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AESTRACT

This edition of the "vVirginia English Bulletin" is
devoted primarily to articles about behavioral objectives and the
teaching of English. In "Eehavioral Objectives for English?" Richard
A. Meade argues that these objectives ought to include the
acquisition not only of skills and knowledge hut also of
understandings, insights, and feelings. He also asserts that exact
measurement of insights is not possible. Robert W. Reising, in "The
Affective Fallacy: More on Behavioral Objectives and the Teaching of
English," argues that these objectives do not have to exclude the
affective domain and that English teachers should not let others
construct their behavioral objectives. In "Backlash or Backwash?"
Robert T. Robertson argues that the movement for creating these
objectives in English is inherently wmechanistic, simplistic, and
reactionary, and that it should be resisted by th~ humanistic
teacher. Robert P. Hilldrup, in "Accountability for Achievement in
English," argues that English teachers should be accountable for
certain objective skills they can transmit, but that their overall
objective is teaching communications, an achievement which is
difficult to measure. {(DI) :
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WWithin the past ya'sfr o wwidespread rmr[ wrowing mavement called
“behavioral abjcetives™ ar Sacocuntabiity™ has become a major concern
of sehoels thrnughout the cawie- 0 Dnoa reecnt Gallups hall, reparted
fn the Phi Delta Kappan far Octobner, 13700 this quest’on was asked,
“Weonld you Javar ar appase a systoon that seoudd hoadd teaclors more
acveaiiitabile fm the progress of students2” The pesvlts shawed 210
opposed, 6770 favored, and 1270 gave na apinian. Several articles
giving r'li[[r'ff‘n! vicwpoints of this comtroversial tapie appear in this
new, expanded issuc of the “Bulletin”

Behavioral Objectives for English?
Richard A. Meade

ieulum and Instruction

Umvg,rs:fy ﬁf \F; ginia
Charlottesville, Virginia

There has been nch talk recently about behavioral objectives,
soomuch in fact that at the 1970 convention the Nutional Council of
T I '«d a resolution to warn teachers of English
should keep a weather eve open in td to them. Such
nh]utms have two key characteristics, one busic and the other
subsidiury. A behavioral objective is so designated because it must
ibly: for the

the behavior which a learner should
nhlutln- tn be met. The subsidim t cach ob-
jective must be suseeptible of being measured to determine attain
nie nt iy 1]11 h-:n’nvr llw LL; sroom learner does whatever a teacher
¢; he can then be tested to discover

q lqumrccl thv desired | mng In a much
lmhnrhmml C)/)]utm,\, Robert T, Mager “gives the

inl]m\mg; lllustmtmna as mecting the major :Lquum’ncnts

L. The student is to be able to complete a 100 item u]tlp]c:-
i camination on the subject of marine bislogy., Tl
it of acceptable performance will be 85 items

correctly within an  examination period of 90

5]

. The student must be able to corr ectly {sic) name each item
depicted by ‘each of a series of 20 hluep,mts

Dr. Richard Meade, o member of HIF 1‘317‘1’ Exceutive Com-
mittee and NCTE  Liaison Officer, gave the address reprinted
here at the banguet mecting of VATES Fifth Annual ‘?ug)m et T
Conference,  Scveral contributions refer to this address in their
articles,  Dr. Miade, a past president of VATE sponsors the
University - of [“uffmm Annual Language Arts Conference scheduled
f/us s[nm for Saturday, April 17.
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3. The student is to be able to draw hig service revolver and
fire five rounds (shots) from the hip within a period of
three seconds. At 25 yards all rounds must hit the standard
sithouette target; at 30 yards he must lut with at least two
of his five rounds. .

4. The student is to be able to name and give an example of
each of six programming techniques useful fnr (] citing a
correct response. To be considered correct, ted by
the student must appear on the 1 |
ming Techniques” i

Most talk at the pn;s:‘nt time xhuut ln'

from either designers f programmed materials fm- lll'f.tlut:tmn or
users (wf‘ iavfst:’*ms‘ mm]'\'sls or bnthn Jcmnw l‘ L\s 'urht und C]Jcncu

nhjm:
The sys
from industnal :md/ﬁr cmnputm, r:d opc rutions wl'm:h mu.st; lmvt;
bj which must engage in some process to work
> ohj and which must have clear-cut means of
determining their realization — presumably within® a relatively short
space of time,

On the ]msiti\‘é side,

3

behavioral objcetives conceived in either
I\F h'u-c a E;:1lut—, s effeet upon the English
: 2lear idea of his instruc-
tional objectives, an idea uf what he L\puta pupils to achieve other
than the covering of pag in a textbook., If some teachers Iack
clear objectives, the behavioral objectives idea may eall to t
tention the need for and the use of objectives. Still educators have
long held the teaching act to consist of (1) objectives, (2) learning
experie i and (3) mensurement (where
possible) to disc s nce of the ccted learn-
ings. The present behavioral ubjectives enthusiasts are in the position
of the Pharoah mentioned in Exodus: “There arose up a new king
over Egypt, who knew not Joseph.” Those who must borrow systems
analysis from business management cvidently have never read the
educational writings which proclaimed a comparable system. A. R.
Palmer in 1929 described his “learning-product technique.™ He
identified the first practice in this technique as “the setting up of
learning preducts in terms of new ways of behaving to be attained
by pupils.” “The second practice,” he continued, “is providing the
learning activities and learning material that will produce the desired
learning produce.” Note that he defined his “learning product” as
“3 new way of behaving.” He pointed out, too, that n test would
“secure evidence from which one (might) infer the presence or
absence of the learning product.” It makes little practical difference
whether a teacher becomes aware of the need for objectives and for
associated learning experiences from Imer, from educa-
tional writers since 1929, or. from a “systems man.”

There are two main objections, however, to the new ULreed
objectives. The first is that they do not appear to include certain
major types of learnings. In his Instructional Objcetives, Robert T.
Mager acknowledges this omission by saying this Lock is “for any-

4
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one llltil("’-.tid in transmitting  skills and knm\lmlsjt‘ to others.™
Mager's beha al objectives do s i tives, which
depict a kind of behavior that is l("ldll\ The abiliity to
place a1 comma in a series of wards is 1 (;lz,!:n' example; the teacher
can look at a written sentence and observe the presence or absence of
the commi. Mager shows by the various examples listed above
that to him knowledge nicans repeating bits of inf ion.  No-
where does he suggest that knowledge-type objectives include generali-
zations, understanding, concepts, or the kind of fearnings termed
insights. Yet A, R. Palmer in 1929 designated one kind of “learning-
procuct” as wnderstanding, He said that this type differed from the
ability-; oy skill-; type “ip being, nat g h\f-rl and autenatic response,
but a method of thinking that leads a “generalization, Such a learn-
ing product,” he eantinued, “Implies not-mere memorization but the
development of an intelligent attitude based upon a transformation
of mieaning. The pupil is now able to associate new ideas with other
knowledge and to be conscious of their relatinship.’ As recently as
1960, Jerome Bruner, in his Process of Education, spoke of the
structure of a subject as consisting in part of major ideas essentially
the snme kind of learning.®

Palmer considered the acquisition of an understanding as 1 new
way of behaving, Was he correet to consider mental transformation
as a kind of hehavior? The possession of a new nmght, or of @
greater depth of msxght may hr just as much a behavior as pl unm:
a periad at the end ul
speare’s tragedies. In an ﬂtt]tll(](‘ nm\ he hd:atf‘d on an in-
sight, albeit it mayv be ‘ll}thcd from association. Both insights

,,,,, and
attitudes appear to be omitted from current treatments of behavioral
objectives.

When John

Ciardi md tlmt Ieadus ahuuld dlsww thrﬂugh

* and \\} en VV'\HA‘:L Stc:'vf:ns said tlw Ium.tmn of a
to ]u]p men lve their lives,” they were talking abour the
ion of insights — insights into the human condition. The
reader of Frost’s “th])pmg by Woods” gains insight into the under
standing that tension exists Letween the call of duty and the desire
fm‘ ple’lﬁurei 'T'hu rcuﬂnr of Rnbmsnn 5 Rth’ll’ﬂ Cnn Q;mn'a ins ht

another man, le rmder of B}n’ms “Prisoner of Cln!lnn gums
m ight into the understanding that man over the years has held
his freedom and has gone to insufferable ends to defend it.
ghts man gains only from his own r seriences or {rom
vicarious experiences through works of art, like literary pieces.

Insights like these — the main stuff of literature teaching — may
have been intentionally overlooked by systems experts, because in-
sights defy experts because of the second main objection to the kind
of objectives generally called behavioral; l.e., exact measurement.
Yet there is real doubt ss to whether exact measurement is possibl
the obligation to word them in such a way as to state each insight
clearly.
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hts as objectives, he should accept -
p(’)%&iihll! A learner might even
any. As 'lhmd\ ment.un d,

\Vhen a tﬂﬂﬁh{fr accepts in:

pmgl ,lmmptl lmtmctmn Th&_\'
n of behavioral objectives from

of concrete I)(h.l\lm.ﬂ uh,] 1
present a table to show their deriy
what they call abstract abjectives.® In this table their first
stutement of ive appears at u glance to be an unders tanding,
.11t1mugh tlu Authms do not indicate e, The wording is “to

£ relationships,” This word-
mg is f: u]t\ for stutmg 1n understandi — un insight: in fact,
as William C. Burton once wrote in his explunation of the state-
ment. of objectives for the insight — (or unders ling-) type,
such as expression as “an understanding  of relation-
ships™ tells where the understandi s but not what it is,7 A true
llh(lvl"it'lndlng, pmpul\ “md;d i 3 iht sun is the source of
I fig one 15:  Chlorophyll in
7,*,Ln ])Lmts w lnch Hll[)[!ll(’"i their ener vy is dependent upon’ sun-
1t to hF‘ m.muf’lgtuud An ln'alght must be so stated us to tell
The trouble with “an under-
st.mdmg nf v.uth- 1 AT tlmt it is a noun cﬂnstmctmn
which does not “say : l"henz 1% no statement in “an under-
stading of earth-sun lelatmnshlp ”

\Vith ug;:ud to thg s'tmpk insight-type ﬂl}jPEti\E‘S suggested

“right” and “wrong” ways to state
g g }

Right
The understanding that man
action to duty and plensure experiences tension as he de-

cides whether to do his duty or
give in to his desires for

pleasure
The understanding of Richard The understanding that in their
Cory’s plight ' thoughts about Richard Cory

the people on the strect show
that they did not, understand
the inner problems of Cory and
thus suggest that one man may
not know the problems of

anather
The understanding of man’s re- The understanding that man
lationship to freedom has undergone enormous diffi-
: culties in his struggle for free-
dom

There is no intention here to suggést how 3 teacher may have

a student acquire these stated insights. There is no implication, for

example, that they need be told to a class. Teaching fr= insights

might well follow a discovery or mquny method. But hww to teach
is

for such objectives is not the province of this discussion.
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T\In{lt:m explanations of  beliavioral  objectives also omit any
o acsthetie or nthu appreciation-type matters.  Attention
hus been l‘;l”l(l to this luck i a number of itings, Rebert Toguan
ctuphasizes this point in lus article in o oew publication of the
Curriculum Commission of  the National Council of Teachiers of
sh Cin Weiting Behaviaral Objectives fm* English®  logan
believes that feelings may play a significant part in the lives of human
being erned abonut the e &5

Fnglish teachers may well he ea i
of their studeuts, specially for reading and litevature,  Feelings nay
also be closely associated with insights,  For example, feelings came
intn play in one classroom some vears ago when World War 11 was
in progress ut a time just after news reports had announced that
Franklin Roosevelt and  Winsten  Churehill had proclaimed to the
world their famons four [reedoms.  The literature book had the
Prisoner of Chillon under the caption “Famous Narrative Poems.” Tt
had been the tescher’s custom to approach these poems in just that
wuy. Pupils were supposed to read the Prisoner of Chillon and like
it beeause Gee Gordon, Lord Buron wrote it and beeanse it was
famous as o \\mk of Titerury art. On the purticular day in question
he suddenly saw that he should talk with the class about the four
[reedoms, since the main character of Byron's poem underwent so
much for freedom. After having a conversation with the class about
what feedom has meant to man and about the Treedoms that American
men were then fighting for, the her read the Prisoncr of Chillon
aloud with a1 minimum of necessary explanation.

Az 1 ooy g ended, the bell rang, a lucky happening for
the teacher. Pupils in that class hud brothers on the battlefields at
the moment: they had become so involved in the subject matter of
the poem that the elassroom atmosphere was heavy with cmation.
Many of them left with tumps in their throats. A major question is
this: ITow does a teacher measure such a lump??

Again most recent treatments of behuvioral objectives emphasize
ill-type learnings, including the memaorization of bits of informa-
tion. These are the matters that schools have long overemphasized,
semetimes to the neglect of insights and ailective concerns. If an
Fnglish teacher should pay allegiance to behuavioral objectives of
this kind, he is likely o coutinue to emphusize skills and memor
tion of hlls of information and to n"ut hnm hla te .lLlnnu .Ill (IIIL'LUnn
toward i s and feeling
ignoring u or portion uf true Lflu;dllun in Ln_;;l ,'l'

REFERENCES ]
U Mager, Robert F.. Instructional Objectives, Palo Allo: Fearon Pub-
lishers, 1962, pp. 36, 57.

¢ Lysaught. Jerome P., and Wi fums, Clurence M., A4 Guide 10 FPro-
rarmitied Instenetion, New York: John Wiley and Sons, e, 1963, pp, 52
 Palmer. A, R, Progre ¢ Practices in Directing Learning, NewYork:
The Maemillan Co.. 1929, p. 48,
1 AL Ruhui F., ap. ¢ .
& Bruner, Jerome, 7The Pl_‘ui'z—‘f\' of Education, Cambridge:ITarv:
ugh and Williams. ep. cit. p. 56 s
iiam H The Guidunce of Learning Activities,
II'IL- 1952, p. 420. %
.md ;\mhnny Tovatl, editors. C‘lnqﬂ]pulr’nf;ﬁl}-’lllalnxl
" English, pp, 125-129. \
C Hook’s question about the measuring of “a glc:mi:%jn the
eye™ in Maxwell and Tovatt, op. cir., pp. 75-85. . et
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The Affective Fallacy: More on Behavioral Objectives
and the Teaching of English

Dr. R. W, Reising

Associate Professor of Sccondary Education

Virginia Cmomonwealth University
Richmond, Virginia

Not since Mrs, O'Leary’s cow kicked over the lantern hus there
been suel heat. Behavioral objectives in Fnglish?  “Don’t make o
monkey ont of me. I refuse to get on your bievele,™! explodes Hlans P.
Guth. " Behavioral objectives in English? “There are real dungers to
the English Curriculum posgible,™ eaution John Maxwel]l and Anthany
Tovatt. Behavioral ebjectives in English? “If need be . . . fight for the
retention of fmportant himanistic goals of education,™ urges NCTE.
Behavioral obhjeetives in Fnglish? “We are being MacNuamara-ed, and
we should fight-it,™ proclaims James Moftfett,

Vet I refuse to get heated over it. Perhaps because [ have
recently worked in Florida, where air conditioning and behavieral
objectives are a way of life, 1 prefer to keep my “conl™ T simple
belicve that we who are involved with Englizh should view “RB.0s”
as an opportunity té examine and illuminate our discipline and onr
responsibilities to it. They just may prove, if we choose to get close
enough to them, te be friends rather than e I

I suspect that they
will solve few of our problems, mind you, but 1 am willing 1o give
them a chance, ’

My relatively charitable position vesults, too, from my belief
that the coming of “B.0.’s,” or of some other measurcment devices, voas
predictable and that, consequent’ . we could have prepaved for them
had we wished. The call that U, 8. Commissioner of Fducuation
Francis Keppel made in 1963 for a nationwide study “to determine
the progi of education™ was @ sure sign. Assessment is, to my
i thinking, a perfect prelude to and foundation for seccount
h vich is demanded toduy under the ?
In fact, some of the questions posed in the last decade by the assess-
ment people—lor instance, “How does o given discipling nssess, and
for what does it assess?”—bear un uncanny resemblance to L
currently being raised by aceountahbility enthusiasts, Yet none in our
vanks violently opposed the call Tor assessments.  Similarly, none
worked at developing assessment instruments, which, given the present
heat over “B.0Os,” might well have served as o substitute for them—or
at least as a base from which to evolve an acceptable substitute,

But other omens also harbingered the avrival of “B.0." The
tremendous mushrooming in publie school costs, from 17 Lillion dollars
in 1960-61 to 40.7 billion dollurs in 1970 71,% represented one of
them. With dramatic increases in financinl outlays an annual oc-
currence, surely one question was destined to be asked eventually of
‘hers, these in English included: “Can prove that the
ructional purposes i used efficiently?”

all tew
maoney going to you for i

[

The request for the manufacture of “B.0.s™ is simply that question
rephrased,
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" sclol critics, apply only to our neighbors in other di

Likewise, the fuct that “each vear the ranks of the school drn -
wters of a million young men and women™
loretold that ] me other accountuability instruments, were
in the offing for enr discipline, as well as for ev other., Somebody,
ur 1 buneh of somebodies, was bound to query us one dayv about the
effectiveness of our instruction in light of the radical annual growth
ol those ranks, %nml.ulx, the recent and scathing indictments of all
public edureation, currying such no- sholds-barred titles as The T yranny
of Edueation, Our Children Are Dying, and Treaching As A Subversive
Aetivity, the last-named by two persons in English Education no less,
were intimations that the day, or the decade, of ountability was
s00n teo arr The Llunchlnrf of the Carnegie Corporation study in
1.6 pm\lclul still anather onmen, The findings of that study, com-
pleted i the Tall of 1970, 1 refutable proof that the
severest erities of  present American (:duc’ﬂtinn” were right, that
schools are Soppressive” “gring,” ane “Joyl and that teachers
“fail to think seriously about the purposes and cansequences of what
they do—about the relationship of educationul menns to s —und
they seldom question ml'ihlislu'il prictice,” tending *t vodo what
teaches s Iuluu llu sm have done

outs inerease hy t]\n e ql

D; Rvi.x-, 1L G NeTt ¢ ,Iuriluurjr ta I!u Bu”« tin, mmrd the
stafl of Virginia Conimeniecalth University this fall as Associate
Professar in the Department of Secondary Edneation.  Prior 1o
that time he had tawght for fourteen years al a variety of institu-
tions. amang them the Universitg of Florida, a state where be-
Hraz doabjeetives have been established, Last semmer Dy, Reising
received the docturate m English "‘z’lili‘ﬁlir}n fram Dulee University
having previously reccived a B.A. from Alichigan State and an
M., fram the University of (‘.muu'l‘liguti

e has athorized numerons magazine articles as well as o
high school text hook, [jn*mlqrf fz.‘sz

7

sh \mulcl hkt; to thml-. that the
the accusutions of the public
lines, not
to us. But in aur honest minds we know otherwise. We ‘know, for
instance, that we have been equally guilty of failing to reconcile
research findings with classroom ]Jl.lLtlLtf'ﬁ and that, as a conseqience,
find many, perhaps thousands, in our ranks cheris ing ana-
stic mmh(u;lulmiv —haping, praying, and actually believing that it
is as modern as it was when Mrs. O'Leary’s cow was a calf. Most
typical, perhaps, are those among us who chng’ stendf:{stl) to thf:
practice of mpnsmg the formal study of gra
a means of nnpm\mg their writing—this is the Est: nf cantmdlcmry
evidence that is as mountainous as it is convincing, Small wonder,
then, that, under under the guise 6f striving to alert “the new teacher
who iy anxious to get started right,” the English Journal (September,
1970, p. 854) warns us for the umpteenth time that the practice, like
nine ather equally ineflfective ones, “‘should not be’ in the English
classroom.” Small wonder, too, that m “'] ‘he Linguistic Imagination”
(English Journal, April, 1970, 7H), 0 ,rzrmally presented at

of Ll_u- Cuncgn: stuch, hl-.—
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1969 NCTE National Convention, James F. Miller, President of
NCTE, employs the label “a trivia grammatical” to I(lullll\ ane of
the images of the English teacher.

AR

Thus, for two reasons at least, the conflagration over “13.0.%
daoes not enkindle my passions. As Rnl)urt I Hogan might have said
{but obviously did not intend to ) in *On Hunting and Fishing
and  Behavioeism,” while we who are involved with English -
off lishing, others spent their time hunting—and they trapped sonie.
big gome, on which they placed the Talel “behayioral objectives,” Now
they have invited us to share in the examination of them, and 1 for
one am not about w be inhospitable, especially since at the maiment
I huve no replacement on which to focus my attention and, equally
important, 1 Iust may profit hnm the study. The jar gon of my hosts,
terms liki' Yo cscriptive s .nmhlx Toand “minimum
level '\’;n‘i:il)la-,i does not lL"l“\ .l])])(‘.ll to me, but bvmrr linguisticully
tolerant, I am certain t]mt I can geeept it. | Lll«,( rwise, although I find
some of their thinking o—for instance, their beliel that the
results of hinman lv:nnmg,, are always dise mh]v and measurable, |

am nat- about to he seared nll by it, for 1 know that T share their
interest in behs . ]”m\us points out, “helinviors

are the husiness of all of us in ey Anyway, beconuse huintes
are traditionally more robust _ than fishermen, I am euger to learn
something about the reasons im ,md sources of their rabustness.

tiom

i i

Knowing that many athers from Faoglish are cqually curinus, [
would like m outline severnl su stions that may prove valuable to
us as we pursue the study. 1 think all of these suggestions scnslbh

inismuch us 1T have had ample opportunity, thanks to ny
Florida, to work with “B.0.'s” and some of their most eapable pro-
ponents. A look at a few negutive suggestions that possess o potentinl
for positive results is appropriate at the outset:

One: Even if we tx-m_h in states in which there is ﬂpp-ncnth little
interest in “B.O.s,” we should not take an “It ean’t haj here”
attitude. It can prepare us for just one result: a rude awak 'nnn- For
a long time teachers in Florvida, for example, held such an’ attitude—
only to learn recently that their %t‘itc Department of Education demand-
ed that all of them participate in the manufacture of “B.0.." As a
former colleague of mine states in a syllabus which he
a course offered through the College of Education at the U
South Florida, “Whether ane ac epts heartily or rejects vehemently
the idea of stating learning objectives in behavioral terms us pre-
seribed by the I\CLl‘t‘dltdtlhn standard guidelines (Florida), the faet
remains that this is eurr ntly the policy.™o sentially, every teacher
in every public school of Florida is “as ed to do three things,” accord-
ing to H']mltl H. Blanton, Consultant on School Accreditation for the
State Depurtment of Lcluc.ltmn and the formut of his vecent letter
to me suggests the priovities which he wishes to muke clear:

(1) State specifically what she expects her students to learn in

a unit of time.

Outline the conditions under which they will be working—
AND

o~
|24]
Y

10
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(3) State specifically how success will be measured.' Undeni-
ably, in the current decade none involved with Fl\!_jli'-i]l not  even
Millev's Ju trivie grammatical, has jostification [ hei g canght off
guzrd should he be asked to participate in the manufacture of SB.0%s."
States like Flovida signal what is possible, Thus our motto should be

nat “It can’t happen here™ but “Since it has happened elsewlhere, it

can happen anywhere.”
Tara: \We sheuld not attack Robert F. Mamer's Preparing fnstri-
tional Objeetives (palo Alto: TFearon Publishe 5, Inc.. 19623 unless
we nndesstand exactly what that hook represents. It is unfair, for
instance, to indict that volume and its authnr on the ground; that “no-
where does he [Mager] suggest that knowledge- type obiectives include
generalizations  (ingights, coneepts, understandings).™12  In P.1.O.,
Mager is by his own admission not interested in discussing the
applicability of “B.0OSS” to the affective domain, the domain in which
insights prominently figure snd in which comeepts and understandings
can alse play a part. He desires, instead, to probe just two of the thr‘m-
t_lnm,llna of the behavioral (]ln]l nsion, the cognitive and the ps -
mintor: “A honk for teachers and k.tuclc nt teachers . ., for :,m_\nntf
i in  transmitt skills homotor]  and  knowledge
: ,i\t] to others Porves me eminently elear the 1
Muges elects in his Tittle teeaties to avoid the affective:  “This volume
was developed not for the scholar but for the average teacher of
vocational education so that he or she could determine precisely
what it was that was desired of stndents” \We who are involved
with English surely must concede that the concerns of vocational
edueation are quite different from ours

Before assailing Mager’s first book on behavioral abjectives, we
ahmllcl be mware, too, that it is just that—a fivst book on the subject,
o r:met alre almost ten vears old, In the “Foreword”
of the I)(ml\, John B. Gilpin leaves ns with no doubts as to the intent
of Mager’s effort:

Preparing Instructional Objectives makes a start toward

describing how to specify objectives. It is not intended to

be the last word on the subject. Rather, it is something

like the first word,!9

As we shall subscquently note, “B.0.%s,” Mager, und others of
his ilk, have come a long way since 1962,

Three: We should not mock “B.0.” proponents unless we have
good reason for doing so. They are not fools, as some in our ranks,
surprised and perplexed by the arrival of “B.O.s ,7 would have us
be The Tact that they have mustered the gmppmt of many key
public school officials certainly speaks well of their intelligence. We
should note, too, that some of them— Russell W, W iley, for instance—
were at one timie teachers of English and know our di%u])]mt as well
as some of us do{ and probably a lot better than la irivia grammatical
does). We must concede, fmthmmmc,, as John W. Wick points out,
that tlie ‘goal of the “B.0.” people is as intelligent as ours—because it
is exactly like ours: effective teaching:

A good teacher wants to bring about (;lx'mg-es in his students.
A good teacher is i\ll]mg to tell anyone who cares to ask

e
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exactly which changes e is working to bring about, The

idest of uceountability should not be a threatening one, Tt

simply poses o number of reasonable questions: What are

my objectives? How can I reach them best? 1Did 1 reaeh

them? The use of behavieraily stated objectives is a power-

ful *handle™ by which tenchers can answer these questions.

The effort to state objectives beliaviorally is o way of think-

ing about the guestions which helps the teacher reach nseful

conelusiong, 14

Ciloating over the l’in;:ui%th idiosvnerasies of the “B.0” propo-
nents is certainly no way to improve either our relutions with them or
our inu with anybody. f\'ﬁ Mlllvr Suggtsts ix\ e l he  Linguistic
Imagination,” we who ar
should know of Dbetter wny
time of erisis such as tod

=

to (mpln_v our mlcnt.‘%i rs-;p:-cin]l}' “in a

Thus, when we nest encounter one of
our brethren gleelully throwing sic, complete with parentheses, after,
let's say. a split infinitive ereated by o “B.0." authorized (and the
“B.0O peaple are great at splitting their infinitives), hopefully each
of us will have courage enough to inform eur u]]l(*:lgm‘ that attention
to such trivia is hardly admirable these days. My response will prob-
ably be in the Torm of a written message: “Don’t you think that to
really get [sie] his messazge across, the ‘B.Q. authority intentionally
split his  infinitive?  Incidentally, have you recently recread ‘Dare
Schools Bet o Standard in English Usage?” You could profit from
another look at that fine essav by Robert C, Pooley-"

Four: We \/mulr{ not assume tlﬂt “bmh msl;rhts ;md dttltudrz
appear to be !
Such an assumpt is voul lcm‘pmhlu to unym; Lmu
treatments which have appmn'(-d since 1962 und Mager's Fn‘,‘mrfiig
Instructional Olijeetives. Mager himself has been responsible for
one of those treatments: Developing Attitude Toward Learning (Palo
Alto: Fearon Publishers, Inc., 1968). Robert JJ. Armstrong, Terry
D. Cornell, Robert E. Kraner, und K. Wayne Roberson have collabo-
vated on another: The Development and Evaluation of Behavioral
Objectives (Waorthington, Ohio:  Charles A. Jones Publishing Com-
pany, 1970). H. H. McAshan has produced a third: i¥Friting
Behavioral Objectives (New York: Harper and Row, 1070). Wileyr
has written, two others, one .mntitled and unpublished, the other,
Ii’(‘/mt-lmnl Dlm ctives, also unpublished. Al of these treatments of
s a milar in one important respect: they probe the aflective
1 the dommin which invol: “insights and attitudes.” While
none of them, to my way of thinking, presents a “B.O." apparatus
sophisticated - enough to function effectively in. that domain, all of
them indicate that *B.0." proponcnts have improved upon Prepuring
Instructional Qbjectives. Collectively, Iunhcl*mmg, they bear witness
to the; indefatigubility of the “B.0O peaple in their quest for un
1 operates in all three domains and whose effectiveness
cannot be questioned—not ev:n by us fishermen.

Now let’s look at some positive suggestions that can lead to positive
results:

One: If called upon to contribute to the nmnuf‘mtmc of “B.0O.
we should demand that all invelved in ouwr particular project agree

3
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“unanimity oit the shape that “B.0.%

L MOTe 50N

ROV we should demand that all invely

on meanings  of key concepts, Unanimity on “coguitive,” and
“psychomator” s especially essential. 1T we were to employ these
¢ teems in one way and our en-workers or Superiors were to implm
them in another, chans, not progress, would result. And chaos s
definitely possible given the fact that some “B.O.™ speclalists inelude
“evaluation;” for instance, as a variable in the copnitive domuain!s
while novices often see it as belonging in the affective.  “Skills”
is another word that muost be nailed down, “B.O.7 specinlists seem
to use it freely when \\mkmg with the psvehomotor domain, less
frequenty with the eognitive, and ,.nvlv with the affective. Yet |
for one cannot quite fathom their logic, In any case, slippery termi-
nology can doubtless lead to a lot of falls for fishermen trying to stay
abreast of experienced hunters.

Twn: I culled upen to contribute to the manufacture of “B.0.s,
we showld demand that all invelved in our particulur praject .a,glu-
on the physical format to be used. Even a cursory plance at the
writings of “B.O.™ specialists nmL(% It quite clear that there is no
can tuke. In fact, there are
almast as many formats s h;n‘fiulists, each of them reflect-
ing the priorities and convictions of its creator, .

The sample “B.0OVY appearing below is included for two reasons:
(1) those among us who have never seen a completed “B.0O.Y can
sense what 18 involved in ity manofucture; (2) the format that is
used is .1%-1(])1(5{ niative as most . other hnm,m—'md definitely much
¢ than some which have been concocted, Iinpi!ull\, Hnoie
of us will L’nndudu that the sample depicts an ideal or perfect format,
Nothing conld be move absurd, An ideal or perfeet format will be
availuble only if and when all of us are mml\ul with English agree
that such a format has been ereated—by us and ‘or the “B.O.™
withorities:

Tenth-grade students  Cinstitutional variable)

2, Will display an increased an\!ud;‘c (behavioral variable)

3. OF semanties (instructional variable) )

£ As measured L’l a performance of at least 709 on 4 teacher-

created examination (methed of measurenient)

Three: W ocalled upon to contribute o the manufacture of
in nur particular project
agree onowhere CBUOSS™ ean work, . 1P it s thought that they can
work “in most areas of the cognitive, for example—excellent. But the
areas in question from the cognitive shuukl inmnediately be delineated
s0 that no one involved with the puuul is subscque nl!\ in u position
to proelaim: “Gee, I didn’t know that “*B.0O" had to be manufactured
to cover that aren. T had assumed that “HU‘ ;" umhl work only
with , .. "

As nnted curlivr, "Hf) Y enthusinsts ure committed to the heliel
that “B.0.Y con work in all three domains. Yet not all of thent agree
that_every goal in every domuin can be specified hehaviorally,  Dis-
tinguishitig  between mmls that can be identified through “13.0.%"
and those that cannot. Ln is vital to Llu success of any “B.0O.Y under-

3

tuking.

Foury 1T called upon to conteibute to the manufacture of *13.0.%"

we should emburk upan the venture In o spivit of cooperation,  Any
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other attitude makes frustration and failure incvitable, not only for
us but also for all those with whom we are working,

Leaders in English have ulready exemplificd that cooperative
spirit which can and should be ours. J. N. Hoaok, Stephen Dunning,
Edward Jenkinson, Alan, and numerous other luminaries from our
vanks have been working effectively, and continue to work effectively,
with Mager gind other B0 speciulists on the Tr-Univ sity BOL,
Project, which centers on “u two-story study of behavioral abjectives for
English in grades 9-12,7u0

Yet no one should delude himself, The manulacture of “B.0.757
vepresents hard work for all who are engaged in it I eannot
should not be taken Hghtly, But the rewards that may acerue fron
the strange union of the odd-looking little objects and Fnglish are
too enticing for any of us to be discouraged by the possibility of
hiird work. More important, as Hook tells us, if those in English

- shy from the task of producing “B.OS” appropriate o their discipline,

“it may be done less well by others.™ That,*in iy apinion, would
be the greatese Falluey to which we who are involved with the affective
domain eould fall victim.
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Backlash or Backwash?
Robert T. Robertson

Department of English
Virginia Polytechnic Institute
Blacksburg, Virginia

Teachers ol Foglish should always be aware that their subject
is a world languaze and g world literature, Tt was not alwayvs: at one
time the languige and its literature helonged to a smuall ion, and
miuch of what we teach comes from the past and the place of that
nation.  But that is no longer, and most of what has happened in
English and is happening today in its teaching is explained by the
fact that the original Tamily of spoakers has beeome a very lorg
tribe spread all over the polyglot world, The four million English-
speakers of Shakespeare’s day have multiplied in four centuries a
hundred-fold, and less than hall of them ave in this country. But
this is where that. expansion b — in Virginia — and of all
English-speskers in the world Vieginiuns should be most eonsciou
of that historical fuect, and hence af its corollary: no development or
change in the English curviculum anywhere in the English-speaking
community can fail eventually to affect all other parts to greater or
lesser degree. : :

© The two major developments within the professional lifetime of
most English teachers in this country and this state have been the
realisation that the English language is what is spoken, not what is
written; and scecondly  that Literature in English is whatever has
literary merit for the present situation of its reader, Lorna Doone
has a certain literary value but it is neot generully realised in the
present situation of most readers of Foglish — it takes contextus)
and comparative study to appreciate its merits,  Exit Lorma Doone
from the school Fnglish currieulum, and with her o good many
other tired works; the canon of British literature on which we have
blithely or blindly velied for muny years has begun to evape.ate.

Both developments are particularist, and they pluce a greater
strain on the tesclier of English in this country to determine for
Thersell what s to be accepted as the Fnelish lunguage and as
literature in Fnglish. "Much of that strain occury hecause the walls
of the classroom have thinned; the classroom is more aware of being
part of a conmunity that begins outside its door and extends across
the globe, Both developments have begun to alfeet Faglish teaching
outside this country, as one noticed in the reports of the Dartouth
conference, In puarticular, the evaporation of the cunon lhas left room

Dr. Robertsan, a [reqguent contributor (o the *Bulletin®, an
¢ member of VATE, and envrent president of MATE, has
returned this foll 1o the English Department of Vivginia Polytechnic
Imsiitwte, e had been granted a two-pear leave-of-ubsence  to
attend Quecnw's Callege in Oindarin as a doctarale candidate. e is
w native New Zealander, a popular speaker, and an -authority on
world literature,
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for Tocal writing and for writing from other parts of the English
community, It is now possible to study Hucklebervy Finn in class-
raom i outside this country where a few vears ago it would have been
sneetodd ut, as st an even carlier date it was ignored in the English
clussrooms of this country.

We English teachers are now coping with & newer movement,
that of writing behavioral objectives, with its concomitants of pra-
grammed learning and teacher accountability, Most Fnglish teachers
ruise two initial objections to this movement, as they understand it
and behind those two lies a third.

In the first place, although there has been talk about behavioral
objectives in Fnglish Tor about six years, the idea behind it is simiply
the sound and traditional -modus operandi of any clussroom — the
step-by-step presentation of smaull units or areas or problems in,’
say, English grammar or composition. A teacher; in this sense, is
one whe stands between the stadent and the whole subject, and pavs
out at the most eflective rate one part of the subject ufter another so
that the student cun completely grasp cuch part before proceeding to
the next. There is nothing novel in that. -

In the sccond place, every English teacher knows that English
is a lifetime activity, subject to attrition, erowth, uand stagnation
throughout the student’s life. Strictly speaking, then, the English
teacher is accountable for her student's speaking, writing, veading
and understanding untit he dies. This is on extreme statement, but
many senior English teachers have had the experience of former
students coming back yeurs later to sce them becuuse they remember
the impress of that teacher on their habits of reading, writing, and
understanding. It is not what the English teacher knows or has sald
or achieved that matters to the student — it is what the Lnglish
teacher is. If she is the one who at an carly age demonstrates o
minute of the classroom period that she hus higher standards and
greater ability in speaking, writing, reading, and hearing English
than anvone else the student has met up to that time, then she en-

f, and her model persists in his

courages the student to do likewis
mind for a long time.

Tt is this human dimension of English teaching that makes it
a living career and that contrasts ,uost sharply with the mechanical
premise of the behavioral objectives movement. At bottom it is a
clash between wades of knowing and of learning, and, as Jacques
Barzun has recently stressed in The American University, that clash
runs through American education from top to bottom. It amounts
to increasing confrontation between knowing how to do some
praetical ad limited task, and knowing how to learn whatever you
need for.your physical, mental, and spiritual comfort in life — be-
tween driver education and English. English courses are courses
in pure thinking, as is recognised in their prime position in the edu-

cation system from kindergarten to college.

Given this behavioral objective for English as a whole, how
can we write objectives for each step of the way? Here the third

objection of experienced teachers to the currently touted form of




'ERIC

PAruntext provided oy enic [EIIN

behavioral objeetive writing comes into play. We have been working
for years on a comprehensive and continuons curriculum in English,
grades one to twelve and on up. In thai carriculum, influenced us
it is by the two major developments I mentioned earlier, there is very
little place for what can be achieved by writing out our aims in the
form of behavioral objectives, at least in their current formi, and this
15 sn for two reasons. To terms of programs and accountable objee-
tives we cannot express our aims if those aims are defined as en-
abling the sfudent to realize his own potential response to a literary
work miless we wre either prepared to write objectives for every
single student, or w.lling to 1eturr ng tables of figures
of speech, Furtherrore the objectives cannot vet be defined and
realized thae will cope witn the concept that the source of language
is speech = unless we wish to return to, the vain attempt to impose
“standard” patterns of speaking and writing.

The movement o writing behavioral abjectives in English,
thevefore, seems more reactionary than novel; the basic premise of
the movement is mechanistic and inhumanistic, as.was evident in
the remark of a programmer that was not n wy for students to
read Walden in order to “teach” it to them. | bly this is part of
what has been identified as a conservative trend in the United States’
body politic, a renction to the radical trend in our culture. But there i
another explunation of its origins, and this we can g asp by looking
at what the writing of behavioral objectives in Fnglish can achieve,
its positive aspect.

3

ol

Behavioral objectives do seem eredible and possible in English
certain situations, chiefly wherever Faglish is taught as a second
linguage and  especially where  those 1 it this seeond
language must acquire some facility in writing un internationally
comprehensible form of it Such a situation was thought to exist in
many Am n schools years age and to some sn extent  still
does, but it is found today mostly in schools which are or have
lately been missionary enterprises in Avrica and Asia,

Abont a century ago that situation pertdined in the midlands
and northern counties of England when Matthew Arnold was an
inspector of schools. His job was to visit the school, examine each
pupil and grade the teacher on the results. He loathed this inquisi-
tion as much as did the teacher and her pupils, but legislators and
administrators loved it; it was called “payment” by results,” and
the results have scarred education in the British Isles and Com-
monwealth for decades — as we can see in bitter scenes in Lawrence’s
The Rainbow, Hardy's Jude the Obscure, and the novels of Sylvia
Asliton-Warner,

A similar system operated in this country yeirs ago (although
the school inspector is not as well-known a figure in what muy be
called the race-consciousness of American teachers), and it scems to
have stemed largely from the paramount position of things New
England in matters English, beginning a ceittury ago, It was a

harsh but necessary way of stwidurdizing literucy; it did force im-
migrant and regional speakers to acquire a means of communication
17,
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across a continent and thus form a literate electorate; it performed
much the same job in England and it hus been particularly effective
in providing a lingua franca as the base for the politi al, economie,
and cultural hegemony of the Commonwenlth of Nations. Wiihout
that system English would not today be a1 world language, but it is
a [rontier weapon, a means of extending the literacy frontier in a
common language across large areas of the glehe, And. it still works,
as 1 learn from my daughter who is teaching u rigid form of traditional
grammar in her English classes at the girlg secondary school in
Dodoma, Tunzania. .

My thesis in beginning this article was that anything that works
in one part of English-speaking world will gradually permeate the
others — a “ripple” theory, let us call it. The two developments 1
described earlier seem to me to have hegun to ripple out from this
country into those other parts; in turn they have provoked a counter-
ripple back frem its frontiers to the center.

The movement for the writing of behavioral objectives in
English is such a counter-ripple, I suggest, and we have seen these
reverse movements before. When universal education was introduced
into England in the late nineteenth century it caused an edueational
crisis, especially a shortage of ‘teachers which was solved temporarily
by the introduction from mission schools in India of what was called
the “Calcutta System™ each teacher taught ten pupils who in turn
taught ten more; the system is still used in mass literncy programs,
methods which have been superseded in a literate area but which
has severe limitations. In times of crisis, then, the cruder still
operate on its frontier are likely to be brought back to the center
of the area as remedies for the crisis,

Now I am not suggesting that we are in a crisis in English edu-
cation in this country; but for some reason or other we are being
invited to consider seriously the writing of behavioral objectives in
English, and that idea is, I suggest, to be found at work only on the
literacy frontier of English at present. But it did at one time play
a part in the education system in this country. Rather than being a
direct importation from, say, Tanzania of an out-moded system, it is
probably not so much a counter-ripple as a subterranean swell, the
memory of a harsh frontier past when those who paid the country
school teacher passed judgement on his or her ability, After all; there
is no simpler accountability test than a good old-fashioned spelling-
bee. Whatever its source — an importation or a revival — the idea
of writing behavioral objectives in English directly conflicts with
our new and hard-won particularist values,

Writing objectives in English is not so much an alternative to
present practices as a conflict with them for a much deeper reason
than I have so far suggested. Objectives must be expressed in .a
linear mode, a’ step-by-step sequence 'in which each step is self-con-
tained and likely to be forgotten when tested. As a linear mode of
learning it conflicts with what may be called a “layer” mode in which -
everything that is learned settles down at is appropriate level in the
human consciousness. If there is a spiritual crisis in America, part of

18
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it may be caused by the realisation that for too long we have as-
sumed that evervthing worth knowing can be presented in assembly
line or conveyor belt fashion; we are beginning to realize that there is
a difference between driver education and English, and that what
works for one the linear mode — will not work for the other.
English, as the portal to all learning and the means of all thinking,
settles down at the deepest level of consciousness, and the basic as-
sumption of every Englih t~acher must be that she is both building
on what the student’s previous teacher gave him and also putting
down a layer for the next. '

Such a grand objective amounts to releasing the consciousness
of the student from ignorance not just of English but of everything
worth knowing. In both its depth and its long lifetime effect on the
student, English is incapable of defining its objectives except in the
humanistic terms it has always employed, and these may appear
meaningless to the programmer. The validity or eternal truth of
those terms resides in the ethic of the individual English teacher.
We should, therefore, welcome the challenge®of the behaviorists as an
opportunity te revitalize our ethic and as a moment to educate them
in a restatement of our objectives in the most valid and real humanistic
terms. We might, for instance, ask of any hehavioral objective pro-
gram: does it make the student happier in the English classroom, or

.does it make him a better human being? We should certainly demand

that those humanist criterin be taken into account in writing such a
program, and 1 know we would all be interested in how it could be
done. ‘ : : ,

What possibly inhibits us in challenging the behaviorists is that
the sense of the tradition of teaching English is not nearly as firmly
felt in this country as in other parts of the English-speaking world;
it seems to have been vitiated by all sorts of assaults on our integrity
aid competence in the last two decades. But we can recover that
pride in our tradition by accepting this challenge. Our first step
gshould be to recognize the real nature-of this new movement for
writing behavioral objectives, and to demand that it deny the impu-
tations I have made — that is it inherently mechanistic, simplistic,
reactionary and imperialistic. The awareness of the English teacher
that he or she is not alone, that English is a world language and a
world literature, enables us to recognize the familiar nature of this
movement, an old enemy writ new.

Articles written by R. Baird Shuman, Henry L. Sublett, and
Donald Ball for the May, 1970 issue of. the Bulletin are con-
sidered by NCTE / ERIC to be substantive contributions to
education and abstruets of their articles will appear in a spring

19
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Accountability for Achievement in English?
Robert P, Hilldrup

Director of Public Information
Richmeond Public Schools
Richmond, Virginia

In a mid-western city, a private firm of educational consultants
takes over operation of an entire public school, agreeing to forfeit. a
set part of its fee for each pupil whose performance in certain ada-
demic areas does not improve to a pre-set level.l

In many northern cities, demands from citizens result in public
disclosure of comparative school scores on standardized tests taken by
pupils.2 :

At major educational meetings, the issue of testing for a national
assessment of public educational performance remains an issue of
heated controversy,?

Can one word sum up all three trends?

Yes— Accountability ,

Like the cost of everything else, the cost of public education
continues to rise. With the oft-rumored “taxpayer’s revolt” now a
reality in many areas, this public clamor for accountability in edu-
cational progress frequently becomes a demand for a report—in

layman’s language—of what taxpayers are getting for their money
in the way of pupil progress and performance.

But can such accountability be furnished and, particularly, can
it be furnished in the broad general area of English, one in which
subjective achievement is frequent and, accordingly, difficult to
measure? Perhaps, but it is.by no means easy. '

Before joining the Richmond Public Schools in 1969 as Director of
Public Information, Mr. Hilldrop was education editor of “The
Richmond News Leader”. He holds an-A.B. in LEnglish from East
Carolina University and an M.Ed. from Virginia Commonwealth
University. He has taught in the public schools, in adult educa-
tion, on educational television and at the university level,

Measuring  achievement—accountability—is difficult, if not im-
possible, when results are so often deferred. The teacher who can
implant ideas and values like “time bombs . . that . . (have) been
going off ever since™ has been just as “accountable” as one whose -

‘charges score well on the weekly test and then live on with unchanged

lives, ,
To say that accountability is not already with us is to ignore the -
obvious. For example, despite -all effoits to the contrary, ‘many

* citizens - insist on taking satisfaction in the excellence of u school

which produces a handful of Merit Scholars, looking with jaundiced
eye at the neighboring school which has none, '
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The business executive who must teach basic grammar to a
new secretary has his “accountability” and, at times, a negative one,
But is it fair to say that the secretary knows less than one from 2
previous generation?

The colleges and universities which must offer remedial classes
in basic composition may snarl at the incompetency of the public
schools, but to what extent do minority quotas and epen enrollment
bear on the problem? - :

The drop-out rate is a matter of legitimate concern, but the
simple facts are that, overall, more students are staying in school
longer, despite academic weakness, which in other eras would have
forced them out into the unskilled labor force. How does this re-
tention factor reduce raw objective test scores from the level of
previous years? ,

The case for public agitation over the accountability issue has
alrendy been stated in broad terms. What, then, are some of the
critical factors under which English teachers must work which may
be contributory to the problem, what are some possible solutions, and
how is this entire area best presented to the public recognizing both
the Layman’s right to accountability and the professional's right to
oft-times subjective judgments?

Some of the critical factors under which English teachers must
work ore:

1. Time.  No matter how one cuts it, there are still only 24
hours in a day. Enrichment programs and summer courses may help,
but the actual length of the school day is little changed from 20 or
even 40 years ago—and the amount of quantitative subject matter
which the schools are expected to transmit has increased hideously
in the same period.

2. Student lond, It may be redundant, but an English teacher
simply cannot handle the pupil load, with its corcommitant burden
of essays, speeches, hook reports, and other_time-consuming projects
that can be undertaken, for example, by a teacher of home eco-
nomics or other specialities.

3. Objectives. The aims of education were outlined many years
ago with some rhetoric by Alfred North Whitehead,” They have
been summarized more recently and in an entirely different kind of
language by Max Rafferty.” Regurdless of these philosophical ex-
tremes, or dozens of others in between, it seems that a great deal of
confusion still exists among teachers—to say nothing of pupils and
parents—as to just what are the objectives of the English curriculum.
At present, one suspects countless English teachers are floundering
in the morass of spelling vs. Silas Marner, voice and diction vs. an
exercise in parsing, , :

Thus, English educators can hardly account to the public on
what they are achieving and where they are going if, indeed, more
than a few are less than certain themselves.

4, Competence, Call it a value judgment (which it is), but
subjective observation leaves one with the painful feeling that too
many ill-prepared, uninterested (and uninteresting) people are
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teaching the grand old subject of English. Too many have them-
selves never developed any true love or feeling for language.
They are prone to pontification, lovingly describing, as James Jackson
Kilpatrick ohserved, four bananas as “three bananas and one en-
longaged vellw fruit”™ instead of simply, four buananas.

bt should !+ -mpossible to visit an English teacher’s liome or
oflice: without fllwll 4 books on table, in ehairs, under the bed, n
ibrary that is user. picked and gleaned, polished and rubbed, to
])lDdLIEL the enthusing=1 and excitement that leaves the teacher kxfrh'xst
that time has expired wad a new play, an old poem, a long lost novel,
lhas not been thrown out for dissection and digestion by his pupils.
In truth, hmv rn:'m'\ Em;ii%h tt’:.n’:lmi-g are [hi'*m,sf[‘gg,r;- Jccmmtablé

r;qnucnmnts, or li‘d[ll,E, drbdtlng;i thmhmg% cz.\.plo»!ln{ﬁi stzetchmg
the boundaries of their own interests, their own minds, so that at the
right moment they will stand veady to strike the spark of literary
emotion to the tinder of the student heart?

How many white teachers have read the authors of the black
anger? And how many black teachers have sought, truly, to under-
stand the traditional white culture amidst which thg child of poverty,
the ghetto, or the minority must make his place if he is to live and
work with success wnd profit in the society of America and the world?

And, so, what can be done?

Many things.

1. Let’s get off the defensive about aceountability. To do this,
we must say to all—professional and layman—that there are some
arens in which an objective accounting of English achievement is
]mssﬂﬂa* measurements of truditional grammatical knowledge, read-
ing levels, spellmg‘ skills but that these are ll]EldLI‘Itdl to the overall
Db_]ECtIVE which is:

2. Communications. This is what English tenching should be
all "'lbf)'ut The accountability thus must be measured from a slmple,
yet Sllb_]ECtl\C 5t'mdpmnt lms thl‘s chxlci gm\\n -15 he continuing to
sarily wlhat,
but haw much? Can lu; 'ntu,u]atc 1dt;45 not Jus;.t t_ﬂ his peers,
bur to those at other social levels? Does he write; not necessarily some
copy-book exercise, but with an expressive emotion which lets the
reader know what the child knows, what the child feels? Does he
hear—and understand? In short, has he been equipped to feel that
he can express himself through language, rather than violence? Can
he receive facts, idens, emotions, through the spoken word? What
does he think? VVhy? If children can be equipped to do these things,
then those whose job it is to teach English have been accountable,

And yet—all this is very riece, but how can it be accomplished?

3. Cooperative efforts, among ‘which are a return to the core
curriculum at the elementary level, ' :

The core curriculum of 35 years ago was criticize” «rrhaps
rightly, not because the concept is inadequate, but that the ohasis
was wrong. Consider for a moment what might be ,u,luned by

4mplement1ng a communication-language centere druzng of study in
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which all diseiplines were taught with primary emphasis on language
and com.unication,

The mechanics of this are far too involved to cover here, . but
suflice it to say that considerable restructuring of the training of
elementary teachers is required.

Secondly, there should be further internal communication in
which secondary teachers let clementary teachers know—directly—
how it ‘seems thut clementary language training has fallen short.
Elementary teacher: urn, should be able to let secondary teachers
know something of the awesome difficulty of preparing large num-
bers of very voung children amidst the often frightening workloads
under which elementary teachers must live and labor.

Thirdly, the secondary curriculum must be so structured that
teachers of all disciplines will recognize their responsi ility for ac-
countability in language. Tt does no good [ English teacher to
strive for vivid and correct expression in writing, speaking, or dis-

Stile oss the hall is permitting language
errors to go uncorrected and unchallenged. Nor, it might be noted,
is the cause of education advanced when the English teacher checks
4 report only for grammur, style and structure and ignores the nc-
curacy of historical or scientific fact which the report may contain.

4. Liberate the curriculum. No teacher can—or should—attempt
to pound into the heads of children cverything they need to know
about language or anything else. But to do otherwise requires that
the English teacher present a buflet of choices, rather than a meal
from a single text. The entire scope of resources, plays, movies, TV,
paper particularly, newspapers, including the underground press,
public speaking, debate, book reviews, (God save us from book
réfarts) should be the menu,

Having done these things, having first taken a hard look at our
own accountability, our own shortcomings in knowledge, preparation,
curriculum and personal resources, we can then say with confidence
that we are ready to testify to the accountability of pupils, with ob-

jective data when possible, secure however in the knowledge that, for
each child and teacher, the ultimate accountabilitizs can be found
only “in the ‘small one country of the spirit, ditched ucross the heart
in tender pain and there they stay, forever barricade agninst ine
vasion.”s '

A NOTE ON SOURCES :
! “Performance Contricts Citch On," Nation's Schools, Vol. 86, No. 2,
August, 1970, p. 32,
= New York Times, February 15, 1970, p. 64, i
* “What's The Score on Nuational Assessment?”, by G. B. Brown, €74

Journal, May, 1969, p. 3,
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4 Seymour St. John, headmaster of Choate School, s quoted by Peter
5. Prescott in A World of Our Own, Coward-McCann, Ine, New York,
1970, p. 79.

i The Afms of Educarion, by Alfred North Whitehead, The Macmillan
Co., 1929. The aims stated herein aren’t casy to understund and must be con-
sidered somewhat dated. Two fur more relevant books, which should be
required reading before any teacher starts on his own gouls, are by Gilbert
Highet: Man's Unconquerable Mind, Columbia University Press, 1954, 138
pages and 7he Art ¢f Teaching, Vintage Books, 1959, 259 pages. If these
don’t turn you on about teaching, you might wunt to consider. sinother pro-
fession

.

“Two of Dr. Rafferty’s books, Suffer Litrle Children, The Devin-Adair
Co., 1902, or What They Are Deing 10 Your Children, The New American
Library, 1963, describe Rafferty's simplified but delightful theories of cdu-
cation. His style of writing may yet slay the dragon of the educational
pedagogues which, come 1o think of it, may be an uct of high achievement
and one which English teachers, particularly, should applaud, regardless of
his philosophy.

T These comments were amang a series of observations delivered by
Kilpo during a visit to Sweet Briar College in 1967. Those who worked with
him at the hmond News Leader before he became a syndicated columnist
considered his prose the best in journalism.

% Not So Wild A Dream, by Eric Sevareid, Alfred A. Knopf, 1946, p.
483. ‘Those who have grown tlired of Sevaried's television pontifieating
should realize that he wasn't always this way,




