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ABSTRACT

Since the Korean War and the integration of all
ethnic groups in the Army, the Fort Benning Dependents' Schools have
served the educational needs of the sons and daughters of culturally
different families living on the post. A letter from the Department
of the Army on April 22, 1970 expressed the desires of the department
to make greater efforts to implement multi-ethnic education and the
training of teachers to provide it in all of the dependent school
systems. The Assistant Superintendent found personnel in the schoois
with great interest and a desire to work with him on a multi-ethnic
curriculum guide. A committee was formed comprising two teachers from
each school. The principals were also invited to attend the committee
meetings and to invite community members. It was decided to include
in the guide ethnic groups that are mosi frequently represented in
the schools. Each school would select an ethnic group to study. The
guide would help in the teaching of culturally different students by
providing cultvral and historical information about minority groups
in an effort to begin to give the teacher a starting base that could
be used in assimilating the material into the curriculum. By doing
this, the guide would break down stereotypes and help teachers,
students, and parents to learn to udppreciate culturally and
ethnically different people. [Reproduced from the best available
copy.] (Author/JdM)
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THE CPATION OF A MULTI-:THWIC CURRICULUM SUIDE IS
THE FORXT DEMIIIVG DEPEMDESTS' SCHOOLS

ATARENESS AMD NEED

Since the Korean War and the integration of all ethnic groups in the Arsy, the
For: Benning Dependents® Schools have served the educatioral nzeds of tThe scns
and daughters of culturally different families living on the nost. Through the
years we had been proud of our success in teacning these children from varied
ethnic backgrouads %o live in the great American "ielting Pot." Teachers were
pconstomed to teaching children of all races, religions, languages, and cultures. .
‘e felt very adequate in dealing vith this vast commmity of humanity.

As the times changed and people became aware of the contributions and differences
of ethnic groups, Ve too began to realize that the "Melting Pot" never really
existed, but instead we wvere educating meny cultures to live in & culturally
pluralistic society.

Our first move towars an awareness and a need for a Multi-Ethaic Curriculum
Guide came when the leadership of our schools was informed that a high crficial
from the Devartment ol Health, Education, end Jelfare was planning en inspection
trip to Fort Benning that would jnciuce our schools. To prepare for his visit,
each of the school librarians submitted a list of all of the multi~ethnic
materials in the schools. The combined report was very lengthy and we ere
amazed and pleased with the material 1list. e were Ffurther pleased with the
amount of multi-ethnic education that was being done. It was discovered,
however, that the materials dealt primarily witn ethnic groups (with the excep-
%ion of the Indians) outside of the United States. " Tt was further discovered
tha> while some teachers used much of the material, it 1id nov have a good
circulation. Another issue was uncovered, that multi-ethnic education is an
emotionally laden to-ic and frequently invoked defensive behavior on the part
of administrators anc staff, The common ansver was, "I have no problems
teaching all of these kids. I treat tThem all the same." Mever the less, we
were amazed a% tne asount of material we had, and the amount of multi-ethnic
education that was occuring. The inswector never came, but his impact was
certainly felt--we were becoming aware.

This awareness for the aneed for .ulti-ethnic education was part of a nation
-wide trend. Textbool: nublishers were veginning to integrate their books.
High school and college students were clamoring for more culturally oriented
classes such as Black History.

A letter from the Devartment of the Aray on April 22, 1970, spurred us to
further action. In it were the desires of the department <o malte greater
efforts to implement mvlti-ethnic education and the training of teachers to
provide it in all of the dependent school systems. Our Assistant Superintendent
for Instruction, s, Earl L. Miley, attended the ASCD (Association for Super-
vision and Cuiriculum Develonment) conference in St. Iouis aud was motivated to
get a orogras poing at Fort Benning. ile found personnel in the schools vith
great interest and a desire to work witi. him on the projcct, The decision was
made to create a multi-ethnic curriculua guide.




PIANNELIG AND YRITLVG THIY GUIDE

In education vhen something new ig being Jcne, it seems that the pat ansver is
to form a committes. That is what we Gid. Each building principal was asked
to invite two teachers to serve on the cormitiee. Tae principals were also
invited o attend the committee meetinzs and to invite community members.

Our fTirst meeting and those that followed, were held during the school cay.
Substitute teachers covered the teacher's regvlar duties. The Assistant

A Suverintendent for Instruction, Mr. Earl L, ifiley, presided. ie conducied
the meeting in a very oven ended menne:r, The goal was to decice on how to
vroceed. Since no oné had had any experience in creating a mulci~ethnic guide,
there was much concera on the part of everyone there. The teachers fully
expected Mr. ¥iley to tell them exactly vhat to do and how to nroceed.,

ic.
Miley was hoping the teachers would offer suggestions. Ve finally dzciénd to
seek “"expert" advice at our next meeting. All of the participants left the
meeting with s feeling of frustration., Ia Tact, vhen cne of the principals
asked one of her »uilding renresentatives yhat had happened, she simply
replied, "I don'v Imoui"

Captain John iaszlo, a clinical psychologist with the Mentel Hyziene Censultstion
Service of Martin Army Hospitel; Lieutensnt Bill Marshell and sp/l iike Pezrson,
of the Race Relations Coordinating Group of Tort Beining, were invited to our
next meeting as "experts" in the field of Race Relations. Ve did not kmow it at
the time, but these men were still exveriencing frustration with their ovm func-
tion on the nost. They were able to.p=ovide the sensitivity to need and comrade-
ship in frustration that we needad to understand vhat wis going on. They made

us feel better about vhat we were doing and offered sound advice on how we might
begin. Although still quite confused, we were tble to meke some decisions. It
vas decided that we wowld include in thae puide éthnic groups that are most fre-
quently represented in our student popuwlation. Groups that were selected to
eppear in the guicde were: Puerto Ricans, American Indians, Koreans, lMexican
-Anericans, Japasese, Megroes, and Jews. A&lso, we decided that each school
would select an etinic group ©o study aad for which they would be responsible
for creating z —ortion of the guide. ¥a agreed aas the gnide wrould Leld iv. the
teaching of culturelly differint students by providing cultural and historical
snformation about minority groups in an effort to begin to give the teacher a
starting base that could be used in assia.lating the material inte the curriculum,
Dy doing this, the guide would break dowm sterotypes and help teachers, students,
and perentsz tc learn to appreciste culiurally and ethnicelly different people.

There was no sewscrided format that was agreed upon by the committee for writing

and recording the work. This atmosnhere of creative freedom was both e threaten~
. ing and a rewarding exmerience. Many teachers were s8ill asking, "'het do you

vent us to do?" As time passed each school developed its owm unidue method for
“creating their wortio: of the guide. iy hours were swent My dedicated adirinige
E Tred T the 107Ce2T 7T £ ol
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year.

A gerious provlem vas a lack ol researcl: materials. Today, only two Yyears sincz
the work was done, therse are wany nev uaterials that we could have uvsed had they
been available at the time, During this time the work wos coordinaved by the
hasisztant Superintendent for Tastructioats office by frequent meetings, oth
formal and informal, vith those involved. As the units were submitted to his
ofiice they verc edited and r2-typed, and »y the sumaer of 197L the guide was

! ready for printing.
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As it appeared at publication, the guide contained vnits on each of the ethnic
groups selected. It is evident that it was written by a large muwber of people
because the style of writing and Tormat changes from unit to wait. The 26 page
volume is bound with clins so that sections can be added or deleated as revisions
occur., Since this was our first atteumt at writing a multi-ethnic guide, constant
revision will be necessary as iaprovements are made. The attractive cover was

25

designed by our Instructional Supervisor, iirs. Evelyn Southwood.

'nen the multi~-ethnic curricnlum guide wvas eleased to the teachers during the
1071-1872 school year., There was observable evidence of additional multi-ethniec
instruction. There vere, however, many teachers who failed to use the material
and vho sav no need to implement multi-ethnic studies into their classroom pro-
grams,

Through dbservetion and a series of quastionnaires s it was evident that further
vork would te necessary to more fully wut into practice the m:lti-ethnic
curriculum. Casval observation by sensitive observers indicated a gap between
meterials, knovledge and practice. For example one observer reported an incident
where a black student approached a white teacher to ask a question. The boy
said, "May I axe you a question?"

The teacher responded, "The word is ask! Now say it correctly.".

The boy continued, "May I axe you & guestion?"

The teacher renlied, "I said the word is ask! ASK:® ASK! ASK!

ASSKKK!" -

The boy with a tear said, "All I wvanted to do was axe you a question." Such an
example pointed out the insensitiveness of the teacher to a cultural speech
pattern. '

After discussing vays in vhich teachers could be better prepared to fully
implement the curiiculum change, and after reading an article by Larry

Cuban in the Phi Delte Xappan, January 1972, we decided to try to have a
summer time human relalions vorkshop. One of Cuban's statemerts convinced
us about what we should do. EKe said, "hat is disastrous about white
instruction, of course is that children who aie throvm into a sea of
information -will not come out cleansed of self hate end sparkling with ethnic
consciousness. Thrown into such a see, children drovm."

Material on the planning and conduct of the workshop is included
in another section of this paper.

ADDITIONS AND R:VISIONS TO 'THE GUIDE

During the Human Relations Workshop there vas some criticism by the consultants
of the Multi-Ethnic Curriculum Guide. Tt was pointed out to us that some of our
material stereotyped certain groups, particularly the American Indians., The
Indians are of multinle cultures, all quite different. Because of the errors
that are made on any Tirst attempt it is necessary that the guide be in a constant
state of revision. ITev materials shouléd also be added a3 they are developed,

Tncluded in the workshop plan vas the creation of projects ir multi-ethnic
education that coulc be included in the guide. Each of the participents
was expected to do a nroject. Time for project plenning and work was
included in the workshop schedule,

P
T



ERI

Aruitoxt provided by Eic:

Very little guidance was given by the worl:shop steering committee in an effort

to increase the ci-zative wotential of the participants, The freedom in project
nlanning created frustration vhen the conferees gried to decide vhat to do.

Small groups anc swmall group facilitators rere used as part of the wosrlishop
format. 'thin the srovp setting frustrations were eased and roject decisions
vere reached with less Gifficuliy. As a vesult of the small group facilitation,
projects were createl DYy either grouns o onsan individuai basis. Some of the
project titles were: Iy Journey Across the Bridge vhich traces the Black
Anmericans® struggle for recognition: Color He American is an original role playing
situation with a bibliography; To Create A Peoplz is a project designed to teach
students iho they are as Americans; Biochemistry of the Skin is a project that is
designed to show how climate and geogranhical conditions have an effect on human
skin; The Aleskan Eskinos is a social studies unit for the second and third grede
level; Bridging the (a» is the study of tie biographies of famous Black leaders

in music, art, cducavion, literature, shorts, the military, government, science,
medicine, and exploration; Self-Image--1Ti10 Am I? is a project that will help
students from cifferen’ ebhnic backgrounds wo be more self-accepting; The Influenc:
of Folk iMusic on Other Fields of iusic is a »roject in which students will learn

a new respect for the music of his oim and other ethnic groups; Poelry - Wesro
Qig;ggi furthers the multi-ethnic curriculum by providing an opportunity for
‘teachers %o hear and read Ilegro dialect; ilative Americans is an outline and
bibliogranhy for studying Indien Americans; Self Tmage - I Have Something to Offer
is designed %o heln the student to learn that he is a very important vart of his
culturs; Self-Tmaze is an outline that will acquaint children vith Black confri-
butions and achieé@ﬁents; Yae Jistorian's Error is designed to help. clagsroom
teacners intezrate Blacke into the stury af American History.

These project plans are being printed so that all of the staff will have copies of
them. A sample project is included in this vacket of material.

tost of the projects are now being used to some degree in the schools. Even the
lunch room managers have become involved by v»lanaing an ethinic mesl one day each
month. On Oriental Day some children (ressed in costume and attempted to eat
with chop sticks, One of the cafeterias was Cecorated with lanterns and other
oriental decorations. An Ttalian menu is nlanned for the month of October.

The Fort Benning iulti-Zthnic Curricvlum Cuide is currently being revised for a
second printing. In the shori time of it's existence it has been, for the most
vart, well received. The gride has been used as a text in curriculum classes
and as port of a human relations project at Stephen F. Austin University,
Macogdoches, Texas. Georgia State University has vsed the guide in their
curriculum courses. It was also displayed at the Georgia Elementary Conference,
Southern Association oi Colleses and Schools. Muwmerous conies have been sent
to other uschools in the world vwide devwendent school systenm.

As vie have developed ovr multi-ethnic curriculum program there have heen many timec
vhen we decided to coatinue and do more. ‘le Teel these decisions have heen sound
end correct, As a first attempt, we are nroud of our woik, but are constently
striving vo improve this important addition to the curricuvlum.




ORCAIHZING Al PLAMINS THE VORISHIP

As a result of the development of the curricu
how to fully imclement it, a decision \:»
Education and Yelfare to fund a a worksh

lum guide and teacher concerns about
S made to reauest the Department of Health,
of for members of our professional staff,

In order for us to write a proposal for HE!!

needs of our professional statf, a six page
each staff member. This questionnaire listed many possible concerns of teachers.
They were asked to check the areas they would like to see incorporated into 2 worke
shop. Space was provided for them to list other concerns they might have. The
second part of the

could be resolved, o check the ones tpat appealed to
them. Space was alsc provided for then to

; tist other possible methods that could
- be used in a workshop setting to resolve their concerns., :

consideration that would reflect the
questionnafre was prepared and sent to

In addition to the above responses, we asked all’ staff ‘members to indicate their
preference for a workshop format; to tel} us what they wanted the workshop to do
for them; to Suggest methods to be ysed in evaluating the workshop and whether or
not they planned to attend if fundirig was approved,

The responses to the questionnair

posal tec HE.., Development of the
experience in writing one.

As_soon as the proposal was completed, but not yet approved, we began our planning
sessions, !n these meetings, which consumed a great deal of time, we began to
finalize the topics to be covered, consultants to be used, format of the workshop,
materials to be secyred for use in the vorkshop, evaluation procedures, etc, ‘le
Proceeded with the planning at this Point because we djid not know how long it would
take to get final funding approval, Also, it was our opinion that even though

funding_might be denied, planning such a workshop would be an invaluable experience
in itself, '

In April of 1972 e invited Dr. .en

nat Mullen, Associate Professor of
Education, $ tephe

n F. Austin State University, Nacogdoches, Texas, to visit Fort
t vith us about our planning,

Or. Hullen was selected tecause of
his experience in directing Project Philemon, -a human relations project in East
Texas. Dr. Mullen visited with us for two days and provided excellent guidance in
our planning., pr. ftullen, through Project Philemon, had directed several workshops
at Stephen F. Austin University for teachers from the East Texas area and as a {
result was able to 2comend consultants, materials and procedures that had been

successful for them,

Secondary

Soon after Dr. Mullen's visit
posal, e immediately notifij
them to begin making plans fo

» We received notice of approval of our workshop pro-

1 staff in order for

ed all members of the professiona
r the summer. .




’Every effort was made to allay these fears. tie have always had many materizls in

tle kept all members of the staff informed of vorkshop developments as they occurred.
This required numerous memorandums but the results were more than worth the effort.
Eve ryone was -knowledoeable of the workshop progress and this contributed great’y
toward classfoom teacher acceptance of tie workshcp. ‘le highly recommend to any<-
one contemplating such a program to keep everyone fully informed at all times.

It must be noted here that from the beginning there was resistance from some
members of the administrative staff {principals) to the idea of our having a work=
shop of this nature. Some fears were expresscd that since we have not had any
overt racial problems in our schools that we vere “rocking the boat''. Some person=
nel were of the opinion that ve were "doing enough'' and should let "well enouch

alone'',

our libraries about various ethnic grouns; however, our instructional program has
nct been interculturally orianted to any significant degree in the past. The work~
si.op steering committee attempted to impress each concernad administrator with the
idea that if our instructional program became interculturally oriented the possi=
bility of maintaining harmony among all groups represented in our student popula-~
tion was greatly enhanced. Another prime consideration that the steering committee
attempted to convey was that eachi child in our schools renardless of group member-
ship should be exposed to a curriculun that"is meaningful and supportive. In
addition, we attempted to convey the feeling that all students should have the
opportunity to be involved in an educational experience that would increase their
level of awareness and appraciation for all ethnic groups.

The experience of the workshop itself was most instrumental in helping these con=
cerned administrators see the value of a program of intercultural education.

ot only is it necessary to make every effort to keep the faculty informed about
the progress being made, but a concerted effort must also be made to keep the
school board aware of developmerts.

The responses to our questionnaire indicated that our staff was interested in
learning much more about a number of ethnic groups. The groups most of ten mentionec
were 3lacks, Pucrto Ricans and lexican-Americans. .

In our initial planning stages, we had anticipated including several ethnic groups
for consideration in our workshop sciiedule. However, as our planning began to
congeal it was clearly evident that time would not permit our doing so. Our final
workshop plans focused primarily on the black-white issues. The only exception
was one session devoted to the American Indian.

A final survey was conducted to determine who would attend the worikkshop. Attend-
ance was voluntary for classroom teachers inasmuch as the workshop was being con=
ducted after the teachers jrad completed their period of performance as specified
in their contracts, Classroom teachers were paid $75.00 per wee!: to attend.
Administrative personnel were expected to attend since they were still under con=
tract during the period of the workshop.
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The Fort Genning Dependents Schools requires its teachers to periodically (every
third or fifth year, depending on degree) return to college for further work.

Our system credited euch wcrksnop participant with five (5) quarter hours credit
toward this requirement. :fe vere able to arrange with the Fort Zenning branch of
Gecrgia State University for any participants who so des’.red to receive five hours
of graduate credit for participating in the vorkshop, te cxperienced no diffi-
culty in arranging with Georgia State for credit to be agiven. l!le were de!nghted
that they thougnt well enough of the worlisiiop and staff to accomrodate us so
readily. Ten participants chose to enroll for graduate credit. ’

Securing a desirable lccation for our workshop vas one cf the easier things to
accomplish, tile selected our newest school which is centraily air conditioned.
ft's very hot in Georgia in June! The school provided an ideal setting for our
large and small group activities. The sczcious carpsted library pgrovided adequate
space for tie more than 2,000 bocks purchased for the workshop and also for the
book exhibits secured for the workshop. These materials will be discussed in
another section of this paper.

The school auditorium where our large group meetings werc held also accommodated -
the area reserved for coffee breaks (these are important, too). Coffee, soft
drinks and a selection of snack items iwere provided daily at cost.

The workshop area was most attractive each day. The.e were bulletin boards and

many other types of displays tiirougiiout the area that reflected the goasls of our
workshop,

In planning the workshop, we felt that some scieduled social activities would not
only provide some relaxation and fun for the participants but would also afford
an opportunity for participants to get to knoi: one arnther on a more personal
basis. These informal activities did provide all of these things plus helping to
break down the hesitancy that some people were experiencing in discussing certain
issues on a personal basis witn members of minority groups. .

Huch time was spent in making decisions about consultants to invite to the work=
shop. ‘le were fortunate to Le able to nave the recommendations of Dr. fullen
These proved to be an invaluable asset. /e did our best to match consultants and
their expertise witih the needs of our teachers. 5Sased on the reception of the
worksnop, we seemed to nave done quite well,

The consultants invited to the workshop and their assigned topics were:

Consultant i J
==eu_tanc Topic of Days
Rev. Jo Howard Edin;ton “"'Something There Is That
Pastor, Firsc s resbyterian Coesn't Love a '/all'

Churcn, KRilgore. ey s
(LUDCJ\.OH S 2 hwr)



Consuitant

Dr. Rovert H. uarisbanc
Chalriaan, -Depsc of olitical
Sciance, Morahouse Colicge
Atlants, Georgic

Mr. John Hcileil

President

Race Relations Ceomsviging,
Columbus, Georgia

Dr. J. Brooks Dendy
Supervisor of Drama Scction
Division of Education
Carnegie Institute
Pittsburgn, Pennsylvania

or. James R. Richuurg

Assistant Director

Indian Teacher Trcining Project
University of Gecrgia

(Plus &4 American-Indian
Teacher-Trainees)

CPT John Laszlo

CPT Joe! Chapman

Clinical Psychologists

flental Hygiene Consultation
service, Fort venning, Georgia
(Assisted during the entire
planning and workshop period)

Dr. 0dis Rhodes

Associate Professor

Stephen F, Austin State

University, ilacogdoches, Texas
and

tir. Albert Ititchell

Staff Specialist

Project Philemon

(Assisted Dr. Rhodes)

Topic

vistcrical Issues-in flajority=
filnority Relationsii;s

ilinority Group ilembership
and: 1. Education

. Economics

. lealth

. Residence

LW N

Sterecotyping and Self-Image

-

Self-image

1.. Orientati n to Indian
Teacher Training Project
2. The American-indian
In Our Society Today

Skill Practise In The
Resolution of Conflict
(tnstitutional and
{nterpersonal)

Skill Practise In the
Preventior of Conflicts

HCommunication - A Crucial
Factor ilhen Two tiorlds itecet'
(30-ninute address)

Black Dialect-Implications
For Teachers

Humber
UL

of Cays

1]

The general procedure each morning was for the consultant to spend approximately 45
minutcs-addressing the assigned topic; a 15 minute break; small ¢roup discussion of
consultants"remarks (2 hours); large group meeting to pose questions to consultant

(1 hour).



e had no formal afternoon sessions. However; ‘o ..tants _returned in the after
noon to have round-table discussions with participants who chose to.return for
these. These discussicns, usually involving from 6 to 12 participants, were Very
productive. Those who did not attend these discussion sessions, vere free to work
on their projects {discussed in another section of this paper), view films or be
involved in other activities, They were required to be present for the morning
sessions only.

All sessions of the viorkshop were video taped, These tapes can be used in in=
service programs, especially with those teachers who did not attend and new teachers
joining the staff.

e also plar to develop a Hdocumentary'' type tape that will portray all phases of
our workshop from the planning stage to the ~onclusion. The video tapes are also”’
available to other agencies on post that may have an interest in the human relations
arca.

EQFQuEpflections

1. There is some feeling that our daily vorkshop schedule was too short. The
hours were from 3:00 a.m.~12:80 noon, There are arguments pro and con for
a longer day. Of course, one prime consideration Would be the number of
teachers who could not attend if the dai ly schedule were longer.

2. School systems (or other organizations) becomina invoived in this type en<
deavor need to realize that even today this is a "loaded" issue. People
(teachers and administrators) don't necessarily think logically and ,
rationally just because tihey are teducated" (college or university graduates).

3. Many people when they begin planning such an experience will issue a blanket
invitation to others to become involved and help vith the planning. If this
doesn't work as well as desired, we strongly encourage you to approach
people individually and enlist their help and suppcrt. pon't just seck the
assistance of people you feel are in agreement with you. Getting some of
those involved wito are thinsking negatively about the project could do
wonders for the project and could quite easily lead to some attitude changes.

4, ‘ihen you are in the process of securing consultants, be sure you let them
know the needs of your staff; your community; what you want them to do and
the areas of concern they are to cover.

Also, it can be most helpful to talk to others who have conducted sinilar
workshops and ask for their racommendations.

5. Plan well enough in advance to crovide adequate time for previewing all
types of materials you plan to purchase for use in workshop. This is im=
portant, Therc are many different types of materials avai lable tcday.
Much of what is available is of good quality; much of it fsntt.

6. Personnel should nct be forced to attend, There should be no feeling of
cocrclon. The participants in our workshop were so enthusiastic, that we
are already hearing others say they wish they had attended.




The workshop experience should be goal oriented toward curriculum, but
plan time for intsraction and interpersonal relationships. ven't meke the
workshop so zval oriented that interpersonal discussion is left out.

e would rccommend that your first workshop be an 'in nouse' cctivity.
in later workshops the community could be .involved.

Conflict will occur in these workshops. it ¢id in ours. ‘e feel you
should not try to prevent it. People can grow from this kind of experience.

If you squelch it {conflict), you may squelch a lot of other sood things,
tool

If you feel you have to make an administrative decision during the viorkshop,
think through the effect the decision will have on others. Don't act on
your first impulse.

then you write a proposal for workshop funding, be sure to include sufficient
funds to provide for adequate staff and time to do follow=up activities

such as evaluation of workshop, supervision of program implementation, pub-
lication of ~orkshop projects, etc. These activities require a lot of time.
and effort.~- probably more than any member(s) of your regular staff would
have to devote to it and also perform all of their other duties.

iJe would alsc recommend that provisions be made for released time for
teachers to meet the year following the works:oyp. to share their idecas re-
garding the implementation of the new program. It would also be most
advantageous to bring in consultants for some of these in=service meetings.
Your experiences in a vorkshop st.ould be shared with others., In order to
do this, someone will need time to write up these experiences for publica=
tion in professional journals and/or do what we are doing in this paper.
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THE ROLE CF SMALL CROUP WORK IN THE HUMAN RELATIONS 'VORKSHOP

Yorking on the assumption that the developuent of a realistic and usable ethnic
curricuivm depends not only on accurate resourcc material but also upon peraon
~to-person discussion of ethnic stereotypes, the sterring comrittee decided to
make small group activities a major aspect of the workshop format., Dividing the
workshop perticipants into smell groups served several functions: (1) smell
group meetings were to be a time vhere participants could more Tully discuss the
didactic presentations of the consultants; (2) it was.hoped that the relativ:ly
greater intimacy of a small group would encourage members to explore racial
attitudes vith each other; and (3) it was also hoped that teachers would collab-
orate witn each other in working out curriculum projects.

GROUP COMPOSITIOM

The 84 workshop participants were divided into eight groups of eight to ten
nersons each, who would work together for mest of the ‘three weeks. There
were Tive groips of élémentary grade teachers (Kindergarten through Fifth),
two groups of Jjunior high teachers (sixth “hrough eighth), and one group of
administrators. Special area teachers vere distributed across the various
groups. Tuelve of the 84 participants vere black. Fach group was assigned

a facilitator, four of whom were also black. Black teachers were distributed
so that, vith the exception of one. group, each group had twc black members.
Effort was made to have at least two Black members per group SO that they
would not feel like a token 3lack in a white groud. A1l the elementary

roude goops vere Temale, but the junior high and administrative groups

vere composed of men and vomen. Groups were composed of teachers from
different schools in the system to enhance the sharing of curriculum ideas
betieen faculties, but the group members were selected to put teachers of the
same rrade level together so that they could better discuss curriculum inno-
vations apnropriate to the age child vwhich they taugit. Administrators were
nlaced into their owm group 8O that they would be free to discuss administra~-
tive issues in iumplementing a milti-ethnic curriculum and free to develop
prajects appropriate to their organizational level. Although the groups

uvere composed of only bleck and white members, it wes assumed by the commit-
Lee that the exploration of blacl and white culture stereotypes might
encourage participants to question other ethnic stereotypes.
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SELECTION OF GROUP FACILITATORS

Ta order to facilitate the fuactions of the small grouds, each group vas assigued
a facilitator. There was no readily available-group of mental health workers or
educators skilled in group »rocess skills, so facilitators had o be selected

Pron o:e survounding community ead oriented to che »urposes of the workshop. In
fact, there arve fev experts in the cevelopaent ol inter-cuditural curricula. Thus,
tie training of facilitators wvas more of a mutual venture vetween the steering
cozmittee and the facilitators than it was a formel treining period in interper-
sonal dyhamics or small group processes, Actually, the coumittee did not think
that "exvert" facilitators were necessary since the voriisiiop vas an exploracory
adventure for everyone conceraned. It was thought most important to select Facil-
itators who (1) could relate empathctically with the tasks of teaching, (2) had
some type of erxperience with groups so that they would not be too anxious in
group interaction, and (3) showed an interest in learning more about ethnic groups
and exploring personal racial attitudes.

Fort Senning is adjacent to Columbus, Georzia, end iuscogee Cownty. In seaxching
for facilitetors, the commitiee had both military end civiiian sociel agencies,
and education versonnel to contact. Some of the military agencies contacted were
the iientel Iivpiene Clinie, the Humai Resdurces Rescarch Orgunization, the Race
Relations Coordineting Group, and sraduate students in curriculum development and
counseling psychology at a Foru Semning extension of Georgia Statce University.
Civilian contacts included tie iuscogee County School System, Columbus social
agencies and locel churches. On.one occassion, & merber of the stecring committee
visited a graduate class in counseling psychology, explained the nature of the
vorkshop, and asked interested students to sign up as possible facilitators. Ton
-student facilitetors were paid at the sane rzte teacher narticipants were p2id.

raduate student facilitators were able to claim practicun credit for having been
a Tacilitator. OF course, these inducements helped to abivacy povensitl facili~
tators.

In late ¥ay 1972, tean Tacilitetor candidates vere invited to en informgl coffee
at the home of one of %the steering committee mewbers, In this informal atmos-
phere, it vas possible to acquaint the applicanis vith ‘the pgoals and methods of
the curriculum workshop without giving the impression thiat they must be expertcs
in race relations. The informal atmosphere also helwed tie committee to pick
out thosc persoas who seemed to possess facilitative qualities, such as an
ability to listen empathetically and an open atiitude touvard exploring racial
attitudes,

From this meeting and through subsequent efforis, n.ne persons vers asked to
become group facilitators. Taese persons ceme froa many different backgrounds;
for exauole!

1. a vhite female, Fort Denning sciool teacher wio is also vorking on a master's
degree in Counseling Psychology.

2, another thite female, Fort Denning teacher who it woriidag ou a Counseling
Psychology mester's degree,

3. & black femele, Fort Seaniag teacher vho has f{unctionzd as a resource person
to other teachers on teachinz cechniques,

I, & black femaleé-teacher frou the Muscegee Councy School System who has a
mesterts degree in Social 'ork.



A
RN PP S R

5. a waite female, Director of Charistian Education vith a backgrouvnd in
elementary education and small groun leadership,

6. a black male Arwy ifajor o it curvently completing his Ph,D, in
Curriculum and Iastruction,

7. a vhice male, Axyy Sociel "oik Specialist in the iental Hygiene Clinic
vhose primary exmerience has been counseling of individvals end families.

O, a uwhite female, houseuifz yho has a master's degree in Social "ork and
is the wife of one of the committes members.

X 9. & black male, Army Specialist who was a member of the Race Relations

R Coordineting Group ané who ves experienced in leading black-white

encounteir groups.

=y

& ) FACILLITATOR ORIENTATION

The r* ering comittee also hired a consultant in swall group process to aid in

the  :lecting and briefing oi Tacilitatoi.. The consultant led, in conjuaction

uvith the commititee, a six-hour Saturday orientation for facilitators. As porc .
of his contract, he also et with the facililators twice a week for the first

two weeks of the workshop in order Yo give the facilitetor supervision on any

provlenms arising among groun members. At these supervisory meetings, facili-

tators not only discussed problems of group Tacilitation, but the facilitators,

steering coummittee end consuvltant also discussed the workshon®s progress.

The six~hour orientation was designed by the consultaat and the steering comaittee
to brief facilitators on various aspects of the worl:shop. For three hours in the
morning, svalf and consultant bHriefed facilitators on the history behind the devel~
opment of the workshon and presented informel lectures on how small groups fuactior
and sone of the groun »rocess nhenomena which night occur, The afternoon session
vas spent in elaborating on the morning presentations and answering the questions
of facilitacors. Taken in the spirit thet the workshop was a joint learning
adventure of staff, facilitators and workshop nerticivants, facilitators were
advised to encourage the ' ° groups to explore racial issues and etinic material,
but not to feel thet they must nrovide members vwith answers or directive leader-
ship, The role of the facilitator was described as one wvho helps the group do its
vozk, but does not teach the groun hov to function as a group or teach them ethnic
studies, It was thought that the groups would natuvrally form into some kind of
functional relationshin, especially since teachers are accustomed to working on

R comaithees, Finally, facilitators vere acquainted with the worksihopfs library of
Tilis, books axd peiphlets, -
Some vorl:shon participants were also zraduste students of Georgis Shate University
and vere ovtaining course credit for participation, Since these students had ©o
receive a course grade for their curzicuwlum project, the steering commitiee moni-
tored these stndents' sorl., In fact, since all participants were required to
subit nroject proposals for committee approval, it was deccided that any problems
releced to the nature and scone or rojects showld we hrought to thz steering
comnivtee's attention end not made tite facilitators respousidilivy., This ection
vas desisned to Torther insure that the Tacilitators dic not feel pressured to
assune expert leadership roles in their groups, '
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Of course, the steering committee g well as the facilitators were somevhat
nervous as o hov effecvive t:e small groups vould be, bub faedbeck from
participants and facilitetors as 4he vorkshop progressed was mostly auive

positive, All facilitators indicated thag vorking with the groups was 2

very meaningful learning experience, Also, a poas workshop questionnaire
Tilled owi by participants indicated that 81% of the respondents thouglt
that haviag a group facilitotor was nelpful, However, 33% of the ques~
tionnaire respondents stated the group neeting time was not long enough
to work on project proposals, Apparently, there wes inadzquate group time
for some grouns because they vere expected to participate in several sctiv-
ities: discuss consultant DPresentations, work on project proposals and
honefvlly discnss personal atiitudes about ethnic groups,

At the conclusion of the wor ishop, & debriefing was held between the
facilitators and the steering committee, In this Session ve all tried
to share learnings gained fron the vorkshop in an effort %o bring sbout
a feeling of completion and closure of cu. working relationshin, And
finally, grade conferences uere held with those facilitators wno were
receiving Georgie State couwse crecit for their vork, Although the
develonment of small groun narticipation was 2 ‘lme-conswning process,
coupeinsation was found in the enrichment of the learning experiences
for staff, Tacilitators and vorkshoy particivents,

1k
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Materials Used During the tiuman Relations Workshop

Once the proposed workshop had been approved, the Committee was able to obtain
numerous materials free of charge from various organizations along with additional
materials that were purchased.

]

Prior to the beginning of the workshop, we arranged with BFA Educational !ledia, a
subsidiary of Columbia Broadcasting System, to send 25 films to preview during the
workshop. These films were consigned to the Committee to be used during the entire
period of the workshop. This gave participants an opportunity to see all of the
films if they desired. They were asked to rate each (from high to low)., These
ratings wiil be used in purchase considerations., Viewing these films also assisted
the participants in the development and follow-up of thelr workshop project.
Arrangements were made for several rooms to be set up where these films vere avail~
able for participants to view at a convenient time, The films that were vievied by
the participants are as tollows: -

Afrizas An Introduction 18- minutes
sres and Srafts tn West ATrich 10 12 minutes
The Bill of Rights In Action: Equal Opportunity 22 minutes
‘Black znd \hite: Uptight 35 minutes
Back History: Lost, Stolen or Strayed 54 ninutes
The Black Soldier 26 minutes
Body and Soul: Part | (50dy) 2L minutes
3ody and Soul: Part I, (Soul) 25 minutes
Discovering American Folk Husic 21 1/2 minutes
Discovering Jazz 21 1/2 minutes
Discovering The iusic of Africa 22 minutes
‘Discovering The Music of Japan 22 minutes
Evan's Corner 24 minutes
Japan: An introduction 16 1/2 minutes
Paul Lawrence Dunbar: American Poet 14 minutes
Portrait in Black and Uhite 54 minutes
The Travelers and The Thieves: An African Folktale 10 minutes
“Two Knots on a Counting Rope 9 minutes
Values: Understanding Others 9 minutes
Values: Understanding Oursclves 9 minutes
Discovering American Indisn Music ’ 24 minutes
indians in The Americas 15 1/2 minutes
Chicano" 22 3/4 minutes
‘Minority Youth: Adam 10 minutes
‘Minority Youth: Akira . 14 1/2 minutes
Africa: Focus On Culture (Filmstrips with records 4 - 12 records

or cassettes) or b tapes
Africa: Focus on Economy (5 = 12" records or

5 tapes)

Al of the ahova films and flimstrips were on Primery, Elementary and Juaier ltigh
Levelse

The depth of our workshop was further enhanced by the books that were purchased for
use by the participants. This proved to be one of the most valuable assets of the
workshop. Host of the participants read widely during the three weeks of the
vorkshop and prior to its beginning. ’
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Each participant was provided with a folder of materials several wzeks in advance
of the workshop in order fcr them to read extensively and be better prepared for
the beginning of the workshop. Included in their folders were some free materials

secured from the following organizations: |

Also

Material

The Chickenbone Special

New South

Preserving and Understanding Your
Local Jewish Heritage

Integrated School Books

Focus On Minorities

Americans and Anthropology

American Indian ‘

Mexico _and {lexico City

Scott Joplin's **Treemonisha"

Building On Backgrounds

Do You Know?

A MNew Grace

Today's Price

The Black Performer

Teaching Ethnic Minority Cultures:
A Selected Bibliography

Deeds Of lack Regiment To Live Again

Cataclysm In Richmond

\lhy Some Progress Vhile Gthers Don't

The Past And lts Presence

How To Integrate Your Districts
Curriculum

American Majorities And Minorities

Multi-Racial Textbooks For Elementary
Schools

The Rightness Of ihiteness

Organization

Southern Regional Council
Southern Regional Council

American Jevish ilistorical Society

NAACP Education Department
Thnmes Y. Crowell Company
Humanities Press

vorld Book Reprint

Yorld Book Reprint

High Fidelity/Husical America
Instructor ilagazine

Dalton, Georgia, Public Schools
Opera News

Opera Newss

Opera ilevis

Dr. James Banks

The Bayonet

NAACP Education Department
{{AACP Education Department
MAACP Education Departrent
HAACP Education Department

MAACP Education Department
{IAACP Education Department

Hichigan=Ohio Regional
Educational Labtoratory

included in the folders were purchased materials as follows:

Hagazine Section (American Indiana)

January 1572 Issuz of Phi Delta Keppa

Teaching &£thnic idinority Studies
\lith A Focus On Culture

The Schools Can Overcome iacism

Adventures in Megro History, Vol. |,
Highlight Radlo Productions

Adventures [n Negro History, Vol. (I,
The Frederick Douslass Years

The Afro~American's Quest for Education:
A Clack Odyssey, Adventures In legro

History, Vol. 11
16

Atlanta Journal and Constitution
Phi Delta Kappa
Educational Leadership

Educational Leadership

These recordings were distributed to t.2 teachers during the workshop:

National Education Association
tlatlional Education Association

National Education Association
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The Committee sccured from The Coriined .20k Exhivit, inc. two exhibits for the
entire pericd of the worksicp. They were the i#+12 School Exhibit (of general
interest) divicaj intce four secticas: for grades X~5, .-y, 2~12 and professional
reading, The i~5 exnibit inclucded many of the exciting new picture books and
titles for beginning readers as well as books in American nisteory, health,
reference and sports,

The -v sections had titles in all arcas of literature and language, soc!al
studies, science, health, drug education, reference and sports. HMany books In
the areas of mystery and adventure, science fiction, animals and ceneral fiction
were included.

Section ¥y~12 inciuced many tities for suppliementary and leisure reading for senior
high schools, but the emphasis was on curricuilum~related titles including litera=
ture, (American and worid literature  essays, poetry, dramc, cinema, biography,
composition and spcech), sociail studies (American and world history and government,
current events, ci.il rights, socioiogy, and philosophy), science, the environment,
health, sex, and drug education, sports, study and college entrance.

The boox: in the professional reading section are on teaching, reference and
guidance.

The Second Exhibit {Exhibit 4) = Red, Uhite, Glack, Brown and Yellow: '™inorities
in America'’, is a unique conlectlonJS% materials on MINOFity groups in America
which includes 25v titles from 5. publishers and audio~visual producers on all
levels of interest from clementary school through adult. Subjects included were:
Black history from slavery through the present, Black and ‘/hite relations, c¢ivil
rights movements, history and culture of other lands, American Indians, women,
Spanish=speaking people, Orientals, art, urban studies, education, poetry, drama,
biogrephy, adult and young adult fiction. juvenile fiction and book lists.

These paperback books and audio-visual items presented a wide variety of up-to-
date materials which could be considered for classroom use and for supplementary,

required, recommepnded or independent study, for library reserve or regular col-
lections or for personal libraries.

During the last week of the worksihcp the single copies of the books and other
materials on display werec available for purchase by workshop participants at a
special discount rate of 5U% of cost,

During our workshcop ./e had five student assistants vho volunteered to assist pri-
marily In the audio-visual area. They learned to operate the VTR system and
assumed most of the responsibility for taping our workshop under the supervision
of one of our teachers who has exoerience with video tepe systems. They also

scheduled and showed 16mm films to many individuals and groups who participated
in the workshop,

Addi tional reference materials that were purchased for the workshop and distri=
buted to all the school libraries i the system for future use are:

10 copies -~ Bleiveiss, Marching To Freedom, The Life of tlartin Luther King
(t'est Haven, Connecticut: Academic Paperback Press).
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Paperbagg'ﬁpoks From The Concern Serius 12706-71

1o copies - vliss, wetsy, Povorty (iorristown, levw Jersey: Silver
~urdett, Co.)

15 copies - tliss, Letsy, Racc {liorristown, lew Jersey: Siiver
surdett Co.)

15 copies = Schrank, Jeff, Violence (Horristown, New Jersey: Siiver
vurdett Co.)

15 ccpies =~ .aggener, Rovert &., rreedom (ilorristown, ilew Jersey:

3ilver vurdett Co.)

15 copies ~ Bliss, detsy, cencration Gap (tiorristown, Yew Jersey:
Silver Burdett CO.)

15 copies = ‘Yaggener, hobert R., Auilority (Horristown, ilew Jersey:
Silver Surdett Co.)

15 copies - Schrani, Jeff, Communication (Hlorristown, ilew Jersay:
Silver Burdett Co.)

15 copies - Auw, Andre, Leaders Guide (i‘orristown, ‘lew Jersey: Silver
Curdett Co.)

80 copies - United States Commission on Civil Rights, Racism_In n_fmerica
and liow To Combat it (ashington, D. C.: U.5. Government
Printing Cffice, 1970).

1 set - Legends And Tales of Amcrican indians (itatwsah, New Jersey:
Troll Asscciates)

1 set - Lecends And Tales of Africa (ltahwah, iew Jersey: Troll
Associates).

1 set - Legends And Tales of Japan (Mahwah, New Jersey: Troll
Associates).

30 copies = Silberman, Charles E., Crisis In The Classroom: The Remakino
of American Education (New York: Vintace sooks = £ division
of Random House),

10 copies = Franklin, John tope, From Slavery To Freedon. A lilstory of
Hegro Americans (Mew York: Vintage, 1967)«

J0 copies = Cian, Daniel and Elliot akinner, A Glorious Ace In Africa
(Gar?en Clty, ilew York: Zenith & Looks, Doubicday and Lo.,
Inc.).

80 copies = Freidel, Frank, The Hegro and Puerto Ricans In American
Histery (Indianapolis, Indiana: D, C. Heath axnd Co.)
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copies

copies

iieisman and “right, Black Poetry For All Americans (ilew
York: Globe Look Co., Inc.}.

sennett, Lerone, that ilanner of Man: A Uiogra phy of Martin

Luther King (Peckskill, iiav York: Inter--Bac Co.).

Jontemps, Arna, Frederick Douglass: Slave~Fighter=Freeman,
(Peekskill, iew York: Inter=Pac Co.).

Srau, M. it., Island !n The Crossroads: The History of

Puerto Rico (Peekskill, ilew York: Inter=Pac Co.).

Epstein, Samuel, Harriet Tubman: Guide To Freedom
(Peekskill, Mew York: Inte:-Pac Co.).

Hardwick, Richard, Charles Richard Drew: Pioneer in Blccd,
(Peekskill, dew York: Inter~Pac Co.).

Patterson, Lillie, Booker T, lYashington: Leader of His People
(Peekskill, New York: Inter=-Pac Co.).

Rollins, Charlemae, They Showed The !lay: Forty American
Hegro Leaders (Peekskill, ilew York: iInter-Pac Co.).

Sterling, Philip, The uiet Rebel: Four Pucrto Rican ieaders
(Peekskill, Mew York: Inter=pac Co.;.

Young, Andrew, degro First In Sports {Peekskill, iiew York:
inter-Pac Co.).

Thompson, Era Bell and Herbert Hipson, \lhite on siack
(Chicago, I11: Johnson Publisiing Co.)

Srisbane, Robert !i., The Black Vanguard (Valley Forge, Pa.:
The Judson Press).

. ey s
Banks, James A,, "lack Seif Concept: Implications for Education

and Social Science (ilew York: McGraw=Hill ook Co.)

Quarles, Benjamin, The degro In The Yakina of America, (New
York: iacitillan Company) 1969,

Black {tistory = An Audio-Visual Course (Pulo Alto, California).

e

Levine, Stuart and Nancy Lurie, The American !ndten Today,
Saltimore, Maryland: Penguin dooks, Tne.)

Petrovich, Michsel ¢. and P. D. Curtin, Africa, South of
e Sahara, (Horristorn, .iew Jersey: silver burdett Co.)
.J70.
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Gricr, Yilliam and Price i1, Cobbs, M.9., _lack Rage
(lew York: santam books, tnc.).

Leipold, L. E., rFamous American llegrocs, Famous Armerican

degroes, (dirneapolis, ilinn: T. S. Deniscn and Co, fnc.)

banks, James A, (Ed.), "The Imperatives of Ethnic Education,'
Phi Yelta Kappa, Special Issue, (Bloomington, Ind: Director

Forces (iiew York:
forces

of Adwinistrative Service, January 1972),

fiughes, Langston and Arna vontemps, Book of ifegro Folklore
{ilew York: Dodd, iiead and Company) .

Hulti-Raciel Stories and “fographies: A set of 21 paperbacks,
Grades 4-7 (Paramus, ilew Jersey: Educational Reading Service).

banks, James A,, Teaching The {lack Experience: Methods and
aterials (belmont, Calif: Fearon, 1970).

March Toward Freedom, A History of Black Americans
Calif: Fearon Publisners).

dava, Julian, llexican American: A 8rief Look At Their llistory
(New York: AntT=Defamation League of 3'ilat, G'rith).

Raab, Earl and Seymour Lipset, Pre;gﬁf.i_ and Societ
(ilew York: Anti-Defamation League of £’nai 37+ith).

Smitk, M, Grewster and June A, Pillavin, The Schools and
Prejudice (iew York: Anti-Defamation League of 3'nai B'rith).

(Selmont,

Resource Unit on Prejudice and Discrimination. (Wew York;
Anti-Defamation League of B'nal B'rith = no author shown)

Handlin, Oscar, Out of Many: A Stud Guide to Cultural
Fluralisim In the United States {liew York: Anti-Defamation

League of 3Vnai G'rith).

Miller, Donald L., An Album of Slack Americans In The Armed
Franklin t'atts, inc.).

Shapp, Martha and Charles, Let's Find Out About Jeuish Holidays,
(New York: Franklin ‘fatts, Inc, 1971).

Branson, France,

The Human Side of Afro-American History,
(Columbus,

Ohio: Ginn and tompany),

Finklestein, Sandifer and Wright, Minorities:
Globe Gook Co., Inc.).
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tlashington, Up Fron Slavery (ilest Haven, Connecticut:
Adademic Paperback Press)

Banks, sames A., Teaching Social Studies To Culturally
Different Chilidren (Reading, ilass.: Addison=''esley Publishing
Coy, 1J71.

Banks, James A., Teaching Languace Arts To Culturally
Different Children (Reading, Hass.: Addison-l/esley Publishing
Coy, 1971.

Penn, Joéeph E., Pioneers and Planters (Columbus, Ohio:
American Education Publication).

itcHugh, Reymond, The hurrican Promise: Free ilegrozs Before
The Civil \ar (Columbus, Ohio: American Education Publication).

Hudson, Gossie li., Forward For Freedom: iir. Linccln and the
ilegroes (Columbus, Ohio: American Education Publication).

Jackson, ‘. Shermon, The Lost Promise: Reconstruction In
The Sougﬁ_(Columbus, Ohio: American Education Publication).

doran, Robert, The Reicn of Jim Crow: Separatism and the Clack
Experience (Colunbua, Uhio: Fmerican Education Publication).

Williams, Oscar, dorthuard ound: : From Sharecropping to City
Living (Columbus, Ohio: American Education Publication).

tellary, Dornie, Glory Road: The Visible Slack Man {Colunmbus,
Ohio: American Education Publication).

Thorpe, Earl C., Strucgle For a Nation's Conscience: Civil
Rights (Columbus, Chio: American Education Publication).

Palemares, Uvaide H., (Ed.), The Personnel and Cuidance
Journal (Vol. 50, :lo. 2), "Culture As A Reason For Ceing",
Zuashington, D. C.: American Personnel and Guidance Assoc.,

1971).

The Personnel and Guidance Jcinal, '"VWhat Guidance For

Blacks' (iiashington, D. C.: American Personnel and Guidance
Assoc., Hay 1470).

Cobbs, Price i,, 'Dare to Care/Dare to Act'. Audio cassette
tape rzcording of address at the Ogening General Session,
(Washington, D, C.: Association for Supervision and Curri=
culum Development, 1571).

Educational ieadership (Vol. 2u, Ho. 2), ‘‘ashington, 0.C.

Journal of Association for Supervision and Curriculum Devclop-
rment, 1971,




Evaluating the effects of the 1972 Human Relatioas Workshop at the Fort
Berning Dependents Schools

BACHGRCUID TO THE DESIGIT CF THE_EVALUATION

During the initial stages of the planning phase, it Became clear that the
committee viewed the goals of curriculum change in the area of ethnic
studies as involving changes in both the substantive conteni of the formal
curriculum, and in the "hidden" curriculum transmitted through the inter-
personal relationships in the classroom, The human relations workshop
model was seen as one method of exposing a portion of the school gtaff to
& complex set of learning experiences vhich were selected to potentially
influence the selection of curriculum content, teaching methods and inter-
personal styles, Because the worishop was considered an experiment, it was
of concern that some formal evaluation be carried out to determine its
effects, :

Though formal evaluation was considered necessary, it did not become an
integral part of the committee's work until very late in the planning
phase, A% that time, the development of an evaluation model and the
selection and construchion of evaluation instruments was largely dele-
gaced to one committee member whose work was reviewed and approved by
other members of the group, The postoonement of planning for the
evaluation witimately led to omission of some potentially important
leasures and to some incongruence betveen the goals of the workshon and
the evaluation measures used. Early and continuous consideration of
the implications of the goals, methods and structure of the workshop
for doing an effective evaluation of its impact is strongly recommended
to others working in this area,

EVALUATION MODEL

Many of the measures used to assess the impact of the workshop were part
of a school-wide survey administere¢ to the school staff a year before
the workshop, To determine the impact of the workshop on perticipants,
changes scores on the instruments betwesn June, 1971 and the beginning
of the workshop vill be compared with change scores from the beginning
to the end of the workshop, This data is current.y being prepared for
analysis,
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EVALUATION TMSTRUMENTS

The evaluation package consisted of a number of questionmaires with a
considerable range of established reliapility and velidity. Each of
the instruments involves direct self report of attitudes, beliefs,

- feelings or behavior. Each of these instruments is described driefly

below,

The D Scale (Rokeach, 1960) was used to assess irdividual differences
in openness or closedness of velief systems. This measure was included
to help internret possible dirferences in attitude rchange and infor~
mationgl gain in the workshop.

The Multifactor Raciel Attitude Taventory (Voodmansee and Cook, 1957) was
used to measure various attitudes toward Negroes. This measure vas
included to assess inequalitarian attitudes toward the predominant ethnic
grotp in the local commmity vhere the teachers in the wozkshon live.

The Pthnic Studies Attitudes Scale was Geveloped at Fort Bemning to assess
acceptance of aad resistance to the inclusion of ethnic studies into the
curriculun. Vork on the reliability and validity of this instrument is
undervay.

Measures of general information about minority groups were used as a
rcugh indicator of knowledge level before and after the worlkshon.
Changes in information level resulting from the workshop are probably
underestimated by these instruments because they did not cover material
presented by the consultants.

A measure of background information con*aining questions about involvement
over the last year in curriculum chang. and reasons for attending the
workshop was included.

A list of pammhlets, books and films available during the workshop was
distributed and teachers reported vhich ones they read or saw.

A measure of reactions to diftcrent parts of the workshop was used, and
suggestions Tor improvement were sought.

While observational studies of workshop participants prior to the work-
shop would have been a useful way to assess the content of their class
offerings and their interpersonal style, staff vas not available for
such an effort. Reluctance on the wart of workshop participants to
become involved in role playing and nossible embarrassment about "micro
-teaching" such unfamilier material made assessment of behavior is
structured situations within the workshop impossible. None of the
questionnaire measures provides .mch basis for inferring what a +teacher
presents in class, either factually or interpersonally. As a consequence,
no clear, adequate measures of the central objectives of the vorkshop are
available,
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Instesd, most of the evaluation imeasures represent variables such as
dogmatism, racial attitudes, information level, etc. which may mediate
the decision-making process which leads a teacher to alter the content
of her classroom drogram and her style of relating to children, particu-
1arly those from iinority grouns.

FUTURE EVALUATION

All of the instyuments described above were administered immediately
after the workshop, and reveal ouly some of the shortrange impact of
the worksiop. It would be very desirable to now interviev individual
teachers and school staffs, to do classroom observations, and study
planning books for class presentations to further understand the
impact of the workshop, Such studies take time and money hut would be
well vorth the effort to determine mu:i2 about the issues, methods and
effects involved in trying to estetlish cultural pluralism in our
schools, T S
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FORT BEMIING DIPENDIENTS' SCHOOLS
HUMAY RELATIONS TTORKSHOP
POST-HORKSHOP EVALUATICN

1. Vhich of the folloring ethnic groups vere yoi most interested in learning more
about in ¢h: s workshop? IFf you were interested in more than one, which one
KVal was most imyortant?

ETHNIC GROU?2 RESPONSES (%)
Blacks e-w=cw- ——- 53
Mexican Ameiricans - 0
Puerto Ricans ~mmemmemcccccccccnccaan- 2
JODANESE wrmmmm e e e e e o e o e e e e e 0
American Iadians e ————————— 10
Jeuish wmmiemacmea— - ——— 1
Yo Specific Groun m=mmcmmmcccmccca——— 5
Other ~eccmcmcrcccccmccccem e can———— 1
#Mixed Preference wmmmmmmmmcsnoeconee-— 16
o ReSpoNSe., =—memmecmcmaccecceeae——an— 12

#This category was added by 16% of the respondents, Among the ethnic groups
listed in this category, Blacks wrere predominant.

2. TPlease rate each of the following areas o how important it was to you at the
outset of the vorkshop. The following rating scale is to be used:

1. Very Important
2. TImportant
3. Neither Immortant nor Unimportant
L, Unimportant
5. Very Unimpc rtanc
RESFONSES (%)

ARFA 1 2 3 4 5

Learning more specific facts about an ethnic group (76)* 49 L9 1 1 O

Exploring my owm attitude toward an ethnic group (76 ) ig 3¢ 5. 7 3 O

Inhancing my skill at teaching multi-ethnic materials 62 22 7 1 1
(76 )-::-

Increasing my knouledge of resources sucn as books and

films in the area of multi-ethnic education (77)%* 5. 0 3 5 1

*Mumber of participants responding to this question.

015185
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3. Flease rate the extent to which each of the areas me %ioned in question 2 was
dealt with in the vorkshop., This is, to whut extent vere your specific needs
in each of the areas met in the worl:shon., The following rating scale is to
be used:

1, Very Adeguately

2. Adequately

3. Neither Adequately nor Inadequately
KV L, Tnadequately
‘ 5. Very Inadequately

RESPOISES (%)
ARIFA 1 2 3 L4 5
Learning moe specific facts about an ethmic group (76)% 24 64 7 L4 1
Exploring my own attitude tovard an ethnic group (76)% 32 5 9 L4 o0
#%Enhancing my skill at teaching muiti-ethnic material (76)% 13 46 29 5 7
Increasing my knowledge of resources such as bools
and films in the area of mlti-ethnic education (76)% 4 50 1 4 1

*Mumber of particinants responding to this question.

##This initial vorkshop was not designed specifically for enhancing teaching
gkills, The main thrusts were in the direction of changing attitudes, pro-
viding infoimation about minority groups (primarily Bl acks) help:.ng partici-
pants to become avare of resource materials available and to create a greater
apprecla’clon of ‘the responsibility ve all have in providing a prozram of
instruction that meets the needs of all boys and girls rega: *d_.ess of group
membersnip.

4, Pl..se rank the following commonents of the workshop on the extent to which
they helwed to meet your needs. The commonent which best helped meet your
needs should be raniied 1 on a sliding scale of from 1-6,

: SCALE (%5)

ARTA 1 2 3 L 5 6
Presentations by consulbtants (75)#* k2 o271 12 8 4 2
Discussion vith consultants in auditorium (large

group) (72)% 11 1k 17 11 29 18
Discussioa in your small group of the consultants’ .

presentations (75)% h1 23 1¢ 12 L4 1
Tlorking on your nroject for next year (70)%* 11 15 16 17 21 20
Availability of resource material such as books,

pamphlets, and £ilms (73)#* 18 20 23 212 15 3

Informal discussion with other menbers of the school
&) staff, e.g., during breaks, after the workshop day * 10 14 22 12 10 32

ERIC (73)
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5. Uhick «.f the ¢msultants vho made presentations during the workshopn would you
like tv wozrk 1ith again?

(Tte consultaits have been ranked acconding to the responses)

1., Dr, Brishane
20 Dr. De i@ ¥y

3. Dr. R 2tburg
b, Dr. RP.oies
5. Mr, }oleil

6. Below 8 e a series of questions “concerning the project you worked on during
the wo: kshon,

(The ¢ uestions ave showm below with the participants’ replies indicated in
perc :ntages)

Vas sufficient resource material easily available to you vithin the workshop -
to complete your »roject?

73%__YES 20% T

Was the workshop cormittee of snfficient help ia clarifying your project
proposal?

80% YIS 205 IO

Did vorking on your project lead you to discover new information or develop
ney insights about a minority grouvn?
8%, ¥ 12 10

e LY

Did working on your project promote & more positive attitude in you toward a
winority groun?

okd YES 165 MO

Did working on your project nromote a more negative attitude in you toward a
minority group? ‘

7 _¥YEBS 93 10

Did vworking on your project increase your willingness to become involved in
implementing the mlti~ethnic curricwlum this fall?
10

o of; ¥YES i) m

ERIC

Aruitoxt provided by Eic:




Te

- 4 -

For each of the following areas piease rate how interested you are in learning
more about that area. The following rating scale is to be used:

1l: Very Interested

2: Interested

3: DNeither Interested nor Disinterested

s Disinterested

5: Very Disinterested

RESPONSES (%)

ARFA 1 2 3 h
Learning more specific facts about an ethnic group 58 36 5 0 O
Exploring my cwn attitude toward an ethaic group b % 8 5 O
Enhancing my skill at teaching mlti-ethnic material 6t 30 4 1 0
Increasing my knowledge of resources such as books and ’
films in the area of multi-ethnic education Y47 W6 3 4 o

Below are a series of questions about your experience in your small group.

(The questions are shown below with the participants' replies inserted (in
percentages)

Was it helpful to have a facilitator in your small group?
81% YES ob _mo

Were the meetings to discuss the consultants' presentations long enough?

91% YES 9% MO

Were the meetings to discuss your project long enough?

6720 YES 33% MO :

Were the topics most important to you explored to your satisfaction?

6%0 YES ’4%0 10

Were there any new teaching methods or techniques learned in the torkshop?

72% _YES 28% Mo )



