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AESTRACT , ;
Reading programs for special admit college students
were developed and included 13 skills: reading for main ideas and
supporting details, noting sequence and development of main ideas and
supporting details, developing flexibility in reading, underlining,
summarizing, synthesis of several sources, critical reading,
comparison and contrast of ideas, note taking, study reading
technigues, preparation and taking of exams. development of research
and term papers, and organization for study. In selecting the content
for the course, articles and books were analyzed for interest level,
the skills needed for understanding, and the skills that could be
illustrated and taught through the material. The readability level
for all the material was also determined. An evaluation of the
program was conducted by comparing the pre- and posttest results of
the comprehension section of the Nelson-Denny Reacing Test. The
results indicated the students improved between pre- and posttesting.
Group 1, the slower moving strand, improved an average of over two
and one-half years, and group 2 showed an improvement of over three
years. This growth was significantly more than normally expected for
a semester's course in reading improvement. (WR)
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Infroduction
Readins nrograms for snecial admit students have vecomrme stan-

dard offerines at many collepes in the United States. lowever, many
of these courses have noft been very successful in overé@minz the
reading nroblems of sneclal students. One consistently hears about
lnck Df‘attéﬁdiﬁééi noor motivation and lew achievement when working
in these nrorrams. Furthe%m@rej when these students are enrolled in
credit courses, teachers renort that thev do not transfer manv of

the skills learned in their recading courses to the reading require -
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ments of ir remular courses.

ome schools have attemnted to solve these problems bv dunli--

[fs)
]

cating the regular course renuirerents within the reading Imorove-
ment courses. BDut, this apnroach is menerally impractical for two
reasons: 1) Each reading improvement section includes students
taking a variety cf college courses: and 2) Usinpg credit course
materials does not guarantee that the student will be any more inter-
ested in learning than when using traditional readinpg imnmrovement
materials.

For these reading nrograms to be successful, they must create a

A

situation where students learn the skills because they are pragmati-
cally useful t@ them for understanding content they want to learn,
not because scmeone has sald thev had to learn skills. FEdwards
(1967) would add that these courses also consider and implément the
psycho=-social adjustmEﬁts for Saecial admit students in a college

situation.
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on skill develoo:i»nt. Content became more than simply a vehicle for
learning, it became a motivation and energlzing force in the curri-
culum because it incorporated the interests of the étude&ts.

At this noint, we want to emrhasize that skill develonment was
still important and the same basic sltills were develoned in “he pre-
sent course as in aﬂy'feading program. However, they were nerceived

as the link between interest and successful understanding of relevant
materrtal and not as a senarate aspect to be learned. The nurpose was
to have the skills iﬂterﬂaligéd; thus allowing transfer of these
skills to other subjects so that the students might better obtain
their own personal and academic goals.

To implement this type of curriculum, the twin areas of content
and skills were deveioped simultaneously in the planning stages.
However, for the purposes of illustration, the two areas will be
discussed separately. |

The first step was the isolation and Listing of the skills
necesséry for college suceess. These ineluded both reading and study
skills. Then, each of these skills was analyzed in terms of its
individual components and a sequence was planned that built upon the
parts of already learned skills. The assumption was made that the
more similar were the components of the separate skills, the easier
would be the initial learning, internalization énd tTEHSfETEDf these
skills to novel reading and study situations.

The following skills were included in the course:

2ading for the main ideas and supnorting details: Noting sequence and

=]
1w
o

d
bi

=t

ity in reading; Underlining: Summarizing; Synthesis of several
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sources;, Criticsl readinpg: Conmnarison and contrast of ideasz: Hote

4y

taking - Study reading techniques: Preparation and taking of exams:
ﬁevelamment of research and term paners; Organization for study.
Tvio adﬁiti@nal\skillg were also introduced thr@ughlthis course but
they vere EOﬁtinuéd‘as senarate entities once they were introduced.
These skills were vocébulafy develoopment and ravnid readingi

Vhile the skill analyzation was being comnleted, the content
for the course was also being selected. This selection was done by
several methods. The first was our knowledge gaiﬂed over three
semesters, of what tvves of materials and issues these students were
interested 1n learning. The second was the use-of teaching assist-
ants as resource peonle for suggesting relevant content.

Lach article or book considered was analyzed for its intérest
level, the skills needed for understandinms, and the skills that
could be illustrated and taught through the material. In addition,
the readability level for all the material was determined. Hence, a
number of content materials were isolated that Qégld be organized
around skills in stenwise fashion and yet encourapge the reading and
transfer of these skills to novel reading situations.

The follcwiﬁm materials 1llustrate the tyne of content used
for instruction. |
L. Primary Content Vaterials

Autobiography of Malcolm X, Maledblm X
To Kill a Black ilan, Louls Lomax

Post-Prison Wfitiﬂﬁs & Sneeches, R. Cleaver
Took Out Whitey, J. ster .

Hidden Persuaders, Vance Packard
Peonle or Perscnnel Paul Goodman
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II. Secondary Contant Materials

| Segéﬂdary convent materizly wers articles selected for
skill transference on the basig of (1) their similarity to a chosen
analytical perspective, e.g., the ldentity problem, with respect to
each of the primary materials; (2) their increasing level of diffi-
culty: and (3) their gradual shift in orientation from high interest
cénhent to more traditional college content.

The process of transfer was carefully cengldered in structuring
the intrcducticn of akillls and content, It was necessary for us to
establish that the nrocess of learning and the application of the
skills to college reading material was meaningful and useful to
the students. This could not ﬁake place if the student dicd not ner-
celve that this process allowed for his personal involvement in, and
give him the ovportunity for success within the learning situation.
Hence, the skills and content used to teach them were carefully
arranged to create a learning environment that insured a smooth trans-
fer to new material. |

Several teaching strands were developed to meet the variety of

reading (and study skill) needs of our students. Basically, this

. involved tailoring the rate of learning to the abilities of the

students to assimilate and tfansfef the skills to college reading
siltuations. This resulted in some students completing the course
sequence 1m one Semester whlle others took both Semesters.

The instructional brogram that was developed to implement the
above concepts was essentially a spiral ecurriculum in both ccntent

and skill intrcductian, First, a skill was introduced and taught
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with Interestine content. Then, 1t was anplied to more difficult
but 3till interesting content while another skill was introduced that
bullt unon the components of the earlier skill. The nurnose of
bullding new skills on the comnonents of already learned cnes was to
encourage transfer and annlication of the earlier skills to different
raaéing “n study situations..

The first series of lessons used in our course will serve to
L1llustrate how skills and interesting content were unified for all
strands. The remainder of the program followed the same basic pattern
and only varied the skills taught and content used.

Students were introduced to the book Autobiography of Malcolm X
(1966) on the first day of class. The instructors also discussed
reading for the main ideas and supportins details ﬁhile the book was
being introduced. Practice was piven in this tyne of reading on the
berinning ~ages of the first chapter. Then, the students were asked
to isolate the major ideas and subpértiné details in the first two
chapters for homework.

| The following day, the class discussed and diagrammed the develop-
ment of the major themes in the first two chapters. This procedure .
vas .continued for several chapters and then one neriod was spent
sequencing the major ideas developed by the author in these chapters.
Later, the students were required to develon the major ideas from the
first ten chapters and show how these events lead to Maic@lm'%vaECéﬁﬁ
tance of the Muslin faith. Reading flexibility was then introduced
and the students were shown how to vary their reading approach to

comprehend only the imwortant points in relation to the main ideas and
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sunporting details. Practice of this skill was done for the remainder

of the book.

The Autobiopranhy of Malcolm X was also used as tne nrimarv con-

tent material in the transference of the skill, e.p., reading for main

ideas ., to more traditional or "secondary content materials.” Secon-

- dary content materials were selected on the basis of (1) their

similarity to a chosen verspective on the Autohiogranrhy of Malcolm X,
€.r., the pfcbiem of ldentity, (2) their increasing level of difficul-
ty, and (3) their gradual shift in orientation from high interest
content to more traditional college content. The problem of identity

was introduced through the Autoblography of Malcolm X and concept

formation about the problem was stimulated through discussion that
focused on key issues such as the process of self formation, the role
of the family, class, school, peer group, etc. The class then read

an excerpt from Paul Goodman's book, frowing Up Absurd, (1960) with

the poal of analyzing CGoodman's examination of the ldentity vproblem.
The class then discussed the similarities and differences between the

concents formulated by the class about the identity problem through

Goodman. The sare process was repeated with an article by C.H. Cééléyg
"The Looking-Glass Self.' New York: Free Press, (1962).

After the book and related articles were completed, the students
were asked to bring in their own textbooks and individual help was
riven to reading in subject matter diseiplines.  The vurpose was to
illustrate how the skills already taught resulted in better under-
standing of the textbcck materials. This entire process was Pepeaﬁed

for each set of skills throughout the course.
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Student vromress wds evaluated throurh class discﬁssi@ng assiern.-
ments and short testsi- Any weak skill comoonent identified for
sneclific stuﬂEﬁts.was retaupint and vracticed throush outside assipgn-
ments and counseline with that student.

An additlonal feature of our nropram was the use of underrraduates
28 teachinm assistants in our classes. Thev served as hoth instructors
and tutors. ™any of these students had also been iﬂst?umentaj in
bringine our nroecram to fruition. Basically, they were in the class
to heln us maintain relevancy from the studént'% nosition (bv

sugresting content and methods of instruction), and to helr Lridre the

3

ran between talking about a skill and its internalization by the

student. In most instances, these teachine assistants helned to nlan
snecific lessons and participated Airectly in the instruction.
Tvaluation of Student Procress - |

An objective evaluation of the success of the above Dﬁaqraﬁ'was
attemnted by conmvarineg the nre and rost test results of the comnre-

hension section of the “lelson-Denny Reading Test. This comnarison

-included nly those students enrolled in the Readinr Imnraﬁement

Sections which followed this nrogran. Students reading at or above
collepe level were placed in advanced Study Skill sections and were
not exposed to thé program discussed in this renort. Hence, they were
not included in this analysis. |

Because of the nature of the nrogram, no c@ntf@l Frouns were
available that included students similar to those enrolled in our
Peading Improvement courses. Hence, the results were=camnared againét
a theoretical concent of an exnected growth curve. The assumntion

was made that the normal amount of growth usually expected with
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develonmental reading nromrams is usually one vear's growth for everv
semester of concentrated work in reading. Snecifically, we subtracted

one vyear from each students =% 3nores an’ theq used Bl Toent®

sulted in better than exrected crrowth. The formula used for evalua--

tion was exnanded to E 1 =0 °

The test results showed that students in 5ﬁ§§ strands of the
Feading Imnrovement Sectlons improved sibstantially between nre and
nost testing on the Nelson-Denny Test. This imnrovement averared
over 2-1/2 vears for the Reading Imnrovement I group, which was
essentially the slowest moving strand, and over three vears for the
Readine Imbrovement II grouns. Both increases were significant when

tested arainst the theoretical concent discussed earlier. Pre and

The data was also examined by comnuting the vercentage of

student’s testing at each grade level on both the pre and post test.

scored at or below ninth grade. n the nost test, there was a shift
unward that resulted in the majority of students being at or above
tenth pgrade. The interesting feafure here was that 31 per cent of
the students moved to the reading level of entering college freshmen
ﬁhile on the nre test no one scdred in those categories for these
gFrouns. ‘Thé nercentage of students reading af each grade has been
renorted in Table 2.

O
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e erowth scores of the students indicate that the nprosrarm

renorted in this naper improves srreial gdmit student's rcading

ability. This rrowth was simnificantlv mcre than normally exnected

for a semester’s course in Readineg Imnrovement.

iy

Attendanee and motivation of the students has also been consis-
tently rmood throushout the course. We feel this has heen caused by
our wrocedure of using relevant materials and issues to teach the
skills, and consideration of the students nercentions of thﬁ-léaﬁﬂiﬂﬁ
Situaficﬂ when develoning the course seauence. The students are
interested in and can see the value of what is occuring inside the
elassroon.

Another ﬁcséibié reason For!the success of our program mav have

heen that it occurred at a time when the students were moving from

]

one educational exrerience to another. Bléoom (1964) indicates in
his renort on human characteristics that for a student to efféct a
change in his learning stvle, the best time to cause this chanre
after the growth curve has reached the ontimum develaﬁmeﬁt is when

educational exneriences are radicallv altered. This tyne of situa-

tion existed in our program hecause the students were entering

I

college for the first time. Hence, our course, which was radically
different from their readinp exreriences in hipga school, occurred at -

a time when they were experiencing a totally new learning situation.

ERIC
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However, it must be stated that this course is not offered as
A nanacea for alljmfablems'in this area. We s5till have some students
that are not attending resularly and do not annear motivated to. lenrn
the skills necessary faf success 1n collepe. But, their nunmber is
far less than before and the majoritv of the students that have
rémained with the nrogram Shgw more enthusiasm énd willingness to
learn than they did with the readine vrosram we used before.

Of course. the final evaluation of this nropram will lle in the

rrea of academic success: how well the students are succedines with

the readine and atudv asslenments In their other courses. At snresent
the students do anpear to be meeting with success 1n comnleting

and understanding the assiened rzadings for thair college courses.
“urthermore, when problems are encountered the students are attempting
to solve them rather than withdrawing. Finally, less students are

dropning courses or failing to attend classes.



Table 1

Crade Level Scores on Pre and Post Test
Comprehension Section of the lMelson Denny Feading Test

Reading Imnrovement I
Section MN=7

Pre test Post test
Mean 8D  M™Mean sp Gain =~ t-score

6.26 1.73 8.95 1.76 . 2.69 2.46%

Reading Imnrovement IT
Sections N=4g

Pre test | Post test
Mean _SD ____Mean 5D

Gain

9.23 2.00 12.34 1.76 3.11 : 12. 00

*S1pnificant at the .02 level for a one tail test.
¥Significant at the .001 level for a one taill test.
Note: T[ight students in the five 'sections were not included

1n this analysis. The total N for all sections was
64 students. ' ' '



Table 2
Percentage of Students Testlnp at Fach Grade Level
on Pre and Post Comprehension Section of
the Nelson Denny Reading Test

N = 56 '

frade Levels

8th 8th 9th 19th - 11lth 12th 13th 13th+

Pre test 33% 127 35% 11? éﬁ
4

7 104 ng  oug uy 23%  15%
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