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ABRSTRACT

The purpose of the study was to explore the effect of
rparent and teacher consultation used in conjunction with group
counseling on the classroom behavior of first, second, third, and
fourth grade children. The instruments selected were in conjunction
with the primary purpose of the study; the effect of various
counseling approaches on children's classroom behavior. Thus, two
instruments were chosen; one the teachers would use to evaluate the
children's changes in behavior (Walker, 1968-Walker Problem Behavior
Identification Checklist) and a second an objective classroom
observer would use to rate children's behavior (Spaulding,
1968-Coping Analysis Schedule for Educational Settings (CASES). The
hypothesis that there would be no significant differences among Group
Counseling/Parent-Teacher Consultation, Group Counseling,
Parent-Teacher Consultation, and Control Group Procedures was not
accerted. Results suggest that Parent-Teacher Consultation was the
most effective strategy used in the modification of classroom
benavior and that CASES was the most valid and accurate measure of
behavior change. (Author/SES)
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JOver the vears there have been numerous attempts by counselors and
resenrchers to evaluate the effectiveness of counseling with elementary
and secondary school students, with the \.>t and various results denon-
striating that evaluation vemains a very difficult and enormous task.
Counselors are consistently confronted with the nroblem of selecting
instruments and methods of evaluation that will most cusily and efficient-
ly assess the results of certain counseling procedures or therapuetic
clans. In 2021zl with persistent public out-cry for the schools to
be accountitiz &nd show the results of the educational process on child-

ren, another source of pressure arises for the counselor to demonstrate

J)

—~

1is utility and value as a part of the ;ducational team.
Considering the present trends in education, there is nc more im-
TIrI.nt or critical time than now for counselors to select and utilice
. z2 methods of evaluation that have been shown to be both reliable
tm.. wziid in measuring changes in student behavior due to counseling.
Tnz counselor may question, "If the above statement is true, then what
s:r7 of evaluation should counselors be doing?" It is the observation .
znl Iezeling of this writer, that the most important counseling outcomes
o zhanges in the classroom behavior of the student that will assist
2nt in performing more adequately in the clasgroom socially and

Zo..unically. Classroom behavior is of paramount importance, since

Z: ricral change in a treatment enviromment may not. wenifest jtseif




"
ceservable behaviorzl change within the classroon. ~ e
The purpose of the present study was to explere the effect of narvent

=2 tencher consnltution used in coniunction with group counscling on the

tlissroom behavior of first, sccond, third, and fourth grade children.

i

Sz iavestigator thought it was imperative to select ipstruménts that

)

“er2 in conjunction with the primary purpose of the study--the etfect of
various counseling approaches on children's classroom behavior. With this
in mind, two instruments were chosen by the investigator; one the teachers
would use teo evaluate the children's changes in behavior (Walker, 1968)
and a secornd In which objective classroom ob§§rvcrs would use to ruate

children's bznivior (Spaulding, 196S). The investigator felt that the

ultirpate test o the validity of the counseline a roaches was to ohserve
Y 5 ap

4

thelr eff::ts wion the classroom behavior of children.

METHOD
SamEIe

The subjects in this study were 56 elementary school children ran-

.aonly selected from a population of children exhibiting classroom adjust-
T:n7 oroblems in the first, second, third, and fourth grades of two West
‘_Tzinia city schools, Thé'children exhibited such adjustment problems
43 2w class involvement, acting out, and low academic achievement.
Ets:runenté

Two instruments were used to measure the teachers' and classroom

"s:ryvers' rating of classroom behavior in order to determine which
tTiiiment, if ezny, would have significant effect on the classroom
*T:uzvior, The two instruments were developed from actual classroom

fizuzations, and their measures do reflect the classroom situation as
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teachers and clussroom obsewvers.

.

Ty Falker Problem Beshavior Udentification Checklist (BC) is a .50-
277, Twes-no' checklist that identifies in behaviorally descriptive terms,
<.: 25t frequently occurring classroom adjustment problens exhibited by
Jwlliren, as rated by the ciassroom teacher. On the BC, the lower the

ore, the fewer classroom adjustment problems being exhibited by the

children. )
The Coping Analysis Schedule for Educational Settings (CASES) is de-
signed to measure the pupils' attempts to cope with the school environment.

It is 2 category svstem arranged with the more active coping categories

{aggressive beiavior, attention-getting, directing others) grouped at one

eind and the wore massive (daydreaming, withdrawal, passive avoidance) at

the other. CASZS rcermits the coding of all behaviors observed in the

. . . ." .
.classroom Into 1 cr another of 18 categories separated into appropriate

-and inappropriate behaviors. The higher the scores on the CASES, the

fewer classroom adjustment problems being exhibited by the children.
Procedures

Teachers in eight classrooms were asked'to complete the BC for
==: 10 children in their classrooms exhibiting the gfeatest adjustment
sroizizms. It was explained to the teachers that children having adjust-
22T problems included those exhigiting overt behavior problems, those
wn had withdrawn from social interacticn with other children or adulté,i
2. those having academic difficulties. Of the 10 children selected by
2122 o7 the eight teachers, 7 were.randomly chosen to parficipate in

= - tre2atzent designated for the classroom. The investigator made no

i--:72t to balance the groups with regard to overt and covert problems;
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“er, each group turned out to be heterogencous because the teachers
- ::lected children with an array of problems.

Zach of ‘the 56 chiidren was rated for 35 to 45 minutes a day for
1oz Zavs by classroom observers using.the CASES. The eight observers
.:ve teachers attending graduate school and trained in khe use ot CASLS.
73 test for reliability; the investigators had each observer make 10-

ccond intervat recordings of the behavior they had obscrved in 10-
ninute videotapes of second and third grade children. The overall

averase of agreement among the observers for tihese videotapes was

G

36.33 percent,

The four ciasses in each school werce randomly assigned to one of
the treatment znd control groups. Two grades (grade threce from School
A and graiz >ne from School B) were assigned to the Group Counseling/
Farent-Tczz»r Consultation Procedure; two grades (grade four from
Séhool A and grade three from School B) were assigned to the Group
Counseling Procedure; two grades (grade one from School A and grade
twd from School B) were assigned to the Parent-Teacher Consultation
Trizzdure; and two grades (grade two from School A and grade fouxr from

Jinzol B8) were assigned to the Control Group Procedure.

-:17rent Procedures

After pretesting, the four treatment groups followed the procedures

1. Group Counseling/?arent-Teacher Consultation Procedure (QQ/PTC).

The children met as a group twice a week for 12 sessions with'a

counselor, with each session lasting approximately one-half hour.

0
b
¥
&
oy

Two counsélors were used for the total treatment period, one R

counselor working: in each schouol,
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During the six-week treatment period a counselor met with the
children's parents every other weeX at their homes and with
teachers twice a week. Parents were consulted in their homos
to insgre that all parents would be consulted three times and
also to allow them to meet in the convenient and relaxed at-
mosrheres of their own hones.

Group Counscling Procedure (GC).

The children met as a group twice a week for 12 sessions with

-a counselor, with cach session lusting approximately one-half

T

hour. The same group counseling approach with the children
was us2d as in the GC/PIC Procedure except that the parent and

toachars of these children were not consulted.

farenc-Tsacher Consultation Procedure (PTC).

ne ¢chililren in this procedure did not meet as a group during
the six-week treatment period, but a counselor met with their
parents every other week and with their teachers fwice a week.
The consultation procedures were the same as those used in the

GC/PTC Procedure.

Control Group ProCedure (Control).

The children met as a groupﬂtwice a week for 12 sessiors with
a counselor with each session lasfing approximately one-half
hour. The counselor did not use group counseling techniques,

however, but permitted the children to read in the library,

play games, or draw.

After the treatwent period, posttesting of the 56 children was .

cempleted by the teachers and observers, using the BC and the
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CASES.  The same procedures were followed as those usel in

pretesting, except that the classroom oshservers did not re-
¥

turn to the sane classrooms obscerved during pretesting

Tthesis

[he hypothesis of this study was that there would be no significant
~:zrferences in adjusted posttest rcore means among the treatment groups
and the control group, as measured by the Behavior Checklist (Walker, 1968)

and the Coping Anal}sis Schedule for Educational Settings (Spaulding, 1967).

U
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fata anzlysis and results

The experirsntal design was a pretest/treatnent/posttest design with
random assi_nmznt of subjects. The differences between pretest and post-
test scores on the BC and the CASLS were analyzed by the use of analysis
o covarizrizz difiner, 1962) to deterimine the main e¢ffect of cach treatment
cn the ad-astmeant of elementary school children. Pretest scores on both
dependent measures were used as covariates. When significant F ratios
were found, the t-test was used to determine the location of the differ-

nZe. The .05 level of significance was used in all F and t comparisons.

o

The analysis of covariance indicated that therc was a significant
_IZzrance (F = 5.10) among the treatment and control groups in relation
usted posttest means on the BC with all other F ratios being non-

smmiricant. Further examination of the data revealed that the PTC

.

r2cedure had a significantly lower adjusted mean on the BC than the GC/
TTI Procedure (t = 2.11) and the Control (t = 4.39) but was not signifi-
.7 1ls different from the GC Procedure (t = 1.77). The data therefore .

_r.Zirate that the PTC Procedure was the superior treatment according to

Tziihar repbrts on the BC.
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“arther comparisons among the treatmsnt groups indicated that the
Procedure and the GC Procedure were not significantly different
= ,I6), althougn both had signitficantly lower adjusted means on the
.. <han the Cont}ol (t = 2.27 and t = 2.62, respectivcly): Th2 result
siigests thar 2ll treatments cmployed were superior to at least the
Zantrol us rated by the teachers.

The analysis of céfariance indicated that there was a significant
difference (F = 4.71) among the treatment and control groups in relation
fo adjusted postiest means on thé CASES. The data reveal that the PIC
Procedure hal z significantly higher mean on the CASLES than either the
SC/PTC Preoweiur2 it = 4.16), the GC Procedure (t = 6.70), or the Control
= 4,96, > l:za, the GC/PTC Procedure had a significantly higher mean
than the JI ricsdure (t = 2.25); however, neither procedure was signifi-
cantly differ=nt from the Control (t = .79 and t = 1.74, respect;vely).
The data thererore sugaest that the PTC Procedure was superior to other

treatments and the Control according to objective classroom observers

uwsingz the CASES.

DISCUSSION AND CONCLUSION
The ﬁypdthésis that there would be no significant differences among
"1 Sroup Counselln"/Parent Teacher Consultation, (b) Group Counseling,
{z) Parent-Teacher Consultation, and {(d)-Control procedures was not ac- .
::=z=2d, Results of the study suggest that the Parent-Teacher Consultation

dure was the most effective strategy used in the mod1f1cat10n of

cizssvoom behavior as measured by the BC and the CASES. )

it scems evident from the findings of this study that guidance S

s

£

csTronnel will have to iexamine carefully their roles 1? the school 0.

e wo.
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¢ oo wine vhen and where they can be wost etvective. It con be noted
: -
ihis study that the most effective means of chanaing children's
Sloroway not always be through dealing with them dirvectliyv. The
LiZe and money presently being spent on teacher, parent, student, and
::::sclof consuiting prbgrams may not be adequate. If further research
supports the findings of this study, drastic charges in the guidance
programs of many schoo ols may be nececssary, changi né the nuature ol coun-
N

seling from the counselor-student orientation to the milieu approach

involving the pzrert, teacher, child, and counselor.

SUMMARY AND EVALUATION OF TIE BC AND CASES

The atcve report was presented to provide the reader with the
zpecifics »7 <2 investigation conducted to establish a background of

infornaticn rozarding the utilization of the BC and the CASES as measure-
ment instrumsznts in this one particular research project. At this point
in the vaper, the investigator will take the opportunity to relate his
“indings regarding these instruments as possible research tools in fur-
T~z counseling research., A point by point discussion of cach instru-
i will follow.,

_--ior Checklist

.' ‘'he one distinct advantage of the BC (and some other behavior
cizcklists available) was that it enabled the teachers to behaviorally
" lrizribe the problems exhibited by the children in their classrooms.

-7 ~zs been the experience of the investigator that too often teachers
Tsier a cﬁild to the counselor without an adequate description of the

.

..lll's difficulty or difficulties because they are unable ‘to dascribe

verrilly exactly what the child is d01nq or not doing Z’W\h.th thlS

w
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- toin wmind, the-BC is recommnended to counsslors for uﬁe with
- vT3 In assisting them in the identification of cinildren's prob-
- SUCUS .

2. In addition to assisting the teachers in bchuviornllyflcscrib—
.no iz children, the BC provided the counselors with adequ#te infor-
witlion to determine behavioral goals for codnseliuo. With the infor-
mation from the BC the counselors could orient their group counseling
or consuiting taward specific therapeutic plans that would assist the
child in adapting and functioning in the classroom. Knowing what the
child does spoceifically in the classroom is-of enormous assistance to
the counsclor in JZotermining counseling goals,

3. One ~f the serious drawbacks of the BC, as observed in the study,

was tiie insTrunsni's inability to truly discriminate betwzen those child-

Y

ren who wore 1iven adequate therapeutic assistance that actually changed
classroon behaviors and those who were not assisted significantly. Each
teacher in the study reported positive changes.in their children's be-
Y]

inavior (not always a significant positive change) regardless of the treat-

=7 procedure utilized. Control group children were reported as changing

~rrz2Zure,  Although the BC was of assistance in identifying behavior
-r:>lems, it did not adequately serve as a valid evaluation tool for the
meisurement of actual classroom behavior changes.

_:—ing Analysis Schedule for Educational Settings

i. The most outstanding characteristic of the instrument was that
.o lirectly measures or quantifies the classroom behavior of children.

.7 ..the use of CASES the investigators could directly relate teachers'’ ' .

vzz1rzs of children's behaviers with actual ovsérvation ©o give a coupiete

"
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-lic of the children as they operated in the classroom situntion.
. With the use of CASES, the counselor and teacher were abls to
27 watify and categorize the behaviors of the childrea to promote fur-
170 understanding of the children's behavior. Using the CASES informa-
Tiin, the counsclor was able to direct his counseling more specifically
Toward the prodlem areas of the children. In conjunction with the BC
the CASES observations provided a powerful and very complete analysis
of the children.

5. Actual utilization of the CASES in the classroon demonstrated
that: (&) th= ;:s:rument can be utilized with little difficulty during

actual clesszrzco activities; (b) one observer can rate and observe as

-

Tany as thrzs children during one observation period; and (c) the great-

T

st diffic::

o

< in utilizing the instrument in a school situation is
finding zl:zj:zt2 staff with enough time to observe the children during
classroorn activities.

4. The most impressive outcome of the investigation of the CASES

results was the discrimination power of the instrument in determining

ot

“z:2 childven who had changed their classroom behavior and those who
mzz 7ot. Rating of the childrer with CASES demonstrated that not all

=2 caildren changed positively as reported by teachers, but that some

X

ni2 changed negatively and some made no change at all as a result of *

-~z treatment procedures. CASES seemed to be a valid and accurate measure

z7 z2tual changes in the children's behavior in the classroom and was not

B

I
{

1 Zlusnced by the experimenter or Rosenthal Effect.
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