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This book grew from the work of fifteen teachers who
introduced the aural-oral techiique of teaching usage in
New Crleai:s Public Schools during the 1938-69 session
after a summer workshop. These teachers were visited
by over 100 of their peers, aad the result was an ia-
creased iaterast not oanly in the aural-oral method, but in
a language-ceatered approach to the Znglizh program in
general. '

The fifteen participating teachers urged the ringlich
supervisor aad consultants to expiore further the possi-
bilities of integratiag the aural-oral method more strongly
with other aspects of the English program, Cf course,
the profession has long been aware that the tripod * of
literature, composition, and grammar is an inaccurate
metaphor, because the legs of the tripod do not really
meet at the top. More often the componeats of the
English program stand apart like three staves in a field,

except for the telepathic communication that we hope, or

imagine, to take place between them, despite the evidsiace
to the coutrary presented by research, T'he teachers in

the aural-oral program wanted, and assisted in developiag,
more meaningful links betweea the aural-oral method and

the rest of the English program.

This book, then, explains the aural-oral techaique,
dealing caadidly vith some of its problems aad offering
concrete zuggestions about how to carry it.out skillfully.
After this it brings the method iuto relatioaship with other
aspects of the Tnglish program. No attempt could be
made in a bodk of this scope to define and delinzatz the
overall English program in detail; but it should be clear
that the activities and techniques reccmmended in this



book are rooted i a language-centered couaception of the
English program aad that the methodology is behaviorally
oriented.

Originally prepared for use by teachers in New
Crleans Fublic Schools, The Aural-Cral Method of
Tsaching Usage iz the Total Eaglish Frogram is written
viith the teacher in mind. Virtually everything in this
book is within the reach of the average classroom
teacher, who is assumed to be working uader canditinas
that are far less than ideal. While the book is not
overflowing with ctartling innovations, it brings within
the covers of a single volume aspects of aural-oral
technique that havs never been brought together before --
diagnosis, self-preparation, student preparation, testing
and grading, aad aumerous approaches to unifying the
Einglish program through related language activities.

It is our hope that this book will help iaterested
teachers to refine their skills in executiag pattsra
practices and that it will provide a broader coatext for
effective use of aural-oral techniques,



WHAT IS AURAL-ORAL INSTRUCTICN ?

In recent years English teachers have become in-
creasingly aware of the need for new approaches to teaching
grammar and usage. The insights of the new grammariaas,
structural and transformational, have shaken the foundations
of grammatical theory. At the leval of practice, teachers
have been faced with the conclusion that nver several genera-
tions traditional approaches have not brought about sigaificant
changes in the language habits of most of the students «who are
most in need of help -- namely, those whose native dialects
ars markedly different from the prestige dialect in our co-
ciety.

The aural-oral approach to teachi 1g usage begins
with the simpls and plausible notioa that language is bacically |
a matter of listening and talking, The student cannot utter,
much less write about, what he has not really heard. If his
ear has ot been trained to discrimivate between certaia
sounds, if his eavironment has aot consistently provided him
with models of standard gpeech, we are not likely to effect
changes in his linguistic behavior through abstract analysis
of gram:.ar, traditional or new. We need to bri..g staadard
pronunciatiox to the tip of his tongue and briag standard usage
close to the threshold of his coasciousness. The analytical
approach -- parts of speech, geruads, participles, kinde of
clauses, and the like -- simply has not provzd to have strong
carryover value in student speaking and writiag.

Aural-oral instruction is a method of teaching
usage that depends on the student's uative wbility to under-



stand grammar intuitively rather than through analytical
means, Its basic assumptions, many of which have met tha
test of research, include the following:

(1 Students ‘can be taught to "hear'" and re-
produce patterns of syntax, usage, and
pronunciation without reference to the
technical terminology of formal grammar.
(They can learn to say "I did it' instead
of "I done it'" without learning about thz

: principal parts of verbs.) "

(2) Students can develop two or more sets of
lar.zuage habits, and in any particular social
situation they =zan learn to call up the appro-
priate language habits for that situation.

f ' (They might use "I done it" if it is accepted

' language in the home and peer group but
shift to "I did it"" in the school or work
situation. }

s The implications of these assumptions are striking,.
Aural-oral instruction implies that problems of non-standard
dialzct can be met at a behavioral level, without introducing
analytical machinery that is often outside of tha intellectual
range of junior and seonior high school students. It stresscs
the notion, now an axiom among linguists, that the criterion
for "correctness' in oral communication is appropriateness




to one's audieace, not conformity to a single, unchanging
standard of usage. Its goal is linguistic flexibility in a vari-
ety of social situatinas, aot mastery of grammatical concepts
or memorization of the rules that may iavariibly produce the
King's Zaglish,

Stude:ts learn standard usage in aural-oral instruc-

tion mainly through patterned drills, often called pattern
. practices.  The teacher, having selected pattern practices

that deal with his students' deviations from standard Z:glish
provides oral models for the studeats' respoases. The
teachers must also provide opportuaities for siudents to
apply their newly acquired language habits -- mock job inter-
views, telephone izquiries, and other role-playiag activities,
The rest of this bulletin presents in considerable detail ap-
proaches and procedures for carrying out an effective aural-
oral program. ’

Texts Kecommencded for use in the
Aural-Cral Programl

Taylor, Graat. lMastering Spoken Zaglish (Workbook I},
New York: McGraw-Hill Book Co., 1985.

1 Ouae copy per teacher recommended; students do not

have copies of aural-oral texts,




Taylor, Grant, Fracticiag American &aglish., 1Mew York:
McGraw-Hill Book Co., 1960. $2.95.

Lado, Robert and C, C. Fries. English Sentence Fattern,
Ann Arbor, Michigan: University of Michigan
Press, 1953, §2.25 :

Lado, Robert and €. C. Frizs. Zaglish Pattarn Practices.
Ann Arbey, Michigan: Uaiversity of Michigan,

1958. $2. 25.

I'rager, Edith and Sara Cook Henderson. Proauaciation -
Drills. Washington, D.C.: Eaglish Language
Services, ILac., 1956 §2.25.




DIAGNCSING STUDZNT NEEDS IN USAGE

First, the teacher must bacome th@rﬂughly ac-
gainted with the types and locations of pattern practices in
his resource books. The books used in the aural-oral pro-
gram are to be viewed as encyclopedic rather thap pro-
grammed and sequential, They were originally written for
non-Inglish-cpeaking persons;2 therefore, some exercises
will not be applicable to native speakers' needs. Such exer-
cises which are obviously irrelevant (for ex. mple, the
dialogues in Mastering Spoken English and lessons o1, ihe
namaes of commo:; objects in Practicing American T.glish as
well as those lessoas based on the charts in English Sentence

Fatterns) should be ignored. The teacher can discover

which exercises to use by examining the language habits of
his students.

To determine the nature of the student's la..guage

aeeds, it is aecessary to call upoi a variety of diag: ostic
methods.  If the teacher has beer in the school for a year or

A survey of available materials prepared.for uative
cpeakers resulted in the coiiclusion that the materials
for foreign-language epeakers are more flexible, i:a-

clusive, aaod linguistically sound. As it will be scen,
teachers canselect from and adopt thesz matarials to

meet the 2eceds of their students, '
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more, a good first step might be to jot down common aon-
standard usages and proaunciation that he has heard in the
student population. Cther teachers could be consulted to
expand the list,

More structured diagjoms should be carried out
before beginning aural-oral instruction. Two workable
approaches to diagu:osis are suggested. The first
technique is aimed at eliciting open-ended responses from
students for the teacher to analyze. The sacoad consists
of structured exercices aimed at determining vwhether a
given group of studcinis shares several deviatioas in usage
a1d pronunciation commonly found in non-standard dialects
of Tnglish.

An Open-Faded Approach: the Picture Ixercise

Iz the open-ended exercise the teacher en caurag;s
a spontaneous flow of talk from the studeats (preferably on

2. individual basis) ia order to observe a.id note aay noa-
standard pronunciations and usages that might arise. Non-
standard elements most frequently noted are those that will

become the object of later aural-oral pattern practices., If
a tape recorder is available in the school, student talk
should ba taped so that a more careful analysis can follow.
The tapes can be saved and compared with the results of
similar exercises at the and of the year as a partial index
of student progress.

[9s]



A simple and flexible picture exercise would jin-
volve each student finding a picture in a popular magazine
(back issues of Life, Ebony, Scope and New Orleans are
good sources) that he will talk about informally with the
teacher or before the class., The teacher might tell the
student to dcscribe it so that a persoa who is not looking at
it would get A good idea of what is in it. The student ic then
allowed to talk freely about the picture. If ha ruas out of
things to say, the teacher might ask simple leading questioas
that are designed to stimulate imaginative opan-ended re-
gsponses, rather than simple yes-no answers.

("What vould you do if you had & car like the one
in the picture?" "How do you picture tha inside of that tall
building i1 the background?") '

If magozines cannot be borrowed from the library,
the teacher can bring in newspapers or magaszines of his ow:s,
Again, the exercise will be especially popular if studeats talk
individually with the teacher and are allowed to speak into a
tape recorder aiid hear a replay of their own voices later.

The picture exercise is a valuable tool not only for diagnosis
but for developiag student self-confidence in oral communica-
tiomn,



_ Papef and Fencil Test: Usage Deviations

The following test’ may be used at the begianing

of the year to ideatify spacific usage problems and again at
the end to test for improvement. For example szintences
1, 5, 7, 8, 10, 12, and 19 include various forms of the verb
"to be." Sentences 2, §, 11. and 13 contain third person
gingular verbs. The possessive case is included in sentences
3. 4, and 14, and the other common non-standard usages are
tested in other seateces. Since this by no means exhausts

the kinds of usage problems found among students, the
teacher is urged to add further test sentences that reflect
possible deviations from standard usage peculiar to the
students in his area, '

Instructions to the Si;uic}gri)tsz

This is a pre-test or oral Znglish usage. You
won't receive a grade for this test because its
purpose is to find out what you already kiow
before we start studying any grammar,

”  Adapted from ‘Zusiness Speech with the permission of
Adult ducation Center, St. Mary's Domiaican
Collage,
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1 this test you will hear a number of sentences,
’amcz c:f them are correct to use whan you are

p eaking formal English. Some of them are in-
rorrect when you are speaking formal English,

1 w111 read each sentence twice. You must

judge whether or not the sentence sounds like
correct formal English. If it dozs, write 'yes"
on ycur paper. If it does ii0t sound like correct
formal English, vrite "a0" on your paper.

m

A

[’.‘u

For example, if you hear: They flc: w1 here yas-
terday by jet, you should write 'mo." becouse

in using formal English it would be zorract to sa ay
They flew here yesterday by jet, If you have any

P OO -TO W W o

- questions, raise your hand. We will now begin

the test,

Was you able to walk to the corner?

The tea tastes bitter.

Did you see Mary new dress ?

Thosz are the childran's books

There are ten horses in the race.
He'do2't seem to understand the: question.
Isa't those your shc:n..s ?

Thera's four men waiting on the porch,

I brush my teeths every night,

We wasn't the only ones late.

Do he look like his moéther or his father?
He be talking and chewing gum in church every
Surnday, ‘



13. That young boy have the same name as his
uncle.

14, We can go over to that old lady house.

15. Those boots are for the mens.

18. Losing his money was the baddest luck of all.

17, He's the onliest student who didn't go with us.

18. . I haven't sean no grocery in this neighborhood.
19. John and £Zddie was good friends in the Army.
20-25 Additional teacher-made sentences.

This test should ba read aloud by each student (or at
least by a large random sampling of students) to
identify possible deviations from standard proununciation
and stress. The teacher should add to the list original
sentences that reflect possible deviations peculiar to
the students in his area, The deviations typically found
in the sentences below are listed under the heading:
Deviations (I). ~

1. The president's address was on television yes -
terday. ‘

2. A small girl was once drowned in a similar
accideint.

LN

Adapted from Business Speech with the permission
of Adult Education Center, St. Mary's Dominican
College,

10
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The chimney and the cement column are cracked,
Tuesday the athlete gave pictures to the children,
I often get fourteen books from tha library,

I have the statistics on Texas oil ‘vells.

The police asked if we had seea a rod car on the
coraer. :

Did you know that this church almost burned
down'?

9-12. Additional teacher-mades sentences.



Deviations

1.

»

(1):

emphasis oa last syllable as well as first in
"presidoat' (pres'i dent') .
omission of second Eyllgble in pr251ﬂ:ﬂt

(pres deut)

pI“D;lu:;Zlitlﬂi of
proaun

pronunciation of

f'ff:surtéé;j"
ciation of '"library" as "liberry"

"statistics"

emphasis o first syllable in "address"
(ad’dress)

pronunciation of 'yesterday' as 'yestiddy"
pronusnciation of “gifl” as "g::il”
pronunciation of '"drow n;d as ''drowneded"
rronuaciation of '"once' as "wunst"
pronuaciation of "similar" as ''simular"
pronunciation of ''chimney' as ''chimley"
pronunciation of "columu' as "colyum"
emphasis o: first syllable in "cement"
(ce"ment)

‘pronuaciation of "Tuesday" as ''"Toozday"
pronuiziation of "athlete" as athalete"
pronunciation of 'pictures' as ''pitchers"
proaunciation of ''children" as ''shillua' or
"chirrua"

sounding out of silent '"t" in "often"

as ''fo- t:ﬁ"”

"stastistics"

as



inability to say 'statistics" without stammering
prozunciation of "oil" as "eri"

1. emphasis on first syllable of "police" (pd lice)
pronunciation of.."asked" as "axad"
pronunciation of 'red" as '"raig"
proauwaciation of "coraner" as "cornder"

8. prosunciation of "Did you'' as "Jid ja" or
"Did ya' .
pronusciation of "that" as "dat"
proaunciation of ''this" as '"dis
proiuaciation of ''church'" as 'choich
pronunciation of "burned" as "boined" or "boiat"

13




I1. Instructions for *his test are identical to those given in
section L.

Typical deviations are listed under the headiag:
Deviations II.

Who told you?
What vras the point?
The earth is round.
My head hurts.
It's for you.
They asked for us.
I don't think so.
That silk is smooth.
" Go with him.
10. I will ask for you.
1] He hurt himself.
12, Put out the trash.
13. He lost his vallet.
14, The film was in color.
15, You dida't feel well,
18. My mother is old,
17, . He lefi hoine when he was seventeen,
18. - The lisis are very long.
19, The deslks have arrived,
20, When is your birthday?
21. Take another piece of cake,
22, Where are you going?
23. Let me kiow when you're through.
24.-26, Additional teacher-made sentencas

H OO -mah w -
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/piral Deviatioas (II)

toll for told
perat for poi pm‘it

eart (r:::r oith, mt) for ear-th

hﬁld for head

f‘*r for fC’jI‘

axed (or: ‘?.St) f@r sk‘,d

CICJ‘l’? for dén‘t

@mac}d for smgath

‘Fli,' (or: 'Wlf) for w;th
a}g fc:r ﬁ.sk :

hisself (or: heself) for himself

duh for the
1C!SS for lost
.flllulri for lem

diddein for d;.il“‘t't
muddsﬂ,r for mather

lef' for lef‘t

11.:.3&35 (or: 11st) for hsts

d;ss zg for desks

bmiday (or: bartday) for birthday

ﬁggudder for anather

goin' for going
trt::cz for thraugh




Caution should be taken with regard to evaluation
of the results of these tests. Cften students will utilize
standard pronunciation when reading aloud, but will use non-
standard when talking spontaneously, even in formal situations.

- Let your ear tell you, for example, whether your students who
might read '"going" pzrfectly well (i.e., without dropping the
g) actually have mastered the final ing form in their comments
during class discussion or in formal role-playing situations.

Finally, it should be nnted that a2 few articulation
aad pronunciation problems are isolated cases which are not
symptomatic of a larger problem. For instance, "film'

~and 'statistics' arc ome-shot errors, since there is not a
wide range of vords ia our language that present the same
prouunciation difficulties as these two words., Ci: the other
hand, the voiced th in '"this" and ''that" appears in numerous
other words like "these, " "those,' '"another," "brother, "

- ete. The teacher should group together words that exemplify
the same pronunciation problem and create sentences for oral
practice, Zx. This is another one of those bothersome
brothers of mine.) -

18



SELF-PREFPARA TION AND STUDENT PREPARATICN

-Atthis point the following progress has been made:

1. The teacher is thoroughly familiar with the
contents oi the resource books,

structured tests.

The teacher must decide which of the many devia-
tions identified will be treated first, and he must locate the
appropriate exercises in more thas one resource book. For in-
stance, if non-standard uses of "do," "does,' and "did"
were observed, and the teacher could group together such
exercises as Mastering Spoken English, drills 3-8 and drill 81;
Practicing American English, drill 274; and English Sentence

Patterns, lesson 2, page 15. Another group of exercises
could concern the use of "be," as in Mastering Spoken nglish,
drills #10 and 11 aad Practicing American English, drill #342,

The teacher should also consider which of his _
students' now-standard usages are really stro.g social markers.
For instaace, '"dis" for '"this" and ''he dons it" for 'he
did it" are likely to be detrimental to the person who uses
them in formal social situations whercas ''who" for 'whom,"
"will' for ''shall," "can' fo. "may, ' and other marginal
usages are little noticed today, even among professional
people and in written expression. Tha latter distinctions need
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not be attacked, for they are fast disappearing from the cata-
logue of ''don'ts" 1iu the prestige dialect.

In addition to identifying and locating the relevant
exercises, the teacher must familiarize himself with the in-
structor's role and ihe student's response in each exercise.
Some practice with oral drills is advisable before they are
tried with a class. To achieve the proper cadence and pre-
vent faltering and hesitant directions, the teacher might
practice at home with someone taking the student's part or
practice at school with another teacher taking the student's
role. Another reason for advance preview of exercises is
to get an initial idea of approximately how much timoe it takes
to complete a single exercise. (The time will vary with the
difficulty of the exercise and the flexibility of the studente,

It is importaat that the teacher make 2 firm com-
mitment to the aural-oral technique and a clean break from in-
herited instructional methods, He must make a conscious
effort to follow through thoroughly with the new approach to
grammar, avoiding activities such as naming parts of speech
aid their functions in the sentence. He must avoid such ana-
Iytical approaches as diagramming, but instead help the stu-
dents to speak and write clear, concise standard English by con-
structing his program of pattern practices and related activi-
tizs so that the program will be appropriate to the abilities of
his students but also tailored to individual noads. As stated
earlier, understanding grammatical terminology does not
assure fluency of expression. Just as one learas to write by
writing, so does one learn to speak by speaking under the
direction of a model of standard Baglish speech., Ia both

e
[8:4]



instances, directad practice is essential. In summary, aural-
oral instruction takes the place of traditional Irammar teach-
ing rather than existing as an adjunct to traditional grammar,-

Careful plans should be made for the initial prega;-
‘tation of the aural-oral program to the students. The teacher
should explain brizfly how ths new mathod will be largely oral,
differing from the application of concepts that the students have
experienced in the past.  He should explain what he will be
trying to do with the class and how thesc goals might be
. achieved.

It is essential that the teacher explain the advan-
tages and the desirability of mastering several dialects for use
in various situations. As suggested earlier, he should stress
that no usage is in itself "right'" or "wrong' but that lan-
guage is appropriate or inappropriate, depending oi when and
where it is used. It will be scen that the concept of appropriate-
ness is reinforcad throughout the program, along with the
notion that acquisition of a standard Zuglish dialect is onc
means (though certainly not the only one) of achieving social
and economic mobility. The latter poitit can be a powerful
spur to student participation, for the student who c2es the
relationship between standard English and personal advanca-
ment will feel that acquisition of a second dialect is worth the
effort that he must exert.

7 Dr. Charles Hurst hes called the aural-oral method
‘a ''success strategy.” The student; liberate.d from the heady
analysis that has frustrated him in the past, can achieve success

'
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in this program of study if he plays the language game
conscientiously with the teacher., This expectation of suc-
cess serves as a motivational factor throughout the program,
and there is considerabls motivational value in the teacher's
promise at the begi.ning of the year that no tedious memoriza-
tions of rules or labeling of sentences will be assigned. Aural-
oral teachers frequently make an implied compact with their
Students - work earanasily with the new method a.d we will not
haul out the old parts of speech and grammar rules,



DCING PATTERN PRACTICE

After exercises have been grouped, the teacher can
begin a routine pattern practice session. Th» practice session
should take approximately fifteen to twenty miautes at the be-
ginning of ench class period. (Siace the original dialect vag
learned by repaotition, the teacher must realizé that an addi-
tional dialect will 2lso require repetition. )

General directions to the class should be to clear
their desk-tops completely, to remove chewing gum, auad to
give undivided attzstion to what they hear. The enforcement
of these measures is recommended not for the sake of estab-
lishing an authoritarian atmosphere in the classroom, but as
& means of minimizirg distractions. It has been observed
consistently that thumbing through books or doodling during
pattern practice session necessarily dulls the student's "oar
orientation" and in fact results in mumbled, half-hearted
responses. A good class response in patternzd drills is
typically strong in volume and sharp in articulation.

In giving the model the teacher must pronounce
each word clearly but in a normal conversatioaal toae, Ia
responding, students should do the same. There is a tend-
ency for beginaning aural-oral teachers to exaggerate lip move-
ments and "over-pronounce' in an effort to make plain to
students what the desired sounds should be, If the teacher's
speech manner sounds affected, the students will either
imitate or ignore him. For the positive carryover anticipated

in the aural-oral program, a conversational tone and cadence

21



during pattern practice is needed.

At the beginning a shy or self-conscious student
vill not want to respond. The teacher should bring this stu-
dent into the practices, perhaps by working with his row and
making a comment such as ''Now, I can't hear averyone in this
row.' In a very short time, even the most sclf-conscious stu-
dent finds security in the relative anonymity of group response.
However, the teacher has trained his ear to pick out individual
voices within the group that might be giving inappropriate
responses. ' '

A Sample Fattern Practice

A teacher who has chosen to work on common ir-
regular past tense verbs would no* begin by stating this as his
explicit grammatical goal or by using any other terminolagy.
He can give a few simple directions as suggested in the text.

Teocher: In this pattern, I'll give you a guestion
You respoad with a statement. For
example, I'll say, ''When did he eat it?"
You'll say, '"He ate it yesterday.' I'll
say, '""Wheu did he wear it?" Vou'll
say, ''He wore it yesterday.'' 1I'll say,
"Whea did he say it?" You'll say, 'He
said it yzsterday. "

For any given exercise the teacher should give at
least three examples of what he will say and what the students'
responses should be. In a difficult or new exercise, it might



be necessary to repeat the same examples several times or
give more than three examples.

At first the students may not know the standard
English past tense forms. If the students fail to respoad or
give the non-sta.dard response, the teacher states what the
response should be, without censure.

Teacher: When did he begin it?
Some students: Ho began it yest :rday,
Cther students: He begun it yestorday,
Toacher: He began it yestoerday,

7an it yest rday,

It is not recommended that the teacher repeat correct

responses after the studeats. Such reinforc ement is valuable for
foreign language students, but tedious and moaotonous for native
speakers.

After practicing the entire exercise, cueing the
students as necessary, the teacher will do oth:r drills dealing
with irregular verbs in tha aural-oral text, or he might repeat
the entire drill, utilizing a variety of techniques as recom-
mended in the section headed "Keeping the Practices Iateresting!'

Throughout the practice frequent moderate praise
from the teacher is very important to aural-oral students.
Encouraging comments such as "Good, " "Weall done, " "Fine, '
etc., as rewards for appropriate responses serve to encourage
the students, Fositive reinforcement is not only a good




motivational strategy but also a means of building student self-
confidence with languagce when little or none previously existed.

A Sample Fronunciation Drill

If the teacher has observed in his diagnostic studies
that the students are substituting a ''d" sound for the voiced
"th" sound, he could begin the period by a fast-paced pronun-.
ciation drill on words containing '"th" sounds ia initial and
medial positions. The tezacher might explain that some stu-
deuts frequeatly have difficulty making a "th" sound clearly.
Hez would then say:

To make a clear 'th' sound, place your tongue
betweex your teeth. Now try the 'th' sound...
All right, now we will do a list of words: the
Studentz: the o
Teacher:; this
Studente: this

$
L

" The teacher would then continue through a
list such as the following:

Initial Medial

the mother
this rzther
there whether
though southera
that _ brother
those _ bother
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The teacher might go through such a list with the
class several times during a week at different rates of speed,
at first slowly so that the sound is correctly formed and then
with increasiag speed so that the process becomes automatic,
Following the drill on isolated words, the students should have
opportunity to use "th'" words in sentence coitext such as:

1. The father and the mother took their children
to the laka.

2, I'd rather live acar my brother in a rorthers
climate than bother with hot southarn weatner,

Keeping the Practices Interesting

To prevent monotony in tha pattern practice preson-
tation, the teacher should be versatile in technique, The entire
class should usually begin each excerecise together. As preovi-
ously stated, this gives confidence and security to those vho
aeed it. The t2acher should work out a system of visual cucs
(hand signals} which tell a particular row, small sroup of
students, individual, or the entire class to respond.

This implies that the teacher in leading pattern
practices is highly mobile., He usually walks across the front
of the room or between rows. This facilitates the haad cues
that keep the students' attention directed towards the teacher
and enables the teacher to listen more closely to individual
student responses when the entire class is doiag a pattera.



Students enjoy the competition of responding row
nst row, boys ngaiast girls, or one side of the class against
other. The method will help the teacher ia individualizing

astruction because he is able to gauge each student's progress
wﬂ:hgut singling out individual shortcomings. If a. iadividual
speaking alone or as o part of a group gives an incorrect re-
zponse, he or his group will be cued correctly by the teacher.
L5 stated earlier, the teacher should not stress blame by
saying that a respoase is incorrect. He can simply give the
corrcct response for the student or group to repeat.

;'1:3
=

h

The teachar will wonder about how much time to
cpend on each usage. He should use the same exercises for
gseveral succeeding days until most students show some mastery .
of the skills being taughi. It is often possible to iacresase the
rate of speed on review drills (without distorting tho conversa-
tiaaal tone of the drills), giving students a sensc of increased

r::llz.ty - Again, praise is in ordar when students show such

Those who nead additional practice should be given
an opportunity to work with the teacher or with students in small
grf::ups in an area that might be designated as the class "language
lab." If tape recorders are available, the stud:nts can use
headsets and listen to the tzacher-made tapes especially tailored
for them until their performance is closer to that of the rest of
thea class.

Some iteachars like to work on from one to three
problems during a week, then give oral and written tests on
Friday. 1In subsequent wezks, persistent problems can be



attacked again for the all-important reinforcement that is
necessary for establishing new language habits. If a par-
ticular usage or pronunciation deviation proves especially
difficult when iatroduced to the class the teacher should ot
assume a ''you'll-get-this-or-else' stance, Rather, he
should put it aside temporarily and plan a differeat. more
thoughifu! and varied attack on the problem it a Iater date,

Geatting Variety through Different Kinds of Exercises

Iir oddition to varying the method of presentation,
the teacher may choose from many types of drills ia the aural-
oral texts to keep the fifteen-minute pattern practicz diversi-
fied and interesting. The full range of types of drills is too
numerous to describe in detail here, but the teacher's atton-
tion is called to the following trasnsformation and substitution
drills, since these involve subtler and more interestiag
manipulations of language than the basic drills included
carlier in this guide,

1, Traasformation Drills. These drills are intcrest-
ing because they involve simple syntactical manipu-
lation as well as choice of the appropriate auxiliary
verb. A few types of transformations are here
illustrated in condeased form:

(@}  Megative-f orming transformation

Teacher: He lives ia the city,
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Class or student: He doesn't live in the city. .
(b) Question-forming transformation

Teazher: He lives in the city.
Class or student: Does he live ia the city?

(¢) Wh question-forming transformation

Teacher: He lives in the city.
Class or student: Where does he live?

(d) Transformation involving an answer-presum-
ing guestion

Tezacher: He lives in tha city.
Class or student: He lives iu the city,
doesn't he?

Substitution Drills. Substitutions are the most
fascinating drills, but they are mo difflr;ult Crne
or more words or phrases are r: p aced (substituted)
in one or more slots in the seatence. Although sub-
stitution drills can be doae by studeats of varyi: ng

ablllty 1z vﬂs tha t. Eachgr would dr.: ﬂruﬂ tc: 1:1trcrduc:::

other pgt‘ts,ru practlcg tuChT‘lQUE"? ‘T::rte th:lt in
substitutions the student must alv woys coll upon his
intuitive uaderstaanding of syatax and ofien upoa his
drill-developed seunse of the appropriata verb.



[

Combiuation Drills,

Substitution in one slot of the s

Teacher:
Class or student:
Teacher:
Class or student:
Teacher:
Class or student:

Teacher:
Class or student:

entence:

I'm goinj to study tomorrow,
I'm going to study tomorrow,

=

He's going to study tomorrow.
we

Bill and Jane
Bill and J ane are going to
study tomorrow.

Substitution in many sentence slots:

Teacher:
Class or student:
Teacher:
Class or studeat:

Teacher: -
Class or student:

Teachar:
Class or student:

tran

into single statements,
to the respondent in how he wishes to phrase his
wnswer, so they must be done with individual studeats. .

29

Jane found a package Friday.
Jane found a package Friday.
last week

Jane found a package last
veck, o

ten dollars

Jane found tea dollars last
week. o '

my brothar -

My brothar found ten dollars
last week. ’

These drills are bagically
sformations that combine separate statements

They offer some flexibility



This kind of drill is obviou Sly re 1 ted to the group
activity of gﬂ*’-téice expansion describad later in
this guide. '

Tzacher: _ The pen is on the desk.

I want it,
Class or student: I want the pen that is on the
desk.
(another acceptable combiration: I want
tha pen on the desk.)
Teacher: Janet lives in the city,
Tom lives in the city.
Class or student: Janet and Tom live in the
city.

NCTE:  APPENDIX A of this guide is a check list for
thorough agd effective daily pattern practice,
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INTEGRATING THE AURAL-CRAL METHOD INTC THE
TCTAL ENGLISH PRCGRAM

The daily pattern practices are basically a condition-
ing factor aimed at getting standard usage into the student's
consciousness and onto his lips, However, the conditioning is
useless unless the student comes to understand when he should
use standard Inglish and when he should use his aative dialact.
Confining dinlect practice to one isolated patterned drill portion
of the class pzariod is self-limiting. Occasions for ralevant,
loosely structured speaking activities - éspecially role-playing-
should be provided so that students gain a sense of the appro-
priate social situations in which standard English is used. In
other words, the tencher must work to insur: the movement of
the second dialect from pattern practice to social situations in
which standard Zuglish is required,

ROLE PLAYING: A VITAL TECHNIGUE FOR
CARRYOVER

Iz role playing the teacher or the studeuts define a
common social situation for a bricf impromptu dramatization.
A general approach is mapped out, then in the dramatization
some members of the class assume the various roles, using a
second dialect,

There are two valuable aspeets to role playing. One
value is in the insight and understanding gained by the student's



imaginative projection of himself into the new role. For ex-
ample, a student playiag the part of a policeman issuing a
ticket for speeding to two teenagers might see speading teen-
agers for the first time through the eyes of an adult., The
gpecific language goal of role-playing is in the conscious effort
made to assume the speaking characteristics of one who speaks
a standard dialect.

It is of utmost importance that the teacher design
o role-playing situation in which the students will be called upon
to utilize standard English. Situatioas in which teenagers talk
to teenagers as such or situations in which only the nativo
diclect is used should be employed only to dramatize the dif-
ference between standard and nmi—stans;;;;td, o8 in number 11
below., Suggested situations which have been used success-
fully are the followixz:

1. Studente with parents secking admission to
school ia an interview with counselor or
principal;

3. A customer returning damaged product to
Customer Service for refund or exchaage;

4, A student making an appointment with an em-

ployer's secretary for a job interview;

[ ]

A job secker applying for a position actually
advertised in the newspaper;
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6. A student epplying for a pari-time job as baby-
sitter, supermarket bag-boy, stock clerk, ete.:

7. A student explaining consistent tardiness or absecn-
teeism to the principal;

8. A teenager calling the fire department to report a
fire and asking for help;5

9. A housewifc making a bill adjustment with a depart-
maat store credit manager;

10, A pedestrian giviag directions to a tourist on how to
reach a well-known landmark;

11. cei:oger relating the story of his auto accident to

father, to his friend and later to his family

awyer,

12. A boy cxplainiag to his date's angry father why he
brought her home lato.

13.-16. Additional teacher-suggested situations. !

L]

A more realistic setting for tclephone role-playing co.:

be achicved by requesting real phones a.ad related cquip-
ment from South Central 3:1l's offices. .sherc such equip-
ment is leat to schools fre: of charge uader the "teletrainer’
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No role-playing situation is complete without a
teach;r directed assessment. Such questions should be asked
as '"'Did Mary talk the way a principal would?'" "Did Tom use
a vocabulary much like that of a business executive?' '"How
would you have changed the dialogue in the situation if you had
bz2a playing the rolz of the clerk?"

Cne of the anticipated difficulties in role-playing
activities is that some students playit for laughs and encourage
others to do so by their example. It is the teacher's responsi-
bility in the beginning to set the proper tone for the activity,
which might be describzd as 2 mood of purposeful play. Role-
‘playiig can succeed o:ly in a warm, rclaxed classroom atmos-
phere. However, the spontaneity and enthusiasm which are
essential for successiul role-playing must b2 properly channeled,
30 that the activity does siot lapse into a raucous parody of good
role-playing activitics oa one hand or become n bland re-run
of old textbook units on social etiquette on the other. -

Choral Reading

Choral reading is a natural bridge between oral
communications activities aund the literature program. Al-
though the term has uafortunate connotations -- the ghostly
cadence of a Greek chorus, the lilt of eleme ntary school chil-
dre:i: reciting ""The Pfldgllght Ride of Faul Revere'' -- it can be
a valuable tool both for increasing the student's understandiang of
dialect differences and deepening his appreciation of how
rhythm fuactions in poetry.
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Just ns the aural-oral technique is an ear-oricnted
mr~thod of teaching usage as opposcd to analytical methods,
choral reading is an car-oriented way of teaching rhythm in
verse that can precede or at lower grade levels replace teach-
ing of formal scanning of verse. = Ballads are the most common
stértiag poiat, but the high appeal of modern verse like the
Gvrendolyn Brooks and John Ciardi selections below should not
be overlooked. Many different kinds of poetry can be studied
as student interest is maintained and developed. The taping of
individual and choral interpretations for later playbsack to other
classes has proved to be an excellent motivatioi.al device in
choral reading,

Some suggested ballads and poems for choral read-
ing are these: '

"Danny Deever' - Rudyard Kipling

"Cheers' - Ive Merriam

"Man in the Cnion Patch” - John Ciardij

"We Real Cool" - Gwendolyn Brooks

"Get Up and Bar the Door'' - anonymous
"These Bones Gonna Rise Again'' - anonymous
"As Long as the Grass Shall Grow" - Peter Lo Farge
"Molly Meaus' - Margaret Walker

"Big Bad John" - Jimmy Dean

"Mr. Froggie Went A-Courting - anonymous
"The Fied Fiper' - Malvina Reynolds’

""Ballad of the Fox'" - anonymous

"The Lady and the Bear' - Theodore Roazthke
"Ground-Hog" - Traditional



Cther speaking activities are the class and panel
discussions which grow out of literature study or student-
selected reading, discussions growing from student rsaction
to current events, and discussions of teenage problems. Stu-
dent reactions to pictures from popular magazines, special
graphics (see Resourcz Materials below, Reinhold Visuals),
and films are also naturel sources of lively and affective class
With adequate teacher preparation, students rmght

discussion.
"how

be led to give well-planaed short talks on " how to do'' or
to make'" somethiag or '"how something works." Freparation
includes dividing the activity into a logical sequence and pre-
pariag or sclectiag iecessary visual aids. Again, discussioas
chould be taped frequently when a recorder is available so that
language habits can be analyzed in playbacks on the following

day.

S;;:!lﬁ':i d Resc;urc; Mﬂterlals

Duaning, Stephen, Roflections on a Gift of Wate srmealon Pickle
(Scott, Foresman, Glenview, Ill,, 195€) &2, 9¢.

Smiley Majorie, =zt al, ed. Stories in Song and Verse,
(Macmillan Gatoway English, New York, 1958) $ . 99.

Smiloy, Majoric, ct, al, ed. Creatures in Verse, (Maemillan
Gateway English, New York, 1967) $1,02.

Summerficld, Geoffroy, Voices, I-V. (Rand McNally,
Chicago, 1969) ¢§1. 28 per vol, ‘
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Visuals

einhold Visuals (Portfolio 2,
Mass. ); Roinhold Book Corporation, New York,
' $22.50

Lidstone, Joha ot al. R
B a, d,
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LITERATURE AND THE AURAL- QRAL METHCD

Carryizg Lh!:' effects of the aural-oral fechnique

iato the study of literature does not entail a drastic revieion of a
good literature program. In such a program, the teacher

s2lects materials from the text or from other appropriate

est of the students. o crgaﬂizgé the materials into some
meaningful pattern or ‘?EQHEHEE and conducts lively class dis-
cussions based on the siudents' literary and personal experi-

ST el
Lol

As statod earlier, in discussions studeats should be
aicouraged to employ the standard English usagas developed in
the pattera practices; but this does not meaa that the discussions
should take on an overly formalized air or that students should
bz stopped in the course of an exchange for correction of non-
standard usages. This would be destructive of the uaderlying
sense of play that must permeate any good discussion and
harmful to the momeantum of the students' exchaage of ideas,

Rather, the teacher should make a meatal note of
the noa-standard usages that occur during the discassion. The
tzacher can plan to gear future pattern practices to those de-
viations that occur persistently. As in the case of other dis-
cucsions, literature-centered discussions can bz t taped frequent-
ly and played back the following day for student self- analysis of
deviations from standard usage.



The language consciousness which the aural-oral
program e¢mphasizes can be used by the teacher to enrich the
study of literature. For instance, the significance of dinlecet
as a means of revealing character can be developed. Children
become aware that how a person speaks is almost as important
as what he speaks. Dialect sclections are ilso interesting and
entertaining reading. If given a sensitive interpretation by
cither teacher or students, selections with dialect can develop
broader attitudes toward an appreciation for the beauty of the

.various dialccts. Recordings of poems, short stories, and
dramatic readings in Scottish, British, and regional American
dialects can be utilized, Students might enjoy imituting nay of
these dialects and doing their own taped realdings., Dialects of
all kinds in popular music can be heard and discussed. Listen-
ing carefully to imitate anothers' mode of spzaech is very good
ear training which can contribute to an awaraness of one's own
way of speaking.

In additionto the choral readings suggested earlier,
oral reading of short contemporary plays ca. be 2 good change
of pace in literature instruction and speech practice. Fre-
assignment and discussion of tha roles in the play help to
maintain student interest and assure more fluent and percentive
interpretation, Conscious effort should be made by the siu-
dents to modify their speech to suit the cadence, pronunciation,
and inflection of the character being portrayed. For instance,
if a student is reading the part of an importaat public officinl
Oor an aged country woman, he should be encouraged to think
and t-1k about the unique speech style involved in the
characterization,



Finally, the use of role-playing ia the study of
non-dramatic literature should not be overlooked, Students
often enjoy stepping into a literary setting and taking the part of
a character of particular interest to them in a short story,
narrative poem, or uovel, Imitation of the dizlect of tha far
West, Kentucky hillz, or some other locale can increase
linguistic flexibility and brbaden appreciation for the vigor
and benuly of the various noun-standard dinlecets, : '
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CCMFCSITICN AND THE AURAL-GRAL METHGCD

Since the student's written language is uecessarily
dependant on his ability to listen and speak, the aural-oral
technique lays the groundwork for more offective writing,
especially elements of writing like szntence variety and to
some extent purictuation, without becoming the dominant as-
pect of the writing program.

The overall writing program for aurel-oral studants
should be aimed at developing the conviction that wriiten ex-
pression can be e¢njoyable and is often important, A rule-
centered approach in the teachiag of writing, as in speakiag,
presupposes an ability to manipulate ideas at a high level of
abstraction and to translate thzse abstractioas into practice
while in the act of writing. |

Loosely Structured Writing Assigamants

To build the student's sclf-confideace nad his desire
to write, the teacher should begin with loosely structurad
writing assignments in which the flow of the student's ideag is
not threatened by the red peacil or sidetrackzd by an excessive
concern for mechanics. Two types of agsigiments that have
successfully made reluctant writers niore productive are the
student journal (popularized by Fader and Shaevitz in Hooked
on Books) and assignments involving reality tests. Samples of
writing from studeat journals arc included in APPENDIX B of
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this guide, and further information about how to initiate such
journals is available through the English Supervisor nnd
Consultants. Reality test assignments cast thes writer as an
instructor as he writ2s down directions which another student
or students must follow, thus providing (a) a reality check of
the writer's thoroughness, ‘accuracy, and sense of sequence
and (b) a test of the listening skills of the studaat who is
following the directions. AFPPENDIX C includes suggestions
for reality test assignments. ‘

Skill Assignments

Writing skills (exclusive of maechanics snd gpelling)
can be approached through exercises that ennble the student to
generate a variety of written seatences which, in harmony with
the aural-oral method, draw upon and develop the student's
iannte ability to hear language patterns rather than his ability
to analyze language principles.

Teachers can directly involve students in (1) sen-
tonce expansion, (2) sentence shuffling, and (3) sentcence
substitutioa. In cach of these, grammatical termiaology can
be minimized or omitted, although terminology is employed in
the samples below as a shorthand for outlining the techniques
for the teacher in this guide,

(1) Senteace Ixpansion

The teacher begins by writing & verb and a noun of



his own selection on the board, or he might ask the
students for the name of a "thing" and "what it is
doing'" or '"what it did" to get th: exercise started.

EXAMFLE: boy ran

The teacher then asks the class to describe the boy
further, elicting such responses as 'tall, " "fat, "
"happy," etc., the most descriptive of which can be
usad as the next step to be added in the exnansioi.

boy | ran
The short, fat boy ran.

The teacher can further expand the subject by ask-
ing such questions as ''Where was the boy?'" or
"How was he dressed?" The latter question might
clicit 2 response like "in blue jeais and a tee-shirt,
resulting ia the following expansion:

boy ran
The short, fat boy ran.

The short, fat boy in blue jeans and a
tee~-shirt ran.

The teacher might ask "Where did he run to?"

The students might volunteer an answer like 'to the
movie, " and the teacher continues to build the ex-
paasion-pyramid by adding the new element to the




elemeatc already developed. (Cbviously, much

blackboard space is necessary. )

The zhort, fat boy in bluc jeans nad a tee=-
ghirt ran to the movie,

NMNext the teacher can ask, ''Why did he run?" or
"When did he rua?'' The latter question could re-
sult in o prepositional phrase like '"in the eveniag, "
an adverb 'yesterday.,' or an adverbizl clause like
"whenaver he was late,'" The former question would
probably rasult in a full-blown clause like ""because
his brother was chasing him," 8

After t.'o or three teacher-directad centence ex-
pansion axercises, the teacher can ask the students
to write a: expansion individually, 7The verb-aoun
combination assigaed should not normally include
proper aouns, which offer limitad possibilities for
modification. Both verbs and nouas should be famil-
iar words, not new nor unfamiliar vocebulary items.
When the students later read their original sentences
aloud, they are amazed by the wide variety of ideas
and structures developed from the samsz two words,

Therea is a limit, of course, to how long an @xpansion the
teacher should profitably develop. Supersentaaces are
fun to construct, but they sound stilted and defeat the
ultimate purpose of developing the student's fecliag for

a natural prose style in Eaglish.,
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(2)

Sentence Sthf;fli_;r*{g

Another game-like approach to the study of s:zatence
structure and sentence variety is seateance shuffling.
The teacher writes oa the board a previously thought-
out sentence which coatains several movable elements
(certain adverbs, prepositional phrases, appositives.

adverb clauses, etc.)
EXAMPLE: We often eat cabbage at my house,

The teacher asks if anyone seces a 1y weora or group
of words that can be put in a different place in the
sentence without changing its meaning or makiag it
sound odd. If the studeats do not see a movabla
element the teacher caa circle one and ask "Where
else could this be placed?" An arrow should then
be drawn from the circled element to its new posi-
tion suggested by the student, and the newly arranged
sentence should be put to the "ear test'; i.e., read
aloud. The final graphic result might look like this:
Heitepont cathegg €y houe),
Larger sentences with more complex structures
can be utilized as the students become familiar
with the game. '

AXAMFLE: An old dog, Red Rover, was sitting
quietly in the coraier while two girls
set plates on the dining room table,
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(3)

-sentence shuffle., As always the

Note that this sentence demonstrates that clements

cannot be moved capriciously. A carecless shuffle

C}f the fiazl prepositional phrase would fail the
"ear test. "

. . while two glrl%ir et plates
@lthc, dmmg room_tabled)

With students at the junior high level, sentence
shufﬂe c::m be plgyed mth l:z.rge te achgr -ma E]E: cards

Students’ th N Staﬂd up wrth the ca I“dg WhllE thélf
classmates tzll them where to move for a workable
"ear test'" vali-
dates or invalidates the shuffle. (See illustration
on page 47).

S L,nt enca Substitution

The gozl of seantence substitution is to develop
the student's awareaess of the mainy options
available to him in constructing a sentence. It
is advisable that the teacher follow a multiple
sample approach in teaching santence substitution,
similar to the technique used in ornl pattern
practices. Forexample,in getting the students
to vary their technique of noun modification, the
teacher should provide several examples like
those below. J
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The mean with brown eyes was identified as
the robber.

The ran who had brown eyes was identified
as the robber,

The brown-eyed man was identified as the
robber, C

The building with a golden dome burned dowan,
The building that had a golden dome burned
down,

The golden-domed building burned down.,

Student assignments:

shoes high heels cost more
animal long tail is dangerous

Note that all modifiers will not convert to the
adjective-noun pattern. The man with the
brown dog, for example, will aot coavert to
"the brown-dogged man, "

Sentence substitution can be played with other
syntactic alternative structures, such as infinitive/
gerund option in the direct object position.

Teacher scamples:

#ieh

I like to walk in the raia,
I like walking in the rain.
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My sister loves to shop downtown,
My sister loves shopping downtown.

Student assignments:

I like to watch a good newscast,

The old gardener preferred to work alone,
The students can also offer evaluative comment on
the substitutions, telling which alternative is most
effactive or most appropriate for use in a pirticular
coutoxt. ’

Formal Writing

Each teacher should judge his studants! readiaess
for writing of o formalized naturc, in which the above skills
might indirectly come to play. A high degr:e of inter-
relatedness should be the. goal. Voecationally-oriented assign-
ments such as letters of spplication and resumes of job cxperi-
ence, can parallel the mock job iaterviews racommended
earlier. Literature-oriented assigaments can i.clude imagi-
nary letters from one character to another, original endings for
a story read in class, recasting of a charactar from a story
into a differeat environment or era  and similar assign-
ments,

It is recommended, however, that full-length essays
and other conventional formal asgignments that implicitly treat

.
e)



the high schooler as.a miaiature graduate studeat be avoided.
The ctudent who has nothing to say about Hawthoraz's symbol-
ism often hns much to s~y about his life, his 2 wirogament, or
his peronsal reactioi to a story by Ray Bradubury or 2 poem
2y L-.agston Hughes, ~:d he might be motivatad to +rite flueat-

ly n~bout these things.
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MECHANICS AND SPELLING

‘The composition program should be the basis for ap
oral approach to the study of mechanics. That is, the students!
writings should be used diagnostically to detzrmine which as-
pects of mechanics should be stressed. An all-out attack on
mechanics 2t any grade level is wasteful at best, since the
student's necds are seldom congruent to the sequence and
structure of mechanics instruction as presented in a fext.
Selectivity is the first principle, and the basgis of seleztivity
in teaching mechanics is the major punctuation aad capitalizo-
tion problems revealed by the students in their own writing,

A7 aural-oral approach can be used iu teaching the
most fundamental conventions of punctuation. The relation of
punctuation to sound is imperfect, but the student's ear is keen
enough to discerun that a vocal '"full stop" indicutes a period
and that a question is sometimes sigaalled by:a risihg vocal
Anflection, 'He can be taught to "hear" how his run-on
sentences beg for a full stop and how a fragment truncates his
ideas,

. .

The teacher should analyze the student's papers on
short writing nssignments, note the most frequent errors, and
prepare original exercises of one or more paragraphs in which
the common mechanics errors are included. He can writs the
paragraph on the board or flash it on the wall through an over-
head or opaque projector; then, after reminding the students
of the appropriate sound-punctuation relationship, he can read
the model aloud, obeying the false punctuation sigaals built



examplz, p.,ir'l,s:rraphs like the following might
be coustructed give the students a chance to discover through
an aural-oral method the nature of a sentence fragmeat and a

& kg

C}r (2%
i

run-on and to d scover through visunl meane the errors in

How to Find a Telephone Number with out a Boock

To get a telephone number with out a book, “ou
frist have to cnll Information or directory nscsist-
enice. To do this you have to dial 114 then =
lady will anser an you give her the name of the
person you waii io call and she will look it up for
you and give it to you. You should rite it down
if you have a peacil. So you will have it the next
time you naeed it,

Students will often notice the minor spelling errors
built into the exercise aad ask the teacher to correci them. If
the teacher wishes to isolate particular punctuation crrors

without bringing in spelliang at the same time, he caz do sa .
: Hc:: rever, the teachiag of spelling from the contexts Df student
compositions and htgdrary selections read by the students is
stirongly recommended as the more integrated approach,

Study of individual spelling items from these
sources can lead to generalizations about spelling. . For

n
]



example, ''anser" and ''rite" in the above paragraph can
be used to iatroduce the idea of silent letters; "with out' an
cxemplify compound words., The spelling textbook will th;n
provide more cxamples of these concepts for further reinforco
ment.

(4]

After several sample paragr ‘aphs 2mbodying tha

same kinds of Err@rg have been discussed, the students ore
ready to read their own papers aloud in individual conferaace
with the teacher, Students should also beo encouraged ta

volunteer frequcitly to correct the mechanics in their own
papers while reading aloud to the class. (It is important to
remember that "free" writing expericnces like the jouraal
should never be used for teaching skills in mechasics, siace
such writing has as its purpose the development of fluency and
directness of expression, not the development of skills, )

’1[.11;1,;1:\21}“ certain simple rules for punctusation
do not depe UPCJ"‘l heady grammatical concopts. It is
pgssml\ﬂ theon twach the common rules for words ia a
series, dll‘iﬁi‘;f :;d resses, and introductory ''yes' and
"no'"  to average and below average students. These

3¢ also marked by relatively stron 1g and stable
: ] nels, and they can sharpen the studeat's
ability to dztect vocal clues for comma usage,

ERIC
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ASTING AND GRADING

Ta StS o cural-oral pattern practices should be
given regularly. ¢ already stated, abstract gram’ﬁatlcal
terms are avoided in the aural-oral class, and in the testing
program the teacher must be careful not to include terms and
co.acepts from the instructional program of previous years.
Vhen some degree of mastery of a pattern is evidanced, the
students are ready to be tested.

While iadividual oral tests of the studaut's ability
to respond to pattera-cues are desirable, it is alzo possible to
give writtea tests of two kinds: (1) those in which thz teacher
gives oral clues, just as in regular pattera practiczs, thea
allows time for the student to write down the raspoase; and (2)
dittoed or mimeographead tests, in which the studeirt performs
o variety of exercisaes based on pattern practices. Ia the
farmgr method it is importaat to remember that the writing of
& pattern-practice response requires a morz complicated set of
skills than does oral response to teacher cues. Tharefore,
the student should not be handicapped in testing by his lack of
spelling skills. Difficult words that have 1ot been specifically
-i'tudz.ed in class rn*{y be listed on the b@ard WNaoturally, with

davisad by t;achers iz iha aural-oral program, offers a num-
ber of ideas for writtan testing based on aurzal-oral study,



1. FiLL, THE BLANKS:
THIIMGS JCHN DID

(v rite) 1. John a latter yestarday,
ci

(read) 2. He _ aa exciting story yesterday

afternoon.
(sweep) 3. He ___ the sidewalk yesterday
moraing.
, - a map last night.
o _ 2 book from th2 library day
bEfDI‘E yesherday
e __ to the movies last Saturday.
He to school early last vreek,
He to the airport yesterday afier-
agon,
Ee his favorite actor on television
: last I\”Daday*
(study) 12. He - his lessons last night.

(dravs)
(borrow)

oo
] "'w‘“
m W

(go)
(come)
(drive)

Oy =T i
o

iie

(see)

THINGS SCIZZ STUDENTS DID AT A PARTY LAST
WEZK

their izew clothes,

They sandwiches aad cookies,
They ~ cokes zad milk.

Thay ~ many games,

] uatil midnight.

_ so.ge. o

(wear)
(2at)
(drink)
(play)
(dance)
(siag)

=
=3
=
0
<

Y 0ok
S
o
w o
G
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(tell)
(70)

I1.

7. They  stories,
8. Thay __ home at 11:00 o'clock.

Note that the above section does ot appear to
be differeat at first gance from a standard textbook
exercise. Eowever, there are two important dif-
ferences: the student consults his ear, not a set of
memorized rules, in answering the items; and the
directions are not stated in terms of grammatical
concepts. The student's guidelines for tense for-
mation are built into the past-tenscness of the
headings ("Things John Did," "Things Some Stu-
dents Did at a Farty Last Week') aad cue elements
within the seatences (''yesterday,' 'last night"

[}

and ''sarly last week'"),

REWRITEZ THE FOCLLCWING SENTENCES.
CHANGZE THEM TC NEGATIVE,  USZ CON-
TRACTIONS,

EXAMFLE: The children want new toys.
-;Zfﬁifs chilclrgm ot W and ptopr i?l—?%: .

Helen and Fet er like hot milk.
William likes cold coffee.
Feter was reading a book last night.
- The childrea were playing this mornaing.
. We are sleepy now,
The girls are wearing white blouses today.
Louisa is writing a long letter, 7

L W N R
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I11.

8. The boys played ball yesterday zllt\,rleDﬂ
8. I brought flowers yesterday.
10. I am tired now.

This is a negative-forming transformation exercis
that ‘t‘gsts agrﬁemént of regular and 1rrariu13r- varb
with nioun and pronoun subjects, Note that the in-
structions, as in the entire test, are extremely
simple and unambigous. Sll’ﬂplg terminology
(' negative, "' "contractioas") is employed, but tech-
cal grammatical coacepts like those in th= first

seatence of this paragraph are avoided,

THZ FARAGRAPH BELOW TELLS ABCUT WHAT
SCWME STUDENTS C IN THRE AFTERNOQN, R=-
WRITE THE PARAGRAPH SO THAT IT TEZLLS
ABCUT THE STUDENTS AS IF THEY HAD DOME
ALL CF THESE THINGS LAST WIEK, CR LAST
YEAR, CR AT SOME CTHER TIME IN THE FAST,

UNDIRLINE THE WCRDS YGU CHANGE,

EXAMFLE (first sente nce):

L Ahae %Z’Ef covwo #h e e

a ﬂl’;{; Hﬁi,{dﬂg /Gztaﬁf':g

In the afternoon the students meet at the bus stop.
They go home and change their clothes. Several of
them meet at the sweet shop, where they sit at the
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tables in groups of four, Some cf them buy soft
drinks and potato chips while others put money in
the juke box and play their favorite records, They
dance and talk together until eight thirty, then say
goodby and go home. Most of them do their home-
work, watch television for a while, then get in bed
by ten-thirty.

This is a test of the past tense that utilizes a nar-
rative paragraph rather than a sentence list. The
teacher who framed this test had doine pattern
practices iwvolving all c:\f the irregular verbs iu

the paragraph.

CIRCLE THE UNDQELINED WORD THAT DCES
NOT RHYME WITH THE OTHER TWO UNDER-
LINED WCRDS IN EACH SET CF SENTENCES,

EXAMFLZ: Where did he sit?
The dog bit the mailman.
Did you your mongzy back?
—

He saw hﬂr at the movies.
They vreat fm‘ walk,

Were you sick yesterdzy ?

When the water boils turn off the fire
The girls at the “school wear umfarms
Her hair curls easily,

o8



He paid ten dollars for that watch.
Edward played guitar with the band.,
There was a large scratch on the red car,

This simple sound discrimination exercise deals
with come common non-standard pronunciation prob-
lems ia cur community. Such itoms must be core-
fully constructed, but they do provide 2 means of
evaluating aural skills on a written test.

V. WRIT.Z QUESTIONS ABCUT THE FCLLOWING
LNEV'ERS

EXAMPLE: ABCUT YOUR COUSIN
She lives on Barlov Street

4 i 2
A, £ 3CUT YCUR 3CSS

Yes, he's worki.g, _

He visits our room evéry day,
Yes, he did.

He wore a whitz shirt Yesterday.
No, he doesn't,

LS LY N % I

B. AZOUT MR. SMITH WHO WORKS Il A FACTOCRY

1. In a factory.




Ha's going to buy a house.
Naext year.

No, he didn't.

Y 2s, he does.

SN NN

ABOUT PLAYING BASEBALL

1. Y zs, they do.
2. ilo,they don't..
3. Yes,they are.

4, No, they aren't.
5. Yes, they did.

It is important to 2bserve that this section is more
open-eaded, leaving room. for varied, i:dividualized
respoinses. For example, a studeat might validly
respond to item Al with '"Is he workiag?", "Is the
boss ~orking?'’, or a similar questioa. In B4 the
responses can vary evea more, from straight ques-
tions like ''Did he get a raise?' to facetious re-
sponses like ''Did he bring the boss a . apple?"

The important thing is that the studant should apply
his aural-oral mastery to the use of appropriate
verb form ia framing his question. For example,
he could not validly ask 'Was the boss v:orking ?"
for item AJ,or "When did he visit our room?" for
A 2.
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EXPAND THE WORDS BELOW INTO AN INTZR 28T~
ING SENTENCE.,

EXAMFLE: plane  laaded
jﬂ{&« Mf?gjﬁégiﬂ(:& }Af—wfﬁésﬂ e f7£4y- CQQ.E;%&L;
75«1% 7; iif% )

1. car crashed

2. teacher looked

3. coldier jumped

Again, the test grows more opén-2nded and pre-
sciits 2 compositional challenge that the student
should be able to meet if he has bean working exten-
cively with sentence expansion.

V1. THERE ARE SEVIZIRAL PARTS CF THZ SEN-
TINC I BELOW THAT CAN BE SHUFFLID INTC
C‘Tﬂg? POSITIONS IN THZ SENTANC.E. R ZWRITS
THE SENTENCE IN TWO DIFF&R ZNT VIAYS BY
SHUFFLING VARICUS PARTS TO GTHER PCSITICNS.
NG WCRDS CAN BE ADDED GR LaFT agT,

In the morning before going to work Mr. Ellis eats
a big breakfast if he doesn't oversleep.

Mzny syntactical combinations are possible here,
and students who have grown accustomed to thml«zmﬁ
in syntactical units through sentence shuffle games



and exercises should be able to find at least two.

Of course, not all of these items need to be used in
every test, The teacher should test ~ hen a logical,
convenient point arises for evaluation of a particu-
lar set of skills. Cther forms of testing might be
devised, although the teacher should always con-
sider his testing program as experimental and
should avoid getting on a single track i. testing.

A limited, one-dimensional testing program would
result in aeglect of the wider range of oral and
written skills that the aural-oral program aims to
develop. '
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CONCLUSICN

The fuadamental purpose of the aural-oral pro-
gram is to teach students who speak non-standard dialects
the why, how, a.d when of using 2 sacond dialect. To
accémplish such o task requires a grzat deal of patience,
ingenuity, energy, and hard work oa the teacher's part,

He must realize that the student will not master & noew set
of language habits in a few wegks or months, but rather by
a continuing pregram of experiences with spoken ruglish,
reinforced coastantly. through a variety of tachniques,

In addition to providing basic communication
skills that are co importaat for social and occupational
success, improviag each child's self-concept is aa impor-
taat part of the aural-oral program. Uunless a student
feels that he ie a vorthwhile human being with feelings and
ideas that are of interest to cthers, a person capable of
improving himself and pursuing his goals, there is little
chance that he will play the game of education. The aural-
oral program, like any educational enterprise, must be
carried out with compassion, diligence, and concern for the
development of the individual student,
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LFFENDIX A

=i

Check L.ist lor Laily Pettern Practice

1. Pattera practices were no more than fifieea or
tweaty miautzs i1 length.

2. Responses to patterin practices were by the
class as a whole. by small groups, and by
individuals according to teacher's hand cues.

<. More than oae type of drill as used in pre-
seatiag pattera practices.

* -

4, Teacher wes mobile, walking arouad the
room to'tunz iw''the individual student re-
sponses duri:g class pattern practice.

8. - Patteris aud responses were spoke. iz
couversational tones,

Discussions of grammatical concepts a..d
use of abstract terminology were avoidzad.

7. Correct responses, iadividual and group,
were frequeatly praised,

8.  Patteras selzsted reflected earlier diag-
v.08is of actual studeunt problems.
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Fatterns selected focused o:: usages that are
gstroag social markers.

Xm]

10. Patterns selected were part of teacher- made
sequencea which allows for future reinforcement,

APFENDIX B

Sample Journal X tries

) A journal is a special notebook of completely free
writing kept by every student, It is an attemnt to get the stu-
dent to write about his moods, itterests, problems, or v hat-
ever is oa his mind at the time he picks up a pz2acil. The
journals are read by the teacher but never "corrected" or
graded dow: as lo.g as the studeat meets the deadline for ha. d-
ing in his eatry. The single stipulation is that the studeat v rite
at least thre ' pages of somethiig - whether it ne origical work
or material copied verbatim from another source - oa or by a
given day each wask. Some teachers allow class time for
jouraal writi.g, while others ask that the writinig be do1e out-
side of class, Some report success with twice-y eekly jour..al
assignments.

Iiv the beginniag, reluctant writers will often fisd the
permissiveaess of the assignmeat to be a "snap" aad will
copy from the daily paper or a magazine. Some v ill try to
shock the teacher with a seamy narrative or profaiities, but
both of these stratzgies lose their glitter vhen the teacher



accepts the materials without comment. The sheer dull-
nass of copywork aad the failure of the shock techaique to
rattle the teacher typically bring the studeant to write meaning-
fully in his journal. ,.

Some teachers suggest topics for writiag at the
request of earnest students who are willing to write ia their
journals but are at loss for ideas, but topics are rever ''as-
signed' in journal writing. If the teacher offers suggestions
for topics they are always broad and open-ended, such as '
like ,..," '"Idislike ...," and "The most beautiful thing I

11

evEeEr 5aw was ...

Many of the samples below are from the middle
of journal notebooks by reluctant v riters who started out with
dumb, copywork entries. The selections, by 710 means un-
typical, demonstrate how honest and moving student writing
can be when students are deeply involved with their subject.
The student's ambivalent emotions tend to surface in the -
journal with a clarity and power that is not common in highly
structured writing assignments. Typical teacher comments
are written in the margins. ‘

ll
My Mom ai:d Dad are two of the most happiest
people in the world, They are also wonderful parents who
have raised all there children in the same way., I loveboth
of them.

Ifeel that way when I hgve done samethmg I've dcg_.ﬁ.. 'I‘cday
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while I was oa the phone talking to Pam I made a mistake
aind knock her what not off the shelf, My disguisting dad
said what did you break he could wait, he came running
in the hall to se=z, then he said you just had to break
something huh,

After that he hurried iato their room aad told
my mom, he makes me so sick at times,

He told his verson but naturally it wasa't true, [ -
hurried up and tape her thing together. Ilov: my Dad aad
Miom very much. Mom sometimes say dad is spoiling me,
But if you ask me they both are. Sometimes dad works on
my nerved and give me a fit, Then on the other haad I
work on his, '

Sometimes I make him s0 mad uatil he gives me
anything I want, You see I can't do that with mom because
I'll1 have a blistered backside. One time I mad dad so mad
until he went out and bought me a stero just to lecve him

alone. E@ﬂf’ﬂ
| 0
I don't want them to get the impression that I Mﬂ};ﬁ
oaly love them for what they can give me because that 1 f
isn't true I love them for just what they are. My mom
and Dad are the best mom and Dad in the whole wide world,



Tl

v

The most beautiful thing I ever saw was a big
red to the rind big jumbo piece of watermelon.

Sometimes my mom and dad would tell me Nat
that's my nickname would say girl your going io turn into
a watermelon I say at least I would be red a juicey and
besides people would just love me. I'd really like that.
A watermel@ﬁ to me a refreshing fruit it makes

me feel good. In the summer my dad would bring alleast
4 watermelons home in a week oh boy I would sure eat
them fast, _

. At one time whea he would briag them home
come of them wasn't sweet but ate them any vray because
I thought it was sweet of my dad to buy them for me.

I love other fruit but I guess but watermelon to
me is the best fruit in the world, I remember one or
; more times when I ate watermelon for Breakfast, Lunch,
Lo Snack Time, and Super boy oh boy my mother got so made
because she's one of those mothers who believe that you
! should have three nutrious meals aday, :

But to me watermelon is nutrious, I really love
it. Everyone in my family loves watermeloa. It is so
beautiful. I gucss the reason I am so fat is because I love
food. -
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3.

I Am Afraid of the Word Death and Darknes:

Why? /

It all started when I vas about 6, My nieces a.d
nephew vwho were older than me startad telling me about,
monsters ghost bugger man,. I would be afraid of the
dark antisipaiiag on I might see oae of those ghouls in the
dark., My Mom and Dad never did like to whip me so they
vould sometimes lock me in the dark bathroom, I guest
they dida't kaow I would be extremley afraid ia there,
otherwise they wouldn't have never put me ia there. When
they would take me to church with them ou Sunday night's
the Pastors mein subject the one he would stress the most
was God, etrenal light for those you are Christians after
DEATH.' Death that word makes me so afraid when I
hear someone usi.zg it, it makes me think of a cold, damp,
grave of come one who is goiag to die, or dead already.
Many, many nights I would lay dowa in bed-an think how
would it feel whea my mother and father were dead, some-
times I'd tura over with and eyeful oftears. Iy mind \sould
go blank and I would fall off to sleep, but on the other haad
some how in my sleep I could feel that word DEATH
fightiag all it was worth to reach the part of my brain that
would briag it out to make me thiak about it again., Then
when T was about 8 I went to Uncle Herbert's furneal, that
did it, all I wanted to do was to RUN! as fast out of that
place, There he was laying ia that oblong box, loakiag so,
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cad, my wmother a:d father quietly brought te up to the
casket to view the body, I felt weak or faint at first,
thea I got ice cold, in my mind all I was saying to my-
self was Lord, let me out away from here,

Finally the preacher arrived he gave the eugoly
of my Uncles life, the mason were standing oa each side
of the casket with the tradional spears cross over the casket.
£s the choir began to sing Nearer the Cross My God to the,
I Bzgan to get colder, colder, and colder.

That wasn't the bad part. Lord havs mercy,
vhen those people expecially my aunts start crying, skeam-
ing, and holloying, I felt numb, the I wanted to rua away or
die. : ' S

Death to me is like the darkness in the silence
of the night, a lonly ghosht searching for his soul, %}fﬁg&}_}\

Sometimes my mother would talk about the
dead, she would said the dead can't do you ao harm just
look out for the living, I am not worryed about the living
she said they the dezad can't do you know harm, Ch yes
they show can scare you to death.

I tell you I am afraid of the most simplest

thiags, Death, Death, makes me scream aad fecl very
afraid.
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Something that I can't uaderstand is about teen-
age girls of today. What I can't understaad is why in the
world are they having so many babies. Don't they kanow
that this is ruining their lives. I'm.a teenag:ar aad I like
to have fun and I realize that they want to hav: fun too.

But they can have fun without haviag sex. Some boys will
say. if you love me prove it, But having relations with
him that don't mean you love him. You could hate the
ground he walks on and any girl who does this ig a ) .
fool!  That is too foolish. For one thing it's a waste oF
time. You don't get anything out of it and it's too danger-
ous. Then if the girl is unlucky there goes her life down
the drain, Then another mistake that they make she keep
the child. Why should she keep the child, a child who's
really not wanted when she can start all over again,

I'am so glad that I know what can happea to girls
who are foolish for just a few minutes can destroy their S
lives forever, There are too many girls who have made léf# Vs
this mistake and they have warned other girls not to make /j'} f‘ﬂ
the mistake they have but still in all they do it. V/hy? ? . gj
Can anyone answer? ? No, I don't think so. Sure they 4 ,u4%
like to have fun, so do I.  But you can have fun just by © g |
being a teenager not a woman, Because a woman have /Dw?*-
children not girls, Maybe some of them will learn in N
time enough to save themselves. Because I think life is %"
too wondepful to mess up and there are so ma 1y things




for young people. Ciice you have a child you ars no
longer considered as a part of the soul generation but
of the lost generatioa,

The most beautiful thing I have ever seen is \/
this dress my mother bought me for Christmas last year.
It's hot pink with gold buttons down the frout about half way,
Ii has a button down collar with gold buttons. It's straight
:ot to tight not to big but just right,

There's another dress that I really like. It's
a green suit with a short sleeve knit shell to go with it,
The shell has puple and green flowers. The jacket is also
green with the same kind of triming as the shell has, The
ckirt is green with big pleats its also beautitul,

There's some in our house that's really beautiful
and that our living room. It's very large. Cur sofa and
chair is red. It is covered with green covers, Vie have
French provenial furaiture also, The coffee table and the
two lamp tables. We have a hi fi. We also have a book
cage for the encyopeadia and other interestiag books, We
have red lamps with white shades, The floors are brown
hard wood floor. My father painted them over again. The
walls right aow are white, :
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Last aight I mean yesterday I wasn't in school, /
Because of the rain, My mother said she would perfar
us three girls to stay home because we had so far to go to
school.

In stead of not going to school, all of us three
girls mop aad waxed the house for her. She was tired we
ghe came home. She says she thought she was going to
have to clean house but when she saw it all cleaned up she
was suprized, :

Vfhen she got home she ate suppar, read the
paper, and took her bath, . Thereafter she -7atched T-V
and fell asleep. I had to tura it off for her.

My mother is realy wounderful, My mother
is the kind of person who waats to do for her children
before she thiiks of anyone else or her own self. My figﬂ,;
mother is so good.  She works so hard. I love my ARy
mother very much and my sisters do alsa. I hope %" o
she lives to sez how my family will turn out, Although -‘}HL
I am oot aiming to get married yet. I would like to P <
finish school frist. | ' ﬁ’;ﬁy

o

4
[‘ 1~
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APPENDIX C

Reality Test Assignments

Reality testing can be used in developing listea-
ing skills, powers of observation and ability to do simple
writing of two kinds - process analysis and descriptioa.

Listening Skills: the '"Draw It" Game

To devzloping listening skills, the teacher reads
a description of an imaginary animal, building, object, etc.
(sample below 7) while the students make a sketch of the
thing described. Studeats thea compare sketches in a
teacher-led discussion to se¢ how closely their drawings
follow the description. Of course, the description as read
v ill allow for coansiderable variations in the drawings; but
if a student did not follow some detail of the dascription
adequately, his peers should refer back to the appropriate
phrase which the sketch distorts.

Adapted from Business Speech vith the permission
of Adult Education Center, St. Mary's Domiaican
College,




Example 1

Teacher's Instructioas to Students:

I will read a description twice, Listen care-
fully. Cu a sheet of paper try to draw what yoy
hear described. Listen carefully and follow the
directioas as carefully as you can,

Ready? Listen ouly the first time.

The body is round and very fat, with a humped
back. The legs are short, thin and hairy, armed
with strong sharp claws. The head is set o1 a
short. thick aeck, aad at the end of the small -
nose there are several long whiskars, The ears
ar2 long, extending upward above 2 long, skinay
head, The mouth is small and round, the lips
this and dark., The broad flat tail droops to the
ground, -

Nows listen again and this time try to draw what
you hear being described, (Re-rzad the dascrip-
tion - slowly, but without waiting for great length
of time between senteces)

Class members are given a few minutes to com-
plete their drawings. Various studeats are :
askad to show their drawings, Thae teacher

celects several that are different, then leads a
discusgsion of the accuracy (and the imaginativeness)
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Zxample 2

(Instructions are-identical to those in Zxample 1)

Facing the buildiﬂg from the front, you can see

that it is cquare shaped and three-stories high.

The two upper stories each have thrae windows
across the front, while the bottom fleor has two
windows, oae on each side of a large double

door. A brick chimney can be seea coming from
the right side of the roof, and an American flag
juts out from a left side window oa tha second
floor. On the right side of the buildiag there is
a car port aad the top of this car port has a

fence arouud it o that people on tha sacond floor
can walk ou it and use it as an observation deck.

The students can write their owa descriptioas of

‘things, thereby testing both their ability to write

clear dzscriptive prose and their audieace's
ability to listen carefully. e

Writing and Listeaing Skills: Process Auvalysis

("How to...")

_ 1] 4 . ) 3 = i ) x
In "how to..." assignments, the studeat writes

1astructions about how to carry out some simple process in

%



a step-by-step manner. In some cases the reality test will
require special props ; in others, ao special materials

are needed; and in still others the action described might be
pantomimed by the listener-actor. In all cases, the student
éarrying out the action described must be cautioned to follow
the instructions literally and not fill in the gaps that might be
left in the instructions. Ouly in this way can the writer's
thoroughness, accuracy, and Ssequence - the three essential
elements in the "how to..." assignment - be tested, Becides
offering the etudents an interesting approach to writing that in-
- volves logical thinking and carries over into mime, the "how
to..." assignment contains all of the fundamental slements of
good technical writing.

Sample writing assignments are suggested below,

L. how to make a hot dog

2 how to back'a car out of a driveway

3. how to draw a triangle

4, how to fry an egg

2. how to get from the English classroom to the
office

8. hovr to gew on a button

7. how to play jacks

8. how to make a hook shot (basketball)

9. how to iron a pillow case

0. how to call long distance (from a phone booth)

11, how to mix Kool-Aid ’ '

12.- 16. Additional teacher-made assignments

7
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