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AESTRACT

The study explores the effect of the teacher's
personality on the evaluation of ntudents, The personality concep
ajplied her:, internal vs. external control of reintorcement, has
cvolved out of hotter's social learning theory: internals (I's) tend
to feel that they control their own destiny while externals (K
tend to see forces beyond their control as being tactors which
determin> the occurrence of reinforcement. Femaie tourth, fitth, and
tixth grads teachers were subjects for the EXpetiment ana were
classitied as internal or external on the hasis of their scares an
Fotter's (1966) I=E Scale. After observing a video-tape of a boy
verforming Crandall's (1963) angle-matching task in either ar
ascending or descending pattern, they evaluated him as to pertormance
recall, performance prediction, intellectual quotient, and academic
achlevement. Both internal and external feachers exhibited a primary
eftect on performance recall, The findings suggest that teachers may
be 1ntluenced more by a student's initial performance than by more
recent performance on his part. (Author/sES)
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e experimental 8s were 40 female fourti, fifti,

and sixth grade school teachers wio werpo paid for thelr
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all I's and E's were randomly assigned to onc of the
two perfosmance pattern conditions, asce ing (A) or
descending (D). This resulted in ten Ss being assigned to
cach of the four cells in a 2 x 2 factorial desiyn involviig

S5s as internal (I) or external (E) and performance i
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as ascending (A) or descending (D).

A fifth grade boy serving as an accomplice was

videotaped while performing an angle-matching task (Crandall,
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1963) in both the ascending and descending conditions. This
resulted in two different videotapes. The same adult malc
served as experimenter on the videotapes, as well as in tho

X administration of other 'aspects of the experiment.
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Performance Recall: Performance recall (PR) scores

were obtained from item 2 of the questionnaire for teachers.
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The Ss were admitted to a viewing room in small groups, .
The B handed them an instruction sheet and informed them as

wWwas to be no talking during the
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they entered that ther

showing of the videotape or afterward. The Ss were seataed
in such a manner that they were not close enough to each

other to see what any other person was writing.
The 8s then viewed one of the two videcota apes of a
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cards on which woere drawn angles of varying degrecs of

aculty. §ix of tnuse cards were used as standards and wore
mounted on a bulletin poard placed 8 feet in front orf thc

pwoy. The boy's task was to matech each of tne remaining 3
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were parely discriminable. Finally, the apexes of all tac
angles on botn the stendard and the stimulus cards werc at
slightly different points on the compass.

'he experimental task was specifically chosen for its
ambiguous qualities. The Ss were not able to tell from the
task materials whether or not the boy actually matched the
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variables: performance recall (PR), performance prediction
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the A performance condition on PR (t = 2.89, df = 18,

p <.0l). oOn the same criteria LK's showed an unexpectad
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aprear in Table 2.
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FIG. 1. The two performance patterns used in the experi-

ment.
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TABLE 1
Analysis of Variance Summaries for Teachers' Locus
of Control (I-E) and Student's Performance Condition (A-u)

on Performance Recall (PR).

e - = — = e e = —— = — —— =y = ———— — = = = — &=

source df MS T

Locus of Control (I-E) (A) | 62 1,08
Performance Condition (A-D) (B) 1 7,22 12.44~
AXB 1 22 .3

Error 36 .56

*p {01




TABLE 2

Mean Scores for PR by I's and E's in the A and D

Performance Conditien.

I's ' "

PR D 5.5 2.4

*p (.05
**p (.01

tall t tests are two-tailed, df = 18



