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INTRODUCTION

A detailed description of the needs to which this collection of resources
is responding, the background, the goal types, the #oal codes, and the poten-
tial uses of this collection of course goals and their supporting materials

are to be found in the accompanying booklet, Course (oals General Introduction.

The aim of that booklet is to provide users of the course goal collections in

Art, Biological and Physical Science, Healch Iducation, Language Arts, Mathe-

matics, Music, Soecial Science, and Physigal Education with a comprehensive
guide to the use, revision, and further development of these planning and
evaluation resources.

This brief additional introduction has the more practical goals of: (a)
presenting a brief orienting overview of the purposes, nature, and potential
uses of the products of the Goal Development Project, and (b) demonstrating
how to read and interpret the materials in this collection,

Following is a guide to the contents erthe introduction: Pagc

The purposes, nature, and potential uses of this Course Coal
collection:

Jromdd

Why do we need to state learning goals? . . . . . . . . .
What kind of goals are in this collection? . . . . . . . 2

How do program and course goals differ from
behavioral and performance objectives? . . . . . . . . . 3

Where did the program and course goals come from? . . . . 5
What can the goals in this collection be used for? . . . 6

Will help be available for evaluating attainment
of goals in this collection? . . . . . . . . . . . . .. 9

Is this the final version of the program and.course
goals? "L . . . L L e e e e e e e,

I—
[

How to read and interpret the materials in this collection . . 11

Points of special interest about the course goal collection
\}4 in mus i(: & L H = = L L] ' - = - L) * = ] & L] & L] = * = L = L] L - 18
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The purpuses, nature, and potential u

s of this Course Coal collection,

Why do we need to state learninyg goals?

1 the hasic purpose of education 1s to help learners to grow and

;nather what directions that growth should take and what changes are
possible and desirable. Parents, school boards, and the community also
have a role to play in influencing educational growth and change. This
responsibility can be exercised most rationally if the pr@paéed direc-
tions of that growth and change are shared with them in clear and expli-
cit goal statements,

This collection of program and course goals in music is a nonprescrip-

tive resource for educators and boards of education who wish to desipgn and
is envisioned that school systems will select from this collection those
program goals they subscribe to; that schools within a system will select
those course goals they believe appropriate to the needs of their communi-
ties and students; and that teachers will devise experiences and testing
methodologies to meet these goals that are appropriate to the interests
and abilities of their students.

What kind of goals are in this collection?

Two types of learning outcomes are included in this collection

program goals and course goals. They differ in level of generality,

more specific outcomes relating to them. Also, they differ in the type
of planning for which they are suited. Program goals usualiy serve as

guides to planning and organizing pfagraﬁs at district and area levels.
Course goals usually serve as guides to nlanning courses in schools,

departments, and classrooms.



At the classroom teacher level the course goals must undergo a
final translation into instructional goals and learning experiencés.
Relying upon the professionalism of teachers, the Goal Development
Project has chosen not to intrude into this level, which is concerned
with the professional assembling and adapting of resources and metjiod-
ology needed to achieve the course poals,

How do program and course poals differ from behavioral and pecformance
objectives?

Figure 1 is an illustration from Language Arts of four levels of

woals. Lxamples of hehavioral and performance Dbjectiveg have also becen
added to éh@w how they differ from the program and course sgoals defined
in the Project.

Note that program and course goals clearly'specify a desired leaen-
ing outcome. But the "behavioral ohjective' specifies the method of
measurement as well as the desired behavior, while "'performance objec-
tive" adds prerequisites and proficiency level.

The Tri-county Goal Development Project has chosen to produce pro-
gram and course goals which are suitable for instructional planning,
without being constrained by the measurement demands of behavicral objeec=
tives or the prerequisiteé and proficiency levels of performance objec-

tives. Thus, teachers and students are provided explicit statements of
possible learnings for which they can accept accountability in ways most
suitable to their instructional circumstances, The teacher and student
are freg to select those methods of achieving selected outcomes which
seem most promising within the constraints of their resources and capa-
bilities. This provides for more flexible teaching and learning than
teaching machines and other teaching systems based on behavioral and
performance objectives., Such an approach places greater demands on the
o ;
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System Goal
Program Goal

Course (Goal

Instructional
Goal

Behavioral Objec~
tive (Method of
Measurement
Specified)

Performance Objec-
tive (Prerequi-
sites and/or
Proficiency Levels
Specified)

)

-

Figure 1

The student.is able to communicate with others, both
orally and in writing, in a manner that satisfies his

under whom he may become employed or receive further
education.

The student is able correctly to apply the conventions
of English grammar and usage in speaking and writing.

The student knows that special verb forms exist for
use with singular and plural subjects.

The student is able to use appropriate singular and
plural verbs with singular and plural subjects.

The student knows the singular and plural forms of
the verb "to be" for present and past tenses:

s P : P

an We are I was We were
ou are You are You were You were
He, she is  They are Ile, she was They were

i

The student is able to use appropriate singular and
plural forms (present and past tense) of the verb
"to be'" with singular and plural subjects in writing
sentences.

Given 20 sentences, ten with plural subjects and
ten with singular subjects, the student will iden-
tify the correct number form of the verb (is, are).

Given 20 sentences, ten with plural subjects and
ten with singular subjects, the student will iden-
tify the correct number form of the verb (is, are)
with at least 907 accuracy.
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onalism of teachers but has far preater potential

]
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ingenuity and profes

because of its consistency with motivational principles and its reliance

""(

on the trained judpment of the professional on the scene.

Where did the program and course goals come from?

The program goals were prepared by the Portland School histrict
Evaluation Department in consultation with administrators, teachers, and
curriculum specialists throughout the metropolitan Portland area., ‘The
course goals were developed by outstanding teachers guided by such models
and guides as were available, and supported by tri-county and Oregon State
Board of Education curriculum and evaluation personnel.

More than 40 local school districts in the tri-county area of metro-

politan Portland are active in the Project. 'This has been achieved throuph

the leadership of the intermediate educational districts of the three

itives from Oregon school districts outside the metro-
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counties. Represe
politan Portland area, from Washington State, and from private school sys-
tems have also made valuable contributions.

Its broad base of participation strengthens the Project in a number

DU"*‘

of ways. First, it provides greater financial and personnel support than

ould provide. Second, it makes it possible to
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draw upon a large and nationally representative pool of teacher talent

in organizing goal development committees, Third, it provides a widely
representative testing ground for the theories and ':Dd,c,; of the Project.

In less than two years there have already been substantial payoffs
Reports indicate that even the critique collections have been used exten-

sively in curriculum development and evaluation the past year and summer.

ricts contrihute rvices of teachers to the Proje

School dist

o
]
]

using local curriculum funds. Other current sources of support are the

Oregon Board of Fducatio on, the Small Grants Program of the Regional
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Of fice ol the U4, Office of bducation, and curriculum and cvaluat ion

funds of the Multnomah, Clackamas, and Washington County Intermediate

stricts and the Portland Public Schools.
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itributions of the Oregon State Department of Education and
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USOE are small in terms of the total budget of the Project, but the
involvement is significant, The Project's goals are consistent with

onal management practices and
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instructional improvement. State invalvement has already proved impor-
tant in disseminating products, and the Project has had an influence on
state developments in PPBES and educational voals alt the legislative

and state board level. Finally, USOE involvement provides future

potentials for national dissemination and involvement.

What can Lhe goals in this collection be used for?

School systems may use the collections as_a yardstick by which to

measure the adequacy of goals aund objectives already in use. Coals and
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ohjective
with the goals in this collection to see how complete they are and how
well they provide for different interests, abilities, and levels of
achievemgﬁti They can also be evaluated for conciseness, clarity, and
accuracy using these course goals as models.

These kinds of studies can be undertaken by teachers from all levels

of a school system (to assure articulation and philosophic unity); across

—

prade levels, divisions, or high school departments (to assure agreement

as Lo goals and ways and means of attaining them) or by individual

teachers.

s

A related use of the goals

§ as a starting point for reviewing what

the schools should teach and the materials to be used to support teaching.

The logical sequence of discussions about what is important to teach and

learn is to move from broad policy goals to program goals to course goals,

L
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with appropriate community-board-staff-teacher-student representations
at each level. The taxonomic classifications of this collection can
serve as a check on higher order goal formulations, and the goals them-
selves can function as gererators of lower order objectives and instruc-
tional plans.

The project provides an important resource for improving the quality
and extent of participation of students, parents, teachers, school boards,
and other citizens in deciding the mission of the schools. An intensive
look at the roles of each participating group in geaeréting, reviewing,
contributing to, and approving goals will be a future task of the Project,

Another use of the collection is Lo provide a basis for tecaching-

learning gcccpntabil};yi If a school approves all or part of the course

goals for its students, grade level, divisional, or departmental represen-
tatives may choose from them those that are beét suited to individual or
group aptitudes and interests.

It is possible for teachers to review goals with each student and
contract for their attainment if a completely individualized program is

desired. Or, it is possible to stake out a set of goals for target groups

[

(regular classes, special classes, mini-courses, etc.). In any event, the
goals themselves are sufficiently explicit that means of teaching them and
of evaluating their attainment can be devised and applied individually or

to groups to suit the needs of teachers and management.

Another use of the collection is the rewriting and development of

courses and curricula. By making curricular options explicit and sharable,

the collection can help in the development of new or modified courses of
instruction and the design or redesign of curricular experiences. One
important example of curriculum development fostered by this collection

is cross-disciplinary education. Probably no concept is currently more
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abused than terdisciplinary education. While the goals of subject
matter learning are at least implicit in the texthooks and other materials
used by teachers, the goals of interdisciplinary education do not have
even that questionable point of ta g ble reference. The Tri-county
Project, through its extensive coding and faLriaval systems, permits

selection of goals in terms of various combinations of subject matter,

\f’"
F’w

educational level, types of knowledge and process, carcer education pro-
gram goals, concepts and values, and index words. This system provides
important cues for interdi ; ciplinary planning. -Thﬁ goals, although
printed in subject collections such as science, social science, mathe-

matics, music, etc., may be related and grouped in and across subjecls

ugh computer retrieval by requesting those goals bearing one or morc

~

of the seven code parameters. Thus, for example, a teacher interested in

a unit on marine biolegy can request goals dealing with felatad concepts

in science, social science, language, mathematics, or any other subject
field.

A final use of this collection is for 11 ng-range plannlng and system-
atic control of educational development. The past few years in education

]
i

have demonstrated that few results of experimentation and development

are transportable. The inability of educators to define clear, unambigu-

ous statements of desired learning outcomes is an important underlying

cause. The Tri-county Project is establishing sets of goals that may be

used consistently for instructional planning and evaluation. The sets

are open and are added to each time teachers or curriculum planners speci

o

fy appropriate learnings not represented in the original collections,

However, any statement admitted to the collection undergoes a rigorous

orocess of statement, definition, and coding to insure that its utility

"1:1

rr

0 teachers is equal to goals already in the collection.

¥l
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These collections will support all curriculum development activities

in the Portland School System within a year or two, and in many other
school distriets in the tri-county area‘as well. The stability this will
provide educational experimentation and development is apparent. lhe
povwer of the goal collections themselves in promoting good educational
planning and the ease and convenience it affofds‘zéachers in that plan-
ning is equally evident.

Other uses can be cited, but districts will discover these, 1In éll
of the above activities, districts are invited and encouraged to use the
collection selectively and to add their own goals wheravgf this collection

is insufficient to their needs. We hope that where they do add and modify,

improvement of the original collection.

@i;lﬁhélp be available for evaluating the attainment of the goals in this
collection?

The principal measurementsrelazéd product sought by the project devel-
opers is a set of test items related to each :éufée goal, This set is to
be so comprehensive that any teacher who seleéts a course goal and trans-
lates it into one or more instructional goals will be able to retrieve
items, or at least examples of items, appropriate to assess the attainment
of his instructional gaalsi'

The Project is beginning to define evaluation models appropriate for
assessment of goals in each of the classes of knowledge and process. These
models will be used é@ guide both psychometricians and teachers in the
development of criterion referenced test items appropriate for measuring
each type of knowledge and process. Teachers using the course goals during
the period the items are being developed will be asked to supply copies of
thelr periodic and final examinations to provide materials for a comprehen-

sive set of test items, Teacher aids for test item development based on
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the different goal types are being prepared to insure the quality of
the item bank. As soon as Eheoréticél formulations relating to values,
generalizations, and concepts are refined and consistent, similar work
will begin in developing evaluation models and items for those classes
D£ learﬁingg"This work should take two to five years to complete,
depending on resources.

Is this the final version of the program and course goals?

No. 1Im the:davelépmenﬁ of both the program and the course goals, an
effort was;made to make them comprehensive, realistic, and immediately.
applicable to schools as they are currently organized. At thé same time,
these goals and the taxonomy are to be revised and improved as they are
subjected to use and scrutiny by teachers and curriculum personnel. This
is to be accomplished through the feedback instrument distributed‘with
these goals, )

As time passes, new goals will be called for. For this reason a
provision is being made for éhe continual review and revision of the goals.
This will be largely dependent on feedback from the field. Thus, what is
being created is a complete, dynamic, open system for goal-based learning
‘ ané evaluation, Such a system will be a useful resource to all those seek-
ing to improve their understanding of what should be learned, how it should

be learned, and how evaluated.
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How to read and interpret ;hérmapgrgalgiigﬂthégrgcal;;glléétipgi

Following this introduction there are four sets of indexes for retricv-

ing course goals (indicated) by four different colors: subject matter taxonomy,

blue; and career education program goals, green.

Codes on the course goals refer to the materials on the colored pages. The
colors are to help you find the meaning of a code found beside a course goal.
Below is a description of how to read and interpret a;page of course goals and
its codes.

The bulk of the pagés in this collection are taken up with the course goals
themselves and their codes. Since our aim here is to learn how to read, inter-
pfet, and use these goals, let us look at and discuss a sample page of them
from the music collection. (Please see following page.)

The number headings of the left hand column (4. Listening to Music and 4.2
Responses) are those sections and subsections of the subject matter taxonomy
under which the goals on this page are classified. The‘subjeat ﬁatter taxonomy
which is to be found on the piﬁk pages in the front of the book serves as a.
table of contents for this collection.

By lgaging through the taxonomy, a user can find what topics are covered
and can turn to those in_which he is interested. Also, the headings may be
used along with one or more of the other codes to retrieve subsets of goals
from the computerized storage system., Finally, the taxonomies form a compre-
hensive but brief overview of the topics in each subject area judged important
in K-12 curricula. As such, they form a valuable and canvenienﬁ tool for
curriculum and materials review and planﬁing;

The next thing we note in column (1) under the heading '"4.2 Responses

(cont.)" are the Course Goals themselves. Some goals in this column have a

bracket to their left. The goals inside the bracket are logically related

and may be viewed as a unit,
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MUS IC

(1

4. Listening to Music ' (2)

COURSE GOALS & &

4.2 Responses (cont.)

The student knows that the ability to IUH| G2
listen effectively can be acquired K8 4a (V1) Aesthetic
through attention to specifics and ) 4b perception
through experiences.

The student knows reasons why musical I UH| K7 la | 4a 4.23 (C) Aural memory
appreciation requires an auditory im- K8 ba | 4d (V1) Aesthetic
pression to be retained in the memory 4b perception
(i.e., the composition cannot be seen
in ite entirety, as is possible in the
visual arts).

The student knows that auditory impres- I UH| K3 la 4.23 {(C) Aural memory
sion is retained in the memory through K8 4a

attention, repetition, and familiarity. 4b

The student knows that the greater his UH Cc2 la Je 4.23 (C) HMood
knowledge of music, the more he can K3 4a (C) Elements,
listen for and the greater his poten- K8 4b mus ic
tial for enjoyment. (V1) Pleasure
(V1) Self-
knowledge.
The student is able to direct his atten U H| P33 la 5a (C) Elements,
tion toward specific factors in the P62 ba ' music
music (e.g., mood, style, subject mat- P65 4b (V1) Aesthetic
ter, tomality, instrumentation). perception

P33 la | 5a (C) Elements,
music
Aesthetic

. perception

—
=
e

The student is able to distinguish PI
specific factors in music he hears P45 4a 7
(e.g., characteristics of melody, ' 4b (V1)
structural organization, expressive :
| characteristics).

o

The student knows that his knowledge of I U H| K2 la 8.12 (C) Elements,
the conventions of music establishes K8 3a ' 7 music
expectancies in the listening process. ba (V1) Aesthetic
4b | - ; perception

(V1) Self-
knowledge
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The column (2) on the page as we move from left to right is headed
"Level P/I/U/H" (primary, intermediate, upper, and higher).- This code pro-
vides the teacher or curriculum planner an estimate of the levelAar levels at
which the learning is apprépria;e. Many times the nature of the goal suggests
continued learning over several levels, in which case all levels inveolved are

coded. These indications of level are suggestive only, for it is evident that

i

the appropriate time for learning varies with the interests and abilities of

students.

The third column (3) is headed "Knowledge or Process Classifications.
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The classifications referred to are described at the front of

yvellow pages. All goals are roughly classified as knowledge or process-depend-

it

knows..." or '"The student is able to...
The familiar knowledge/process distinction is further subdivided into
twelve knowledge and seventy-nine process categories to which all course goals

have been coded. It will be noted tha : classifications owe a partial debt
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to earlier researchers; notably, Benjamin Bloom, David Krathwohl, Robert Glaser,
Henry Walbesser, and Ralph Tyler in Education; Robert Gagné and Robert Miller in
Psychology; Jean Piaget and Jerome Bruner in Child Development; and others.

At this point the reader may question the reason for the rather detailed
and elaborate system of classifying educational outcomes that has evolved during
the Project., We have found that providing teachers with tﬁese classification
systems has resulted in a more critical approach to the writing of goals. A
teacher in attempting to place a goal in its appropriate category may fini that
its intent is clearly related to one of the categories but its form of expres=
sion does not immediately identify it with that category. By rewording the goal,

o the teacher brings the true intent of the goal into sharper focus, and in almost
“Rdﬁj,

ommm 2Very instance improves its meaning and clarity. We have also found that the



detalled classifying of knowledge and process goals provides insight into
alternative ways of using them for teaching and evaluation. For example,-
the G2 and KB beside the first écal on the preceding page indicate that it
may be taught and evaluated either as a simple generalization (G2) or as a
goal about the causes of effective listening (K8). Work has already begun
in analyzing and suggesting to teachers the types of measurement appropriate

for each type of knowledge goal. This work will be extended to process learn-

h

ing as rapidly as resources permit.

Column (4) on the page is headed “Sg@jgg;ﬁﬁ;g; Program Goals." 1In this

column we find the number of one or more of the program goals found in the
front of this book on the blue pages. The definition of this type of goal
and its relation to caurseigag}s was discussed earlier. Here it is enough
to recall that program gcéls are more general than course goals and that a
set of program goals should constitute a déSCriFtiQﬁ of the major. overall
learning outcomes expected from a program. Each course goal is cross coded

to the program goal(s) to whose attainment it is most directly related.

Column (5) on the page is headed "Career Education Program Goals.” 1In

this column we may find the code of one or more of the Career Education pro-
gram goals;féund in the front of the book on the green pages. Career educa-
tion, as envisioned by the coders, concerns the total life of an individual,
including day-to-day living., vocation, avocatiah; and leisure. Nearly every
course goal bears at least an indirect relationship to career education viewed
in that manner. Only ﬁhGSE course goals, howevér, which have a 'direct"
relationship to a career education program goal have been coded to that pro-
gram goal.

A "direct' relationship was interpreted to exist between a course goal
and a career education program goal if a teacher could easily and naturally

[ERJ}:«attach some career méaning to the instruction relating to thac:caurse goal

oo / ca , , o : ‘o i
and thus readily integrate the teaching of career education into teaching his
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subject. The fesﬁficticn of the cadingé to direct relationships as just
defined means that codings to cafeer education program goals are relatively
rare in the goals written under the more detailed and technical parts ol a
subject's taxonomy such as the first three sections. of the music taxonomy
where the elements of musi; are addressed. 1In these’felatively specific
and technical areas, GareerrEducatiDn Program Goal 5a, which deals with the
basic skills necessary for job entry and is found only in process goals, is
often the onl? code found in this fifth column.

A rTeader should not assume that because a course goal is cross coded to

a career education program goal that he should make an effort to relate it to

eer education in every case. That is up to himself and the policies to

(5]

a

In]

which he is responsible. This coding provides suggestions, not prescriptions,
for curriculum planning and teaching.

A teacher may use this eoding as a help in integrating a discipline and
career education and vice versa, by asking himself the following question:
"When I am teaching this goal, is there some aspect of career education that

can usefully and naturally be brought to the attention of my students?'" The

The career education code used with these goal collections makes them the
first operational resource for "integrating career education and the rest of
the Qurficulag” Naturally a great deal of work has to be done to refine and
extend the beginning which the present cross codings represent.

The felazioﬁ of music and career education is dealt with somewhat differ-
ently in the ggalsrfaund under the "7.3 éareers” subheading of the section on
"7. The Role of Music in Society." The Project will continue to explore the
validity and possible extenéioﬁs of both the method of writing goals specify-
ing the relation of a subject area and career education, and also the above

@ omplementary approach of cross coding goals throughout the collection to their

ERIC

ammmmm 0int of contact with career education.
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The coding "Other Related Content Taxonomy Headings' under column (6)

is provided since goals are often rightly classified under more than one sub-
ject heading. The numbers in this column refer to the taxonomy on the pink

pages at the front of the book. For purposes of computer. retrieval, it is

possible to request all goals which deal with a particular subject heading,

~and to extract not énly the goals placed under that heading, but also all

other goals cross-referenced to it wherever they are located in the collection.
While this capability presently exists only within a subject field, it later
will be provided among subject fields.

Column (7) on this page is headed '"(C) Concept/(Vl, V2) Value Words."

This form of code is one of the newest and potentially most useful ways to
déSQ%ibE and retrieve sets of gcals,wéspeEially for interdisciplinary learning.
Although explicitly singling out EhE’EDnCEPCS and values dealt with in goalé

is theoretically very interesting and useful, in practice it is very difficult
since no valid lists of such concepts and values exist in the variéus-subject

ireas. Accordingly, the codings applied in this critique edition should be

viewed as-exparimental attempts made to solicit constructive criticism.

The paragraphs below describe briefly the definitions and procedures used
in applying this code. |

Words chosen to characterize values and concepts represent residuals of
experience that iﬁfluence the way individuals perceive and behave. Thus, the
word freedom connotes certain béhaviors associated with the ideal state. Like-
wise, a word like honesty characterizes a set of behaviors whféh viewed from a
scciéﬁal perspective characterizes an indi?idual as honest. From an educator's
point of view, the énly resources avallable to help students acquire the

desired concepts and behavioral tendencies are the knowledge and process learn-

ings planned for and with students.
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The words designating the major concepts to which a goal relates are
written beside that gosl in this fifth column. Words identifying concepts
are preceded by '"(C)" to distinguish them from the value words found in the
same column.

A glance through the subject maéter taxonomy on the pink pages at the
book reveals many headings which themselves are concept words.

front of th

m

These headings have not been repeated as concept words on every goal under

tionship to the concept designated.

Especially important in considering the nature of values is the distinc-
and values as end products to be inculcated and strived toward (V1). The
curricular and methodolgical implications of teaching toward values as end
products are entirely different from those concerned with the processes of
value clarification and formation.

In helping Studenté acquire and strive to attain values (V1), the educator
must rely upon teaching knowledge and skills that have‘a logical bearing upon
these values. Where he is concerned with the teaching of value clarification
and formation processes (VE); he must teach such conventional skills as veri-
fying information, relating information to éfiteriag_and other methgdé of
clarifying personal and social vélues by which the clarification, interpreta-
tion, and internalization of information can be accomplished. These are the
same processes found in the Inquiry and Problem Solving‘Précesses Classification
on the yellow pages at the front of the book and are coded in column (3).

The type of values coded in column (7) of this goal collection is
type (vl). Where a goal may be used to inculcate or help a student attain a

value, the value is named in this column and a "(V1)" is written in front of
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it. Where a process related to value formation is dealt with in a goal, it
will be a process gaaii The process will be indicated by the process -code
in column (3). Values have also been dealt with explicitly in the Music
Program Geals (left column of blue page) and in section 8. of the Music
Taxonomy (pink pages).

Another u§efu1 code is éhe Index Word. Although it does not appear on

the printed page, it is inyed to each goal for retrieval in much the way docu-

b

ments are coded for retrieval in the familiar ERIC retrieval system., Users

will have available lists of [adex words by discipline and across disciplines.

A most important set of macerials in this manual is the Feedback Instru-
ment. this instrument calls for the miniﬁgm information we need from you, the
user, if we are to refine and expand the collection and improve its value to
all users. Additional input is welcomed by phone, word of mouth, carrier

pigeon, etc., after you have discussed and tried out this resource in your

district. Ultimately, the sueccess of the Project is dependent on this input.

Points of special interest about the course goal collection igrmusis

The teacher aﬁd curriculum builder who actémpt to interpret the organiéaz*
tion and content of the course goal collection in music will benefit by keeping
several things in mind. The first is that this collection is concerned only
with what is to be learned, not the curriculum experiences which lead to the
learning outcomes suggested. The selection and design of learning experiences
are essential steps in curriculum development, but are not the concern of this
collection.

The seccnﬁ point to be noted is that the parts of the Music Taxonomy are
separate, but integrali- If a student knows the structure of existing melodies,
chords, and progressions, is able to discinguiéh them upaﬁ hearing, recall them
singly or inlﬂew combinations, and encode and decode them . . notation, then he

ERIC

ummmmm 18 prepared for learning or engaging in the processes of listening to, performing,
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musical elements analytically (1), graphically (2), aﬁd historically (3), then
this knowledge is assumed in the goals dealing with processes of listening to
(4), performing (5), and Qfeatiﬁg.(é).

The user should therefore be aware ;hat=the goals specifying the knowledge
of the elements of music which pertain to the sections on listening to (4), per-
forming (5), and creating (6) appear earlier in the collection. Specifically,
the elements of what is heard in the listening process (4) are given in goals in
exploring the elements (1). The c@nvéﬂtians of music that are performed (5) and
read (2) are also in the first section (1). Ceneral goals are provided for
instruments which implement p?rfarmance (5) and their timbres are dealt with
collectively in exploring the elements (1). Goals are written for the composing
(6) processes -- processes which may correspond with universal processes in other
fields of le§fningg

History and styles (3), which precede and afé drawn upon in the three pro-
cess categories (4), (3), and (é) are continued on in their current manisfesta-.
tions in culture (7) and commitments (8) in the later sections. -

The last two sections of the taxonomy ha e to do with the place of music
in the lives of people. Coals for integrating (7) music with the arts and other
disciplines and for understanding cultural manifestations are given. The last

4 - B
section (8) has goals for understanding (the reasons) why music has a place in

¥4}

people's lives.
The-valuiﬁg and evaluating section (8) of the taxonomy stresses what the
student may_ learn about the ways values are formed and ways that judgments are
possible within various value systems rather than goais inculcating parﬁigular
values. Finally, the dynamics of commitment are explored in goals which deal

with the e¢ffect of commitments to musiec on one's life and the collective effect

of commitments upon culture.
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MUS1C SUBJIECT MATTER TAXO NOMY
1. The Elewments of Music

1.1 Rhythm -
1.11 Dpuration

1,12 Pul

-

1.13  Accent

1.14 Moter

1.15  Tempo

.16 Augmentation and diminution

L.17 Polyrhytims

.2 Melody
1.21 Piteh
.22 Intervals

1.23 Scales

1.3 Texture
1.31 Monophony, polyphony, haﬁaph@ny
1.32 Harmony ang tonality
1.321 1Intervals
1.322 Chotds

1.323 Chord progression

it
\u‘
i
L

Cadences
1.325 Modulation

1.33 Polytonality and atonality
Q
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1.4 Timbre
1.41 Voeal
1.42 JInstrumental

1.43 Environmental

1.5 Structure

1.51 Elements of form

.511 Note and figure
12512 Phrasc
1.513 reriod

forms

b
[y
i
i
[
2

=
f—
]

1.521 Two=-part song (AB)

1.522 Three-part song (ABA)

i
[Wy]
Joudt
Lo

Fugue
1.524 Passacaglia
g 1.525 Theme and Variations
1.526 Rondo
1.527 Minuet and Trio
1.528 March
1.529 Sonata-=Allegro
1.53 Campaﬁnd forms

1.531 sonata

[
e
()
(SN

Coneerto
1.533 Suite
’1,534 Sonyg ecycle
1.535 Cantata

Q 1.536 Oratorio




F.535 Others
L. 5% Uowbined art forms
1.541 Opera
I.9%42  Ballet
1543 Musieal and Operetia

L. %4 Others

L.h Expression
.ol Dynamics
162 Tempe

1,03 Timbre

frat

Reading Music

2.1 Rhythm

Pitch

It
[

2.3 Expression

3. Musical History and Style

3.1 Antiquity and Middle Ages
3.2 Renaissance

3.3 Baroque

3.4 Classic

3.5 Romantic

3.6 Impressionistic

3.7 Twentieth Century

[xV]

O
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ening to Music

4.1 General background

4.2 Responses
4.21 Physieal
4.22 Emotional

4,237 Tntellectual

5. Performing Music

5.1 Readiness
5.11 Emotional
5.12 DMental
5.13 Physical
5.2 Guided response
3.3 Practice

5.31 1Individual practice

5.32 Group practice

1.4 Rehearsal

hn
I~
P
i
=
o
i
gv]
]
g
L
[
et
[t
o
=

[
[y
L
La
[
-
—
=
i
[
o]
poi

5.6 Performance

O
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.raeating Music

Knowledge and process in creativity

6G.15

The eompositional framework
Compisition
Rehearsal and performance

Fvaluag tion

Other dimensions in creativicy

The Role of Music in Society

7.

7.1

7.

7

Valuing and Evaluating Musi

1

1

3

=4

3

4

Arts

Cultures

Carcers

Technology

Basos

[

Affective response

Aesthetic response

for comparing different kinds of music

tor judging (evaluating) the worth of

Commitment to music



KNOWLEDGE
‘AND
- PROCESS
CLASSIFICATIONS




(1 Piincipals and laws

[ simpie Ceneral izations
Kl Conventionz:  Names and Howenelaiure

Symbols, Rules, Standardized Processes,

K3

Dimengions

hd Trends and Sequences .
[N) similarvities and Differences, Discriminations, Classi-

ficaticns

Kb Contexts, lLocations, and Orientations

K7 Operations, Methods of Dealing with, Funclions

K& Cause and Hﬁfcét Relationships (Costs and Benefils)
K? Criteria or Srandards

K10 Nom Cause-Effect Relationships

-Tnquiry-Problem Solving Processes-

e
=

Acquiring Informati

P11 Viewing

P12 Hearing

P13 TFeeling (tactile)

P14 Smelling

PI5 Tasting

P16 Using sense extenders

Validity and Adequacy

P21 Evaluating autherit
P22 Evaluating
P23  Lvaluating
P24 jvaluating ) c
(comprehensiveness
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3 Preprocessing Orypanizing Tnformation

P31 Labeling, naming, numbering, coding
P32 Hecording, li%ting
P33 Class Lfy:l caltegorizing, grouping, selocting,

a
P34 ordering, sequencing
P35 iﬂnlpuJaLl ng, arranging, transforming, computing
- P36 Estimating
P37 Summavizing, abstracting

P4 Processing [ Interproeting [nformation (drawing meaning from data)d

P41 Decoding verbal and non-verbal symbols
(reading and literal translating)

P42 Inferrving, interpolating, extrapolating

P43 Analyzing

Ph4 Associating, velating, equaling

P45 Comparing, contrasting, discriminating

P46 Synthesizing

P47 Testing against standards or criteria

P48 (Cenerallizing

P5 o 1T Using iuformation Lo Produce New Information
P51 Theorizing, prediclting
P52 Formulating hypotheses
P53 Testing hypotheses
P54 Revising hypotheses
P6 Acting on the Basis of Information
P61l Reacting
P62 Making decisions
P63 Solving problems
P64  Restructuring values (adapting, modifying)
P65 Restructuring behavior (adapting, modifying)
P66 Encoding verbal and non-verbal symbols prior
Lo communication
P67 Creating on the basis of knuwlcdgc and process
P7 Qutput IT Communicating Information
P71 Vocalizing (non-verbal)
P72 CGesturing, moving
P73 Touching
P74 Speaking
P75 Writing
P76 Using art media (painting, drawing, sculpting,
' constructing, etec.)
P77 Dramatizing
P78 Singing, playing instruments
o P79 Dancing
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SUBJECT AREA
PROGRAM GOALS




Ia.

Kntows the
51
it=ha:
conmunicate

lence 1

moods,

2a.

4a.

[y}
)

8a.

O

Is

o

able ¢

MUS 1

The =tuwdent, completing the
H ] !

1

0

unction ol sound and
music and the many ways

heen and may be used to

ideas, feeolings, and

interpret the conven-

tions of vhythm, melody, harmony
expression as they appear

Form and

in reading and notation through
Both :

r

a5

“pons

c@gnitive and kinesthe

thiderstands che Jeve lopment of
music through history and tihe

wiys In which musie ha: contr |-
buted through its literature Lo
the total

LulLutD.

able to interpret what music

communicates and o understand
the process by whieh he my add

t

8}

1
a

ahle ¢

)

his interpretive abilitics.

sing and to usc musi-

al instruments to satisfy personal

eds and standards; to explore,

R par imen c,

and discover.

Is able to use his own unique
on, emotion, and cecnergy

imagina
in creatin

1
£

and expressing music.

Is able to interpret the life and
values ol this and other cultures
18 revealed through music and to
relate them to man's many concerns.

Knows ways
and is able to make value judgments

about all types of music he performs
or listens to in terms of appropriate
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standards,

that values are lormed

PROCRAM COALS

appropr:

Ik,

ot
el

4.

oh .

7b,

¢ music curriculum,

Values the potentials of sound and
silence as a means of human communi-
cation.

Values conventional music symbols
a8 a necessary ''languape' for

preserving and communicaling musical

ideas and compositions.

Values Lhe perspective md ingiuht
that knowledge of this couniry's
Western and non-Western musicnl
heritage provides to oncscell and
other members and cultural proups
in the society.

Values the personal satisfactions
that are achieved through increascd
ability to interpret musical conmuni -
cation.

Values the self-confidenca and
personal satislactions thar :are
achieved through cxpréssing one-
self musically, through the disci-
Pline rvequired to perform affec-
tively and through experimentation
and discovery.

Values the ideas and inspirations
that are a part of the creative
process.

Acquires respect for this and other
cultures and values the contributions
of music in his own life and that of
others.

""u

Values the pleasure afforded by
the ability to perceive, interpret,
and communicate music in terms of
critical standards.



~ CAREER EDUCATION
PROGRAM GOALS
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CAREER EDUCATION PROGRAM GOALS

Awareness Explératian
K-6 7-10

Attitudes and Values .
Toward Self and Others X X

Attitudes and Values
Toward Work X X
Career Ediucation and
the Total Curriculum X X
Career Exploration X

Career Preparation . X

Career Placement and
Employment

Regardless of the instructional level at which
each group of program goals is introduced,
continuous development and reinforcement through

the remaining years of education is expected.

Preparation
11-12

X

X
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CAREER EDUCATTON PROGRAM COALS

Attitudes and Values Toward Self and Others
The student knows the physical and emotional benefits of under-
standing and respecting self and othiers throughout life.

b. The student knows that the major sources of understanding, accept-
ance, and respect of self are understanding, acceptance, and respect
for others.

c. The student knows that success in his career is dependent on satis-
factory interpersonal relationships with employers and fellow
workers.

Attitudes and Values Toward Work

a. The student knows Lhe personal, soclal, economic, and polilical

reasons for work in our society.

b. The student knows that work is a dignified human activity which
gives rights to and requires responsibilities from its participants.

The student knows that in our society he is dependent on the goods
and services of others for his welfare and survival.

[l

Career Education and the Total Curriculum

a. The student knows that skill in job exploration, selection, and
preparation can lead to continuing career enhancement and personal
fulfillment.

b. The student is able to identify career alternatives, select those
consistent with his values and goals, and implement chosen courses
of action. '

¢. The student knows the physical and psychological reasons for seck-
ing a balance between work and leisure activities.

Career Exploratiom

a. The student is able to evaluate his aptitudes, interests, and
abilities in exploring career opportunities.

b. The student knows the major factors that may affect his career
opportunities and decisions (e.g., physical, social, economic,
educational, cultural, and technological).

c. The student knows that individuals can learn to function effec-
tively in a variety of occupations.



d. Vhe student knews that every career has entry, performance,
physical, attitudinal, and educational requirements.

e. the student knows that career choice may help determine friends,
associates, and status in the communitv.

f. The student is Elh_l{‘% to select a tentative ecarcer choice based
upon exploration of a wide variety of occupations.

. The student knows that carcer choice affects the amount and Lype
of leisure activity that may be pursued.

.
:

J. Career Preparation

a. The student is able to develop and apply the basic g
behaviors required to perform one or more entry level jobs.

b. The student is able to employ the following organizational skills
appropriate to the career of his choice:

I. ddentify the objectives of a task

2. specify the resources required

J. outline the steps necessary for completion
4. perform the actual operations

5. evaluate the final product

6. Career Placement and Employment

a. The student is able to make an assessment of the labor market to
determine opportunities that will advance his career.

b. The student knows
grade 12 for the enhar
development,

sociated
with working independently, as a member of a tcam, and under direct
supervision.

¢. 'The sLudenL knows the advantages and responsibilities ass

[

d. 'The sﬁ'dént knows that the accgpran e of a task requires the accept-

ance of responsibilities to himself and other

I ﬂ

=

e, The student knows the opportun t es for vertical and lateral mobility
within his caveer cluster. '
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Aruitoxt provided by Eic:



COURSE GOALS




1. The Rlemenls of Music

i
‘iif
A
2
CQURSE GOALS
1.1 Rhythm
The student knows the location and use PIUTH|KS fa (C) Resonreen.

of print and non-print naterials re- nsical
lated to music rhvthm:  (B... card (V1) thquiry
catalog:  "Musical Meter and Rhyme':
"Muzlic-Analysis and Appreciat
Area and Local Audiovisual Catalogs:

1T

H S it
deakp g

"Music, Rhytim": "Music. Tenching":
Keader's Guide: Music-Analysiaz, Inter-

pretation: Music-Instructional Study).

The atudent knows that all pusic has P1uH|ae 1a (C) Liylhim
rhythm. 3 (V171 Acalhicfie
rhythm K3 v {\:" r‘r.‘f.‘j!l;w{.:%;m
The student. knows that rhythm is the I UH| KE la _(C) Khythm
arrangement of successive sounds and (VL) Arclhetie
silences according to their relative pereoplion

The .student knows various rhythmic PTUH|KY la (C) Bhytin
elements which control his body (e.g., (C) Movement
pulse, respiration). (V1) Belf knowl-

—

e

The student knows rhythm patterns which T U | K3 la () Lhythm
exist in nature (e.g., the seasons, (VL) Ansthelie
waves, rotation of earth). sengilivity

e
e

The student is able to respond plysi- UM the | Sa (C) KhyLhm

cally to musical rhythm in various pat- 10 (¢') Movement.
terns of movement (e.g., walk to music, e
skip to music).

ﬁ?he student knows that the ma jor PI1UH|EKS 1ia (C) Rhythm
characteristics of rhythm include (V1) Aesth
AQuration, pulse, accent, meter and perception
tempo.

tic

The student is able to move rhythmical-| I’ T iy | la 5a (C) Rhythm
ly according to patterns of pulse, ac- e (¢) Movement,
cent., ete.
o
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1.11 Duration

The student knnws that the relative
duration of sounds and zsilences form
the basis of rhythm.

The student is able to relate the dura-
tion of a sound to visual indicators
(e.g., gesturing with hand, blank nota-
tion, staff notation).

The student knows symbolz which may be

used to designate the relative duration
of sounds and silences (e.g., graphic,

clocked, iconic).

[The student knows the standard written
symbols used to designate the relative
duratiorn of the musical sounds and

silences (e.g., notes, rests, fermata).

The student is able to decode (read)
standard symbols used to desighate the
relative duration of sounds and silen-
ces.

The student is able to encode (write)

symbols to designate thec relative dura-
tion of sounds and silences.

The student knows that rhythmic pat-
terns consist of groupings of sounds
The student ia able to distinguish be-
tween even and ureven patterns (e.g.,

ér3 j—j “ JT? JTﬁi)’

2 student is able to devise patterns
af vhvythm. .

N-Ij\

P

g

g

1

—

IUH

K3
K8

Phl
P72

K3

P33
ph5

P35

| P&7

1a

la

fa

2a

P8

la

2a
Lg,

la

5a

5a

5a

5a

2.1

oM
o

2.1

6.0

6.0

1{V1y

Rhythm
Aesthetic
perception

Rhythm
Symbols

) Rhythm

Symbols

Rhythm -
Symbols

Rhythm
Symbols

,: Mastery -

virtuosity

) Rhythm

Symbhols
Mastery -
virtuosity

Rhythm
Aesthetic
perception

Rhythm
Symbols

.) Aesthetic

perception
Mastery -
virtuosity

Rhythm
Creabivity



1. The Flements of Music
1.1 Bhythun

posy

COURSE GOALS

The student knows iLhat Lhe flow of Lime
ir music dis articulated through pulses.

underlying pulse in music (c.g., with
phyzical movement, with instruments).

[The student knows thal a pulse may be
sub-divided (e.g.., evenly and unevenly,
inte  fractionsz).

The student. is able Lo aub=divide the
pulse (as encountered in physical move-
ment., playing instruments, notation,
ete. ).

thé sludent i able to distinguish be-
tween rhythmic pattern and underlying
pulse. ’

The zatudent in able to arrange pulse
and duration into a variety of rhythmie

patterns.

The student knows that a pulse may be
_ btemporarily interrupted (e.g., by
Fermata or tenulo). :

ERIC
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P33
RIEN

la

la

la

5a

5a

() Rhytium

(Y Rhytban
() Movemenl.,
V1Y Arathietf i

peereoepl o

() Bhyfhm

(:&Z‘ oy Lhan

Vi ) A bl fe

f!f.’t‘(""hi.iw}l

Oy -

vivhuoniily

(0) Rhythm

() Aeslhetic

porcephion

(e BhyLhm
\".I) i:‘a’i:'l;"‘,f,,.l“-li_\'i -

victuooi by

{0} Bhy Ll
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l. ThHe Flements of Music

1.1 Rhythm

COQURSE GOALS

The student knows that sccents may be P IUH| K3 la 1.12 (C) Rhythm
created by giving some pulses more K8
emphaszis than others.

I
)
<
[
E?“J

The student knows that accent in music . I la (C) Rhythm
may be produced by the following means: | K8 (V1) Aesthetic
dynamiecs, lengthening a pulse, repeti- perception
tion of a pattern, change of harmony.

[
e

The student knows that syncopation ' i 1| k8 la 1.12 (¢) Rhythm
results from shifting the accent to 3. (V1) Aesthetic
normally unaccented pulses. ) : perception

-3 b
P
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1. The Elements of Music
1.l Rhythm

COURSE GOALS

1.1h Meter

fi') Bhythom
(V1) Aenthelice

poreepbion

. The student knows_that the underlying P KS [la L.l
pulse is often organized into groupings :
or sets (meter).

The student knows that meter is deter- P K8 |la 113 (1) Khythm
mined by the balancing of strong and
weak pulses.

Lic

(VL) Aenthe

pevvepbion

PI K2 |1la () Ruy L
K5 (V1) Acnthebic

poereopl R

g ed by twos (duple) or threes
(triple),

a ') Khythm
(V1) Aenthetie

pereepl. ion

The student knows that compound meter Iu K2
is produced when duple and triple orga- K&
nizations of beats are sub-divided,

The student is able to organize pulses Iu P33 | la 5a 1.17 (¢) Rhythm

to form meters. Ga (V1) Aesthelic
: percepl ion

(V1) Mastery -
. _ virtuosity

a 5a : () Rhythm
a (V1) Aesthetic

g, ‘ perception

e ]
Kmad ]

The student is able to determine the IUH
meter of the music (i.e., whether the
music moves in sets of twos, threes,
fives, sixes). ’

DL

C) Rhythm
(¢) Symbols

H
b
M
=
g
[
L]
m_.ﬂ
o,
T
f—

The student knows that the meter signa- |F I
ture designates the organization of 2a
meter within the bar lines.

The student is able to read and inter- |P I U P31 | 1a 5a (C) Rhythm
pret the meaning of any meter signature, Ph1 (V1) Aesthetic
PLl perception
(V1) Mastery -
virtuosity

(]
-
e
.
]

) Rhythm
(V1) Aesthetic
perception

The student knows that nonmetric music UH| K2 la
is composed without regularly recurring K3
accent (e.g., Gregorian Chant).
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1. The Wlements of Muszic
1.1 Rhythm
COURSE GOALS

1.14 Meter (Cont.)

. The student knows that poetic meter may
be related to melter in music (e.g.,

trochaic -- EF L T

imabic -=  Jd 1} ).

U H

<~
e
s B

Rhythm
Aesthetic
gensitivity



MUSIC 7.

1. The Elemerts of Music
1.1 Rhythm

, I
COURSE GOALS - %fﬁﬁ

1.15 Tempo

H| K2 la 1.12 () RhyLhm
(V1) Aesbhetic
perceplion

[ev]
—_
—

The student knows that the tempo is the :
speed of the pulse. ' 1,62

La 1.62 (¢) Khy thn

The student knows that tempo is usually ITUH
2a (C) Symbols

indicated at the beginning of a selec-
tion or subsection by metronome marking,
an Italian word or a clocking method.

=
Led P

The student knows the functions of the I UH]| K7 la 5.0 (¢) Rhylhm
metronome in the encoding and decoding 2a (¢) symbols
of tempo.

o
=
m‘

The student is able to use the metronome| I UH 5a | 5.0 (¢) Rhythm

| to establish tempo.

=

g g
v L0

~J

The student is able to read and inter- TUH| P3| la Sa | 1.67 (C) Rhythm

pret the terminology used in a composi- Ph1 | 2a () symbols
tion to denote tempo changes (e.g., Phh (V1) Aesthelic
ritard -- gradually slower; meno mosso -- perception
less motion; accelerando -- gradually (V1) Mastery -
faster). virtuosity

=
B

The student is able to recognize tempo [P I U H | P33 S5a (C) Rhythm
changes within a composition. Phl | | (V1) Aesthetic
Pll perception

v
:
]

The student knows the reason why the UH la 1.62 (C) Rhythm
following factors influence determina- (V1) Aesthetic
tion of tempo: mood, technical require- - perception
ments, melodic content., , ; ‘ (V1) Aesthetic

’ sensitivity

= =
o




1. The Elements of Music
1.1 Rhythm

[0 ]

COURSE GOALS

1.16 Augmentation and Diminution

The student knows that augmentation or
diminution in rhythm ocecur when all as-
pects of duration in a rhythmic pattern
are proportionately lengthened or
shortened.

The student is able to distinguish
rhythmic augmentation and diminution
in music.

The student is able to condense a music- U

al phrase by means of rhythmic diminu-
ti@n;

The student is able to extend a musical
phrase by means of rhythmic augmentation

el
o hy

P35
P37

P35
PLUB

la

5a

5a

Rhythm
Aesthetic
perception

Rhythm
Aesthetic
perception
Mastery =
virtuosity

Rhythm
Aesthetic
perception
Mastery -
virtuosity

Rhythm
Aesthetic
perception
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1. The Elements of Music
1.1 Rhythm

COURSE GOALS

1.17 Polyrhythms

- The student knows that polyrhythms are IUH 2 la (C) Rhythm
formed by simultaneous occurrence.of ' X8 (V1) Aesthetic
various elements of rhythm (e.g., beat " perception
pattern of three against two, combina-

tions of two or more meters),

The student is able to recognize poly- UH| P33 | la 5a (C) Rhythm
rhythms in music. Pl | La (V1) Aesthelic
PLY percephtion

The student is able to perform poly- I UH| P65 | la- 5a (C) Rhythm
rhythms (e.g.. even beat patterns of P67 (V1) Mastery -
three against two). : o 78 virtuosity
(V1) Aestletic
perception
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1. ol Music
§ria
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SR PSS
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JOURSE GC 4 & &/ 8
CIOURSE LjGATS g Ky
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Lhe loeabion snd uses [P T U H | KO
mberials relate munjeanl
«d catalog: ’ (V1) Inquiry
Area and
"Music,

; Guide:

he atrdeit
print and non-print

~lady (E.U.
s, Apprec

Tnetruchion
Interpret:

P Ko | la (C) Melody
(V1) Aeathetic
percephbion

he hat although rhythm I uUH K3 la () Melody
can wul. melody. rhythm iz a K5 (V1) Aesthetic
LTy r@npnucni of melody (e.g., percephion

.. grouping by measures,

= =

characteristics Prumn| K3 la (c)
scribed conven- ' (v1)
ally (e.g., rising
or chromatic, con-
Junct. narrow or wide langer
ic. major or minor).
*ént knows that svllables of H| K3 la (¢) style
. words of a text b i K7 (V1) Creativity
m&]é dy may be ]PPTESEﬂ (V1) Tmaginative-
one note to express ness '
ing of the word (j.d.; melis matlc VS .
syllabic). :
The student knows the functions of TUH K3 la 1.37 (¢) Tonality
tonality in melody of the Western tradi- K7 2.21 (C) Melody
tion (e.g., melody implies an harmonic : (V1) Aesthetic
siruwtuv with tendency to begin, perception

depart from, and finally converge on
the tonic).

ERIC

Aruitoxt provided by Eic:




L. The EFlements of Music

- COURSE GOALS

1.2 Melody (Cont.)

The student knows that melody (or
melodic subject matter) takes the lead
in the realization of form (i.e.; is
the determiner of all other expressive
contingencies: rhythm, harmony, bal-
ance, tonality, mood).

(C) Melady
(V1) Creativity
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1. The Elementz of Music
1.7 Helody

COURSE GOAILS

Piteh

degree of highness or lowness of a sound] K3 (V1) Acsthetic
percephion

2
jors
&
T
o
)
h
&
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s
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Pitch
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The studenl knows thalt highness or low-
ness of piteh is determined by frequency
of vihrations.

The studsnt knows that definite pitch 1 K8 la (C) Piteh
is produced by vibrations of the same :
{requency.

" The student knows that indefinite pitch I K8 la (¢) Pilch
is produced Ly vibrations of variable
end diffuse frequencies.

[

The sbudent knows the ways pitech is PT Kh la | 2.2 (¢) Piteh
organized in ltsz acoustical and conven- KG
tional presentations (e.g., large

to small, left to right, up and down).

The student is able to distinguish PTUH P2 la S5a (€¢) Pitch
between higher and lower pitches 1233 (V1) Aesthetic
(e.zg., is able to classify pitch as Ph5 perception
produced or heard in a variety of modes
and contexts).

The student knows that pitch in the T UH K3 1la (C) riten
Western syntem is organized inbto twelve K5
equal semi-tones within the octave (i.e.
the octave being the direct mathematical
relationship 1:2, the others slightly
tempered from their natural acoustical
relationships 2:3, 3:L, ete.)

-3
oI Y]
ok

The student knowsz the reasons that U H| K8 la 1.23 (C) Piteh
“piteh in the Western system is orga-
nized into twelve equal semi-tones
within the octave (e.g., to make key
changes and modulation possible, to
@ “ilitate standardization of pitch
[ERJ!:hg instruments). i
o
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COURSE GOALS
LED Tutervals
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Lhe num-
2eg involved

shest bones).
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Melody
Harmony

R
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PO My
M M Ly

equals 2 ndnor secord, two half-steps

enual a major socond),

(C) Melody

uH F33 la Ja 1.321
PL5 2.21 (C) Harmony

' 2.2p (V1) Aesthetic
perception

The gludent 1=

i

care ot sl

tervals throush

i

an the ho
Aumber
The aludend, i the U H 1 (C) Melody
atructure of ) inor “(ervalu thr@ugh ) Harmony
their conshruction ipon the tonice of a (Vl) Acsthetic
minoe whole and percepbion

T2

g g

g
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e

q

L
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2
[

knows Lhe effects of ) Melody

( alteration of intervals ) Harmaﬂy
(e.g., minor interval become diminished ) Aesthetic
or ma,jor, ma.ior inte bep@me minor perception
or I i vals become

L
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The student knows the reasons thabt dia- UH| K8 la
tonic dintervals in o melody are ag 2 (¢) Harmony
mented or divinished {e.g.. demands . 20 (V1) Aesthetic
that. a change in niteh involve a dif- ' perception
Terent soal >y Lo conform to cer- ’

tain melodic and ha-moric sonventiona,
as in harwonic minor and other altered
choids).

321 | (C) Meloday
21

2 dep

ERIC

Aruitoxt provided by Eic:
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1. Tne Elemenus

1
1.7 Melody

COURSE GOAILS

1.2 Intervals (Cont.)

The student knows that divisions of the
semi-tone ocecur in ethnic and contemp-
orary music (e.g., quarter and eighth
tones in Fastern culitures and current
computer music, glissandi effects in
Jazz interpretation and electronic
music).

The student is able to distinguish in-
tervals in the context of melodies.

The student is able to construct inter-
vals from lones.

ERIC

Aruitoxt provided by Eic:
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pereoplion

Me ol y
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perceplion

Melody
Harmony
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1. The klements of Music
L. Melody

COURSE GOALS

The student kncws the different sequen- UH | K3 la (C) Melody
tial arrangement of intervals among the K% (VL) Aesthetic
various scales and modes (e.g., dia- perception
tonic, whole tone, chiromatic, penta-
tonie).

The student, knows that a diatonic scale IUH]| K la ‘ (C) Melody
15 a sequential arrangement of whole and
half steps within the octave.

The student knows that dialonic scales UH K3 la (C) Melody
include the major, minor and modal K5
scales.

[The student knows the structure of each UH | K3 la ,(C) Melody
distonic zcale o mode. (V1) Aesthetic
' percephion

The student knows reasons for the employt I UH | K8 la 1.323 (¢) Melody
ment of additional semi-tones within a (V1) Aesthetic
diatonic scale (e.g., chromatic altera= perception
tions, altered chords, chromatic passing
and neighboring. ornamentations, modula-
| tions).

The studenl knows the composition of the U H K3 ls Melody
pentatonic (“-note) scale used in folk (V1) Aesthetic
music (i.e., skips the half-step inter- ) perception
vals within a diatonic octave, leaving
three whole steps and two step-and-a-
half intervals!,

=7
M3 =~
-

3
o

The student is able to construct each ' H | P35 | la 5a (C) Melody
scale or mode =tarting npon any given P67 | (v1) Mastery -
tone (e.g., chromatic, whole-slep, P78 virtuosity
pentatoniec, diatonic),. ‘

The student knows the funclion of a kay TUH| K7 la 1.32 (C) Melody
note of any scale in the context of a (V1) Aesthetic
rrrrrr perception
O resolve toward tonal center, ending
EMCLHF\ tonic note).
| e




Music 17.

L. The Mlementz of Husie
1. Meloly

=
@

The student is able fto distinguish the PIUH P33 A, Sa (¢ Molody
function of a tonal center of a scale by The (V1) Aesthelic
ericoding it in the context of a melody perceplion
(e.ge. by weiting, singing, playing and (VL) Creativily
hearing the encoded syllables or numbers
in a melody).

The student is able to determine the key| 1T F33 | la 5a (C) Melody
of a composition from the key signature Phl
and the final note. PL5

=
o

The student knows the key signature, TUH]| Ke : 1.322 (C) Melody
scale, and primary triads in any key 2.21 (V1) Mastery -
(i.e., recognizing harmenic structure virtuosity

in melody).




Lo Pexture

The otudent knows that texture includen

hath the horirortal and the wertical

aspects of misic,

The sindent kriows thal ie
may range from simple Lo

sinpgle line Lo multiple line, one instru

ment to many, onc note to many).

The cludeni. knows Lhe meaning of term
con Ly used Lo dezeribe texture In

misi <., morophonin, polyphonic,

homophonie, chordal, fugal).

ERIC
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L. The Slements of Musie

MU5IC

COURSE GOALS

1.31 Monophony, Polyphony, Homophony

The student knows the contributiens of
monophonic music Lo polyphony and homo-
phony (e.g., plain chant formed basic
structure for Henaissance polyphony,
secular song evolved into folk and ac-
companied solo song).

The ztudent knows ways in which various
contrapuntal (polyplhonie) forms (e.g.,
motet, invention, fugue, passacaglia)
developed.

The student knows the distinguishing
Teatures of polyphonic texture in music
of various periods (e.g., equality in
voiczs of Renaisaance music, basso con-
Linuo and fugal texture of Baroque,

‘es of Classie).

delicate imitative figur

The student knows the conditions under
which melodies may be combined (e.g.,
il they have the same harmonie struc-
ture, if they meet a point-against-
point relationship according to the
conventions of coimterpoint),

The student knows the kinds of composi-
tions that are designed to have contra-
puntal or harmonic relationships be-
tween melody lines (e.g., rounds,
canons, partner songs, descant, osti-
nato).

The stvdent, iz able to discriminate be-
tween polyphonic and homophonic texture
in music(listening). :

The student knows the developmental
antecedents of homophonic atyle (e.g.,
monody, basso continuo, chromatic
harmony, chord eclusters).

ERIC

Aruitoxt provided by Eic:
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Texture
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Texture
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COURSE GOALS

Lyrhony, Homopho

~ {Cont,

Lo 3 Moanephiany, Iy
)

1 u0nu Ris 1 Texture

companiments for o melodies dr homophonic RY
slyle (e, Uree otordal, Alberti

The sbudent knows Lhe appropriata

ahyte

i o

Me oy
Acibhed (e

'[n:‘» M ’i“} ll;‘i (18]

W

broken choards, hym, slyle

The student boows Lhe ohn

racteristics [HINT L la (C) Pexture
(0

C) by le

of block or concerto Lexbure (a0, I8

homophony whiich alternates between a (v1)
Lhick and o thin textare),

Aeslhelic

pereaplion

K la Textbur:

s—
—
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i

The atudent knows Lhe stylen and eras in
which Tight and heavy texture were pre=- K'Y a
dominale characteristics (e.g., light

ot
-
S

w
o
e

shyle

of New Muzic. heavy texlture of late
Romantic symphonic forms).
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1. The Elements of Music
1.3 Texture

Mus IC

COURSE GOALS

|

32 Harmony and Tonality

The student knows that the melody (or
melodic subject matter) takes ti
in the realization of form (i.e., is

the determiner of all other expressive

contingencies: rhythm, harmony, balance)]
tonality, mood).

I UH

15
TE

K
K £l

(C) Melody

(C) Form

(V1) Aestholic
poreeption

(V1) Creativity
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1ase Harwenwy and Torpalify

COURSE GOALS
The student knows that vertical (har- T UH K3 [la 1.2 (C) Melndy
monic) inbervals e mes in the X7 2,22 (C) Harmony

same wave as are horizoni ﬂl (mELaﬁjc\
intervalr.

The student is able Lo distinguish in- TU 33 |la 5a | 1,22 (¢ Harmony
tervals as they coour In an harnonice P PL.EE V1) Aesthetic
contex!. (e.g., major. minor, perfect, .23 perception

5

diminished, augmentoed]).

The student iz able Lo compute, manipu- IUH P33 |la 5a (C) Harmony
late, and arrange harmoni uls P35 V1) Aesthetic
(e.g., through number of whole and half perception
steps, vertical arrangement on a staff, V1) Mastery -
gugmented or diminished, located on an virtuosity

instrument).

-

™o
h

The student knows roasons thatl certain U Hl K3 |la ) Harmony
diatonic intervals are considered dis- Aesthetiec
ﬁaﬂaﬂf (é.g,, théw demand res ﬂlutlm to percepbion
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i. The ¥lementz of Music
1.3 Texture
L.37 Hurmony and Tonality

COURSE GOALS

1,322 Chords
Zere MIPTUS
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The student knows the intervallic con- Harnony

struction of major, minor, diminished
and augmented triads (e.g., built in
thirds, major Lrisdcone ting of major
third below a minor third).

The student knows the functions of (he P I K7 jla (¢) Harmony
tonic chord (e.g., sufficient accompani - ' (V1) Ansthetic
ment for certain rounds, pentatonic perception
tunes, and nmumerous songs: a tonal
center, a beginning and ending harmony).

[
=
paw

The student knows the functions of key K7 |la 1.3 (C) Harmony
signatures, scales, and primary triads 2a 2 1) Aesthetic
in any key (e.g., key setting, suffi- ' perception
cient melodic and harmonic material for
most simple folk songs and accompani-
ments). ‘

L
o
b
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Harmony
Melody

—
=
&

‘The student knows the terminology assock
ated with scale degrees and chords built
upon them (e.g., tonic, super-tonic,

mediant, sub-dominant, dominant, sub-
mediant, leading tone).

IV
T,
[N
ol

The student knows the quality and con- IUH| K3 |la (C) Harmony
struction of each triad in the scale ( (V1) Aesthelic
(e.g., tonic: major; super-tonic: minor; :  perception
leading-tone: diminished).

The student knows ways that the guality Iu K7 |la (¢) lHarmony
of a chord adds color to the harmoniza- (C) Melody
tion of a melody (e.g., uses of second-
ary triads, sharp dissonance of leading
tone).

The student is able to add thirds to UH|[ B33 |1a 5a Harmony

basic triads to form seventh chords, P35 Mastery -
ninth chords, etc., in conventional Ph2 : : virtuosity
harmony, ‘ P67
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1, The Flemenbs of Musice
13 Texburs

1.4 Harmony and Tonality

Frodt
o~

COURSE GOALS

1.372 Chords (Cont,)

The studeni knows that a change of har-
usually occurs ab points of accent
when Lthe melody indicates a different
chordal structure.

The student knows how the concept of
chords has changed in the past century
(e.g., from being Lriadic constructions
to being any combination of tones).

O
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MUSIC

1. Thie Ilemenis of Muzie

1.9 Textire

3% Harmony and Tonality

COURSE GOALS

1.327 Chord Frogressions

The student knows that seventh chords
sel. ap dynamic tension that demands
resnlution through chord progression.

The student knows the harmonie functions
associated with progression of primary
and secondary triads, sevenths, ninthsz,
ete. (e.g., retention of common tones,
conventionz of voive leading, contrary
motion in bass line. avoiding parallel-

ism}.

The student knows the meaning ot terms
associated with the runctions of chords
in progresaion (e.g., root position,
inversions, suspension, appogiatura,
passing tones, pedal point, open and
closed positions).

The student knows reasons For the enm=
ployment of other semi-tones within and
between choyd progressions (e.g.,
chromsi.  alterations, altered chords,
chrome’ passing and neighboring tones,
modulations).

The student is able to distinguish
chords, chord functions and alterations,
and Intra-chordal functions in musical
context,

QO
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The Lhere are neveral u Re Lo () ilnrmony
types ol cadence (c.g., perlect authen- 4 (VL) Acnthwtie

Lic, perfect plagal, hall. deceptive). Ko pererplion

Hlenrmonty

L]
o

L —
b
_—

to disztinguish pla= 1 UH 55 la !
olf and deceptive Pha (V¥ Amsthelie
, pereeption

The atudent ia
hentic,
in musical cont

H | K7 la () Harmony
(C) Form
(V1) Aesthetic
perception

]

) Harmony
) Form
)

la 5a

fw

The student is able to distinguish H
special cadential chovd funetions i
the context of music (e.g., second in- (
version tonic, augmented sixth chords).
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Aesthetic
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1. Tha Hlements of Music
1.2 Pextures
1

1.4 Harmony snd Tonalily

Munlc
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COURSE GOALS

L3559 Modulation

change of key throush chord progression

within a composition,

The studenl knows that modulation is
usad for contran
change of tonality, emphasis of Torm,
harmonic variety).

The student knows how secondary and
special cadentisl chords function as
pivotal chords for modulation.

The student. is

ERIC

Aruitoxt provided by Eic:

The atudent knows that modulation is a

Loin a composition (e.g.)

able to identify modula-
tion when it occurs in a musical contest

U H

I1UH

el
o

K7

P31
P33

la

la

5a

(C) Harmony
(V1) Aenbinti.

wephlon

pay

(1) Harmony
(V1) Aesthelic

pereepbion

(') Harmony
(V1) Aesthetic
perceplion

(C) Harmony
) Aeslhetic
perception
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1.33 Folylonalily and Atonality

The student knows that polytonality is
the gimillaneous occurrence of more than
one tonal center.

The student knows that music is atonal
when it hag rno diascernible tonal center.

The student is able to recognize depar=-
tures from traditional tonality that are
considered atoral (e.g., in the music of
Stravinsky and Hindemith, New Music),

The student knows the kinds of “~nal
relationships that may exist in .tonal
music (e.g., contains voice movement
relationships, continual change in tonal
centers, other relationships such as
twelve-tone system).

UH

>
™

la

la

la

5a

o ]

Harmony
Tonality
Aezthetic
perception

Harmony
Tonality
Aesthetic
perception

Harmony
Tonality
Aesthetic
perception

Harmony
Tonality
Aesthetic
perception
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i_‘L Fimbye

The shudent, knows Ghe location and use I UHN| Keé la () Beroureen,
of print and non-print materinls relat - musbes |
g o musical elomenta:  Timbre (e.g., (V1) tnquiry
card eatnl.: Sengs; Ballad; Folksongs;

Musical iostruments: Jazz music; Area

'mr’i Bullding \.udm:fl sual Catalogs:

"Music, Voeal" "Music, Tnstrumental',

"Iz Nn“f e bgadgy'ﬁ Guide: Tnstru-

mental Music). -

The student kneows that the properties of | P I U H| K3 la (') Sonnd
sound inelude piteh, intensity, durstion (V1) Aesthetic
and timbre, perception
The student knows that timbre is the U | k2 la (C) Tone
distinctive quality of tone produced by K3

a given medium as a result of its par- K8

ticular acou: ,‘Lnal and mechanical char-

acteristics (e.g.. material used to

genorate Llone, 'hapﬁ and temperature of

chject or m'ﬂm ial producing tOT‘lF‘ meth-

od used to generate tone).
The student is abile to distinguizh the I UHI P33 la 5a (C) Tone
characteristic timbre of major instru- Pls (V1) Aesthetlic
mental growns (e.g., wind, string, perception
vocal, electronic, and percussive).

The student is able to associate timbre | P I phl la 5a | (@) Tone

with its source (e. g., wood, metal, ' . (V1) Aesthetic
skin, glass, paper). ) . Perception
The student is able to describe timbre PI P31 la 5a 1.63 (C) Tone
through use of metaphorical descrip- P33 (V1) Creativity
tions (e.g., shiny, dull, spooky, PLY (V1) Imaginative-
happy, rough, smooth). : P66 ness

The student knows that different tone PIUH|KS la (C) Tone

color is produced by different combing- (V1) Aesthetic
tions of timbres. berception

(v1) Creativity

ERIC
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Aruitoxt provided by Eic:

1. The Elemeiis of Music

COURSE GOALS

1.4 Timbre (Cont.)

The student knows thal various aspects
of timbre are indicated on a musical

score (e.g., violin pizzicato, cymbal
choke, piano sustaining pedal).

1

Ul

K2

(¢) Tone
() sSymbols
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1.1 voenl

The stedent knows tLhat voecal timbre is TU Kl la (C) Tone
classified 10 zoprano. alto, tenor and Kb
banss,

The student knows that each vocal timbre U 3 1n (¢) Tone
clagaitication has its own characteris- K (V1Y Aesthrtic
perceptiion

Lie gquality,

The student. is able to distinguish one PUH P33 | 1a 5a (C) Tone
voea  limbre from another. PLs (V1) Aesthetic
perception

particular timbres are traditionally K8 ba 7 (V1) Aesthel.ic
regarded as best suited to express. ' perceplion

The ztudent knows thogse moods which Ul K3 la 1.63 (C) Tone

=
]

The student knows that each vocal T UH | K3
timbre has an approximate range. KG

The student knows ways in whiel qualily U K3 la (C) Tone
within each range or vocal claggifica- K7
tion may vary (e.g., dramatic soprano,
lyric soprano, mezzo soprano).
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1. The Flements of Mugic
1.4 Timbre

COURSE GOAILS

[

L2 Instrumental

The student knows ways in which tone is T UH{ KT la (C) Tone

produced by various instruments (e.g., K8 (V1) Aesthetic
vibrating strings, vibrating air col- ' perception
umns ) .

The student kKnows that different instru-|P I UH | K5 la ) (C) Tone
mental timbres may be generated from a K7
single source (e.g., string instrument: K8
bowed, scraped, plucked).

la (C) Tone qualit:

]
bt
>
-]

[The student knows ways that instrumental
timbre may be changed (e.g., muting). K8

The student is able to distinguish muted UH| P33 | la 5a | 1.63 (C) Tone
sounds in music. P45 L.23

e
n O

The student knows ways that instruments UH| K5 | la (C) Tone
are grouped in ensembles to produce a 1 KT
variety of timbre (e.g., families, K8
choirs, solos).

The student knows the characteristic IUH| K3 la (C) Tone
sounds of orchestral instrument families K6 Lg, (V1) Aesthetic
(eigig string, woodwind, brass, percus- perception
sion). - '

The student knows the basic classifica- |P I UH | K5 ls (C) Tone
tions ‘'of percussion instruments (e.g.,_
membrane, wood, metal). 7

The student %nows the characteristic IUH]| K3 la (C) Tone .
sounds of individual orchestral instru- K6 (V1) Aesthetic
ments (e.g., trumpet, violin, snare perception
drum, alto flute).

The student knows the characteristic =~ |PI UH| K3 | la (C) Tone
sounds of contemporary folk instruments | K6 (V1) Aesthetic
(e.g., guitar, ukelele, recorder), : perception




1. The Elements of Musiec
1.5 Timbre

|

COURSE GOALS

1.h7 Instrumental (Cont.)

The student knows the characteriatic
soundr of ethnic instruments (e.g.,
mbira, steel drum, sitar).

The student knows the characteristic
sounds of instruments of dif'ferent
historical periods in common use today
(harpsichord. viol da gamba, Baroque

trumpet, shawm),

of major inabruments,

The student knows Lhe relationship of
the range o1’ an instrument to its size
(e.g., violin, double bass, E-flat alto
zaxophone, baritone aaxophone).

The student knows that the ovgan is able

to simlate orchentral asounds.

The student knows the terminology used
For the vlassifications of pipe lengths
on a pipe or eleclronic organ (e.g.,
8, o', 16Y),

The student knows the characterisiic
sounds of keyboard instruments (e,g.,
piano, spinel, harpsichord, organ).

The student knows the ways Lone is pro-
duced in different keyboard instruments

(e.g., in o harpsichord a tangent
plucks a string),

The student knows that any musical in-
strument may be electrically amplified,

ERIC

IToxt Provided by ERI

TTHE student, knows the approximate ranges
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34,

(:DURSE GOALS

1.42 Inst _LHHEQ’C;}].L(C?@E;)

The student krnows that musical sounds
can be synthetically produced by elec-
tronic means.

The student knows that timbre can be
manipulated electronically by means of
a computer.

The student knows that a synthesizer is
an electronic inatrument for generating
gsounds .

The student iz able to construct zelf-
designed sounds on a synthesi er

UH

IUH

UH

K2

P35
P67
P78

la

éa.

3.7

™ 4T,
w
W =

Tone

Tone

Tone
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1.4 Timbre

COURSE GOALS

1.43 Environmental

The student knows ways in which sounds

can be produced with environmental ob-

Jects (e.g., strumming, plucking, ratt-
ling, rubbing, shaking, striking).

The student is able to distinguish be-
tween tonal (regular vibrations) and

non-tonal (irregular vibrations) timbres
in his environment.

The student is able to match an environ-
mental zound with its source.

I}

\P;d\
—

K7
K8

Phly

la

,la

w
=

Sa

() Tone

((,') Torie

(C) Prne
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COURSE GOALS

1.5 Structure

The student knows the location and use
of print and non-print materisls related
to structure of music (e.g. card
catalog: "Music - Analysis - Apprecia-
tion"; Reader's Guide: "Music - Tn-
structional Study"; Subject Guide to
"Music - Theory"; Area
and Building A-V Catalogs: '"Music -
Composition," "Music, Form.")

The student knows that melody (or mel-
odic subject matter) determines all other
expressive contingencies in form:
rhythm, harmony, balance, tonality,
nood .

The student knows ways in which a theme
(melody) is developed or varied (e.g.,
harmonic change, key change, melodic
inversion, retrograde, rhythmic change,
textural variety, timbre, fragmentation)]

The student knows those structural prin-
ciples and concepts common to all art
(e.g., unity and variety, balance,
tension and release),

The student knows ways in which forms of
music vary among cultures (e.g., prim-
itive - modern - Oriental - Western).

The student knows that repetition, con-
trast and variation' are used to achieve
unity and variety in music.

The student knows ways in which tension
and release may be expressed in music
(e.g., dissonance-consonance, suspen-

“lon~resolution, tonality),

ERIC

Aruitoxt provided by Eic:
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L. The ¥lements of Music

COURSE GOALS

1.5 Stroucture (Cont.)
The. atudent. knows the means by which H | KY la ’ 1.h (C) form
tension and release may be achieved in K8 1.6 (V1 Aesthetic

musi - (e.r., dynamics, tempo, timbre), percenlion

Fom
8, (C) Sywbols

The stident knows the common descriptive|P 1 K1l
terminology of musical structure (e.g., RE
vepeat signe It 4l , first ending,

second ending).

MY
S
—
L]
e

—
s
=

The ntudent is able to recognize formal P33 | La 5a h.ey (C) Form
strurture in the context of musie which phl Oole (V1) Arslhetic
he reads or hears. [hly  pereephion
Pl

ERIC

Aruitoxt provided by Eic:
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1. The BEl=ments of Music
1.5 B8tructure
1.51 Elements of Form

38.

COURSE GCIALS

511 Note and Tlgure

The student knows that the note is the
most elemental unit of form.

The student kncws the
unit of form is the combination of twe
or more notes (figure, motif).

The student knows ways in which notes
may form a figure: by being repeated
or by moving up or down,

The staﬂent is able to use nctes to cre-
ate Ilgure

The student knows that a figure may be-
come material for imitative treatment
and/ar development,.

b
fuw

smallest functiona]P I U H

I UH

UH

S G
I

K3

P67

K7

la

1la

[, ]
o

1.2

(C) Form

(C) Melody
(C) Form

(C) Forw
(C) Melody

(C) Torm
(C) Melody
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Elements of form
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COURSE GOALS

voice al the mam: pibch,

The sludent knows that the way to trans-

RIC

Aruitoxt provided by Eic:

L.h12 thrase

that a phrase is a
a unit of melody.

The stwient knows
group ol nates forming

The student knows ways in whieh a musi-
cal phrase may be conpared to a language
phrase (e.g., arliculation - punctua-
tion),

The student is able to respond kinesthetd
ileally to musical phrases,

The student iz ahle Lo employ his under-
standing, of {he phrase in singing or

=

rlaying a musical composition.

The student knows thit an ostinato is a
musical phrase reilerated in the same

The ztudent lnows ways in which musical
phrases are marked (e.g,, curved line,
1 s 5
fermata, rest, comma)."

form a melodic pattern or phrase into a
melodic sequence is to repeat the pat-
tern at higher or lower pitches than its
original placement.

O
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P72
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Melody
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Form
Aenbhelic
percept inn

Ferm
Movement,
Aesthetioc

perception
Form
Mastery -
virtuosity

orm
Texture

F'orm

Form
Melody



MUSIC 40,

The Llements of Music
L Structure
51 Elemernts of Form
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COURSE GOALS

The student knows that phrases may be IUH| Ko la 1.0 (C) rorm
combined to form periods. X3

The student knows that a period contains UH| K3 la (C) Form
an antecedent and consequence phrase.
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1. The Elements of Music
1.5 Structure
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1.5 Simple Forms
The sbudent knows that structural sec- IUH | K3 la (C) Form
tions such as introduction, interlude KS (C) struciire
and coda are common to many forms
The student is able to recognize specif-|P I UH | P33 | la 5a | L.23 (C) Form
ic forms in music (e.g., AB, ABA, sonats PL1 (V1) Aesthetic
mlJegrD theme and varlatlons r@nd@). Phh percepltion
PL7
The atudent knows music literature UH| K5 la (C) Form
resentative of each DI the simple forms K6
(e.g., passacaglia - "Passacaglia and
Fugue in ¢ mlnorg" J. 8. Bach).
The student knows that free form compo- Hi K? la () Form
sitions (e.g. fantasia, rhapsody) have K3 (V1) Aesthelic
no standard form. pereeplion
The student knows folk and ethnic dance UH| K1 la (¢C) I'orm
forms (e.g., polonaise, mazurka, taran- K5 fa, () Culture
tella, kolo). (V1) Aesthetic

percept {an
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1. The Flements of Music
1.5 Structure

1.52 Simple Forms

COURSE GOALS

1.52) Two-part Song (AB)

The student knows the structure of the PIUH ]| K2 la (€¢) Forw
simple two-part song form (AB).

The student is able to recognize con- I UH| P33 la 5a (¢) Form
trast in simple two-part song form (AB). Fhl
Pl
Phs5
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The Elements of Music
5. Otructure
«52 Simple Forms
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COURSE GOAILS

1.522 Three-part Song (ABA)

The student knows the structure of the IUH]| K3 la (C) Form
simple three-part song form (ARA). (V1) Aesthetic
‘ g, perception

s

The student is able to recognize con- Iu P33 | la Sa (C) Torm
trast in simple three-part song form Ph1 (V1) Aesthetic
(ABA). PLl perception

The rtudent is able to distinguish two- |P I P33 | 1la Ja (C) Worm
part from three-part ‘song form in simple P45 : (VL) Aesthetic
songs. ' perception

/
The student knows that simple forms may IUH | G2 la (C) Form
be entire compositions or movements K3 : (V1) Aesthetic
within compound form compositions (e.g., . perception
theme and variations - sonata).

) Form

) Tonality

) Aesthetic
perception

el
(o]

The student knows ways in which a com- K7 la 1 (
poser uses tonality to create tension K8 o (
and release insimple and compound forms. ] (v

o
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1.0
Wl

Fugue

The atudent knows that the fugue may be
part of & larger composition (e.g.,
symphony, oratorio, suite).

The student knows that a fugue is com-
posed in contrapuntal style.

The sludent knows that the texture of a
fugue usually consgists of three or four
voices.

The student knows that the subject
fugue is imitated by each voice as
enters. '

= e

The student is-able to distinguish
imitative material from non-imitative
material in the Tugue.

O
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'
Lo i

o Passacaglia

The student, knows that the unifying
factor of the passacaglia is the ostin-
110,

The =kudent, "s able to distinguish the
ortinalo from the other texture in a

passacagling,

O

_ERIC

Aruitoxt provided by Eic:
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L0 Theme and Variations

(v o

The studend, knowe Lhose mugical elements TUH K3 la
Lhal. are varied in the theme and varia- K'{ VL Am el
tion form (e.y., key change, rhythmie
change., tempo chan o),

pervephion

The gtudent is able to distinguish be= - T UH '35 1 la 5a Lo WMo
tween a theme and iks varlations. T (V10 povbantie
precepbion

ERIC

Aruitoxt provided by Eic:
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1.5 Simple Yorms
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COURSE GOALs

2t Rondo

The studenl, knows Lhal rondo [orm in-
cludes o recurring prineipal theme or

rection

separated by sections of inde-

pendent. material.,

The student 1s able to distinpui
prineipal

Liona of

ERIC

Aruitoxt provided by Eic:

sh the
there ol a rondo ir@m the gec-
independrnt material.
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COURSE GOAILs

1.577 Minuet and Trio

The student knows that the minuet and Ul oar iy (00 e
trio are in ternary form, Ke (V17 Aeclined o
K}; prorreyhiogg

The student known that the minuet and UH | la 1.1 (C) e
trio are in triple meter, K3 (V1 Avotind e
!u‘)'n'ﬂ{\i.i.m

The student is able to distinguish the UH P33 | la 5a (00 roim
principal sections of the minuet and pht (V1T Aesthiotic
trio form. pereenlion

ERIC

Aruitoxt provided by Eic:




L. The Flements of Music
1.0 Structure
] Formn

COURSE GOALS

Fobe™ Maren

The sludent krowe thal the march may he
in ternary form,

The studenl knows uses of marches (e.g,,
Puneral. pageant, military, ceremony).

The studenl is able to respond physical-
ly te the beal or pulse of a march.

ERIC

Aruitoxt provided by Eic:
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the sonata-
inko three
cxponition, develaopne -t

The studerns hows that exposition in Lhe
1y contains two

sonata-alle
contrasting hliome

vro Torm usial

The atudent s able Lo ¢

tween Lhe atabement of
deveiopment in Lthe sonala- allexra 1arm.

The studenl ia able to fellow tonality
in the Sonata-Allegro form (e.p.,
through conventional patterns of tonic-
dominant. relation hipsg modulation in
development, recapitulation in the
tonic).

The studént knows the difference between
the simple first-movement sonata-
allegro form and the compound, four-

movement sonata form

O
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1. 5% Compound Lormis

The student knows that a compound form
iiocreated by combinations of simple
forms or parts (movements).

ways in which a com-
movements in compound

The studeni Kiows
Torer's chinloen of
forns reflect: the need for unity and
variety (e.;r., tempo, key mlatllon:
mood ),

O

The student knows ways in which the

text of a voenl comoind form influences
the sequence of the sect ong (e.g.,
chorng-solo, recitaiive-aria).

Thiv student knows bhie period of music
hictory when each compound fﬁrm was in

most common ‘use among composers.

The stadent knows music literature rep-
féﬁtntﬂfiVC of each onmp@und form (e.g.,
"Symphony in C minor," Beethoven),

The astudent iz able to distinguizsh among
various compound forms.
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1.531 Semnta

The atudent knows bthall Lhe soln sonatsa
s the basic structure of instrumental
~rigembler (symphony, Lrio zonata,

quartet ),

ERIC

Aruitoxt provided by Eic:
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i The wlemente of Musie
.5 dtrueture
Lot 3 Compound torms

COURSE GOALS

1.532 Concerto

The student knows Lhat a concerto is us- Ut | ke la ©) Fory
vally a three-movement symphonic form (VL) Arshinalie

for solo and orchestra,. pereeptior

]

The =tuder knows that a concerto is a UH| K
composition in which a solo instrument
performs in contrast to the orchestral
texture,

b

1la (C) Forn

The stwdent is able to distinguish in a UHY} F3:
ive treatment of I
themes by the solo instrument and the : (Vi) Adothol i

hestra, : ' parcept ton

LN

la 58 (¢ orn
O I

b,

R=al ¥
"W

—

cadenvza funetions as a szolo technical
disyiay. (VI Acstinetic

pator tion

S !
PO Uy

The student knows that in a concerto the UH | K7 la (C) prers
; ,

oy

P
».’N_I
pt
b
ot
.
‘_"r_‘.

The student knows the dif'ference betweern i 3
a solo concerto and concerto grosso. _ (C) syl
(V1Y Aernthali.

raspcc s bion

O
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Aruitoxt provided by Eic:
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Iorm
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b

The student knows that an 18th century U H| KZ la 3.3
dance suite is an instrumental form con- K3 (V1" Aesthetic

sisting of a number of standardized perception
dance movements in the same key (e.g.,

allemande, courante, sarabande, bourée,
gigue).

The student knows ways in which the 19th H| K5 la (C) Form
century orchestral suite differs from 3a (C) atyle
the 18th century dence suite (e.g., (V1) Aesthetic
standard sequence, key relstionship). perception
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1. The Flements of Musie
1. o

1,573 Compound form
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COURSE GOALS

1,790 Bong, oyele

The atudent knows lhal a sony cycle
a compound form conziativ of song
ated In thowsht and character,
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. The Flements of Music
Structure

1
1.5
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COURSE GOALS

1.535 Cantata

The student knows that a cantata is a H| K& la (C) Porm
composite vocal form, religious or secu- K3 (VL) Aesthetic
lar, consisting of several movements perception
such as arias, recitatives, and choruses

¢) Form

C) &tyle

1) Aesthelic
perception

la 58 | 1.536

o g
£

The student is able to distinguish the UH
oratorio from the sacred cantata by its
greater length and narrative character. (
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COURSE GOAILS

1.536 Cratorio

The student. knows thut an oratoric is an Ut | K& la (¢) Form

rxtended composite vocal form with lib- K3 (V1) Aesthetic
retto of a relipious or contemplative perceplion
nature.

l._u
mt

The student knows representative ora- It Ky (C) Form

torics (e.r,, The Messiah - Hamdel; K6 (VL) Aesthelic
Ilijah - Mendelssohn; Balshazzar's prreeplion
Feast, - Wallon),

The sludent knows the para-liturgical ’ | Ky la (C) Form
function of the oratorio form. - (VL) Aesthetiv
perception




1. ‘'TheElements of Music
1.5 BStructure
1.53 C@mp@ggd form

COURSE GOALS

The student kmows the differences be-  H | K5 la 1.536 (
tween the Mass and oratorio (e.g., use (
of liturgical text). (v

The student knows the general religious H| K2 la (C) Form
meaning of the various sections of the : Ta (V1) Aesthetic
Mass (e.g.,, Offertory, Communion). perception

The student knows the function of the H| kK7 | 1a (C) Form
Ordinary (unchanging part) and Proper Ta
(changing part) of the Mass.

(C) Form

(C) Texture
(C) style

(V1) Aesthetic
perception

The student is able to distinguish be- H| P33 la Sa
tween a 16th century polyphonic Mass and PL5 | 3a
a later homophonic Mass.
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COURSE GOALS

1.538 tihers

Thes sludent knows wavs in which compound H| K2
forms may combine and expand upon fea- K
tures of simple forms (e.g., tone poe

nye lie
tional

1a

(:(.‘ Volipue

oy D e

('h,""l ' Ko,

BRI AN
al forma, medleys, reprisals,
Pantanies ),
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COURSE GOALS

1.5h ¢ amlnr.ﬁd Art Forms

The student knows ways in which music is|P I U H | K2 la (C) Form
combined with other art forms as an in- K3 3a () cultoars
tegral part, accompanied, or background K7 (V1' Aesthetic
(e.g., ‘mera, ballet, operetta, DBroadvay perception

minical, LKLurglﬁ&l dramg, Tilm sound

track).

The atudent knows the function of Lhe UH | KT la (C) Form
orchestra in combined art forms (e.g., ' ’ (v1} Amr hobie

opera, ballet). erception

The student knows reprezentative works UH | KES ls (C) Form
and com 5 of the combined art Torms K6 3a, (V1) Aesthetic
(e.g., opera, ballet, musical, operetta), pereeption
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COURSE GOALS.

The steadent kuows the localion and uses 01 KG Sl Y Renoaree
of print and won-print malerinls related mintieal
Loy Ehe cambined art Corm of apera ("rgg}i“ v (Lfﬁ vl Loradd
i b o uperatic Production and vealios
: e by suaroane i cnand Vi inouiry
Topera' s Poneyelopadia of Lhe
oo Bl lding Audio-visual
W Records: "Operar,™)
T vl knows an opers, ia drama U H |Ke 1n 7.1 GO o
copibrined witth ms BT

’ . . ) i"«\i‘*n
b= K7 (V1) Aesbhelie

‘ 'yu’-x‘t:‘f};jt. beant

The atadent knows the alenents
Guetion in opera (e.g., staging,

o, dance, munic).
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The student. knows asubiect nalter zources| 1 U i
Cros which operas are created (e.g., .

folilore, slories, drama, social and Ta, ) Tdeolofy
politieal events),

R

la (07 Fores
C Aesthnbic
percepltion

2 student knows difTerences botween H
he Lypes of opera (e. ., grand opera, (V1
opera bufla, comic opera, light opera). '

o

The stndent, knows Lhat the leitmotiv iz UKy la QC) Form

A shorl igure, melody or a progression () Ml oty
ol harmony of particular character which (C) ntylo

i# used to describe characters, objects, (V1) Aesturki.

and situations which are essential pareepbion

to the plot of an opera,
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2
=

?‘

e student knows that the function of I H|KY
the librettist is to provide the com-
posor with a set of words setting forth
the action of the story in such a form
rompozer may set these words

The student knows the characteri o T UH]K3 la (?) Fﬁrm
ng ferms used K7 (V1) Ae

and Tunelion of various szo
in opera (arin, chorus, recit

o
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1. The pmiements of Music
1.% 3tructure
1.54 Combined Art Forms

1.5h) Cpera (Cont.)

The student knows ways that musical H K5 (L) Form
drama differs from drama (e.g., exag- (V1) Aesthalic
geration of dramatic acticn, slow ac- ' percept ion

tion, use of recitative).

ot =
B
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The student knows the functions of the UH K7 la (

overture in opera (e.g., providing (V1) Arsthelin
thematic exposition, setting the mood, percephion
creating a quieting effect before the
work begins).

CY Form
A

The student knows that the opera over- UH| K7 la () Form
ture may be used as concert music.

e

The student is able to distinguish U P33 | la 5a [ 1.536 (C) Form
opera from oratorio, : Phs (V1) Aesthetic
perception

The student knows the atylistic char- H| K3 C) Form
acteristics of opera from different (C) style
historical periods (da capo aria - (VL) Aesthetic
Baroque, leitmotif, Romantic). : = perception
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The cbudent, kuows Lhe

rint materiala
s~omnined art form of balle
Giride:  "Ballet,'""Moving
Plms," "Chorengrant:;
v Andio-Viaual €
Fitms, "Bullet': ic
Danve Mapasine: Dallet Today. )

of print and non-g

Al

Moldmn §lobyre

location and use

related

The ciudent known that ballet is
abrical dunea Torm employing costumas,

GOSNy oand muaie,

or apeaking.,

The

e s hatl

but,

medit and parformance

Hus

mntlbers

without singring

RO -

conbributed to the develop-
of ballet (e.r.,
fan composers and performers).

The student, knows common terms pertain-

ing to ballet peviormance (e.g., ballrr-

ina. corps de ballet, pas-de deux,

rirouette),

The student knows b

1
i

-
i
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of the performance,

Wazt Hide Story.
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at the function ol
the choreographer in the productioen of
a ballet iz Lo create the dance move-

ments vhich are to be an integral part
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[ The Blements of Mugie
. GLructure
1.5 Combined art forms
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QURSE GOALS

1.543 Musical and Operetta

The student knows the characteristics of I UH| K3 la (¢) Form
the operetta (musical) of the nineteenth 3a (C) Style
and twentieth centuries (e.g., theatri- (V1) Aesthetic
cal piece of light and sentimentsl char- perception

acter, popular style, singing, dancing).

The student is able to compare charac- U H| P45 | la 5a (C) Form
teristics of the operetta (musical) and (¢) Suyle

the opere (e.g., spoken dialogue - reci- (V1) Aesthetic
tative). perceplion




1. Trie Flemenls of Music
L% Btracture
1.5 Combined aort torms

COURSE GOALS 4

1
"

e
pat
—
e
L
<
el
o
—
-~

rials
form of )
Liturgical drama (e,g., Books in Print:
"Liturgieal Towma’, "Mysteries and
Miracle tlays": Area and Buildiang Audio-

A

“Visual Catalops: "Mystery Plays,.”)

The student. knows that liturgical drama Uil Ke 1la (¢ Fors
musical drama based upon Biblical K3 8

i

narratives, K ‘8

The stuleont knows wavs in which the U H | K8 la (¢ o
liturgical drama influences opera 38
(combination of music and drama),
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The gtudent knows the location and use
[ int and non-print materials rela-
reanion (e.o.,
' preciation” .
netlon
Aresq

music
n‘.‘ i

Guide:

, 't ”MUﬂ’*
and Budlding Audid
"Musio-pnalysis”
Lian "

Enows that basic
1 LA, e Lhrough int
the rlenents of rhythm, melodyi
anrmony and Torm.

The shudent knows ways in which expras-=

slve marery“ and deviees are used in

, .méni (i.e., increas
1cv“nuuaxc)

The student knows there are expressive
Uactors in music that do not appear on
re (e.g., interpretive subtle-
and conventions that are learned,
iva Tactors).

the meanings of
words that are used to nodify

, al, mezzo, sotto, molto, sempre,
non, aivisi, tutti).
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le to interpret nota-
v in order to achieve
formance.

lent knows the meaning of Italian
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ich indicate express QD in style
a;itata, cantabile, legato, stan-

my ny =
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sive terminology (e.g., ccn, poco,

preat i
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i
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percaption

(C) symbols

nymbnld
Aesthetic
perception
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(€)
V1)
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COURSE GOALS

1.61 Dynamics

The sbtndent knows that dvnamics is an

expressive element of music, RISTTTIT

—
b
et
o
P

f

inlonnity

]
)
]
—
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student. knows that the perceived in-|P T U H K9
ity of sound is relative to the in- (i

“he student knows taclors that affect LUH] KS la 1.7 () intensity
dynamics in i (e.g., number of per- Ia 3.0 (et
formers, historical precedents, direc- (¢ style
tion of the melody). {

v

{
) Mod ady
Vo Arsthied e

percoption

The student knows the standard symbols. I'UH K la a3 (C) Svmbot s
and expressions used Tor dynamie P8, A () Tubennity

crescendo. decrraceonde ==X @ = (Sourd

accent, diminuendo, lorte, pianc), (V1) Aenthi
peranption
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Wxpression
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snociate expres-{P I Phli | 1a , (
in tempo. (¢
. Y

fludent knows the meaning of Italian IuUuH! K1 la (¢) Symbols
Wl e e = L _ - -~ i R OO
wilich indicate tempo (e,g., andan- Ko 2a (C) dpeed
allegro, opresto, accelerando, (Vi) Aw;fhrti‘
L ACLOARL] O
cephion

rcendo, fermata /0, rubato), ;
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COURSE GOALS

x Timbre

2
RS

lations thal, U1

The silodent knaws the s

may beomade betyeen varions Limbres and kK P e
certain expresnive requiremenbs in mine (I A
frosrr, e

(eates ohoo = plnintive quaiily: Lreompet
= majentic: bassoon - hmor; tenor -
romantdc),

The sbudent ®nowa wayn Tu which Lhe
fburing of various Linhres contribubers Lo S ST TRT

expressgive elfecl in music, et
Acol et i
I"'?.‘l“;‘!';

(VL) v Liyits

The student, knows ways in which vibralo, [RERY i Ta
a rapid minute change in pileh, has an Kt
act wqulvalent to a change

expresaive of £

in Limbre. percenlion

ERIC

Aruitoxt provided by Eic:




0.

COURSE GOAILS

~-udent knows that muzic ean PXPTRSS
inzs that may not be expressible by
nfhﬁ' MEAns .

The atudent knows that a
N 1 v

1 meaning
maod, emotions, ideas. illusion of time,
i1lusion of space, illusion of infinity)

cOnvay 5D

Tha student knows various compositional
seg which a composer may use Lo
avnke mood (e.g., tempu, timbre, dynam-
‘oa, harmonic effects, m@tif)-

ident. knows that the mood evoked in |
Jféﬂér by a zomposition may be
nt from tha: which inspired its

Zfﬁatl)ﬂg

The atudent knows that the manner in
which a szound is performed influences
the meaning the listener may perceive
from it.

student knows ways that musical com-
:Liéﬂ may create Pmatlanal eypegtan-
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COURSE GOALS

1.7 Mood (Cont.)

The student knows that mood is almost
whollv enbiéctive thaugh there i% some
tain campaaltlgnél dEVlCEa (e g.- le
pitch associated with depth and dark-
ness).

The student knows the meaning of musi=
cal terms which denote humor in music
(e.g., scherzo, giocoso).

The student knows compositional tech-
niques which express elements of humor
(e.g., combination of timbre, wide
voicing of chords, uncanventlcnal mel-
odic and rhythmic sequences).

The student knows elements of humor
which are expressed by compositional
and performance conventions (e.g.,
surprise, incongruence, exaggeration),

i—

10
LI

K8

el
i

K3
K8

K3

K8

1la
hn
Lb
6a,
6b

Gb

b,

(¢)
(¢)
(v1)

Moo
lixpronsion
Aesthelic
rercaphion

Mood
Lxpression

Mood
Fxpress:
Acsthetic
perception
Creativity

Mood
Fxpression
Amsthetie
percophian



MUSIC 72,

2. Reading Musi: (Orientation)

COURSE GOALS

2, Reading Music (Orientation)

2a (¢C) Resourcen,
musicnl
(V1) Inquiry

The student knows the location and use PIUH| KL
., of print. and non-print materials related
to reading orientation in music (e.g.,
card catalog: '"Music-Analysis, Appre-
ciation", "Meter and Rhythm"; Reader's
Guide: "Musical Meter and Rhythm"; Area
and Building Audio-Visual Catalogs:

"Music Reading", "Music, Pitch").

(¢) Symbols

fan ]
=
ond
e
)

The student knows that the representa-
tion of music with symbols throughout
time has culminated in a standard nota-
tional system.

‘7“]‘ "

£
™y
Lo

Lo
m

The student knows advantages that have. IUH| K2 2a
resulted from the development of a stan- K8
dard notation system for musiec.

H

The student knows conventions of manu- PIUH Ko 2a (C) symbols

vertical alignment).

The student Mmows the function of sym- I UH] K7 2a - 5.0 (C) Symbols
bols of articulation (e.g., staccato, 2b
slur, tenuto, accent, down bow).

The student knows that practice in de- | P I U H| K8 la (¢) Symbols

coding musical symbols usually results 2a (V1) Self-

in the ability to image sound. 2b ' discipline
(V1) Initiative

The student knows that reading music P I UH| K3 la (G) Symbols
(other than a single melodic or rhythmic K7 2a
line) requires simultaneous horizontal
and vertical visual orientation.

The student knows that reading music in-|{ P I U H| K2 1a Symbols
volves the decoding of symbols of dura- . K7 2a C 2.
Itigng pitch and expression.
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MUSIC i

. Reading Music (Orientation)

COURSE GOAILS

2.1 Rhythm

C) Rhythm

The student knows that rhythm is the PIUH| K3 C
C) Movement.

1
primary element in nusic that elicits K8 ba L2

Tl
Il

The student is able to identily, de- P1U P3L | la Sa 1.1 (¢) BRinthm
seribe and distinguish among rhythmic P33 | bLa L.,o (V1) Aeathetic
features in muzic he hears. PhL5 perception

P66

by

Fhythm
Mavement
1:‘.}'{}}1“ ‘.Fﬁ,i [alg]
Croghivily
Imaginative
negts

(Vl) Aenthebic
perception

=
=

The studeﬁt is able lo relate fres bodi-|P ] Phl 1s 5a 1.1
ly movements to expressive and rhythmic F65 | 3b h.21
features in music (e.g., eurhythmics). P72 | 6a
P79

L

e
4

D KT ey e,
U
B P

e —

bt

The student is able to interpret through{P I U Pl | la 5a L (€1} ithythm
music or bodily response the rhythmic . 65 1 3b . (C) Mavenent
patterns encountered in sight and sound. P72 | 6Ga (V1) treativity
‘ (V1) imaginatiwvi
neEs
(VL) Aesthetic
perception

=
n3
u_l\

The student is able to meke definite PIUH]| Pl | 1a 5a 1.1 (¢) Rhythm
physical responses (e.g., clapping, P65 | 6a (C) Movement
finger snapping, swaying) to specific P72 (V1] pesthetic
features of rhythm (e.g., pulse, ac- - perceplion
cent, meter, pattern).

The student knows that each pulse may bejP T U H ) K5 la 1.12 (C) Rhythm
subdivided into long and/or short sounds 2a 1.1k

The student is able to construct a IUH| P65| la 5a 1.14 (C) Rhythm
metric system for music. P67 | 2a (C) Symbols

* V1) Creativity
) Innovative
ness

O




COURSE GOAILS
AR (lomt . )

snd imbike rhythm patterns
uratiions of visual symbols.

H_“
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"’h
o]
=3
|
ltar

1 atand ia abls Lo associate meter i
in muwie with meter signatures and con-

ducting paliorns.

The ntudent |

able to devise a system U
for n Lalinr zound duralions.

1a 5a 1.11

The stoudent, 1s able Lo Image a rhythmic 11U H RLL la 5a
pa1tvzn und encode it in notation. PlO | 2a
LI
P&

o el e
. W
o
ot

:ELF

.

-
(e
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=

The wtudent knows the conventional ways LUH KE
music is rhythmically represented i)
sotublon (e.g., accents, main heats,
bar lines, aub-divisions ol beats, time
sipgnalure, note and rests, ties).

"
[

FRLE A R PR N

ERIC

Aruitoxt provided by Eic:




2. Reading Music (Orientation)

COURSE GOALS

2.2 Pitch

to denote intensity, highness and low-
ness of pitch (e.g., large to smll, 2b
left to right, up and down as in acoust-
ical and conventional orgsnization of
tones).

]
3 M
n
o]

The student is sble to distinguish like |P I UH | P33 | la 5a
and unlike patterns of pitch in con- Ph1 | 2a

figuration of visual symbolsa PL5 | 2b (V1) Amsthetic
perception

1.21 (c) riteh
0 ) Symbola

b
O3 I
P :
i)
——

Tl
pa—_

The student knows that pitch is indi- P { | K1 la
cated by letter names and is represented K2 2a
on the grand staff by symbols placed on ; b
the lines and/or spaces.

H
Ly
fa.s

() Titeh
C ) Symbols

O s
[T
b
-
3

The student knows the function of pitch TuUH la 1.21 (C) Fileh
symbols used in conjunction with notes 2a 6,12 (C) Symbols
on the grand staff (e.g., clef signs, 2b
ledger lines, sharps, flats, natural
signs, Gva).

-
~] P

The student knows the functions of or- TIUH | K2 la
ganizational dsvices in pitch notation K7 2s,
such as key signatures, chord designa- 2b
tions, slurs and clef changes.

(C) Fitch
C) Symbols

=
=l

P P
Mt
——
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i teh
Symbols

-
M2

-
C:\
pan
e
™
st
i

The student knows that any pitch miy be
indicated by various enharmonic spel- 2a
lings (e.g., F#¥ - Gg¥ [ E-Fb ). ob

—
[ R
o

g
no fy =
»_."

Eama™

Lol el o

0) Piteh
Symbols

The student knows the reasons for a dif- UH | K2 la
ference in enharmonic spelling of a tone K8 2a
in musical writing (e.g., sharps in 2b
chromatic scale going up, moving voices
in chord resolutions to a different
scale degree).

T b=t et
g ™
M3 P g
[N
i T
W'
M

Fiteh
Symbols
Mastery -

ol

The student is able to write key sig- IU P66 | 1= 5a
natures, scales and primary triads in P75 2a
any key. 2b

EMC ' virtuosity
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2. Reading Music (Orientation)

COURSE GOALS

gi

| o

Pitch (Cont.)

Pitoh

The student is able to write intervals, UH|] pe6 | 1le 5a )

) Harmony
)
)

1
chords and chord progressions in any P75 | 2a 1.
oF 6

key or mode. ' 2b Symbols

Mastery -
virtuosity
The student is able to decode and name TUH |} P31 Sa } 1.2 | (C) Melody
familiar melodies which he sees in nota- Phl ’ (c) Symbols
tion. ‘

Yy

g P L
KW

(C) Bymbols
(V1) Mastery -
virtuosity

The student is able to transpose written H}] p35| la 5a
music (e.g., change key signature, 2a
“transpose by intervals, read as if in a 2b
different clef).

T

The student knows the instruments which IUH| K8 la (C) Pitch
require transposition of key in order to 2a
sound in cencert piteh (e.g., E® Alto 2b

Sax, BY Trumpet, F Horn).

P R
T Py

=

(C) ritch

(C) symbola

(V1) Creativity

(V1) Imaginative
ness

(V1) Innovative-
ness

i
et
iy}
r{.
13
=
Lys)
i
i
L
R

The student is sble to devise a UH| P63
of musical notation as it relates to the PEE
indication of pitch. P67

Py

rg 1o
o
g

o'

H
ot
s

The student is able to image melody, P16 | la 5a 1.2 (C) Aural imag-
chords and chord progressions and encode P66 | 2a 1.3 ery
1.5
5.1

them in notation. 2b . (C) Melody
5.12 (C) Harmony
(V1) Creativity
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. Fesding Music (Orientation)

COURSE GOALS

v ]

.3 Expression

Expression

The student knows ways in which expres- IUH]| Ke la 1 ()
el &.12 {C) Symbols

sion is indicated in the written score K7 J
(e.g., dynamics and tempo markings). 2b

) Expression
0) Timbre

o

The student knows ways in which timbre TUH| K7
is used for expressive intent (e.g., in | K8
orchestration, texture).

= e

Aesthetic
verception

TRy
oo

o
;
K

The student is able to decode expressive] I UH | P4l | 1la 5a | 1.6 (C) Symbols
markings and conventions in the reading 28 ) 5.8 (C) Expression
of music. 2b (V1) Aesthetic
perception

512 . | (C) Aural im-
.61 agery
Symbols

—
=
fus!

The student is able to image sound and rl6 | la 5a
indicate expressive intent through tempo FE6 | 2a ’
indications, expressive markings, phras- F75 | 2b

ing, etc. ba,

Oy
o
KA

(C) Aural im=-
agery
) Symbols
) Timbre
)
)

The student is able to image sounds in IUH| P16 | 1la 5a
timbre, encode them in notation and or- P33 1 2a
chestration, amd select instruments ap- P66 | 2b
propriate for scoring the timbre desired| . ba
for expressior.

OB B e
H -3 OO =
Lad

Expression
Aeathetic

peraeption
(V1) Creativity
(V1) ITmaginativ

ness

M
T o

o

Symbols
Form
Expression

The student knows the notation for dy- IUH]| K2 la >.12
namics and tempo, balance, unity and K7 28
variety, ete,, in composition. 2b
Q
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2. Reading Music (Orientation)

COURSE GOALS

2.3 Expression (Cont.)

The student is able to use dynamics and I U H| P67 la 5a | 6.12 (C) Expression
tempo to achieve climax, unity and 2a
variety, etc., in composition. 2b
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. Musical History and gtyle
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“OURSE GOALS

3. Musical History and Style

The student knows the location and use
of print and non-print materials related
to the history and style of music (e.g.,
Reader & Guide: "IHistory and Criti-
cism'; card cataiog: (780.9) Music -
HlStGIy‘ The Heritage of M- flcg Agea and
Building Audio-Visual Cata“gf Musi
History).

3a (C) Style
(¢) Culture
issance 1450-1600, - (V1) Respect fo

Rena
Baroque lGDD l?SD) cultural
heritage

The student knows the major periods of UH
music history aﬂﬂ their approximate
dates (e.gz.,

s

The student krows that music in each H{ G2 3a 1.7 (C) style
period of music history may be charac- K3
terized as expressing objective and
subjective qualities.

The student knows ways in which music UH| G2 3a Lg 7.2 . (¢) Chanpe
has been affected by philosophicel, K8 bb | (C) style
sociological, economic and technologi- (VL) Respect fo

cal developmentsz. cul bural
heritage

(V1) Respect o
experienaea
and knowl -
edge of
others

Change
style
Respect fc -
cultural
heritage

The student knows ways in which music UH| K8 la
of one period is affected by theory ’ 3a
and practice of preceding periods (e.g., (
harmony becoming more complex, new forms
evolve from old forms, texture is modi-
fied). :

<
=
L

7 2

The student knows that music of any per- H| G2 1b 7.2 (C) Culture
jod reflects the tastes of the dominant| K8 2a
gsocial class of that time (e.g., 18th Le
century court musie),
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3. Musical History and Style

s81.

COURSE GOALS

3. Musical History and Style (Cont.)

The student knows the predominant com-
positional techniques employed in each
historical period (e.g., Renaissance,
vocal idioms in equal-voice contra-
puntal style). .

The student knows the vocsbulary that

"mugic literature shared in common with

other arts of the same periocd (e.g.,
Gothic, Mannerist, impressicnistiec,

The student knows the representative
vocabulary that describes each style in
music history (e.g., impressionism -
whole tone scale; contemporary - tone
row; Renaissance - polyphony).

The student knows ways in which abso-
lute (as opposed to program) music has
developed in each historic period since
the advent of pure instrumental forms
in the Baroque period.

The student knows ways in which instru-
mental "program music" was treated in
each historie period (e.g., not allowed
during Middle Ages, instrumental forms
that tell a story or describe a mood
from Baroque period on).

The student kiows those musical gquali-
ties of instruments that fitted them
for special usefulness in the different
periods of music history (e.g., clarinet
in Classic, trombone in Romantic).

The student knows representative liter-
ature of the different musical periods

of history (e.g., Romantic -~ "Symphony

Mo, 8 in ¢ Major," Schubert; Neo-

~ "Classicel Symphony, Prokofi-

o

s

K3

Kk

K3
K5

K3
K7

K5
K6

3a
3b

la
3a

3a,

7;1.

gm‘

o

)
)

Culture
Style
Reapect for
culbural
heritage

Style
Respect [or
cultural
heritage

ptyle

Style
Respect fon
cultural
heritage

Style
Respect fo:
cultural
heritage

Style
Respect fo
cultural
heritage

Style
Respect fo
cultural
heritage



3. Musical History and Style

COURSE GOALS

3.1 Antiquity and Middle Ages

The student knows the location and use
of print and non-print materials related
to the History and Style of Music during
Antiquity and Middle Ages (e.g., Local
and Building Audio-Visual Catalogs: LP
Records: '"Music - Eskimo", "Music -
Medieval"; card catalog: '"Music -
History", "Bushman'"; Reader's Guide:
"Music - Medieval.')

The student knows the ancient origins
of music (e.g., religious rituals,
ceremonies, festivals, dances, songs).

The student knows that music from anti-
quity to 200 A.D. is little known be-
cause of the absence or inadequacies of
early notation.

The student knows the role of music in
ancient civilizations as revealed in
paintings, friezes and documents such
as the Bible, the Qdyssey by Homer and
Boethius De Musica.

The student knows ways in which re-
construetion of ancient cultures from
pictures, drawings, instruments and
fragmental notation has contributed to
mugical knowledge.

The student knows that ancient music is
characterized as predominantly vocal,
rhythmic, melodic and improvised.

The student knows that percussion in-
struments were the most advanced and
?idely used instrumenis in the ancient
(S e

ld,

K6
K8

3%

K6
X8

K3
K6

38

78

3a
3b
Ta

1la

“3a

)

Resources,
musical

Culture
Respect for
culbural
heri'ame

Notation
Culture
Civiliza-
tion

Culture
Respect fov
cultural
heritznge

Culture
Respect for
cultural
heritage

Culture
Style
Respect for
culitural
heritage

Culture
Style
Respect for
cultural
heritage
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3. Musiéal History and atyle

COURSE GOALS

1 Antiquity and Middle Ages (Cont.)

The student knows that texture in an-
cient music was attained by doubling
the melodic line with various voices
and instruments.

The student knows that the early Greek H| K2 3a (C) Culture

term "music" included all facets of mus- K6 3b (¢) style

it‘i pﬁetrv and dance (e.g., int@ned po- (V1) Respect for
>l tural

al doubling of voecal llne) heritage
(V1) Aesthetic
perception

Culture

m
o
o

The student knows ways in which the an- la ({
cient Greeks sought to control the arts K7 3a (¢
in education (e.g., through restricting K8 Ta (v1
the use of modes to those with a posi- o eultural

tive ethos, prohlbltlﬁg complexity in : ' heritage

music). (V1) Freedom of
exprension

The student knows that ancient Greek Hi K6 1.23 (¢) culture
modes were based upon Pythagorean ratiod ' K9 | (C) style
(e.g., each octave was the division of . (V1) Respect, lor
a vibrating string 1:2; the fifth 2:3; culbural

the fourth 3:4, etc.). heritage
(V1) Aesthetic

perception

o ol =
[o i I ]
-

T3
oy

=
\!:u.'ll‘

s

‘The student knows ways in which ancient K6 la (C) Culture
Greek music theory provided the frame- K8 3a (C) Style

work for our Western tonal system (e.g., (V1) Respect for.
early reccrdlng by Boethius, reversal cultural
of modes during Middle Ages). . heritage

) Congonance
Dissonance

i
%]

present concept of intervals retalns the 3.

ancient Greek concept of perfect con- Culture

sonance (bths, S5ths, octaves) ard im- (V1) Respect for

perfect consonance (3rds and 6ths). ' cultural

7 heritage

(V1) Aesthetic
perception

The student knows ways in which the % H| K8 la 1.

G
[l S T
g N N
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3. Musical History and Style

COURSE GOALS

3.1 Antiquity and Middle Ages (Cont.)

Secular mus

m\
>
=
o
m
—
r—"|

The student knows the contributions of
travelling musicians to the development K8 ic

of secular music (troubadours, Trouveres . (C) style
Minnesingers, jongleurs, and minstrels) ' (C) Culture
during the Middle Ages. : : 7 (V1) Respect for
' cultural
heritage

The student knows' that melody of the H la 1 1.3 (¢) style
Middle Ages is characterized as mono- 3a Melody
phonic, narrow range and modal. ' (V1) Respect for
cultural
herlitage
(V1) Aesthetic
perception

e
o

Faa™
L}

The student knows that the main body of H| KL 3a : (C) style
preserved music of the Middle Ages is X6 , (V1) Respect For
the plain chant, cultural

’ heritage

The student knows that the liturgical H| X8 3a (C) style

text was the inspiration for the plain Ta (V1) Respect for
chant of the Middle Ages. cultural

' heritage

The student knows the compositional H| K3 la (C) style
techniques based on plain chant that K6 3a (V1) Aesthetic
were employed in Medievsl music (e.g., perception
organum, gymel, heterophony). '

The student knows that the recorder was IUH| Kb la 3.2 (C) Culture

a popular instrument during the Middle K6 3a 5.1] Rezgpect for
Ages and has been revived as a folk 5a cultural
instrument in the present century. Ta heritage

o

r)_ﬂ
P ™

<<

=
o

The student knows characteristic instru- UH| K1 la (C) Culture
ments of the Middle Ages (e.g., mono- K6 3a (V1) Respect for
chord, finger and hand cymbals, viols, ' cultural -
harp, trumpets, recorders, lyre). heritage

ERIC

IToxt Provided by ERI
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COURSE GOALS

3.1 Antiquity and Middle Ages (Cont.)

la 2.0 (VL) Respoet 1o

3a N R R
heritagze

The student knows that our present mus- H
ical staff is derived from Guide's sys-
tem of notation.

O]
i

ERIC

Aruitoxt provided by Eic:




3. Musical Hizctory and Style

COURSE GOALS

bl

Henalssance

%]

The student knows lLhe location and use U H K 3a (CY Lesrcroe,
of print and non-print materials related HUES L

to the history and style of music during (VLY Tuguivy
the Renaissance period (e.g., card cata-
log: "Music-Histoervy," "Muzical Instru-
ments"; Concise uxford Dictionary of
Music, Grove's Dictionary of Music and
Musicians; Subjirct Guide to Books in
Print: "Music - History and Criticism-
16th Century"; Learning Directory:
Music, Renaissance).

The student knows that many theoretical H 2 la (CY cul biye
treatises and manuscripts written dur- K6 3a (V1) Respect o
ing the Renaissance are preserved for cultaral
study. heritage

The student knows ways in which music UH| Kk 1s (C) utyle

was influenced by the humanism of the Kb 3a : V1) Respect. '
Renaissance (e.y., music of des Prez). : 3b cultural
heritage

4

z
L

The student knows ways in which the H| Kb la (C) ftyle
Protestant Reformation affected sacred . K8  3a (¢} Culture
music (e.g., Protestant chorale, non- 3b (V1) keapect Lo

liturgical music). sultural
heritapge

o
-
(5

THe student knows ways in which the seci- IUH| Kb
entific inventions of the Renaissance K&
period influenced music (esp. printing).

cultura’l
heritage

tyle

The student knows that the Renaissance UH| G2 ls C) 3ty
] esthetic

(Cc) ¢
period is characterized by simplicity X3 3a (V1) A
when compared to Gothic complexity K5 perceptian
(e.g., homophony, polyphony). K6 (V1) Respect fo
cultlural
heritage

ERIC

Aruitoxt provided by Eic:



3. Musical History and Style

COURSE GOALS

3.2 Renai=sance (Cont.)

The studert knows that polyphony was de- UH| Kb la 1.3 (¢) stvle

veloped during the Renaissance period, K8 3a . (C) Texture

(V1) Regpect for
culbural
heritage

(.
.
=

]
[}

-

The student knows that the characteris- UH| K3 la , Style
tie musical sound of the Renaissance K6 (C, Texture
period was three or four voices of homo- (C) Timbre

geneous sound. (V1) Respect. far
cultural

heritage

[
m

[N

The student knows differences between H la (C) Style
ecclesiastical and secular styles in ’ 3a (C) Culture
Renaissance music (e.g., motet - based (V1) Aesthelic
on sacred text, madrigal - secular ; percaption
text). | (V1) Respect for
cultural
heritage

bl

The student knows that several nation- UH| Kb la (C) Nationalism
alistic schools of musical composition K6 3a (c) style

began during the Renaissance period Ta. (V1) Respect for
(e.g., Erglish, Burgundian, Flemish, cultural
German). heritage

]

The student knows the characteristics H| X3 (c) style

of Renaissance choral music (e.g., a K6 (C) Texture
cappella - Palestrina and Lassus; equal (V1) Aesthetic
importance of voices; music closely : perception
united with words). (V1) Respect for
cultural
heritage

Lad =
o

sl

The student knows reasons why the bass U KL la 1.41 (C) Harmony
became important to Renaissance harmony. K6 3a (c) style

- K8 (V1) Respect for
cultural
heritage
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3.2 Renaissance {Cont,)
mre gtudent xnows the independent in- H| Kb la (¢
strumental styles which emerged during K Za (V1) NSy
the Renaissance period.
The student knows that during the Ren- H1] K3 la (C) wlhile
aissance most of the nobility became Ké Ia (Y Tt e
proficient performers.
The student knows the characteristics of] UH{ K1 la
the Renaissance instruments in common K3 3a
use today (e.g., Krummhorn, shawm, violsl K6
da gamba, recorder). .
The student knows that during the Ren- UH{ K3 la (C) Culture pat-
eigsance the instruments that were pop- K& 3a tern
ular for secular use were recorders and YV1l) Hespect for
lutes. : cultural
heritage
The student knows that early recorder . 1 H| K3 la 3.1 (¢) 3Lyle
rusic was in four-voice imitative siyle 3a 5.4 (C) Texture
which eould also be sung. 5a ' (Y1 A i
vaercention
; -t for
ﬁultural
hieriiare
The student knows that recorders cane I H] X3 la 3.1 | (C) Timbre
in choirs of voices (e.g., soprano, K5 3a 5.4 (V1) Aesthetic
alto, tenor and bass), though the 5a perception
goprano is the most Papuiar and the
easiest to play.
The student knows that the concept of H| Kb 1a 1.33 | (C) Texture
homophony emerged during the Renais- K& 3a (C) style
gance period (e.g., works of Byrd and (V1) Aesthetic
Dowland). ' perception
(V1) Respect for
culturel
Q heritage
|

ERIC
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Musical History and

COURSE GOALS

3.2 Renaissance (Cont.)

The student knows the rhythmic pracuices

UH e
in the Renaissance period (e.g., fluid -
narked patterns).

b
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3. Musiecal History and Style
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COURSE GOALS

3.3 Baroque

The student knows the location and use
of print and non-print materials re-
iated to Baroque music (e.g., Subject
Guide Lo Books In Print: 'Music -
Baroque': Learning Directory (print and
non-print): 'Mugic - Baroque", "Re-
corder", "Bach, J.8.").

The student knows the derivation and
meaning of the term Barogque in music and
the arts.

The student knows that the seventeenth
century was one of ‘ntense intellectual,
spiritual end physical action as mani-
fested in all the arts (style, vigor,
strong emotions, symbolism and subtle-
ties).

The student knows that composers first
became conscious of musgical style dur-
ing the Baroque period.

The student knows that during the Bar-
oque era polyphonic and homophonic
styles of music developed simultane-
ously.

The student knows that polyphonic music
reached its height in the music of J. 8.
Bach at the end of the Baroque period.

The student knows that Baroque instru-
mental music developed from its use of
vocal forms through the evolution of
separate instrumental forms.

IU

s

b=

pusd

K3
Kk
K6

la
3a

3a

3b

38

la
3a

la
3a

la
38

1.31

1.31

G 1‘1" L

heritage

(C) style
(V1) Re
cultural
haritage

apect ror

(C) style
(V1) Respect for
cultural

heriteage

(C) style

(V1) Respect for
cultural
heritage

(V1) Respect for
cultural
heritage



3. Musieal History and Style
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COURSE GOAILS

3.3 Barogue (Cont.)

‘The student knows improvements that tool
place in instruments during the Baroque
period (e.g., changes in wind instru-
ments, perfection of string instruments,
introduction of piano-forte).
The student knows the new instrumental
forms that were developed during the
Barogue period (e.g., the dance suite,
overture, solo sonata, trio sonata,
concerto grosso and fugue).

The student knows what developments in
vocgl music took place during the Bar-
oque period (e.g., recitative style,
accompanied solo song, and use of chor-
us and orchestra),

The student knows -the new vocal forms
that were developed during the Baroque
period (e.g., aria, cantata, opera,
oratorio).

The student knows that the modern con-
certo form developed from the pre-
classical concerto of the Baroque per-
iod in which contrasting groups of
instruments were arranged in antiphonal
dialogue.

The student knows that the influence of
patronage by nobility and the upper
classes led to the precedence of seculay

H

o

Kk
K6

Kk
(&)

K1
Kl
K6

K3
K6

K6

Gz

K3
X8

la
3a

Ja

la
g

la

38

la
3a
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(c)

(V1)

Che

Reapecl 'ev
cultural
heritage

Change
atyle
Acalhatliv
parcepl.io
Regpect for
cultura ]
heritape

atyle
Re

cultiral
heritage

Style

form
Respect for
cultural
heritage

Style
Respect for
cultural
heritage

) Cult. 1
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Respect for
cultural
heritage
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3 Barogue (Cont.)

The student knows the more obvious con- H K3 la (CY Diihy o]
tributions of Baroque music (e.g., the K& Ja Varicty
establishment of tonality, use of basso () Form
eontinue, development of recitative, (V1) Aesthetic
development of true vocal and instru- percepting
mental forms).

(g
all
.

The student knows that Monteverdi es- H K3 la 1.54 O Obyle
tahlished basic principler for the com- KL 3a (VL) Respect lor
bination of poetry, music and drama in 3b cultural
opera. heritage

The student knows that in the solo song H| X3 la 1.31 (C) style

and recitative of the early opera s new Kh e 1,541 | (C) Marmony

homeophonic style was created in which (V1) Respect for

an expressive solo line was accompanied cul bura

by a figured bass. ' heritagze

(V1) Ae
péTEPpL]Uu

Style

The student knows that homophonic style H| K8 la
: Harmony

of early opera led to a vertical ap- 3a
proach to chord structure and progres-
gion and thus to clearer concepts of
key feeling (tonality).

U Lo o
)

o b
s
=
Faa™

(V1)

pezéﬁpt1mn

o

w——
\ ‘ﬂ\

et

The student knows that the art of rea- H| Kb la Style
lizing a figured bass (i.e., interpre- K6 3a Harmony
tation of harmony indicated by the (V1) Respect for
figure below the bass line) was highly _ cultural
developed during the Baroque period but heritage
has since largely been lost. ' (V1) Aesthetic
rerception

[
T dad

= m
.

L
L

The student knows the function of chro- H{ Kk la .2 Style
maticism (i.e., the extensive use of K7 3a .3 (@) H%rmdny
aitered tones) in breaking down modality (C) Tonality
and establishing majgr and minor tonal- (V1) Aesiﬁetic
ity as we know it today. : : peféépti@n

e
(W)
-
L
R

ERIC




COURSE GOAILS

3.3 Baroque (Cont.)

The student knows the distinction be- H| K% la 1.41 (C) atylo

tween the vocal and instruwental idioms 3a 1.he (C) Adaptation

(e.g., feasibility as regards range and L.23

technical production, timbre differen- 6.12

ces).

The student knows the ways in which H| K7 la 1.21

Bach's "Well-Tempered Clavier" (pre- 38 1.523

ludes and fugues in all keys) illustrat-

.ed the advantages of equal-temperec (VL) Respeis o

tuning. culbural
heritayge

Q
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3.4 Classie -
The student knows the location and uce
of print and non-print materials related
to classical music (e.g., card catalog:
"Music-Classical FPeriod"; Grove's Dic-
tionary of Music and Musicians; Indivi-
dual Classical Composers; Learning
Directory: 'Classical Music'; Area and
Building Audio-Visual Catalogs; LP
Records).

The student knows that music from the
classical period is usually more objec-
tive, restrained and impersonal than
in the preceding period of music history

The student knows that the classical
period is primarily an era of instru-
mental music.

The student krnows the quaslities and
characteristics of the pianc that re-
sulted in its rise in importunce during

-~ the classical period (e.g., flexible
dynamics, extended range, sustaining
pedal).

The student knows the instrumental com-
binations that became standardized dur-
ing the classical period (e.g., sym-
phony orchestra, string quartet).

The student knows that during the clas-
gical period there was a change of em-
phasis from polyphoniec to homophonie
texture.
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The student knows that melody. during the
classic period was folk-like in its
clarity and simplicity, replacing the
long lines and figuration styles of
Baroque polyphony.

The student knows that melody and har-
mony became more diatonie during the
classical period.

The student knows that the phrases of
eclassical music are generally more reg-
ular and chortened than those of the
Barogue period.

The student knows ways in which the con-
cept of balance in structure influenced
classical musical forms (e.g., sonata-
allegro form),

The student knows that form in the clas-
sical period became & major factor in
musical composition (e.g., thematic or-
ganization, bhraseology and larger sec-
tional structure).

O

UH

UH
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of music
or perfectod

durings bhe elassical
ato. sbring quartet, symphony, sonata-
allegra),

=¥=]

The sludent knows astylistic practic
wvhich emersed with the development of
music forms {e.g., Albertl bass, "style

" periodization, cadenzas).

']

-
P

The student knowz that the use of dyn-
amics was extended during the classical
period, from simple contrast to shad-
ings such as crescendo and decrescendo.
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HUBIC

5.0 homantic

The gident knows the location and use
of print. and non-print materials related
to Fomantic music (e.g., Learning Direc-
tory (print and non-print): "Music, Ro-
mantic", "Folk Dance"; card catalog:
"Musical Instruments'"; Harvard Brief

Dictionary of Music; Grove's Dictionary

of Music and Musicians; individual Ro-
mantic period composers).

The student knows the form of romantic

ideslism reflected in the music of such
composers as Berlioz, Mendelssohn, Schu-
mann, Chopin, Liszt and Wagner.

The student knows that during the Ro-
mantic era music was written for the
masses.

The student knows ways in which the
public became more closely related to
the "production" of music (e.g.,
through the growth of publishing
houses, organized concerts, music
teaching as a profession, and music
festivals).

The student knows that by the Romantic
period the composer was no longer
employed by aristocracy but made hisg
living by performing, conducting and
teaching.

The student knows that the emphasis was

on secular mugic during the Romantic
period.

pas
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number of movements, use

[}

The shudent knows that the solo art song HIl K& sa
st Lhe TLomantie period was a gsecular K7
. Torm consiating of three equally
importent ingredients: a lyric poem of
high order, the melody and the accompan-
iment.
The student knows that szolo art songs Hi K3 9a
are arganized either in strophic or
through-composed form. percﬁytzﬂu
The student knows that piano accompani- H| GP 3a (C) Fornm
ments became an integral part of the K3 (V1) Aesthe
total musical effect of the art song in K6 perception
the Romantic period. )
The student iz able to distinguish be- H P33 3a
tween & Romantic art song and other Ph5
vocal styles (e.g., the operatic aria).
The student knows the individual wuys H{ Kb a7 1,541 (¢) style
in which 19th century opera developed K6 (V1) Respech for
in Ttaly., Irance and Germany (e.g., cultural

bel canto style - Italy, ballet - heritage
France, music drama - Germany).

The student kiows that opera gave rise H| Kb 3a 1.541 (C) Form

to musical Torms which are performed (V1) Respect for
separale Jy from the opera (e.g., con- eultural
cert overture, ballet music). teritage

O

ERIC

Aruitoxt provided by Eic:



3. Musical History and Style

89,

COURSE GOALS

3.5 Romantic (Cont.)

The student knows the symphonic poem is H| K2
a large Romantic free form based on K3
variation of a theme or contrasting
themes, sually inspired by a "program"
or literary idea.

The student knows that composers of the - H| K3
Romantic period incorporated music of K6
the folk dance into their works (e.g., K8
mazurka, polonaise, jota).

The student is able to distinguish be- H| P33
tween musical dance forms of the Roman- PL5
tic era (e.g., polonaise, mazurka,
jota);

The student knows the characteristics H| K3
of small free forms that vere used K6
during the Romantic perici (e.g.,
ballad, fantasy, nocturn:, etude),

The student knows that in music of the H| G2
Romantic period thematic matierial is K3
often repeated in various movements of K6
the same work.

The student is able to distinguish H| P33
thematic material that is repeated PL5
within movements of a composition in
music he hears.

The student knows that Lne texture of Hl K3
Romantic music is homophonic (art K6
song - melody ard accompaniment )

1s
i

1lg
3a

la
3a

5a

S5a

1.33

(C) Form

(C) Compositi..

\V1) Resthetic
perception

(C) Style
(C) Componitio
(V1) Respect (o

(C) Form
(V1) Aesthetic

perceplion

(C) Form
(C) Compositin
(V1) Aesthetic
perceplion
(V1) Respect fn
acultural
heritage

) Melody
) Form
)
)

Aesthetic
perceplion

(C) Melody

(C) Form

(C) Compositiol

(V1) Aesthetic
perception

(C) Texture

(C) style

(V1) Aesthetic
perception
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3. Musical History and Style

COURSE GDAL.S

3.5 Romentic (Cont.) ’
The student knows that harmony of the H| K3 1a 1.33 AT Hnrmony
Komaentic period is characterized by K6 3a (C) shyle
chromaticism, delayed cadences, use of Vi)
sevenths, ninths and thirteenth chords,
and distant key relationships. b
~yltural
hetrilage
The student knows that rhythms of the H | G& la 1.1 (C) Riytnm
Romantic period are characterized by X3 Ja (L) siyle
complexity, syncopations and changing K6 (V1) Aesthetic
tempos and meters within a composition. nergeption
: (V1) bespect for
onltural
heritage
The student knows that melodies of the H ] K3 La 1.2 (€) Melody
Romantic period are characterized by K& 4a (¢) Blyle
chromaticism and irregular phrases. i : (C) Composition
(V1) Aesthetic
pereeplbion
(V1) Respect tor
cultural
heyi tape
The student knows the ways in which the H K% la (C) Form
formal sonata-allegro form of the Clas- K7 Za (C) Composition
gical period was modified during the (V1) Aesthetic
19th centwry. : percenkio
' (V1 Respect [or
) cibbural
' heritapFe
The student knows reasons why the piano H| K3 1a (C) Timbre
was the leading solo instrument in the Kl 3a (V1) Respect Inor
Romantic period (e.g., potential for K6 cultural
dynamic range and brilliance). heritage
The student knows ways in which orches- H{ Kb 1la () Timbre
tration developed during the nineteenth K6 3a (C) Texture
century (e.g., size of sections, solo (V1) Aesthetic
Sgejggt%giéﬁgg?ntgg unusual combinations _ DETEEDLJQH
(V1) wespect for

B ‘ ! ol bural
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COURSE GOAILS

3.5 homantic (Cont.)

The student knows ways in which instru-
mants changed during the nineteenth
century (addition of valves to bress,
addition of more keys to woodwinds).

The student knows how techniques of per-
formance changed during the Romantic
period (e.g., a more constant string
vibrato, greater fidelity due to im-
provements in the instruments).

The student knows how composers in the
nineteenth century extended the tech-
nical potential of the instruments
and pertormers (e.g., rapid scale pas-
sages, large chord clusters).
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negcebion

to a acene or an event, ' (V1) Hespeol o
et ol

e ] Laygres

The student k “ochntaques employed in H] K3 ia { () sy e
ELY) (V]_) Acrabipest i
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1. (C) ftyle
Argthetlic

preepl.ion
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The student knows wiays in which perform- H
ance Lechninues wore used Lo heighten
the ethereal effoct ol lmpressionistic K&
(e.mv. prolonged use of damper
asandon ),
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el Lapre
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Mel ody
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(vii 1
cul Lural
heritage

The student knows tonal characteristics q
of Tmpressioniabiy ; (e.g., modal, K6
pentatonic. whole tone scale). (vl

—
jarn
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:
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D
e Yo it

apaclt [or

The student knows bthe characteristic M| K3
harmonic devices employed in Impres- K& 3a
siondistic music (e.g., parallelism,

tonal clusters. unresolved dissonances).
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COURSE GOALS

3.7 Twentieth Century

(C) Resources,

o
b
=
bt
L]
)

The student knows the location and use
of print and non-print materials related : musical
to understanding the history and style (V1) Inquiry
of music of the twentieth century (e.g.,
Eeader's Guide: "Musical Comedies,"
"Music, Popular," "Jazz Music"; card
catalog: '"Music, Popular," "Musical
Film," “"Jazz"; Schwann's Record Catalog;
Newvspaper Indexes: "Music, Rock,"
Area and Building Audio-Visual Catalogs;
LP records).

The student knows that in the 20th cen- UH| G2 3a 4b (C) style

tury musical development has occurred _ KL (C) Change

at a rate unparalleled in former centu- _ K6 (V1) Respect. fo,
ries. cultur:a
heritage

The student knows reasons for musieal H] Kk 1 (C) style
change at the outset of the 20th K& 3 (¢) Change
century (e.g., overstated romanticism, K8 (V1) Respect fo:
musical cliches, Bruckner's lergthy cultural
symphonies, 250 years of major-minor ' heritage
harmony, desire for fresh expression). '

o]

Style
Chang-
Creslivity

The student krows that many composers My Kk 3a
of the early 20th century were con- K6
cerned with finding alternatives to K9 ' (1
earlier musical conventions (e.g., :
employing free use of tone clusters
instead of chord progression according
to strict rules),

T e,
[ I ]
)

L]

The student knows ways in which compos- IUH| K3 1la 6. (C) style

ers of the 20th century attempted to Kk 3a (C) Change

free their compositions from regularity K6 | (V1) Aesthetic

and symmetry in rhythm, melodié and - perception

textural content., (V1) Creativity

(V1) Innovative-
ness
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ud

X student. knows characteristics of
rhytimic deveiopment during the 20th
century (e.¢., polyrhythm, complex
meters ).
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3.7 Twentieth Century (Cont.)

The student knows ways 'in which the
range of' timbre was expanded during the
20th century (e.g., building instruments

of different sizes - family of clarinets]

lengthening lower string on bass).

chielly concerned with tonal materials
and their modification (e.g., musique
cancrété, electronically generated and
synthesized sounds). :

The student knows that 20th century
music is concerned with rhythmic -
sonorous cells or clusters rather than
with traditional rhythmic melodic and
harmonic usage.

The student knows that 12-tone music

unites two cortrasting emphases: (1)

expressive content drawn from -compre-
hensive ranges of tone color and ex-

pressive nuance; and (2) striect forms
and procedures of composition.

The student knows tist l2-tone music is
a horizontal-linear idiom in which the
melodic line is of greater importance
than harmonic mass.
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COURSE GOALS

3.7 Twentieth Century (Cont,)

The student knows the destructions and H| K3 la (C) style

commonalities in the creation and per- K5 3a (V1) Aesthetic
formance of musique concréte and K6 percepltion
electronic music.

The student knows the meaning of words H| K1 3a (C) style
particularly associated with 20th cen- K2 :
tury musical innovations other than K6
electronic music (e.g., chance, serial,
musique concréte, aleatoric, octave
displacement, micro-tonal, tape loop).

The student is able to distinguish among H | P33 | la (C) style

the compositicnal styles of 20th century PL5 | 38 (V1) Aesthetic

composers (e.g., Cowell, Ives, Partch). percepl.ion

, (V1) Respect for
cultural
heritage

The student knows calegories of elec- UH|{ KL 3a 1l.h425 (C) style
tronic music (e.g., music written for K5 (C) Technology
electronic instruments, electronic (V1) Respect Tor
music recorded on tape, music for cultural
electronic synthesizers, computer music ) . . heritage

N
W
o

[
o

The student knows the meaning of terms UH| KL 3a 1.L Style
‘associated with electronic nusic (e.g., K2 ) (C) Technology
sine wave, sawbtooth-wave, Herz, enve-
lope, decay, white noise),

I~
o
o

The student knows tools used by the H{ Kl 3a 2a (C) style
electronic composer (e.g., tape record- 4d (C) Technology
er, filter, oscillator, synthesizer,
computer).

The student knows that the range of pos- H| k8 38 (C) style

sibilities of computer music may be in- (C) Technology

fluenced by the following: (1) condi- .

tions, graphical notation, ete.; (2)

statistical conditions based on proba-

‘@7 “ty factors; (3) styles evolved by
E[{L(jcgmputer process (generation of new,
emEmahesized output).




3. Musical History and Style

COURSE GOALS

3.7 Twentieth Century (Cént )

The student knows that new systems of
notation were devised as a result of
innovations in 20th century composition
(e.g., charts for sleatoric music,
musical scores expressed in clocked
time).

The student knows thai jazz originated
in the melodies and rhythms of Africa
and the harmonies of Western Eurupe.

The student knows that Jjazz had its ori-
gin in the synthesis of African songs
and rhythms and Europesan-American hymn
tunes with the "holler" work song and
spiritual representing the line of
development which finally subdivided
into ragtime, blues, Dixieland and other
Jjazz forms.

The student knows the characteristics
that distinguish different ypes of
music commonly termed as jazz (e.g.,
blues, rhythm blues, Dixieland, pro-
gressive).

The student knows the basgic harmonie,
melodic and structural aspects of thé
blues (12 bar; aab; I, IV, v, I).
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COURSE GOAILS

3.7 Twentieth Century (Cont.)

The student knows that the osti

t
frequently a characteristic of je

The student knows that improvisation is
an important characteristic of jazz.

The student knows ways the jazz per-
former improvises (e.g., harmonically,.
melodically, simultaneously with other
players).

The student knows characteristic timbre
and shadings used by jazz instrumental-
ists and vocalists.

The student knows ways in which contem-
. porary composers use jazz techniques

in concert music (e.g., Gershwin,
Milhaud, Stravinsky, Bernstein).

The student knows the principal char-
acteristics of rock music (e.g., rhyth-
mic beat which divides a 4/l measure of
music into eight successive eighth
notes). :
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3.7 Twentieth Century (Cont.)

The student knows that the beat of rock

music is accentuated with amplified
sounds of acoustic instruments (e.g.,
guitar, string bass, electronic organ).

The student knows factors that influen-
ced the development of rock (e.g., eco-

nomics, jazz, folk idiom).

The student knows purposes of the text
in rock muric (e.g., convey a message,
express repeated sounds).

The student knows ways in which each
rock group manifests its own identity
(e.g., performance style, neme, char-
acheristics of dress).

The student knows effects that rock
music has had on other forms of music
(e.g., increased use of amplified in-
struments, use of rhythmic character-
igties).

The student knows that folk music ex-
presses many different feelings and
moods (e.g., sadness, love, courage,
happiness, etc,)

The student knows that folk music of
many different countries is * sed on
the pentatonic scale (e.g., Hungary,
China).
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TUH| K3 | la 7.0 ()
3a (Vi)
2
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' , Doncewran,
shell and others).

The student knews that
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-
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today iz a combination 21
(e.g.. lavw, spi TE
gospel, country-ve hpp]tagp
The s it knows ways in which popular H| Kb 3a (C) dtyie

! music in America has been affected by K8 Ta (V1) Bespect, {or

Pan citbural

e.g., Tin
heritage

van, patriotic

earliecr musical ztyles

Alley, Gilbert and Sul
music, musical shows).
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Hy Kb Ia, 1.543 C) Styie

Change
Reapect for
ol bural
heritage

K6
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The student knows ways in which iwenti- T UH| G2 38 3o (¢
I eth century hnological advences K8 b (C
music of individual per- ' (V1

!  have bhrouglt the
formers and groups to a larger audie

(e.g., T.V., radio, rccgrd and, tape
industry).

The student knows the role of such com- UH| Kb 38 ()
mercial medie as the player piano, K6 (¢)
silent movies, radio and jukebox in (V1)
the development of music in the Z0Oth

century.

The student Xnows that copyright law UH e 3s (Q) Style
1gigned to protect the rights of K7 3b v
g
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. Listening to Music

ol T s e
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The student knows the location and use |P I UH 7
of print and non-print materials related : ' mnsical
to music listening (e.g., card catelog: (VL) Inauiry
780.1 - Music-Analysis, Appreciation;
Area and Puilding Audio-Visual
Catalegs: "Listening Skills, Musical';
"Recordings: Sound Track.'")

)
—
o
-

The student knows that listening is a I UH |} G2 Synthosin
process of mentally synthesizing sounds

which the ear perceives.

Aural memc

e
o
—
[

The student knows that aural memory is |P I Ut G2
the basis of musical listening. K3 | he

f—
]

The .student knows physical conditions PIUH]| X3 Lha
which can affect listening (e.g., K8
acoustics, perceptual abilities, visual
and suditory distractions).

Listening

The student knows that development of IUH|. gp la 3¢ (c)
music listening skills contributes to 1h la skill
aesthetic fulfillment. Th

‘ 8y




COURSE GOALS

L.l General Background

The student knows that listening ability] I UH| G ha (C) cultnre
is influenced by the sum of all cultur- K Ub (C) values

al experiences (e.g., prejudices, peer Te (V1) Self-
attitudes, background). 7o knowledge

Lo s

The student knows that what he hears in IUH| K8 g .0 (¢) Culture
misic is influenced by his musical ex- Ub 5.0 (C) values
periences (e.g., performing, reading, 7a (V1) Celr-
music instruction, knowledge). o knowledi
(V1) Aesthetic
parception

O
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The student knows that listening may
aceur at various levels of perception
8., physical, emotional, intellec-
cunl).

e student knows that repetition of
ATy musical response reinforces svery
aspact of it,

The student knows that the primary
musical element used by composers to
evoke physical response is rhythm
(e.g., pulse, accent, meter).

L

Tho student knows that emotional state
nay be affected by listening to music.

Tne student is able to discriminate be-
Gyeen his own emotional response ard
#uat which he believez the composer
wished to elicit.

The student knows that certain musical
compositions are intended to produce
specific emotional responses.

The student knows that intellectual re-
sponse to listening is essential in

I UH

I UH

IUH

IUH

IUH

IUH

Gr
K5

K7

K7
K8

]
[walivh]

P33
Pl

]
O ~J M

la

Lb

Lg
Ly

Lv

la
3b
)

Lp

la
Lg
o)

= I

.

MY
]

P

i =

L,z2

=
=i
EE )

(¢ ovels of
perception
(V1) Aesthotic
verciplion
(V1) pelf-

krowled;rs

(¢ Reinforen-
ment in
U

(Vi) elr-
knowledge

(c) Hiythn
(C) Movement,
V1) Aesthet

(C) Intellect
(V1) Aesthetic
perception
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T
v,2 Responses {(Cont.)

The atudent knows that the ability to
listen effectively can be acquired
through attention to apecifics and
through experiences.

The student knows reasons. why musical
appreciation requires an auditory im-
prezsion to be retained in the menory
(i.e., the composition cannot be seen
in itg entirety, as is possible in the
visual arts).

t that auvditory impres-
etained 1n the memory through
repetition and familiarity.

The studert LﬂDw“ that the greater his
knowledge of musi he more he can lis-
ten for and the er his potential
for enjoyment.

m

]

3 rﬂ‘
m C

d‘ ot

sbudent is able to direct his at=-
tention toward specific factors in the
music (e.g., mood, style, subject mat=
ter, tonality, instrumentation).

The

The student is able to distinguish spe-
cific factors in music he hears [e.g.,
characteristics of melody; structural
organization; expressive characteris-
tics).

The student knows that his knowledge of

the conventions of ‘music establishes
expectancies in the listening process.

O

RIC
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Anral memer
Aeathhiet i
perception

Aural memor,

Moad
Elements,
music
Pleasure
Jelf-

music
Aesthetic
perception

Tlements,
music
Aesthetic
perception

Elements,
music
Aesthetic
perception
self-
knowledge
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4.2 Responses (Cont,)

[ ra

The student knows that the fulfillment
of expectancies (tension and release)
is the basis of the aesthetic listen-
ing experience.

K8

3c

(C; Pension and
Release

(V1) Aesthetic
percepl ion
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4. Performing Music

COURSE GOALS

5. Perfarming Music

4

ba 3a (C) besources,
4 muaienl
La (V1) inquiry

The student knows the location and use IUH} K6
of print snd non-print materials relat-
ed to performing music (e.g., Area and
Building Audio-Visual Catalogs: '"Music,
Interpretation"; LP records of noted
performers; "Music, Teaching"; Periodi-
cal and Newspaper Indexes: Reviews of
Performances).

I,
[ 1
~—

hd

ERIC

Aruitoxt provided by Eic:




5. Performing Music
2.1 Readiness

COURSE GOAILS

5.11 Emotional

he student has knowledge of the histor-
cal development and contemporary uses
of his instrument.

=3

I~

The student knows those qualities of
instruments that are compatible with
his personal needs and standards,

The student knows that his physical
characteristics, desire and innate
ability are related to his success in
singing and playing an instrument,

The student knows that learning to sing
or play an instrument develops self-
discipline, self-expression, and self-
confidence., ~ -

The student.knows that éinging or play-

ing an instrument will facilitate one's -

participation in shured experiences and
achievements and one's learning about
group process.

The student knows that individual suec-
cess in singing and playing an instru-
ment requires Sustained, directed ef-
fort and practice,

it

I UH

UH

I1U0H

Kh
K7

K8

K8

K8

" T

]
[l i)

5b

la
dc

4b

le

(V1) Commitment

(V1) aelr-
knowirdee

1) Selt-
conf'idence

nuCoesn

(C) Selr-
expression
Self-
discipline
Self-
confidence
Skill
mastery

(V1) Cooperatio
(V1) Achievemen
Sharing -
contribut-
ing

Skill
execution

(v1)
(v1)

Success
Self-
discipline
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CGUR% GOALS
t nency in music TUH| KS b .0
reading i ‘acjliLtj; learning to 5a
nlay an instrument or Yo sing. 5b
that knowledgo of 1 UH| K3 la (C) Tone prodoe
=i red for achleving Ha C

red tonsl effect. 5b (vl tery -
VIULUOST LYy

[
]
ey,
o

H Kz
Kl
Ké

b Gtyle
(V1) Commitmert

W
oo

]
W]

(C) Tone
Aesthelic
nerceplion

The student knows lorms of idiomatic IUH
use of his instrument and/or voice (e.g,
jazz, trumpet, blues vocal quality).

W L
i v ol
)
L;

The student knows the chara :te

sounds of instruments and vo

istic UH
i a
performed by well-known artists.

=1

) Style
) AD thﬁflc

Il

=

e

<l

Individu-

alism
The -student knows the value of imitat- TUH!| K5 5% 5.31 (V1) Respect for
ing examples that are demonstrated to K8 knowledge ol
him in developing psycho-motor skills. others

Thé gtuﬁﬁﬂt knows that practice is the
in increasing skill and - b
T

»r_—h‘ ﬂII‘

ERIC

Aruitoxt provided by Eic:
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COURSE GOALS

.17 Thyajﬁ&i

student krows the physicnl charac
anJﬂu_J, {HMEﬁ:, range

and textural and dvnanic D ;
af hisg Derimrm;ng tustrument or voice,

is oriented and produced on an ins
ment or by voice (eig., large to mall
tightening of vocal chords, bowing,
pedaling, strumming).

The student knows ways in which pitch

The student knowa the proper care and B
handling of voice and instruments (e, L-;
irritants, storage, aS§Emb]v)

The student knows the bodily ecare v
measures that facilitate tone produc-
tion (e.g., muscle development, foods
to avoid prior to performance, avoiding
colds, ete.)

H\

posture while : singing or playing hic
nst rument (e.g., tone production,
ntal accuity, appearance),

he student knows the reasons for proper| D
s

P

The student knows ways in which 1diomat-
techhique are employed for muzical
ssion (e.g., jazz timbres, mutes,

ERIC

Aruitoxt provided by Eic:
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e
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) Ton:

1) Mag Lery -
virtuosity’

orind hle

(V1) 8e1t-
discipline

(vi)

o
€L
=

(¢) Tdioms
(V1) Aesthetic
pereeption
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COURSE GOALS

Guided Hesponse

The siudent iz able bo imitate any ini-
tial singing or playing technique for
producing separate tones that is
described or demonstrated Lo him.

The student iz able Lo linage the sound
of tonesz thst are demonstrated to him.

The student 1z able to uze an imaged
sound as a gulde in producing a tone or
tones with his voice or instrument.

The astudent 1s able to control the dur-
ation, pitch, intensity and timbre in
the producticn ol tone in the uze of
voice or instrument (e.g., breath con-
trol, intonation, embouchure arm weight,
register).

The student 1s able to produce vocal
timbre as 1t relates to diction.

The student iz able to produce musical
effects evoked by the spoken "word pic-
tures" of the conductor (e.g., make the

tone sad, happy, vibrant).

The student is able to evaluate and
correct his production of tones, pat-
terns, phrasesz and rests, using voice
or instrument against a model of
imaged sound (trial and error).

The student iz able to produce responses
to symbols and expression marks on the
printed score with voice or instrument.

O
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UH

UH

UH

UH

Pl
vl
P66
P78

il
P12
P32
PL1

Ph5
PL7
P65
P78

P6S
P78

Pl
765
P78

PLl
P65
P78

Ph7
P62
P65
P78

PLL
P65
P78

]
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o

ha

5a,
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Za
Sa

5a

5a

5a

bm
s

5a

5a

[
L)

=
o

W et

[l

Tone
Mastery -

virtuosity

Tone

Tone

Tonm
Mastery -
virtuosity

Timbre
‘Tone produc:

virtuosity

Tone
Cooperation
Empathy

Tone
Magtery -
virtuosity

Symbols
Mastery -
virtuosity
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.o berforming Mueic

COURSE GOALS

j . '“'PDI ae {' Cont )
uble Lo employ different H Tu Sa 1,1t (G symboln
in per[ﬁrﬂnnF a compo- 3! T T A
agogic, harmonic, 175

Tric

» student is able to evaluate and
rect his production of ahy vrinted sym-
bol or expression mark from the print
ceore (voice or instrument).

5a | 2,0

e virtuosily

The atudent rate 1 UH

5a

i DFETlﬂg— bow;n;} LQ QhaDgEa in t),,
indicated by nctation, metronome,
conductor's signals, or marching cadence T

The student iz able to persevere in his [T T U H ROl b ja 5,3 (Y1} iereoveran
attempts to accomplish a psycho-motor P65 (VI) so1-
response.

ERIC

Aruitoxt provided by Eic:




COURSE GOALS &

5.7) individual I'ractice

I
<
pus]

The student is able to organize his PIT P34 [ 5b 5a (V1) Organizatio
practice time efficiently. P65 5b (V1) self-

P78 d
(Vi) mif

ipline

ieiency

pusd
—
s
i
c*

The student is able to tune his instru- I U P62 | Sa 5a
ment . P63
P78

The student knows the reasons for "warm-{| I U H| K8 58,
ing up" before playing his instrument
or singing.

pusy
=
—]
1
e

The student knows appropriate techniques T UL
for "warming up" before playing his
instrument or singing.

The student is able to increase the per-| I UH| PES5] 5a | da (V1) Mastery-
formance range on his instrument. P78 virtuosity

=

nt is able to make effective TUH| Pbb| 5a | 5a Technique
mical exercise to improve P65 ( Self- '
Vechnique, P78 discipline

o (V1) Mastery -
virtuosity

The stude
use of
and correct

Mt P

< .
=

The student is able to ié?fprm various TUH| P65 | 5a | Sa (V1) Mastery -
articulations (e.g., staccate, slur, P78 virtuos’ty
tenuto, accent, downbow). -

The student is able to orgenize his 1P I UH| P3L| 50 | Sa (V1) Organizatior
schedule so that he has time for ade- el P65 b (V1) Self-

quate practice with his instrument or L - P78 discipline
voice. -




The student is able to tune instru=

ment with others in an ensemble

The stadent knows: standard gestures and
djrév1i@n§ emprloved by conductors of
munice.,

The student ia able to follow directions
given by the conductor,

The student in able to adjust his per-
Formance to accommodate the perform-
others in a group (154.} to
perform in enzemble with or without

a conductor),

The student knows the characteristics
ol a balanced ensemble as they pertain
to his performing instrument (e.g.,

halaﬂ?ﬁ of parts, instruments which go

ogether Lo achieve certain texlures
and styles).

The student knows the principles of
balance as they pertain {to accompani-
ment.,

The student is able to provide rhythmic

accompaniment on simple instruments,

O

ERIC

Aruitoxt provided by Eic:
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. Ferforming Music
.3 Practice

COURSE GOALS F FeF & L/F T S

[ i
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(AN
L

|y

oup Practice (Cont,):

1 T UH]| K& 1a (C) Harmony

The student knows the developmenta
(e.g., Kl Ha,

levels necessary to part singing
ostinato, round, canon, descant,
partner song).

The student i3z able to sing a part in a I UH
vocal arrangement (e.g., SA, SSA, SAB,
SATB).

P78 | 5a 5a (¢) Marmony
(V1) Mastery

(V1) Caaperati%ﬂ




t v

- tarforming: S

chudent knows the acoustical guali- U H
25 of performance places and how they
affect the dynamic level of tone produc-

]

ot B
.

ERIC

Aruitoxt provided by Eic:
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“. lTerforming Muzic
5.4 Rehearsal

COURSE GOALS

5.41 Resolution of Uncertainty

The student is able to asccept guidance [P I UH| P4l | 5a Ja 5.2
and direction in solving problems of Phh 5,31
peychomotor performarnce, ) P6Y

PR Y - o .o
(L) Fayehomolor

(V1) Cducation

(V1) Kespect for
knowledge o
others

"W T
i
a

Synthesis

The student knows that rehearsal syn- PIUH| X8
thesizes suwh Tactors as alatce,
acoustics, style and expression in
performance.

o

The student is able to analyze his per- IUH| Phs| 1a | Sa
formance problems and to take appropri- P63 | Sa
ate practice measures to resolve then. P65 5b

‘ P78

The student knows that private lessons [P I UH| K8
contribute to group performance skills.

W w
o




9. Performing Music
5.4 Rehearsal .

N
COURSE GOALS f !

5.L2 Interpretation

The student is able to interpret musi- UH| PL3
cal performance by applying conventionall PL7
methods of musical analysis (e.g.,
stressing dissonance, understating res-
olution, communicating antecedent and
consequent phrases).

The student is able to identify incor- UH; Pl } 5p Sa
rect interpretations in musical per- PLT (C) Interpret: -
formance in terms of conventional stan- ‘ tion

dards. : (V1) Aesthetic
perceplios

The student is able to discriminate UH| P37 g Sa (c) Style
among the styles of performing artists. ! Fi5 | s5q (V1) Aesthetic

perceptior

lﬂtEl‘In‘fjtgg ’

L%y
=

—
L

N

The student knows that interpretation IUH| Ko 58 1.
in performance is a synthesis of all tion
written indications in the score and : (V1) Aesthetic
many unwritten conventions (e.g., perceptior
nuances, balance, style, climax). E

The student is able to use voeal tone PIUH| P65/ 5a 5a (C) Tone

to enhance a vocal composition in per- P78 (C) Interprets

formance, tion

(V1) Mastery -
virtuosity

(V1) Aesthetic
sensitivit

(V1) self-
expressior

The student is able to analyze the PIUH| P43 | 1a 5a (C) Expressior
text of a choral work for clues to Ph7 | 5a- (V1) Aesthetic
mood, dynamics and tempo, gsengitivit

' : (V1) Integrity

The student is able to perform various UH| P65} 5a | 5a (V1) Mastery -

musical ornamentations with instrument P78 , virtuaéity
- or voice (e.g., trills, grupetto, mor- | (V1) Self-
dent), - discipline




5. Performing Music
5.4 Rehearsal

128,

COURSE GOAILS

5.42 Interpretation (Cont.)

The student knows ways that conductors
vary in conveying interpretive ideas to
performers.,

(C) Interpreta-
tion )

(V1) Aesthetic

perception
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5. Ferforming Music
"5.4 Rehearsal

COURSE GOAIS

5.43 Synthesis

The student is able to use analysis as I UH| P43 Sa 5a 1. () Memory
an aid to memorizing music. P65 5b

Ph3 | &a 5a - (C) Awral imag-

=
o
i

The student is able to employ analysis | P ]

and memorization in preparing himself P6§ 5b 5b - ery, music
for expressive music performances. P78 (V1) Mastery -
virtuosity

The student knows that mental and emo- IUH| K3 5a 4a
tional identification with the content K8 4d
of the composition is an essential C om= : 5.1
ponent of expressive performance.

W
=
Mt

",

The student knows ways that unwritten I UH| K8 5a (C) Expression
conventions of nuance, balance, style ' (V1) Aesthetic

and climax contribute to a synthesis percepltion
of expression in performance,
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COURSE GOAILS

5.9 Origination

i

(C) Frogram
planning

Imn i
[=n

The student knows factors to consider in UH} K

selecting a repertoire for performance K

(e.g., types of literature suitable for : (V1) Acusthebic

organirzations of various sizes, balance senglihivity

in programming). (V1) Respect lor

views of

othors

(V1) self-
knowlrdpe

.

The student knows Lhe different purposes | Kz la

of arranging and transcribing misic K7
«Zs, plano conposibion for orchestrsa, .
rchestral coumposition for band).

b e
I

{

The student knows that emotion and in- I UH| K8 Sa : (C) Emotion
spiration during performance contribute 5b (C) Inopiration
to tha quality of an improvised solo. ' (V1) Emotion
(V1) Inspiration
(V1) Creativity

The student knows ways in which harmoni-| I UH | K3 (C) Harmony
zation of a melody is achieved (e.g., : : (V1) Aesthetic
uses of sixths and thirds from the perception
underlying chords). : (V1) Imaginative-
Nness

W et
s

o
L T

The student is able to vary the composi- UH| Pey | Sa 5a 6.1 (V1) Creativity
tion through ornamentstion or improvisa- ' P78 | 6a (V1) Imaginative-
tion with voice or instrument. ness
' (V1) Innovative-
ness

%
o
T,
-

The student knows that the acts of com- TUH| K6
posing and performing can take place
simultanecusly in the electronic medium,
‘as well as in traditional performing
media,

5.0 (C) Technology
0

ERIC

Aruitoxt provided by Eic:
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5. Terforming Music

The student is able to apply performance| I UH PE5 | 5a 5a 1.43
techniques of one instrument or environ- P78
mental sound source to another instru-
ment or sound source.
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5. Performing Muszic

[
=
e

le]

COURSE GOALS

5.6 Performance

The student lknows [actors to caonsider

in nlriming and producing musicsl pres=

entations in cooperavion with other
school departments (e.g., dance,

The student knows consideraftionz neces-

sary to accomnodate dynamic level of

parformance to the acoustical possibil-

ities of a performing situation.

The student knows that the purpose of
public performasnce is communication
with the audience.

The student knows conventions of ap-
propriate performance behavior (e.g.,
physical appearance, elimination of
distrdcting mannerisms, extension of
courtesiers to the conductor).

The ztudent knows that personal sutis-
faction results from participation in &

misical performance,

ERIC

Aruitoxt provided by Eic:
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Ness
Sensitivily
Dignity
helfs
confidence

Self-worth
Sharing -
contributing
Participa-
tion
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6. Creating Music

COURSE GOALS +

6. Creating Music

[ The student knows the location and use I UH| K6 |6a (c) Resourcas,
of print and non-print materials related| ' musical

to creating in music (e.g., card cata- V1) Tnquiry
log: Composition (Music); Reader's i
Guide: "Composition (Music)'; Area and
EulmﬂlnF Mdio-Visual Catalogs "Comp=
osition, Music.")

The student knows that the creative act IUH| K3 |6a La 1. V1) Creativity
includes inspirational and intwitive &b 2.
Tactors, in addition to knowledge and ‘ 6.

process. 6.2
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6. Creating Music
€.l Xnowledge and Frocess in Creat1v1ty

6.11 The LQﬂPAEJEi;ﬂ el Iramework

[ The student knows that the intended I1UH| G la (VL) Crenivily
outcome of the creative process in K8 ib -

music is usually & musical composition. : La

Ob

The student knows that creative proces- I UH| K8 la ha 1.0 (Vi siviby
ses in music may he employed in explor- ba lid W-T (V1 Delf-
ation, imitation, ornamentation, inter- 6b bl expression
pretatlan; improvisation, and transcrip- 5.5

 tion,

" The student knows how a creative ides 1TUH| Kb o la, (V1) Creativity
may evolve into a complete musical coms- g, hd

pocition (e.g., through composing, Gb

rehearsing, performing and evaluating).

The student knows that a creative idea I UH]|] K3 a 1. (V1) Creativity
contains the germ of its own setting Ol

and development.

The student knows bthat recognition of a IUH] K b lig 1.0 (Vi) irealivity -
creative idea may occur in many con- ba, Iidi HaE

texts (e.g., through exploration snd (b 5.0

imitation, through inadequacy of exist- 5.5

ing materiazl, in response to art or

nature, through an assignment).

The student knows that a creative ides 1 UHL KY la 1.0 (VL Creativity
may suggest a style of musical composi- ba. 3.U (V1) Aesthetic
tion which, if adopted, requires the use 6b .7 . percophbion
of conventions within that style. . .o

8.2
Q
WJ:EEE
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CCURSE GOALS ;
THF’ student me I UH P La ba 1.45]
ides ,y, complete P& 1lb 1 P Ly
ness and La
{
abstract from To"irygg 1la 5a U Melody
=10 oze figures and ib {(¢) Form
ses that will loud themselves to Ga, (V1) Creativity
develomment (e.g.. rhythmic unity. an
imitation in supportive voices, and
filling of t i " space).
lﬁ through his T U Iy sy ia 5a 2.0 () Aural imasor
ine and lmage rhl 1b 6.2 (V1) Creativity
or der QDVSL imilate cre- Ga
Gh }
nble to infer from his LU el 5a () o
Mgures the }L;ndq of var- (¢) variabion
(V1) Creativiby
The student is able to analyze the I U | phs la 5a |1.31 (C) Texture
rtive structure (i.e., voicings, _ ib 1.32 (¢) Harmony
textures and harmonizationz) that are : Ga (Vi) Creativity
required to carry out his compositional i5h
plan.
The student is able to repeat the ele- I UH| P | la 5a | 1.513 (¢C) Balance
ments within the form as a maximal uni= 1b lea 52 (C) Kepetition
fying factor, in his composition (e.g., ba |- 1 (¢) lrorm
create first and second endings, expand 6b (V1) Creativity
developments, provide codas).
The student knows the various peripher- I UH| K Lo 1.5 (C) Txpreszsion
al, dynamic and expressive devices use- K3 1b 1.6 (V1) Creativity
ful in meeting requirements ol form and K& Gt 2.3 (V1) Aesthetic
style (e.g., intreductions, interludes, 6b perc;ept. ion
climaxes), :
O
ERIC
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6.12 Composition (Cont.)

The student is able to bring his. knowl- TUH ] b6} 1a 52 | &.p (V1) Creativity
edge and iﬂclm1nwpr or ~composition to- PET | 1b
1 25 selections he 6a
his musical compo- 6h
The student is able to check his Compo - TUHYL ph7 | 1a 5a 5.3
sition against standards and make P67 | 1b
adjustments. Ba
&b
The student is able to interpret the "TUH| P43 | 1a 5a 1.6 (C) Expression
moed and character of his composition "PLE | 1b 1.7 (C) Mood
(i.e., provide tempo markings, expres- 6a 2.3 (V1) Creativity
sion marks, dynamic markings, ritardan- Gb
dos and accelerandos).
The student is able to identify and for4 T U H P31 | 1la Sa 1.5 (V1) Creativity
mally Qut;ine the factors required to ' P33 4 1b
process his creative ideas (subject P3| Ca

matter\ (e.g., intricacies of texture, 6b
spatial requirement, developmental pos-
sibilities),

ERIC
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£ uiﬁdgp and process in creativity
COQURSE GOALS

6.13 Rehearsal and Performance

The student iz able to predict the per- IUH| P51} la 5a 5.0 (C) Prediction
formance requiremerts of his musical 1b (V1) Creativity
composition (e.g., difficulties for ' Ga.
performers, time required for rehears- &b
ing).

5a (V1) Creativity

The student is able to formulate a plan TUH| Pb2 ] ls
Initiative

2
for testing his mueical composition 1b
(e.g., finding '
hearsal factors

W BT
F
—

<

i
po—_—

(V1) Creativity

The student is able to make revisions TUH] PS4 la Sa
of his musical composition after per- 1b
formance testing to satisfy performance
criteria and meet his own standards. ' 5b

o %

8.

(C) Performance
) Ureabivity
(V1) Tnitiative

]

The student is able to test his musical UH L3 la 5a
composition in performance (e.g., con- 1h
ducting, rehearsing, recording). G
5h
Ga

Gb

e
pp—}
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6.1k Bvaluation

The student is able to evaluate criti- TUH| P21 ia 5a h (VI Anbhientl e

cisms objectively which indicate dig- rz2 1b (Vi erapect o

crepancies hetween his iﬂmpléféd compo- Ga views of

sition and conventional standards. 6b slhiers

The student is able to effect revisions ITUH} P5L | la Sa 2.0

in his musical composition that meet P63 | 1b

standards of criticism. : P7Lh | 6a

tb
. The student is ablé to encode the final IUH| P66 | 1la 5a 2.0
/ copy of his composition (m.g., write P67 | 1b | 7.3
~“but parts, edltj document ). &b
bas
6b

ERIC
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6.1 Hnowledge and process in creativity

COURSE GOALS

6.15 Other dimensions in creativity

The student kriows that creative process IUH| G2 la 6.2 V1) Creativity
in mvsic is a result of interaction -- K8 1b V1) Self-
conscicus and unconscious -- between 6a discipline
freedom and diseipline (inspiration with 6b V1) Freedom

knowledgze and process). .

V1) Creativity

o

The student knows that kriowledge and T U G2 6b
process can be standardized (convention- ¥3
alized) but imagination and emotion K5
cannot. -

Lo a0
Lt M

The student knows that computers have IUH X7 6b 6. V1) Creativity
been programmed to compose music using 3
known possibilities and contingencies.

—~1 My

AN
Q

The student knows that computers have IUHI K3 6b
no access Lo congcious and unconscious K7
- impulses and imagery.

K3 6b 2.0 V1) Creativity

4
o
asd

The student knows that conscious and
unconscious impulses and imagery are
part of the creative process.,

0
=
s
=
-
(s
o

The student knows that individuals who 1.0 V1) Creativity
create music with great facility have 2.0 V1) 8kill
assimilated their discipline to the 3.0 mastery
unconscious and are free to allow 6.1 -

interplay of knowledge and process with 8.4

imagination, emotion and energy.
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student knowr ways in which indua- UH; K5 s 4b .
and povernmert support the arts 1 |

rations, funding musical aduca-

fa 4b 7.k

]
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Glei e TAUH KD 3h (C) Resources,
e lated misical
Lhe (C) bneultura-
Eion
(V1) Inquiry

Giiddng A
Coraburs",
ral Theme
o Centor Cataule

o bailding misic ltiL iagrraph=
v;gil

a rt.

ies or enbrics that refllect

munic Lhemes ),

—
pusd

vy

o Lhat elenents
, balanes, color, texture
aree bngle to all the arts.

15 ITUH| Ge

Halance
Acalbebie
perception

=

i

ki

o
T,

)

) et
*) Khylhm

)

]

}oEmrennion
B ) Movemsnh
) Ar‘f;’L“le C_

perception

ey

The student hnows wiye n which expres- H| KS

L
o

zive el wmerta ol masig

elementa of phynical movement,
tempo, rhythm, styvle balance.

C) Inspirabion

(¢ (
3] (¢) Culture

The stident knows exbra-musical som
which have inspired musical compes

(e.z.. history L3

paint-
on; legend, ' : suliural

nerituie

The student knows ways i which backs TUH| &8 la 1.7 ()
ground music nfiecls the mood, cation ‘ b (V1]

anﬂ zaning in dramatic PfDduPLlDﬁ,g
inion, radio snd sovies {Buie,

wnd Jim, Bonnie and "Lvd, ; TV

i

Cullure
Medlia

from mu”, 1 IUH b (e

\Ir ‘L_u:»

i
)

. N nfh Symph@ly =
ven; IJAHQ concerto No. 21 -
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"Musieian and {0} Rosuvrees,
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Lo or W, Wilnon. V1) Toquirs
. Thildrents Cnt'iag or i
Folk S i
; , H'\?Efiilhj Musz i«
intory: i becosds and metisn nictures;
L ernber; newspaper in-

i -

]
‘
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[T
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L= B

Ll

The atudenl koows Loas
content o lar
r‘:anx?ér-m whi

R 4h

—
P

e
&3

[IENE S

o
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The student knows Lhat mase medis in- R K _ 4b
fluenc and thus affect (e

Crultural

ue gyate:

in music,

o

The student knows that technological
media include any communications of
man that do not involve Wimself

g;m’hijr;atjon of music,

't.udérWL kﬂ OWE way s
L valus

y-:l'
l—:
;«
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AT i R Wi
nolopry oy ediect s valae s
nobe T et 0 8 comy
(RIS Pellne, non=guppor
music o,
e e, S munic (zongs)
T ints O work songs,

patciolic conen, covemony and rituals,

el T dons, moarrnlt, Tove somwta, oradle

i .m

narraliyve sonege, svlistic ex-

cudent knews that political lasies

nt of folk

Pnfluence bofh Lhe develop

soteg ated vkl s tiar g eopeort muaie

/ \
L0 m. . Wi,

The student knows ways in which polfbi-

muag are nanifest 10 Tolk music

o
_
Wt
]

e o bopien] rongs and yroiest
aom., rock).

£ )
4 =

The gtuden!. knows the sources and Lhenes

o tolk songs.

O ) .

RIC

JAFuiToxt provided by ERIC

o
=

L —
-

-3
L)

—

i
Y

|

]
1

—
o]

—

rp;u

Jalien

ol e
) Ghyle
1Y Henpeed,

el bl

~—

hep bagme

folilion

e

Cl i-Tities
C)ocalbural

Jabues

il Lure
Ciltural
vizles

“lEural

critage

Holionolinm

Kogpeot, [or

) prgfanda
V1) Eights of
sxpression

Vil Democrac

HGRPGCt‘fDI



7o The Roie of Music in Society
COURSE GOALS

e
Bnows ways iu which folk I VA T B lu doh

music may vary f community to com- g e
munity (e.p., idiomatic vse of language:
accompunying insbruments; melodiz, (1t

rhythmic, and harmonic conventions). cult

The zstudent, knows ways in which & folk H i .70 LU Cul Lo
song &t & medium of communication 4if- 3b

fers from other foras of [olklore (e.g., Ta

ossibilivy for group participation).
] . £ D P ] ;

=
=
o)
J—a
i

The student knows musical compositions I
for which [olk music nas provided : S8
thematic material (e.g., Billy the Kid - Ta
Copland; Academic Pestival Overture -
Brahms ).

~J
]
howd
-
-3
e
—
.

Kl

=¥

The student knows ways in which "urban
folk music" has developed 13 an expres-

sion of city people's idens ani emo-
tions {e.g., protest son gq\ .

af_’,’j B

The student knows that oral trarsmission] T U H| K&
is & requirement for folk songs. | KB

The student lnows ways in which moders TUHL Ku Ta,

. communication methods have ccéiérsfpd K3
oral transmission of folk music (e.g

Med ]

e

¢) Te'T"ﬂgEy
)
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7.8 Cultures (Cont,)

The student ltmowe ways that standards
for acceptable vocal quality in folk
music differ (rom bel cantc style (e.g.,
ncceeptabi Lity of rough or nssal quality;
highly individualized expression).

The student knows that the Involvement
ol the dinger with Lhe meaning of the
folk song is the basic criterion by

which he is judged.

The student knows some well-known col-
lectors and performers ii the history
of folk music (e.g., Child, Jol.- »nd
Alan Lomax, Cecil Sharp, leadbei.y,
Pete Seeger).

The student knows natural and acoustical
resources whose availability may influ-
ence the development of music within a
culture (e.g., access to certain mater-
ials, bamboo, etc.)

The student knows that the wealth of a
culture can accelerate musical explora-
tion, innovation and development.

The student knows ways in which climate
and geography may affect musical devel-
opment (e. ., invigorating climates:
highly developed musical culture; ener-
.vating climate: preoccupation with sur-
vival).

I UH

IUW

TuHd

Ko

Kl

X8

K6
k8

7a

~Tia
P W

4a
4d

4b

o~y
A
.

v

7.4

7.4

T
=

X

<
|
—

Tonc
Culture
Aeglhef ic
perception

atyle
Aeatheljc
senzitivity
Authentic 'y

Culbnye
Respect for
cultural
heritage

Culture

‘Respect for

cultural
heritage

Resources
Innovative-
ness

Culture
Aesthetic
censitivity
Respect for
other
Qplturés
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The student known i 111 e 1o 4b | T UL e
resulting from uﬁniitians 1rpu ﬁd by the K g Le SRR

5 ,Iaphlca7 features of a country ¥a " .

(ﬁ #., mountain vode 5, alpine horns, fv}} Fospeot, e
natural materials at hand for construct- ' alhar ot -

ing instruments, provincial lyries of : ures

an isolated repion).

o]

The student, knows ways in which bhe UH| ke 7
amount. of wealth avajlable for leisure
spending affeats music (a.g., wore
money. more support, more market, more
training),

il bars

4b (
(

Culture
Tnitiative
Thrift

E
5
1
=
]
)

The student knows wuvs thab 4b . 8.1 ()
nomic limitabtions may be ﬁVF”PDmP in '

music.l pursuits (e.q., throngh renting - [vl)

3

Pl

=
N

instruments, etuden’ Lo, concert

music on FM radio, gvhajarA} ipu),

The student krows weys in which inven- U H | wnh la A (C) Culture
tions affect the musie of a rulture X8 “a (C) Tec
(e.g., machinery for occupations pro- 3b (V1) |

dneed more leisure time in which to en- Ta

Joy music, off-set press facilitated heritage
distribution of printed music, inven-
tion of transistors facilitated the eco-
nomic availability of sound transmiss
sion equipment),

ERIC
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V.o The tole of Music in Society

COURSE GOALS

1.3 Ce

: - = . ﬁ‘z:' = m o
Ihe student knows the lo-ation and use [P I UH| Kb Ta 48 (€ rlr\l‘fl;itlgiﬂé-,

o print amd non-prinl. materials re- a (C) Careers
lated te careers in the Tield of music 4 (C) Music
(r.p., Fnoyelopedin of Careers and Vo- be (V1) Inquiry
cational duldance: Dictionary of Occu- 4t ’
pational 1itles: Chirenicle Guidance :

Series Pamphiletn: curd catalog: "Music -
Qeevpations'; loenl Audio-Viaual Cata-
logs: "Music as o l'rofessinn.") -

The student knows factors which may in- UH| K3 Ta 2a (C) Careers
Fluence his choice of musgic az a career Th ha

Lypes of employment, competition and La
performance). ba, )

PR

The student knows career opportunities UHJ g2 b Pa (C) Careers
exiat in the follsawing areas of mugic: K& lia

performance, composition, publieation, : L
recordirng, education, church music, La
musicoloyy, construction and repair ba
of instruments, music therapy. '

The student knows job characteristics UH| K3 h e , (C) Careers
of those occupations associated with La (V1) Self-
music. L oo actualiza-
a ha | | tion

The student knows preparation require- UHY K3 b 2a (C) Careers
ments for careers asrociated with K8 4a (V1) self-
music (e.g., techni: . training, ] 4b actualiza-
private study, higher education). : éd tion

g .

The student knows ways in which commer- UH| K3 8b 2b ~(C) Values
cially employed persornel (e.g., disc K8 4b (¢) cultural
jockeys, music critics and publicity values
men) influence popular musical tastes.
Q

ERIC i
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7 Technology

The student knows the processes involwed
in manuCacturing a dise recording (e.g.,
{rom tape of original performance to

Liie marketed product).

The student knows ways recording equip-
ment developed (e.g., cylinder, disc,
tape). '

The atudent knows the meaning of terms
connected with vrcordings (e.g., L.V.,
hi-fi, 78, b5, 33, disc, cylinder, tape,
casgette, atereophonic, monophonic,
quadraphonic).

The student knows electronic instruments
used in the atudy and production of
sound (e.g., oscillator, oscilloscope,
woolor, tweeter, transmitter, amplifier)

The student knows the science of sound
ag it pertains to the production of
piteh. :

The student knows the function of over-
tones as they pertain to timbre.

The student knows ways in which physical
makeup and: shape of a room or hall af-
fect the quality of sound.

IUH

H

TUH

UH

UH

UH

Kk

K1

= A
~J il

K7

‘h

la

3b

La
_4d

4E

(C) Technology

(C) ‘Technology

(C) Technology

(C) Technology

(C) Acoustics

(C) Acoustics

(C) Acoustics
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COURSE GOALS

7.l Technology (Cont.)

mw

The student kuows the scientific theor-
ies of the properties of sound .
iteh or frequency, volume or amplitude,
t1h

(A
o
for
]
S,
o,
ity
e

]

3
duration, timbre or overtones).
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8. Valuing and Evaluating Music

The student knows that there are no in-
herent tonal relationships which produce
values (i.e., immediate, automatic,
pleasureble or unpleasurable, responses)

The student kncws that values in music
are based upon responses which are ac-
quired through learning.

The student knows the ways in which
values determine the seleection of music.

The student knows that education in
music leads to the development of per-
sonal artistic criteria which may dif-
fer from individual to individual.

Lk
20 M2

Gz
K8

[
i)

8a

- L

la
1b

oo =

o

(€) Values
V1) Aesthetic
perception

) Values

( '
V1) Aesthetic

perception

(C) values
) Self-
knowledge

(C) Values

V1) Respect. for
views of
others
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Values

The student Knows the locsation and use
of prins and non-print matrerials {in

valuing ani evaluating music
Magazine and Newspsper Tndexecs: Criti
cal Musical Bevi ‘s Guide:




o, Valuing and Evaluating Music
%.1 Formation of Musical Values

MSIC

154,

The student knows ways that one comes
w0 have pleassurable associations with
music (e.g., pleasurable activities
1

wvhile listening to music, sharing).
The student knows that it is nossible
to have preferences in music solely on
the basis of pleasursble association and
* familisrity.

The student is able to analyze his af-
fective response fo a musical experi-
ence (e.g., reasons for the response
Teelings the music elicits, associa-
tions the music recalls, musical prin-
ciples to which he has been exposed).

The student knows that preferences
based upon exbra-musical associations
may be confirmed and strengthened
through aesthetic inquiry.

o
—

UH

8a

la
1b
3c

5a

Values
Pleasure
Participa-
tioen

Values
Self=

' knowledge

) Values

Self-
knowledge

Criticism



H s B 1A . () Apstheticn

SLhelie expor- HoOKb on Lo hoo (1) Arsthelies

e ] interaction It (C) Internchion
hetwean bthe listener and a musical work 2

(r.g.. anplication of knowledie, alfec-

Uive racponse and critical Judgment).

The student knows that concentrated H{ X ta 1t (C) Lintoning
attention in music listening is essen- 1b [V1) Arsthet i
tial to the task of coordinating the e perceplion
intellect with sense perception. (C) Attention

e

oy

v la
wledge of differences in iy 1b

that is heard and the ability Je perceplion

criminate. (C) Inveatiomtio

e
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Valulng and Evaluatlng Muszc

CC)URSE GOALS

2 Bases for Comparing Different Kinis

- of Muslc" S

e student knows that in a culture UH| Go 8a | 4b (C) Democracy
ich as ours, democratic principles K8 8b ) (C) values
2.g., equal opportunity, universal (C) Cultural
lucation, academic freedom, concensus ) values

* opinion) operate to form a plui&lzuy V1) Feqp?ét iax

. valueq in musie,

Dthex
V1) Respect for
other cul-

tures
V1) Equal oppor-
- tunity
V1) Universal ed
ueation
V1) Academic

freedom
(V1) Concensus of
opinion
1e student knows that conventions are UH] K5 8a la (¢) Conventions
stablished, maintained and occasional- 1b V1) Respect Tor
y altered that provide the basis for ’ other cul-
reating and communicating music and tures

1at these differ from the music of one
ulture to another.

ne atudent knows that descriptive com- UH| K3 8a 1a (C) values
arisons are possible, but critical 1 K5 1b (C) Conventions
udgments are not, between musie bazed
n different sets of conventions, be-
suse criteria for critical Judgment
i1l differ.
he student knows ways in which musical UH| K1 8a 4b 7.2 (C) Values
alues in society are influenced by K8 (C) Cultural
olitical, economic and cultural values valuez
nd by the media employed by society to V1) Respect for
romote those values, views of

' ' others

(V1) Respect for
other cul-
tures
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coedrariences, and bhat this music does

onparing Different Kinds

ont. )

studen’, knows that music is often
|

backaround to complemen’, or
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the pleasure of particular
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COURSE GOAILS

8.3 Bases for Judging (Evaluating) the
Wort of Music

The student knows that the ability tc UE| K8 | Ba (C) Aesthetics
render critical musical judgment is K9 (V1) Aesthetic

dependent on knowledge of the music forn perception
and the stylistic possibilities for its.
performance,

The student is able to discriminate the UH 5a (C) values
relative worth of compositions of the (C) tultural
same style and genre both in terms of ‘ values
conventional standards and in terms of V1) Aesthetic
expectancies fulfilled but not explain- perception
able in terms of conventional standards. V1) Aesthetic
sensitivity

Ly o e w]

W
P
o

1
¥

ol

The student knows that discrimination U K9 8a (C) values
between interpretations in performance (C) Cultural
of the same composition depends upon _ values
congideration of appropriateness, valid- ) V1) Aesthetic
ity, expressiveness, quality of sound, perception
ete,

The student knows that critical judg- UH| K9 8Ba (¢) Judgment
ment of professional and amateur per- V1) Aesthetic
Tormances involves considerations of sensitivity
the suitability of repertoire to de- (V1) Respect for
mands of performance, fulfillment of the views of
expectancies, etc, others

The student knows the potentisl personall UH| K7 Ta, 3¢ (C) Culture

and societal values of leisure time use (C) Leisure

of music activities (e.g., taking les- . V1) Self-

sons, performing, listening to records, expression

concerts). ' V1) Aesthetic

‘ 7 sensitivity

V1) Social sensi-
tivity

V1) Pleasure

(V1) Self-worth
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The stodent knows Lhat styles are cre- H] Kb 20 4n (CV cuthen
ated and uged by musiciana oo partic- K& 4d viLl nes
ular tire and place because of their {C) Values
ecommitnent.s, VEY Commd bment,
V) Freadom of

exprenson
V1) Intepri £y
(V1) Individuai

The student, is able to evaluate his own Hi Pee| 8b ba (C) valnation
commitments to music (e.g., characteri- PL7 4d (C) valnes
zalion, sharing, involvement with ex- 5a V1) Self-
presaive o Priormnnce willingness t@ kriowledye

spend tlmei money in pursuit of music). V1) Commitment

The studen Eﬂ@hf that inquiry into 1 Hi Kb ‘- (C) ldentity
nature of one's value system in music K7 1b A (C) values

is a way of clarifying self -- of delin- . V1) Inquiry
ing one's identity in relation ko V1) self-
society, krniowledge
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Ly
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The student is able Lo asgociate his Values

comni tments in miusie and thot of others Change

to thoir effects on the continuing Cultural
transiormation of values in society, valueg

V1) Commi tmen t,
V1) ﬂaﬁiai sensi

tiviLy
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