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ABSTRACT
This publication comprises 42 annotated citations ofliterature considered to be of interest to assistant principals. Theentries are classified according to and organized under seven topics:(1) the role of the assistant principal, (2) curriculum development,(3) discipline, (4) the management team, (5) scheduling, (6) staffrelations, and (7) student activities. (EA)
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PRE AC' T'

The Educational Resources Information Center (ERIC'i is a national information
system operated hy the Nation:1 1 Institute of Educati on. ERIC servos the
educational community by disseminating educational research results and other
resource information that can he used in developing more effective educational
programs.

The ERIC clearinghouse on 1:Aueational ALtnag,cment, tine cif sevorni
clearinghouses in the system, was established at the University of Oregon in
196(i. The C' lea ringhouse and its companion units process research reports
and jourrc,l articles for announcement in Fltlets index uid abstract bulletins.

Research reports it_7c announced in Reselirch in Education (WEI, avziilable
in many libraries and by subscription for 3S a year from the United States
Government Printing- Office, Washington, D.C. 20-102. Most of the documents
listed in ME can be purchased through the EllIC Document Reproduction Service,
operated by ',casco information Products, Inc.

.1ourm.-t1 itrtielos are announced in Current Index to ,Tournals in Education.
CIJE is a ISO available in many libraries and can be ordered for ti,-14 a year from
CCM Information Corporation, 86(i Third Avenue, Room 112(3, New York, New
York 1(1022. Annual and semiannual. cumulations can be ordered separately.

Besides processing documents and journal articles, the Clearinghouse has
another major function--information analysis and synthesis. The Clearinghouse
prepares bibliographies, literature reviews, state-of-the-knowledge papers,
and other interpretive research studies on topics in its educational area.

At the request of the National Association of Secondary School Principals,
the Clearinghouse compiled this collection of abstracts from document resumes
in Research in Education.

Philip N. Piele
Director, ERIC/C EM



FOREW

The National Association of Secondary School Principals has dedicated its
rosources to the improvement of the role of the- assistant principal in
American education.

A$ a step in this direction, NASSP, in cooperation with its state organ-
izations,sponsors a series of Frontline conferences designed to encourage
and help assistant principals in their work. Their focus has been on the
various roles of this key administrator, with emphasis on curriculum plan-
ning and coordinating, the development of leadership skills, student activ-
ities, developments in career education, projections for the future, and
effective participation on the administrativa team.

As a second step, NASSP in cooperation with the Educational Resource infor-
mation Center (ERIC) compiled this annotated bibliography on publications
of interest to assistant principals. kt present, articles dealing specif-
ically with the subject are limited.

The organization of this bibliography falls into seven areas: The Role of
the Assistant Principal; Curriculum Development; Dis_cLELLa; Thel-nent
Team; Scheduling ; Staff Relations; and, Student Activities. This arrangement
will give the assistant principal access to materials that should be of
assistance In coping with the myriad of problems associated with his role.

NASSP is fortunate to have the services of its Committee on the Assistant
Principal, and grateful appreciation is recorded herewith. A special com-
mendation is due the following members: Stuart H. Benjamin, Vice Principal,
Columbia High School, Maplewood, N.J., Chairman; Loyola Burgess, Assistant
Principal for Curriculum, Rio Grande High School, Albuquerque, N.M.; M.
Patricia Coins, Principal, School Without Walls, District of Columbia Public
Schools, 1411 K St., N.W., Washington, D.C.; Stuart A. Marshall, Professor
of Education, Boston University, Boston, Mass.; Barry S. Moore, Assistant
Principal for Instruction, Lincoln Northeast High School, Lincoln, Neb.;
Roger W. Ringstad, Assistant Principal, Interlake High School, Bellevue,
Wash.; Charles H. Baltimore, Coordinator, Urban Education, MSS!), Secretary;
Douglas W. Hunt, Associate Secretary for Professional Programs, NASSP, ex
officio.

Owen B. Kiernan
Executive Secretary
National Association of
Secondary School Principals

February, 1973



INTRODUCTION

Since the beginning of ERIC in 19G6, more than fifty thousand documents havebeen announced in FMC's monthly catalog, Research in Education (RIE). Ofthe total, about three thousand documents have been processed by this Clearing-house. This growing collection is so extensive that it is useful to compile listsof ERIC documents on a number of critical topics in educational management.
To compile each list, the RIE subject indexes are searched, using key termsthat define the topic. The documents are selected on the basis of their currency,

significance, and relevance to the topic.
This compilation presents materials on the role and duties of the assistant

principal, with special attention to the areas of curriculum development, disci-pline, the management team, scheduling, staff relations, and student activities.The listing is complete for all issues of RIE through October 1972 and includes
documents processed by this and other clearinghouses.

Based on the document resumes in RIE, the following information is pre-sented for each document: personal or institutional author, title, place of pub-lication, publisher, publication date, number of pages, ERIC document ("ED")
number, price of the document if it is available from the ERIC Document Repro-duction Service, and the abstract. The documents are listed alphabetically bythe authors' last names and are numbered.

The ERIC Clearinghouse on Educational Management operates under contractwith the National Institute of Education of the United States Department of Health,Education, and Welfare. This publication was prepared pursuant to that contract.
Contractors undertaking such projects under government sponsorship are encour-
aged to express freely their judgment in professional and technical matters.
Points of view or opinions do not, therefore, necessarily represent official Na-
tional Institute of Education position or policy.



TILE ROLE 01" THE ASSISTANT PRINCI

Austin, David B. , and Brown, harry L. , Jr. 110)011 of the_Assistan
volume 3: The Study of the Secondary

Washington, D.C.: National Association of Secondary School Principals,
1970. 109 pages- ED 053 4.19 ME $0.65 11C not available from EDRS.
(Available from National Association of Secondary School Principals,
1201 Sixteenth Street, NW, Washington, n, C. 20036, $5.50 prepaid.)

This monograph reports the results of a three-part study that attempts
to delineate the nature, function, and relative status of the assistant
principalship. Data for normative and career studies were gathered
from questionnaires completed by over 1,200 assistant principals, while
shadow study data stem from observations of assistant principals at
work. From the shadow studies, researchers find that, essentially,
the assistant principal makes the school go. The normative study re-
veals that sonic disharmony exists between an assistant principal's
understanding of the range and character of his duties and a principal's
view of those duties. The career study discloses that most assistant
principals, male and female, derive much less satisfactiiin from their
tenures as assistant principals than from their years spetiL in other
assignments. Researchers conclude that a reexamination of the entire
process of administrative selection is necessary, that educational
training programs should be established, and that a more sy-stematic
procedure should be developed to deal with the selection and career
progression of those in educational leadership roles.

Burgess, Loyola, "The New Assistant PrincipalKey Person on the Prin-
cipal's Team." Paper presented at National Association of Secondary
School Principals annual convention, Anaheim, California, 1972. 6
pages. ED 062 717 ME $0.65 HC $3.29.

The author urges principals to provide their assistant principals with
satisfying job experiences beyond those of coping with discipline, atten-
dance, schedule, and food service problems; with opportunities for
career advancement; and with an occasional pat on the back. The author
further urges principals to consider hiring a qualified woman as a
member of the administrative team. Women administrators, she
argues, are a good administrative investment.

CURRICULUM DEVELOPMENT

Ayers, Lawrence W., Jr. Coordination of Organic Curriculum Development
in the Public Schools of Portland Oregon. Final Report. Oregon: Port-
land Public Schools, 1971. 163 pages. ED 054 533 ME $0.65 He $6.58.
This document describes the efforts of program administrators to im-
plement an organic curriculum in the John Adams High School in Port-
land, Oregon. The chief program administrator coordinated efforts to
develop individualized instructional materials, to revamp school
organization, and to create a fully differentiated staff. Organic cur-
riculum is a learner-centered rather than a teacher-centered course
of study utilizing packages specifying behavioral objectives. Appen-
dixes present a variety of materials describing John Adams High School.

Foshay, Arthur W. Curriculum for the 70's: A euala. for invention. Wash-
ington, D.C.: Center for the Study of Instruction, National Education
Association, 1970. 77 pages. ED 053 075 ME $0.65 HC not available
from EDRS. (Available from National Education Association Publica-



ns Sales i I2ei sixteenth Mrect, NW, Nashingten,
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problems lacing schonis today, this mono_ iph empha-
sizes the need to adapt education to changing soeiai forces. The
developing role cit the school in society is traced 'rem Hum, :old a

l'eVerSal Of roles is tinted. Rather than suhli111;11i110= Ih0 IWik
Or the indiVi(111:11 to thOSe c l SOCietV, the school must now serve the
individual. Considering- the implications of this new role for curriculum
development, twelve practices are ilc:,emed necessary lot` tie11001:-: to
serve the praidices include student pal-Help:11 in in
curriculum planning, communit and citizen involvement_ in education,
expansion of the currieulum to include the study of man as a social
being and the study of individual sell-awareness, increased emphasis
on literature and the arts, and student participation in the real world
in the form of productive work. c11ore possible, examples arc given
of schools presently using the approaches. The individual teacher
Or administrator Can iMpleraora several specific peocedures within the
present system to help develop a humane

G r mien , Austin I'. "A model Conceptual Framework for the Development of
Humanities Programs in American Public secondary Schools." Ed. D.
dissertation, University of Virginia, 1070. 255 pages. HD 0.5 02ti
Document not available from ED119. (Available from University Micro-
films, Post Office Box 1764, Ann Arbor, Michigan 18106: No. 70-26,
55(;: ME $4.00, Xerography $1.0.00.)

The anther (105'0101)0d this conceptual framework for a humanities pro-
gram through a literature review, which yielded many alternative rec-
ommendations, and through mail questionnaire. Replies from 117
questionnaires resulted in the following observations: the humaniLi0A,
are defined as specific objectives to achieved within given disriPlittes
or subject areas;.(2) the most important objective of humanities pro-
grams should be individual value formation; (3) certain disciplines or
subject areas Merit priority for inclusion in humanities programs
(classical and contemporary literature, music, painting, drama,
philosophy, history; sculpture, architecture, religion, dance, and
anthropology); (4) certain procedures, processes, and activities are
considered more pertinent and adaptehle to humanities programs than
others ("great themes," interdiseiplinaly activities, team teaching,
discussions, study of master creations of the contemporary era, use
of the inductive method, use of primary sources, study of the univer-
sal problems of man); (5) evaluation should he made through teacher
comments, essay and oral examinations, student projects and journals,
and community activities; (6) existent humanities programs often col-.
low no specific guidelines and use no conceptual framework in their
planning tend development; and (7) present programs emphasize aca-
demic excellence for college-bound students.

Howleson, Patricia, and others. Cross- Cultural Ac ion of Proorai
Instruction. East %arising, Michigan liunlatl l earning Research Insti-
tute, Michigan State University_ , 1970. 9 pages. ED 055 946 ME 50.65
TIC $3.20.

Three comprehensive and inclusive tasks are involved in cross- cultural
implementation of programmed instruction: (1) the initiation of a pro-
gram; (2) the selection and adaptation of a program for use in a second
culture; and (3) the evaluation of a program considering the particular
target population. These three tasks require cooperative and organized



rk, cold tho nee t the t nuiner.:itc.1
Sliecific attention is; given to delineating tasks cc mprtied xvith the traits-
lati(m :unit structure of the program,

ld E. Ins 10 or Unit and C:our
(»molt. 1971. 1 ;I0 pages. El) 061 771 Document not

u ail thle from
1:1)itS. (Available from Fen ron Publishers 'I ear $iegler, Inc. , 1:ducii-
tion (-1 Davis Drive, Belmont, Caliternia thitto2, $2.25.)

This document presents a method of instructional design stiikthi for
;my t.iduentional levelelementary, secondary, or college, The method
can be applied to individual subject topics, to unit devciopments, and to
complete course development. The text considers: a !flan 1-01.' in

design, including statements of precise learning objectives, se-
lection or specific teacher/learning experiences, and measurement. of
student itchievement; a method for handling the working meehouies dur-
ing the planning process; the personnel capabilities required during
the planning and implementation of the progrin); techniques ler vork-
ing with teachers and support personnel to ensure success of the pro-
gram; and methods to measure the effectiveness and ,,inciency of the
plan.

Mark editor. What Will lie T- :The Next Decade. .1972.
252 pages. ED 063 `269 Document not acailcnialc from E DRS. (Avail-
able from E.. E. Peacock Publishers, Inc., Itaska, Illinois 601.1:I,
$4.30.)

"fhe present high school curriculum and trends for the future arc re-
viewed. Seven professors assess the present situation and trends in
their respective fields: English, visual education, science, foreign
languag-e, mathematics, social studies, and teacher education. Major
points in the respective articles include: (1) the need for sequential
and cumulative English programs from kindergarten to graduate school;
(2) the expansion of art instruction to visual instruction, including the
study of architecture, photography, and the media; (3) the need for
methods of teaching scientific literacy to all children, and the task
of training scientists and engineers; (4) the progress since World War
II of foreign language instruction in relation to the needs of today's
education; (5) exploration of the reasons for the failure of school
mathematics, including suggestions for dealing with the problem; (
the impact of massive alienation of young people on current social stu-
dies programs; and (7) the reliance of teacher education on the effec-
tiveness of pre- and in-service training. To give the teacher direction
anti purpose, a meaningful philosophy of teaching must be evolved,
including student involvement, student interest, opportunities for stu-
dent self-development, individualized instruction, and less rigid insti-
tutions.

Kuzsman, Francis, and Macisaac, Teresa, editors. LaipnelitLE,1 Non-
Lradedness: Administrative Plans and Curriculum Desi ns. 1970.
295 pages. ED 053 107 MF $0.65 11C $9.87. (Also available from
Casket Printing and Publishing Company, Ltd., Antigonish, Nova
Scotia, Canada, $3.50.)

This book, prepared for elementary and secondary school teachers and
administrators as an aid in implementing nongradedness, provides
specific practical models, guidelines, suggestions, and references.
The first chapter deals with the problems teachers face in preparing
to implement continuous progress, and includes a strategy for prepara-
tion. Five chapters written by elementary teachers and administrators



outline cletails of implementation: three chapters describe the process
of transforming an elementary school from graded to nongraded, one de-
scribes the personal experiences of a teacher, and one gives details
of a pilot project on nongrading the language arts program, The chap-
ters relating to secondary education describe strategics for developing
curricula in the basic disciplines and present objectives, basic skills,
and suggested teaching techniques and learning activities for a sequen-
tial English program, course outlines for a nongraded mathematics
program, a broad overview of a nongradcd science program, and a
strategy for transforming the social studies curriculum in the province
of Nova Scotia. The book also includes an extensive bibliography on
nongrading, team teaching, and individualized instruction.

10. National Science Foundation. Course and Curriculum improvement Pro'-
cots, Math_ ematics_ Science Social Sciences. Washington, D. C.:
1970. 49 pages. ED 053 919 MF $0.65 IIC $3.29. (Also available
from Superintendent of Documents, Government Printing Office, Wash-
ington, D. C. 20402, $0.60.)

Social studies, science, and mathematics curriculum improvement
projects supported by the National Science Foundation arc described
in this publication. Description of projects is limited to those having
direct relevance-to precollege education and to those resulting from
grants -made through the Course Content Improvement Program of the
Division of Pre-College Education in Science. The projecti include
diverse activities: curriculum conference, development of new or im-
proved instructional apparatuses, production of complete courses that
may include new laboratory experiences and }guides, educational films,
teacher guides, inservice materials, and textbooks. The projects are
presented within four categories: elementary school projects (K-6),
intermediate school projects (7-9), secondary school projects (10-12),
and general projects (K-12). Included with each project description is
a list of available materials and the addresses for obtaining them. Lists
of project abbreviations and project directors are also provided.

11. San Diego County Department of Education. PriDeeedits: National Semi-
nar on Year-Round Education -4th San Die -o California Febru,
23725, 1972). California:- 1972. 153 pages. ED 003 617 MF $0.65
IIC $6.58.

More than nine hundred consultants, participants, and committee mem-
bers representing nearly every state and ninny foreign countries at-
tended the seminar. This document consists of thirty-one seminar
presentations, including descriptions of.specific programs and infor-
mation on community relations, curriculum _planning, evaluation models,
teacher roles, and financial implications.

12. Sebastian, Roland. Coordination of Organic Curriculum Development in
the Public Schools of Breathitt County Kentuenal Report. Jack-
son, Kentucky: Breathitt County Board of Education, 1972. 96 pages.
ED 063 675 MF $0.65 FTC $3.29.

Program administrators implemented an organic curriculum in the
Breathitt County, Kentucky, High School. Organic curriculum is a
learner-centered rather than a teacher-centered course of study utiliz-
ing learning packages specifying behavioral objectives. The chief
program administrator coordinated efforts to develop instructional
materials and a general science curriculum that would combine aca-
demic education with vocational preparation and personal development. 4



DISC LIN E

13. I1trvard University. Studen Codes: Packet on Selected Codes :11 -
toted Materials. Cambridge, Massnehusc. s: Center for law and
Education, 1971. 262 pages. ED 059 540 ME S0.65 IIC $0.87. (Also
available from Center for Law and Education, Harvard University, ilt
Kirkland Street, Cambridge, Massachusetts 02138, $5.00. )

Various types of student codes, the need for such codes, court chal-
lenges of them, and guidelines for drafting them are discussed in this
report. Sample codes in the packet include citywide codes front eight
cities, four statewide policy statements, and selected model codes.

1.1. Kidder, Mary Jane, compiler. Searchlight: 'Relevant Resources ±LINh
Interest Areas. School Disci aline and Civil Rights. IR Retreswetive
Search. Ann Arbor, Michigan: ERIC Clearinghouse on Counseling
and Personnel Services, 1971. 11 pages. ED 061 563 ME $0.65
RC $3.29. (Also available from ERIC/CAPS, Room 2180, School of
Education Building, The University of Michigan, Ann Arbor, Michigan
48104, $1.00.)

This abstracted bibliography lists thirty-five documents .etrieveci from
the ERIC collection, Dissertation AbStraets, and the journal litera-
ture, covering the defined civil rights of students and legal decisions
in the area of student-school relationships.

15. Phay, Robert E. Suspension and Expulsion of Public School Students.
ERIC /CEM State -of-the-KnowledgeSeries, Number Ten. Topeka,
Kansas: National Organization on Legal Problems of Education, 1071.
49 pages. ED 048 672 ME $0.65 HC $3.29. (Also available from
National Organization on Legal Problems of Education, 825 Western
Avenue, Topeka, Kansas 66606, $3.50.)

Decisions dealing with suspension or expulsion of students by public
school authorities are reviewed and analyzed. The report focuses
on recent court cases that reaffirm, amplify, or extend entrenched
constitutional and common law principles undergirding the public
educational system in the United States. The author considers the
traditional elements of procedural due process and concludes that to
comply with the minimum requirements of procedural due process.
administrators must (1) give the student adequate notice of the grounds
of the charges and the nature of evidence against him, (2) conduct a
hearing (unless the student waives it), and (3) take action only if it is
warranted by the evidence. The author recommends that administrators
develop written policies on student conduct, outline procedures for
hasidling discipline oases, provide grievance procedures for students
and faculty, and detail emergency plans to deal with school disorders.

16. Queer, Glenn E. Discipline Stud_ Pennsylvania: Office of Research,
Pittsburgh Public Schools, 1971. 57 pages. ED 063 660 MP $0.65
HC $3.29.

A study was designed to elicit opinions from Pittsburgh School District
principals, parents, and teachers concerning corporal punishment
and other disciplinary action. Questionnaires were aimed at (1) deter-
mining reactions to current regulations governing the use of corporal
punishment, (2) eliciting experiences or other arguments that would
justify positions either for or against the use of corporal punishment,
(3) monitoring opinions concerning the current status of discipline in 6



the schools. and 1) securing additional suggestions relativc disci-
plinary actions :mil :or techniques that might prove usend iii managing
student behavior. The reactions of :.ind the suggestions itv the person,-;
A:impleci art' presented. Appendixes contain sample questionnaire forms.

17. Roy Wendel I J. I der in Classroom and Corridor tit EE0
Ti ),9heet bo 6. 'or N: itional Center for llt _. search and
information on Equal Educational (7pliortunity, Coln mln a .ersity,
1971. 0 pages. ED 1157 HS A1F $0.65 RC 29.

The increase in the number of newly desegregated and not vet inte-
grate( schools his accompanied a rise iii reports of student behaviors
considered anti-school and anti-teneher. AT:my institutions are strength-
ening security personnel to enforce order and discipline, but community
reaction to police may be more destructive than the unacceptable behavior
of rhildren. Student participation in administration does not necessarily
reduce or eliminate the occurrence of such behaviors. 111 ring 1.11-lift:Willed

S not very realistic. A more positive and constructive approach
is the continual evaluation of discipline standards in all schools, inte-
grated or segregated. 'Teachers must take into account the many factors
that :ire natural barriers not only to the learning process, but to human
interaction as well. The disadvantaged have a second education quite
different from that institutionalized by other ethnic groups: it is a reality
education, with the student's social and physical survival at stal,e. This
informal education is uniquely divergent from the formal education at-
tempted in schools. Employment of the symbols of law enforcement
to coerce surface conformity to the standards of schools is demeaning
to both guards turd students, and is ultimately self-defeating.

18. Washington State Legislature. "Pupil Conduct Discipline, and Rights": A
Report to the Washiniton State Le-rislaturc by the Subcommittee on Stu-
dent and Personnel Policies of the Joint Committee on Education. Olym-
pia, Washington: 1969. 32 pages. ED 056 388 MF $0.05 llc $3,29.

This report presents commentaries on the legal aspects of student
rights and on sonic of the disciplinary measures utilized by public
schools. It proposes legislation designed to assure that schools, in
shaping their disciplinary policies, will conform to the framework of
existing constitutional law and recent court cases,

19. Washington State Legislature. The Application of the Bill of Rignils_
in the Common Schools of the State of Washin on: A Report to the r-sh-
in 'ton State Le islature b the Subcommittee on Student and Personnel
Policies of the Joint Committee on Education. Olympia, Washington:
1970. 23 pages. ED 056 387 1\11' $0,65 BC $3.29.

To prevent infringement on student constitutional rights in the state of
Washington, this report proposes state legislation guaranteeing the
substantive rights of students. The proposed legislation is presented
with explanatory and supportive statements.

20. Wildman, Louis. Disciplinary Problems in Urban Ghetto Schools._ Seattle,
Washington: School Information and Research Service, 1971. 11 pages.
ED 055 142 INIF $0.65 HC $3.29.

Hypothetical examples of teacher peer group and student peer group
support illustrate the group dynamics of the inner-city school. Also
included is a discussion of possible methods for improving the educa-
tional environment. The author recommends: (1) letting students
choose between many differentially controlled learning environments,



(2) devi sing a curriculum that offers the inexperienced eLude nt concrete
experiences (sometimes vocational) neceSSaly for .woretical analysis,
and (3) developing standardized educational accountability within exposi-
tory type courses.

MANAGEMENT TEAM

National Association of Secondaiy School Principals. Nlantri:ement Crisis:
A Solution. Washington, D. C.: 1971. 33 pages. El) 056 399 MP
$0.65 FIC not available from EDRS. (Available from National Associa-
tion of secondary School Principals, 1201 Sixteenth Street, NV, Wash-
ington, D. C. 20036, $1.00, quantity discounts.)

This booklet explains the administrative team concept, argues for greater
participation of the principal on such teams, and provides a typical
board-administrator agreement. The administrative team is described
as a tool that provides not only a formal agreement for administrators,
but also an internal structure that ensures participation by principals
in important decision-making. The report concludes that an adminis-
trative team, maintaining simultaneously both formal and informal
systems of participation in decision-making, offers a professionally
satisfying approach to school district administration.

22. Van Meter, Eddy J. "Alternative Tea' Approaches to Promote Educational
Leadership. Project Kansas 76: Concept Paper." Topeka: Kansas
State Department of Education, 1971. 9 pages. ED 056 001 MF $0.65
IIC $3.29..

Two models for determining the composition of educational leadership
teams and providing for their training are described. The Educational
Team Variable Model has three dimensions: (1) team composition
(principals, teachers, students, or community members); (2) time
constraints (full-time team commitment or nonseneduled sporadic team
commitment); (3) scope of impact (single building impact or district-
wide impact). By selecting appropriate variables from each dimension,
a team may be composed to suit the unique requirements of each situa-
tion. The Team Training Model also has three dimensions; (1) training
responsibility (participating school district personnel, state department
of education personnel, or cooperating university personnel); (2) training
site (district, university, or outside organization); (3) training timeframc
(on-the-job released time or leave of absence). Several different formats
selected from this model are briefly outlined.

SCHEDULING

23. Alexander, William M. Project Ideals: Organization for Instruction Area
F). Gainesville: Florida Educational Research and Development Coun-
cil, 1969. 61 pages. ED 050 437 Document net available from EDRS.
(Available from J. B. White, Executive Secretary, Florida Educational
Research and Development Council; College of Education, University of
Florida, Gainesville, Florida 32601, $2.00, quantity discount.)

This pamphlet surveys the research and literature concerned with
school organizational plans and their effects on learning. With a focus
on both vertical and horizontal organization and scheduling, ten guide-
lines to improve organization for instruction are listed, and exemplary
practices and plans discussed. An extensive bibliography is included. 7



24. Cove, James R., and Page, J. Patrick. Feasibility Study of Full 1'
Public SqualltD eratitLlyall2LView 45-15 Continuous Schoo
_Plan) by Detailed Analysis of Required Scheduling Plans and

r Consequences. Final R9ort. Lockport, Illinois: Valley
View School District 96, 1970. 262 pages. ED 048 524 MV $0.65
IIC $9.87.

The Valley View 45-15 Continous School Year Plan is described for
researchers, educators, and laymen. The report gives a background
of the school district, describes the 45-15 plan in detail, analyzes its
effects on school and commtmity, and chronologically summarizes sig7
nificant events that followed implementation of the plan. The plan, de-
veloped largely by professional educators from the district, was
developed out of economic necessity and not primarily as an experiment.
Under the plan, students in the district spend forty-five school days in
school and fifteen school days out of school in each of four cycles. To
maintain continuous operation of the school, only one-fourth of the stu-
dents are on vacation at any one time. The students are placed in four
groups staggered by fifteen-day periods. Reprints of numerous news-
paper articles discussing the plan are included.

Henson, E. Curtis. The Four t. uarte_ r School Year. Georgia: Atlanta
Public Schools, 1972. 13 pages. ED 063 62.1 MV $0.65 HC $3.29.

To meet the changing needs of its young people, Atlanta Public Schools
searched for an organizational structure that would (1) permit more
flexibility and individualization of instruction; (2) allow pupils to take
one course, two courses, or a combination of courses and activities;
(3) permit a wider selection of options; and (4) expand the school year
and permit the interchange of its various parts. Eight school systems
in the metropolitan Atlanta area worked in conjunction with the state
department of education to develop such a plan. Each of the school sys-
tems independently and cooperatively organized and worked to develop
an appropriate curriculum, and the four-quarter plan was adopted for
the new curriculum and program. Collectively, the systems produced

nonsequential, nongradecl, individualized program, with courses de-
veloped according to behavioral objectives, student characteristics,
and administrative requirements. This document describes the program
and lists some of its advantages and disadvantages.

26. Johnson, Sharon Counts. Flexible-Modular Seheduling2_Edueational Man-
agement Review Series Number 4. Eugene, Oregon: ERIC Clearinghouse
on Educational Management, University of Oregon, 1972. 10 pages.
ED 061 580 MF $0.65 I1C $3.29.

This review surveys recent documents on flexible-modular scheduling.
Benefits derived from innovative scheduling techniques cover the entire
spectrum of the educational experience, frequently providing for sub-
stantial change in the roles of students, teachers, and administrators.
Under such a scheduling system, students can choose instruction indi-
vidualized to meet their needs and teachers can assume greater parti-
cipation in both curriculum planning and the development of new
instructional methods. In addition, administrators can choose from
multiple alternatives for organizing the school day and for managing
time and space use in their schools.

27. National Center for Educational Communication. Year-Round Schools: The
45-15 Plan. PREP_ -27. Washington, D.C.: [1971]. 31 pages. ED
054 396 MF $0.65 HC $3.29. (Also available from Superintendent of



Documents, U.S. Government Printing Office, Washington, D.C. 20402:
single copy $0.55; yearly subscription $6.00 U.S. , $7.50 foreign.)

The Valley View 45-15 Continuous School Year Plan, implement
the Valley View School District 96, Lockport, Illinois, in June 1
calls for each student to attend school for forty-five school days, then
have a vacation of fifteen school days. Thus, only three-fourths of the
student body is in school at one time, resulting in a 33 percent increase
in classroom availability. From baseline information, the following
conclusions are drawn: (1) one-third more classroom space is avail-
able immediately through the plan; (2) savings of up to 5 percent
per pupil can be gained; (3) educational benefits accrue when over-

owding Or double-shifting is prevented; (4) the community can learn
to support four short vacations at four different times during the year;
(5) if a systems approach is used and a good organizer is responsible,
student scheduling can be done in two or three months on a budget of
about $1 per pupil; (6) most teachers will take a year-long contract;
(7) basic research objectives can be reached more easily if they are
part of the "formative" evaluation; (8) teachers are generally willing
to try a year-round operation; and (9) economy-minded taxpayers sup-
port the plan. Among the recommendations made are that districts
contemplating such an operation allow at least one year for planning
and that nongracied or individualized instruction be used to solve
scheduling problems.

28. Springfield School District 18G. The Implications of Double Shift Sehedulin
in Springfield, Illinois High Schools. Springfield, Illinois: 1971. GO
pages. ED 056 077 MF $0.65 HC $3.29.

29.

An evaluative study was conducted in Springfield, Illinois, high schools
to (I) determine the effects of double shift scheduling necessitated by
severely overcrowded conditions and (2) provide accurate and objective
information from which rational judgments could be made.

iss, Ronald P. A Readinessernent Modular Scheduling,
1971-72. Minneapolis, Minnesota; Educational Research and Develop-
ment Council of the Twin Cities Metropolitan Area, inc., 1972. 46
pages. ED 062 685 MF $0.65 FTC $3.29.

This study was part of the ERDC's overall program of evaluation of
various aspects of modular scheduling in its member schools. A
readiness model to implement modular scheduling was developed,
based on a review of the literature on modular scheduling and on prac-
tices and theoretical aspects of change and its implications. The model
was tested in a survey of twenty-five secondary schools that have suc-
cessfully implemented modular scheduling. Nine phases of the model
signify when the change process should be implemented and which mem-
bers of the school and community should be involved. Descriptions of
each phase also include specific points to assist the staff in accomplish-
ing the objectives of that particular phase.

STAFF RELATIONS

30. Gerhardt, Ed, and Miskel, Cecil. Staff Conflict, Org_anizational Bureauc-
_rac aLnd'ier Satisfaction. Paper presented at the annual meet-
ing of the American Educational Research Association, Chicago,
Illinois, April 1972. 13 pages. ED 064 241 MF $0.65 IC $3.29.

The authors attempt to isolate conflict factors in teachers' work experi-



_ences and to determine xe relationship of - factors to orguntza-
timid bureaucracy, teacher _satisfaction, and the central life interests
of staff members. School districts from a random sample were strati-
fied into rive groups on the basis of the number of teachers employed.
A proportional number of districts were randomly selected from each
group. One hundred sixty teachers were randomly selected from each
of the five groups, making a total of eight hundred teachers sampled.
A total of 642 usable questionnaires were returned. instrumentation
included the Conflict Assessment Questionnaire (CAQ) and the School
organization Inventory (S01). Item content on the clucstionnai re con-
cerned ildministrative, student, and staff relations; decision sharing;
personal nonmaterial opportunities; work conditions; material induce-
ments; and school priorities. _The SOI measured three dimensions of
bureaucracy; hierarchy of authority, rules and regulations, and im-
personalization. Finding's support the assertion that tact-ors in the
organization external to the individual determine the perreivecl level
or bureaucracy. 13ceausc the other research variables were not pre-
dictors of bureaucracy, the conclusion that the 501 is a legitimate
independent measure of the schc,o1 structure seems appropriate. The
lark of findings related to the central life interest variable can lie ex-
plained by a poor measuring instrument. Further research is recom-
mended. A nine-item bibliography is included.

STUDENT ACTIVITIES

3t. Dal San John, editor. Administrative Cuidelinesroriliuh School Activ-
ism. De Kalb, Illinois: Educational Administration Center, Northern
Illinois University, 1971. 36 pages. ED 050 493 MI' 50.65 liC 53.29.

This report presents guidelines proposed mill Lain? d by practicing
tcachers and administrators for coping with student activism. Included
ire discussions of the causes of student activism, the indientors of stu-
dent unrest, and preparations for protests, including suggested reac-
tions to violence and 'guidelines for longrangc planning. The author
concludes that public schools should provide youth with experience
of the due process procedure in resolving individual and group differ-
ences, dins teaching them to accept social discipline as expressed in
tradition, custom, and law. tie also maintains that students should be
involved in the intellectual life of the school, and suggests they be
represented on faculty and parent-teacher committees. Appendixes
contain sample policy statements for dealing with student disruptions.
The policies listed were developed by the Los Angeles Public School
District's director of public information, the superintendent of the
district, and the Los Angeles Police Department.

32. Ferguson, Donald St nt Involvern1 A Workin Paper
presented at annual convention of Aiiieiican Association of School
Administrators, Atlantic City, New Jersey, February 1971. 10 pages.
ED 050 465 ME 50.65 IIC 53.20.

Students arc clients of the educational system, but have traditionally had
little voice in making decisions about the services they receive. Students
are now demanding greater involvement, and administrators have tried a
number of programs designed for student participation. Sonic examples
of -successful programs are (1) student centers that provide a focus on
students said serve to improve relations with students, (2) inclusion of
students on deliberative-and decision-making bodies to encourage greater
Communication and understanding between staff and students, and (3) in-
volvement of students in the pothiction or innovative educational programs
and services to better meet the needs and interests of. students.



33. Gibbs, Annette-, Ten Guidelines for Pinci and ;t Frei_
Charlottesville, Virginia: School of Education, Universi
1972. 9 pages. ED 0(32 045 ME $0.65 PC $3.29.

!t Press.
.

rg1111:1,of

This paper presents guidelines for the chief student personnel adm
trator to use in implementing editorial policies related to freedom of
expression in the sanctioned student newspaper. The guidelines arc:
(1) the function of the student newspaper should be clearly defined and
agreed upon by the students, faculty, and administrators; (2) the Func-
tion of the student newspaper, as it relates to student freedom of ex-
pression, is parallel with the function or the commercial newspaper:
(3) editorial freedom of expression is a basic requirement for the
student newspaper; (41 the student ncv.ispaper should not be considered
on official publication of the school; (5) students do not forfeit their
constitutional right to freedom of expression; (() student newspaper
editorial policies that promote the lawful educational goals of the school
arc considered desirable by the courts; (7) a publications board offers
the best method to provide glad:moo and leadership for student news-
paper activity; (8) editorial freedom of expression requires student
responsibility for presenting news and opinion accurately, fairly, and
completely; (9) a professionally competent adviser for the student
newspaper staff is desirable for both students and the administration;
and (10) the student newspaper is primarily a medium of communication
for students.

:14. institute for Development of Educational Activities. n Disru:ition
in the Schools: A Handbook for School Administrators. Dayton, Ohio:
1969. 50 pages. ED 047 :357 Document not available from EDRS
(Available from IDEA, Information and Services Divison, Post Office
Box 440, Melbourne, Florida 32901, $1.00.)

Proposals by educators for dealing with student dissension and accounts
of disruptions that were satisfactorily resolved arc included in this hand-
book. The far-reaching social implications of some of the problems in-
volved necessitated the incorporation of practical recommendations and
the avoidance of philosophical aspects of the larger social problem. The
report discusses (1) indicators of potential student unrest; (2) emergency
procedures for coping with disturbances, disorders, or demonstrations;
(3) administrative procedure statements for dealing with student demon-
strators: and (4) emergency school board measures. i1 brief bibliography
is included.

35. New Jersey State Federation of District Boards of Education. Student Ac-
tivismand Involvement in the Educational Pr am Federation Ad 11
Cemmittee_Reportimuniy, 1970. Trenton, New Jersey: 1970. 57
pages. ED 050 488 MF $0.65 IIC $3.29.

This report notes that activism is preferable to apathy, that larger
Problems loom for schools failing to involve parents and community,
that board member and administrator rigidity can cause conflict, and
that black and Spanish-speaking students have special problems. Rec-
ommendations for school administrators and teachers emphasize sin-
cerity in responding to student demands; increased communication
with parents, students, and community; increased consideration for
student needs; and the importance of knowledge of the law. Appendixes
include (1) a model for local community study, (2) sample policieS con-
cerning student rights and participation, (3) grievance procedures for
students and parents, (4) a teacher evaluation form for students, (5)
"The Year of the Militant Student" by Dr. Carroll R. Johnson, and (0)
a selected bibliography.

36. North Carolina State 13oatcl of Education. Student involvement: A Bridge_



37. Ste

to Total Education. Revised Edition. Raleigh, North Carolina: 1971.
27 pages. ED 055 313 ME $0.65 11C $3.29.

Administrators and students are advised of methods to open channels
students can use to express their opinions about administrative decisions
and thereby assume greater responsibility for solving their educational
problems. The recommendations cover general administrative policies,
attitudes and actions of administrators, attitudes and actions of students,
extracurricular activities, student councils, human relations, hypersen-
sitive areas (such as student elections for cheerleaders and activity
queens), and curriculum.

mock, S-uz,aime K. Framework for Student Involvement. Washington,
D.C.: American Association of School Administrators, 1970. 34 pages.
ED 047 384 MF $0.65 HC not available from EDRS. (Available from
Educational Research Service, Box 5, NEA Building, 1201 Sixteenth
Street, NW, Washington, D.C. 20036, $1.25, quantity discounts.)

One hundred and forty -six school systems that had reported student
participation in administration were sent followup requests for details.
This circular, based on data provided by the seventy-four responding
systems, begins with a summary of the data in the student organization
tables. The areas of student participation in decision-making are (1)
advisory committees to superintendents and boards of education, (2)
advisory committees to principals, (3) representation on districtwide
curriculum committees, (4)'participation in curriculum planning in in-
dividual schools, and (5) representation on ad hoc advisory committees.
The tables identify the school system and describe the organizational
structure and responsibilities of each student committee. Samples of
school board policies an index to contributing schools, and resolutions
on student involvement by educational organizations are included.

38. Wight, Albert R. Partici ative Education and the inevitable Revolution.
Estes Park, Colorado: Center for Research and Education, 1970. 52
pages. ED 044 766 ME $0.G5 ITC $3,29.

Participative education could provide impetus and direction to the edu-
cational revolution that has been brewing for some time. This approach,
based on student involvement and participation, would meet the needs
of students and teachers, both of whom are searching for alternatives
to traditional education. Emphasizing self-responsibility, participative
education attempts to involve the student in experiences relevant to his
future and to provide him with the opportunity and methodology for learn-
ing from these experiences. Students would be allowed to develop self-
reliance, self-confidence, and increased self-esteem, and would leave
school better equipped for lifelong, continued learning.

Willis, Benjamin C. Administrative Reaction to Student Disruption. Paper
presented at American Association of School Administrators annual con-
vention, Atlantic City, New Jersey, February 1971. 7 pages. ED 050
451 ME $0.65 HC $3.29.

This paper discusses appropriate preventive measures for and proper
reaction to student disruptions. While admitting there is no concrete
solution, the author cautions against overreaction to disruptions and en-
courages a positive approach in using student involvement to improve
the educational effort. The report emphasizes that an administrator
should listen to and become involved with students in an ongoing inter-
change of ideas on procedures and policies. The author also recommends
the simulation of school disruption as a technique for planning the course
of action necessary in a particular situation. 12



OTHER SIGNIFICANT REFERENCES

Bailey, Stephen K. Disru tion in Urban Secondar- Schools. Washington,
D.C.: National Association of Secondary School Principals, 1970.
66 pages. (Available from NASSP, 1201 Sixteenth Street, NW,
Washington, D.C. 20036, $2 prepaid.)

This book reports the findings of an in-depth investigation of the
problem of disruption in schools across the country. It suggests
appropriate responses and also strategies to avoid disruption.

National Association of Secondary School Principals. "A Profile of
the Large-City High School." The Bulletin, January 1971. 215 pages.
(Available from NASSP, 1201 Sixteenth Street, NW, Washington, D.O.
20036, $2 prepaid.)

This study presents a comprehensive and descriptive body of data on
urban school systems, intended to provide a firm base on which to
build constructive policies and practices for the improvement of
educational opportunities for young people in large centers of
population. Part A of this publication includes data and analysis.
Part B contains case studies.

Philadelphia Public Schools. Tentative Report of Vice Principals' Task
Force, April 1971. 50 pages.

This report from the Vice Principals' Task Force in Philadelphia,
Pennsylvania, examines the status and role of the vice principal
in that city and develops a proposal to provide greater responsi-
bility and accountability on the part of vice principals.


