COCUMENT RESUME
EC 073 470 C5 200 344

TITLE ' Catalysts: A General FEclectic Handbook.

INSTITUTION Eugene school District 4, Oreq.

PUB LCATE 69

NCTE 138p.; Prepared by a Junior High Language Arts
Workshop

ELKS5 PRICE MF=%0.65 HC=%$6.58

DESCRIPTORS Composition (Literary); *Curriculum Guides; English;:
Language Arts; Language Usage; *Literature; Novels;
*Reading; *Rhetoric; *Secondary Education;
Vocabulary ‘

AESTERACT

Four units in a junior high school language arts
program--literature, rhetoric, language, and reading--are presented
in this curriculum guide. The introduction argues that a viable
language arts program should be relevant to the immediate needs of
the students, should emghasize self-discovery, and should atterpt to
unify the content and process of learning so that students not only
learn linguistic skills but also become more sensitive people. Each
section of the guide begins with a position paper outlining the goals
of that particular discipline and then presents a teaching or
resource unit to accomplish these goals. The literature section
offers a teaching unit in popular music as literature and a unit in
‘the novel, "The 0ld Man and the Sea." The rhetoric section has a
resource unit on writing a visual description of a person. The
language section includes a resource unit on the varieties of English
and an appendix entitled "A Mature Attitude toward Usage." The
reading section presents a resource unit on vocabulary. The final
- section of the guide lists recommended textbooks and print and
.nonprint materials. (Author/DI)
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GOALS, FINDINGS, AND RECOMMENDATIONS OF WORKSHOP

1

The purposces ol o workshop, as defined by the steering commit Lee
seen by the workshop members were: (1) To develop usuable puidelines tor bhoth
velerdan and new tvachers; (2) To cvaluate and recomment current onuage
materials, after mecting with publishers' vepresentatives:  (3)  To extend the
sromnd work that had gone before, through the languape arts workshop's stated
philosophy in 1968; (4} To dt;ldu upon the place af grammar in the fanpoase
arts curriculumg (5) To provide framework lor development ol in=service
cduciation [or teachers in the [all and throughout the year: (0) To wrilbe ovur
philosophy concerning the teaching of literature, rhetoric, lanpuinne and road-
ing in the total language arts program; and (7) To provide models and strate-
corporated into sample units, whereby new teachers and other Leachers
can practicv the inductive methods ot teaching language.

The - did agree that we [eared one major obstacle in accomplishing
our aoals, dnd there lore, propoese the following:

That the purposce of werkshop be clearly defined at the onscb, and, it Lhe
purpose includes production of material Lor teachers, the value of whicle:
is contingent upon distribution to teachers during orientation wovk, that

(i.e., typist, f{inances, wmaterials)

the means of producing such a pro duc
available to the committ

be readil

We found that we could not develop a single prescriptive puide to he usced
in all seventh, eizhth, and ninth grade languape arts classes. OQur district
is ton large dnd Loo dlvc1§111ad to make such a comprehonsive guide priactical,
Wio view our district as four sub-districts within a larzer digtrict., These
sub-districts correspond to the four hiszh school atter
the ract that the junior high schools within the district have a urcat deal of
cultural variation aid that needs in one school are not necessarily the needs
in all. The kinds of activities and programs that we are recommending are
vassential to ;1]71 junior high school students. The lanpuase arts teachers ad
the buildiney coordinator may sclect materials from our lists and the lists
provided in the Instructional Materials Guide for District 40 and adapl a pro-
cram that scems most uselul to their own student bod

1ee arcas.  We recosnize

S
dy.

[t wis aprced that the inductive or inquivy approach must be cncoorased
il by teachers. This is further emphasized by the development ol mode |
inits in liturnturu rhetoric, languape, and reading, in which stratepices and
estod materials make use of the inquiry approach.

i
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That o special reading teacher-coordinator be assizoed o
hich =chool, whose only assignment shall be to clevelop, coordinate, ans

¥ - & H L]
improve reading instruction ‘in the junior high school.

cach dunior

That a language arts coordinator be appointed Cor cvach junior hith school.
|
]

That release time be provided for this person to ai
and, if the schoal prouram provides tor
that one be designated as the lancuaee

in articolation

coortination ol lanpuapge art

Lthr i graie-level coordinators,
arts coordinator lor the entire school.

Phat teaching assignments be made at the junior hiph level wherehy teachers
of language arts are thoroughly prepared, and teachiers assisned to the
Lanpuage arts/social studies corve program have at least cqual preparvation

in both subject ficlds, prefarable a major in both.

stablished in which 1) course e ollferedd

[N TR

: 3) the

CreitL

That an in-scrviece program be ¢
For hoth fdistrict and degree credit; 2) teachers of Dista
s0 content and the accreodited Ecacher ol said curs
school district pay one-third ol the cost and participants desirving L
piay the other two-thirds; and 4) participants lrom the school district not
desiring eredit pay no tui

hothh the cour

LOT .

curriculum library. Junior high.language arts coordinators
cnecourage teachers to submit teaching units for the [ile throughout the

That a language arts curriculum (ile be established in our dist

sehool year,

That the cxisting Language Arts Steering Committee, compose:d of high school
department chairmen, junior high coordinators, representatives ol specicil
cducation teachers, elementary personncl, and administration (under the
guidance of the Language Arts Consultant) continue to flunction regularly
Juring the school year to ensurc communication, implementation of the 1969
Summer Workshop Recommendations, and administration ol sub-committces lov

the purposc ofl:
A, studying the Feasibility ol implementing the 1968 Workshop
Recommendations, '
b, reviewing and evaluating new print and non-print matevials lor

language arts,

That a1 newsletter or similar publicatioun to language arts teachers be
"fourvled" as a means of sharing ideas in the communication avts ficlus.

That time for -anguage arts meeting be separate from and not in conllict
with social studies mectings.

That junior high languape arts All-in-One mcetings be vstablishesd to serve
the neods and interests of all language arts teachers, grivies /-9

inclusively.

I

Arts Workshon recomnen B Cheil G to e



I, Fher the Lonmoinie Arts ConsutLant o thie Latiantoe Arhs BLcorin s Corgait

coovden e responsibilicy ang play o ogreater rale o in o albl o secieian

ack i Tor chie sobjece field,

. That o workshop be cotablished nest stimmer Lo Covelop position papess
cnielines, and addicional matevial in spelling, verbal ol non-veroal

comnunication, and non-print media.

W
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fRNTRODGCTION
i e e lvyane e
vich hans cchoed and re=cehood darineg Lhe tagt Tow montihe
{MclLahan, Postman, Guth, student activists, tceachers)
has had STAGGERING implications for our rhinking,
e et now face the fact that
only whun the gstudent 15 CHO0SING what to lcarn,

onlv when schoel is not interrupting his "cducation,'

onfv when the world he lives in NOW has signilicance
and is not a mere compartwwnt labeled "schaol M
can his learning be RELEVANT,
Tﬁﬂ iangeagc arts class (or better yet, the language arts "vxpoerivnce')
cannot ignore the previous and on-going
experiences of students

(these make up his frame of reference to Lhe world)

b ol

any of them as irrelevant,

"—l
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cannot dis
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cannot the immediacy of the present moment

and its unique value to the student -=- and

ng his Tanguage

[

cannot deny that every person is us

i}

and other means of communication

the WAY he wants to, no matter what or how

he has been taugh*.

tt differs only in degree of intensity from daily life, for

it meets cach student at his own door,
plans new experiences for him that flow naturally

from his view of the world,

shows him some new doors that might help him grow

into a more human being.

ERIC - - - 4
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We recognize that the faults of
irrelevant procedures,
approval for quiet g@ﬁfafmity%
harmfully narrow judgments,
discriminatigﬁg‘and
comfortable middle-class opinions
are QUR faults.
No echange in our schools is so essential to all change as the
ALTERING of teacher attitudes.
Sometimes
a fear that we aren't preparing the students for '"the future
(or the _Chreat of examinations)
a desire to '"'give" them all we can while we "have them"
(or rigid adherence to a syllabus)

a feeling that Language Arts is only the content of masterpieces of literature
and principles of rhetoric

(or attachment to our own pet units and methods)
an insecurity if each class is not neatly and completely preplanned
and packaged
leads a teacher to try to
STRUCTURE-EE; s;udents' responses
instead of strﬁcturing only the experience,
TELL them what they ought to learn
- instead of allowing them to discover for themselves,
JUDGE their works against adult standards
instead of accepting them as they are,
INTERPRET the experiences from an adult frame of refereﬁce

instead of accepting the interpretation

k.



based on their present view of the world .
i - It's a simple matter of the teacher's
STEPPING ASIDE at the moment of growth,
HOLDING BACK his adult answer at the moment of discovery,
FREEING the path for the student to go
where he must
as far as he can.
District 4J graduated approximately 1500 young people in 1969,
Responses to this "produet" in the past have gone the gamut from
pleased approval....................L0 appalled disbelief.
Although many gf our students are more than adequately prepared
for mental tasks demanded in college
the majority of our graduates, who are not college-bound,
have been SHORT-CHANGED, |
cheated of status as well as gkills.
As someone has éaid, the HFIGHT that a civilization will go
iz determined by the way it EDUCATES its MASSES,

Re-examining this GRADUATE and

=2

is relationship with

=g
i
i

school system

will help provide the basia for our rationale
in formulating the Eugene '"guide."
The graduate has certain rights
--to an environment that fosters an image of himself as worthy

teachers who accept him and do not equate his value
with his academic achievement

. associates of his own age who are encouraged to accept him
and not equate his value with his deficiencies or differences.




i

-=to wonder, to be curious, to feel "the tension and triumph of discovery

not to have his tasks over-structured
to be encouraged to follow interests experimentally.

--to relevance, learning in terms of a meaningful "here and now" world
not to be dominated by a "should" philosophy

to be "a part of all that he has met' (part of universal
human experience)

to see his education as a continuing, integral element of his
whole life as an adult. ‘

And the school
in order to allow the student the greatest opportunity
for érefiaiency and understanding
of his language
provides a framework for language arts
based on
--the history and structure of language
--social implications of language (usage)
--and concepts of language ambiguity (semantics)
of language manipulation (writing and sﬁeskiﬁg choices)
of language power and influence

of language as a means of defining and ordering reality.

The student and the school, then,
SHARE the responsibility of géttiﬁg
reasonable and realistic goals
for each student

aiming at least for a

minimum proficiency level

for all students. .




graduate will expect to
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--read with the speed and comprehension commensurate with
the difficulty of the material and his needs

--uge effective procedures to improve his spelling and vocabulary

--read and listen critically and purposefully to interpret and
evaluate the views of others

--use efficiently the routine language skills of the citizen
consumer (applications, forms, business letters, contracts, etc.

--communicate (speak and write) his views clearly, effectively,
and appropriately

--differentiate between thinking that is critical and objective,
and thinking that is emotional and subjective:

seeing the problem of choices and consequences, and
evaluating alternatives

making discriminations, cognitively (as in analysis of
part and whole), and effectively (as in assigning values)

recognizing parallels andtrelatiﬁg those elements which in
larger contexts, belong together.

=R

With attitudes, the graduate hopes to

--listen, read, and observe éppréciatively (liking or dis-
liking and knowing why)

--make purposeful and accurate observations of phenomena
significant to him ’

--practice desirable social courtesies as a speaker and a
listener

--recognize the dignity of man ané significance of life
seeking Eé gain insights into human experiences and moctives
comparing values to help him arrive at his juégments
appreciating the diversity of life experiences

seeing his particular life experience as it relates to
universzal life experiences.

Q 8
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The teacher will be a PROBLEM to the student

=

if he
is unable or unwilling to cope with change

feels that new approaches threaten his authority
is afraid of having inadequate knowledge

feels overwhelmed by new methods and materiglé

feels threatened by parents, administrators, other teachers, the press or
the publie ‘

or he
lacks imagina;ion and creativity
iackslsensizivity tgwaré and respect for the students
stifles or ignores some students

dominates discussion.

The §Qminis;rat§yé System will be a PROBLEM to the student
if it
i8 more concerned with program than with people , . , .

--when compartmentalization discourages the student's
seeing relationships and from transferring learning

--when its demands do not indicate respect for, or understanding
of what goes on in the classroom

--when early rewards for conforming behavior
retard the student's learning

--when the curriculum is "unrelated" to the decisions
and actions that lead to important consequences
in the student's total world.
NOW.", ,HOW WOULD YOU SUGGEST HELPING STUDENTS MEET THESE CRITERIA?
AND, FORGIVE US A MORE PEAGI;GAL QUESTION,....
.. .how would You plan a curriculum for a district this size?
Do you realize that the Eugene Public School District
employs over 1100 teachers
had 21,58C students enrolled in September, 1968
9




expects 22,126 students to Eﬁrali in September, 1969
projects that this enrollment will grow to somewhere between
23,000 and 24,000 in the next five years?
Certainly to prescribe a specific list of units for each grade level
is UNREALISTIC,
How can we,

different junior highs,

when the district presently has

(Cal Young, Jefferson, Kelly, Kennedy, Madison, Monroe, Roosevelt,
Spencer Butte) :

each in an area somewhat different from the other
drawing from homes quite different from each other's
containing kids very different from each other,
(to say nothing of the diversity among teachers!),
when theré is a 15 to 20% difference among the four subdistricts
of the Eugene system in the number of students bound for caliege,
and when there is an even greater difference within each subdistrict
of those who are planning high school post graduate work
and those who are not:
The BIG question we tave had to answer, then, is:
WHAT CAN WE DO TO PROVIDE THE BLST DIRECTION FOR THE MOST TEACHERS?
And we came up with this idea: Why ggg provide a framework, (a guide?)

for units based on a process for learning

rather than subject -natter.
A LANGUAGE ARTS PROGRAM UNIFIED THROUGH PRDCESS COULD BE THE ANSWER...
if you want to bé a guide to learning.
What do we mean by a unified program?

Put yourself in the place of one of your students, Eugene Jones

You, like Eugene, could

travel from science to language arts
to math to history with no mor

e d rection or connection



O

tham tine segernee ol ol in the i
[

In the same way, you coobd travel "threongl™ oo e grts

Lram Tonguage to Hiteratnre 1o vhetoric Lo readin with

little or no  real commect ion. Somcl s Wi cven vilv ot e

this [(ragmentation by separating banvuaue avls inlo units
with four Iabels and dividing the week's ols
thom. i

Ak B I [TTRIR SN

Sometimes we Lry to unily them by correlation Bt w
haven't recognized the ORGANIC UNLTY that makes lTanouee
arts a living, meaninglul whole.

llere, we might be ahle to learn something {rom art. ..

1

—ArL involves == Bugene Jones, constantly observing and reacting

to himsell and his world, sometimes Chrough hiis
own work

-- Rembrandts, Van CGoghs, Picassos
== pencils, paints, pastels,; clay, stone

There is a continuous movement among the elements. Lupene

"meetcs"
farms,

a Picasso, reacts to it depending on his raste, studics its
learns about its medium, and tries Lo express his interpre-

tation of his world in the medium.

There is no attempt to separate the study of the maslers into,

for example, Monday's and Wednesday's classes, wedia {or Tuesday,

and student “composition" for Friday.

The COAL is EUGENE'S CROWIH in awareness and

HOW TS LANCUAGE ARTS UNIFIED?

Very mich the

Fngene Jones

ERIC
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same way art is unified -- through the PROCESS

experiences anything, plamned- or unplamned, on his
present level of sensitivity, with his present

frame of refercnce, thus miaking an

"engagement"

hetween himself and his experience

examines and analyzes the experience, developing a

"percepti

p
8

1! about it

enetrates to deecper meaning of the experience
tarting with intuitive understanding, ptacing

it against a bigger bhackground, such as "lifte,"

thus attempting an "interpretation' of the cxpericnce

11
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-- decides on the value of the experience for his
life, judges the worth of the experience by
objective standards, thus making an "evaluation"
of the experience

-- and finally, synthesizes all the aspects of the
experience within himself, allowing the experience
to make his behavior more human, thus making an
"integration" on a very personal level.
CONTENT AND PROCESS THEN BECOME UNIFIED...
Literature, language, rhetoric,and reading broadly conceived to include
unwritten respoises, spoken language, and media other than books
are the CONTENT, the "STUFF" of the language arts experience
the PROCESS is the HOW that makes the experience more than

an ordina:cy event of daily life, or

oA

an artificial exercise of just another language arits class.

AND THE STUDENT IS AT THE HEART OF IT ALL ..

[

We want him to grow in linguistie,
imaginative,
and intellectual power
and to deepén his sensitivity to LIFE and TRUTH.
And so we will GO WITH Eim many times
through the PROCESS of LEARNING.
WITH THIS FRAMEWORK IN MIND
2 the Language Arts Workshop, Summer, 1969
has deveigped position paperssin the areas of
literature, language, rhetoric, and reading
to guide the thinking ‘f teachers of District 4J
and
has produced units in these areas to serve as models

for building an outstanding and exciting language arts
Program -- a program YOU can take part in developing!

.12




POSEFION PAVER s LITERATURE

Literature and the Sacred Priesc. ol the 55 le

Jcarabacus §¢

is a beetle.  Ils curious habit of volling up wads ol

dong bas carned it the appellarion "dung beetle." For these excrel a-eat ing

inseets, dung relling is a bhiological essential. Not wirly dovs i1 provide

fhem with a reserve food supplyv, but it also serves (o perpeiuale the spoecics,

tor svarabaeds sacer deposits an ecep at the center of each ding hall,

The ancient Egyptians revered the dung bLeetle and its attendan balls of

[

manure as sacred symbols of the sun god. Curious, isn't it, that such n
higﬂ1y advanced civilization ceould hold orbs of Excréta sacred,

Tt is doubtful that the average Egyptian thought mgch about it. e was told
by the priests that the dung heetle and its prndﬁcts were gacred, inherentily
gooad, and their ediztrwas accepted without question,

Inlierently good. The term is often used with reference to rhe study of
Literature. Literature is inherently good for students. 1t pives thg& a
liberal education. It humanizes them. It transmits our cultural heritagc.
Thorough knowledge of literature is one of the primary signs of an educated
man. Dung beetles, téo, measure their worth by the size of their dung halls.

Is the study of literature comparable to dung rolling? 1Is it only a
snobbish status symb@l? Does it really humanize students, or are we and our
students being conned into believing it is wafthﬁhile activity hy our academic
high priests who have a stake in its perpetuation? What is it value?

Literature is primarily valuable as a means of seeing the human condition
through another's eyes. VYou don't agree? Tine. Write your own asscssment of

literature's primary value in the space below.

ERIC 13
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Creat,  How we all know why we teach Piteratare, T von gaid Fhae prisoars

valve on literature §s Lo develop reading shilie or Lo deepen o stndent s ander -
sltanding of social studies, stop here,  The rest of this paper will be of Fittle
interest ro voir,

Assuming von bave sowme deceper purposce tor teaching literatnre, the next
ciestion ist  Are vour students wettin what you say they should cot oul of
Lthe Titerature you teach? Do they sce your values in the study of literature,

or do they sce themselves as dung rollers piling up points or marketable skillsy’

Arc they engaged in the literature you teach, or arve they mercly mouthing teacher-

fed platitudes without ever involving themselves in the work?

he engaged in the literature you teach, the students wust sce a rela-

S U

tionship between it and their world. Maybe Evangeline or "lhe Daffodils”

has value for you, hut can they grab your students?

Ho?éfully your private definition of literature's primary value will
allow you to redefine the boundaries of our discipline so that it can grab
students. Writers of ballads, lyric poetry, narrative poetry, epic poetry,
short stories, novellas, and nave]é have usuaily been considered to he literary
artists and much of their work, literature. Today, many people who in earlier
davs would be writing in these established genres have instead turned to the
newer media. Quality popular music, film,and telévision have not yet reached
full respeersbility; they are not yet suitable for inclusion in the professor's
dung ball. But nmuch of eacli new medium's content will have value as literature
for you and your students. ND}é importantly, they engage the student. They
should have a very definite place in your classroom.

Ot course, it is your choice. Your classroom literaturc may be selectled
only from lists of materials rthat the sacred priests deem worthy, therefore in-

herently good for students, or it may be anything in which you and your students

El{lC 14

Aruitoxt provided by Eic:



see borerany value. The srudy ot iteratore can beoan esmereise i do

vollbine or a meaning fal experience Tor you and vour stoadent s

With apolopics to Ceneral Blectric - Teach Bettor beloot teally,

3
o :
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LITERATHRY

- A TEACHE U,
(Popunlar Music as Literatare) ¥

tencral objectives applicable to all aclivitics in the it

The teacher needs to learn wmore about a medium that is important

Lo his students.

the srudent needs to recounize that his owe teconage environment is
full of signilicance if he will apen himgell o it
Lo recognize that the judemert of "authoriries"

The student needs
almest weaningless to

about the literary merit o ]
another individual. Thervelore, he must learn to, judpe Tor himsceldb.

roany work i

The teacher needs to provide expericences inwhich a poor reader can
ereel. ’ '

the reacher needs to make use of Forms of literature that are )
surronnded by posilive commotations lor their teenage students.

o
ERIC 16
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Tho student needs (o recopnize

Lhat s Mow cxperivnces™ are tirmly

rootoed in the "thea exaperivneos™ of

his olders. it an hig=

Mothing oxitsy
torical vacumn,

The stuadent needs (o he abile (o
rne simple techiniques of Ticterary ana
Pty

popular wusic.

The students necd an opportunity
ta praclice their new skills in a
mearinglful way.

to help hiw more folly tderestand

-"!'a.'ﬁ.fi:‘.f!’

i i e TR §

becture o che e oo
popitlar wmisic fllastou ol b

gome old "rock and ol L s.

Ao

Brridoe

Play "Alice's Destanamt ™ o
Guthrie "The 59th St et

by Simon died Garlunkei. |

,
Hone !

anied
foeirag Thes g
sanizational difVevences Dotureg om0

exslablial the dilfllvreore Loetweoes e oa o

rative and lyric torm,

LA E .
advg

I"lav D'eloek News/=2i tent
Night" by Simon and Gartunkel and then

discnss The nature of jurtaposid fon.,

Play YSky Pilat™ by Prie porden and Phee

Aniwals.
overnight assignment
of juxtaposition in this,
the student’ruapunsua at the benioning of
the next period.

shiopri
e

Have studenls wiite a
doeseribine

tidier st

S0, dliscuEs

Plav "A Small Circle ol Fricrds™ by
Phil Ochs and "The Big Brisht Green Plea-
surc Machine' by Simon and Carfunkel. While
discussing the content, "ifoduee™ the con-

pt of irvony with the ¢lass.

cu
Read the Fzra Pound haike "In a Scation
at the Metro." Play "Julia™ by the Beatios.
Digscuss both wyith relerence to their
Play "Flowers Never Bend with the Baionrall!
by Simon and Garfunkel and "Circus ol Sour™
hy Donavan to point out thie differ
tween imagery and metaphor.

T ery .

Assign students 1o creale doew visual
symhols for peace, the United States and
civil defense shelters. Discuss how the
visuals they have produced contrast with
the synbols commonly found in literature.
Play "Mrs. Robinson" by Simon and Cariunkel
and'"California Dreamin' by the Mamas s
the Papas. Discuss (he dilterence in syi-
bolism between the two. "Hrs. Robinson"

has powerfully blatant svmbols, while
1" I '

alifornia Dreamin tugey symbolism ol a
i :

" by Leoward Golien and

Havo

Play "Suzanne'
distribute dittos of the sonp.

groups arrive at interpretations of the song;
then present Uliem to the ¢lass,

sttidont

17
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Opoeeilic EHJKWII‘Q;;

The studenl needs Lo be aware of
thie problen of loneliaess and aliona-
Lion so prevalent in our socicty.
Hopcelully, discussion.ofl Lle works in-
vlnded in this section will not only
make the student more aware of the

it also help him internalize
gsolution, (Sounds like
vibiliotherapy, don'rt you aurce
Liiat Titerature should have signifi-
cance Lo the student other than pure
delipht in a well-turned phrase?)

pro®hlem,
a pergonal
but

student needs
he a eritie.

The
chance to

The tcacher needs to evaluate the
el fectiveness of the unit.

RIC

dicher gteategies

awm a Roek' apned "Sounds or
Silence" by Simon and Garlunkel and VEles-
nor Righy" by the Asle the
to write a short paper describing their con-
mon theme. Tllopefully, most students will

agree that the zommon thome Toneliness,

Plov 'y

heatlos. student s

is

vanl Penper!
Beat tes, Uu
Emphia-

Play the entive album Sgr:
Lonely llearts Club B nd the
anwly and discuss each song fully,
size that the album is often considered to
a unified whole dealing with loneliness.
vide the c¢lass into small groups liave
group decide what particular human prollems
are identified in the album and whar solutiony
are otlered to those problems.
presentations should he cenflined
for the entire class il possible.

!1\

by
Di-

vach

The
Lo

slroup

one period

Play the sonyg "Hey Jude' by the Beat les

and discuss the implications of the sang hE

ﬁs ﬁHEWEr te the idea expressed in
Pepper's Lonely llearts Club Band, Ihcv dove-

tail perfect tly.

Assign the following paper: 1s Bobby
Dylan worth listening to? Play his albims
Bringin' 1 All Bﬂck Home and The Times They
Ave Achangin'. Provide dittos of Che sonps

‘”Hey'Hr. lathUELHE Man,'" "The Times lhuy e

" "Ballad of a ‘Thin Man," ('
Only Bleedin'," ””ighwﬂy ﬁﬁ

Achangin’',
Alright Ma I'm

Revisited," "The Caces of iden" and "Subtoeran-
ean Humaalgk Rlues."

are glven th opttgn GF pleplrlng an Drnl or
written presentation on some as spect of popular
musiec. The final two days of the unit shouid
be reserved for the oral presentations and the
silent reading of the wrilten reports which
are passed around the c¢lass.

18



Rusotrcos
Duppliersy '
Seirr owi s tudent s
s At annes three ia the friversity of Oregon Library (i1 theso iz

dan oarticle
in existence, she can 'ind it)

Albums

Arlo Guthrioe
PDoors

Vrnﬂlnln“rlhlLL A.M. Simon and Cartunkel
Eigage Rogemary dﬂd Thyme Simon and Carfunkel
Y lence  Simon and Garfunkel

Simon and Garfunkel
é§:=xﬂ Future Passed Moody Blues

huuk n

The Mnmqs nnd Lhc Papas The Mamas and the Papas
ijil‘ - -

Beatles 1The Beat les
Poatles
ery Tour  The Beatles
Pepper's LnnLiy llearts Club Band The Beatles
Prin”in ff all Back lome 'thv Dylan
The Times lhey Arc ALhJHU]n Bobby Dylan
(|1L5 rom a Flower Cardgn Nonavan
The Yard Went on Forever Richard llarris
ﬂcsun hltuhtly Procal Harem -

Crown of Creation Jelferson Airplane
; MrAx!lulr Park Riehard Harris

aul“(ﬁnt

Singles

"Lather' JefFferson Airplane

"Sky Pilot" Eric Burdon and The Animals
"small Circle of Friends" Phil Ochg
"lley, Mr. Tambourine Man" The Byrds
“luesday Alternoon”  Moody Rlues
"Suzanne'  Noel llarrison

"lley Jude"  The Beatles

Print Matcerials
Mapgazines

igr Slone

hooks

The Poetry of Rock Richard Coldsrein

ERIC 19
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A WO LPTERATERIE
,.;"?,,
an oand thie Sea) i

O jectives Teachier stratogd

A student should learn to use the pro- Give students ample Uime in which Lo read,

cess of literary analysis as a method the novel alter a suitable Introduction,

ul sleaning wore meaning from his

voeadinge. Start a class discussion with the tollovine

question: llow do you po about seelay beo ud
the simple plot of a novel? iy theories
will be advanc
all can bec useful., Some possible answers
follow. '

ed, and none should be rejecteds
:

Look lor ewphasis
elenents repeated,
elements placed in pedest

positions in the narrativoe,
elements sct ol by juxtaposition

Symbol hunting
Huneh playiug:
Character analysis
Following the class disenssion have student s

apply all the methods vour class had advancea

to gather significant data about The 01d Man

and the Sea. Tach student will probably relv

heavily on his own pet methods and hiis Tinal
conclusion will often be radically diflerent
from those of his fellow classmates.
After cach student has arrived at his own
interpretation, then hegin a class discussion
on the "meaning" of The Old Mau aud the Sea.
Again diversity should bcgéncmnrdgéd and dig-
cussion should be open ended. Points that
might be subtly stressed are:
sea, the [ish, the sharks
tourists, the lions, Joo
DiMagiio, the bone spur,
Manolin, Santiago, the Warhlor,
the jelly Ffish, the turtles, the
old man's hands, and of course
the reference to Chrisc ("'Ay,'
‘ he said aloud. ‘There is no trans-
lation for chis word and perhaps
) o it is just a noise such as a man

might make, involuntarily, Ic iy

ERIC 2
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Lhee naid b po thronsh bies o

P

- aid into Che coad Y T g
it e limbing ohe bt venore
R IO T PN N ST TR TR R
crns D jon pos it fon oi i
old man o his hed )
Goneept of hiero ol nri=he e
Appropriatepess ol eading
The novel as o Loy
Signilicance of "and' in tine it
lrony.
Themes
Above all, don't wake the Leswson inte a =Lue-
turcd guessing same where yon know the Yrigh "
answer and try to lead the stodengs 1o 0t
A student should be able to pee. - Alter all points of view have been Jisensned,
cedve the human condition through asdign Cthe students to grite one ol Lo Lhre
anatherts cyes, following papers,
What Makes Life Worth Liviong Aceordia:
to Hemingway?
While returning home with Uhe neare-ske o
ton of the mavlin, “anliavo By i hijm-
self, "You Tovod ivim when he was ol
and you loved bim alter. 00 vou love e
Lt is not a sio to Kill him. O is it
more?" How would yon answer and justiry
santiauo's questiony
A Man Can Be {L;‘i_'l"."i}'i!fl‘ Bl et D gt M
When the papers have been comploted, spend o day or
two passing thoem around the room Tor all e=rodint:
to read and discuss.
Sot oup analysis oronps, the profotvpe bor o whiiols ol
tow.  Student dnitiated oups shonld be oncone ol
Hach group will be vequived to make an il las Pl
aral presentation to the olass ot rhe ond of ey
alloted time poriod,
A stoadent shiould vecognize the con- Style
seious choices a writer miuse mgke What reasons Can vou sco lor Homringaay '«
chjel taken tosether eonstitute his . choice of point ol view? Wonld anotheo
slvle. one have beon bhetter?

ERIC "
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A student should be able to make
intelligent value judgments

quality ol a piece of literaturc..

A student should incorporate some of
the vocabulary used in the novel into
his own vocabulary,

A student should be able to identify
the special assets and liabilities of
the novel as compared with other
literary forms.

A student should be able to expand
hig interpretation of the.novel in
cative way,

about the

]
[

e h docys e
alHreration

tliem i

How THE me

alttedliasm’

mitle 0 o aphaor

A e Bt P10 dgenes

- HE |
et ive iy,

What is
ion
and

Hemijnowiy 'y met hodd o

e
soentences?

l!."l::ft,‘_ [RRISATE RN I DY L

in nove ! as a whole,

in

in pavraphs

How would his style have to change 10 he
writing an Alice in Wonderland

Wy

type ol bock?

What ic character

tvl;

aroa

Hemingway's ¢

Litérary Criticism
1low would you define a
piece of literature?

“"worthwhiie®

or doesn't
definfeion?

Now does
fit your

The 01d Man_ani the

500

Vocabulary
What some of the words in
you think would be uselul,

.
that
intor-

are this nowvel

refreshing

s

esting, impresgsive or valuable for the other
students in the cTlass to know?

Multiple Media
What changes in Lhe novel would you make
present the story cffectively as a film, ..
drama or a poem?

Comparative
Compare the style, theme and organization nf
The Old Man and the Sea to "The Open Roat,

W1nd Sdﬁd
have you.,

and Stﬁr,, The ilobbit or what

Got other ideas for a group? Sce me.
After the groups give their rupnrts, give the
class a list of creative activities. FEach student

It
aCriptive
Most of them

is required to do an activity. The Tolloving
is more for inspiration than it is a pr
mandate for the students to [ollow,
will initiate their own activity.

a 5E1iLD of poems contered around
ces or themes taken from the

Wr' o c)
experie

rr

noye l -

Write a short story illustrating a thome of
the novel, but ugiﬁg a dirfuront :urting,
different characters

Write a one act play uaing Santiapgo and ;

Manolin as two of your wajor characters




Write o 1iln RS T TR T Sy S A T A R PR

i
pictive o tila's them ponvern e

Write a narrative Hallad ool (o uiie i
it

3

called ™ Saen of Sant iano,
PDraw, paint, sculplt or tashion a1 work or
serics ol works that illustrace (hemes in
the novel.

Svo ome.

o : : 23
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INENSET T

fobn M, e e YA View o Literature Too Often e leetod | Foadish daurnal

W ilareh, 1969, B

Boushing e, The 0ld Man and the Sca, Short 8t
Study “enter, Literature Curriculum 11T,

ordcea, Poems, Orceon cCurricubum

Teacher Version,

o
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POSLTHON PAPER:  RIETORTG

Introduction

Tn his recent book, Englich Today and Tomorrow, "rolessor Hans Guth
describes the process of composition as ''first of all a process ol exploration.,
There is the essential preliminary stage of investigation and weol pathering
and alse starts. There is the gradual collecting of notes - mental and
written, concrete and abstract, peripheral and to the point. This stapge i
followed by an important intermediate one: the sorting out and ordering the
first impressions, the seeking out of missing information, the reviewing of
svidehce in order to test and confirm tentative conclusions. The [inal re-
sult is the statement and suppéft not merely of an honest opinion but of #
considered apiniaﬁi”l

Coincidentally, but perhaps significantly, the 1969 workshop stumbled
through this same process of exploration in trying to chart a coursc for com-
position for junior high school. The result is our "considered opinion” of
the relationship between our students and the'art of composition.

In addition, we have developed a sample unit illustraténgthé inductive
method of teaching composition in the hope that this will aid, NOT DIRECT,

;: " teachers in formulating their own approaches.

nd Tomorrow, p. 165.

1. Guth, Hans, English Today

@

O
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Bhoetoric™ is the art ol communicat ing clleelively, 1t 0= an et becaaee

ity processes demand imagination, cxploration, creativity: because it is eon-

cerned with using language as a wmedium of sclf-oxpression and communicatl ion.

On this premise, English teachers cannot presceibe one paltern or im-
pose one set of rules by which studentswill learn to commmicate cffectively,
Rhetoric is NOT an exercise in [illing in the corrvet patlern ol wrilking ov

capeaking. Tt 1S an experience, a discovery of "truth, reality, the world as
p : 5 ¥ . Y,

Y ) ,
we know it and believe it to be,"* axtornalized chrough words.

As tcachers, we must provide the methods of ordering these expericncoes
and ideas so that what the writer knows, feels and understands can be made
known cffectively. In studying the concrete characteristics of cxpression

such as style, structure, coherence, order, ctc., we must rvemember that these

[

characteristics are means to the end NOT the end in itself. 'The validity of

studying these characteristics in isolation is questionable unless [used with

lm

¥
DO

the goal of purpose. Unless the student understands the purpose of the writ-

ing asvignment, the-study of structure, style, coherence and order is juset

more practice in "dung-rolling."’

; *Ihroughou.: our position paper we have used the term "rhctoric" in place

ol "composition." We feel this word better describes our conc pt of this phase
ol language arts for two reasons: (1) it suggests that all writing and speak-
ing should have a purpose; (2) it equalizes the role hetween written and. oral
communication.

2. Guth, Hans; English Today and Tomorrow, p. 165,

3. Postion Paper: Literature.
O

ERIC o 26

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

L‘Il'

involved in composition - choosing a wovrd, construciing i sentence

HERIR

ot i bing.,

con twdent Ushonded v a0 e boon et Do od T ot e 1! P

i
114

He should andersCmd Lhat G sovpose controd nd s oo
concrete processes ol vriting, e should understand thal cvery aviivil s
courdering

ragraph - has a purpose.  After his purposc has booen cstablished, 700

e decides what conerete characteristics ol writing best Uit this PUrpuese.,

Whnt

sentence structure or choice of words will hth convey his ideay  Which

style =hould he cmploy:  Deseriptive? Narrative? Or both? In this way,

WriE

ing o narrvative, for instance, is not an cxcercise in one way Lo write

a paragraph bul an effective means of communicating the writer's purpose,

What is purposeflul writing and speaking? The U' egou Curriculum states

simply chat the fundamentals bebind all communication (and this includes art

and music)  are: to inlorm, to entertain, and to persuade. Theso fundamentals

are not apart from cach other but are often fused in a single work., An vx-

ample of this fusion is illustrated in the position paper for literaturw.

Vicwing communication from this broad standpoint we avoid the restrictive

categorics of narrative, descriptive, and expository prosc.and leave the door

[&] P en

)
e

for the processes of imagination, crea

tivity, and exploration that arc

the written and spoken word.

criti

ular

is that what 'we have traditionally cons

A Word on Meiind

Linl teo discuss the

In considerving the ‘teaching of rhetoric, it is cssent

cal question of HOW we are teaching. The general conclusion of somw pop=

criti c, of the tcaching profession- McLuhan, Postiman and Wodngarvtner

]
]
,._.n

idered 1mp01taﬂL in cduecation is not

veally important at all, The critics protest the educational cstablishment's

ciiphasis on the what - rules, content,

Liix}

ubject matter. So a stude

r,
=
™
"
"y
=

- Oregon Curriculum, Language/Rhetoric I and

=
Lo
»
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}lih!y sponl ol b othe dejiritiaon of 3 Lopiv =ontonme | by oot = et aoe oy
covvyative paragraph, the chironeloricad ardoer in o gL ion, nounat L Wi
o meam to Bimd T means he has lenrned Cmemorisdy ohat the Comehaer
Lwﬁgh[ (tald) hvim.

Tie popular critics soo learning as what the students doec i the eb e

roam, not what we sav o to them. [V we approach Leanving s o tollin: procore
vhere we dmpart profound bundles of knowledue, the mest the sradent il o
is acceept the authority of the tUﬂEh;F and memorize rthe raere.

On the other hand, what ?hﬁ students do wien Learning i= approached as

AN asking process is learn to question. Through this process, they discover

I a student rowember the

Live Tacts, substance, content. By whiich method wil

detinition of "connotation™ Luﬁg&i: when a teacher Lells hiim or when he di
covers lTor hims L1 7 Whieh mothod of learning will be more meaning il for him:
Looking up a word iw ghe dictionary; or comparing two paragraphs deccribing
Lhe same scene, discussing the effect of cach, examining the words rhat
create the effeet and, finally, formulating the idea of connotation? 1t
secma more reasonable to assume the latter process of explortion will have

Lhe more lasting effect, but more ant he will have leave d to obscrve

tmpo

characteristics, compare and contrast details, and dvaw conclusions. Jlan't
this really what we want him to "gat'?

What this simply boils down to is a controversy boetveen two theories:
learning is nhsurhiﬁg versus learning is experiencing. '"he older school

fnvironments stressed that learning is being told what happened.  ‘The inquiry

.
chvironment stresses that learning is a happening in itselr."’




foo e el lowing pooes we Dave G Ludedd g nme Lo 0 Bind jevee P

soea s mede b ot as o crmample of U R O TR R S S B T P RTTOR

oo thiat thiys model

JiLL stimulate you in deve bopins Tessons tavoring:

hiie approach,

Q |
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Annocated Teacher Boronrces tor Foebaeh g oo IR SEERIE

Ve rican Book Copriny Gl

’!‘L'il'x’lll llllt!l“]l ]
MU oin that it : i
mar and lanpuage skills by using ﬁi,rnLL’.nLZL:S taken From the Titerature =
tecetions. The selections, incidently, are longor than those Lound o

mode s in most by,
the Diterature.

bt 08 especially diff Chorrrriopa ) oy e

Conposition, n= the itle sugnests
1w series is Labelled A, B, .

, s ricd into

Ao, devett, and Bish, Charvles & [n]l'n:s_x'\i’i?n;,_f, e
Supstesis practical, inexpensive, and b

JTiot,

U”‘iLMWI [Yah, 1,50,

slock N,

Boecler, AL ., 1 sroom Fractices in Teaching

'l‘l“lth ]')h/x“"ﬁ , UG/,

A Tifeh report of the NCTE commitloc on promising proclice
men, Becler and Donald W, Emevy.

Co-cvhair-

wa, AL DLy T citement of Wri
Wit oreative

22406,

. An important, practical hook
aginative writing. lardbound, 188 pages. NCTE SLock No.

r, Llesa R, Dircetor of Project Baltimore Public Schoola, Administ vat ion

Building Annex, 2521 North Charles Street, Baltimore, Maryland 21218
A tummer Propram Stressing Logic and Rhetoric. Thi
was planavd te help wth graders devélop compualL ot skill chrough

ceing inductively or perhaps even intuitively what happons in comaunico-
Lion when logic [rames the megsage and rheteric transmits L. They saw
and then they wrote,

series of [ossons

deGraw=lill, Tnc. (publisher) Ramblers, Gamblers, and Lovers, 1968, Who was
the stranger who shot Dan McGroew? Did Ca QLyV%IVQ the day Tor the Mud-
ville baseballs team? Why did Sam McGee want to be burned? Those and
other questions arc answered in this book of high intervest pootry,  These
fast wheeling verses, some short and some long shiould be cspecially ap-
pealing to the boys--and some of the girls too? About 35 seleelic

1968. Workhook 1\ ¢

in Action. National Texthook Lompany.

Meredich, Robert €., An Ant thology for Young Write
o

Ninan, Desmond ., Composition: Models and Exercises, 1965. ‘Toxts for 7.8,
and 9. Fach lesson in this book usos L

1ndu ctive method to introdiee
the student to the principles of good writing. A model is introduced with
a few brielf statements. Then the student reads the madel. At the end

ol each model the student finds a series of statements and questions which
lead him through an aﬂd1y§L§ ul the =kills used in the model, Finally,
under the heading of "Now You Try It" he [inds suggestions for a composi-
tion which will allow him to practice the skills demonstrated in che
lesson, HalgguLL, Brace and World, Inmc., New York.

Peter Pauper Press, Mount Vernon, New York, (publisher). 'The Four S
Japanesce fHaiku, Ehérryrﬁlgssgms, and HaLLu MHarvest. (laiku Lullv;Liona),

O
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Senson, Mary, Moems to

Wil son,

T, i t . st [

i Lo
L. EERT e ) Pebe Y I DY TR BT NI ferss N i
pribbicat ton cpecially i Vo Juicior Biieh consot . Boapd in o

this loose-Teal notebook containe L0 (oo and ooy -

Gaterprood cover,
gl

deceription--chiclly in the Fields of compesition, 1 adine,

il iy
color-

Piteratare.  Tts 400 pages arve conveniently indesod by divider:

Kewodd Lo the varions sections Tar quick access. This pias the Vo
: Dean beodnserte Doy ootrae e od

as owebl o as the authors

that wvour

Lol make s it oa ]\ig;ii'l}' praciical and s
tenvher,  NMCTE stoek No. 03105,

dab e bem tor the laegasa gy

vo, 18966, Charles =scribucre's Sonsn, New Vork.
= 7', ?

Mare MeAnaw, Reading/Writing Workshop (7,8,9), 1968, Teachor's

. Adetailed workhook approach complementary to the sorices

wannal also
Composition: Model:
darcourt, Nrace and World, New York.

and Fxercises.  sugeested for teacher resource,

ituntions, 1966, A compilation ot ideas

(ed )
le oxpericnces in wrilbten composition. NCTF Stock

nyagoe

*

No. 30102, $1.00.

iku kit available from lLanguage Arts Consultant,

ANA Tower in Composition kit available from district.

31
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ToodeveTop the skill

vl ohsorval fon

To =ee how renl and
g inative charace-
ters are developed

To arouse intercst
in creating word

pictures of persons

To comprehend point
ol view,

ERIC

Aruitoxt provided by Eic:

Teaching cLiabe

Focus =ludents’ ottention on
the cxternal manifestations ol char-
ncter by having them obsorve closcdy
prescleeted pictures ol rees, prople
with different clothing, and examnnles
of body Fnglish {people in diblerent
pofitions.)

Have students talke above threo
categorivs (une at a time) and dis-
¢l ‘aties they read

cuss what cha
into that particular persgon in each
picture.

Assign cach pupil to do a pen

portrai
than a classmate, Thea have thew do
one on "the meancest man in town. "

Ak class--What do we mean by
piinting a word picturc? Alter dieg-
cussion read article from Reader
Digest, and note examples of chars
ter portrayal.

Divide elass into groups ol tvo,
tach of the pair is te describe in
writing bas [

d upon the face, clothes,
and body nglish the characteristics
he envisions in his partner,

Next, assign cach student Lo look

at hingell in o mirvor and write down
his own impressions of himself. Then

compare with what his partner thought
of him.

Show Eilm "Four Artists Paint

One Tree' to fllustrate point of view.

flave students read rhe short
story "Dorp Dead" or some other high-
ly descriptive story like "The Most
Dangerous Game."

L ool some familiar purson other

Y

Binchart cand

I . ] {}'.13

Wi

Row, Peterson & Co,

1961

Readers Digest, "The
Most Unforgeliable
Character 1've Bt

(almost any fsmu0)

i L
our Avtists Paint Ono
Tree!' Walt Disney FROHHY

ComposilLi
. NPT

Through 1t
ture "Dorp Dead™ po 4

152, American Look Co. 1907




xli:'l [ _"{] R i
e b b s | S PR TR AT BV S I R
el tipdde ceolar ke rod o0 w1 B AR TR R T T
shiov il "ai Tetomes: o ol b Ay e

o) Lead otudents Lo of HAR IO

that deseribing calor is v Ly

done by wiving ecramples of objeers
ol that color ar by compay iy one

Living Lo imother,

Pooee e o oetive - ! , L . Coe .
R A Yaa gheet of paper hoad 5 columne -

i Sight, Sound, Touch, . Taste, and Sl
Under each heading lis
"Dorp Dead™ that appeal to che Sl

[REREE S ST WP r I EONE

U woerds from

Ask o the following nuestions aboud Mo

Doad"

Lo With whar did the author SOUPa
the boy's face?  (fox)

2. In the desceription of Mrs, Hedstor,
what word makes vou think of o
Large soft chair?  (overstullod)

3. With what docs the boy compare Lh
coach?  (skinny as his soup)

G. With what does he compre the rust
stains of the trowel aitor wecding
the erabgrass?  (with blood)

5. Can you find other

examples?

To write o vivid Now, take the character skerveli that

character akoteh., you did of yoursel!l or your parvtner
and redo it, including BONEN Y wordy
and compavisons. Comparc it with the
original--or, write a character shkotel
of- a classmate whom you do net mention.
flave class try to guess whao YOu were

describing,

Note: As students becane adepl at this
type of writing, the tvaclhor HAY wing

to introduece the use of conversat ion,
Cﬂncrgtegaahstructi general to particular,
mood or tone, simile, metaphor, ote,

Tou develop understand- Develop o discussion leading ro the pam-

i ol what is meant by ing of speciflic charactor traits.  fivp

aocharacter ryait. Lraits on board.

) Read a chavacter
in Please Don't Eat the Daisivg, Aivivs by Jean Kerp

ERIC
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Aasl the studonts ta Lisi . )
aAdjeetives that they think des- Stndonpres w i DL g -
cribe the main character 's poer- Bobinesonrnn oor ey

roelorence book ro b

sonnlity.

Phes el e ol e !

After the Lirt is on the chall= o Lhe tradt nomer el
board, the teacher may szl A dodiet ionary e deray
there any details which - re re- ad Jevr fealoand adve b
lated or scowm to Lall tovcthert Pore,

Choosing one of these traits, ask
the students to write a brict
skoteh bringing out that teait.

Suggest the students first describe
the main point they want to make
about the person they arce describ-
ing. Is the person pathetic, im=-
pressTve, funny, annoying, old-
fashioned? What is their main
impression?  Think ghout the de-
tails to use to make this point
clear and consider the words that
will be most cffective.

Write a scntence stating a domi-
nant impression of someona. Tor
example, "Mrs. Prim was an immaculate
housckeeper," "Melanie likes creature
comfores," "Sergei was indeed a hard
man.'" Fxpand the sentence into a para-
graph of six to eight sentecnces, In-
clude some detaile of setting which fit
the dominant impression,

Ask stud

b

5 1bs to write a sentence such
a5 on -

one ol the above and cxpand it into
a brief sketch.

List on the hoard or overhecad oifective
descriptive words in contrast to incffccl-
ual words ov phrases that have been usced,

Lesson 14,
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Fion of o cual o or de ) in.e I T .-
clearly, without naming the o t- previde civid e
ing. lHave students ite their cription.: fhe pong
skotohios on indes cards, and in shomr bl nind o,
small groups read them and wiperse tertainin

the ciotion describoed,

H 1

wlice innorelatin "irait

For m
Labols' to actions, cither in
small gvoups or individunlly,
make up an action whieh wonld
demonstrate cach traic,  bor
crample, Tor "poisce! you might
have such an actien g "Charles
Smich scepped contidently to

the microphone; motioned Veor the
archestra to soften its s=traine,
and announced quictly, ‘lLadics
and Gentlemen, may 1 ask yvour s Sebulse :
Doad by dadia

cooper n. Lot us all mave B
calmly out of the front deor Comn gl
and stand together under the 7 "urvival e
stars while Lhe olficials take - Hovsev in O
care of the small blaze in the "Mary Whice"
kicehend" White
Tranl s dradle™ by gt
. Have the students scleer o favor- shopbard din | |

ite hero, Fictional or real. De- Hivhoockets

- LAl SN Sl Sl

cide before they erite vhat charae- Tunis
ter trait they wish to give toe their

ne impression,

readers as a doming
but ask thew net to mention that
trait in their description.

Toonbhow how g

road do- Read to the class Crom the mode rn

ion of Chaucer's

crintion depends on ' n
chareiul observation deseribing the
o details and care- Prioress, the Monk, the poor Chaveer's Prodon:

Pl ehoosing ol words Marson, the Knight, and the Clerk, tmode it veriond
to present details, Have the students point oot the

t
detnils that make each an individ-
val, impossible to wmistake for aov-
one ¢leo,

According to Tabba, teachers need Lo
iscussion at o

learn to break up # ¢
psychologically appropriate momnt

and to "fire it up again" later in
the day or the next day. She sugpes(s
one technique is to list the names of
the students who still want ro CHpress
a point of .view,

4
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Usiny, o0 piceaire with w0 1]
clistracters ack cach comd ot Lo
desceribe one of Lhe charaetbe
in #uch o way all the other spon-
1oin the elans wisht be
lhlL to tell which ¢haracrer ju
being describoed.

or

As a class they wight combipe-
tdeas and write a picturc por-
trait [rom a phﬁt@grgph ar o print
wvhich povtrays some form of cmo-
tion In the charnctor as angor,
mirth, grief, cte.

Introduce the statwuuent orally
or write the quotation on the
chalkboard or overhead. Cicero,
a great Roman statesmnan, orator
and philosopher, once wrote:"L(
1 had more time, T would writc
you a shorter letter." Ask the
class to tell what Cicero might
have meant by this statcwmont.

In small groups have students or-
ally desceribe a character from a
picture or a student scrving as a
model. Tape the - on” and
replay to class 1
thﬂ%ﬁ% or words,
item is listed two hcdd1ngg

RELEVANT AND TRRELEVANT might

be written on the board so the

group could determine the rele-

vance of the trait they are try-

ing to support. Ask the students -
the value of making such a lisc.
Reinforece the id that they must
choose relevant details to support

the trait they are expressing.

As a group have them write a con-

cise character sketch t her om-
ploying suggestions already madec.

cach

A student leader could ask the
questions DOES THIS SHOW HIS ?
HOW? or WIY? as suggestions are
being made. Then ask the group
SHOULD IT BE INCULUDED?

@

AR A A

(R E

chlent ronn,
Pures aud ey o
adapted to poing

also,

N IR

it

[ N A

i

(AN R R

by fe

Characrer™ seet ion

ol fers a soureo
madels that are

nf

i

read by students,

w

silv
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Djeet v

Divcusys what chiarractor Lo Vau
waunld associate with the jolloo-

ing?

moather-in-law roedhicad
Scotchman undorealker
herpeeked hughand Winston, oo,

ACWEPApe I
s ‘C‘EIpE:I in

Casper Milquetonse
door=-to-door sale=man

Discuss stoercotyping and the us-
ing of "eliche" characters.

Te point out Lhat Ask students to choose o workmo:

ditferent people may a mailman, janitor, or milkman

gee the same thing whom they know and to describo :

in different ways . not only his physical charactoris- Reldeased Lime for oh-
hucause thiy have tics but also his actions at work, Servalion av an organ-
ditferent interests. This might be done for homework ived tield trip.

or on released time lor observa-
tion purposcs.

Use the film "Four Artists Paint Film: "Four Arci:
a Treel This would be a good intro- Paint a Treo."
duction to point of viow.

After a diseussion of the elleet

Pifective word pic- cach painter achieved according to
tures of people Wils point of view, ask the students
should contain one to describe a relative from three
cleay main ideas a points of view. For instance, des-
key word or phrase cribe their mother as they sce hor,
can help unifly the . a8 their father sces her, and as
word picture, their brother, sister, or [ricend

sees her,  Be sure to suggest thoy
decide what dominnnt impression thoy
wish to c¢reate [rom cach point of
vicw hefore they begin to wirite.

or

Have students choese a particular
situation and write a short doscrip-
tion of how two different porsons ‘
would sce something.,  An oxamplo '
might be two Fang with opposing loval-

' ties viewing the same baseball game.,

Ask students Lo make up somo trosh,
clever comparisons about their own

&) 37
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o teach the value
of comparigons in

description.

Dutailes of appearance,
detions, habits, dia-
logue, and qualities
can be combined to
create a complete
character skoetch,

ERIC

Aruitoxt provided by Eic:

Sy L

they write one senteiice Lo o=

physical appenrance,

pross cach of the Jollowing:
1. My hair is like ...

2. My cves arve

3 My nosce is

4. My mouth is

5 My teeth are

b My chin i=s

7 My face is

8. My hands are like .

Discuss how writers make word
ortraits

ing comparisons,
ey words or phrases

e

ot et S0
gy
W
o
=
o
o

ng of related groups of
5 to build a dramatic

orderi

detail

pattern.,

4. placing character in a setting
which suggests his nature.

5. quoting or paraphrasing speech.

6. involving the character in
action or incidents.

7. describing significant dotails
of appearance: dress, posture,
movement, facial expressions,

8. making interpretative comme

9, associating the character with
significant objects. :

"Character sketch™ implics you are

trying to represent the chief features

of the personality and character of a

person. But rather than a [ull inven-

tory or list of physical characteristics,
traits., speech, thoughts, dress, action,
and interpretative comment you Focus in

a sketeh upon the dominant impression,

i
K
o)
[
=]
C
Ly}

|~

After reading a couple of charaetor sketchos,

ler's Digest "Unfor-
such as

wne of which wmay be a Rey
gottable Character,'" or a
"David Copperfiecld Meects Uriah leep,'
another of which may be a student sample
from your "file," direct students Lo write
about someone familiar to them. Have them
keep in mind the discussion of the provi-
ous day.

seloction

' and
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Ubjeclivaes

Have students wirdle o b et or
sketeh of samcone they know,

Supmest thae they do not try (o
tell cverything about the peroon
but instead sclect two or throo
traits that they think are most
fanclinge aned i Llustirate thieoe

Lraits witch specilic incidents

and cxamples,  Sugpese also that
they support their iwpression with
physical characteristics, movement:,
gestures, thoughts, quotes,'props "
or possessions. They might also
include their own analysi uplan-
ations, and interpreations of be-
havior.

Inventaed names will arousce in the
reader's mind associations suggest-
ing a trait. What do the folloving
names suggest? '

John Burlington Hargrove 111
Symington Randoelf Stcele

Percival P. Throckmorten, .r.

Dirk Doyle

George Washington Jones

Fannie I'lower

Phincas F. Finfrock

Bridget McKim

Hoot Gage

Pierre Du Ver

Pam Pickle

Scotty MacFarland

Prudence Church

Blackie Dawson

Crusher Casey

i85 ion

"

Using small groups for discu n,
brainstrom these names.  Assign the
writing of a brief sketch to the
group ol a name of their choice or
assign a name to cach individual,

o

[nvent five names which suggest physical
characteristics, temporament, or tralits

of character. Write on a separate paper
what you think the names would suggest,
Exchange the name lists and indicate what
your classmates' names supgest Lo you.
Compare your own association of names and
characteristics with those of your c¢lass-
mates to sec whether you have made difler-
ent or similar associ '

3€

e
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Ob jectives TTeaching St

iipn the writing ol Goeeserip- . Secure omd sbess i g
Lion of the man of the future. Lvres ol seiene 1 oo-
tion or actoal pave

Ask the following questions of Lhe phiotouraphs Lo croent.
students to guide them in being aomeod and setoq oseenn
able to sce him as clearly as

someone they actually krow so0

they will be able to recreate

him on paper.

What is ‘his age? Sex? What are
his physical traits? How does
he dress? What makes him a dis-
tinetive individual?
=facial expressions
=manneris
-ways of walking, standing,
gitting.
What wight he be doing--actions?
Where is he located? Look around.
What is the manner of his speech?

Or gesturces

Suggest they take the neccessary time
to visualize him in their imaginary
situation, thinking through his cx-
act reactions and appearance before
they begin to write.

View the film, "The Red Balloon."
In class discussion or groups list
as many kraits as werce shown in the Film:  "The ded Balloon.
film. Ask if they could identify
or relate any feelings the balloon
might have had.

Assign the writing of a brief sketch

from the viewpoint of the balloon,

the' boy, the schoolmaster, one of the Record:  "Happiness"
"enemy'" schoolmates of the boy, by Couniv Francis

Using the overhead projector cxamine
with the class three student papers:

a good onc; one im which there is not
enough detail to support the iden ex-
pressed; and onc in which there was no
central idea cither stated or implicd.
Dircet attention to writing which is
confused because of laék of focus or
because of an attempt to do too much.
Again, however, lead the discussion,
not by explaining what is good and

bad about the sketches, but by asking

s
-

o , 40
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Ohjectives Toachine ©oralbei

questions:  What key woros appear
wast Mrequently in the paravraphe?
Hoat one senlence mosl vipliait fedil Ly
states the character's dominand

trait?  Does the whole paragraph

seem concerned with the charvactoy?

At the end of the discussion of Ll
papers, have the class decide upon

a pertinent comwent {insgtead of o fer-
i "What ad-
seudong 7

ing once yourself) by aski
viee would you offer this

The time spent on this planning of a
good papeyr is bmmedisioly applicd when
the Ledacher returns toasrked Che LY RIAD ™
that the students submitted originally
and allows them to revise or rotally
rewrite their papers on this subiject.
The teachor. then grades the vewritten
paper only,

In evaluation you could the
writing of a I'ull Tength eharvacteor
ssketeh cmploying tio same
procedure For analysi
[rom student papers :
to illustrate the strengths and vori-

ations in writing sketches as a morhnd
ol review and summarvy,

e
—
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Yo discover that yood Bead several servials Lrom the .
diatogue is realistic, conic strip, "Winnie Winkle the :
i it fits the char- Bread Winner." Or, make up a dia-
and the situa- logue that does not it the charac- Uregonian
ter or situation (i.c., twe studonts -
discussing the two week extension of
school into summer, the Tootball conch
giving a1 pep talk co the Losing Leam
at hall cime),
To sce how the author Read o short story. Discuss a. WJackson, Ao Yoo,
imitates realistic bricfly the character and the situn- My Dear Alphense' or
spuech, tion. iExamine carcfully the differ- "Charles"
ences and similarities in the spocch
of the characters. FEmphasize g dis- Moo Heyert, "Phe New Kid"
cussion of HOW the avthor imitates
natural specch. Study the uwse of Ao By Guehrice, ., "he
contractions, fragments, word order, o Bargain,"™ "First Princi-
dialect (words and expressions and ~opal”
pronunciation) and slang.
: W. Faulkoer, "fwo
Soldicrs”
To see that much con- Record cxactly as possible, a cone
versation is routine versation you heard of which you
and that pood dialogue were not a participant., This may
ttas a purpese, be among the members of your family, For a complete discte Gon
kids on the street, clerks and cur- see the Orepgon Curvieolun
tomers in the store, or among pcople wuage /

riding in a bus or eating in a res-
taurant. Or you may record a nows
interview or press conlkerence, or a
conversdtion between the guests and
host on a talk show.

have a class discussion. Discuss which
conversationg are moro interesting and
why. Discuss the str ngths and weak-
nesses of cach. Try to identify the
situation and characters involved.

Does all of the dialogue contribute

to the situation? Could any of the
dialogue be deleted? Could you add
some dialogue that would give more
understanding of the speaker?

Q 42
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Tooprdelfoe polisbiog
a dialogue cophasizing
natural

purpase apd

speceln,

ccamine dialogue
way of revealing

characior,

To draw all three,
realism, purposc,
and characterization

into one dialogue.

To examine the second-
ary techniques used in
oral dialeogue that

reveal character,

To practice oral
interprotation of &
claracter,

Toeachiog: SEraleeie:

Fovise the diadocucs haviong

students work in amail geoup:s,

the
Lach dialogue should be vevized by
at Teast two groups. Hove cacly
group present their revised dia-
Togucs orally without props,  Have
a digcussion on the oifectiveness
of cach aroup's presentation.

Digeuszs

X¢ a short

the dominant traics
and how they arce illustrated,
centrate on the words of the charac-
ter and those things said about bhim.

ory.
ol the character
Con=

Have tho grudents choose a aituation

similar to the following and write

dialogue.

L)Y A nervous teenager, jusl learning

" how to drive, must explain to his

crabby neighbor bow he ran over
thr of her rosebushes,

2) A distr ¢d woman driver is arguing
with a policeman against his inten-

tion of giving her a ticket.
3) Two Juniow Wigh girls are debating

which of them a certain boy likes,

fy

Ditto and discuss some of the dialogues.

Listen to an excerpt from a Bill Coshy
album. Discuss the personality of the
character and his dominant traits
NDiscuss tlie Lteehmiques of voice in-
fleetion and pitel, volume and pace
as ways to reveal character, mood and
emotion.

The teacher may want to work out a
dialogue of his own for furiher
examples of this technique.

Divide the class into groups and dig-
tribute the besl wexamples ol situation
dialogue written by the students shortly
before., l: the gtudents present their
interpreration of the dialogue. You
might want to vecord some of thesc and
play them back for further evaluation or
have a written evaluation form the
students fill out. ‘
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Foo ddent ity the scecond-=
ary techniques written
el loptie uses to create
charactler, cmotion and
mood, To vhserve that
pmnctuation has a pur-

pose,

To generalize about the
and ¢ ct of punc-
tuation.

use

To generalize ahout the
use and effeet of con-
tinuity statements,

To practice using the
cchniques of punctua-

tion and continuity.

OUptional culminating activity.

I o Plowers

Sludy the cscerpr

for Algernon wheed Charlic has

just Jearned about punctant fon
but has not discovered its Tane -
tion. Discuss the placement and

¢ffect of Charlie's punctuation

a short )
placemzant of
quotation marks and usc and effoct
of exclamation marks, dashes,
ellipscs, apostrophes.

Study excerpts [rom skbory
or

novel discussing

Examine several excerpts of din-
logue and discuss the differcn:

techniques writers use to ind{-

cate who is speaking.

Choose an uoxcerpt from a play and re-
mive some of the punctuation. Have
students rewrite the dialogue putting
in punctuation and omitting the name
tags preceding each speaker's re-
marks and inserting continuity
Statements to clarify who is speak-
ing. Place some of these on the
overhead for discussion.

This would be best taken up in

gtudy of folktales in literature.

To apply all the tech-
niques of characteri-
zation which they've
studiced in a ecreative
situation.

O
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Have the students break into workable
groups. Choose one of the Following

themes:

1) rags to richces

2)  stupid or ugly Fcllow makes good

3) "Beauty and the Beast"

Create a simple plot,

Create a cast of characters cach pos-
sessing one or two dominant character
traits. Create the setting, physical
appearance of the chavacters, actions

and dialogue so they reinforce the dom-

inant traits of the character,

This project should take several days
of writing and polishing. When com-

pleted, the students might decide to

dramatize theiv folktales,

44
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Daniel Keves M lowers

Por Alpernon, "

Ray Bradhu v,

Wine

Charles Paetis, Trae orit

L. Williams, "A fan of

Peace”

Same as above

Serbing, "Me Mon-

i3
s Ave bue on Maple

Hans €. Andoersoen, L;;
Ugly huckling

conjunction with the
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POSTTION PADI s LANGHAGS

Introduct jon

ruel fon ool the

oul ool i

to the pround,

broad and low, close

Recently, however, this humanistic view has become somoeuvhat obscured by

great debates over the merits of "new grammar'  over the "old geammar,'” and

the place, if any, of grammar in a modern language arts curriculum, Indeed,
the backlash of this conflict has placed members of the 1969 workshap in the po-
sition of having to answer questions that may never he completely resolved, cven

perts. What we defline then as the posturc of the language and it com-

by the

L
L

ponents in the District 43 junior high school language arts curviculum must

necessarily be a compromisc.

In addition to the rationale for ouv position, and sub

]
il

vyquant guidelines

and rcecommendations; we offer a sample unit and an annotated bibliography to

aid teachers in guiding students into inquiry about the nature of lanpuape

g wvhich are of interest ane

and invalving the

1nificance to their

Q : .45
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Aspucts ol Languagpye

[F postman, Weingartner, 1. A, Richards and ochers arce right, Lthe prinwiry

voal in language teaching should be to help studenls incrense thelr compelonce

to use and understand language, especially those styles, varicties, and func-
. = . i . e o affoet their lives L

tions ol Tanguage that most intimately alfeet thelr lives.

Tie 1968 Language Arvts Workshop outlined six language categorics as proe-

vequisite to such desirable language behavior:

1. the history and structurc of language

2, soclial impldications of language (usage)

3. concepts of language ambiguity (semonties)

4, concepts of language manipulation (wriLing and speaking choicoes)
5, ¢o 1CDpL of language power and influcnce

6. oncept of language as a weans of defining and ordering reality

Within this [ramework, members of the 1969 workshop sce the specilic ro-

sponsibilitics of a productive language program and its close relation to other

language arts arcas in this way:
BUHAE

[~ o |
LanthLlDﬁ I = Literature
{(written Hpﬂk@ﬂrg - (1nLr1p|rqu11 1)
A S R N 3 LI '
Logic Grammar Ftymology £ i 2 Semantics  hexicography
2,3 (struc- (origins & (sounds) (meanings)
ture) derivations

of words)

] — 1

Dialectology Usage
This is not to say that all of thesc experiences should be the concern ol the
juniov high school teachers only. Rather, in the fashion of Jerome Bruncr's

spiral, many concepts introduced in the elementary school should simply be-

cone progressively more conplex as the curriculum advances and the child matures.

ERIC 4
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Carrently scéveral views cxist abont the sy avic approach Lo the teachine

mmayr in the schools. On the one hand a considerable body o lav

bl tarmmal pr
public and teachers who do not have to deal with it in their clasdes are wmbhuLiv
in their danands for rencwed emphasis on the teaching o torimal traditional prangny.
Th;y claim that instruction in formal grammar not only insures acceplable Tanyuage

f ideas, but also makes students think logi-

nsape and more offective expression

[

cally, mderstand and read literature butter, and, generally, succeed id collip:
work;

Then there is the group who hold the view that a systematized study of
prammay has lictle or no influence on cffective communication, language usage,
and thinking ability. And they claim support for their opinion I'rom a consider-

i 4,5,6

able body of experimental data and research,’ This group lavors a study of

s B

grammar concepts only when the need to improve students' ability to expross

idcas forcefully arises.

[y

A third group, including members of the 1969 Language Arts Workshop, lcels

that

all language should be taught as in integral pavt of human knowledge and

aetivity. We believe that students should be helped to think and gpeak and

write as clearly and e¢ffectively as possible. Rescareh indicates that isolated

formal drill in traditional grammar--i.e., mewmorization of definitions, identi-

Fication of parts of speech, and traditioral diagraming--nas an end in itsell

I

dovs not achiove this goal and should, therefore, not sencrally be used, ™

The study of grawmar, however, is necessary and profitable when used to deal

dircetly and immediately with problems ol mechanics, usage, and style.  Sueh

in approach, a functional one, does not begin with gramnar but rather mokes use

i1

of grammar when knowledge of structure helps solve a comnunication problewm that
has developed.  An inductive analysis which results in the development of tor-

mal rules and which may be helpful in dealing with this approach should not

Q 47
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E

et beaed s dnappropriate, bovcvers rather, toraal smales s should not
el by b ukid in Tsolation trom writCiog aod oecge probloems.

For cximple, many teachers have studenes who consistently and consci-
entiously produce sentences that are infested with dangling clements,  This,
theng might be the time Lo use the technique of fered by trnnﬁ[urmutiuuﬂlfHL&
Lo cuplain the process of embedding clements such as relative clauses (or tor
Lhat matter the cnbedding of any part of one sentence in another), n order
o show students o way to eliminate misplaced modifiers in theiv writing., A
studont can b ]udxtg seve that a faulty scyvucrure, such as

"Thp boy was from Eugene who saluted,
actually consists DE-EﬁE underlying sentences,
sl__ he oy was From EFugene.
§2-= The boy saluted.
each ol which contains the identical clement, EngbéZi The student can then

identify and correct his particular problem by inscrting (embedding) the sccond

iately after the identieal element in SL:

W2,
sentence (57)  imm
g2
» boy saluted) was f(rom Rugenc.

The _boy (Ll

At this point a student can see that if he substitutes who For The boy in

he will have produced a clearer and more effective sentence--

uted was [rom Fugene.

The boy who
Bul more important, he has discovered a process that will help him state his
fdens mﬁ;t clearly,

In addition to the utilitarian value of using structural nﬁalysi§ to vi-
plore some problems of mechanies, usage, and style, we Teel that students have
4oripht to study language as human behavior and as a relevant Link [rom past
Lo present, and [rom present to future. wé also helicve that language i8 a

tool of thought and that, for this rcason, students should have the opportunity

)
Y 408
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fo devielop the cognilive progve: Cthinking kil that underte 0l s theis
dtterances.T A stadentU's inlait jve Koo Ledbne g 0hie synitas ol bies oo ive boane

s probably exceeds the Targest gramear book over wrilfon,  Where et crocou

he practice suel thinking skills as classifying, analyzing, goncrslizing, and

veritving, than in dealing with his own langnnag
The tollowing excerpt, adapted from the Language Arts Curricalun Study,

1967 - 68, of the Beaverton School District, summarizes our answoers Lo the quess-

be tauvhie "

tions '"What kind of grammar shall we teach? and "How should us:

Rocent endeavors by linguists have been in the direction of Lrying to
deseribe the English language as it operates, or to vrite a Pivst

real prammar of the English language.  Finally it scoems as il a re-
Formaticn or a sounder way of approaching the study ol che English
Tanguage has emerged in the work of the trangfarmationaliste.  The

now grommar involves the whole writing system:  syntax (the study
of the sentence) and phmnﬂlu&y (the study of the relationship bo-
tween soutid and spelling). HMost important in the recent work of
these linguists is the application to the study of Fnglish of the
methods of inquiry which are being appl in the ficlds of anthro-
pology, mathecmatics, and physics. Ob je /e indguiry has hu11t up

a body of new 1n£armat1an about how the sound and writing system

of English works, and about the mechanics by which an 1ndlv1dnnl

is able to ELﬂEfﬂt an infinite number of well-formed sentences
many of them entirely original.

flovever, since the new grammar is still in a formulative stage, and
the old presentation has usvally proven sterile and profitless, the
best procedure seems to suggest a wore functional application ol
some aspects of a granuar, Fortunately sowce sugpestions liave boeon
made to help teachers/,8,9 These articles give conerete ideas or
building an awareness of FEnglish structurcs through the use of an
inductive approach in which students develop their ove generaliza-
tions by obscrvations of many samples of language in action, and

in tuin are helped to apply such genceralizations to thueir own ose
presgional problems,

Having considered the inadequacics of the traditional grammar dnd
'he possibilities of the new seientiflic grammar, how then s the
atudy of any grammar related to usage?  Thosc whu claiin that
prammatical knowledge will insure correct us: go==""Tt is 1" instcead
of "lt is me"-=are unaware that the descriptive or scicntific
approach to language diwcards the concept of right and wrong or
of better or worse and applies the concapt ol ﬂpprL"thrnUSS to
Language structure. The sentences "1t is 1" and "1t is me' ex-
press the same concept through the choice of different words,
Those people who Eecl that "lv is IV is proferable have, in the
past, relied on the one authority, the old grammar huuk. Fractly
wvhere the gramnar book got its authority is not quite.clearly

ERIC | W
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determined,  Bout teachoers o Englisic have ol that one of their v -

oy responsibilitics is Lo bying

the Tanecase ol vaeh boy and sivt into

barmony with the judgment of the

reputable linguists, the advocates

ness, do not state,
able as "haven't any.

cribe both co

for vxample,

nal structure of the language.
reasons or hecause ol historical

"havern 't any"

Perhaps the most recent poink of view toward the
eapeeially well stated in the document,

that
They reserve the right to explain or Lo des-
nstructions hecausce

gramir book . On the other hand
ol the concept ol appropriate-

Y"ain't pot none' Qs as oaccopl-

both exist ng a part of the iunter

But they point out that lor social

accident, the one construction:

by Robort Hall.. J0 i sugeestion
kinds ol usage patterns and where

American Life and then,

in his articles,
in five statements:

"Looking Ahead in Grammar" summar

is ordinarily to be preforved.

usage problem is

Lingui
is that a studont. nLud§ di-Tovont
they are most frequently found in

ane

with guidanee from teachoers, decide what kinds
of usage he wants to usce For varions occasions.

| 1
Rohert Pooley

o8 the same view

1. Lounguage changes constantly,
2. Change in language is normal,
3

W

. ALl usage is relative,
rather than from Formal

derived from approp

- The spoken language is the basis of the rules of usage,
Correctness rests upon how the

language -is u-:sudg

“ialboness

rule.

For an exciting and comprehensive view of the usage problem, the unit

"A Mature Attitude Toward Usage,"

Curriculum Center of the Univer
(Sce Appendix at the end of this

i

(Student Version) pubtished by the

ty of Orcgon is highly rocomuended,
section.)

Since the transformational approach probably represents thoe wmost scientific

description of language at this time, all language arts tecachers have an obliga-

tion to gnin as much knowledge about it as

rent trends in modern linguistic rescarch.

El{lC 50
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P vhioald e oy g

o
that

porpose o owliieh

Liviner that wounldd Im;':pwn vhoether, o pot

Hiucent

il|L'IiLi\,’{'l}’i Thi

s on how students

cinphis

, , 12
particalar thoughes, 1s

tor the teaching ol any kind of Srammar,

tence on Tinguistie terminalgy to digcourage teachoers

ational-pincrative grammar is taught

be as useluss ag

e
3
Peraitiodopy nsed e secondary iu o inportance Lo

method s

i ostadving grammar
inductive method
de their thinking, not on the

Therelore an

ional terminology and an induct

terminology

any other system of grammar,

R R T IR
Prosee ooy

the o1y

tsvd, Bochuse aqee ot P dorcribe won -

svone el Srated the Lo e s o

|
BRI L

is o bascd on bringing ro (he Burtoee what i

is Inditterent Lo specitic doet fnes s s

indoctrinat fon o
induci ive . inquire approach should he TEN
And we should nover allow an insia-

from orying o

noew apprecich,

than it in

10 pproich

ety 10 traosiom-

In

and a deductive approach,

Famnd to

in conventional ways, it will he

13

Problems in Teach ing Gramuar

fany teachers who try teaching the

tively bocome Prustrated by
wonder what must be removed

Lhe new.

inductive methed of teaching focuses

e conclusions atudents draw are

iy L

a4 wiy

sErome Losichers

Ling students discover that thoe processes used to discover velatis

order in
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Woo forgoet that with the "now!"

stimulate Jurther thinking and
that cvery student pet all the
Ding and the belaboring of vechnical

This is drill, this is rime

Arammar might also be used to [ind ansvers to problems

"new!! sramnar, or anvthing olue, fndge-

the amount of tj thisg

—
o]

i process secme Lo rogquire soond
|

From thoe language arts enrricalom ro makes pomn g

gramumar cones g "new™ gonl ),

on tho process rather rthan on the AMEVE
important not so much a« anEwers hut.

discoverv, 1o fact the CONCe T ol

i

answers right way lead to over-

points long past s=rudenre! initial
; I

wasted, time much hoteer spent in leg-

nships and

in socinl

-

71



sl erbenee e ey ae e DD e T T atare e v o e
Avobher oane ol geiliing bime do e thiines e intesiate btz ol iy it s

ithoother arcas.  An ol Teetive corvelation devel ops nabmrally, for csaple

{or a selection Mrom Chauvcer or Beo-

Petween the study of a Shakespearean pl

by md the history of language and Langoage chaoge. Stadents with an
undlerstanding of transformations could use this knowledee Lo revise and odit
Lheir own writing or to cxamine c¢lements of = tyle of prolessional writers,

Too, Ianguage concepts olten overlap generalisations dieveloped o other Ficlde,

snd this re-enforcoment amplifies dmportant Sleas without vequiring Lime-con-

sunting activities and cndless oxercises. For example, the notion of change

paramount in social studics as well as in language.

Although inductive teaching J es not mean random teaching, no teacher
should cver Teel pressured to teach "overything in the book." For this renson
we offer guidelines about the place of language, especially grammar, in tho
curricalum.  No attoempt is made to spell out what should b-c :inuludvd.l‘ro-u the
broad area of language, suc:!h as history, usage, dialectology, lexic uyrtplry,
cte., but, because of the controversy about grammar, realistic skills and

concepts for this area are listed.

[

!\,ppﬁ‘xxi,matg\lj on¢=fourth n;)l the time alloted to the language arts Program

am

cope of language activities., Of this, prob-

should be assigned to the broad
ably not more than one-half of the language program should be duvoted to the

avtual study of srammar.

o

Beeause covtain elements exawmined in the structure of Tanguage (wramar)

are i‘l.asély relacted and some are sequential, we recomnend that the lirst part
ol grammar include the study of the kernel (basic) sentence and its parts;

that the second part explore the structure of double base translformations
conpounds, adjectives, appositives, relatives clauses); and that the third pare
be coneerned with the study of single base transformations that account for

when and where clauses. 52
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Sostman, Neil.  "Limgoistice and the Pursait of Beveianee.”
i 11H0-T165, 1967,

T Aanderson, Freeoman B,y ot oal,
};)‘)i)

ol Language in Quyr bl

booo o ftwldstein, Miviam.
190 p.

siculum Study, Deaverton sSchool Districl

A, Adapted rom The Language Arts Cu
48, Beaverton, Orvegon 1968.

5. Heaverton Guide, p. 8.

0, Beaverton Guide, p. 8.

7. Raulfers, Walter. Four Studies in Teaching Grammay Drom the Socio-Peveholoni-

Viewpoints: Scanford U. Boukstore, 1945, 74 p.

National Council of Teachers of Fnplish, Comission on the Fnelish Curricolom.
in the Secondary Echool. Appleton, 19605, 488 p.

The English Language Arts tl

ctor, Vol. LXXV, No. 7, (March, 1966).

10, liall, Rkobert. Linguistics and Your Language. Anchor Boolk, 1960, 26% po-

"Looking Ahcad in CGrammar."
1455.

12, Postman, Neil. The Uscs of Tanguage. Holt, Rinchart and Winston, Inc.
lyns, 275 p.

L3, Postman, Neil and Weingartner, Charles. Linguistics: A Hevolution in
Delta. 1966,
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Anvolatbed Bichivearapl vy for L R N

e ook o Toogunage 0w moant Lo oy ol L peoaboal o, Lo

L]

ceinn s Fnowledue o e avpaape Do coceecds e Tareest o vramar book that can

cver beovritten, '™ We shiould caopmine various Tangongee books Lo Tind theid
£y £

strengthes and their Tiwitations,  indecd, we owe i1 to our students, as well
A Lo ourselves, to keep abreast of current scholarship in our field.,  The
FolTowing Tist ol books is provided with the hope that juinior high ldaonpidiee
arts teachers will undertake servious study of these publications ar their
cquivalents, A Qs indieated in the selection of titles, it is tole chat
Punior biivh language arts Leachers should be authorities in their Uicld,
avation thiat clementary
ape, and should bhe conversant with reading materials suitable Tor parents.,

3

should be aware ol the prep sludents reccive i Linso-

Avderson, Freeman 3., et al. New Dired
and How, Publishers. 1909,
A llnwnl itic approach Lo a pre-gromnar for g
AL language arts teachers should read the introduc
cditions witich shows the influence in the clementarvy school ol inductlive
teaching and linguistic rescarch.  The art work is only one indication

n

ot the ingenuity in this sceries,

larper

tions in Moglish., New York:

ridles one through sis,

“ion in cthe teacher's

Aurbach, ¢

-

Iy, Cook Philip 1., Kaplan, Robert B., and Tuflte, Virvginia .J.
Translformational Grammar: A Guide [or Teachers. Washington., D. C.
Frnelish Language Soy !
lne,, 1968,

Intended as a self-instruction guide for teachoers. Ineludes an
exceellent section on phonology and morphology.

rices, Washington FHducational Rescarch Associates,

Fedueationnal ]Jcs—ign' Ine,/Caleb E. Crowell. The Orcegon Curriculum/a Sequential
Program in English/Language L/ A Self ctional Orie

:hers.  New York: Holt, Rinchare 11 ; Inc., Lyoe8.

T Published by Holt to serve the purpose stated in the tivle,

2ional Oeientation for

Macnillan Company, 1966.
A Macmillan guidebook Cor parents sponsored by NCTE.. Presents to the

general reader new developments in English language in the elementary and

high sclivols. Clarifics all technical terms in o hdndy q]ngany, Gives

a good overview of the work dome at the various

toldstein, Miriam. The Teaching of Language in Our Schools. New York: 'The

Jacobs, Roderiek, G., and Resenbaum, Petex S., G B _and
Teacher's Guide for Grammar 1 & 2. Boston: Ginn nd Company, 1967.

A fast, cificient study in threc very readable books, Uses delight-
ful sentences for analysis. [FExcellent in its discussion of deep structurc.
Gramuar 1 is also printed as the grammar section of the seventh grade Cinn
language book; Grammar 2 is the equivalent of the cighth grade Ginn language
boaok, '

*Malmstrom, Jean, An eraduchn to Modern English Gramm
Haydcen ook Company, 1968 p. ix. :

New York:

O 54
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.‘.ig%_’,‘ T The PRI AR o RN VEorre e e N I I R Loees b [N 1
Ao lTimistice oy rudo thoe e BT T EON O N U RO TP Gt b g
R ST IS BN
Srloetrom, Jdoan. An_ Int r oduc Lion to \‘(7(|§ i lnelis Niw York:  Havdon
4 il S

nool Gompany, 14968,
Michly illustrated with quotations and cartoons Lo demonsteate Lho
iy relationships betweon Innguaze and Literature.  Can 2upply eamples

Pram Piteralure to (Tlostrate soel concepls as ambianity, non-sonbong

Pewvela ol ueaue, dialevts,

Grades 1= o, Hew York: dlalt,

veling, b, el tmoun

st

Hinchart aod Ni,ftuﬂ,i?ngi {

Although these books are n'.;ul:;-rs? thoey arce annotaved to bring out, soi

only Literary chardeteristics and underlying language dimensiens, but also
series will show whiv o

Linguistic stvucture. A look at this heautilul
traditional approach to grammar in junior high is inapproprisate for sto-
dents who have been so well prepaved o branslformational.  These bhooks,
which are used in Hugene, are cnough to make some junior high teachers

consider teaehing lower grades.  Could be of value Lov individual junicor

high students with reading problems.

Shugrae, Michael ¥ How the "New English" Will elp Ye

A tiny pxpu]hﬂCk by the Assistant uELlUtlly tor K

Language Association of America. Easy reading. & pood averviow for Leachors,

not only of changes in languape, but also in literature and composition as
well.  This would make a very nandy reference to share with parents,

ol the Modern

nglish,  New York:

Thomas, Owen, Transformational Grammar and the Teacher of
llolt, Kinchart and Winston, fnL.s 1965. o
Written by a former junior high teacher and, in his words, "this

book is a pedagogical rather than a scientific grammar. Specilically, it

to deseribe those aspects of transformational grammar that, in my
1" ' '

geclks
opinion, have the greatest relevance for teachers.

)
.
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P it ddeals with the varicl ies ol Fnsbish s covn o dialevte ol g
meage . A basie alm o ob Lhe unit will be to crlablbish the notion ol variation

i e lish s onataral, net oinly Pron resion Lo oregion, but also ron om IR

roen toocotother, 00 this notion is discovored and aceepted by studionts, e
an il wry provide rthe necessary background for practice throvshour the remsin-
der o the year in the usage choices which will give the students the most

tavarable social consoquences,

The unic provides a numboy of activity choices which could sevve as o

pool ol ddeas, ddeas which a teaclior might drav from or class assignments, and

fdean which students misht scloetr for group and individual assipnments,

the teacher in

I Langunge is constantly changing and "pight' and "wrong" with relerenee
to languaue s ave only rvelative terms. "Wrong" means cither unelear
or out_of hiarmony with current practice ol educnted Ancricans,

i

. "ETtective" lmguupt- is not necessarily "standavd"; i.c., "substandard"
"standard™ Guglish,

be more cifective than s

Fnglish may som
3. Language should be Judged on the basis of its appropriateness for
wiven situation.
4. Fach person speaks a dialee ct; English dialeets vary consider: ably
around the world;in cach nation or community the prestige of one din-
leet at a’given time is Tikely to be bighoer than that of others, cven
though no one dialect is "correct" or "incovrreer,"

5. kach dialeet has its functional varictics and the spenke r's or the
writer's speeific communication purpose detervmines the particular vari-
vy that he will use

“Adapted Trom "Critoria (or bvaluating IHligh School knglish Programs, "
~lournal, December, 1968, p. 1282,

Q 56
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D fyes .
Cooohnepye the varia= U role playiog.  Priue 0 dudent tooune
sien in langaage 4 tanguage very formally in an inlermn! sic-
spectkher mey ase in uation.  Discuss students' reactions to
ditterent social sit- this sapeaker.  The opposile situation Seo Lausuase MRhetoric i
ik ions, could be worked out by a sccond group #1i= ol Oregont Corvicvolamg, B
multanceously. p. b tor complete

deseriplbion ot pos=inle
Lot groups of students work oub a skit, role-pliving s ilustions,
each employing the =same language problen
in diftferent socinl situations, c.g. in
one zroup o student requests a loan of

moncy ivom n friend his age; in another

group -the request lor money is made of
and mizht be angry to be roeminded ol i,
Present the group skits and discuss.

To euplorre the mean- Use inductive digseussion whieh might stivt  For a transceriplt of
ing ol the word by comparing the meaning of "Right" in an actual induelive
piuht' as iL is overal sentences ' R
rights as 1t 18 - several sentoences, discussion on this
used in "l is 'reighe!
to say 'lic dovsn't! {iv-
= o | L | - K R | Hil : - e T T L, T T T E T
instead of 'He don't. tv by Neil Postman and

Charles Weineartnoer,
p. 7011,

jon. Pro- Sewe The Five Clocks by

To peneralize about - -Continue inductive discus:
viilbol ¢

the nature of correct  vide examples of dialoguc [rom specches, Mart Joos o
usage.  To classily conic strips; cte. Use these to classi- discussion ol the Vive
the wvarious levels fy into various levels. styles ol Language.

of usage students Another system of elass-

can think of, ificaction, in chavtl
form, can be lound in
"A Mature Atticude To=
ward Usage,' an appun-
dix at the end of this
secbion,

To deline usage. Might be done as a quiz.

To oxplore the just- Play '"Why Can't the fng "My Fair Lady' record
iltcation lor learn= their children liow to speak) from "My album.  Mavie, It it

ing Jdiflerent levels Fair Lady." Discuss the ploe of the hoecenes avaitahle . Come
of usage. play. plete seript is avail-

able at the I of O Tib-
rary. A good justifij-

cation for using langu-
age appr
situntion comes

priate Yor the
from

Calpurnia, the Negro

housckeeper in To Kill
a Mockin

O
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R SRVIEN S| l
dinleet

Coooprnphice, duea-

i bty

RPN A

ticnal, prolvssional)

Yo obscerve che ro-
gional vocabuolary
choicues for the e
objeet throughout

che U, 5,

Tu observe regional
diflervence in the pro-

nunciation of the same

word,

To duoline dialect,

Procsent dor stody nws o TR
aid tolk sonps,  Ask sludents Lo
ident iy and label varviant §orns
and then desceribe Lhe sponker's
possible daphic, preleesional,

and educational background,

Let students tell which of
cral vocabulary choices they
make for particular objects.

Hev-

Play record.

Inductive discussion: Dialeck
is a characteristic way of us-
ing language lfound in a group
harcs the same speech
Tt is simply a vari-
ety ol Fnglish; everyone speaks
a dialect. "American English
consists of scveral dialeets,
both geographic and social in
origin, and within these dia-
lects are several funetional

58

Poll sony ook, TN 3
Pcnit o ar sopn “\‘,'lnu\}n o ;
Yoottt Aleng TR Lo e
Siduey Lanier's "o e teae
Lhe Moo Than Thar Is o e losid

ol i |!l|

[ T
Ylabiovepy

free fongrl 4 uneaduea ol

ol teorring Wich-rid

5
Mother Tomue " ovvatalorae o
vocabutary wit corcaees in 4 -

ishoand Amordcan e lishy . LN
Daly's "hetwoen Two Bhves,' oo
humorous cxample of an [(alian

speakine hiis version o Pogelish
Lrics to

o oirla

as hie i ide wivieh ot
Ly
priate
Leo Rosten's

o f

Lo marery), auv appros-

pocms ol Robort

g,

hook

ol Chiand o
5 With Unele 1 _
(Gentral Geory N . fout),
Stuart's The R Lhat
True (Kentucky il
Marjoric Roawling's
(Crocker

T

¥

Jugse
Rt )
speech),

Th read

Yearl ing, speceli),

A list of key words Lhat 1
have uselul Foy this por-
pose is found in the dth Grade
Oregon Curricolum, Languiag/

1L, p. 276, Another
such List is

Found in hialeels
U.5.A. by Jean Malmstrom and
Annitbel Ashloy, NOTE, 19673,

Found

Rheto

Record:  "Varfeties of Foplish:

Samples of Regional Dialecra"
back of 7th
gon Curriculum, Teacher's Guide
to Language/Rhctorie L. -

Found in Grade Ore-

The quotation at the lelt s

from "social Jwvels of

taken
English,"” an unpublished nnie
ol the Ore

Avthur Lorentzen,

ron Curviculum by

For three very colorful and

diflerent studics
the U,5., see

ol dialect in

ioont in

foonville, me, February
1969, p. 20-21 (describes 4




short con-

in dialeet,

To wurite o

viersal jon

To ehscerve Jdifler-

in=-

viices in dialect
Formants around them

and te generalize
ahout
shaping these dia-
lects,

Lhie influcneceas
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varie Loy o lamuiase sail o Lo

partivnlar social situations.,

This assigmment overlaps nicely
with
in rhetorie.

the study of chavacter

aloud to the elass or oven tapad

and played back with a slide show

coordinated with the tape,

Help students plan a linguistic
survey to determine dinlectnl
Lerms mosL commonly uscd in the
arca and cthe factors most influ-
encing local speech.

Note: Although the proc
volved is worthwhile for
in ditself, lew definitive
silons can be expected in che
Northwest. Investigators work-
ing on the P'acifie
ic Atlas have fc
found there repre
of dialects of many regions,
pucially New lEngland, Upstate New
York. During the. later stages of
scttlement, many immigrants From
Cermany and § canme to
Oregon,

2
]
K
s

conclu-

08 -

andinavia

Important steps in the. process

would be to: ' '

1) compile a check list of
approximately 20 items de-
signed to elicit information
concerning vocabulary and
grammatical usage,

2) for each item include scveral

(W]
[¥s]

ation
These might be read

Coast Linguist-
und that the speech
ents the mingling

OB L =0 Dot L Tnve il b AL e

sUTer v o hevadol o Ol oo .

o d

phat oorples |

prperback rall ot

ooond converHatiens ar [

Jolm s P g

Liger Bileeh

poople o s

il ! !\“

Appine’ in

by Thamas Kocluen,

Fobruary, 1969 0 p, .
viry colorfol arvijele o
shows how "aabkine it oin 1h.

shotio depends hoeavily on verhial

ability and seyle™,

see Lorentzen, op.cit., 4 1,

A by Jduvan
and Annabel Ashley,
, P 24,



Uhle‘LVwﬁ

the dif=

e helween

splore

Second and

Third.

To generalize about
thee for
ditterences in
editions.  In
other vords why does

resii=sons
the

Cwo

the Thirvd have en-
Lrics that the Sceond
Lacks?

abhout
noew
in the

To genceralize
the
uses of
Third,

sotirces of
words

To Tearn by d
th
ioly of n

about

FJPHQES;
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F1meen

choices

dialectal
Various

ooountry,

1) as informant is

vicwed, doLer

or nol he is g
Tived;

sections ol rhe

inter=
uhethor
nabive

cach
ming
cdae

he hias his

ariong

the backgvround of his .
Provide students with copivs of hoth

die tionnrivs. Asle thoem Lo compare

Ilt“‘l‘\l!t .

entrics of words they will (ind list-
cd only in the Thirml sueh as litter-
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Student Version

A MATURE ATTITUDE TOWARD USAGE
Language Curriculum VI
I, Introduction to the Student

Writers and speakers often ask themselves ''Should I use this
expression in this particular situation?'' or "Isthis good English?"
Many writers--especially high school students--seem to have little
confidence in their ability to answer these questions accurately, Some
are afraid to write anything at all, simply because they are afraid of
making errors, These same students, on the other hand, show no lack
of confidence in their ability to use language when they are talking to
friends and family., They actually seem to enjoy using their native
language in these informal situations. Have you ever wondered what
it is that makes a person so afraid of committing errors in writing and
yet permits him to talk for hours without worrying at all ~bout such
things?

Some people feel that only English teachers (and perhaps a few
other persons) know how to answer questions about correct English.
Somehow, the English teacher is supposed to have had correct English
drilled into him during his university days, Just let an English teacher
approach & group of students (or even adults), and someone is sure to
comment that ''We better be careful of what we say.'' To consider
"good English'" as something only an English teacher knows is, of
course, unrealistic, Such an attitude is based upon a misconception
of what "good English' really is, Millions of people all over the world
write and speak good English every day, and only a very small percentage
of them are teachers of English,

What does the term "good English" mean? In the minds of some

people, 'good English" is only the Received Standard English spoken

and written by cultivated Englishmen. To these people, nearly all
Americans, Canadians, and Australians speak ''bad” English, Others
think that only the English spoken and written by those with a university
education is "good English, " Still others feel that "good English" is

the kind spoken by the influential people in their own community or city.
Each of these attitudes indicates that the word "good" is being interpreted
in a very narrow sense. Some people even call such attitudes "1inguistic
snobbery, " 1

What, then, is "good English"? Is the language of the universgity~
educated person really the only ''good English' spoken and written in
our country? Is the word good necessarily synonymous with Standard
English-~the kind of language taught in our schools, spoken and written
by educated pecple; and used in the important affairs of our country? .
Or is "good'' a term that can apply to other kinds of writing and speaking ?
Is the following passage ""good English"? ’ '
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Once or twice of a night we would see a steamboat slipping
along in the dark, and now and then she would belch a whole
world of sparks up out of her chimbleys, and they would rain
down in the river and look awful pretty; then she would turn a
corner and her lights would wink out and her pow=-wow shut
off and leave the river still again; and by-and-by her waves
would get to us, a long time after she was gone, and joggle
the raft a bit, and after that you wouldn't hear nothing for, you
couldn't tell how long, except maybe frogs or something,

There are items in this quotation that mark it as being the language of
an uneducated person: chimbleys, awful pretty, and you wouldn't hear
nothing, for example, But is this language effective In getting across
to the reader a picture of night on the Mississippi and Huck Finn's
feelings about {t? Why? Would you like it as much if it had been
written in the way an educated person might speak?

Once or twice a night we would s ee a steamboat s lipping along
in the dark, and now and then she would belech a whole world

of sparks up out of her chimneys, and they would rain down in
the river and look extremely pretty; then she would turn a
corner and her lights would wink out and the noise would dis -
appear and leave the river still again; and after a while her
waves would get to us, a long time after she was gone and rock
the raft a little, and after that you wouldn't hear anything for

a long time, except for the frogs. '

You will probably agree that the passage is more effective as Mark
Twain wrote it, If he had written his book in the English of educated
people it probably wouldn't have become the classic it is today becauge
the language would not have fit the gituation nor the characters. In '
other words it would not have been appropriate, Perhaps you remember
other scenes from the book which, like the one above, are ''good"
English in the sense of 'effective,'' but which are not Standard English
for Huck's time or our own, Does Huck's use of Substandard English
(those dialects which differ from the prestige dialects) mark him as
being unintelligent or morally 'bad"? Where did Huck learn his language?
Did he have a choice ag to which kind of English he learned 2s a child?
Since language is learned by every child from his own parents 2nd other
associates, it would seem a bit unfair to label Huck as ''stupid’ or
"bad" simply because he spoke a particular kind of English, Can you
think of an instance where you thought a person spoke effectively even
though he used substandard pronunciations and word forms ?

In this unit, from this point onwards, the term ''good” English
will mean 'effective' English. You will continue to encounter in many
other places, however, the word good used as a synonym for Standard
English. The point that you shc»ul%iiﬁﬁderstand is this: Language can
he good in any dialect, standard or substandard, if it is appropriate
for the occasion and speaker and if it is effective,

T THuck Finn, Chapter XIX



The word dialect may need definition, A dialect is a variety of a
language which differs from other varieties of the same language in
matters of vocabulary, pronunciation, and grammar, Linguists speak
of national (or continental) varieties of English such as British, Australian,
and American, and they speak of regional dialects wi thin these national
dialects, For instance, within the United States there are three main
regional varieties--Northern, Midland, and Southern--which differ
considerably among themselves, although not as much as the regional
dialects of Great Britain do, Divisions within a society--call them social
classes, if you want to--bring about other varieties of language which
are called gocial dialects, Tims we can speak of Huck Finn's language
as being an American Midland regional dialect and a substandard social
dialect, Within any one of these regional and gocial dialects, there is
a wide range of differences, especially in the spoken language, Standard
Written English, whether it is written by an educated Englishman or
American, Northerner or Southerner, is very much the same from country
to countryand from regiontoregion, This unif ormity of Standard Written Eng
lish, especially the more formal varieties, is one of the main reasons why
you are taught Standard Written English in school; it can be used over
a wide geographical area and for an infinite number of purposes.

~ But what about the problem expressed in the opening question:

""Should I use this word in this particular situation?' Even if you happen
to be a person living, let us say, in the Southern United States and
speaking the standard dialect of that region, it is not always easy to
decide which word or expression is 'best' for every speaking or writing "
situation, When making a speech at a large public gathering, for instance,
1s it proper to use expressions such as "who are you asking?' 'drive
slow,' it looks like it will rain," "I want for you to do it,"' ''different
than, " 'the reason, , , is because,' or "I cannot helpbut, ,,"?
Should any or all of these same expressions be used in an article written
for publication in a literary magazine? Should they be used in a letter
to someone you know quite well? Or are these expressions appropriate
just for informal conversations like those you have at school during
lunchtime? You, the speaker must decide in each case whether the ,
expression fits the situation or not. If it does fit it can be called "good"
English for that situation, What you want to know, of course, is how to
tell when it fits, :

Up to this point, the digcugsion has implied that you, as a writer or
speaker, want to know what the appropriate expressions are., Just
exactly what is it that makes writers and speakers eager to choose the
appr ‘priate forms? Have you found out for yourself that the use of
certuin 'inappropriate' language stirs up an unpleasant reaction in your
audience at times? What judgments about you are sometimes made, 7
simply on the bagis of the language you use? Or turn the situation around;
What judgments do you rnaker for example, about a person who says,
"Them childrens ain't her'n''? Can you think of examples of how groups
behave toward those who do not speak "their kind of language"? Why
are you, as a writer or speaker, so concerned with making the ''right
choices in the use of language? TFor one thing you are very much aware of
the fact that inappropriate choices of language are marked in red pencil
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when they appear in papers written for your English teacher, But what
sorts of reactions does your use of 'bad'' (inapropriate) English have
upon the people-among whom you live and work and play? These reactions
are far more important to you than any red-pencil comment or grade on

a school writing assignment, ¥Finally, you .ight ask yourself whether
these reactions to your use of 1aﬁguage are always fair or reasonable,

Let us assume, then, that for several reasons you want to put your
best linguistic foot fc:rwafd. You want to use language that does not
call attention to itself and represents the best way you can say or write
something, Does this necessarily mean that one kind of 1anguage will
do for all situations? A moment's thought will probably convince you
that you change your language to bring it into line with the situation in
which you find yourself, The vocabulary and even the pronunciation
and grammar of the language you use at a school basketball game
differ from the language you use when you answer a question in the class-
room or when you write a paper for your Engligh teacher, Your language
varies, and you are usually aware that it dces.

What we have been discussing here is usage, It is an important part
- of your education, since every time you write or speak you reveal your
knowledge of English usage, This unit is intended to help you determine
what your own attitude toward the problem of usage is, In a way, you
are developing your own philosophy of language, This philosophy is \
reflected in your responseg to questions like ""What is good i nglish? "
or what expression should I use in this particular situation?"’

One distinction which should perhaps be made at this point is the
distinction between grammar and usage, because many people often
confuse the two, Much of your study of language in the last few years
has been concerned with finding out about the structure of the seniences
of your language, You have learned something about the basic parts of
the English sentence and how they are organized, This is a study of
grammar, It involves the kind of descriptive rules wh ich enable you to
draw a diagram of a sentence. At the very bottom of the diagram you
make lexical choices, And it is at this point that usage is involved, You
know, for example, that every sentence has a noun phrase and a verb
phrase, You might say He and I are going, ' where He and I would be
the noun phrase, Someone who speaks a substandard “dialect Imght say

"Him and me are going,'" His choices for the noun phrase would be
different from yours, But the structure of his sentence and of yours
would be the same, In other words, grammar is concerned with the
whole structure; usage is cr;mcerned with choices at a very low level
in the diagram of the sentence.

II. Usage in the High School English Class

During your years in high school, you have probably become familiar
with some kind of English handbook, a manual for writers and speakers,
What gorts of things are found in your handbook under the heading usage?
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Does it include statements about correct and incorrect promunciation?,
Does it include lists of acceptable word forms, along with warnings to
avoid substandard forms like blowed, clumb, or ain't? Does it also men-
tion groups of words that are to be preferred such as '"different from"
"identical with, "' and "in regardto''? The items mentioned above

(as well as many other related items) are traditionally what has been
called usage, The English handbook describes those forms that are
acceptable in Standard American English, the dialect spoken and written
by educated and influential people in the various parts of America, This
handbook serves a very important purpose, since one of the major jobs
of the school is to give you some control of the standard dialect, the kind
of language used in carrying on the important affairs of our country,

Many students entering high school have good control of the spoken

standard dialect, but very few have achieved the same degree of skill

- with Standard Written English, It is with written English that you
probably need most help, Is the English handbook all that you need
when trying to answer the question, ''Should I write this in this particular
situation?” The handbook lists many of the most commonly misused
items of Standard English, but it usually makes no attempt to list all
the standard forms. Similarly, the handbook mentions a few words or
expressions which are substandard, but it makes no attempt to catalogue
all substandard forms, Another available source of information about
ugage is, of tourse, a dictionary, Contrary to what some people say
(for instance, '"If it's in the dictionary, it's O,K."), most dictionaries
do contain both standard and substandard forms. Dictionary makers use
labels such as substandard, nonstandard, obsolete, archaic, slang, and
dialect to indicate the restrictions upon the use of words and pronuncia-
tions which are listed along with the standard forms, Thus these labels
give you information about the kinds of speaking and writing situations
where the labeled words are now used, What, for example, do you infer
about those words which are listed without usage labels ? The absence
of a usage label has a significance, also,

But even these two handy references --the handbook and the dictionary
==-cannot provide all the information you need when you are trying to decide
whether or not to use a particular word or expression. You can always
aak the teacher for help if you are writing in class, but you should pro-
bably aim for independence rather than relying upon others to make
judgments for you. Let us say, for instance, that you want to know
whether to use toward or towards in an essay assigned in the English
class, A dictionary will probably list both forms as Standard English,
perhaps with some additional information identifying towards as the more
common form in British English, You may choose either form and be
equally 'correct,'" Similarly, both proved and proven are standard
forms in constructions with be or have, with the former occurring more
frequently, Cholces between two or more standard expressions are not
always made this easily, For example, should you use pretty as an
adverb meaning 'moderately, ! 'fsomewhat, ' 'tolerably, ' or 'in some
degree’ in your English essay,as in I feel pretty good, His paper was
pretty bad? Should you use it in conversations where Standard English
1s expected of you? In this instance, you have to distinguish between
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what is acceptable in Written Standard and Spoken Standard English and
what is appropriate in formal and informal situations. Pretty, in the
adverbial use defined above, is well established as a part of informal
Standard English., In more formal varieties of writing and speech, this
use of pretty is not common, Based on the evidence given above, is such
a use of pretty appropriate for an English essay? No one elge can take
the responsibility of making this judgment, just as no one else is res-
ponsible for the kind of clothes you choose to wear, If your reader or
listener disapproves of your choices, he draws conclusions about you
and your use of English, not about some '"authority' who may have
given you advice,

It appears, then, that it is impossible for English teachers to give you
any reference or list of do's and don't's which will always save you the .
job of making choices from among the possible ways of saying things,
Making decisions requires the use of judgment, and making decisions
about language is no exception to the rule, Usage problems can be made
to seem less difficult, however, if you look at English usage in a certain
way, First of all, you need to recognize that there is a wide range of
tolerance within the dialect that we call Standard American English, In
other words, it is not an easily defined set of language habits, but a
very complex one, Secondly, you must understand the bases upon which
people make statements about English usage., That is, you should know
how the student of usage goes about trying to decide what is ''standard
and what is not, Finally, you need to recognize that the conventions of
language, like other customary behavior, also change wiht the passage
of time. The manners and dress of the 1890's are not in fashion today,
Similarly, the Standard English of Colonial America is not the same as
the Standard English of today, The remainder of this unit deals more
thoroughly with each of these three ideas,

I, Variations Within Standard American English

Many usage problems will simply not come up if you recognize that
there is not just one kind of Standard English, but several, To say it
another way, two different forms or expressions can both be ''right,"
The habit of dividing verb forms, spellings, or pronunciations, for
instance, into two neat piles, the ''correct’' ones and the ''mistakes,
is a tendency you must resist, You must resist it because it represents
an over-sgimplification of the actual facts of language usage, The word
above, for example, when used as an adjective (the above list) or a noun
the above will indicate), has sometimes been condemned as 'bad"
English despite the fact the word is commonly used in legal and business
writing of unquestionable quality. Some members of the 'either-or"
school object to all uses of the word dove (past of dive), branding it as an
"error, " The fact that dove is the preferred form in the speech of
educated New Englanders seems to have little weight when balanced
against the fact that dived is the most common form in Standard Written
English, Any clasaification of items of usage containing only two cate-
gories, the right and the wrong, will obviously be inadequate for dea~
cribing the actual facta of English nsage.




",

If you were to figure out a system of classification that would sort out
and organize the facts of usage, how many categories would you need?
What variations within our standard language would need to be accounted °
for? Letus use a branching diagram to represent the different varieties,
What does the following diagram say about the entity we call English?

Erglish
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Whether we are classifying information about usage, grammar, history,

- Or 2 me other aspect of the English language, we must recognize national
" (or continental) variations, Educated Londoners will prefer the verb

got (en form of get) to the form otten, He has got a new car, and they
prefer pronunciations like /¥edyul/ for schedule and spellings like honour
and colour, However, despite the many differences between British
and American standard- dialects; they are also very much alike, as you
can tell when you read British magazines or hear English statesmen
speaking on televigion or radio, But, because we live in America, we
are especially concerned with distinguishing variations within American
==not British or Canadian Tnglish, !

~ Variations within what we have called American English require
further subdivision of our national dialect, Does usage (that is, word
forms, promunciation, etc.) vary from one part of the United States to
another? What illustrations can you think of? The example given earlier,
the en form of dive, is a good one, Educated Southerners, among others,
say and write dived, not dove. In the Northeast, and in the northern
United States generally, educated people usually say dove but write
dived, South of a line running roughly through New Jersey, Delaware,
Maryland, and southwestern Fennsylyania, educated people usually
pronounce the word greasy with a /Zt'?./ sound, /grizi/, North of this
line, the /z/ pronunciation becomes leas common, and finally the pronun-
clation with /a/ becomes the most common one, (What do you say?)
Regional variations like this have led linguists to identify at least three
large dialect areas in the eastern United States: Northern, Midland,
and Southern, Each regional dialect is, of course, made up of many
sub-varieties, and you should realize that the terms Northern, Midland,
and Southern are simply handy ways of talking about very complex
variations in American English, We can now expand our branching
diagram to account for regional variations:

sere =T i
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You may have noticed that when we refer to the cccurrence of certain
pronunciations or verb forms we have used terms wuch as "in the speech

of educated Southerners" or '"in the writing of educated Americans, "
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These qualifications suggest still further subdivisions of American Eng-
lish dialects. Do educated people in your region speak and write differ-
ently from those who have had less schooling than they or from those

who belong to other social groups in your community? In large cities,

for example, it is clear that the members of some social groups share

a set of language habits that are largely a result of the -company these
people keep, That is, people tend to Speak and write like those they live
and work with, Linguists call language differences of this kind social
dialects, Although there are obviously more than two social dialects

in most communities, we will identify only (1) Standard, the dialect

of those Americans who in general carry on the important affairs of our
country, and (2) Substandard, those dialects which differ from that of

the prestige group defined above., Substandard English, then, is charac-
terized by forms like hisself, their'n, hain't, clum, and blowed--words
that do not occur in the speech or writing of educated people in any region,
Since one of your jobs in school is to learn the standard dialect, we will
concern ourselves with that particular social dialect, even though we know
that substandard dialects have their own kind of complexity, Our branch-
ing diagram can now indicate the variations within any regional dialect: -

-~ = ” :;5%55‘&*‘ -
American ~Others

Northern Ndland  Southern
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Standard Stéandard Standard Suzaﬁzdard Standard ?ngﬁé?andard

Instead of one kind of Standard American English, we now see that there
are at least three, This is not like the situation in Great Britain, for
instance, where there is just one prestige dialect, the Received Standard
Pronunciation or simply R, P, ' If you question the existence of more than
one American Standard dialect, think back over the kinds of dialects
spoken by our last five American Presidents: Franklin Roosevelt,

Harry Truman, Dwight Eisenhower, John Kennedy, and Lyndon Johnson,

Exercise 1

Fart A: List any word forms, pronunciations, vocabulary items,
or spellings which distinguish British English from American English,
For example, the pronunciation of words like fertile, laboratory, and
fast, vocabulary items such as petrol and lorry, and spellings like cheque,
mould, and favour serve to identify British Iinglish, The introductory
section of your dictionary may list such items,

Part B: List any word forms, pronunciations, and vocabulary items
that serve to identify regional varicties of American English, The
restrictions, as do the past tense forms of the verb dive, Pronunciation
of the words can't, sentence, barn, and greasy and the occurrence of

- pronoun form you-all (used when speaking to a group) has regional
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words like bucket and pail, branch and brook, or andirons, and fire dogs
all show regional variation, Since some of your classmates may know
many more dialect items than you do, it might be better if the class
prepared one list together,

Part C: Try to illustrate the variations within American English by
means of a series of overlapping circles rather than branching diagrams,
For instance, the relationships between British, American, Australian,
and Canadian English could be shown as follows:
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The shaded area in the center (I,) could be said to stand for the language
features which all four national dialects have in common, Each one has
some features which none of the others have, and any two of them may
share features which the other two do not have, Your diagram should
have at least three circles to stand for the major regional dialects in
American English, ' ) .

Other Variations in American English. Thus far we have identified
a number of varieties of American English: both standard and sub-
standard varieties of Northern, Midland, and Southern American English
--a total of six different kinds, Nothing has been said about the variations
within the other national dialects of English, although it is clear that
such sub-dialects exist, To return to American English, let us see
whether the possibilities of subdividing these dialects have been exhausted,

No one writes exactly as he speaks, Most people would agree that
this 1s a valid statement about their use of language, An obvious excep-
tion to this generalization is the situation in which a writer is attempting
to reproduce exactly the way a character speaks, as in writing a short
. story or novel, In most writing and speech, however, you can probably
- déetect variations in usage that are the result of the author's choice of
medium~-his decision to communicate orally or by means of pencil and
paper, The expression "It wasn't me' is a particularly useful illustra-
tion of this difference between written and spoken standards of usage,
Records of. what is actually said by educated people from all three dialect
areas in the eastern United States show that me oceurs in this expression
more frequently than I, except in New England where the usage is divided,
The occurrence of me and I shows just the opposite pattern in the
writing of educated people, f;, rather than me, is used in published
writing, although "It is me" and "It wasn™ me" probably occurs
frequently in less formal writing such as personal letters, '"He don't"
is another example of the difference between the standards of speech and
writing, RRecords of several investigations show that educated people
in the Middle Atlantic States and the South Atlantic States regularly say
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"He don't" in informal speaking situations, In other regions usage is
divided between "He doesn't" and "He don'%." In writing, however,
the expression "He don't'' is rarely used by an educated person, except
in very informal writing situations like personal correspondence, Both
of these expressions--"It wasn't me" and '"He don't"--are usually
labeled as substandard in dictionaries without any indication of the

situations where such a label would apply.

~_If we can agree, for the moment, that within each regional standard.
dialect there is a difference between the usage found in speech and that
found in writing, we can add one more level of branchings to our diagram,

= —
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Note that we have omitted the substandard dialects in each of the regions,
since our primary interest here is with the standard dialects, Ho.. many
different varieties of Standard American English have been identified?
Suddenly it seems that the term Standard American English represents

a more complex set of language hakits than you might have imagined,

But there is one more level of complexity yet to be examined,

By the time you reached high school, you had at your command at
least two--perhaps more--~kinds of English that you used habitually
when either speaking or writing, If you happen to be a particularly
versatile user of language, you might have had as many as four varieties
at your command., We are not talking here about regional or social
variations, but about variations within the dialect of any individual who
Speaks and writes the standard dialect of any region, Let us look at a
few illustrations before we try to name.these varieties,

In an elegant hotel, the elevator operator might say to a group of
very important guests, '"Flease be careful when stepping from the eleva-
tor, "' Obviously, this represents hia most formal kind of speech; he
is trying to display his best’ "linguistic manners.' When speaking to
ordinary guests of the hotel, he might say, 'Watch your step when you
get out of the elevator," The same person might say to someone he
has known for a long time, '"Look out there, Jack, Dou't trip," As the
familiarity with the audience increases, the formality of the language
decreases, Like other kinds of etiquette, linguistic etiquette varies
with the situation.

You can probably think of tirnes when you noticed that your own
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‘language changed with the formality or informality of the situation, Let
us say that you are helping your parents entertain guests at your home,
It is your job to answer the door and help the guests with their coats

and hats, When the president of the company that employs your father
arrives, for example, you might say to him, "May I help you with your
coat and hat, Mr. _______?" A little later, a less imposing person--
a neighbor--arrives. You feel a bit more at ease arcund him, since you
have seen him before, but you are far from being a close friend of his,
You might say to him, '"Can Itake your coat for you, Mr, 2"
Notice the shift from the very formal may to the less formal can, Next,
your uncle Harry arrives, With him you feel very much at ease, You
might say to him, "Let me take your coat for you, Harry," A little
later, your best pal from school arrives (without his parents), and you
say, 'How about your coat?' You have sensed that each situation calls
for a slightly different kind of languaga, and your guests more than likely
feel properly greeted, Your pal wouldhave sensed something-wrong, or at
least strained, if you had greeted him with "May I help you with your
coat?' Similarly, your father's employer might have drawn some
uncomplimentary conclusions about you and your parents if you had said
to him, "How about your coat?"

The same sort of adjustments take place in your writing, The formal
statement often found in some correspondence, - '"Your attention in this
matter is sincerly appreciated, " has no place in a note to a close friend
or a menber of your own family, A statement like "Thdnks for helping
me out" would be far more appropriate, Notice that you do not shift.
your dialect from standard to substandard (from good to bad, in the view
of some people), but you simply use another variety of Standard English,
Fducated people do not, as some handbooks seem to suggest, go around
talking or writing the same way in all situations, Like the versatile
person in any activity, linguistically versatile persons 'shift gears"
and use the kind of language that is most suitable for the thing they are
trying to say and for the audience they are trying to reach.

- The different styles of Xnglish have been identified and named by
one American linguist, Martin Joos,” Joos's fi 8, ‘clocks'' --ag he
calls different styles of language--are (1) frozen, ')(2) formal, (3) con=-
sultative, (4) casual, and (5) intimate, The latter four are the ones you
will try to identify, Formal style is the one used for public addresses,
for published writing, for lectures, It is the style used by the President
of the United States for example when he makes his inaugural address,
You probably make little use of this style except in certain kinds of

2 Wartin Joos, The Five Clocks (Bloomington, Indiana, 1962),

oy 7

(a) Frozen style is the style of good literature; it bears rereading,
rethinking, and refeeling, However, literary style is not relevant to
the discussion at this point,
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writing, Consultative style is a kind of middle ground; it is the one
~used habitually with strangers, that is, in situations where the speaker
and listener(s) know little about each other. The speaker has to provide
background information as he goes along, since the listener is an out-
sider, Casual style, on the other hand, lets the listener know that he
is an insider, The speaker uses slang and shortened expressions that
his friends are familisr with, and he assumes that little or no background
information needs to be supplied. The last style, the one labeled inti-
mate, is the kind of language we use in the privacy of our cwn homes
among those who know us best: our brothers and gisters, -our parents,
our very closest associates, Intimate style, which may seem especially
brief and almost incomprehensible to an outsider, does not deal with
public information, The speaker trims his utterances down to the bare
bones, Since we use intimate style only with those we know best, we
assume the listener will be able to make sense out of expressions like
"Nuts," "Cold," and so forth, The last three styles are seen in the
fOllDWill"%g variations of the consultative expression, '"Are you readyto
leave ? : :

Casual style -~ '"Ready to go?"
Intimate style -- '"Keady?"
To which style (or styles) would you assign each of the following?

(2) What would you like to eat? i
(b) What do you want to eat?

(c) What can I fix for you?

(d) Fix something for you?

(e) What do you wish to eat?

(f) What do you desire for lunch?

You would probably agree that (e) and (f) are too formal for use in your
own home among members of the family. Servants and waiters often
‘use the more formal styles, since serving the public demands a certain
formality, at least in the more elegant restaurants, Questions (a) == (d)
represent varying levels of informality, Can you think of other variations
of this question? Which styles do you find in the following groups of
sentences ?

(a) Go to the nearest exit! (a) Can I help you?
(b) Get out! (b) Want some help?
(e) Flease leave immediately! (c) Help you ?

(d) Beat it! (d) May I help you?
(e) Seram! (e) May I serve you?
(f) Go on! (f) Want something ?

It is not likely that you will agree exactly with your classmates' classifi-
cation of these items, but the differences in judgment will probably not
be extreme. The biggest problem will be distinguishing between casual
and intimate styles,
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If we add this last set of variations to our branching diagram, it
will look something like this:

English
= 7 !‘L&a""ﬁa '
A En_gnt;éfn ) %%’Dthers

I i
f‘g — R

Northérn TTWidland " Southern

5t _ztzdard ' Sténdard Standard

W;g;i&en Spoken .Wr'ﬁén\é‘pcken Wrirén Spoken
AN I N AN A

Forrnal \\:i\ Forfnal l
Consu ,tativé\”j Consultative
Casual Casua :
Intimate Intimate

How many different kinds of Standard American English are classified
in this diagram? Is it likely that there is a lot of overlap among these
varieties? In other words, is it likely that a particular expression would
occur in several of these final subdivisions? John Kennedy's statement,
"We must never megotiate out of fear, But we must never fear to nego-
tiate," would probably be appropriate in formal writing anywhere in
the United States, but his actual pronunciation of this sentence would be
restricted to formal or consultative Northern American speech, A
statement such as "School bugs me'' could be assigned to the casual
writing of paople living anywhere in the United States, but the actual
pronunciation of it might limit it to one region or another, :

Selecting from among the many kinds of Standard American English
is the problem of the writer and speaker, Knowing-something about
usage is knowing when to use one expression and not another, What is
‘involved in choosing between expressions like '"Those are his' and
"Them is his'n"? Obviously the latter is not characteristic of Standard
American English in any region, Such choices are matters of usage;
however, they involve not choices from among possible standard varia -
tions, but choices between standard and substandard forms., You may
wani to use substandard forms for a particular effect in some situations,
but you should do so knowingly, For instance, you might use ain't when
speaking in a situation normally calling for Standard English if you want
to get a laugh or if you want to affect a 'folksy'' manner, Political
leaders sometimes intentionally use substandard dialects when campaign-
ing in certain parts of their home districts, since Standard English would
seem out of place there, The individual is using his linguistic versatility
here for his own ends, and there seems to be evidence that such use of
language pays off, Can you think of others who use their versatility in .
language as a means of making a living or "getting ahead"? Do some

television comedians fall into this category?
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This discussion of varieties of American English has been aimed
at making one point very clear; the range of tolerance within Standard
American English is much broader than the ''right-or-wrong" philosophy
of language suggests, This range of toleran:e includes, for example,
the casual Southern expression "How are you-all?'' as well as the formal
language of "The Ambassador requests that you reply by letter, "
Educated Americans speak and write in a variety of dialects and styles;
they do not have a single standard to which they all must gear their
speech and writing, As a student living within a particular region, you
should know the range of possibilities within your own regional standard
--all the way from the informal speech which you learned very early to
the more formal written styles which are more difficult to learn,

Exercise 2

Assign the following list of expressions to a particular style or styles,
That is, indieate by a check (/) the styles in which the following expres-
sions would be acceptable (or standard) in your own region of the United
States, If you feel that the expression is not acceptable in any of the
Standard styles (that is, educatcd people do not say or write it) put a
check () in the right-hand column labeled substandard, As an illustra-
tion of what you are exprected to do, the first three items have been
marked according to the judgment of a resident of the Pacific Northwest,
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Him and me did the work,

The boys dove into the pool,

The ship drifted towards the rocks,

He acts like a judge,

All the farther he got was Second Avenue,

He went pretty far for an amateur,

It wasn't her,

The officer said it to us boys,

We was just going home,

They claimed I was late, while actually I had arrived before opening
time, )
I want to more than make up for my mistakes,

They always eat boughten bread,

He would never behave like the others did,

He does it differeni than 1 do.

"They simply didn't take care of theirselves,

The reason I left school was because I didn't have encugh money,
The teachers objected to me being sent home,

They plan to pick up Bill and myself %+ the station,

I suspicion that everything is all right. .
They did not like his going along,

Who did you invite to your pa.rty.

No one could determine for whom they were lt:D}d.ng.
Everyone brought their own lunch,

The data is still being prt}cessed

He ¢ouldn't hardly breatle in the smoie,

Neither the paper nor the ink were s+ tisxactt:ry.

He don' like to work,

They never found the one h2 had given it to,

Drive slow!

There vere less people fere this vear,

You had better come bauii: later,

‘None of the girls wanted to be her.

Everyone felt badly after he race was over.

No one knows if he has gone home or not.

I'm right, ain't I?

If we are not careful, the grass is liable to cover the flowers,

My typewriter is as cood, if not beiter than yours,

I only asked him to leavk.

Swollen by the heavy rains, the workman could not move the logs.
You have got to get going bCfDI‘E dawn,

The broom was in back of the door,

No one will ever know but what she was mm:cent;

The soldiers laid down and slept,

When you go to Washington D, C,, you are always surprised by its siz
Due to Jim's error, the game was lost.

Some parents do not raise their children properly,

They live further 2asu than I do. '

Can I leave before the bhell rings today?

‘\Tr:!ne Gf t}*e saidﬂers was. hurt by the biaut!

=
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IV. Changes in Standards of Usage

Would it be possible for someone to write a complete description of
Standard English usage that would serve for all time to come? Why? or
why not? What facts do you know about language which required you to
answer that question in the way you did? Which of the following expres-
sions would you accept as appropriate English for an essay you are writing
in your English class? .

"Thou art not for the fashion of these times, , ,"
'Nay, Icare not for their names,., . "

"Call me not fool till heaven hath sent me a fortune, "

As you probably guessed, these are quotations from a Shakespearean
play (As You Like It) written in approximately 1600, What words or

expressions make these sentences unacceptable English for today?

If you object to the ahove sentences on the grounds that they were
written by an Englishman, not an American, you should recall that the
first English colonies in America had not been established by 1600, The
following quotation is from Captain John Smith's "A Description of
New England" written in 1616, (The spelling has been modernized so you
can read the passage more easily, ) ’ '

For gentlemen, what exercise should more delight them
than ranging daily those unknown parts, using fowling and
fishing for hunting and hawking? And yet you shall see the
-wild hawks give you some pleac 're in seeing them stoop, six
or seven after one ancther, an hour or two together at the
schools of fish in the fair harbors, as those ashore at a fowl,
And never trouble nor torment yourselves with watching,
mewing, feeding, and attending them; nor kill har se and
man with running and erying, See you not 2 hawk? For
hunting also, the woods, lakes, and rivers afford not only
chase sufficient for any that delights in that kind of toil
or pleasure, but such beasts to hunt that, besides the delicacy
of their bodies for food, their skins are so rich as may well
recompense thy daily labor with a captain's pay, :

Is this language like that found in Shakespeare's plays? Note the form of
the question, ''See you not a hawk?' If you were to read more of the
writing of Flizab ethan England and early colonial America, you would
soon conclude that the English used in both places is very nearly the
same, _

English, transplanted to America, did not remain the same, however,
The following quotation from the journal of Sarah Kemble Knight, an
American~born woman who taught school in Eoston, was written nearly

a hundred years later (1704) than Captain Smith's 'Description"” and
shows that usage does change, (Here we have kept the original spelling, )
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In about an how'r, or something more, after we left the Swamp,
we come to Billinges, where I was to Lodg, My Guide dismounted
and very Complasantly hzelp't me down and shewd the door, signing
to me with his hand to Go in; which I Gladly did--But had not
gone many steps into the Room, ere I was Interogated by a young
Lady I understood afterwards was the Eldest daughter of the
family, with these, or words to this purpose, (viz.) Law for mee
--what in the world brings You here at this time a mght‘?‘ -=I
never see a woman on the Rode so Dreadfull late, in all thf days
of my versall life, V’hD are You? Where are You going?

Language changes w;th the passage of time; the standards of one
period are not necessarily the standards of succeeding ones, You can
hardly hope to convince someone that he should use the pronouns thee
and thou (in speaking to one person) just because they were the proper
forms at some earlier time, FEducated Americans simply do not go
around saying or writing thou or thee (except within the Society of Friends,
the ”Qua\{ers”). The modern pronoun is, of course, you, If you
recognize and accept the fact that language does change, then you must
also accept the fact that standards of usage undergo change, Any desa-
cription of English usage which is not periodically ‘''brought up to date"
cannot provide you with the facts you need, Part of every writer's job
is determining what the facts of usage are for his own time and for his
own region. No reference book will ever be written that can relieve

him of this task completely,

V. Bases for Judgments about Usage

The purpose of Exercise 2 was to drive home the point that decisions
about what is and what is not Standarci English usage are often difficult
to make. The ''right-or-wrong' philosophy may simplify your problems
in one way, but it does not accurately reflect the facts of usage, Simple
solutions are not always the best ones, especielly when they are based
upen little or no evidence or upon irrelevant criteria, To what authority
can you appzal when a problem of usage comes up in your writing or .
speaking? What criteria-can be applied in decisions which involve
language usage? In other words, where do the rules of usage come
from? First let us look at some of the ways language usage has been

justified in the past.

The laws of logic and grammar, What assumptions underlie state-
ments like the following: 'It is incorrect to say 'It wasn't me' because
the laws of logic demand that the pronouns before and after 'be' have the
same number and case,' Is language necessarily logical? What does
logical’ mean’f’ You may alsa have heard the statemént that '""He doesn't
trust nobody'' really means ''He trusts scmebcdy L Jcause two negativec
make a positive, In both instances the "laws of logic' are being used

' *Sarah Kemble Knight The Journal of Madam Knight (The entry
for October 2, 1704),
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to condemn expressions whick are "incorrect' in certain situations.

Must we also judge French as being illogical because Frenchmen say

the equivalent of "It is me' (C'est moi") and use ''double negatives"

(""Je ne sais pas')? The Hungarian who says the equivalent of "five
tree'” rather than the more 'logical' expression ''five trees' will
probably rnot be impressed by your claim that his language is illogical,
Language and logic are rot the same thing. It is doubtful that any language
has ever been completely logical, and even those that claim that language
must follow the laws of logic would probably disagree as to what 'logical”
means.

Another group of scholars often claims that certain English expres-
sions--""split infinitives" ('to quickly leave'), for example--are wrong
because they violate therules of grammar. Usually they support their
argument with examples from Latin, pointing out how the “incorrect"
English expression violates the rules of Latin grammar, It is easy to
see why the Latinist would insist that infinitives (verb forms like to
carry, to love, etc,) should not be ''split," In Latin, the infinitive
forms of the verb are single words: portare 'to carry' and amare 'to
love,' Since the re suffix of Latin and the word to in English serve
similar functions, it might also seem to follow that their use should
be governed by the same set of rules, Thus, having modifiers between
the infinitive and its marker (to easily carry or to really love) is clearly
ungrammatical in Latin. But is it reasonable to make judgments about
usage in one language in terms of the rules of another language? Your
own study of English grammar should have shown you that language is
the basis for writing rules of grammar, not the other way around, The -+ .
rules of English grammar are not the same as the rules of Latin grammar,
The rules of English grammar arise out of a study of the regularities
underlying the structure of English sentences, Attempts to set down
"Maws of English usage" on ihe basis of logic or of Latin grammar
deny much of what modern science has told us about the nature of language,

Tudgraents of authoritiss, At one time it was fashionable to follow
th. dictaces of celf-appointed '"authorities'' who somehow knew what the
"right'" forms of English were, In recent years cuch dictators in the
area of usage have had less influence, The scientific study cf language
has shown that dogmatic statements about what is ''good' and 'bad"

kave, For example, some authorities have labeled split infinitives as
"{1literate' or simply ''bad usage.' Expressions like ''to fully under-
stand,'' "to patiently wait," 'to completely examine," ''to strongly . . .
favor," and "to actually learn” fall into this category of 'bad" English.
vet we find such split infinitives in the writing of educated Americans
and Englishmen at all stages of our history. A dogmatic statement such
as ''It is incorrect to place a modifier between the to and its following
infinitive'™ i3 something less than accurate, A more reasonable state-
ment about the spliiiing of infinitives would recognize that such choices
are a matter of style, not a matter of absolute right or wrong. The
general tendency is not to split them, but under some conditions the
split infinitive is desirable,

Of course, there are scholars who qualify as real "authorities' on



matters of usage, They differ in one very important way from the ''self-
appointed authorities" mentioned above, The genuine authority is a
student of usage--that is, onc who has made a thorough analysis of what
is actually said and written b membe. s of the various social groups
which make up our society, OUn *he basis of his analysis, he makes
statements about where and whei certain debated usages are actually
being used, He reports not only who uses them but also under what
conditions they are used, These statements are not just personal .
opinions; they are facts which can be verified by others who analyze the
same data, And the authority offers them not as a rule that people

must follow, but samples of an accurate deseriPtiDn of what people do
say and write. The other kind of "authorities' on usage will more than
likely continue to voice their opinions about words and expressions which
please or displease them, und to ingist that they are ''right'' and "wrong'’;
and people will remain free to follow their advice, But such statements
about good and had usage must be recognized for what they are: personal
opinions which cannot be proved true any more than a statement like
"Apple pic is good" can be proved true,

The actual usage of writers and speakers, If logic, the laws of

grammar, and the opinions of cortain authorities cannot be counted upon
to settle your problems of usage, where can the writer or speaker turn
for help? The answer sounds almost too simple, It is this- examine
the facts of usage, That is, look at what is written and listen to what
is actually said by various kinds of people, Then choose from among
those possibilities the forms and expressions that you feel suit your

. purpose best. Let us set up a hypothetical situation to gee if it is possible:
to follow such advice, You are writing an essay for an English agsignment,
and you notice that you have written the following sentence; "The purpose
of the advertisement was to better inform careful buyers," The word
better separates to from inform, a clear violation of the 'rule" about
split infinitives metnioned above, Should you rewrite the sentence or
leave it as it is? First try to rewrite it in a way that will keep the

- 8ame meaning and will not geem awkward, If you cannot do this, what
are the dangers of leaving it with the infinitive split? Do you think that
your meaning is clear to the reader? Does the sentence sound awkward?
Next, try to find out the facts about split infinitives,

Cne recently published book which reports the facts of English usage,
Margaret Bryant's Current American Usage (New York, 1962), gives

the following sumrary under the entry SPLIT INFINITIVE:

express') occurs more continonly in standard informal writing than in
formal writing, ‘Whether to avoid or to use this construction is a
matier of style, A split infinitive may eliminate awkwardness or
ambiguity or add emphasis or clarity, On the other hand, it is
advisable not to place too many words between to and the infinitive

as in 'I planned to, after consulting my friend, buy one.' The result
is awkwardness, -

Summary: The split infinitive ('to openly examine, ! 'to fully

In view of such a Summary, what are you to do about your problem sentence
which includes the phrase 'to bettor inform''? ' Which solution prevents
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awkwardness? When you have made your decision, see whether your

classmates agree with it,

For problems like the one discussed above, you have no better

"authority'' than the actual usage of educated people who write and speak
English, But obviously you cannot make a detailed analysis of every
point of usage that comes up in your writing, Efficiency demands that
you settle these problems quickly, Good reference books are at least
part of the answer to the problems of usage, Lexicographers and other
students of language examine the forms, cxpressions, and pronunciations
of various social groups and report, fcr' instance, which forms or
expressions are (or are not) used by the members of these groups,
Note that these students of usage do not have the same job as the person
who writes a grammar of a particular dialect, The grammarian examines
the language and tries to specify the rules which are necessary to account
for the sentences of that language, He must go to the student of usage
to find out which forms occur in the dialect he has chosen to study. If
he is writing a grammar of Standard American English, for example,
he must ccnsult the usage e:s:perts to find out whlc:h fcrrms he must Spec;fy
referan,ce books such as d;ctmna; 125 ‘writers! guldes, and usage hand-
books. Is there a dictionary of usage in your classroom or school
- library? <~ Another good source of information about usage is an up-
to-date Enghsh handbook,

More than likely, your dictionary is the first reference yor zo to
when faced with a problem of rage, What sorts of usage label does
your classroom dictionary use? Make certain that you know what these
labels stand feor. What does the label Colloguial (often Collog,) mean,
for instance, when it is attached to a word in your dictionary or handbook*
Look at the introductory section of your dictionary and make certain that
you are interpreting this label in the way it was intended to be interpreted,
The most recently published unabridged dictionary, Webster's Third New
International Dictionary, does not use the word Colloquial as a usage labe:
at all, Very cften in the past the label has been nnsmterpreted to mean

"substandard" or some kind of "localism.'' The label is most often
used, of course, to indicate that the particular word or a{pr'essicm is
. characteristic of speech, not writing. Most of the entries in your
dictionary have no usage labels at all, What do you infer from the fact
that a word has no usage label? Does it mean that the word is acceptable
in Standard English? '

The final source of information about usage is your own power of
observation, Hearing good models of speech and reading much good
writing will go a lgng way toward giving you a sense of what is and what
is not acceptable in various situations., Each writer and speaker should
become a close observer of usage if he hopes to develop guad judgment in

~#Two of the better ones are Current American Usage by Margaret
Bryant (New York, 1962) and A chtmnar‘v of Contemporary American
Usage by Bergen Evans and Cornelia Evans (New York, 1957), )
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matters of language choice, This is the hardest job of all, and yet it
may be the most enjoyable, also. “here is a certain satisfaction that
comes with knowing the fac‘s ¢f usase; confidence in your own judgment
may make your writing an:l speaking more a pleasure than « pain,

Exercise 3

Make a list of those expressions in Exercise 2 which caused most
difficulty for you and most disagreement among your classmates in
assigning the expressions to a particular category, Choose cne
expression from this list that interests you most, and then locate

- a8 much information as you can find about that expression, Try to
use several sonrces such as a dictionary, a handbook of English,
a dictionary of usage, and personal observations. For instance, if
the word or expression has a usage label attached to it, identify the
label and define what tlie label means, Quote statements from
handboolks and usage guides that specify where th expression occurs
and where it does not occur, In other words, find out what restrict-
ions there are upon its usage. Finally, find out how; where, and by
whom it is used in your own community, You should record infor -
mation such as (1) the kind of person who used it (that is, a teenager,
an old man, etc.), (2) the educational level of the person, (3) the
situation in which it was said or written, . and (4) the occupation of
the speaker,

After you have gathered your factg, write a summary about the
status ol the expression you chose to study, Explain when and where
you would use it confidently in writing or speech, Note any contra-
dictions in the sources you used, Mzke certain that your summary does
not contain moral judgments about the "goodness' or '"badness'
of the expression. Your report should contain verifiable facts about
its actual use, restrictions on its use, taboos, and so forth. Your
teacher may want you to hand in the fummary, or ask youto give a

short talk summarizing your findings, The information you and
your clagsmates gather could serve 25 a kind of usage manual for
your class, :

VI, Characteristics of a Mature Attitude Toward Usage

If a person adopts a philoscphy of language like the one we have been
describing, how will he answer the questions asked at the very beginning
of the discussion? The questions were ''Should I use this expression
In this particular situation?" and ''Is this good (= effective) English?"
First of all, he will recognize that there are no simple answers to these
two questions, Each usage.problem that comes up must be settled separa-
tely, according to the facis of actual usage. This much we can say about
the mature person's solutions to problemse ~f 118age: His decisions will
be characterized by (1) recognition of the complexity and range of toler-
ance within Standard American i?nglish, (2) knowledge of the facts of
English ussge (especially the debated points), and (3) acceptance of the

responsibility to be his own arbiter in matters of usage.
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The linguistically sophisticated person sees Standard American
English as a broad range of differing practices that need to be sorted out
into several general categories which overlap one another, He makes his
choices in accordance with the situation- -that is, in accordance with his
subject, his audience, and his purpose in speaking or writing, He knows
which forms and expressions are permissible within the range of Standard
American English, and he selects from among these poseibilities when
the situation requires that he use Standard English., But he does not
equate Substandard English (that is, the dialects which differ in some
ways from the prestige dialect in a particular region) with ''bad"

English, and assign some moral or intellectual superiority to the standard
or preatigé dialect, He recognizes that, linguistically speaking, clum is
as '"'good" as climbed, but he also knows that educated and influential
members of social groups within his society use the latter, not the former,
He knows that it is possible to communicate effectively in substandard
dialects (witness Huck's success), but he recognizes the wider usefulness
of Standard Written English, since there are fewer regional and national
differences within this dialect, Finally, he knows and accepts the idea
that, even though he can get facts about usage from many sources, ulti-
mately he must decide for himself what forms he will use. .His success
as a speaker or writer depends upon the soundness of his judgment in

making these choices,

Exercise 4,

Part A: Write an extended definition of "good English, " Do not
define the word good as being synonymous with standard, Include example:
to illustrate points that may seem unclear.

Part B: Criticize the following definition of "good English" which is
taken from a book about English usage: "Good English is that form of
speech which is appropriate to the purpose of the speaker, true to the
language as it is, and comfortable to speaker and listener., It ig the
product of cugtom, neither cramped by rule nor freed from all restraint;
it is never fixed, but changes with the organic life of the language, ' Is
this definition in agreement with the philosophy of language we have been
discussing ? Does this definition include both standard and substandard
dialects ? In your opinion, what is good (or bad) about this definition ?

Part C: The subject of usage is a major problem of the lexicographer,
the one who makes dictionaries. After the publication of Webster!'s Third
New International Dictionary in 1951, the role of the dictionary in matters
of usage was .otly debated, One group called upon the dictionary writer
to determine what the proper uses of words should be; the other group
claimed that 'lexicographers do not form language, but simply register
it," If you agree with the philosophy siated in this unit, which side would
you be on in this debate? I inally, write a brief paragraph giving your
- reasons for being on one side of the issue or the other,

. E’Rgbéﬁ Tooley, Téécmng g};gll,%h Usage (Appleton-Century-Crofts,
New York, 1946), p. 14, ' '
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total curric
ing individual differences in reading and for developing content
vacahulary and veading proficiency within their own instructional apecin'itices.

5.

araphs, lilms, ete. or written words, sand applying this analysis in order to

intcrpret it,

In order for reading to bhecome a part of the entive educational process
in the Junior High Schools, there should be a reading specialist in each
huilding. This person is designated, by assignment, as that person who works
dircetly, or indirectly, with students; and who works with teachers and
adiministrators to improve and coordinate the total reading program ol the
is responsihility if properly performed, will preclude any

=Social Studics tencher, but will rather inglude

g 5

o]

svhoal, #

Assignment a hanguage At

this person as a part of any content team to develop reading proficicency.

T, Bueser in
sccondary Schoo as:
7. Refer to the above Guide for minimum standavds for "Reading Teaclier-

Coordinator."”
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color words {hint e U o1 mnend ooy
and the mowd they saggest . Have
students bring ads that contain Benvel | S i Viteon
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vood doomples of words (hat are floee Mot ihopen nd e
used o hring about speciiic Poop by g e 2

connotrations, Rewwding 0,
Studencs could compile o list of A Dvesm Dodorpesd i s

Series
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Arner, boaaros Adoaps

words that have apecial siunitidnen
tor their

to them as an individual,
cto. Circle ol on

from their reading or

coumntry, They could compile
thesc

their

Lol .

own personal hackground,

= a

Piold, e
Students particularly adept might ol Wiadoem,”
he asked to compile a list
to T am practical; vou are shrowd:
he is tricky.”

similar Poare

SN,

Some students might wiant to prepare
a worksheet containing two columns,
The firsat column would contain a
Tist of words or phrases. The
second columm would be left blank
and the members of the ¢lass would
Eill in thedr interprecation of the
word,

Ask students to decide on a very
simple command. Ask if they are

All very cler~ ns to what they

want you to do, Write the command
on the board, so every one can sec
it. Teacher then proceeds to dovise

as many mistakes as posgsible in

il

carrying out their command, such
as using zig zay lines, drawing
on beard with pencil-ete.
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A oogroup malke 0 Tial of
expressions that oo te show
misunderstondines baseid on tse ol
words . (1 wish T hod never sald
that, So what? T don't wsot il

ete,)

Ask the students Lo Tist the
questions that are most olten

asked after. an asaignment is made.

e ink?  The some heading?

(ho wo
Do we copy the guestions? Fre )
Try to supesest words the tenchor
might use Lo be more spee.fic with
assionmants.  ave pupils report on
common quarrcels that they have
school, Ask

obeopyed at home or in
fo, volunteers to dramngizae (he
incidoents; ther asi them to repeat

their dramatization using the same

cireumstances, but changing the
language so that a quarrel may bhe
avoided, Discuss the role of
language in these conflices.

Asgign some reading and ask them to
look Tor words which made a
difference and indicate how this
particutar word did make a difrerence,
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using i
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comnd turned ol
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e read At oplaved,
the
from virious

on o tapy
students themseives

Frans laeions,

while

Foad

A coallection obf proverbs and

gsayines [rom various pacls ol

the world might bue used ond
memming of the words and
congequent 1y the saying.

i

‘coined

Teacher misht present
as wmony visuals as
she can possibly usc, Uith

astudents, saalyze it and point
den

aut atyuctuyre parts, vat fons,
Ask atudents to coin

prepared to present it to

cto. 4 word
and be
the c¢lass (apain with as much
ijmagination, visuals etc, a5
pogsible) and defend its addition
beothe Teacher could
tihen present a complete list of

coined words and students analyze.

dictionary.

ading

students might be given
50 and asked to do several
mike a list of words that
d meaning

clections

1

hings:
have either chang
completely, or have several

completely different meanings;
The hub is a ¢ommon

malce
word wheels,
root. The spokes are Lnglish
derivatives; write a narrative
showing the many uses of a word;]
¢. "Root Word Rummy might be
ayed, On 2'"x4" cards
word is written in big letter
Four or more derived words are put
on in smaller print. Each player
a card from the player
around the

a root

fow
[l
<

ete.,
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fCont inued ) word,  The same thing might bo done vecabirlapEy deve bopanend

with prelixes or sutffives,

Boanv o the books T 1l
A THord Ancestry  poame may he For Coachiors ' oae erohit
played, F
fdentical lists ol words arranged students Vor rese:
in Column 1, Cofuma TT will hidgtory ol woprd,

ch plaver will receive o mwed cffeet fvely by

contain countrica,  The plavers
attempt to match the words and
countries. Writing their answers

in Hghtly in Column 111, Students
then take turns looking up arigins in
an unabridged dictionary and announcing
them to rice group. A1l make
corrections as nececssary. The porson
with the most correct answers belorce
any changes are made is the winner,

Olten our everyday _ Ask pupils to choose one of the i
Ianguage is : simplest objects in the room to

inadequate and talk about. This must be gimple

stinted, because they will be encouraged to

say all they know about it., Accept

and record all they ean say, with

encouraging statements, regardless
- of how long it takes until gsome

one volunteers that there is no

limit to the discussion.

L T

Read to the students the story of
Louis Agassiz Found at the end of
the unit. Ask such questions
"How many books would you guess
have been written about Lincoln

or Napoleon? Have you ever learned
"all’ ahout a school subject? Do

o
w0

I, as a teacher with all your tests
and records, know "all® about you?
These kin ds of questions should lead

to a generalization that there is
always' something more to be said
about anything, specific words will
help, and the larger one's vocabulary,

’ the more adequate it is.

Together work out a list of "over-
worked" words and ask the students
to find as many words as they can
to replace them.
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Sclections might be wiven to he

read and the students might be
Asleed to: Vind as wany

illnstrations of trite, hackneyed
List
they [ind they [eel in
and that they feel :
or silly; substfiute powerful words
the type slang: build

A crossvord

wards as possible;

“eputab o

allly”
pu
word puzzles;

are extremely expros

for
work cross=-

they feel

e

Fist words

sive,

The more students are exposed to
syronyms in all ways possible
the more they should become aware

of ‘using different words.”

This concept is really a test
of the whole t. Two possible

uni 7 1
ways to help the student test
himself would be to help the
student find a selection, which
the student feels has real depth
of meaning. lle will then analyze
it in everyway he can think of
and finally paraphrase it.

Cunitoerman, Avibive,  bohit
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Son,’ 4

Tl

o3

ol

Lty

itrper-Row
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London, Jack,
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fcothers, Reading Program Scrics,
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o words,
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M amtholopy eopies,

Chose, Mavy & Dovia, David & others,

An o anthology serijes.

Fonst, Margaret, 1r a Word, Channel]

¥

An LnLvrln1n1np apprnagh to word history with umphd%l. on

acceurate apeech,

Lrnst, Marwaret,
" sondem dictionary of

Ernst, Hargaret, Yords, Alfred A, Xnopf, N.
Lnglish roots and how they grow,
Funle,

Charles Emrle, Thereby langs a Tale,

Tales about origin ond hi

Yilfred, & Litt, D.
A history of words.
as "ord

Word Origing,
Words

Funk,

Gunn, Mapy & Devine,

More About Words. Alfred A.lbnpf N. Y.,

Harper & Brothers, N. V.,
story of words.

1 Wilfred
and higtories are grouped under such hoadings
Stories about Your -Dining Table," etec.

'Hh‘)
Literature Serics, Harveow L, Beace 2 Uags b
], s Povgn
Press, CGreat Heck, N, Y., 960,

fuportimce of

1962

of English Language,”

some thousand bips s

196:)

s

1950

Funk, Tnc., N. Y., 1050

Ginn & Co., 19067

3 —
A reading and literature anthology

Hloyman, Verna A, Tllinois Fnglish Bulletin,

Thomas & others, RBasic Reading Program,
gerieg,

Lambert, Eloise, Qur Language
The story of words approached from the

vantage point,

McCormack, Jo Ann, The Story of Our Languape

Lothrop, Lece & Shepard Co. , Ine,, N, Y.,
geographic, his

A pﬁpulbnck ta "fogter
intermediate students."

MeCracken, Glenn & Waleutt,

Chas. Basic Reading Scories,

Erglish,
t46.

[q¢y

T11. Assoc, of Teachers of
torical and usage

Chas. E. Merrill Pub. Co., 1967

an appreciation DE the lnglish Lang wage for

Lippincatrr, J. B., 1965

A reading and Jliterature anth’lcgy

Ho-ds and What They Do To You, Row,

Peterson & Co,, 1953

Minter, Catherince,
An inductive approach to g@neral
including activities.

Niles, Olive Stafford & others, Vanguard
A rending and literature QntthDgy

Pumphirey, Eva & Johnson, Lrie, Adventure
A reading and llteruture anthology,
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Pliustrative Reading

Louis Aeagsin, Soivnce Teachy b

By: HNathanicl Shaler

(e Tollowing is an account of how Louis Agassiz trained one ol his pupils to
cor the things that people ordinarily miss.)

ien T sat me down before my tin pan, Apassiz broupht me a small Fish, placing
it hefore me with the vather stern requirement that 1 should study it, but
whould on ne account talk to anyome concerning it, nor read anything rvelating (o
antil T had his permission to do so, To my inquiry "What shall T do?”
he said in effect: ¥ind out what you can without damaging the specimen; when
I think that you have dome the work, T will question you.” Tv the course ol an
hour 1 thought 1 had compassed that fish; it was rather an unsavory ub jeot,
giving forth the stench of old alcohol, then loathsome to me, though in timce

1 came to like it. Many of the scales were looscned so that they fell off.

1t appe-red to me to be a case for a summary report, which T was anxious to
make and get on to the next stage of the business. But Agassiz, though always
within call, concerned himself no further  with me that day, nor the next, nor
for a week, At first, this neglect was distressing; but T saw that it was a
game, for he was, as 1 discerned rather than saw, covertly watching me. So 1
set my wits to work upon the thing, and in the course of a hundred hours or so
thought T had donc much--a hundred times as much as seemed possible at the
start. 1 gotinterested in finding out how the scales went in series, their
shape, the form and placement of the teeth, etc., finally, T felt full of the
sub ject and probably expressed it in my bearing; as for words about it then,
there were none from my master except his cheery "Good morning.” At length.
on the seventl day, came the question "Well?"” and wy disgorge of learning to
him as he sat on the edge of my table puffing his cigar. At the end of the
hour's telling, he swung off and away, saying, "That is not right."....
Moreover, it was clear that he was playing a game with me to find il 7 were
capable of doing hard, continuous work without the support of.a teacher, and
this stimulated me to labor. I went at the task anew, discarded mv [lirst
notes, and in another week of ten hours a day labor I had results which
astonished myself and satisfied him.

fish

(Taken from The Autobiography of Natha
[y

aniel Southgate Shaler, Boston:
Houghton MifElin Co., 1909, pp. 98, 99.)
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Fucrybbiinge e s T ok

B Helen Nelblay

s most important dav Dovegiember inoall my Tilte is Lie one on which my Lachor,

Canatield Sullivan, came to me. L oam Cilled with wonder when ©oconside

tx‘:’lﬁ\‘
e fmmeasurable conteast botween the two Tives which it connects, Feowas the
(hied o1 Mareh, 1887, three months before bowas seven vemrs obd,

O Lhe alternoon of that cvent ful day, 1 stood on the porch, dumb o eapeetand

i ooeased vagonely Trom my mother's sipns and Drom {he hurrying to ol fro o in
the house thar somcething unusual was about te happen, so bowent Lo Thy dowor

covd wodted on rhe steps.  The alternoon sun penelrated the moss ol bone vsnek by

that covercd the poreh, and (ell on wmy upturned face,  Hy Pingers i
vnconse fous Ty on the Tami Har leaves and Blossoma which bl just come
nel kiow vhat the Tutare held ol movvel

7\,1121 h o

croeet the sweet southern spring. -1 did
or surprise for me,  Anger and bitterness had preyed upon me continua !ty foi
wovlks and o deep Longuor had succeeded this passionate sbrussle, ...

The mrning aftor my teacher came she led me into her room and wave me oodul ],
Tho Litt fe blind childeen at the Perkins Institution bad sent it and Leara
Bridpgman had dressed its but 1 did not know this antil alterward., when 1 o
plaved with it a little while, Miss Sallivan slowly spelled into my hand the
word “d-o-1-1." 1 was at once interested in this Cinger play and tricd Lo
imitate it. When 1 Tinally succeeded in making the letters correctly 1 was
Clushed with childish pleasure and pride.  Running downstairs to my mother |
rs for doll, 1 did pnot know that 1 wis

held up my hands and made the lette
spelling o word or even that words existod; T was gimply maleing my Uingers go
in monkey-like imitation. In the days that followed T lTeamed to spell in-

this uncomprehending way, ... ... .

One dav, while T was playing with my new doll, Miss Sullivan put my big rag
doll into my lap also, spelled "d-o-1-1" and tried to help me understand that
o= 1=1" applicd ro both, Earlier in the day we had had & tusste over the
words “mug’ ond 'Water, Migs Sullivan had tried to impress it upon- me that
and "w-a-t-e-r" is water, but T persisted in conlounding the ‘
sapair she had dropped the subject for the time, only Lo renew il

== u
(AU |11
at the First opportunity. 1 hecame impaticent at her repeated attoempts Al
seizing the new doll, T dashed it wpon the Floorv......

e owatked down the path to the well-house, attracted by the Tragronee of the
honeysuckle with which it was covered., Some one was drawing wator ond my
teacher placed my hand under the spout. As e cool stream pushed over oonc
hand she spelled into the other the word water, first stowly, then rapidly.,
1 staod still, my whole-attention Fixed upon motions of her fingers.  Suoddenty
1 felt a misty consciousness as ol something forgotten--a thritl ol returning
to me. 1 knew ghen

thought ; and somcehow the mystery of language was revealed
that “w=a=t-c=r" meant the wonderful cool something that was [lowing over my
hand. That living word awakened my soul, gave it light, hepe, jov, sot it [ree!
There were barriers still, it is true, bhut barriers that could in time be sweptl

AWy,

et
(o]
oo

rod ot
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(laken from The Story of My Life, by Helen Heller, Copy [, 10y,
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Supoccped Moodine Motovinia

1

e e ctadl o ontholovies e avadlable dn o0 0 e it b i a0 e

preccent time . orkshop members were retuctont fo osueccest o Tist o aahbe onew

materials, Tearing that materials not iated in thics puide wmicht boe oo idored

%
of titt e use or value by many Teachoers, Tt ois onr desire Lo e phint o wide

SELNENTE

varicte of reading matervials be made available in all Tangoooe e oo

el ol

The eading teacher-coordinator oo belp see that teachors share ol

anthiolopios na atories are found that are suitable o the peods and intorest .
ot b ctadents, e ods nol odyvisable to o select LitTes o pomdes beom oo 110
it is necesanry that ~the reading teachoer-coordi ator.

swamine the usability ol any particular jtem, and perbaps Lrey oo osanc o

with a few students, bhefore selecting it as o pavt ol the reading
miterials for the individual school

=-vontact the schoel librarian for use ol catalogues ol published materials

-=absuerve reading programs in operation to view practicality of materials
in use

==not rely solely on publishers' desceriptions For evaluating use o v
particular title, Examine copies avallable from o member of rhe

laneunge Artg Srecring Committoe
=-analyze and congider thoegse characteristics ol the students in the schoot:
Eﬂ) intel ]Dctlulj Tevels
() achievement levels
(¢) interests
() cultural bhackgrounds

Sonie of the newer materials that have recently been published ave Tisted
helow:

e

Allyn & Tacon, Breoakthrough Series

*

Molt, Rinchart & Winston, Tnc,, JImpoct Sevies, Level | and 1T

v

Macmillan Company, Gateway Seric

Charices I, Merrill Co, Merrill Mainsbream

i

Contemporary authors writing high dinterest material for the reader who ;
necds motivation, They have appeal for average ability students s well sinee
they deal with modern society and "tell it like it is.” Another common feature
ority group authors snd their work

is o recognition of Negro ond oth min
They are paperbacks and would he eful in quantiti ot 10 each or move copices

per class,
Scott, Foresman Company, lighway:
These hardbound texts in a series contain high interest storices lor low




averape readers.  These could be ugoed elfectively with small wroups in

reading clagses,

Wehster-teGraw Hill, Bgadingichvnqjvg
A very usable paperback serics of stories that has appoeal lor slower
readers.  Teacher's guide describes the approximate readability level tor

group worlk,

Harper & How,  Fronm Pilots to Plasties, I'rom.Stars to Sculpltures
Two reading skills texts that (ollow a series Cor clomentary. students.
These are sequential and build upon skills introduced in the clementary
texts. These hardbound texts have many worthwhile activities practical
to teach in the content fields. A good teacher resowmce to use with smil |
groups or the entire elass as common weaknesses are uncovered.

Shafer, Silver Burdett Company, Success in Reading
A paperback geries of skill texts for average and above readers. Cood
ilTustrative materials and effective cxercises cam be found for advanced

skills,

The Macmillan Company, Advanced Skills in Reading, Books T and II
These hardbound texts of fer a solid base for developmental reading, The
texts are well organized, sequential and provide many opportunitiecs for

the average student to reinforce skills previously introduced.

Scott, TForesman Company, Galaxy Series
This is another series designed to provide developmental skills Ffor
avernge readers. It has much color and - eye appeal as well as intferesting

stilla exnrcizeas,

For

Teacher Reference

The Bobbs-Mcrrill Company, Teaching Reading in High School by Rebert Karlin
Even though the title suggests high school use, this text offers many

practical activities and techniques for improving and extending reading

skills. Particular activities for teaching reading in the content fields

are explained and demonstrated,

American Book Company, Reading Book T and IT
These are good teacher resources for skills practice of interpretive
reading, organizing and reference skills, This is not suggested for
student use, however,

Reading Tab Materials (Incomplete ligting)

Be a Better Reader, Nila B, Smith, Prentice-Hall Third Edition
Books A, B, and C are written specifically for remedial students. Books
I through VI are developmental in organization and content.

Scott Foresman Company, Tazticgﬁin Reading
Available in kit or workbook form, these books offer valuable activities
and exercises for skills development when working with small groups.
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Other Printed Materijals

Pamphlets
Political
Vocational

anthologics
Short Stories
Mavels :
Skill development workhooks Guidance

Reference books Drivers manual

Almanac ' Etec.

Skill Kits ! Recreational facilities

Labels from grocery commoditics
Hewgpapers | Labels From types of materials
Paperbaclks Labels from furniture

Magazines

Mail order catalogues Leases
Job catalogues Mortgages

Auto mechanics ’ Budget planning material

Electrician ' Menus '

Machinists Information about checking accounts

Fte. Information about saving accounts
Utilities stalLement ’ Home project building directions
.File of current advertising sheets Information about appliance care and
Tnformaticn about furniture care and repairs

repairs Tnformation about clothing care
Credit buying Auto purchase contract
Auto upkeep information Work orders - such as might be used on
Calendars : the job '
Vacation planning information Maps - all kinds
llobby = purchascs, upkeep Voters pamphlets
Ballot sheets , Cercal boxes
File of current slogans Civil Service. tests
Apprentice tests Variety of application sheets
Signs most commonly used (employment, licenses, permits)
Trade marks = Clock faces
Picture books Money:coins and bills
Lettars and postecards Comic books
Specdometers Compasses
Scales i Dials = telephone, radio
Magazines Tickets
Coupons for premiums Printed cards
Mottoes, Maxims ~ Music: rests, time, signature
Newzpapers Manufacturer guarantees
Schedules and timetables Charts (weather = tax, etc.)
Recuipts ' Thermometers
Games and their brochures Constitutions (clubs, state, Federal,
Covernment bulletins ete,)
Statistic reports {(census) Regulations (civic, club, school, ctc.)
Codes Graphs
Descriptions (job, processes) Minutes (club, political, etc.)
Summaries : Reader's Guide

Card Catalogues

O
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RECOMMENDED TEXTBOOKS AND MATERIALS
Preface to Textbook Recommendations

No textbook is a program. No teacher should regard a textbook s 4 program.
.Kathar than a dictating, limiting force which determines a Eurriculumj!n textbook
should be one source among many from which a teacher may draw to construct a1 cavv-

fully planned program. Teachers Lave an obligation to be familiar with several

textbooks and their teacher's guides,
It is relevant to the junior high language arts textbook recommendations to
know that NCTE recently passed resolutions which state:

Resolved, That the National Council of Teachers of English
commend those states and school districts which do not' require
the use of the same text in all classrooms and which have es-
tablished flexible procedures for textbook adoption. Be it
further :

Resolved, That the National Council of Teachers of English
express hereby its great concern over practices which require
states or school districts to select texts from a relatively
small number listed by the board or-commission, or which re-
quire all students, regardless of their abilities and inter-
&5ts, to use the same text.

In line with the new national trend, the new District 4J purchasing paliéigs
open the door for greater individual freedom in the selection of texts and the
inclusion Df‘a gregtef v;;iety of material in the classroom. With your princi-
pal's approval you may purchase any desired quantity of print Or non=-print

materials that appear in the wide range of recommended lists on page [ive of the

izsgru;tiqnglrMatgfials‘Guidg available in your principal's office. 1If an item which

you would like to purchase does not appear in those lists, you may use the "Building
Use Only" form. This form allows you to purchase your desired quantity of ma-
terials as long as they meet the following criteria:

Consistent with District's philosophy and objectives.

. Suitable to the maturity level of the students involved.
Applicable to the course objectives.

"rlevant to the individual student's needs and interests as
well as to the particular school and class enviromnment.

P 3
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Suitable to the reading level of the students.
6. Representative of the MOSt recent scholarship in the
particular subject fields,

v

Of course the Principal must also approve your request, which is Subject to the

vagaries of monetary supply.

enjoyed, it glso imposes great responsibility, All teachers sharean obligation
to take great care when they choose works outside the recommended lists. One
teacher's irresponsible use of our new powers could severely reszricé the free-
dom of us all,.

Because the Summer Workshop was a small group and our tasks were great, our
textbook recommendations should in no SEHSE;bE considered restrictive, We sure-
ly missed some gems. New exciting books are being published every day, and it
is the responsibility of everf teacher to be aware of them. The machinery is

there to order the books you want and need. Use it,
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Literature Book Heecommendationst

arcourt, Brace and World, Inc., Adventures in Literatvre Series, (Adventurces

for

Readers: Pook Onc, AdVCHLquh for Readers: Book Two, Adventurcs in huadnng?

NLurngk; 1968. Publl%h(d for gLﬁd;s 7, S'aﬁd 9 Ecspvﬁtivglyi This serics,
like the Holt and MeGraw-Hill serics, uses the humanities approach to litern-

turc, but is not quite as well done. Although the f{inc arts plates are

appeal ing, the visuals in the remaining portion of the texts have been sacri-

ficed. Some improvement in literary selections over the last cdition has
been made, but not enough to warrant new copics if the older edition is
still uqablc

Holt, Rinehart and Winston, TInc., Oregon Curriculum Series, Literaturc
3

L and Lit-

erature IT, New York, 1968. Published for grades 7 and 8§ respectively; grade
9 is expected in the tall of 1969. This series is superior to all other hard-

back anthologics of literature in utilization of the inductive (inquiry)
approach, choice of quality literature, and use of fine art prints. The

tcacher's explication speaks for 1t531f many teachers have been using it

successlully for years in the pilot project for the Oregon Curriculum Cen-

ter This series is most suitable for average and above readers, but its
Iiteratufe sclections will thLvntu less able readers to make 3 vnl11nL
attempt to read it.

Holt, Rinchart and Winston, Inc., Holt's Impact, Level I, (4 titles), New York,
1968. Published for gradeq 7 through 9. This series of four books pro=
vides high interest-low ability reading. The visuals are interesting and
the literature selections appealing to students. Much of the material is
contemporary. The teacher's guide is quite helpFul.

McGraw=11i11 Book Company, Webster Division, Themes and Writers Seri
Themes in Literature, Perception: Thcmes in Literaturc, Insigh 10RIC
in ILLCIQCULQ); St. Louis, 1967 - 69. Publishod Eafugtadég_? S ﬂndfgf
respectively. The editor of this serirs is also the author of Books and
the Teenage Reader. The selections in all three books are grouped around
‘themes which were chosen for their appeal to young people. Strong points

.in the serics are the "gallery " of fine art with each thematic unit, the
vocabulary program used tthLghQut and the attempt on all threc levﬂls

to deal with implications of the literary selections.

S5cott, Foresman, America Reads Series, (Projection in Literature, Counterpoint

in Liter atu1e Outlooks Through Literature), Glenview, Illln@iﬁ,l§675681

“Note: Alth@ugh these anthologies are recommended, they are in no way
meant to be restrictive in allowing tcachers to make LhCLr own selections for
class use. ln fact, the committee wishes to stress the following:

L. Greater use ol paperbacks because they

=arc more appealing to students

-allow for greater flexibility

-provide a wider choice of titles

-are less cxpensgive .

2. Personal cvaluation of any book before ordering it (don't c¢ver take

anyone clse's word for it!)
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Published for grades 7, 8 and 9 respectively. Besides a good scicction
of literature, this series has several outstanding points: highly appeal-
ing visuals; a handbook of literary terms located at the back of cach
book; a composition guide which relates the teaching of writing to
literature; and a well-designed teacher's guide.
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Loomuage-Bhetoric Texthook Recommondations®

it hould be noted that all publishers are moving to a transtormat §omal Approach ;
just how fast is the only diiferoence.)

h_Composition and Grammar, Roston, 1968. Published for
ns: composition,

tiinn and Company, kEngli
grades 7-12.  This book is divided into three secti
grammar, and a handbook on the process and tools of CDmeSitiﬂﬁ.

The grammar sccrion is quite short but diflicult ;
tormational. May be the most coneise presentation nbout 5”ammJLLLul sLruc-
ture. Uses delightful sentences for analysis. May be quite difficult
for average or below average students but stimulating for bright student
This difficulty might be overcome if the book were not assigned at grade
level.  The handbook section tends to be pres seriptive.

The greater part of this text is devoted to a gequential, cummulative,
and non-repetitive program in composition. Twenty-one of its thirty-three
lessons are divided into seven units, cach of which culminates with the
assigning of a composition based on skills developed during each unit.

frans-

Holt, Rinchart aud Winston, Inc. Laﬂ;uagg/hhutuf1c I _and Language/Rhetoric I1:
The Oregon Curriculum Series, New York, 1968, Thesc books arc lor grades
7 and 8 respectively; the ninth grade bcok is duc out in August, 1969,

Tnese books are probably more inductive in approach than any other

textbook examined (although once material is written down in a text, it
cannot be considercd completely inductive.) The material also has a
built in spiral so that concepts can bc added and expanded at succceeding
levels, The approach to usage is definitely descriptive. The gramwar is
paced more slowly than Ginn' because of the emphasis on process rather
than on memorization of de itions, this scries is apt to suchgd with
all but remedial students. Helt has recently published a self-instruction
manual for tcachers and a cateh-up self-instruction manual for students de-
signed cspecially for students who have missed the f115t part ol the serics.

\-“

~In revicewing the cxtonsive materials available in the area of conposition,
the committee was especially impressed with the Rhetoric program of the Oregon
Curriculum for two reasons: 1) its departure from the traditional approach te
ion, 2) it utilization of the inquiry method.

conpos

[n most texts, composition is approached as the study of speeific catopor-
i ol writing, repeated but expanded at cach grade level. This approach cx-
aminces scpgments of the writing act--the topic sentence, paragraph development,
organizing details, coherence in paragraphs, ctec, The Oregon Curriculum treats
the writing act as composed of three dimensions: substance, structure and style.

"raw

bubstance is the exploration for facts and ideas which make up the
content' for the act of communication. Structure deals with the organization
and development of tne 'raw content,'" and style with the refinemznt of words
and sentences in order to create the desired effect, The Oregon Curriculum
carries this one step further by linking thesc dimensions to the ove

ni all-no-
tion of purpose and audience. All activities are constructed with the idea

“These books are listed alphabetically, not in order of preference.,
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ob the three fundamentals behind all communication--to inform, to vntertain,
to prrasuade--and of an audicnce besides the teacher.

The Oregon €
Study ol the Tour torms ol discourse: description, narration, cdposition, and
argumentation.  Their rationale is that once a speaker or writer has sot his
purposc, he may choose one or any combination of the four forms to achicve
his purposc. Novels, for example, are a mixture of narrative and de: riptive
prosc which would be diffi cult and senseless to scparate Narrative prose is
studiced from the point of view of purpose. Narratives that inform versus
those that cntertain are quite different in substance, structure and style,

reiculum also vejects the idea of Lreating vhetorice as the

[

1. Scventh grade concentrates on the di-
ideas, experiences, feelings uand putting
s include writing a jouraal, making obscorva-
oplng characterization. The program's

ting "black on white.,"

The Oregen program is seq
mension of dubstance--gatheri
these down on paper. The activ
ti@nq qhﬂfpéniﬁg the senses, dev

-5 d

The eighth grade program introduces inductively the ideas of purpose and
audience and the key terms of substance, structure and style. Students have
introductory experiences writing for all three purposes. A more extensive way
ol writing for these purposes is taken up in high school.

The ninth grade course of study, which will be available for classroom usc
in mid-September, concentrates on the concept of structure.

Onc of the greatest strengths of the program is its effort to approach
learning as an inquiry. All the activities and discussions are structured to
draw from the student's backgr@und and develop his potential.

In our judgment, the Oregon Curriculum is a superior program. W¢ recomnend
using it as a basis for composition study.with the intention that other seurcos
would be uscd to supplement the program,

Laidlaw Brothers, New Approaches to Language and Composition, Rivér Forresc,
Illinois, 1969. Presently available for grades 7 and 8. rades 9, 10,
11 and 12 are in process, with grades 9 and 10 scheduled fDr delivery
by December, 1969.

These bcaks offer a wealth of material, much more than any teache
should ever attempt to teach in one year, CDVEES almost every aspect of
linguistic studs, Uses an inductive, cclectic approach, which to Laidlaw
means that they use traditional ELfﬂa: and somatima2s a functional explana-
tion to lead students to understand transformational gramnar. Such an
approach may be unnecessary in some instances and ¢ clumsy in others. This
book, though a good reference, may tell students more than they want to
know. Tie book includes Ffew EIEE diagrams, and thosc that are used are
for explanation, not for student exercise. Teacher's edition has n
large 1;55@n7by513553n in-service program.

The authors have made a conscious attempt to connect ti - study of the
structure of language to the art of writing. The authors take the premisc
that our writing is a prozess of building, combining, deleting, rearrang-
ing words in sentences and sentences into paragraphs and that this process
is roaliy a repetition of the study of how language operates. Field

udices suggest a high degree of carr ‘y-over from the linguistics program.
ractical examples of well-known writers illustrating practical situations
arec included.

er
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NOT RECOMMENDED

Harcourt, HBrace and World, Inc., The Roberts English ies, New York, 1967.

‘ Published for gfjdé% one thraugh nine, This series assumes that
by the seventh grade a student has already had six years of transforma-
tional grammar. Completely prescriptive all the way through. The
attempt to integrate literature selectioms, writing cxercises, and
grammar 1is Lﬂn.atural, fragmented, and contrived. In managing to got
this series out before any other publisher, Harcourt sacrificed accuracy,

=
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*See end of Reading Section,
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RESOURCES AND MATERIALS
Many good materials are being used in language arts classes in District
41. The following inventory lists available materials that you might want to

consider for use in your classes.

7th CRADE PRINT LANGUAGE ARTS MATERTIALS

Title - Author or Publisghc

ALEUTIAN BOY (Author now lives here locally) Ethel Oliver
THE ADVENTURES OF TOM SAWYER Mark Twain
(in Hidden Treasures in Literature, Book T)

ACHTEVING READING SKILLS
ADVENTURE BOUND

ADVENTURES FOR READERS
ADVENTURES FOR YOU
ADVENTURES IN READING
ANIMAL FARM

AT YOUR OWN RISK

BASTC READING

BASTC SPELLING GOALS, Book 7
BASIC STUDY SKILLS

BE A BETTER READER Prentice-llall
GEST TELEVISION PLAYS :

THE BIG WAVE

CALL IT COURAGE

CAPTAINS COURACEQUS

CONTROLLED READING STUDY GUIDE, F
THE DEEP-SEA ADVENTURE SERIES ‘ Harr Wagner-Field Education
EDGE OF AWARENESS

THE ENGLISH LANGUAGE, Book 7

FAMOUS AMERICAN SPEECHES

GATEWAY ENGLISH (Two Roads to Greatness, et
HOW TO IMPROVE YOUR READING

ISTAND OF THE BLUE DOLPHIN

I'VE GOT A NAME, CITIES, Holt, Rinehart & Winston
KNOW YOUR WORLD ,

LIGHT IN THE FOREST (in Prose and Poetry for Enjoyment)

LISTEN AND READ ' ' -

LITTLE BRITCHES

THE LONER

MCCALL-CRABB STANDARD TEST LESSONS Teachers' College Press

THE MORGAN BAY MYSTERIES - Harr Wagner-Field Education
NEW HORIZONS IN READING AND LITERATURE Brewton

NEW TRAILS

OLD MALI AND THE BOY

OLD YELLER

OPEN HIGHWAYS ) Scott Foresman

OREGON CURRICULUM: (Literature I & Language Rhetoric T) Holt, Rinehart

OUTLAW RED

THE OUTSIDERS ‘ Hinton
- PEPPERFOOT OF THURSDAY MARKET (in Reading Literature, BookI)

: POEMS TO SOLVE (Mae Swenson) ) Charles Scribners & Sons,
. : Paperback

Macmillan
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THE PUSHCART WAR Merrill

RAMBLERS, GAMBLERS, & LOVERS . MeGraw-Hill, Paperback
SCHOLASTIC PAPERBACK SETS Scholastic
SCOPK Scholastic

SCHOLASTIC READING UNITS: Courage, Animals, Adventure,
The Family & Small World
Science Research Assoc,

SRA READING LABS == Elem, & Secondary Ed. Sci
SRA COMPOSITION Science Research Assoc,
SRA SPELLIFS WORD POWER TAEB,., ITa Science Research Assoc,

SHORT STORIES--Paperback
SHORT STORIES: 'TFlowers for Algernon,'" The Scarlet Ibis,"
"Antaeus," "After You, My Dear Alphonse,"
"Arrangements in Black & White, " '"The Test,
"To Build a Fire"
SKIMMING & SCANNING
STEP UP YOUR READING POWER
STORIES FOR TEENAGERS SERIES -
SUCCESS IN READING, #1-4 . Silver Burdett
SUCCESS WITH WORDS
READER'S DIGEST
READING FOR SFPEED & BETTER GRADES
READING LITERATURE, I
THE READING-MOTIVATED SERTIES Harr Wagner-Field, Ed.
READ MAGAZINE : ’
THE RED PONY
REGISTER GUARD and chér nowspapers and popular magazlnes
TACHIST-0-FILM PROGRAM

TACTICS IN READING EDL
TEEN-AGE TALES, BOOKS 1 & 2

URBAN WORLD A,E.P,
USAGE MANUAL FROM PROJECT ENGLISH

WHO AM 17 Holt

WORﬁS TO THE WISE
THE YEARLING
READING FOR MEANING, 4-9

8th GRADE PRINT LANGUAGE ARTS MATERIALS

“itle o Author
ABE LINCOLN IN ILLINOIS - (Play) Sherwood
ACROSS FIVE APRILS ; Hunt

ADVENTURES FOR READERS, Book 2
ALL AROUND AMERICA THROUGH LITERATURE
AMERICAN OBSERVER

AMERICAN SHORT STORIES (Supl. Adoption) Globe Pub., Sterner
AMOS FORTUNE, FREE MAN (Supl. Adoption) Yateg
APRIL MORNING (Supl. Adoption) Fast
- BASIC GOALS IN SPELLING :
THE CALL OF THE WILD - Jack London

A CHRISTMAS CAROL (in ALL AROUND AMERICA)
DIARY OF ANNE FRANK - (Play)
THE ENGLISH LANGUAGE
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EHGTISH 2600
, CTEER AMERTCAN ONE-ACT PLAYS (Sup!., Adoption) . Kozelka
- [§ ﬂmklAT POEMS )
1MMORTAT. POEMS OF THE ENGL1SH LANGUAGE (Supl. Adoption) Hiiliams, ed,
JOHNNY TREMAIN
JOURNEYS INTO AMERICA
JUNTOR REVIEW

THE LICHT IN THE FOREST (Supl. Adoption) Richter

THE MANY FACES OF THE CIVIL WAR (Supl. Adoption) Werstein

OLD YELLER .

ON TO OREGON (Supl. Adoption) Morrow

OREGON CURRICULUM: (Language Rhetoric I & Literature IT) Holt, Rinehart
THE OTHIR AMERICA (Supl, Adoption) Harrington
THE PEARL Steinbeck

POETRY USA

PRACTICAL ENGLISH (Published by Scholastic Magazine)

RADIO PLAYS TFOR YOUNC PECPLE (Supl. Adoption) Hackett
RASCAT North
REANERS' DIGEST

READ MAGCAZINE

REFLECTIONS ON THE GIFT OF A WATERMELON PICKLE Scott Foresman
SCHOLASTIC UNITS (Courage, Frontiers), SCOPE Scholastic

SRA READING LABORATORY ITI , Science Research Assoc, -
SRA SPELLING TABORATORY IIIb Science Research Assoc,

SHORT STORIES: '"The Lottery," "The 0ld Man at the Bridge,'
’ "Occurence at Owl Creek Bridge," "A
Christmas Memory," "Love Letters of Smith"

0 STOP, LOOK AND WRITE
- STORY POEMS Untermeyer, ed
SUCCESS IN READING, #3, 4 & 5
SHANE
TRIFLES--a play (Supl, Adoption) Glasgpell
THE WORLD OF POETRY (Supl, Adoption) Globe Pub,

THE DAY TINCOLN WAS SHOT

9th GRADE PRINT LANGUAGE ARTS MATERTALS

ADVENTURES IN READING

THE ADVENTURES OF THE SPECKLED BAND AND OTHER STORIES OF Paperback
SHERLOCK HOLMES

ANIMAL FARM

CAPTAINS COURAGEOUS : Paperback
COLLECTION OF SHORT STORIES Paperback
CURRENTS IN POETRY .

DAVID COPPERFIELD Dickens

ENGLISH GRAMMAR & COMPOSITION

EXPLORING THE FILM :

THE FALL OF THE HOUSE OF USHER Paperback
. FIFTY GREAT AMERICAN SHORT STORIES Paperback

FOUR NOVELS FOR ADVENTURE

THE GOOD EARTH

GREAT EXPECTATIONS Paperback
GREAT SCIENCE FICTION STORIES Paperback
CREAT TALES OF ACTION & ADVENTURE Paperback
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GUTDE TO SODERN ENGLISH
HAWTHORNE'S SHORT STORIES
THE HTDDEN PERSUADERS
HUCKLEBERRY FINN

TMMORTAL POEMS
TNTRODUCTION TO THE POEM
LEGENDS OF KING ARTHUR
LIGHT IN THE FOREST
LITERARY CAVALCADE

LOST HORIZON

PLAY: LOST IN THE STARS based on CRY, THE BELOVED COUNTRY

THE MERCHANT OF VENICE

THE MOST DANGEROUS GAME

THE MYSTERIOUS STRANGER AND OTHER STORIES
0, HENRY STORIES

OLD MALT AND THE BOY

OLD MAN AND THE SEA

THE OPEN BOAT

THE OUTCASTS OF POKER FLAT

THE PEARL :

POCKETBOOK OF SHORT STORILS
THE POETRY OF ROCK

PRACTICAL ENGLISH

PROJECT ENGLISH SHORT STORIES
PROSE AND POETRY FOR ENJOYMENT

READER'S DIGEST AND ADVANCED SKILL BUILDERS, I, II, III, & IV

ROAD ROCKET

Corbin
Paperback

Mark Twain
Paperback

Magazine

Paperback
Paperback
Paperback

Paperback
Mimeographed
Paperback

Paperback

Paperback

ROMEO AND JULIET (Perma-Bound or in Adventures in Reading, Shakespeare

Blue Ed.)
ROUGHING IT
SCHOLASTIC MAGAZINE
SCOPE
SCHOTASTIC KIT ON MIRRORS
SHANE

Scholastic
Scholastic
Scholastic

SHORT STORIES: "The Children's Story," "The Silver Butterfly,"

"The Monkey's Paw," ''Cast of Amontillado,"
"God Sees the Truth But Waits," "Haircut"

(A) THE SINGLE PEBBLE

STORIES FROM THE TWILIGHT ZONE
STORIES OF THE NORTH

STORIES SELECTED FROM THE UNEXPECTED
STORY POEMS :
STREET ROD

STUDENT WEEKLY

SUCCESS IN READING

TACTICS

THE TAMING OF THE SHREW

TEN TOP STORIES

TWENTY, GRAND, GREAT AMERICAN SHORT STORIES °

WESTSIDE STORY

A WORLD TO DISCOVER
WORLDS TO EXPLORE
THE YELLOW SUBMARINE
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Paperback
Paperback
Paperback
Paperback
Paperback

Silver Burdett
Scott Foresman

Paperback
Paperback

Paperback



. HOOKED ON BOOKS:

REFERENCES FOR ALL LEVELS

Title

AN
Bl A BETTER READER SERILS,

ARTHOLOGY FOR YOUNG WRITERS,
Nila Banton Smith

Meredith,

CLASSROOM PRACTICES IN TEACHING ENGLISH,
The fifth report of the NCTE cammittee on promising practices,.

COMPOSTTION:
ENGTISH 7, 8, 9,

Wm. W,
ENGLISH TODAY & TOMORROW,

$2.25
EXPLORING THE TILM,
HOLT, RINEHART DTCTIONARY

McNeil, Elton B,

1OW THE NEW ENGLISH WILL HELP YOUR CHILD, Shugrue,

MODELS AND EXERCISES
COMPOSITION & GRAMMAR, FEﬁeral Editor:
West (Overheads for each SEEElDﬂ)

Guth,
THE LEXCITEMENT OF WRTTING A. B. Class,

Hans P.

PROGRAM & PROOF, Fader,

TIDEAS TOR TEACHING ENGLISH GRADES 7-8-9

(Teacher's Reference Book)

IMPRESSIONS IN ASPHALT, Sheffey & Collier

TMPROVING ENGLISH COMPOSITION,
An NEA =
THE
MATNSTREAM SERIES IN READING
READING INCENTIVE SERIES

“S5CHOOTS WITHOUT FAILURE, Glasser,
© A SUMMER FROGRAM STRESSING LOGIC AND RHETORIC, Grasser,

edited Arno, Jewett,
Dean Langmuir Production, Paperback,
INDUCTIVE TEACHING OF ENGLISH - Reprint

William

Robert C.

1967-1968

Hardbound 138 pp.

William Kuhns & Robert Stanley

Daniel N, &

, Bish
$§1.50

Elsa R., Director of Project Baltimore Publie School

*TEACHING A5 A SUBVERSIVE ACTIVITY, Postman,

THORNDIKE~-BARNHART JR, DICTIONARY

VANGUARD
VOICES:

WEBSTER COLLEGIATE DICTIONARY

WEBSTER'S NEW WORLD DICTIONARY

WRITING IN ACTION
Robert C.

Fivery teacher should read this book,

Weingartner

An anthology of poems and pictures, Paperback

(Work test for young writers) Meredith
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Author or Source

National Textbook Co,
Prentice Hall

Harcourt, Brace & World

Ginn & FD,

Prentice Hall
NCTE #22406
A. Plaum Pub,, Inc.

Geo, Co,

Berkley Medallion Book

Family Life Library, Assoc.
Press, .75¢

NCTE, 1966

Ruth Reeves,

Scribner
NCTE #31101

Ed,

The English Journal, Feb. 196¢
Chas. Merrill Pub. Co.
McGraw-Hill-Webster Division
Harper & Row, 1969

NEA Comp. Center
Delacorte Press, $5.95
Scott, Foresman

Rand McNally Pub,

Geoffrey Summerfield, Ed,.

National Textbook Co.



STATEMENT QF PHILOSOPHY REGARDING THE USE OF FILM¥#

This is an age of image-bombardment--a "visual' age where advertiscments,
pictorial magazines, television, movies, and other visuals confront us daily.
[t is a "sound" age, where the noise of traffic, radios, teclevision scts, ro-
cord players, and other sound-makers make the environment threb with electron=
ic eneroachment.  Satchel Paige once said, '"Don't look back. Something may
be gaining on you.'" Today, we can say, '"Don't look now. You might be over-
whelmed. " Yet it is a problem and a comnitment for teachers, insofar as they
iire able, to help students to understand and to cope with this complex en=
vironment, Exclusive emphasis on print and personality, while ignoring other
media that students will be encountering throughout their lives, is intellectual
myopia, il not stuffy prejudice that rejects important segments of our time,
while avoiding a recognition of the power of media to shape perception and
behavior. Print is certainly a part of today's sceme, a major part, but it
is scarcely the only medium that merits intelligent considzration by English
teachers. We cannot escape the language of images or thz need to undarstand
and to come to terms with that language. Disregarding the dimensions and
perspoctives that various media can add to the study of English is unfortunate
for the students, even though it might provide a sccure and inflexible framec of
refervence for some teacher.

“Taken from Film Study and the Eng;ggﬁiiggghggjlby David A. Sohn, Indiana

- University Audio-Visual Center, 1968,

El{lC I, -
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NON<GRADED NON-PRINT MATERIALS (despite the two negatives, this is o viery posi-
: tive svetion)

‘ FI1M3
The following [ilms are all intercesting films that can be used Tor a vari-
¢ty of purposes in the English classroom.
This list of films was hard to come by, for many people are reluctant to
tell other people about their favorite films. They are afraid that othor
teacnzrs might use the films indiseriminately and thereby lessen the im-
pact of the film when it rcachzs their classroom. Building wide coordina-
tion of f[ilm use would alleviate this problem to some extent, and wo
urge all buildings to adopt this safeguard.
Films Available from IED
“Pigs FBR9975
“The Cow IFA 9044
*The Neighboring Shore FB9404
#Ra-inshowver FR9446
“*The Pond FA 5849
“Glass FA5489
*Clay or the Origin of the Species FA 9374
“Leal FA 990a
#Gtreet to the World FB 5471
Occurrence at Owl Creek Bridge FB 2548
“Language of the Mute Swan FB 9458
*Cattleman: a Rancher's Story FBE680L
“Desert FB376
Red Balloon (As of this printing it has not been given a catalogue number.)
Sorcercr's Apprentice FB 7050
Dream of Wild Horses FA 285
Hailstones and Halibut Bones FA 6643
“lFour Artists Paint a Tree FB 9569
*The Descrt Community B 9076
Autumn Color FA 6962
Autumn Pastoral FA 8996
Time of the Horn FA 9387
Waters of Yosemite FA 9568
Pacific 231 FA 0263
Hunter and the Forest FA 600
Sea Fever FA 9384
Fiddle De Dee FA 6862
Daily Life of the Bozo People FB 332a
*Building a Boat on the Niger FA 376A
“Annotated on pages 131, 132, 133,
Note: the symbol FA preceeding a film number means that it is a short film
usually less than ten minutes long. FB designates a longer Film.

O
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“Onion Farming

FHunting Wild Doves

“River People of Mali

“Herding Cattle on the Nigoer
African Village Life Serics

Films Available from Other Sources

“Animal lFarm Contcmporary Films
“*Neighbors Canadian Film Board

Cattle Ranch Canadian Film Board

Corral Canadian Film Board

Why Man Creates Kaiser Aluminum Company
“The String Bean MeGraw Hill
“The Weapons of Gordon Parks McGraw Hill
“Ilavio MeGraw Hill

Film Sources

Yrandon Films
see Western Cinema Cuild

Films Incorporated
2129 Broadway
Portland, Oregon 97232

Tdeal Pictures
234 E. 12th Avenue
Portland, Oregon 97214

Oregon Education Association
1530 § W, Taylor
Portland, Oregon 97205

Oregon &Htate Film Library
Coliseum 131
vorvallis, Oregon 97331

Universal Films
5023 N . Sandy Blvd,
Portland, Oregon 97213

Western Cinema Guild

381 Bush Street
San Francisco, California 94104

“Annotated on page 131, 132, 133
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Annotations of Sceleeted Films

The heighboring Shore

A visualization of a poem by Walt Whitman., The theme
concerns what will live on after man dies.

A non-verbal film that consists of carcfully edited sequences of cows
performing various functions. Don't worry, they leave some functions
out. Good for tcéghing the non-verbal nature of film, editing, point
of view and the vulgarness of gum chewing.

Most of the film shows glass being blown by skilled craftsmen accompanicd
by a delightful musical score. There are also some shots of wine bottles
being produced on a production line juxtaposed. The conflict between

the individual as a creator and our mass produced society is readily
apparent.

Daily Life of the Bozo People
DBuilding a Boat on the Niger
Onion Farming ' '
Hunting Wild Doves

River Pcople of Mali

Herding Cattle on the Niger

All of these films have no narration. For start-
ing open ended discussions they are suberb. They
also are interesting as films. They emphasize the
non-verbal nature of films and are beautifully.
edited. They are also useful in combating croep-
ing cthnocentrism. If semi-naked women embarrass
you, preview the film before you order it. Not
all of the films contain such shots, but some do.

Cattleman: A Rancher's Story
’ A superb film that deals with the conflict between
human values and business expediency. While
building to a lump-in-the-throat climax it uscs
much non=verbal communication, interesting points

of view and a good deal of the subjective camera
technique.
The Pond
T This film is primarily useful as an example of how narration can deva-=
state the non-verbal impact of the film. Show it first without sound,
and then again with sound. Every student will probably agree that a
clichd-ridden narration is a hindrance to any film.

The Desert

While this film is primarily useful as a science film, its strong
emphasis on survival could make it useful in correlation with the
study of literature having the same theme. The photography is
beautiful.



The Pesert Community

Again, this is primarily a science {ilm, but at its conclu-
; : : . L T
sion it asks the gquestion, "How will man s tampering alten
2

the desert environment? The film could be very useful
as a take ofl for a writing assignment. '
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te the World

ilm, which cxplores the contrast between a small boy's
arger world that he per=
i , 18 excellent for a [ilm
study unit. The work is imaginati
essentials in the grammar of a {ilm as [raming, panning,
shot angles, dissolves, fade outs and zooming.

ited environment and the 1

ve and points up such
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of the Species

This film is very heavily used, so don't

count on giving your students thei

exposure to it, Tt is composed of scquences

in which a clay lump is animated. The lump

takes on many forms that very roughly paral-

lel the evolutionary process, It is great ;
for stimulating all types of activities,. .
Although the film is humorous, it is also

maaty.

"This is not a typical Walt Disney production. It
shows how four artists, who happen to be on Disney's
staff, paint the same tree. The results are start-
ling and vividly show that in creative ventures,
there are no right answers. Be yourself.

Hailstoncs and Halibut Bones
o o - Although this film was designed for use in ele- -
mentary classrooms, you may find ic useful in
your own curriculum. It portrays col
al and visual images, and is quite imagina
done.

The Language of the Mute Swan ' .

A science film on non-verbal communication, it is

also applicable to the English curriculum. It

shows how swans communicate even though they have
o vocal apparatus. Liberally sprinkled through-

o

2

ut the film are quotations from Moliere and Hans
Christian Andersen.

&

af

The Le

"

This film Follows a leaf that is blown from a tree on its journey to
its final reating place. . Shot in the Canadian Rockies, this [ilm is
marvelously scenie. The editing is skillful and gives the illusien
that Odysseus had nothing on this leaf. As a symbol hunting exer-
cise, this film could be superb.
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shower
A summer downpour is [ilmed as it effects the countryside and then
The contrast is very apparent and could be usced as a

The [ilm has no narration and appeals to the

the city.
writing assignment.
vicewer ag well as his intelleet.

The pigs ‘living in a pen surrounded by lush green countryside are photo-
graphed intimately if not lovingly. A thoroughly involving visual experi-
ence, this film shows the power of the camera to interpret and distort

All of the old tired clichds about pigs will come roaring

expuricnce.
A must,

thirough your mind as you watch it.

Nuighbors
o This film depicts the symbolic and ironic way in which the struggle

of two necighbors over a flower can destroy the flower itself. The
short story "The Interlopers' correlates beautifully.

The String Bean

An clderly apartment dweller in Paris plants and nurtures a
string bean. The loving care she give the plant illustratcs
the human need for purpose in life.

The Ncgpéns of Gordon Parks

he has found the camera and the typewriter to be
his most effective tools in defining his own
blackness, and the Black experience in America,

<

Flavio
This is the story of a young Brazilian boy who is suffering from malnu-
He attempts to care for his brothers and sis-

trition in a city slum,
This film goes nicely with the Weapons of

ters while his parents work,

i

RIC C ; 133

Aruitoxt provided by Eic:



Alice's Restaurant - Arleo Quthric

i}lgﬂﬁu avsg oo

The Doors

thﬂEquyVMDIWLﬂE Three A.M. - S5imon & Garfunkel
Parsely, Sage, Rosemary and Thyme - Simon & Gartunkel
Sound of gwlvncc - Simon & Carfunkecl

Bookends - Simon and Garfunkel

Dﬂy:ng Future Passed - Moody Blues

The and Lh; Papas - The Mamas and the Papas
lhe s = The Beatles

RQVG ver - The Beatles

Hag,,il Mystery Tour - The Beatles

Sergeant Pepper's TBﬁL%ﬁzugﬂftq Club Band - The Beatles

Bringin' 1t All Back | Home - Bobby Dylan

The Times They Are A' 'Changin' - Bobby Dylan

Gifts From A Flower Garden = Donovan

The Yard NLﬁL Dn FGFLVLL - Richard Harris

ﬁﬁALLhuf Park = Richard Harris

Hhine Gn Brightly - Procol Harem

Crown DF Creation - Jefferson Airplane

hallad Record: qufg Toelken: Oregon Curriculum - lolt, Rinchart and
Winston

™.

‘5

b

|
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"Lather'" - Jcefferson Airplane

"Sky Pilot" - Eric Burden and The Animals
"Small Cirele of Priends' - Phil Ochs
”Hvy Mr. Tqmb@ufinc Man'- The Byrds
"Suzanne'" - Noel Harrison )

"Hey Jube'"  The Beatles

ERIC

= ] T 134



Teletrainer Phones -
Dry Mount Press -
l.istening Posts -
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GADGETS

can be used with creative dramaties and

role playing, cven for arcas such as usage.
A great device for producing the play oorry,
Wrong Number.

can be used in making colored transparencics
which might be shown in sequence to accompany
a tape recording of a student's poems,

effectively used for slower or less able rcad-
ers to aid in developing reading skills, as
well as to provide an opportunity for all
students to share literature and alleviate the
frustration factor for the low reader.
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