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ABSTRACT
Reading programs for special admit college students

were developed and included 13 skills: reading for main ideas and
supporting details, noting sequence and development of main ideas and
supporting details, developing flexibility in reading, underlining,
summarizing, synthesis of several sources, critical reading,
comparison and contrast of ideas,_ note taking, study reading
techniques, preparation and taking of exams, development of research
and term papers, and organization for study. In selecting the content
for the course, articles and books were analyzed for interest level,
the skills needed for understanding, and the skills that could be
illustrated and taught through the material. The readability level
for all the material was also determined. An evaluation of the
program was conducted by comparing the pre- and posttest results of
the comprehension section of the Nelson-Denny Reac.ing Test. The
results-indicated the students improved between pre- and posttesting.
Group 1, the slower moving strand, improved an average of over two
and one-half years, and group 2 showed an improvement of over three
years. This growth was significantly more than normally expected for
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Introduction
Reading nrograms f cial students have become n -

darL1 offerings at many colleges in the United States. However, many

of t

readi

courses have not been very success ful in overcoming the

-i,le s of snLcial students. One consistently heal} about

lack of attendance, no,ri motivation and low achievement when -orki

in these nrogri s Furth_ -lore when these students are enrolled in

credit courses, teachers renort that they do not transfer many of

the tills learned in their reading courses to the reading require-

s of their regular courses.

Some schools have attem-ted to solve these problems by dunli-

tang the regular course renuirerents within the reading J._ rove-

ment courses. But, this apnroach is r cnerally impractical for two

reasons: 1) Each reading it n 'evement section includes students

taking a variety of college courses: and 2) Using credit course

materials does not guarantee that the student will be any more inter-

eSted in learning than when using trac itional reading irinrovement

materials.

For these reading nrog-

situation where students learn the s].;:ills'because they are pragmati-

cally useful to them for understanding content they want to learn,

not because someone has said they had to learn skills. Edwards

(1967) would add that these courses also consider and-implement the-

psycho-social adjustments for speci..1 admit students in a college

situation.

r successful, they must create a
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on skill dovelunnt. Content became more than simniv a vehicle for

learning, it became a motivation and energizing force in the curri-

culum because it incorporated the interests of the students.

t this point, we want to em -size that 2%111 develonment was

still important and the same basic skills were developed in ',he pre-

sent course as in any reading program. However, they were nerceived

as the link between interest and successful understanding of relevant

mai-c1.1 1 nnri iioi narate aspect to be learned. The nurpose was

to have the skills internalized, thus allowing transfer of these

skills to other subjects so that the students might better obtain

their own Personal and acade is goals.

To implement this type of curriculut, the twin areas of content

and skills were developed simultaneously in the Planning stages.

However, for the purposes of illustration, the two areas will be

discussed separately.

The first step was the isolation and listing of the skills

necessary for college success. These included bo,,h, reading and .study

skills. Then, each of these skills was analyzed in terms of its

individual components and a sequence was planned that built upon the

parts of already learned skills. The assumption was made that the

more similar were.the components of the separate skills, the easier

would be the initial learning, internalization and transfer of these

skills to novel reading and study situations.

The following skills were included in the course:

Reading for the main ideas and supnorting details Noting sequence and

development of main ideas-and supporting details! Developing flexi-

bility in reading Underlining- Summarizing; Synthesis of--several



sources Cr_ ical reading_ imnarison and contrast of ideas; Note

taking Study reading techniques n and taking of exams

Development of research and term papers; Organization for study.

Two additional skills were also introduced through this course but

they were continued as senarate entities once they were introduced.

These skills were vocabulary development and rapid reading.

le the skill analyzation was being complet- the c _tent

for the course was also being selected. This selection was done by

several methods. The first wa-'our knowledge gained over three

semesters, of what types of materials and issues these students were

interested in learning. The second was the use or teaching assist-

ants as resource peonle for suggesting relevant content.

Each article or book considered was analyzed for its interest

level, the skills, needed for understanding, and the skills that

could be illustrated and taught through the material. In addition,

the readability level for all the material was determined. Hence, a

number of content materials were isolated that could be organized

around skills in stenwise fashion and yet encourage the reading and

transfer of these skills to novel reading situations.

The following materials illustrate the type of content used

for instruction.

L. Primary Content P!rate ials

Autobiogranhy of Malcolm -X, Malcblm X
To Kill a Black Tan, Louis Lomax
Post-Prison Writings & Speeches, 7. Cleaver
Took nut _Whitey, J. Lester
Hidden Persuaders, Vance Packard
Pepnle or Personnel, Paul Goodman
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II. Secondary Content Matt:vials

Secondary content ma'6eriali,; were ttticles selected for
skill transference on the basis of (1) their similarity to a chosen

analytical perspective, e.g., the identity problem, with respect to
each of the primary materials; (2) their increasing level of diffi-
culty; and (3) their gradual shift in orientation from high interest
content to more traditional college content.

The process of transfer was carefully considered in structuring
the introduction of skills and content. It was necessary for us-to
establish that the process of learning and the application of the
skills to college reading material was meaningful and useful to
the students. This could not take place if the student die not per-
ceive that this process allowed for his personal involvement in, and
give him the opportunity for success within the learning situation.
Hence, the skills and content used to teach them were carefully
arranged to create, a learning environment that insured a smooth
fer to new material.

trans

Several teaching strands were developed to meet the variety
reading (and study skill) needs of our students. Basically, this
involved tailoring the rate of learning to the abilities of the
students to assimilate and transfer the skills to college reading
situations. This resulted in some student's completing the course
sequence in one semester while others took both semesters.

The Instructional program that was developed to implement the
above concepts was essentially a spira:1, curriculum in both content
and skill introduction. First, a skill was introduced and taught--
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with interesting content. Then, it was annlied to more difficult

but 7;till interesting content while another skill v introduced that

built unon the comonents of the earlier skill. The purnose of

building new ,Fills on the components of already learned ones was to

encourage transfer and annlication of the earlier skills to different

,ading: stu07

The first series of le sons used in our course will serve to

illustrate how skills and interesting content were unified for all

strands. The remainder of the program followed the same basic pattern

and only varied the skills taught and content used.

Students were introduced to the book Autobiography of Malcolm

(1966) on the first day of class. The instructors also discussed

reading for the main ideas and supporting details while the book was

being introduced. Practice was given in this type of reading on the

beginning --)ages of the first chapter. Then, tt e students were asked

to isolate the major ideas and sunporting details in the first t

chapters for homework.

The following day, the class discussed and diagrammed the develop-

ment of the major themes in the first two chapters. This procedure

was continued for several chapters and then one period was spent

sequencing the major ideas developed by the author in these chapters.

Later, the students were required to develop the major ideas from the

first ten chapters and show how these events lead to Malcolm Accep-

tance of the Muslin faith. Reading flexibility was then introduced

and the students were shown how to vary their reading approach to

comprehend only the i octant points in relation to the main ideas and



-7-

supporting details. Practice of this skill was done fog= the remainder

the book.

The Autobiorrapf X was also used as the prim, y con=

tent material in the transference of the skill, e.g., reading for main

ideas. to more traditional or 'secondary content materials." Secon-

dary content materials were selected on the basis of (I) their

_.similarity to a chosen perspective on the Autoblogranhy

e the problem of identity, (2) their increasing level of difficul-

ty, and (3) their gradual shift in orientation from high interest

content to more traditional college content. The problem of identity

was introduced through the Autobiography of Malcolm X and concept

formation about the problem was stimulated through discussion that

focused on key issues such as the process of self formation, the role

of the family class, school, peer group, etc. The class then read

an excerpt from Paul man's book, Growing Up_Absu (1960) with

the Foal of analyzing Goodman's examination of the identity problem.

The class then discussed the similarities and differences between the

concepts formulated by the class about the identity problem through

the Autobi iaphy of _r lcolm X and those found in the article by Paul

Goodman. The same process repeated with an article by C. Cooley,

The Looking-Glass Self." New York: Tree Press, 1962).

After the book and related articles were completed, the students

were asked to bring in their oven textbooks and individual help was

given to reading in-subject matter disciplines., The purpose was to

illustrate how the skills already taught resulted in better under-

standing. of the-textbook materials. This entire -rocess was repeated

for each set of skills throughout the course.
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Student r ror-ress was evaluated thr urch class discussion, assign

d short tests. Any weak skill component identified for

snoci f c students was retaught and practiced through outside =3i fin-

dents and counseling with that student.

An additional feature of our Prerram

as teaching assistants in our class

s the use of undergraduates

Th ©v served both instructo

and tutors. T'7any of these students had also been instrumental in

bringing our brogmam to fruition. `Th.sical7y, they were in t he class

to help us maintain relevancy from the student position (bit

sugrQstinr content and ifethods of instruction), and to help bridge the

gab between talking about a -Fill and .its internalization by the

student. In most instances, these tesching assistants helped to nlan

specific lessons and partici-ated tirootiy in the instruction.

-Evaluation of Student P1107,§A,

An objective evaluation of the success of the above program

attemnted by comparing the bre and Post test results of the compre-

hensl_n section of the 70ielson-Denny Reading Test. This comparison

included 111N those students enrolled in the Reading. Improvement

Sections which followed this Program. -dents reading at or above

college level were placed in advanced Study Skill sections and were

not exposed to the program discussed in this renort. Renee, they were

not included in this analysis,

Because of the nature of the nrogram o control grouns were

available that included students similar to those enrolled in our

reading Improvement courses . Hence, the results were comnared against

a theoretical concept of an expected growth curve. The assumption
w made that the normal amount of growth usually expected with



develonr1ental reading Programs is usually one gro th for every

semester of concentrated work in reading. Snecifically, we subt t

one rem each students 31ores a

statistic for correlated rre 11 to OlrilUate our gram re

suited in better than exnected r rowth. The formula used for evalu:

tion was expanded to D 1 0

The test results showed that students in both stra_n 3s of the

Pending lmerovemo tt Sections imnroved lbstantially between me and

n ,t testing on the Nelson-Denny Test. This improvement averaged

over 2-1/2 years for the 'leafing Improvement 1 group, which was

essentially the slowest moving strand, and over three vea.rs for the

rledinr Imnrover ent 11 groups. Both increases were significant when

tested against the theoretical concept discussed e-lier. Pre and

Post test mean scores, have been reported in Table 1.

Insert Table 1

The data was also examined by computing the percentage of

student's testing at each grade level on both the pre and Post test.

This comparison owed that the majlority of students on the pre test

scored at or below ninth grade.
= the post test, there was a shift

unward that resulted in the majority of .students being at or-above

tenth grade. The interesting feature here was that 31 per cent of

the students moved to the reading level of entering college freshmen

while on the pre test no one scored in those categories for these

roups. The nercentage :students reading a.t each grade has been

reported in Table 2.
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Insert Table 2

owth scores of students indicate that nrormam

ren__ e,-1. in this naner ]nit roves it .student's re -inr

ability. This th was simificantiv mcre than normally exnected

for a semester's course in Peadinr Improvement.

Attendance and motivation of the students ha.s also been con }is-

tently good throughout the course. '1e feel this has been caused by

our nrocedure of using, relevant materials and i sues to teach the

signs, and consideration or the students n rcention of t__ learn!.

situation when develoning the course sequence. The students are

interested in and can see the value

classroom.

Another nossible reason for the success of our orPFJ

t is oceurinrr inside t

may have

en that it occurred at a time when the students were moving from

one educational experien--- to another. Bloom (1964) indicates

renort on human characteristics that for a student to effect a

change in his learning style, the best time to cause this chanre

after the growth curve has reached the ontimum development is when

educational exneriences are radically altered. This type of situa-

tion existed in our.nrogram because_ the students were entering

college for the first time. Hence, our course, which was radically

different from their rendinR exne i.nces in him school, occurred. at

a time when they were experiencing a totally new learning .situation .



However, it must be st fed t i t this course is not offered

,..lacea for all nrobloms'in this arep- we still have some students

that are not attending recrilarly and do not annear motivated to len rti

the skills necessary for success in college. But, their number

far less than before and the majority of the students that have

fined with the program show more enth siasm and willingness to

learn than they did with the reading n_ogram we used before.

Of course, the final evaluation of this nr rra. will lie in the

asea of anadovdc success' how well the students are succedinr with

the re and

the students do a pe,

assivnm to in their other courses. At/T _ent,

to be meeting with success in completing

and understanding the a sirned readinrs far th eir college cot

Purthermore, when problems are encountered the stu is are art

to solve them rather than withdrawing. Finally, less students are

dropping courses or ailina: to attend classes.



Table 1

Grade Level Scores on Pre an- Post Test
Comprehension Section of the Nelson Denny PeadinR Tes

Pre
Mean SD

6.26 1.73

Reading-Improvement I
Spotion 117

Post test
'lean SD Gain --score

8.95 1.7 2.69 2,46:

9.23 2.00

Reading Imnrovement T1
Sections N=49

Post test
e D

12.34 1.70 3.11 12.420a:

,imificant at the .02 level for a one tail test.

ignificant at the .001 level-for a one tail:test.

Note Eight students in the firm sections were not included
in this analysis. The total H for-all sections was
6 students.



l'aple.

Pe enta ge of Stu dents Testing at Each Grade Level
on Fre and Post Comprehension Section of

the Nelson Denny Reading Test
N-= 56

Tests
Below
Oth

:trade Levels

9th 10th 11th 12th 13th 1-

Pre to 12% 35% 1177

Post test Lt 10% /4% 210

97,

4% 23% 15% 165
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