9. In order to extend the individualized instruction program M your media center, it
would be necessary to:

enlarge present facilities. increase number of professionalpersonnel.
nprove physical access. ncrease number of clerical personnel.

increase media collection. unprt-ve teacher cooperation.
20 print
6$- a-y

improve administrative
cooperation.

Other:

PLEASE USE THE BACK FOR AIRY C E_
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