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PREFACE

This report has been made possible by the interest
and support of many governmental agencies and the
willingness of the people in Bolingbrook, Romeoville,
and the adjacent school district areas in Will County,
Northeastern Illinois. The Bureau of Research, Office
of Education, U.S. Department of Health, Education, and
Welfare provided a grant to collect the original baseline
data. The Regional Office, Chicago, of the United States
Office of Education, provided a grant to do one part of
the feasibility study for the 45-15 plan. Many other
agencies and private groups gave encouragement to the
study.

Special acknowledgements must be given to the School
Board of Valley View School District #9¢ for conceiving
the idea for a year-round school operation, to the
administration and teachers who have made the plan work,
and to the parents whose children have attended school
under a dramatically different schedule. Who, as
recently as five vears ago, would have thought it possible
that a whole community would put itself on a schedule
whereby only three fourths of the Students are in school
at any one time and the traditional summer vacation is
split into four vacations, one during each season of the
year.

This report summarizes the conclusions and insights
of several hundred veoole who have been directly involved
in the 45-15 Plan for two years, June 3C, 1970 (the day
school officially began under the 45-15 Plan) through
June, 1972.

The people of the Valley View School District #9¢g
can be proud of the historic place they have made in the
story about American education.
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Chapter 1

GENESIS AND FRUITION OF AN IDEA

Valley View School District #96 came into existence in
1952-53 when seven, one room country schools were consolidated.
20 years later (June 30, 1972), it went out of existence when
it joined the nearly coterminous high school district #211 to form
a new unit (K-12) district 365U. During this ten-year period,
student enrollment grew from about 100 (grade schools and high
schools combined) to about 10,000. The growth resulted from the
massive population shift out of Chicago into the surrounding
suburbs. The growth will continue as rapidly, it now appears, for
10 to 20 years more.

The enrollment growth, of course, created school problems.
Many new schools were needed. Assessed valuation behind each
pupil dropped from $13C,000 to less than $15,000 because houses
were being built with little accompanying growth in commercial or
industrial wealth. Houses were substituted for farm land as taxable
wealth. Despite the residents assessing increasingly high tax rates
on themselves, the legal maximum for building (indebtedness not to
exceed 5% of assessed valuation) was reached. The district experimented
with double sessions but parents generally reacted quite negatively
to the results. The School Board asked the administration to explore
various types of year-round operations. The 45-15 Plan was the plan
finally recommended.

The 45-15 Plan divides the neighborhood served by a school into
4 sections. Each section attends 45 school days and then takes a
vacation, 15 school days long. The attendance dates of the four
sections (or "tracks" as called in Valley View) are staggered so that
only three fourths of the Pupils are in school at any one time. A
schematic view follows. The distance between two parallel lines
represents l5=-school days.
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Once an actual calendar was made up showing the schools open
240 days, the rest of the initial scheduling of each family was easy.
The children of each family would attend a total of 180 days, made
up of four quarters of 60 days. During each quarter, the children
would have 45 days of school and 15 days (plus weekends and holidays)
of vacation. The dividing liries between sections were made along
streets. The final scheduling of pupils was more difficult and
is discussed in more detail in Chapter 3-D.

' Once the scheduling had been done, the families were notified.
These notices had been preceded by several months of publicity by

the school district through the use of seminars, news releases,
informal meetings, community presentations and similar approaches.
As a result there was little vehement resistence or strong objection
from the community. As will be described in detail in Chapter 3-B,
the community was highly accepting of the Plan by the time it was
ready to be put into operation.

For ease of starting, only one fourth of the pupils (one
section or "track") were in attendance on the first day. Fifteen
days later, the second group started; another 15 days later, the
- third group began. At the end of the 45 days, the first group
started their vacation and the last group entered.

Valley View School District has now completed two years under
the 45-15 Plan. There is no evidence that would strongly support
any hypothesis about the Plan ceasing operation in the near future.

assure a long run for the 45-15 Plan in Valley View School District
365U. In fact, on July 31, 1972, the high school district started
on the 45-15 Plan. This made it the first high school in the
country to go on the 45-15 pPlan.




EVALUATION DESIGN

Evaluation of the 45-15 Plan was basically a pre-test,
post-test design., Baseline or pre-test data were collected in
May-June, 1970, repeated in 1971, andg repeated again in 1972.
Comparisons were then made to see if trends were developing and
if any significant changes were occurring.

It was immediately apparent that the objectives of evaluation
and research might be overlapping, but that they were not identicai,
The problem was made very clear when a priority list was checked
by the school board (seven members), the top administrators (five),
and outside experts (fourteen).

The outside consultants were a group of persons attending a
conference on the 45-15 Plan with the objective of discussing
pcssible research designs. The group was made up of ten faculty

a
e

i
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fa) state university, three from outside of education. The
other four were graduate students in education.
Table 1 7
Information Judged Essential to Collect
on the 45-15 Plan by Three Reference Groups

Type of Valley View Valley View Outside
Information School Board Administration Experts

44. Jcbs and earnings of
teachers on other jobs 3 2

(]

18. Industries attracted betause
of the school district

Lad
P
=

2. Teacher salary schedule com-
pared to cther districts 2 5 0

4. Community recreation and
amusement - ' 2

ad
s

5. Absenteeism, truancy, and
delinquency

P
L
(el

6. Teacher fatigue 2 5 : 9

B. Costs of maintenance and
‘repair 2 4 5

10. Kinds of families moving
into community 2 1 8




Table 1, Information Judged Essential to Collect... (continued)

Type of Valley View Valley View Outside
Information School Board Administration Experts

1l. Kinds and amount of work
by mothers 2 1 4

16. Costs of transportation
and air conditioning 2

L
1~

18. Summer absenteeism and
teacher attitudes

[ %]

!
W
L

22. Teacher characteristics 2 3 3

26. New teacher instructional

techniques , 2 2 10
30. Total cost per pupil 2, 4 7
32. Characteristics of non-

teaching staff and school
board ' 2 1 1

38. Use of information about
pupils by teachers 2 4 1

39.  Achievement tests of
alienated and gifted pupils 2 3 9
48, Teacher effectiveness 2 5 4

3. Average number of days .
worked by teachers 1 4 1

24. Teacher demands as
expressed in negotiations 1 4 5

50. Trust between teachers and
administrators

et
[
i

45. Personnel policies in
district : 1 3 3

12. Cost per child for teachers,
other personnel 1 4 : 5

3l. 8ize of class and variationsg 1 4 3

14, Kimds and amounts of further
training 1 2

(%]
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‘Table 1, Information Judged Essential to Collect... (continued)

Type of Valley View Valley View Outside
Information School Board Administration Experts

20. Attitudes of parents toward
the schools

-
N
o0

13. Loneliness felt by children
during vacations 1 2 5

~J

21. Studert achievement 0 3

52. Functions performed by teachers
and administrators 0 3 6

33. Costs of substitutes, other
supportive personnel 0

Ln
-

7. Attitudes of students toward
school ! 0 2 12

17. What students do during
vacations 0 1 6

Table 1 shows some of the agreements and disagreements by the
staff. The two major concerns of the school board (outside Jobs
of teachers and industries attracted) were not shared by the experts,
but mildly so by the administrators. In a more general way, the
board members showed concern for the impact on the community by
the 45-15 Plan (Items 4, 10, 11, and 19). The board showed less
concern than might be expected for the costs of the program and the
impact upon the teachers, but the administrators said this was their
top concern as shown in these types of items (2, 6, 8, 9, 22, 28,
30, 32, 38, 44, and 48). 1In contrast, the outside consultants
expressed interest primarily in teacher fatigue, new instructional
techniques, and total costs. ' -

The consultants in turn expressed deep interest in some items
that were of less concern to the school board or the administrators,
notably the three items about student reactions--loneliness during
vacations, attitude of students toward school, and use of vacation
time. Both administrators and consultants shared some concern not
rated as high by the school board, swch as the .functions performed by
the teachers and administrators.

However, many items were of concern to all three groups such
as absenteeism, teacher fatigue, total costs, pupil achievement, and
new instructional techniques.

These findings ‘are not presented as a basis to generalize about
these three groups but to illustrate the dilemma posed for the
evaluator who must choose between serving the legitimate concerns
of the school board and serving a wider research community. Since

,the intent of the evaluation was both to serve the district ancd to
Yerve a wider audience, compromises had to be made.
ERIC
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Surveyed two years later, the School Board continued to express
concerns similar to their earlier ones, ecxcent for community support.
Evidently, because of the positive feedbachk collected during the
intervening twoe years, the School Board was no longer anxious about
community reaction. Attention was shifted to internal concerns such
as curriculum, growth, and teacher-pupil relations. However, this
shift reqguired no need to change the basic data being collected
because sufficient information was already being gathered to  keep
the School Board informed
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EVALUATION DATA COLLECTED

The major data included student achievement, student attitudes,
community reactions, reactions of professionals, and internal
administrative adjustments. Attitudes were surveyed by questionnaires
and interviews. Standardized achievements tests, administered by
trained testers, were used with students. Most information on the
internal aspects of the 45-15 Plan were collected by checklists,
interviews, and documents.

A. Professional Staff

A 48 item questionnaire was given once each vear to all
professionals within the district. The items covered both cpinions
and descriptive information about the 45-15 Plan and the respondents.

: Generally, the opinions of the professionals showed a surprising
stability over the two years of operation. Only on 11 items were

the changes significant at the 5% level of confidence or higher.

These changes showed an overall increase in approval of the 45-15 Plan
but far more discrimination on specific items relating to the 45-15
Plan. 1In Table 2, the results are shown as movement toward greater
agreement or disagreement with the statement.

Table 2

Changes in Opinions and Observations of the Professional Staff
toward the 45=15 Plan. (1970 vs 1972)
A = More strongly agree than 2 years ago.

D = More strongly disagree than '2 years ago.

1. The track your own children are on is the
best for your family. : :

2. Your own attitude toward the 45-15 Plan
is good. A

3. Families have gotten used to several short
vacations and most have given mild or
strong support after one year. A

4. The families in Track A (first to enter the
program) are the most negative toward the
45-15 Plan because they had to start first.

\U\
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5. It is much harder to teach under
the 45-15 Plan,.

jw)

6. Absenteeism has been much higher during
‘the summer months. D

7. Half or more of the children return to the
schools during +heir vacations at least once
a week (libraries, exXtra-curricular activities,
field tripos). D

8. The 45-15 Plan will be in operation three years

from now. A
9. There has been a greater variation in the sizes

of classes under the 45-15 Plan. A

10. Taxpayers without children feel more pasitive
toward District #9s6,

{w)

11. All in all, the 45-15 Plan is the most exciting
educational inncvatisn I have ever participated
in. D

Item 1 (track of own family) was answered by about 15% of
the staff because most do not live in the district. But of
those that do, only a couple persons objected to the attendance
schedule for their own youngsters. This contrasted to much
greater concern expressed prior to the beginning of the 45-15 Plan.

Item 2 showed a shift from an average of "mildly support'. to
a majority now stating that they "strongly support" the statement
about their own attitudes about the 45-15 Plan.

On Items 3 and 4 they express the belief that families have
made the necessary adjustments, without the families on one
attendance schedule feeling discriminated against. Attendance
grouping originally was made arbitrarily and at random by
geographical area.

Item 5 is the statement that will be of great interest to parents
and educators alike. 1In the spring of 1970, the teachers were not
Sure what to anticipate. The typical response was to say, in
effect, "Let us wait and see." Now, the reaction is to mildly
disagree with the statement. When asked for the reasons, no ona
pattern emerged, but dozens of different explanations were given,

Some liked the added income made possible by teaching 12 months
of the year without the need to seek other employment. Other cited
the possibility of spreading out 180 days of employment over the
240 days which now makes up the school year. :



]
LY o]
I

Items 6 and 7 showed that the teachers were aware of the
objective conditions of the 45-15 Plan. Absenteeism has not been
higher in the summer, but in the winter as under the traditional
year program. Students have seldom corme back to the school
during their vacations simply because there Wwas neither space
nor faculty to handle the extra people. It was because of crowded
space that the 45-15 Plan was first introduced.

Item 8 indicates that after two vears of experience with the
Plan and with community reaction, the teachers and administrators
believe the Plan is "here to stay." The shift was one of the
largest, almost a whole category from a very mild agreement to a
majority giving a "heartily agree" to the statement.

Item 9 is another condition that has been factually true and
which the staff is very much aware of. In fact, it is safe to say
that any district going on the 45-15 Plan will increase variability
in classroom enrolliment unless some form of multi-grading, multi-
tracking (mixed attendanCe groups) and/or individualized instruction
is also adoonted. The reason is easy to see, Whenever a district
‘Were to break up the student body into four groups and kept all
family members in the same attendance group, chance variations
would increase the variability in size Oof individual class
enrollments.

The reaction to item 10 is surprising, in light of reactions
to other segments of the community., One would logically arque
that families without children would be least affected by the
Plan, while also experiencing a minor drop in taxes because of
the need to build fewer buildings. When principals were asked for
an explanation for this reaction of the staff, no reason was agreed
upon.

The reaction to item 11 was fully expected by most outside
observers and many administrators. Most, if not all educational
innovation, soon becomes familiar. The "Hawthorne effect" wears
off; the practice becomes institutignalizeﬂ, perhaps even more
quickly when well received. An additional factor is that the
district is rapidly moving toward "open space" operations and team
teaching. Many teachers commented that they were far more emotionally
involved with these developments. Hcwever, as noted in the conclusions
of this report, the 45-15 Plan probably accelerated the movement
toward team teaching and open Space.

One other bit of information must be noted. While the teachers
on the average showed increased acceptance of the 45-15 Plan, several
teachers, whose contracts were reduced in length (in the extreme
case of 240 to 180 days) because of the desire to remain at one
building rather than to shift to another building where longer
contracts would have been possible, expressed considerable hostility

throughout the questionnaire. The situation haprened because of

CERIC

IToxt Provided by ERI



—_1@_

the shift of some classes to two new buildings opening in the
district and near to the homes of the children. The significance
of the hostility is that these teachers were used to the year-
round contract and wanted to ieep it. The same resistence surely
could be expected if the district were ever to propose going

back to the traditional school year. ' ST

B. Community

Just as the staff has become more positive toward the
45-15 Plan, so has the community. However, in contrast to the
teachers, community people have not made sharp discriminations
about various features of the Plan. There is a strong halo
effect - if they like the Plan, then they will Say good things
about all aspects of the school system. 1In fact, it is not clear
what is cause and what is effect. There is a clear general
attitude toward the school System that shades their reactions
toward all of the specific items. Factor analysis showed a very
high loading of this attitude on almost all of the items,

The one exception to this general trend was found in 100
families interviewed twice or three times. Those families found
most negative originally continued to be so. There was not an
increase in positiva reactions as found in the remaining families.
That these families seem to have a "floating" hostility was
Supported further when it was found that these families were equally
rejecting of team teaching and "open spaca® instruction, two developrents .
receiving considerable publicity in the school district,

The community was most positive on these features of the school
System and the 45-15 plan.

Table 3

Characteristics of the district and the 45-15 Plan most
approved of by the community.

1. Avoiding over-crowded classraamsithréugh 45~15 Plan.
2. Information about the 45-15 Plan.

3. Worth of the 45-15 plan.

4. Efficient use of tax money.

5. Better use @fvvacatién time.

6. Special education (shifted from a cooperative among several
districts to an in-district program,)

7. Elementary instruction, especially reading.
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C. Organization

Most of the information cited in this section was obtained
through interviews of principals and other administrators. All
of their statements can be squeezed down to one sentence: The
45~15 Plan is feasible and workable but more administrative work

1s required. The extra work has Eteen caused by these needs -

1. Students must be split into four attendance tracks.

2. Teacher contracts should be made more flexible in
length (as an added dividend of the 45-15 Plan),
but require juggling of needs of the school and
the desire of the staff.

3. Some shifting of equipment must be made every three
weeks, unless instruction is multi-track (attendance
tracks mixed). :

4. Transportation schedule must be charged every three
- weeks (though the sequence, once established is
simply repeated every 60 school days.)

5. The 45-15 Plan puts pressure on the district to move
toward team teaching and individualized instruction
because these approaches soon becoli apparent to the
staff as the means to solve problems 1, 2, and 3
above.

Here are three illustrations of the problems that must be
solved about the assignment of pupils to attendarnce tracks. Start
with the assumption that the neighborhood served by a school is
tentatively divided into four segments as shown in Figure 1.

Figure 1

Schematic Pupil Attendance Groups

Neighborhood
: Efsggs*b@unﬂry line for
T school X
Tentative — - ~ Sehaol

tracks
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The first problem that may occur 1is that A mav have more first
_ graders than B, and B more second graders than A. The lines must
N then be redrawn to obtain a better balance. The second problem is
K that there may not be encucgh pupils in each segment to make up a
full sized class. Then. school boundary lines will have to be
changed, or multi-tracking or multi-grading will have to be used.
The third problem is that shifts in population density will change
an initially balanced pattern after a year or two.

Teacher contracts, contrary to initial expectations, have been
relatively easy to handle. The biggest obstacle was a mental set
about teachers needing to work September through June. IFf, instead,
a view is adopted that there are 240 days of instruction to cover,
then great flexibility exists. Teachers can easily take off a fall
guarter or semester to Study as they can the summer quarter. The
flexibility was further enhanced when the pay schedule was reduced
to a per-day chart, thereby enabling anyone to calculate the full
salary by multiplying the number of days by the appropriate figure
on the schedule.

Teachers and principals were initially quite concerned about
necessary equipment and instructional materials that needed to be
changed when a teacher was on the same vacation schedule as her pupils.
When they would leave on their vacation, their classroom would be
taken over by another group returning. The problem was solved by
giving each teacher a large storage cabinet in which she could lock
up those items that belonged to her or her classroom. Note, however,

: this procedure was not needed when team teaching was used. In
1 practice, the shift caused little bother or disturbance.

Referring back to Figure 1, note that transportation would be
reguired for only three segments at any one time. Every 15 school
days, transportation would be shifted, dropping one segment and
picking up another. The school district initially used a computer
program to determine the shortest and most feasible routes,
Subsequently, the scheduling was handled by pegging routes on wall
maps. Again, as with teacher contracts, there seemed to be more of
an emotional obstacle then a real obstacle. :

By far the most significant problem has been the unanticipated
pressures inherent in the 45-15 Plan to move toward individualized
iﬁstructian,’multiﬁgfaded team teaching, and open space or informal
education. In early publicity, the community was told that there
was no need and no intent to change the curriculum because of the
45-15 Plan, other than to continue efforts to improve it. The one
exception made to that statement happened when a special task force of
teachers studied the plan and recommended that there be one teaching
pattern in which three teachers would work together as a "cooperative"
team. However, the prime motivation for this plan was not to utilize
the advantages of team teaching but to find a way to allow teachers to
work 240 days a year. Thus, instead of four teachers, (180-day contracts)
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and taking vacations at the same time as their students, three
teachers would handle the same pupils that the four teachers
would teach. At one extreme, the cooperative team could continue
functioning as three separate teachers, each changing a group
of youngsters every 45 school days or on the other as a true
team, each diversifying his interest and specialist area.

D. Students

The most stable of all data were the reactions of students
obtained through a 25 item checklist. It appears that to the
students, "School is school is school”. Civilization may change;
45-15 Plans may come and go; but school!

Three types of concerns were covered in the checklist. First
were items that would reflect teacher fatigue and irritability,
such as "My teacher is crabby." No changes were evident. Second,
student reactions to school and the 45-15 Plan were sampled. Again,
no changes occurred. Overall they started with somawhat negative
feelings about school (similar to results on the same items in
other suburban school districts) and the 45-15 Plan, and the
feelings remain so. Third, they reported no changes in work habits,
such as turning in assignments on time.

The most rigorous data gathering was applied to achievement
testing. Samples, stratified for grade, school, sex, attendance
track, and academic talent, were tested in April-May, 1970, 1971,
and 1972. While significant differences were found between schools
in all three samples (mostly due evidently to socio-economic
differences among the populations served by each school), no
significant statistical changes happened over the two year period
for sub-samples (based on grade, school, sex, attendance track,
and academic quartiles). Overall there were twice as many positive
gains as losses and several increases approached the 5% level of
statistical significance.

These results should not be interpreted as proving that the
45-15 Plan will eventually cause significant gains in achievement,
but the evidence does clearly show that the 45-15 Plan has caused no
significant drops in academic achievement.

E. Other

A thorough fiscal analysis has been made in a separate study

by the State of Illinois and is available as a separate document:

A large amount of data has been collected by other researchers
working in the school district. .These are available as separate
documents, such as theses written by graduate students (See
bibliography.)
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CONCLUSIONS AND RECOMMENDATIONS

While a tremendous amount of data is accumulating about the
45-15 Plan, it now seems clear that several conclusions can he
firmly stated with little likelihood of contradictory evidence
arising at least in the near future. These are:

1. The 45-15 Plan is one feasible and workable plan
by which to operate a year-round school programs.

2. Community and school can make the necessary adjustments
to the 45-15 Plan in work and vacation patterns without
building a reservoir of resentment or hostile feelings.

3. The 45-15 Plan, though superficially only a re-scheduling
of the school calendar, has within it certain features
that stimulate curriculum change toward team teaching
and individualized instruction. This will be true
especially for schools with enrollments of less than
120 per grade level.

4. The evidence on the 45-15 Plan shows that the innovation
is becoming institutionalized and probably will last a
long time, especially with enrollment increases and
shortages of tax dollars continuing.

5. The 45-15 Plan does reguire certain administrative and
community conditions to increase the likelihood of
success.

a. A demand for more classroom space.

b. Careful planning on student and teacher
scheduling. - :

€. Community that has high level of trust in the
school district.

d. Teachers desiring more days of employment, or
more relaxed employment.

The recommendations listed below are directed toward the school
districts who have clearly stated they wish to obtain more space
(for whatever reason) without adding a proportionate increase in
buildings.

—Help principals work out several solutions to student
scheduling, including attendance track assignments, to
show them that it can be done.

-Answer all community questions in as many ways as can be
created in as many different places as needed.
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-Form study groups among teachers to study and recommend
the most desired solutions for student and teacher
scheduling. Allow maximum flexibility in teacher
contracts.

—Translate all remaining concerns of teachers, students,
parents, and others into an evaluation design so that
they can receive periodic feedback about what is
happening once the plan is underway. '
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APPENDIX A

INSTRUMENTS USED IN STUDY

Questionnair

for Teachers
Questionnaire for Community People
Interview Protocol

*®

riority Concerns Checklist

M—U‘

aedback on Interviewers
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PROFEESTINAL FVALGATION oOF

Mav, 1972

Dear Professional:

Our schoal districr has emharked on one of the most notakle
innovations in Armerican education. We wonld live fo have a comnrehensive
evaluation of the nlan so far. You can heln bv eivine as rieorous a
ratine as possihle of each frature of the 45-15 Plan and the planning
activities,
each item below according to the

]
e
m
]
W
I
e
o
<
1Y
]
[
]
r

1= Heartilv Asres

2= Midlv A=zree

3= Don't tnowv or mixed reactions
4= Mildlv Disaerce

5= Stronalv.Nisarrec

—— . 1+ Tha leneth of nv contract for next vear is just righe.
(1f dissatisfied, is it too lone or ton shorta N

2. The track(s) T will he workine with is (are) the one (a) 1

S wvanted.
3. Mv szlarv oer nnnth for next vear (i.e., ienore the

length ¢f vour contract) is ey allent comprared to
salaries 6 surrcundins dis tri 5.

i A. Cooperative teachinz teams aro a finé arrancement,
Yhat is the »rime reason for alving the ratine that
vou de? ) i o

3. The traeck vour own children are on is the hast for vour
family (1if '

iave children in school).,

3
[
o
oy
o
T,
]
i
el

6. Your nrinciral's vaderstandine of the 45-15 Plan 1s sood.

7. Your nrincipral's 2ttitude toward tha 45-15 Plan 1is aoad,

. Your own attitude roward the 45-15 Plan Ils good.

ERIC | a-1
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12,
13,
. lé‘i
15,
16,
18,
19,
o0,

=2

The plannine done bv the administrative staff other than
vour nrincipal has heen scod.

Teachars vho vill ke werliine mora than the cuctomarv
134 davs vithin a tvelve-ronth neriod will brcone (have
become) tired and worn out.

Students will do (have dene) hetter on vearlv achievement
because of several short vacations instead of one long
summer vacation.

Families have gotten used to several short vacatlons and
most have niven mild or strone sunport after one vear.

The families in Track A are the most ne=sative Foward
the 45-15 Plan because thev have to start first.

A completelv individualized instruction nraosram is much
easier under the 45-15 Plan. (Ienore spacial education
classes.)

I¥ the 45-15 Plan lasts for five vears, then a hizher -
nrovortion of men teachers will be emnloved in the

distriet.

Plementarv education should have more men teachers
than presentlv,

Tt is much harder to teach under the 45-15 Plan. Tlease
list the reasons for vour rating,

d.

b. - i
C. — i . _ _ -

Nther communitv aszencies and prorramns, such as vark and
tecreation, church, and summer camn, have adjustad with
little complaint to the 45-15 Plan.

Absenteeism has heen much hisher durine the summer
months.
Students have hecome more positive in attitudes teward

school.

Buildine maintenance and major tepalr costs per month
per bhuildine have cone usn.



-3=

22. Some families have moved out of the school district
-~ecause of the 45-15 "lan.

23. Sorme fanilies have moved into the school distriet
because of the 45-15 Plan.

24. Half or more of the children return to the schools
during their vacations at least once a waek if thev are
allowed to use libraries, particinate in extra-curricular
Activities, and join Fléld'ttiDS;

25. TInservice trainine will continue to be needed if the 45-15
) Plan is to work well,

_26. The 45-15 Plan will still he in operation three vears
from now.

27. Parental attitudes, on the averare, have improved teward
the school district under the 45-15 Plan.

28, Teacher turnover has heen reduced,

29, Individualized instruction will be used kv rost or all
teachers, grades K-6, in at least two subjacts hy 1974
in District /96, .

18, There has been a sreater varintion In the sizes of classe
under the 45-15 Plan.

31. Administrative costs per ehild HﬁVﬂ gorie up under the
45-15 Plan as conpared to similar districts opnrating
under a traditienal nine-month schedule,

32, Student-= tE%CHEfEDETEﬁE conferences have increased under
the 45-=15 Plan.

33. Costs of instructional materials and eauinment ner child
ner vear has increasad,

34. Buildine costs (deht retirement) ver child has gone down
under the 45-=15 Plan, '

35. Teachers make less use of cumulative folders under the
45-15 Plan.

_36. Students do less homework under the 45-15 Plan,

37. District #96 will continue to gain national attention in the
naxt five vears.

3

_33. Teacher effoctivaness will decreasa durineg the next

five vears under the 45-~15 Plan.

ERIC
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40,
41,

4gg!
At

45,

43,

lim

Trust betwean teachers and etudonts in Distric
has and will increase in the next Lt veurs,

teachnrs

)

vill incraasa in the next two velars,

hildren feel more positive

rr
o)
M

il adwinistraters in Nistriet

ALl in all, the 45-15 "lan 13 the nost exciting adincatfonal

innovation T have mver narticinated in.

I teach or vork at erade level(s)

T am an not

I am a teacher , aaslnistrator | nara-
professional or aide | othor nrnfeseional _

I amaman = woman .
Mv ane is: 20-24 25=29 _3N-34
25-39 NN 453

[ predict that T will 5 will not ___ be vorking din

District #96 two vears from now.

_ A member of a coeneratlve tpoam,



QUESTIONNAIRE FOR COMMUNITY PEOPLE

Surmnmer, 1970

Dear Parents:

Based on your knowledge and the experiences you havas

. had go far with the Valley View School District, please rate the
following features of the school system, :

Excellent

(iood

Average

Poor

Very poor

No opizion, do not know

O s D L L
LU O T T S

Bus schedules

* Teachers in the elementary schools

Teachers in the Junior High School
Instructional materials |
Elementary buildings

Building of West View Juajor High School
School principals

Extra services such as library and special education
clagses

Efficient use of tax money
Information received about the Valley View 45-15 Plan

Worth of the Valley View 45-15 Plan

12, Will you have childzen envolled in either the Valley View

eleme

i

ntary schools or the Junior High School next year?

. c—

Yes No

R .



13,

14,

16,

Will you change your ugual vacation plans because of the
45-15 Plan? '

Yes ___No e Don't know

I Yes, ! how? _ e e

Can you think of anything that would change your present
opinion about the 45-15 Plan? ‘

Yesg ) ~ Ne

I *'Yes, " what might it be? . e

Do any membera of your family strongly disagree with you
about the worth of the 45~15 Plan?

Yes . No —_ Don't know

*What do vou think were the major reasons for the School

Board adopting the 45-15 Plan? (Check one or more,)

Save building coats

e (1)

Save instructional costs

e (2)

(3) Save administrative costs

S ——

Save heating costs

e (4)

Improve instruction

e (5)

Raise yearly salaries of teachers who will
work twelve months

e (br

e 47) Bring more men teachers into the school diatrict

Help families to have vacations in 2ll seasons of
the year

)

e {9) Over-crowded classrooms

(10} Other: _

Would you (if the state law were to allow it) vote for higher
taxes to avoid the 45-15 Flan?

Yes No . Don’t know

= i S .




19,

- 20,

21,

22,

23,

24,

28,

26,

AName) T (Address)

Do you believe that the 45-)5 Plan will actually save money
for the district?

Yen Mo e Dot know

Are you in favor of more men teachers in the elementary
schools?

Yes __ No. . Don't know

If evaluation shows that shidents learn more under the 45-15
Plan but no money is saved, would you then support the Plan?

Yes ) No __Don't know

If the 45-15 Plan were to save 57 on educational costs but
the students were not to !sarn any more than under the
traditional school year, would yeu then support the Plan?

Yes _ilo_ Don't know

Are you aware of any gpecial problems your children have in
school now?

Yes . Ne — . Have no children in
school now

e ——— s e

What occupation(s) do you hope your oldest child (whether or

bot ke or she is in school) will go into?

1s there another person (nct an educators) in the cornmunity

whom you trust and who knows of the disadvantages as well as
the advantages of the 45-15 Plan (one who is well-informed)?

_Yes Y ) [

;L you have no objection, would you give the person's name and
address so that he could be asked if he would grant an inter-
view about the 45-15 Plan;

{Telephone number, if known)

If your answer was **Yos'" on Question 24, have you talked
personally to this person? __ Yes __No

How many years have yon lived in tho community ?



27, Who are you?

. _ Father
—__ Both Mother and Father

_Other

 Mother

P -

28, Would you be willing to be interviewed by an outsida inter-
viewer (someone not living in the community but paid for
' by the local school district) every 8ix months about your
ratings of the 45-15 Plan and your reascns for the ratings?

- Yesy __ Ne

If “*Yes, ' then please give your name and address below:

(Name) (Address)

(Telephone) -
COMMENTS: _ — _ —




e m—— e

INTERVIEW PROTOCOL

Ask permission to tape-record, If refused, put down nearly
verbatirn responses but not entitely so., Do a minimum of
editing, Tell them, if asked, that only people at the univexrsity

, under the personal direction of the Project director will listen

to the tape, No one in the district will know who said what,
We will prepare summaries only for the school staff to use,

DO NOT look at the questionnaires before talking to the parants,
You should not know whether they came out of the high or low
group, though you may guess correctly after talking to them,

Use the questions as leading questions, Seek all possible

elaboration whea they in any way indicate they have more
to say,

Uss a separate tape cartridge for each interview, putting
the code number only on the cartridge and date of interview,

Each of the questions must be asked even if it seemnas like
it has already been asked, )

Interview both parents together when possible, even if only
one parent’s name is on the test. However, don't postpone
an interview because one parent is aksent, Do tell them
when calling that you wonld like to have both parents there
if convenient for them, Record divergent or apparently
irrelevant answers when given,

a1
b



1 What group are you in? e ABCOUD

2.  Will{de) yeu have any children in school this coming year?

Yes No

B e i

1 8o, what are iheir names, ages, and schools they are
attending?

Name - Age School

Please describe your vacations for the farmily during the last
two years (length, frequency, at home or awayl. How long,
when, where, who went, what kinds of activities, etc, Thig
gquestion is vital for the survey, {Getas speczific information
ag possible.) o -

ol
Py

4, Can you say now what changes you think you must make in
your vacation plans because of tha 45-15 Plan?

5. What overall rating would you give to the Vailey View Scheol
District (not the righ school district) -~ ignoring the 45-15
Plan? / L/ A £

_ /

{Excolleny) (Gaod]  (Average] (Poor] [Very 3odr]

. Out of this list (hand them a ca.  with items on it). pick out
ithe two items vou would give th lowest rating on,




7. Please picu the two best iterns,

e e = i e ]

8. Do yon know anv of the schonl beard members personally?
_ Yes No

9. ' Have you ever walked to any of the school hoard members about
the 45-15 Plan?

_ Yes No

If **No, ** would you like to? ___ If "Yes, * how long ago?

19, Have you ever talked to a principal or a teacher ahout the
45-15 Plan? ,

Yes ' MNo

"If “*No, " would you like to? ___ If* Yes, " how long ago?

Did you attend any of the meetings about the 45-15 Plan?

11, Have you ever talked to any of your neighbors albout the 45-15
Plan?

_Yes _ No,

If “*Yes, '* has this helped you form an apiﬁien? _ —

In what way?

12, Do you read most or all of the news articles on the 45-15 Plan?

Yas No

13, Onthe reverse side of the card is a list of common questions
‘parents and taxpayers have asksd about the 45-15 Plan,
Are any of those questicns still unanswered in your mind?




14,

15,

i6.

17,

18,

19.

20,

From what you now know about the 45-15 Plan, what is your
opi:ion of the Flan?

lef WS ,

(Excellent)  (Good) (Average) (Pocr) {(Very poor)

Do you believe that the 45-15 Plan will actually sava money
for the district?

Why? B

If achievernent tests chow that students learn more under the
45-15 Pian, but ne money is saved, would you then support
the Plan? :

If the 45-15 Plan were tc save 5% on total ¢osts to the school
district hut achievemant tests showed that the students lesrned
the same amcuot as under the traditional scheol vear, would

"you then support the Plan?

Do your children have any special problems in school now?
{Ask even if all are in parochial school,) ___

Is the school district déiﬁg anything to help your children with
these problerns? e

What is the best thing you can think of that the schools could
do for (your) children?

% Omit word if person has no children of his own.

Are they doing it? e e

Should schools help 2ll children to get better jobs?




21, Do you want any of your children to go to college?

If **Yas, " do you think the Valley View School District has a
good program for this purposa? ) ] R

22, How long have you lived in this community?

23, Did the reputation of the schools in any way influence your
dacision to come?

2%, Are there any reasons you can think of why you might leave
this area in the next two years?

25, Has (w:ll) the 45-15 Plan caused(cause) any change in your
household budget for items such as clothing, spending money,
baby sitting, or food? __ . e

26, Will the 45-15 Flan change the limes that friends and relatives
will vigit your family? . Y¥es _ ___ No

If *'Yer, ' in what way?

I

27, Do you know personally of anv family who has moved into the
gaistrict or moved out because of the 45-15 Plan?

Yes . 7,_7_N<::

e

28. Do you know perscnally of any family who will plac:é their
children into ox take them out of parochial schools bacause
of the 45-15 Plan? :




K .
S—

29.

D¢ you have any other comments about the scheol district
or the 45-15 Plan?

Here is a rating sheet for you to tell the University of Illinois
whether ] did a good jeb inmy interview, If you have no
objections, wonld you fill in the rating sheet after | leave

and drop it in the mail, [See Page 67, ]



What are the best and worst features of the Valley View District #bé"’

{Check two of each):

1. Teaching of arithmetic

é&. Textbooks for arithmetic

3. Teaching of reading

4. , Books for pupils to read

5, Teaching cf rciance .
6, Materials for scienne instruction

7. Teaching of zocial studies, including history

8, DMaterials for social studies insiruciien

9. Spscial education classes

10, Teachers for elemeniary classes

11, Teachers for the Junior Hagh Schocl classes

12, Music instruction .

13, Artinsiruction

14, TRecreational programs

15, Librariee

16, Bus schedule fer last year

17,  Pus schedule for next year

18, Si‘ht‘:‘."‘l( } your child({ren) was{were) assigned to last year

19, S:eh@m(s) your child(ren) is{ave) agsigned tc this year just “nderway

oup (A, B, C, or D) your fafflxlf has been assignad {0

iz, Policies of schuol board on how tax money is used
23, An'n;un"' of taxes paid to the achool district

Z4, Informaiion received from school officials

25, The Valley View 45-15 Flan

26. Other

ERIC
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4,

14,

Typical (Juestions Asked by Families
About the 45-15 Plan

Can we change the group we are assigned to? If so, what
is the procedure.

Yhy must some studeuts be J.Salgfnéd to schools not nearest
to their homes?

What happens if children go on vacations with theis families
when ihey should be in school?

When will the air conditioning be brought to a state of
satisfaction?

Will teaching for twelve months & year be tiring for the
teachers?

Will the children be taught the same materials as during
the traditional year?

Tow much will the children learn?

How much money will be saved for the district on one year?

What will happen to chiidren when they move to another
district or enter high school?

What are we to do during each of the fifteen-day vacationc?



CHECK LIST OF
PRICRITY CONCERNS

The Vallev View 45 15 Plan will soon go intn operation,
Many kinds of changes cculd happan, However, it will not be pasa-
ihle o find our about ewu:ry possible ;ﬂaﬂgz‘;i Time and resourcas
wisl be too limited, ’

Below are listed many kinds of informati {: that could be
Y

codiected about changes, Please go through the list apd circle each
item that you believe i5 essential information to ¢ le%t!--sa gusential

that some local district funds cught fo hie used fo obtain the informa-
tion, if no other way can be foand to carry out the evaluation.

CHANGES IN; !.  Number, leagih, and tynes of vacations that
farnilics take cach vear.

2, Average salary paid to teachers and others
for 180 days of empicyment as compared to
other schools In the area,

-3, Average number of days gach teacher works
during one calendar year.

4, Recreaiion and amusement programs in the
communitly,

5. Absenteeism, truancy, and juvenile delin-
quency,

¢, Behavior of teachers (e.g., irritableness,
emotional outburats, fairness, ete,), based
on jidgments of students,

7. At 1dE.‘ of students toward school, based
on self-reports (e, guesticnnaireas),

;‘l“-

8, Costs of building maintenance and major
repairs,

9. Community church programs,
10, Xinds of families moving intc and cut of the
communiaty. :
11, Kinds of work and amount of tirne worked
by mothers,

12, Cost per child for teachers and other

pexrsonnel,
13,  Lceneliness [elt by aﬂhﬂdrén during vacation
periods,
-7 ' 14.. Kinds and amounts of further iraining chosen
E‘ay tearhers and administrators,

15, Fr:ends chosen by students,

O

ERIC . A-17
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Cost of school transportation and ajr
conditioning,

What students Jo during vacation periods,

i

Summer-month attitudes of students and
%éa.c:bgrai, inclading amoants of abseniecism,

Inﬁr' 'tfﬁif:s atiracted to the school districi,

s t‘lfud 8 of pa arents téwarﬂ the schools,
based ou inferviews,

Student achievement tests,

3

b

rnges in leasher characteristics, such as
X, age, ag'i'ha;!cgrsuni

]
kg
Ed

Parent involvement in scheol activities,
acher demands as exeressed in teacher-

school board negotiaticns,

Costs of building congtructicn,

New jinsizuctional tgzhﬂiquaﬁ used iy teachers,

Trust of parenrs in the work of the teacksrs.

Career interests of students.

Willingness of taxpayers 1o provide {inancial
suppert (o the zchoeols

Cout of total program { T ftudent} as com-

pared to state-wide figures for various kinds
of distrizts,

Size nf classes, and variations in si ze.

Characteristics of the achool administrators
and sthool board members (len gth of service,

gex, occupaticn, ate,j,
Costs of teacher substitu uizs, ciassroorn aides,

and other supportive per scnnel services,
Student-teacher-pareni corderences,

Student sensitivity {o future social problems
{?.g., pollution, pepulation explosion, etc.)
and commitment to solve them,

Coste of instructional inateriais and equip -
ineat,

Uszse of curnniative {cldexs and other irforma.-
tizn on students by ﬁeaehers 2nd others,

Achievement test ucores by drop-out-prone
and kighly gified children.




1.8
fag]

Homework done by students,

41, Tasks assumed by «hildren in the hems,

42, Student creativeness in solving problems,

43, Student soeijazl av ATty

44, Jobs and earnin nze of tcachers outside of their

feaching ok in the xi, wirict,
45, TFeraonnel F-tl‘lu 123 in the d:strict,

40, Perceptions of the district by the 3
education department, cniversitie ey, and
other school fly:f_'r'f:.ta,

Bcores, ete,),

47, Stude2n! make-un of classes {nex, apge, iest
[ ge,

48 | TEL.& he v effectiveness based on ontsi id

o]

49, Truzt betwzen teachers and students .

i arncag the feachers,

52, Actual functions p?rformed by teachers and
administrators

5. Kinde of criticisms that taxpayers without
children make of the school distrizy,

54, Kinds of criticisms that parents make of the
schnol district,

ARE THERE OTHER RINDS OF INFORMATION YU TEINK
IMPCORTANT - '3 COLLECT?

Qo } _ ) D

ERIC
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FEEDBACKX ON INTERVIEWERS

-~ Summer, 1970

Dear Parent and/or Taxpaver:

Thank you most sincerely for helping out with
our interview survey, You are providing a very valuable service
to the school district, '

You can help us even further ky evaluating the
e{fectiveness of our inteiviswer, If he is making any mistakes,
you can help him correct them, If he is doing a fine job, then
ke will be happy to heat that too,

A self-addressed, stamped euvelope is provided
for your convenjence,

Sincerely,

William M, Rogge
Project Director
Evaluation of the 45-15 Blan

Finclosure



July 1970

Dear Prelessor Rcgge:

We wers intezviewsd by Mr,

Here is our rating of his work:
#

i, Wae he on time with his appointment?

Z, Did he answer a1l of your questions?

i not, what did he fail +o answer?

A, Was he friendly and polite? ] _

4, Ilid hie 22y ox dao #nything that made you tncomforiagble ?

5. Do you frust him? ) — }

6. Did he ask any guestiens that you thought inappropriate 7

7. 4re there any questions he should have asked but did not?

¢ &, Would you like to have him at your next interview sessisn
“{which probably will be early in 1971)7 '

9, Comments: - i o

ERIC
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PUPIL CHECKLIST

Give each statement a number from "1" to "5", ac~ording to the table
below:

10.
1li
12.

13,

lSi

16i
17.

18,

Rk g B

Statement
Always true, happens all of the time.
Usually true.
True about half of the time.
Sometimes true.
Not true, I never have observed this
happening or I never do this.

Item .
My teacher makes assignments that are clear and easy to
understand. :

There is less noise in the school than last year.

I do my assignments on time;

I am late for class(es).

I like this class. .

My teacher wants me to do too much work.

My teacher makes the class work exciting.

My teacher ricks on certain students in the classroom.
My teacher is "crabby."

Two or three teachers work together in this- classroom.
My teacher criticizes (complains about) the 45-15 Plan.
My teacher asks me what I think about the 45-15 Plan.

I make higher test scores or grades than anybody else in
this class.

I talk more than anybody else in this class.

I have more trouble with my assignments than anybody else
in this class.

I say good things about the 45-15 Plan.
I feel unhappy when in school.

I wish I were in another vacation track.

A-22




APPENDIX B

A Suggested "Plan of Action" for
School Districts Embarking
cn a 45-15 Plan

Any school district contemplating a year-round operation will
have many problems to solve. However, the problems can be more
easily solved with some good planning, including a considerable
amount of simulation. Many vossible alternates or options exist

among some of the key features of the plan.

Problem #1: How is the neighborhood served by each school
to be split into four tracks of nearly equal size.

Solution: If one does not yet exist, make a house-to~house
survey of all the families, obtaining sex and age of each school
age child. Make arbitrary dividing lines (either along streets or
alleys) and see what the results will be., Tf the information is
put into a computer, then more alternate solutions can be generated
quickly. :

Here is a very simple illustration involving two grade levels
and theoretical 5 pupil classrooms. How could the split be made to
get the best balance? (Assume each family lives adjacent to the
two others above and below on the list.) '

Family ~ Children By sex and age)

F3
M4 F3
F4

M3 F3
F3 F4
M4 M4
F4

M3 M3
F3

M4

F4 M4
M3

F3

Md

OZ2HRHIOTOYAEHO O

If the split was made beginning with the first four on the list,
the results would be:
Track 1 2 4
A,B,C,D E,F,G
F3 T3 -

}m
[

K L,M,N,O

~

mm (R

M ww b .rx-m [
| ]
o
W Wl o
Ll -

f“.mM ' ‘»—-im—-
i

oy
I
g hn



As can be seen, the balance is not very good. Of course, if
the number per class, on the average, had gone up to 30, then change
variations would tend to cancel out. However, could a better solution
be obtained than above? Here is another combination.

C,D,E F,G,H I,K,L,M N,0,A,B
F3 -3
M3

[l 2%

-
%]

2
Fr4 : 1
M4 L ' 2
- 5

5

u%wra -

Every class has five pupils, and there are either 2 or 3
grade level. Note that the solution here was to combine grades 3
and- 4 in order to get 5 pupil classrooms. o

Anotker combination possible is to combine attendance tracks, a
feasible possibility with or without combinina grades. 1In fact, all
20 pupils in the sample could make up a 15-pupil classroom, with
5 students coming and another five leaving every 15 school days. The
attendance pattern would appear thus.

Families Breakdown Total

Period 1 (first 15 days) C through M 3 4 44 I%
Period 2 (16-30 days) F—0, A & B 4 3 2 6 15
Period 3 (31-45 days) I—0, A-—>E 6 2 3 4 15.

Period 4 (46-60 days) NO, A —>H 5 3 3 4 15

Period 5 (cycle repeats) C-—M . 3 4 4 4 15

This pattern shows some sharp differences in sex ratios (9 boys,
6 girls in Period 2, for example), but good for class size and grade
level. Class size, of course, is the most important variable to be
held as constant as possible.

If the school is large (at least 120 pupils per grade level) then
the splitting of neighborhoods is much easier. Since four classes
typically will be formed from 120-150 pupils, neither grade combination
nor attendance track combination would be required. However, if the
enrollment at a grade level is much below 120, then one or more of
these solutions must be adapted. B T

l. Group attendance tracks.

2. Group grade levels.

3. Narrow the grades attending two adjacent schools.
Thus, School A might be K=-3, School B would be 4-6,




Obviously, if individualized instruction is seriously proposed
as the chief method of working with pupils, then grouping by track
or across grades would be easily accomplished. It is this feature
of the 45-15 Plan that pushes a school toward team teaching and
individualized instruction.

Here is another illustration of the typical student scheduling
problems that will be faced.

Number of Children Now Attending

' Capacity K 1 2 3 4 5 6
School A* o ) \
(27 rooms) 800 150 140 130 120 110 100 90

School B*
(18 rooms) 550 90 90 90 90 90 90 90

Schogol C*
(12 rooms) 350 60 60 60 60 60 60 60
1700 300 290 280 270 260 250 240

*Schools adjacent to each other in a triangular layout.

Question: How can the schools be scheduled so that there are
30 pupils (+ 5) per classroom? Note that each school is over capacity
(A =840, B =630, C = 420) Remember, the pupils must be split
into four groups, each with a different attendance pattern. Should
boundary lines be changed; should certain grades be concentrated in
one school or another; should tracks or grades or both be combined,
or what? :

The total capacity of the three schools together is 1700, but
1890 students are enrolled, or with split Kindergarten, 1740 at one
time. Going on the 45-15 Plan would increase the capacity by one
third, thereby making it about 2266, with space left over for increased
enrollment (2266 - 1740 = 526). The extra Space makes possible more
flexibility in putting together various solutions: One possible soiution
would be to close School C for a year or longer. The capacity of A and
B together is increased to 1797, about 100 above the three together
on a traditional school year. The space is still short, however, if
an ideal size of 30 is presumed. Hence, some other solutions would
be required. Under existing conditions class size must vary considerably.
Thus, School C, built for two classrooms per grade level has had to
pick up kindergarten. Assuming it had two shifts per day, one
additional classroom would be needed. Where would the space come »
from? Perhaps a library would be taken over, if there was one. Perhaps
one grade is placed on double sessions, or shifted to another school.
School B has similar problems. One additional possibility would be
to consolidate three classes of one grade into two with 45 to a class.




School A seems to have no choice but to go on double sessions
or raise class size up to 40 or more. However, the 45-15 Plan
would avoid all of these dilemmas though creating others. It is
important to note that large class sizes would not be necessary as
one horn of the dilemma. In effect, the 45-15 Plan would raise the
number of classrooms from 57 to 76. No matter how complicated the
scheduling, that increase makes it worthwhile. Here is one solution.
Dozens of others are possible. '

School A

K = 2 half day sessions, using two classrooms. Pupils
in different attendance tracks would be combined.
Hire two full time teachers (240 days per year)

1,2,3 = Use 3 classrooms for each grade level. Hire
four teachers for each grade, or a total of 12.
Have each teacher on vacation at the same time
as her pupils. Each works under a 180 day contract.
Class size would vary from 30 to 35. Teachers would
have to move to a new classroom after 45 school davs.

4 = Give to a team of three teachers using 3 classrooms,

working 240 day contracts.

5 & 6 = Give to a team of five teachers, working 240 day
contracts, using 5 classrooms. Combine tracks.

Total classrooms used: 19 Unused: 8
School B
K = Have 60 come in morning, 30 in the. afternoon. As
one fourth would always be on vacation, class size
would be about 24, :
1l-6 = Enlargé grades 2, 4, and 6 with slow learners from

the grade above and fast learners from the grade below,
so that enrollment would show

1
2
3

60
120
60

= 120
= 60
120

(=30, N
"

At grades 2, 4, and 6, divide into 4 attendance
tracks and employ 4 teachers at each level on 180
day contracts. At grades 1, 3, and 5, combine two
attendance tracks, using two teachers at each level
with 240 day contracts.

Total classrooms used: 16% Unused: 1%




One teacher wor
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= Form primary and intermediate teams, mixing
tracks and grade levels. Each team would have

5 teachers on 240 day contracts. (.It could be
done with 4 if a ratio of 34 to 1 were acceptable.)

<y

[l

Total classrooms used: 11 Unused: 1

the community to be won over in support

[iy]

Problem #2: How i
of the 45-15 Plan?

Solution: There is nothing in the history of year-round
ompulsory school operations that gives real hope on selling a
community on a year-round olan unless there is a great need for svace.
n that case, the 45-15 Plan can be presented as a reasonable and
feasible alternative to double sessions (the most typical solution
for crowded space) to 40 or more pupils in a class, or to temporary
classrooms. However, the positive features of the Plan must be
stressed, not just the negative aspects of double sessions, large
classes or temporary classrooms. The positive features are:

acations are spread throughout the year.
ess building costs are required (if the alternative
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is building more buildings).
Year-long contracts makes it possible to keep good ;
professionals.

Impetus is provided to adopt team teaching and
individualizes instruction.

5. Taxpayers are more willing to
that shows concern for the tax dollar.

il

support a school district |

ation of the plan, of course, must be handled
campaign or getting a bond referendum passed.

_ The aétual present
like any good political

Problem #3: How should staff be schéduled.

The biggest obstacle to a solution is an attitude or
~a set that teachers must work 9 monchs and that they use the summers
to do college course work. Instead the problem should be to fill
240 days of instruction in any combination of contracts possible.
way to win teacher support is to let them indicate what kind of a
contract they desire. In most cases, their desires can be met. Very
few restrictions need exist. To obtain full teacher retirement benefits,
State regulations may require a minimum of 180 days of instruction.

If teachers want 2 week vacations, then these will need to be coordinated
with other vacations within the school.

Solution:
Cne




Problem #4: How much extra work is there in scheduling
transportation if the scheduling must be changed every 3 weeks?

Solution: The solution will take more time, but is is no
more difficult than with the traditional school year. More time is
needed because four bus routes will be required, one for each
combination of attendance tracks in school. But these need only be
worked out once because after 60 days, the whole cycle will be repeated.
Computer programs are available to assist in this problem. They are
not designed so much to save time as to develop the most economical
routes. Ordinarily, the savings will be enough to pay for the computer
services in a relatively short period of time.

Problem #5: How much inservice training and other services

" will be required to make the necessary curriculum changes?

Answer: Very little training will be required if most of ‘the
pupil scheduling does not mix attendance groups or grade levels.
However, if either occur, then there will be a need for more
individualized instruction. That requires teacher premaration. The
solution is a lot easier if team teaching is 21S0 involved. Much
greater flexibility is possible in daily activities. In turn, team
teaching works best through "informal" or open classroom layouts.
Consequently, most schools would best consider any planning for the
45-15 Plan also as an opportunity for improving instruction. The
two kinds or planning should be done together. However, the 45-15
Planning can be accomplished quickly; teacher training will have
to continue right through the transition indefinitely.

Problem #6: What changes in the law or state code will be
-required? )

already have done so. The 45-15 Plan should be presented to the
chief state school officer for legal opinions. From that, the
necessary changes in state law can be drafted and presented as new
legislation. The nood of legislators and taxpayers will make the
passage of such new legislation relatively easy. Obviously, some
sophistication in legislative process is required by those seeking
the changes.

Solution: Most states will need ta;:hangé some 1aws, or

Problem #7: What about all of the other questions not raised
so far; what is their solution? '
Solution: No other problems remain that cannot be easily solved
by the administration, if there is commitment to make the 45-15 Plan
work. Consider' some typical problems and solutions that will arise
and be solved. Principals can be employed for 12 months, with time




off if they desire it. Non-certificated personnel also can be put
on 12 month employment. Buildings can be repaired during the 120
days that school is not in session, or worked on just as hospitals
are, which operate 365 days a year! Students can be promoted
whenever 180 days of instruction are completed or all on the same
day of the year. Standardized achievement testing can be done at
anytime of the year judged most useful. Students moving into the
district and behind in days of attendance can catch up during the
vacation periods of their attendance track.

o

In summary, a study group of teéchers and administrators can
find the answers to all of the hundreds of questions that will arise.
It would be fun and exciting to do so.
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