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The Educational Opportunity Program (EOP) was established
for the sake of students who might not qualify for a higher
education through regular channels because of thelr previous
financial and scholarstic disadvantages., Apﬁlicants need not
satisfy the regular entrance requirements but are expected to
show high potential and motivation. They are admitted to
regqular classes and some are given financial assistance. Also
educational aids are designed to support and improve the chances
for success for the student, including college réadiness
experlences, closed advisement, tutorial assistance, etc,

The issue is whether or not EOP is successful in récruiting
snd developing disadvantaged but high potential students._ There
have been many near-sighted, pragmatic or piece-meal evaluations
on how the money is spent, how individual students are doing
in certain classes, or how the gross grade point average of EOP
students compares with that of non-EOPers, However, few sfudies
have been made to assess the overall soclo-psychological dynamics
of EOP students in contrast to non-EOP students. Some EOP
teachers praise thelr students as highly motivated, while others
report that students are opportunistic, taking advantage of the
program, '

The reported research was pursued in the framework of

motivation toward learning. Motivation is affected by various
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soctal factors., Lower-class youths may respond to thelr caste
position by sélecting lower goals for themselves, even when
thelr innate capacities would indicate higher achievement
motivition., Once they are convinced that school is irreluant

to thelr immcdiate needs and future goals, the task of education
beceoms almost impossible. Also their lower class environment,
particularly a disorganized family and poverty, are likely tc
produce a negative self-image for the Individual, which will
affect his behavior, Students with adequate intellectual
endowment may do poorly in school because they perceive theumselves
as not capable,

Thus it 1is expected that ECP students, in contrast to.non—
EOP students, are 1likely to (1) show lower motivation toward
learning; (2) to have lower self-esteem; and (3) to feel power-
less in controlling their environment, hence to be politically
and soclally apathetic. If EOP is effectively operated, it
should produce students who are highly motivated, and politicallyr
and soclally conscious.

Although most of the EOP students are from ethnic minoricr
groups, the behavior of low-income students is by no means
homogeneous. Attitudes toward education and punishment for
fallure to attain educational achievement vary among ethnic
groups. Because of the long history of discrimination and tre
caste-like situation in American soclety, most Negroes had
fallen into the state of apathy until recent racial upheavals,

Having felt a uselessness of education for getting a job,

Negro parents tended to discourage their children from attaining




a higher education. Asiens, on the other hand, are known for

their emphasis on education. Parents sacrifice their oun
comforts for the education of their children and consider it
shameful 1if the family is not able to provide higher education
for them. Education as the means of occupational success has
been the value for the White middle class Americans who set

the central value system for everyone, Becausé of such dif-
ferences 1ln their attitudes toward educational success, it is
expected that these three groups will show different ideas about
EOP and will produce different behavior patterns among EOP
students.,

This report compares EOP and non-EOP students of Black,
Aslan and Vhite Americans on such variables as family relations,
motivation toward learning, achievemen:, self-concept, political
awareness and soclal participation, Also attitudinal changes
of EOP students before entering the program and after completing
one year will be examined,

This report consists of three part: (1) Review of the

literature; {2) Iiethodology; (3) Findings.
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Part I, BReview of Literature

I, Social Class snd Achievement ldotivation

A. Need Achievement Lesding to Socinl Mobility

From the start, empirical studies of social stratification
have acknowledged social psychological factors in status attain-
ment processes., As early as 1927 Sorokin cited the work of
lerman (1925), cattell (1921) and Yerkees (1921) as bearing on
a relationship between intelligence and social mobility. 1In
his treatise on social mobility, Sorokin portrayed tie role
of intellectual and othier pexsonality differences quite graph-
ically.

Besides the above intellectual differences it is likely
that there are other psyrchological differences between the
upper and the lower classcs. The more important among
then scems to be as follows: except during the period of
decay, the upper strata are cowposed of persons prsses..ed
of strong ambitions, bold and adventurous characters,
with inventive minds, with harsh and non-sentimental
natures; with & sort of cynicism and, finally, with a
will for domination and power... In order to be a
successful ruler or to become na captain of finance, or a
great inventor and reforwer, intellect alone is not suf-
ficient. It is necessary al.o, to have a corresponding
character, in spite of his talent, coannot become either
a great sclientist, or moncy iaker, or ruler, or inventor,
or leader generally,

While contemporary social scientists may not agrece literally
with this tooth and claw portrayszl of vertical circulation,
some students of stratification persist in granting efficacy to
personality, For example, Lipset and Bendix (1959) say tha-
they might advance the study of the mechanism of socisal motility
by merging the sociological and psycholozical approaches,

Achlevenent motivations are purported by social psychologists

and others to be highly relevant to diffc.entdal wobility in
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industrial societies (Crockett, 1966; Duncan, 1968; Duncan, et
al,, 1968; Duncen, Heller and Portes, 1968; Atkinson, 1957;
Crockett, 1962; Rosen, 1964),

More recently, Featherman (1972) found no support for the
hypothesis that achievement orientations are highly relevant to
the status attainment processes, At least for two separate
indexes of achievement orientations of adult males, such moti-
vational personality components are less able to explain how
social origins or completed scheoling facilitates status
attainment than are earlier carcer achievements,

Motivational factor may or may not bring one an upper social

status, but now about the reverse relationship? Does lower

social class lead to lower achievement motivation?

B. Lower Social Class Leading to LoverAchievement Motivation

The Poor HMentality. Certain psychological characteristics

have been associated with poverty by many researchers. The
poor tend t¢ have low self-ecstcem, to be more authoritarian
than the prosnerous; more anti-intellectual; moré prone to
action and less to contemplation; more inclined to personal and
concrete and more magical emphasis in religion (Herzog, 1963),
Besides haterial deprivations, the poor tend to develop certain
personality traits, such as a lack of future orientation, an
inability to defer gratificavion, apathy and suspicicusness
(Oscar, 1961; Stone, 1965). The poor lack technical and social
skills, and sufter from psycho-phy~ical symptoms (Srole, 1961).

The maintenance of a relative psycholozical equilibrium is

felt to depend on the control of intrapsychic conflict, for




which purpose a system of defense 1is operative, There is a
constant, dynamic interaction between the intrapsychic state
and adaptation to external reality.

Hypotheses:

l. The poor are likely to
have low achievement
have low political participation
show manifest anxiety symptoms

have low need achievement (lack of deferred gratification)
have low politicel consciousness (apathy)
have low self-esteem

Early Socialization. Early childhood experiences in

poverty environments create enduring personality formation that
are inimical to effective achievement striving not only in the
classroom but in all areas of life (Ausubel, 1963; Bettelheim,

1964 McClelland, 19613 Pettigrew, 1964; Bronfenbrenner, 1967).

This is in line with Erikson’s (1963) theory of personality

development. According to him, a well-integrated personality 1is
one which contains the following components acqulred as the
fesult of a more or less orderly unfolding of developmental
sequencess (1) the sense of basic trust which develops from
early experlcices of being loved and results in a basic con-
viction of self-worth. Life in disintegrated communities is
characterized by evanescent human relations. The infant born
into physically or psychologically broken home experlences
instability and disruption.of the environment in place of
continuity; (2) the sense of autonomy which results from
satisfying early experiences with self-mastery. Parents in

disintegrated communities are more inconsistent, use less




reasoning and verbalization, rely less on examples of good
behavior; (3) the capacity for iniiiative, This is a pervasive
and rewarding sense of being oble to initiate and carry through
actions, cven competitive ones, without guilt and fear;

(4} the feeling of industry nnd the inner feeling of reward
which comes from partaking successfully in the economy and
technology of the larger society; (5) the sense of identibty

or, consistency which results from a harmonious blending of
roles, and value systems acquired through membership in various
groups such as the family and the peer group; (6) the ability ,
to form a geauine love relationship to expericnce intimacy; |
(7) the sense of generativity, or satisfaction which arises from
gulding the next generation and, alliecd with this, from having
pursued one's specinl interests during adulthood; (8) the
feeling of integrity, the satisfacltion with one's life as it

has been lived,

II. Social Clegs, Parental Socinlization and n Achievement

A, Lchiecvement i'ntivntion

Clarity is critidcal in notivationnl research, where the
validity and relliability of achievenent motivation constructs,
their situational frarility, and thoir probable multi-dimension-
ality should crution any who would relate achievement mntivation
to mobility (Krumholtiu, 1957; icClalland, 1958; Kahl, 1965).

In eddition, any causal repressulation of the vole of
motivation in status attalpment proenoses must specify

precisely the locus of effect in Lhe 1ife eycle. Vhile, for
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example, achicvement orientations may influence adolescents!
attainments in the school system (Rosen, : Lavin, 1965;
Vroom, 1964), they uay be the csuse of later occupational
success,

Attitudzcs items may reflect opinions, attitudes, values
and/or motivations (Atkinson amd Birch, 1970). There 1s also
a distinction of intrinsic and extrinsic motivation (Lenski,
1964; Gurin, 1960;. Douvan, 1956- Burnstein, 1963; Burnstein,
at al., 1963; Kohn and Schooler, 1969). Featherman (1972)
differentiates primary work oricntation--attributes positive
non-economic value o work context, and materialistic orient-
ation-~-wvhich emphasizes the milerial goals of the good 1life
echieved through instrumenbtal activity.

Deferr2d Gratificabion Paltern, The term "deferred

gratification pattern” wns introduced by Schneider and
Lysgaard (1953) to designate the phenomenon of impulse-
renunciation or self-imposced postponement of gratifications or
saticfactions, which is a ncenasary cowponent of need achicve-

mente. This concept overlaps Hax Wnber®s concept of inner-

worldly asceticism, and Frcud®: lapulse renunciation as
providing the fouadntion for the "ncquisitive character
structure" of the entreprencur (ireud, 1925); and Parsons®
"instrumental orientation” is at onc point defined in terms of
renuncintion of immediate gratificallions in favor of disciplined

seeking of larger fubure gains (1951).

The contemporary socioclosical Literature on the deferread
H >
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gratification pattern is found in ~ttempts to uniderstand accinl
class and color differences in behavior-- Davig and Dollard
(1940), Havighurst (1946), Drake nnd Cayton (1945),
Hollingshead (1945) and Lewis (1959).

In Miller and Swanson’s (1958) The Changing American

Pare:ts, they present data to show that the entrepreneurial

occupational groups allow thelr children less immediate and
complete satisfactlion of basic physiological needs than do the
contrasting bureaucratic groups,

Although deferred gratification was not found to be
related to social class in thé study of Straus (1962), each of
the specific need deférment scales, ¢xcept sexual deferment,
was found to be significantly correlated with measure of
achlievement role performance and role dispositic.. A partial
correlation analysis, holding constant social class and
intelligence, showed the relation o the deferred gratification
pattern scale to achlevement to persist independently of these

two factors.

B. Sccializntion of Motivation

A1l motives are lecarncd (McClelland, 1952). They develop
it ef repeated affective experience connected with certain types
of sltuations and types of behavior. In the case of achilevement
motivation, the situations should involve standanrds of
excellence, presumably imposcd cn the child by the culture, or
more particularly by the parentc ns representative of the
culture, and the behavior snould involve elther competition

with those standnrds of ervcellence or attempts to mect thenm
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which, if successful, produce positive affect or, if wisuccesarul,
negative affect,

Those cultures or famililes which stress
competition with standards of excellence or which insist that

the child be able to pertorm certain tasks well by himself

should produce children with high achievement motivation.,

Two distinctly different kinds of child-training practices
are implicit in this theory.

The first is the idea that the
child is trained to do things well: the second, the notion that

he 1s trained to perform tasks Ly himself,

The former is called
achievement trainineg in that it stressns competition in situations

Involving standarxds of excellernce; Lhe latter is called

independence training in that it involves putting the child on
his own (self-reliance),

There is another component of
independence training--autonony.

By autonomy, we mean training
and permitting the child to exercise a certain amount of
freedom of action in decision making.,

Differences in achievement motivation between social

clesses is in p -t a function of the differential class cimphasis
upon independence and achievement training; middle-classg parents
are more likely than lower class j2rents to stress self-rcliance,
autonomy and achievement (Rosen and D'Andrade, 1959).
Winterbottom (1958) examined the relationship between
independence-mgstery training ana achievement motivation and
found that achievemrnt motivation is strongest among boys whose

mothers expected relatively curly indications of self-reliance
and mastery from them,
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feClelland (19%5) an?! Rosen (1959) studlied the relationship
between social class, indewencence tralning andneed achievement
and found that middle class pnrents place greater stress upon
independence training than lower clasz parents; and that
n achievement scores for middle clasg svlolescents ere higher
than those for theilr louwer class counterparts.

Bernard and D'Andrade (1959) round that social claus
differeﬁce in independence training, achievement training and
n achlevement ié not stuatistically significant, although tnlis
was pertly due to the rescrrch design. Achievement treining ;
contributes more to.the development of n schievement than do
independence training.

Ausubel and Ausubel (1963) foind among the poor scgregated
Negro harsh authoritarianism of p:rcnps, wno emphasize puritive
forms of conirol and place cunsliderable social and euotilonal
distance between themselves snd thelr children; early
relayxation of close parental supcrvision, which makes *“he child
precociously independent of wdult influence but exposes him to
the exaggerated soclalizing iInfluence of the peer group.

School anxi. -ty in Negro Loys and glrls wns found Lo be
strongly related to the mother?s ecducational level when other
home factors were controlled (teld, 1967). #iddle class mothers
were ouscrved to pralify children's affcecltonal and security
needs, to use bilatcisl influeacs {eehnigqees, to encourage and

revard children for verbal cifort:, qnd reperally reinforce :

desirable behavior sipgnificonbly more ofblen then Jower-class
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mothers (Sarason, 1960; Hill and Sarason, 1966).

In crowded lower-class homes, vhere nothers often are away
at work during the day and both parents lack intellectusl
sophistication, the child's early efforts at verbal and
cognitive mastery are less likely to be favorably reinforced
than in middle class homes, resulting in lower expectation of
reward for intellectual effort (Kamii, 1965; Hess, 1965).

Hybotheses:

2. llddle-class parents are more likely than lower-class parents to
have higher achlevement cxpectation from the child

give autonomy to the child (indepcndence training)
have sympathetic understanding (cmotional distance)

C. Self-esteem versus Achievement

Competent self. Favorable self-evaluation is accompanied

by an array of knowledge, skills, habits, and abilities that are
required to translate hopeful expectations and active orientaticns
into effective behavior (&Smith, 1968). Yavorable self-

perception are positively related to achievement behavior.
Self-percepticn, perception of opportunity for success, echicve-
ment values form competence syndrems (Epns, 1969),

The mark of opprassicn. To the ecxtent that the child )

believes he belongs to an intellcctually inferior group, he might
be expected to lack the coniidence to strive for success in the
classroom (Smith, 19¢8). Using projecitive tests, Hawmer (1953)

and Mussen (1953) found diffcrences in emount of fantasy

aggression expressed by Negro sand Wnite children. Pro jective
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data gathered by Karon (1958) suggest that adult and adolescent
Negroes, particularly in the South, tend toward extreme
repression of aggressive impulses,

The assumption that the Negro American suffers debelitating
effects from the psychological stresses that result frmm his

caste position in American society finds wide support. Negro

~————political mobilization is seen as inhibited by ambivalence

toward self by Kenneth and Clark (1958). Silberman (1964)
says that the apathy, the aimlessness, the lack of interest in
education that characterize the Negro lower classes, and the
crisis of identity that afflicts Negroes of all classes, stem
from thelr sense of dependence and power}essness--their
conflict that °'HMr, Charlie® controls everything (Rose, 1948;
Pettigrew, 1964),

Seif-esteem and role playing. Whether the negative self-

esteem of the Negro stems principally from being placed in the
role of Negro, as Pettigrew (1964) emphasizes, or whether it
derives principally from the negatlive evaluation of others that
in turn leads to a development of a Negro role, as Kardiner
and Ovesey suggest, the broad theoretical perspective
developed by Cooley, lMead and Sullivan has been the ma jor
rationzle,

Since hig arrival in the United States, the Negro has been
a member of\;/powerless minority. The powerful white majority

demanded that the Negro play the Uncle Tom role, characterized

by obserquiousness, At times such a role was necessary for
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physical survival, But among other Negroes another truer roile
was manifest, Such disparate bechavior creates problems
resulting in confusioﬁ and identity crisis (Elkins, 1959;
Dollard, 1937).

The crisis of identity and loss of self-esteem derive
lergely from the 1images of himself which the Negro recelves
from the White community: the sel1f emerges through interaction
with significant others. Developing self-identity and self-
esteem depends not merely upon objective characteristics, but
also upon the Jjudgment of these characteristics by relevant
others (Kardiner and Ovesey, 1951; Rainwater, 1966).

The interaction of caste cnd class ¢ ..rs in explaining
the negative self-image presumed to be prevalent in the
Negro American.

Anxiety and achievement. Black pupils in racially isolsted

schools have inordinately high levels of anxiety such as test
anriety, remote school concern, poor self-evaluation, somatic
signs of anxiety (Feld and Lewid, 1967). These variables--
anxiety, self-devaluztion, and perceived parental punitiveness--
were all clearly related to school achievement. The substantial
linkage of school anxiety and academic failure is found by.
Sarason (1960) and Hill (1966).

Anomie and lower class. Anomie 1s inversely related to

economic status. This is true whether economic status is

measured by individual or neighborhood variables, This is
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consistent with Srole’(1956)s findings and supports ierton's
(1949) contention that differential access to economic success
goals combined with a generally uniform expectation for economic
success will result in anomie among those persons with the

least opportunity to achieve such success,

Anomie 1s also related to social isolation, men who are
relatively isolated having higher anomie scores on the average
than men who are not so isolated (Bell, 1957).

There 1s an increase in the percentage of membership in
formal associations the higher the status of the respondents
(Wright and Hyman, 1958).

Simpson and Miller (1963) found that occupation and
education are separately and cumulatively related to anomia~--
the lower the educational attainment, the greatér was the anomia~-~
those who were at the bottom 1n-both occupation and education
were the most anomic. Greater anomia was found among the
upﬁafd mobile than among the stationary, cpntréry to the social
failure hypothesis, The greater degree of anomia was found
among peaple who have had the most exposure to life in lower-
status groups, where the prevailing attitudes are more anomic,

Hypotheses:

3., Lower class people are likely to have low self-esteem and
to show anxiety symptoms, which is related to their low
level of achievement.
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TIT, Contextual Influence

The Black:égildren f;om’bf@dominantl& Black school trans-
ferred to schools where the level of achlevement is much higher
had traumatic experience in comparing their own performance level
and that of others(Katz, 1969). Xatz has suggested that the ° '@
introduction of a social comparison group of high ability in
desegregation would have a posit%% effect on a child who
experiences cross-racial acceptance in the classroom but may,
in fact, be detrimental to the motivation of a child who
experiences cross-racial rejection.

Defensive overaspiration in desiréd leyel of social
comparison see: * to go hand-in-hand with being in a school in
which social clsss compositlon deprives him of extensive
contact with children whose background represents a higher social
class then his own when he 1s of low to moderate soclal status
(Veroff and Peele, 1969),

Hunt and Hardt (1969) found an increase in motivation for
college, interpersonal flexibility, self-esteem, internal
control, future orientation, self-evluated intelligence, in
two years after Black students enter college,

According to Hedegard and Brown's (1972) study, as a group
Black students tended to definec their primary goals in terms
of vocational preparation. Second most important to this group
were goals relating to identity (finding myself, getting to

know myself better, testing my own ability). Among the Whites

identity goals were most inmportant,
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At the end of the freshman year Black students felt that
a smaller percencage of their classmates had the ability to .
enter the occupation they had chosen than they felt in the fall.
Since responses to a similar question on relative ablility
§ without thg;constraint of thelr own occuggp}ohal cholce indicated
liitle chénge over the year, we wonder Qﬁether the change noted
above was accompanied by changes in perception of difficulty of
their anticipated occupations or changes in the respondent’s
own occupational choices.,
Lfter a year the goals of students changed. For both
Black and Whites, academic goals were now more important than
identity, vocational and social goals,
Students have come to experience the uriiversity as less
scholarly, less aware, and less cohesive than they had anticipated,
Black students were less satisfied than White studentis by
their year at the university. Some of this dissatisfaction might ,
be due to experiences of academic failure, or to feelings that
they could not meet the competition for grades., Black students
were more likely than Whites to regard both faculty and
dormitory personnel as relatively 1mgersona1, cold, unfriendly,
not likable,
Hypothesis:

L, Students of lower-class background are likely to raise
self-esteem and achievement motivation during one year of
college life,
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IV. Race, Social <lass and Achievement Motivation

*
Achlevement. The Whites' averages scores, according to

the Coleman's report (1966), are above those of nearly all other
groups in all regions, Only Orientals’ average approaches those
of Whites, and only in two tests, mathematics a?%ievement and
nor.-verbal ability, is their average above that of Whites in

any region., Following the Whites in order are Orientals,

Indi-»e, Mexican Americans, Fuerto Ricans and Blacks,

Achievement motivation, When asked, "if something

happened and you had to stop school, now, how would you feel?"
nearly half the 12th grade students responded that they would
do almost anything to stay in school. (Colemen, 1966) Al3
groups were similar in this, Blacks and Whites were slightly ‘
higher than others, and only Puerto Rican children indicated
in any number to quif school,

When asked about whether they wanted to be good students,
2 higher proportion of Blacks than any other group--other half
--reported that they wanted to be one of the best in the class,

Blacks» report also more studying outside school than any
zroup cxcept the Orientals. Blacks report a sharply lower
frequency staying away from school because they did not want
to come than do Whites, in every region of the country, matched
by the Orientals.

A smaller proportion of Blacks than of Whites report

wanting to go no further than high school. iore Blscks report
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wanting to go to technical, nursing, or business school after
college. Among others, the Orlentals show by far the highest
aspirations toward college of any group.

The concrete plans for college--fewer Zlacks have definlite
plans for college, but fewer have definite plans not to attgnd.
This indicates the lesser concreteness in Black's aspiration,
the greater hopes, but lesser plans.

Apart from the generally high levels for all groups, the

. most striking differences are the especially high level of

motivation, interest, and aspirations reported by Black
students. These data are difficult to reconcile with the
facts of Black's lower rates of completion of school, and
lower college-going rate. They appear to show at least one
thing: Blacks are especially strongly oriented toward the
school as a2 path for mobility.

Self-esteem. According to the Coleman's report (1966),

Blacks and Whites show similar levels of responses to items of
self-esteem. FEach of the other groups shows lower self-concept
than Blacks or Whites. It is puzzling to some analysts that the
Black children report levels of self-esteem as high as White
when there 1s so much in their social environment to reduce the
self-esteem of a Black.

It is reasonable that self-concept should be closely
related to achievement, since it rebrescnts the 1nd1vidual'§
own estimate of his ability. The relation of self-concept to

achievement is, from one perspective, merely the accuracy of
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his estimate of his scholastic skills, and is probably more =
consequence than a cause of scholastic achievement., iis
interest 1in learning can be assumed partly deriving from
femily background and partly from his success in school.

The absence of a consistent relation for Blacks, which
showved Blacks even more interested in learning than Whites,
glves a picture of students who report high interest in
academic achlevement, but whose reported interest is not
translated through effective action into achievement.

Parental socialization. Coleman reports (1966) that for

Whites and Orientals, parental interest accounts for much more
variation than it does for any other gfoup. This is due to:
either a gilven amount of parental interest has the same effect
for all groups but there is more variation in parental interest
for these two groups, or it in fact does have a greater effect
for these two groups.

Either (1) Black, Mexican American, Puerto Rican, and
Indian American children faill to perceive their parents®
Interest or lack of interest in their schooling as fully as do
Wnites and Orientals; or (2) the parents of these minority
group children are iless able to translate their interest into
effective support for the child‘'s learning than are Wwhite or
Oriental American pasrents.

There is some evidence to support both of these possibi-

lities. The greater unreality of Black children's aspi-

rations was evident as pointed out earlier., This suggests
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that the same lack of realism may inflate his report of his

psrents® interest, At the same time, Black parents do show a i
greater interest in their child's education and greater

aspirations for his success in education than White parents

of the same economic level,

Sense of control of environment. The sense of internal

control has been found to be stronger in White children and
adults than in Blacks, and strorger in the middle class than
in the working class (Battle, 1963; Rotter, 1962; Crandall,
1965; Coleman, 1966)., A child's feelings about whether his own
efforts determine his external rewards clearly should affect his
erpectancy of success, hence his willingness to strive., His
level of performance should. in turn affect the rate at which
the environment ¢! penses rewards, hence his sense of internal
control. Coleman (1966) measured three types of student
attitude relevant to academic motivation: interest in school
work, self-concept as regards ability, sense of control of own
rewerd, For Black students, sense of control was the most
important attitude, contributing at different grades from two
to several times as much to the accounted-for variance of
verbal achievement as either of the others. The relation of
Blsck's sense of control to schievement was considemably
stronger than that of any femily~background factor,

Blacks and other minority children show much lower sense

of control of their environment than do Whites (Coleman, 1966),

bxcept for the Whites, it is highest for the Orientals.
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Ffor Whites and Orientals, sélf—concept is more highly
related to achievement; for all other minorities, the child's
sense of control of environment is most strongly related to
achlevement,

For children from advantaged groups, achlevement is closcly
related to their self-concept; what they believe about them-
selves., For children from disadvantaged groups, achievement tis
related to what they believe about their environment; whether
they bvellieve the environment will respond to reasonable efforts,
or whether they believe it is instead merely random or immovable.
£ child from an advantaged family often has had nll his needs
satisfied, has lived in a responsive environment, and hence
can assume that the environment will continue to be responsive
if only he acts appropriately. |

Antecedents of self-esteem. Coopersmith (1967) posed

four antecedents of self-esteem: (1) the amount of respectful,
accepting and concerned treatment that the individual receives
from significant others in his life; (2) history of successes
end the status and position held in society; (3) experiences are
interpreted and modified in accord with the individual‘'s values
and aspirations; (4) the individual's manner of responding
to devalustion,

To the degree that Blacks do not use biased White
evaluators in developing a self-evaluetion, the process of

development of self-identity within the Black community will

perresllel the developmental process in the White community,




and to that degree, when social class is controlled, Blacl.s and

Whites should not 2iffer in levels of self-esteem. The sources

i of evalustion important for self-identity are individusals
| occupying social positions quite similar to ego (FPettigrew, 1967).

3elf-evaluations stemming from one's experiences are
judged =zs successes or fallures depending on one's values and
aspirations., The distinct vslves developed within the lower
cless can provide altermative criteria for success nsnd cortribute
to positive self-evalurtion, hence blunting middle-clrss
definitions of failure snd evaluations of such fatlure, Lower-
class Blacks will manifest higher self-esteem than lower-class
Whites, and middle-class Blacks will manifest lower self-esteem
than middle-cless Whites.

The system-blame reinterpretation of fallure and negative
evaluation should not be as likely an option for the middle-clsass
BRlack. In spite of discrimination he has achlieved scme measure
of success within the dominant value framework. Acceptance of
the system-bleme perspective should be more difisicult since it
suggests that he could not be .successful if it held. Hence,
lower cleass Blacks should exhibit higher self-.esteem than
lower-class Whites, but middle-class Blacks should exhibit lower
self-esteem then middle-class Whites.

Family versus school. For each group, as the proportion

White in the school:- increases, the child's sense of control of
environment increases, and his self-concept decreases

(Coleman, 1966). This suggests the possibility that school
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integration has conflicting effects on attitudes of minority
children: it increeses their sense of control of the environment
or thelr sense of opportunity, but decreases their selif-concept.
for minority groups other than Blacks, control of environ-
ment is beiter accounted by family background factor (mother's
sense of control of environment) than is self-concept. For
Blacks, both are about the same; and for whites self-concept
1s better accounted for than control of environment.
For both attitudes (self-concept, sense of control) and
for all groups, the parental desire for the child’s further
education have the largest unique contribution to positive self-
concept and sense of control (Coleman, 1966).

Influence of peers’ n achievement. The highest achieving

groups, Whites and Orientals, show generally least dependence
of achlevement on characteristics of fellow students (Coleman,
1966)., Family background which encourages achievement reduces
sensitivity to variations in schools. The scnool, including the
student body, has less differential effect upon achievement
of children from such background,

The environment provided by the student tody is asymmetric
In its effects, that it has its greatest effect on those from
educationally deficient backgrournds,

It is those Blacks who are in the South whose achievement
appear to vary most greatly with variations in the characteristics
of their fellow students. Here, where the most educationally

disadvantsged backgrounds are found and where achievement is

.



lowest, is where student body characteristics make most

differences for Black achievement. It is in these mor: siable,
less urban asreas where exposure to children of different
educntional backgrounds and aspirations has in the past been
least possible for Black children.

The higher achlievement of all racial and ethnic groups in
-schouls with greater proportions of White students is related
to effects associated with the student body's educaticnal back-
ground and aspirations, The apparent beneficial ;ffect of a
student body with a high proportion of White students comes
not from raciel composition per se, but from the better edu-
catlonal background and higher educational aspirations that
are, on the sverage found among White studeinits. The educational
backgrounds and aspirations of fellow students appear to
provide a facllitating or amplifying effect on the achievement
of & student independent of his own background.

(Insert page 27)
Lower-class values. [lMinority group cultures have dis-

tinctive systems of values and goals that are not taken into

account by the schooly The lower-ﬁiasé Black child may acquire
(iiiller, 1957)

the kind of competencies-~te motives, attitudes and skills--

that are needed for optimal adjustmant to the condiitions of 1life

thet he 1s likely to encounter. The skills that are valued

in his own culture may Ye intrinsicelly difficult and require

Tor their mastery a good deal of effort and persis@ence, yet

be totally lignored by the educational ectablishment. The low
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academic motivation of the Black pupil may be a reflection of
the lack of relevance of the competence goals of the school to
the competence goals toward which the child has been socia-
lized by the transmitting agents of his own culture (Inkles,
1966; Cloward, 1963; Riessmen, 1962).

I'ypotheses:

5, Lower-class White and Asian students are more likely than
lower-nlass Black students to have lower self-esteem and
to show anxlety.

6. Achievement motivation of peers is likely to affect the
motivation of the student.

The lower-class terson, without abandoning the general
values of the soclety, develops an alternative set of values
(Rodman, 1963). Without abaondoning the values placed upon
success, such as high income and high educational and occu-
pational sttainment, he stretches the values so that the
lesser degrees of success also become desirable. The result is

that the members of the lower class, in many areas, have a

wider range of values than others within the soclety.
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(to be inserted to page 25)
Yancey (1972) rejects the commonly held view that Blacks
manifest more symptoms of psychological stress and lower self-
esteem than do Whites. Controlling social positions such as
region of residence, sex, marital status, age, social class,
work-force participation, there is no significant assoclation
foun?é between race and low self-esteem.

f.ccording to Helss (1972), for some traits, such as
performance of family roles, the self-ratings of Blacks are
at least equal to thosé of Whites. For other traits, such as
trustworthiness, Whites rate themselves higher., It is
suggested that these patterns are due to variations in (1) the
significant others used, (2) the likelihood of using sub-
culturél standsrds, and (3) the availability of a system-blame
explanation(Gurin, 1949)

Lorenz {1972) found that individuals in setting their
aspirations are more affected by thelr position in their own
racial grouyp than by the position of their raciel group in

the larger soclety.
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Fart 1I, lethodeclogy

I. 3ample

The cOF at Sacramento State College was begun in the fall of
1968 with the admission of 54 students. The total =OF enrollment
e was about 600 in the fall of 1970, In the fall of 1970 there were
300 31ack applicants, out of whom 100 were admitted; 30C Chincse
applicants with 100 admitted; 35 Asians applicants with 30
admitted; 30 Kative American applicants, ail 30 admitted; »nd
150 #hite applicants with 3C sdmitted. For the fall of 1971
there were 1200 appljicants and 400 were admitted.

Cue to the small number of £OF students, particulsrly
Asizn and Whites, all the cases will be used for analysis,
For the non-ECP sample, matching sex, age, race (ethnicity for
hsiane), major field and year at college (freshmen versus
transfers from Junior Collepe ratio being three to one), 300
students were selected from several clases which are required for

new students. The total sampling distribution was as follows:

¥0P students Non-EOF students

1970-71 1971-72 1971-72
Blacks 100 100 100
Asians 30 50 100
dhites 30 50 100

II. P'ata Collection

Application form. Before admission, ECF applicants must

f111l in certsin forms and be interviewed., These application

forms =nd the interviewers' ecvaluation she. bz were analyzed
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and comparable questions were included in the questionnaire »iven
Lo non-fOP students., The interviewer's evaluation included
information concerning the applicant's level of motivation,

his potential for college work, his family background, his

social and ethnic group awareness, and his special needs.

There are several free compositions concerning: (1) what the
applicant expects to receive from ZOF; (2) Why he wants to come
to college; (3) Three things he values most in 1life; (&) His
thinking or life style influenced by a book, play, a film or
experience; (5) A brief autobiography.

Interview and questionnaire., The interview schedule included

the sbove steote varisbles and took approximately an hour to
administer. For economy of time, a self-administered questionnaire
instead of interview was given to general education classes
required for new students, out of whom the non-goFp sample was
chosen to match the EOP sample., For EOP students personal
interviews were conducted,

These interviews and questionnaires were glven twice: in
September 1971 and in June 1972 so that the effect of one - year -

college education can be detected,

ITI, Variables and Indices

Out of the questions in the interview schedule, twelve

vAariablas are selected for analysis in this report, Indices

for these variables are described as follows:




1. Socioeconomic Status

floll1ingshead®s (1957) two factor index of social position.

2.__hutonomy (Schaffer, 1961) (Independence training)

Parents are authoritariar and control your behavior
Parents tell you what to do

Parents glve pressure to get good grades

Parents object your participating in political activities

Parents tell you whom to associate with

3. Sympathetic understanding of parents (Schaffer, 1961)

(8)
(9)

Depend on parents for pralse, support
Father spends much time with you
Mother spends much time with you
Father understands your problems
Mother understands your problems

Feel close to father

Feel close to mother

Can confide in father

Can confide in mother

%, Parental achievement expectation

(1)
(2)
(3)
(L)

Parental educational expectation toward the child
Parental occupational expectation toward the child
Parental wishes

Realistic views by parents
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Sense of adequacy, self reliance,and personal freedom

Attitudes toward revolution to change American society
Attitudes toward capitalistic economy of U,S,

3ense of power in affecting governmental policies

Attitudes toward student government.'s participation in

5. _Need Achievement of Peers
Same as below (#9)
6. Folitical consciousness of peers
Same as below (#8)
7+ Self-concept
In the California Personality Inventory.
8. Political consciousness
(1) Attitudes toward Viet Nam war
(2)
(3)
(4)
(5) Politically left or right
(6)
politics
(7) Attitudes toward demonstration
(8) Attitudes toward student power
(9) Interest in student government
7. Need achievement

Achlevement motivation in the idward's Freferentinl Test

Zducational and occupational aspiration

Realistic view of educational and occupational achievement

Valence of educational and occupational success
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10,

fichievement

11,

School and College Abllity Test (SCAT) --Verbal test only

Grade Point average

Political participation

(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)

Active in student government

Active in student organization

Joining strike egainst Viet Nam war

Joining Third World strike for ethnic study program
Active in ethnic study program

Active in ralsing student power

Identify with protestors

Missing classes to join strikes

Following up~to-minute details of demonstration

Manifest anxiety

Nervous symptoms in the California Personality Inventory
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Part IT1. Findings

I. General Correlation Analysis

A. Social Class and Achievenment

As hypothesized (Hy) previously, the correlation betwecen
socloeconomic status and achievement 1s high botnh in the
beginning of the freshman yesr (.62) and at the end of the
academic year (.64),

(Insert Table 1)

The poor mentality. With regard to the lower class syndrome,

the poor mentality, the correlation matrix supports the
hynotheses that lower class pcople show significantly different

attitudes and behavior from middle class respondents. In terms
of parental socilalization variables, the coefficicnts are high
between S:3 and parental understanding of the child (.58), and
SES and achievement expectation (.49). Unlike our expectation,
the associntion between SES and parental independence training
is smell (.12),

Social cless origin seems to predispose students to make
peer group selection. Students from higher S35 are more likely
to have peers with high n achievement (.50) and high politicel
consciousness (.41).,

/s for the attitudes and behaviors of the students,
significant correlations are found between SES and such
variables as self-concept (,56), political consciousness (.30),

n achievement (.44), political participetion (.36), and absence

of manifest anxiety (.19),
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Thus, in the beginning of the freshman year, lower-class
students cen be portrayed as politicelly apathetic, difident,
low achievers--low achievement, low n achievement, low parental
expectation toward nchievement, low n achievement among peers--
with parents who do not understand them,

Achievenent syndrome., In addition to the fact that high

achlevers are from the higher 3St&S, they are characterized with
special attributes., The correlation coefficients are high
between the student's achievement and other variables such as
parental understanding of the child (.42), parental achievement
expectstion (.39), peer’s n achievement (.43), peer's political
consciousness (.25), student's self-concept (.36), his political

consciousness (.,15), 2nd his n achievement (.32).

B. Raclal groups and achievement

2OP students are by definition from the lower class, Lower
class people are by no means homogenous and racial group tends
to differentiate class-related variebles, When racial group and
educational program (EOP versus regular) are controlled, the
magnitudes of the correlations between SES and achievement change,

Among the Blacks the correlation is trivial; among the Asians

"the correlation is much smaller (.,20) than the original one

before racial group is controlled; and among the Whites the
correlation is negative,

Within each educational program (regular and ©0F) and
racliel groups, correlations between nchievement and other

verisbles are small,
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Some of the outstanding correlations are as toliow: {time 1):

Black regular students:

Parental achlevement expectation -- Student's self-concept (.2¢)
Pecr's political consciousness -- Student's n achievement.(.27)
Student's political consciousness-- His n achievenent (.H3)

Stucdent's politicnl participation--fiis menifest anxicty {(,5¢)

Alack EOF students:

Parental independence training--Student's sclf-concept(-,2])
Farental undarstanding--3tudent's n sachicvement (.30)
Parental understanding-~3tudent's politicsl rrrticirstion (.33)
Peer's n achievement--Student's enxiety (.325)
Feer's political consclousness--3tudent's self-concept (,3")
Stucent's achtevement--ilis anxiety (-.33)
Gtudent's political participation--ilis anxiety (-.30)
ilote that among the regular students .political perticipation is
hiphly ccrrelsted with manifest anxiety (,.5°), while among the
ZOF students the relation is negative (-,30),

Asian regulsar students:

Parental autonomy--Student's n achievement (.,27)

Parental understanding--Parental achievement expectatiocn (.31)
Student's political consciousness--Student's anxiety (,33)
Student's ~chievement--lis political participetion (,33)
Student's achlevement--iiis anxiety (-,432)

Aslan ¥0F students:

F=2er's n achlievement--Student's anxiety (.,37)

Student's self-concept--his achievement (,32)




Yor the Bleck and Asisn EOF students, n achicvement of peers s
correlated with student's anxiet~ (.35 and ,37).

White repular students:

Political participation--kanifest nnxiety (.5%)

white BOP students:

Parental uncerstanding--Student's self-concept (.37)
Student's political consciousness~--Lis n achievement (.27)
Student's political conscliousness--tiis anxiety (.33)

For both Black and White regular students, political participetior

end menifest anxiety are highly correlated (.59 and .65).

II., iean Score Comparisons

llext the mean scores for twelve variables are compared
among racial groups and educational programs,

A, Time 1 (Beginning of the semester)

Hypothesis 1: Within each racial group, ECF students nre

likely to show lower-class mentality than regular students.
(syndrome)
Farental socializsation. In general the hypothesis (liy) 1is

supported that parents of regular students are significantly
more likely than those of 0P students to give children autonony,
to show sympethetic understanding toward the child, and to have

high achlevement expectation. liowever, there are two exceptions,

Among the Blacks, perents of regular students are significantly

more likely than EZOP parents to exercise control over the
child. Among the Asians, parents of EOP students show higher

level of achievement expectation to the child than parents of
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regular students.,
(Insert Table 2)

Peer socialization., In the beginning of the school year

it is expected that students make friends with those from the
similar background. Hence it was hypothesized that regular

. students of middle class origin are more likely to have peers
with higher n achievement and politilcal consciousness than
2Z0F students who come from the lower social class. The data
support the hypothesis as shown in Table 2,

Student's attitudes and behavior, Among Blacks and Whites

the hypothesis (Hy) is supported that regular students are
significantly more likely than Z0OF students to have higher
self-concept, greater political consciousness and higher n
achievement,

fmong the Asians regular students are significantly more
lively than EOP students to have higher self-concept, but with
resards to the degrees of political consciousness and n achieve-
ment, there 1s no significant difference between regular and
“OF students, Asiar students, in general, are likely to have
low political corsciousness and high n achievement.

With regards to the student behavior, the hypothesis (El)
is supported that regular students are signit'icantly more
likely than EOP students to have attained higher achievement,

to be active in political sctivities, and not to show manifest

anxiety, One exceptlional case is that Asians, in general, whether

resulsr or EOF, show n low level of pciitical participation.




Thus it is evident that .“OF students begin the university
1ife with sisnificantly different patterns of background,
k attitudes and behnvior from those of repular students.,

dypothesis 2. wWithin regular or .OF students there sre

| Jikely to be significant differences in parental and peer
F socialization 2nd student attitudes and behaviors among racinl
STOUDS o
liypothesis 2-1, Asian parents are more 1ikely than others

to eyxert control over the c¢hild and to expect the child high
achievement.

/s hypothesized (ii 2-1), Asian parents are significantly
more 1ikely to exert control over the child than B8lack or ~hite
parents. 2scial difference is greater than class difference,
Jith regards to the achievement ecxpectation, Asian parents of
BCP students, i.e., lower class, 2re mnore likely to have higher
eypectntior than Black or White counterparts. However, raclal
differences among parents of regular students are small. BElack
parents in middle class show just as high an achievement
expectation towsrd the ctild as Aslan or White parents. ..ocial
class difference is greaster than racial group distinction.

Among FOFP students White parents are significantly wmore
1ively than others to show highe~ level of sympathetic under-
standing of the child. Among ti: regular students 1slack
parents are significantly more likely than others to show lower

level of understanding. In this variable of understanding,




class difference is greater than raclial differcnce,

Hypothesis 2-2. Asien and vhite students are 1ikely to have

peers with high n achlievement, and Black students are 1likely to
agsociate with peers with high political consciousness,

The hypothesis is supported that within Z0F or regular
program Aslan students are more likely than Blacks or Whites to
have peers with high n achieve. nt.

Racial difference within the b * students is greater than
the racial difference among regular students, That is, among th-~
poor,which racial group one belongs to 1s important but among
the middle class, racial distinction has small impact upon one’'s
hehavior, As a whole, racial difference is greater than social
cl»ss difference.

The hypothesis (H2-2) is supported among the regular students
that Blacks are more likely than YWhites or Asians to nssociste
with peers with high political consciousness, but among the .0k
students the racisl distinction is insignificant.

.iypothesis 2-3, #hite students are more likely than others

to have high self-concept and to be freec from manifest anxlety;
Asizn students are more likely than others to have high n
achievenent and to have attained a high schicvement:; and Blacks
are mere lirely than others to have high political consciousness
and to be active in political nctivities,

The nhyrcthesis regarding self-concept is not supported.

dacial difference among the 70F students is small. Among the

resmulsr students Asian students are significantly more likely
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than Blacks or Whites to have lower self-concept. Jocial class
difference in self-concept is greater than racial difference.
With regard to manifest anxiety, there is no significant

racial difference when social class (EOF versus regular) is
controlled.

The hypothesis concerning political consciousness and
participation is not supported either. Racial difierence is not
significant among the Z0P students, while among the reguiar
students /fisians are significantly lower than the 3lacks and the
Yhites., Disregarding social class Asians sre low on political
consciousness and participation, while among Blacks and Whites
social class difference is greater than racial difference.

The hypothesis regarding achievement is only partially
supported., Among the EOP students Aslans are significantly
more likely to have higher n ~chievement than Blacks or whites,
although there 1is not significant racial difference with resard
to achievenent itself, Amon:r the regular students “sians are
3ipgnificantly more likely than others to have attained hicher
achizvement but their n achievement is nol significantly lisher
than sthers.

fiypothesis 3. White and Asian ECF students ar= more

likely than Bl-cl EOF students to suffer from low s=lf-concert
and to oyhibit manifest anxiety.,
The nypothesis is not supported, since the differcnces

1re not gkertistically significsnt,.




2, PFrom Time 1 to Time 2

1
liypothesis 4. From time/{the beginning of freshman year)

to time 2 (the end of the first year) xOF students have ralsed

their scores on the scales in this study and that the rise in

scores for tne ZOF students is greater than those for regular
> students,

Farental socirlization, There is no statistic lly sir-

niTicant increment in the level of parental 1independence
trainine from time 1 to time 2., As hypothesized, émong Aisians
2nd ‘“hites increments are significantly greater for =0F than
for regular students.,

Regarding parental understanding of the child, there ares
siznificant increments between time 1 and time 2 among Black and
Asian pearents of ECP students. Also, as hypotheslized, increments
are greater among parents of EOP than among those of regular
stvdents for each racial sroup.

Generally increments in the level of achlevement expectation
in two time periods are not significant, ~¥cept for the parents

£ Blzck ECP students, which is also significantly greater than
the increment for the regular Black students.

This means that the agent of socialization, i.e., parents,
is socizlized by their children. Prarticularly, resocialization
of lower-cless parents by the experience of their child's
college education seemns to be important. The effect of college
aducation seems to reach not only students themselves but their

parents.
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Feer soclalization. The change of attitudes of the peers

means either the attitudinal change of the same peers or the
change of peers themselves. This study cannot tell which is

th

D

crse, However, n achievement among the peers of White UCF
students and pelitical consecliousness among the peers of the
Rlack HOP students increased significantly between time 1 and
time 2.

Student's attitudes and behavior.- With regard to self-

concept the hypothesis is supported that EOF students raised
self-concept significantly between time 1 and time 2, and that
the increments for EOF students is significantly greater than
those for regular students, However, regsrding manifest anxiety,
benavior partially resulting Prom the attitudes such as self-
concept, there is no significant difference between the two

time periods.

With regard to the degrees of political constéiousness and
participation, White 2rd Black EOP students raised significantly’
between time 1 and time 2 And these Increments are significantly
larger than those for White and Black regular students res-
pectively. Aslen students, both EOP and regular, remained
at the low level in these two time periods.

Asian students, EOP or regular,; have high n achievement at
time 1 and time 2, hence no significant change in time. Black
and Yhite ZOF students significantly raised their n achievement
from time 1 to time 2, and these lncrements are significantly

larzer than those for Black and white regular students. With

regards to achlievement per se, there are increments in the




nypothesized direction but their magnitudes are mostly non-
significant,

In spite of all these increments the original differences
between EZOP and regular students at time 1 still persist at
time 2, although with much smaller magnitudes. #OF students
have improved themselves in self-concept, n achievement and
in other areas, but within only one year they have not yet

reached the level of regulsr students,

III. Path Analyses

A, Correlates of school achievement

Path diagram. Variables selected for this study are

pleced at four stages in chronological order. The first stage
consists of parental SES, which is expected to affect the

second stage of parental socialization of the child (sympathetic
understanding and achievement expectation) and the selection of
the peers in terms of their n achievement. This is in line

with hypothesis 1. The third stage consists of student's
attitudes (self-concept, political consciousness and n
achievement), which are expected to be related to parental and
peer socialization, Finally, the fourth stage is the student's
school achlievement as the outcome of their attitudeé and

socialization.

1. 3Black Students (Time 1)

a, Correlation matrix

Zero-order correlations among eight variables are all
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significant at the .05 level, Farticularly large correlations
are found between S&S and parental achievement expectation;
S35 and peer's n achievement; SES and the studert's self-
concepts SES and the student's political consciousness; Sis
and the student's n achievement; parental achievement
expectstion and the sfudent's self-concept; the sxnudent's
political consciousness and his n achievement.,

(Insert Table 3)

b. Path coefficients

Large coefficients are found in the paths directly
connecting S¥S and other variables, The path coefficients from
SZ8 are 44 to parental understanding; .62 to parental achieve-
ment expectation; .59 to peer's n achievement; .52 to the
student's self-concept; .35 to his political consciousness;

45 to his n achievement; and .32 to his achievement.

Path coefficients between socialization and the student's
attitudes are ,24 from parentai understanding to the student's
n achievement; .23 from perental achievement expectation to
the student's self-concept; and .21 to his political cons-
clousness; and .15 from peer's n achievement to the student's
poiitical consc¢iousness,

Path coefficients between socialization and the student's
achlevement are not large. They are .16 fiom parental echieve-
ment expectatiuny -.15 from parental understanding; and ,12
from peer's n achievemeat,

(Insert Table )
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Path coefficients from the student’s attitudes and his
behavior (achievement) are very small.

In short, important paths among Black students are founc
to be those originating from éE s+ and those connecting

socinlization varinbles and the student’s attitudes,

C. Multiple correlation, direct and indirect effects

The multiple correlation coefficient between achievement
and all other variables is ,460 with the residual effect of
.883. It means that 22% of the variance in Black student's
achievement 1s zxplained by the seven variables.

(Insert Table 5)

Among the seven variables the effect of SkS upon the
student's achievement is by far the greatest (.62), whether the
effect is direct (.32) or indirect (,.30). Kffects of socisli-
zation variables upon achievement are rather small. Frarental
understanding has 2 negative effect (-,14) upon achievement;
the effect of parental achievement expectation is ,18; that of
peer's n achievement is .13, The effects of the student's
attitudes upon his achievement are trivial.

(Insert Figure 1)

2. Ftsian Sgudents (Time 1)

a, dZero-order correlation

In contrast to the case of BRlack students, zero-order

correlation coefficients among the Asian students are in general
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small. Among Plack students small correlations are significant,
but among lLsian students small correlstions are nol stetis-
tically significant, Large correlations are found between 5.0
and parertal understanding (.67); 335 and the student's welf-
concept (.43); SES and the student's achievement (.75);

parentsl understanding and the student's self-concept (.40);

Ml 3

parental understanding and the student's achlevement (.56):
political conscicusness and achievement (.42),

(Inzcerl. Table 6)

b.e Path coefficients

Tn comparison to Bleack students, path coefficients in
the Asien sample are relatively smell.

Like Blacks, the coefficients are large for the paths
origirating in SES of Asian student. They are 67 to perental
understanding; .17 to peer's n achievement; .29 to the
student's self-concept; -.10 to his political consclousness;
.65 to his achievement, Other path coefficients worth noting
are 19 from parental understonding to the student's self-
concerts o10 from peer's n achievement tothe student's
schievement; and ,1¢ from the student's self-concept tc his
achievement,

(Insert Table 7)

Note the paths from S:iS to parental urderstanding
(,A7); then to the student's self-concept (.19); then to nis
achievement (.,1C), Other routes from SzS to achicvement are

via self-cecncept; and via peer's n achievement,
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c. wmultiple correlation, direct and inc.rect effects

™e multiple ccrrelation coefficient between achievement
and other varariables is «772, explaining 5% per cent of the
variatior in achievement. The residual effect is 637,

(Insert Table 8)

The effect of 3Z5 upon achievement (,75) is by far the
sre~test of all other independent variables, particularly
its direct effect (.65) is great. Lffects of other variables
selected as intervening SES and achievement do not accont for
the relationship between S%S ang achievement, The explanation
for the high correlation between SES and achlevement. among
Asians has to be sought elsewhere,

(Insert rigure 2)

3. White Students (Time 1)

n. dero-order correlation

111 the zero-order correlntions among elght variables

for the White students are significant, Particularly large
corvrelations are found between SES and parental understanding
(«57); S3S ond parentasl achievement expectation (,65); SES and
peer's n achievement (,68); SiS and the student's self-concept
(+70); SES and his n achievement (+64); SES and his achievement
(.64); parental understanding and the student's self-concept
(+56); parental achievement expectation and peer®s n achieve-
ment (.59); psrental achievement expectation and the student's
acr.ievement (,59); peer's n achievement and the student, selr-

coneept (.62); peer's n schievement andthe student*s n
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achievement (.63); his n achievement and acrievement (.63),

(Insert Table Q)

b, Path coefficients

Faths orizinating in Si8 have large cocfficlents. They
ar~ .57 to prrental understanding; .65 to parental achievement
erpectation; .68 to‘peer's n achievement; .37 to the student's
s&]1f-concept; .21 to his political consciousness; .30 to nis
n schievement; and ,13 to his achievement.

(Insert Table 10)

Fath coefficients between socialization variables and the
student's attitudes are large. ‘They are .24 between parentel
understanding and the student's self-concept; +13 between
parental understanding and the student's political consciousness;
.14 bhetween parentsl achievement expectation and the student's
political consciousness; .25 between parental achievement
expectation and n achievement; ,25 between ﬁecr's n achievement
and the student's self-concept; .13 between peer's n achievement
and the student's political consciousness; and .32 between
peer's n achlevement and the student's n achijevement. Between
the attitudes and behavior of students, path coefficients of
+22 is found between n achievement and achievement.

c. Multiple correlation, direct and indirect effects

The multiple correlation coefficient between achievement
and other seven variables is .75, which mesns that 56 per cent

of the variation in 2chievement is explained by these inde-

pendent variables, The residusl effect is .661,
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The effect of SES upon achievement is by far the larcer
(+52) than the :ffects of other variables, iHowever, note that
the indirect effect (.39) of 3&S upon nchlevement via inter-
vening variables is greater than 1ts direct eoffect (13), nnd
that the effects of socialization variables upon achievenent
are not extrenely small,

(Insert Table 11)
(Insert Figure 3)

L, Comparison

Among the Blacks SES is the important causal factor
directly explaining parental socialization, the selection of
peers, the student's n achievement and achicvement. Other links
are relatively weak.

fimong the Aslans causal 1links among the selected variables
are generally weak except those connecting SES and parental
understanding, SES and the student's self-concept, ans SiS and
his achievement.

Among the Whites SES 1s the important causal origin directly
e¥plaining varjation in other variables., However, the indirect
effect of SES is also large. Peer's n ac.ievement is another
caus=2l origin accounting for the student's attitudes and
behavior. In this group the cmausal structure for the student's
~chlevement is more tightly linked than in Blacks or Asians,

In general (1) 3RS has great impacts upon other variables,
(2) the 1links between socialization and student's attitudes are

strong, and (3) causal 1links between achievement and other

varisbles except SES are very weak.
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B, Correlates of Political Activism

Path diagram, The path diagram for this analyslis 1is

basically the same as the one presented above, The first stage
consists of SES, The second stage includes parental socializatiorn
(independence training and sympathetic understanding) and peer
soclalizat:on (poi'tical consciousness of peers), The third

stage consists of the student's attitudes (self-concept and
political consciousness) and the fourth stage is the student's

behavior (political participation),

l. Black Students (Time 1)

a., Zero-crder correlation

All the correlaticns among the selected seven variables
are statistically significant. The correlation between parental
autonomy (independence training) and other variables are
negative, Large correlations are found between SkES and peers
political consciousness (,65); 3ES and student's self~concept
(+65); SIS and his political consciousness (.54);: peer's
political consciousness and the student's self-concept (.56).

(Insert Table 12)

b, Path coefficients

Path coefficlents originating in SES are large. They are
-.34 to parental autonomy; .44 to parental understanding; .65
to peer's political consciousness; 45 to the student's self-
concept; .37 to his political consciousness; and .29 to his
political participation,

(Insert Table 13)




It was unexpected to find a negative coefficieﬁt (~.19)
for the path from parental autonomy and the student®s self-
concept. Path coefficients from peer's politicel consciousness
to the student's self-concept is ,20; and to his political
consclousness is ,17. The student's political participation is

linked to his self-concept with the coefficient of .12, and

TN

to parental understzndéding at .1l5.

c, Multiple borrelation, direct and indirect effects

{ The multiple correlation coefficient is .501, which
implies that 25 per cent of the variation in student's political
participation is explained by these six varibdles. The residual
effect is .501,
The effect of the Si£S upon political participetion (.36) is
loarrer than those of other variables,
(Insert Table 14)

(Insert Figure &)

2. Asian Students (Time 1)

a, Zero-order correlations

wxcept for the correlation (.67) between Su3 and parental
understandinge, other correlations are small, or statistically
insirmificant or negative,
(Insert Tahle 15)

b, rath coefficlents

Fath coefficients from SiS are large. They are 46 to
parental autonomy; .67 to parental understsnding; .18 to peer's

rolitical consciousness; .34 to the student's self-concept;
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and ,32 to his political participation,

Coefficlents cf the path originating ir socizlization
variables are -,12 from parental autonomy to the student's
»-1%-concept; -, to his political consciousness; -.21 to his
political participation; .19 from parental understand;:nr to
the student®s self-concept; .11 to his political consciousness;
«10 from peer's political conscicusness to .the student's
s2lf-concept; .11 to his political coasciousness, snd «.l12
to his political participation.

(Insert Table 16)

Co ultiple correlation, direct and inidirect offects

The multiple correlation coefficieant is .325, which explaina
only nine per cent of the variation in political participation,
The residual effect is ,946,

The effect of SuS upon political participation (.30) is
larger than the effects of other variables.

(Insert Table 17)

(Insert Figure 5)

3. White Students (Time 1)

A. Zero-order correlations

11 the correlations are significant, Uarger ones are
found hetween 33535 and parental understaniing (.57): between oud
and the student's self-concept (.70); between parental under-
standing and the studert's self-concept (.56).

(Insert Table 18)




b. Path coefficients

Fath coefficients are larse from J.S. They are ,a0 ‘o
parental zutonomy; .43 to parental understandine: .55 to peer's
nolitical conscilousness; .05 to the stuident's self-concept;
+29 to his political consciousness; and M2 to his political
paTticipation,

(Insert Table 19)

Faths betwen soclalization variables and the student's
arttitudes are large., They are ,14 between narental avtonomy
and the student's self-concept; .23 between psrentul undevr-
standing and the student's self-concept; .12 betwen parental
understandine and the student's political conscliousness, and
«15 betwen peer's political consciousness and the student's
political consciousness,

c. Multiple correlation, direct and indirect effects

The multiple correlation coefficient 1s ,522, which explains
25 per cent of the variation in political participation. The
residunl effect is .853.
The effect of SES on political consciousness is large
(.50), whiic the effects of other variablss are very smnall.,
(Insert Table 20)

(Insert Figure 6)
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C., Correlates of lanifest Anxiety

Path diagram. The first stage consiscs of SES, The second

stezte includes socislization variables such as parental autonomy,
understanding, achievement expectation, peer®s n achlevement,
and political consciousness. The third stage consists of the
student's attitudes: self-concept, po~ itical consciousness,

n achievement. The last stage is the dependent variable,

manifest anxiety.

1. Black Students (Time 1)

a., <Zero-order correlation

Correlstions are in general large. F[anifest anxiety is
negatively correlated with other varisbles, and so is parentsl
autonony. Large correlations are fuund betwen 3ES and parental
achievement expectation (.62); between 3ES and peer's n achieve-
ment (.59); betwen SiS and peer's political consciousness (.,A5);:
betwen 353 and the student's self-concept (.65); betwen 353 and
his n achievement (.51); and between political consciousness
and n achievement (.60).

(Insert Table 21)

b. Path coefficients

Path coefficients are large from SE3., They are -.34 to
parental autonomy; .44 to understanding; .62 to achievement
expectation; .59 to peer's n achievement; .65 to political
consciousness; .40 to the student's self-concept; .28 to
his political consciousness; .8 to his n achievement; sand
~+11l to his manifest anziety.

(Insert ‘!'=2bl: 22)




Fath coefficients betwen socialization variables and
the student'’s attitudes are lnrge. They are -,17 fron
parental autonomy to the student®'s self-concept; .23 fron
parental understanding to the student's n achieveument; ,23
from parental achievement expectation to the student's self--
concept; -,19 to his political consciousness; ,19 to his n
achievement; -,12 from peer's n achievement to the student's
self-concept; .19 from peer'’s political consciousness to the
student's self-concept; .14 to his political consciousness.
Links between the student's attitudes and behavior are weak,

c. Multiple correlation, direct and indirect effects

The multiple correlation coefficient is .305, which explains
nine per cent of the variation in manifest anxiety. The residual
effect is .952,

Total effect of any one variable upon the dependent
varisble is not large. The effect of 3ES upon anxiety is
-.1"" and thet of veer's n achievement upon the student's
anxiety is .1l6.

(Insert Table 23)

(Insert Figure 7)

2. Aisian 3tudents (Time 1)

a2, Zero-order correlations

.arge correlation is found between Si3 and parental

by

understanding (.67). Host other correlations are small, or

statistically insignificant or negative.

(Insert Table 24)




b, Path coefficients

Path coefficients from S&S are large. They are .46 to
parental autonomy; .67 to parental understanding; .17 to peer's

n schievement; .18 to peer's political consciousness; .20 to the

student's self-concept; and -.13 to his manifest anxiety.
(Insert Table 25)

Tath coeflicients between soclalization variables are -.12

from parental autonomy to the student's self-concept; .26 to

.19 from parental understanding to

his political consciousness;

the student's self-concept; .12 to his political consciousness;

.11 from peer's political consciousness to the student's self-
concept; and -,11 to his political consciousness.

The link between the student's political consciousness and
his manifest anxiety is .26,

c. Multiple correlation, direct and indirect effects

The multiple correlation coefficient is ,369, which cxplains
16 per cent of variation in menifest anxiety. The residual
effect is .963,

The effect of SES upon snxiety is -.26, and the c!rfect of
parental understanding is -.19; and that of political cons-
ciousness is .26.

“ffects of other variables are weak.

(Insert Table 26)

(Insert Figure 8)
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3, Wnhite Students (Time 1)

a. Zero-~order correlations

Correlation coefficients are large except between manifest
anxiety and other variables. Among the larger ones are between
s@S and parental understanding (.57); between SLS and parental
achilevement expectation (.65); between SiS and peer's n
achievement(.68):; between SkES and the student's sel’-concept
(,70); between SES and n achievement (.,64); between parental
understanding and the student's self-concept {(.56); between
parentsl achievement expectation and peer's n achlevement (o597
and between peer's n achievemen®t and the student's n achievement
(.63).

(Insert Table 27)

b, Path coefficlents

Loth coefficients are large from S&S., They are .50 to
parental autonomy; .57 to parental understanding; .05 to parent-
a1l achievement expectation; .68 to peer's n achlevement; . 54
to peer's political consciousness; .30 to the student’s self-
concept; .15 to his political consciousness; and .28 to his
n achievement.,

(Insert Table 28)

Patﬁ coefficients between socialization variables and the

student*s attitudes are .13 from parental autonomy to the

student's self-concept; .23 from parental understanding to thne

student's self-concept; .12 to his politicsl consclousnees;

.16 fror parental nchievement expectation to the student's




n achievement; .13 to his political conscioushess; 11 fronm

peer's n achievement to the student's political consciounness;
.31 to his n achievement; .12 from peer's political consciousneas
to the student's voliticel consclousness,

Coefficicnts of the paths leading to anxiety are -2 fror
self-concept; ~-.14 from parental achievement expectation; .30
from peer's n achievement; and -.10 from h%é n achievenment.

Note high coefficient tetween peer's n achlevement and the
student*s manifest anxiety (,30). lraths througl: self-corcept
and through n achievewent to anxiety are strong. Anxiety is )

likely to be caused by low self-esteem and low n achlevenent,

c. HKultiple correlation, direct znéd indirect effects

The multiple correlastion coefficient. is .346, which explains
12 per cent of the variaticn in manifest anxiety. The residual
effect is 938,

motal effect c¢f SE3S upon anxiety is -.25 out of which
-.33 is indirect effect, .iffect of peer's n achlevement upon

snyicty is .21 and that of self-concept is .24,

(Insert Table 29)

(Insert Figure 9)
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Table 2n

"'lean scores ot Lime )

Blecxk nsirn ahilte
ECF  Regular .O0F deiulsr ot sewsulser

s 10C 100 30 100 s¢ 100
Sk3 1.72 4,96 2,14 5,63 >d16 0 5,82
Autonomy Ce76  5.30 2.96 L ,Aj5 480 .28
Understand ing 3.51 5.75 3.68 6,664 ho25 6,80
fieh, eypectetion 2.96 5,71 6.51 €,02 3083 (.47
leer--nr =ch. 2.77 5,40 5492 6,57 3,08 7,06
Feer--polit, ccons. 3.15 5.96 2.84 3,31 3.29 444
Sélf—concept 3.06 A,00 2.63 14,18 2,90 (.28
Political cons, 3.25  5.55 3.06 2,89 2473 5,02
N achievement 2,60 5,24 5.63 5,64 2.8 5,38
Achievement 2,70 4,66 2.87 6,16 256 5.59
Folitical action 2.83 4,77 2.51 2,72 2,44 L,4ue
Anxiety L,67 3.68 L.61 3,80 L.68 3,95

p<.01 (if difference in scores » .65 by t-test)

P« <05 (if difference in scores > «50 by t-test)




Table 2b

Tncrements in mean scores from
time 1 time 2

Black Asian white

N ' EOP Regular OP Regular oCF aegular

¥ N: 100 100 80 100 80 100
S7S8 W11 13 «10 .08 .08 05

} futoromy 02 07 A3 b .15 .0
Understanding .58 .11 .61 .03 <30 04
feh, expectation 1,24 .05 04 .07 .11 .0
Peer--n ach., .10 .06 .0 .0 .98 .0
reer--polit. cons, 1,84 .17 .0 .05 L6 W12
Self-concept 1,74 16 .78 W27 291 .10
Foliticsl cons., 1,66 .13 .08 .12 A3 .03
i+ achievement 1.58 1l W11 15 A9 .16
Achievement e23 .18 A3 W12 «23 .15
Politiczl action 1.07 .20 .11 .15 «96 .20

Anxiety J11 .05 23 ,0l .0 .02
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