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0.o¥ ame of Project

1=local
2-state

Date May 15, 1972

Collier County Bilingual Froject

0.3 Address of Project Board of Public Instruction

0.4 Collier County Courthouse

.05 STATE Naples, Florida 33940 0.5 6
1-Alaska 11-Louisiana 21-0:1ahoma
2-Arizona 12-iiaine 22-0regon
3-California 13-Massachusetts 23-Pennsylvania
4~Colorado 14-liichigan 24~.hode Isla.d
=Connecticut 15-lfontana 25-Texas
Florida 16-New Hampshire 26-Utan
7-Guar 17-New Jersey 27-Vernont
8-Idaho 13-Hew Hiexico 28-Washington
C¢-Illinois 1G-New YorX 29-ilisconsin
10-Indiana 20-0Ohio 30-Other (specify)
1.0 P..0JECT HISTO.Y, FUNDING AND SCOPE
1.1 Year Project began under e VII:
see 97 - @ 1.1 ____9_7______
Project o7 - 1570
No. 17 = 197N
2.0 FUNDING (ifark all that apply) 0
2.1 1-Any P.IOL funding of BILINGUAL program, if Title 2.1 _ 7
VII continues or expands that program
O-no prior funding nentioned
2.2 Year prior funding began 2.2 ___If_{__
2.3 Prior bilingual program ’invoJ)ved: 203
1-eerly childhood \Pre K + K
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O-not specified
2., Source of prior bilingual program funding: 2.4 . R

4L=university
5-federal (specify).
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0.4 Collier County Courthouse

STATE Naples, Florida 33940

1-Alesia 11-Louisiana 21-0x1ahoma

2-Arizona 12-iiaine 22-0Oregon

3-California 13-lassachusetts 23-Pennsylvania

4=Colorado 14-3iichigan 24=_hode Island

=Connecticut 15-liontana 25-Texas

Florida 16-New Hampshire 26-Utah

7-Guar: 17-Nevw Jersey 27=-Veinont

8-Idzho 18-New Iiexico 20~lashington

©-Illinois 1¢-Mev Yorl: 20-tlisconsin

10-Indiana 20-Ohio 30-Other (specify)

1.0 P.JOJECT HISTO.Y, FUNDING AND SCOPZ

1.1 Year Project began under e VII:
e o
Project o7 - 1570

No. 17 - 197N

2.0 FUNDING (ifark all that apply)

2.1

2.2
2.3

2.4

2.5

2.6

2.7

2.8
2.5

1-Any P..I0.. funding of BILINGUAL progran, if Title
VII continues or expands that program
0-no prior fundinz mentioned

Year prior funding began

Prior bilingual progrem involved:
1-early childhood (Pre X + K
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O-not specified

Source of prior bilingual program funding:
1-=local 4=university

2-state 5-federal (specify)
3-foundation 6-other (specify)

P e & o m—am—

s a o el arpt e

@D-CONCURRRST funding of program(s), if cooperating
with Title VII program
0-no concurrent funding iaentioned

Concurrent program cooperating with Title VII involves:
-early childhooa (pre X - 13
lementary students (grades 1-6)
3-secondary students (grades 7-12)
4L-teachers
O-not specified

Source of concurrent funding, if cooperating with Title VII

rogram: .

local @-federal (specify)_ NS
2-state 5-other (specify) __.__ ___
3-university

Total Title VII grant (first year only)

Total funds for concurrent prograu(s) cooperzting with
Title VII

3.0 1-If a UNIVZISITY is working with the Title VII progra,

specify vhich:

¢ Mma asec wass e s s

O-none

0.5 6

1.0 97
21 9
2.2 NA

2.3
2., VA

2,5 1
2.6 __,?M_._
2.7 Lo
2.8 _#55,000
2.5 __ 43,000 .
3.0 0.
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4.6 SCOPE of P.OJECT ,
4.1 Numbers of schools involved in Title VII progran: 41 ___2
1-one 4-four O-not specified
2-two 5-five
3-three G-other '
4.2 Totel mumber of students in »rogran A.First year 4.2 A _3_%9__
C.Second year B -% 0_.
C.Taird year c 450 .

4.3 Grade level of students in progran; mmber of classes per

%rade and total number of students by grouped grade levels
by second year)

Number of Number of
Grade Classes _. Grade Classes
PS-PreSchool __ _____ T-grade 7 ..
i~-Kndgtn L 8-grade 8 __ _ __..
PSK __ ___ TOTAL HG. students PS and X G-grade v ___ . _.__ ..

B ___.._TOTAL students gr. 7S

1-grade 1 4 10-grade 10 _ _____.
2-grade 2 . SO 11-grade 11 . _____
3-grade 3 . SO 12-grade 12 . __.
4—-grade 4 C ____..T0TAL stuaints gr. 10-12
5-grade 5
6-grade 6

A 3v0  TOTAL students gr. 1-6

44 1-Al1 classes graded hib L
2-A11 classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped together: ___ _ ____ . __ .. .__._.._.
5.0 P_OCESS VA IABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and
cultural affiliation (Indicate mmber of students in each
category and specify cultural effiliation in box)
(Circle any information which is inferred and write INF.)

< Hon=Eng1ish Dopinant =% English Doudnant 5.0 No, .
1. Total 'I N-E Dom - NEIT I1.E-Dom - NET
Non-English : : ; : adffa‘- 1 180 30
!.iotl;e; Ton~ue, 180 i 65 | '
l-,‘J Edon ., 65 18
2, Total II, E-Dom - BT, BT L
English s 115 32
O liother-Tongue, _ | ZDon Ir, o -




weo Grade level of students in prolial, nWAvEr 0L CLa5Ses per
rade and total mmber of students by grouped grade levels
by second year)

Number of Fumber of
Grade Classes . Grade Classes. ..
PS-PreSchool _ . _____. 7-grade 7 . ___._.
w~Kndgtn ) 8-grade 8 . ...

PSK __ ___f7O0TAL iG. students PS and X G-grade v . ...
B . ._.. _TOTAL students gr. 7~S

- -

1-grade 1 % 10-grade 10 _ ______ |

2-grade 2 N 11-grade 11 _ ___.

3-grade 3 S 12-grade 12 __.

4-grade 4 C _._...TOTAL students gr. 10-12
5-grade 5

6-grade 6

A 3.0  TOTAL students gr. 1-6

>

4.4 1-All classes graded bed -1'.--_-.
2-A11 classes ungraded
3-Some classes ungraded |
If ungraded, specify ages or grades grouped together: ____ . __ . _ 1
5.0 P0CESS VA IABLES - STUDZKTS (So~iolinguistic) ‘
5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate numiber of students in each |
category and specify cultural affiliation in box) |
(Circle any information which is inferred and write INF.) |

I Hon-English, Dopinant. |2% Bnglish Doninant; 5.0 No. &.
1, Total '] N-EDom -NAIT, | II.E-Dom - NEMT
Non-English ' ' ; b?EﬁcllTo-&: I 130 _..5.0 '
}htt}er Ton~ue __‘ 180 i b5 ‘ | .
b ] Edm g, 2818
English 2 s 115 32
liother-Tongue ‘ Dom L. oo o
.................. | & ™ —
‘u
I Total Hen-Znglish  II Total Dnglish  Total o-pom 180 50
Doni t: Do : = 1L + II
XEy: ?'Ibii-'.ipl;ii'ﬁii Dominsrt .. _..___.... ] English Dominant ' 11170
N~ Dom N-EMT E-Dom -  NefMT

Non-English " Ixample: a native Spanish spealiler| Exapple: a native Spanish
liother. Tongue }who uses Spenish in most contacts| speaker vho uses Spanish only in

i though he may !mow Inglish faniliar contacts, and English
he e e e | . in all others; school, work.
! bl Dom - BT I-log = BT
Inglish - Exerple: (rare) a native Inglish | Iwarmles: 1)a native E. spealking
liother Tongue ! pealiing Puerto ican child, acculturated American who may
born in New Yorl. vho retuins or oy not know a second lang.
to Pu.rtc ico and beco es 2)a native E. spealing

- Spanish doninant ilexican-Anerican child who has a
; niniial receptive !mowledge of
Spanish, but has a Latin culture
affiliation




5,2

I

53

II

54

55

page
Cultural or Ethnic identification of target students in progran

by number and § of each:

Indigenous Americans: ihmber Per Cent of if inferred,
Total Students check (/)

A1 Navajo Y & ..
A2 Cherolkee L ... P —————
A3 Gther (specify) A3 ... . R e
A TOTAL Fo. of fuerican Indian A —_— . S .
Anericans of other ethnic bac':grounds:
B1 liexican-American B1 AHG b8 5 Y.
B2 Puerto-.ican B2 ___ .. e e
B3 Cuban ° B3 __.... ... 5 .
84 Other Spanish-Anerican -

(svecify) B4 .. .. el ” coemaan
B TOTAL No. of Spanish- : I e

spea’iing Auericans
C Portuguese-Anerican C ... % e
D Franco-fmericen D __.... ... P .-
F Chinese-American F__ . e ——
G DEsiimo G . LS -
H lussian U e -
J Other o 5 e
TOTAL mumber of N-HIT target -
students " A5 b8 s R

Ethnic identity of English mother tongue students other than target
population, if specified, by mmber and per cent.

lo & Black 2 ) X
z f7E10 & Black BB, 325
o R .. % mmae-
TOTAL number of IIT students
other than tc—net population l / 5 . .3,“ _ % X
Students' native language or mother tongue if DIFFZ ENT NS
fron dominant language -

(specify)

Douinant, languagze Different Native Lanmuage Number.  Per Cent
1-English ... ceenn oo
2-Spanish ... e eemees
Students' Doninant Language and Extent of Bilingualisn
Dominant language { Thwmbexr of ilonolin Ihaber of students Bilingual
of students in program '@ Students to any extent
Number % ' not ilo, %) not only listening speal:ing

spec. , 8nec., comprehiension :ability

O



81 Lexican-Anes)can b1 x_‘;iﬁ T v
B2 Puerto-.ican 32 .. O
B3 Cuban B3 __ U I
84 Cther Spanish-/aerican -
(s»ecify) B34 .. .. L —ean
B TOTAL lio. of Spanish- B . .. e B ———
speal:ing Auericans
C Portuguese-Anerican Co el e e
D Franco-Aumerican D __.... ... s ceeee
F Chinese-American Fo__.... .. & e
| G ZIsl:imo G __.... ... Y .
| H luseian E . et .
| J Other D P ...
| I TOTAL mmber of W-HIT target
students M5 B8 s M
>
| . 5.3 Ethnic .identity of English mother tongue students other than target
| population, if specified; by number and per cent.
lo & Black X
‘ g Arelo & Black g 32
B e, B2 .. 5 e
II TCTAL number of ZIT students
other than target population ”5 X 3_, 5 X
5.4 Students' native language or mother tongue if DIFFZ ZKT NS
from dominant language L 1Y A
| (specify)
| Doninant languaze Different Native Lan,,, ze Ihumber Per Cent
| 1-English e e eeans S
2-Spanish .. e e
5.5 Students' Dominant Language and Extent of Bilingualisn
Doninant language ! Huber of ilonoli IThmber of students Bilingual
of students in program * Students ! to any extent
Fumber S not flo. %] not . only listening speal:ing
spec. ; 8pec., comprehension +ability
 Ho, % Ho. %
T _130 Inglish 50 . X. R P & . e n
2 = merican P eee. .
Indian _ __ e o L.
a lNavajo . o ) ) )
- e Cherokee  ___ . N T .
" A3°_ . Leresan T - .- b . .
A .. other (spec.) . [l T S Lo
B 180 Spanish 50 X X, .- -
c .. Portuguese . e e
D ... French
F ... Chinese
G ___.. Eskimo ' ' A }
H __. -ussian . __ TS IR
3 Cther (spec.). .. . Lo L
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5.6 liecruitment of Students:
0 = not aspecified

1 -
Students ere re-uired to - -
Only N-RIT are recuired t.
is voluntary
Both ET end iI~-BIT particination is voluntary

2-
3-

5.7 Proportion of BT pupils in project area:

n.s~ not specified on the chart

see Chart C

5.8 Comunity Characteristics (mar: ally that apply)
0 - not specified

~ 1imner city-ghetto

major city

= swmall city, town or suburb

= 1ural

~ other (specify)

VP WD =

5.5 A.

Socio-economic status of N-RT participating strdents
(indicate specific percent of low SES)
B. Average family income, if mentioned

n.s. .not specified
5.10 Socio-economomic .status of LT participating students
(indicate specific percent of low SES on the blan':)
n.a. - not applicable (no RIT)
00 =not specified
5.11 Proportion of migrant students in project
(Indicate specific nercent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SURVEY
6.1 Project states that a sociolinguistic survey:
’ I for II for
iI-3.T proup T groun
1 was made

2 will be made
0 not mentioned

e o — .- e
re e - Cte e

- —— - LR W

6.2 If a sociolinguistic survey was or vill be nade,

mark all groups included:

I N-EMT II ar

1 parents om e e
2 children
3 teachers
4 community
5 others

(specify)

6.3 Language douinance of N~ZiT groups (chec:: 4__parents, 3
will -be determined by the extent each language is used
through various neans of corrmunicatio

emeea s e s e ma

e s me e eaas

page

5.6 0

Znglish Motheir Tongue and Nor T ~1igh iiother Tongue
2 in the bilingual progran
- progreny, AT's participation

5.7 52%

58 4

—— e a w—

" o e —— b o

621 _ NA

I1

tmame s .

.. Children, C__teachers)
in different domains




TN wadrvacteristics gt elly taav epoiy) 5.0 .
not specified
inner city-ghetto
major city
swall city, town or suburb
sural
other (specify)

5.5 A. Socio-economic status of N-RT participating students 5. A, 20
(indicate specific percent of low SES)
B. Average family income, if wentioned 3.
n.8. .. not specified

5.10 Socio-econonomic status of IIT narticipating students 5.10 00
(indicate specific percent of low SES cn the blan’:)
n.a. - not applicable (no EIT)
00 =not specified

Proportion of migrant students in project 5.11 25
(Indicate specific nercent)
n.s. ~not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 Project states that a sociolinguistic survey: 511
: I for II for II
d=2iT groun 20 growd
1 was made
2 will be made
0 not mentioned  __ .. = _
6.2 If a sociolinguistic survey was or vill be made,
mark all groups included: IT |
I N-EMT II ET
1 parents .
2 children Lt
3 teachers
4 cormmunity
5 others

(specif;;)

6.3 Language douinance of N~IiT groups (chec: A__parents, 3 __children, C___teachers)
will be determined by the extent each language is used in different domains
through various neans of communication. .

e.g. specify extent descriptively: never, sometines, always 5.3 A __NA

e o oo mmn

s e e e 4l e e

N W \
* -
'y P
-t
whwp=Oo)n
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e v
« b l*
S :o
¥
o ¢
9 c !
[ -
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$ [ ’!
; o [
*
»
[}
'
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. -
t v .
. o .
. H lz '
. 1 ]
. - '
. [ | *
L L] [4
A | :g ]
DR | s 2 .
o

B

USE NON-EWGLISH LANC. USE ZIGLISE c T
DQIAINS: LISTENING SPEAKING _EADTHNG WATTIHG LISTENING SPEAKING, EADING 177G |
1 Home b e ————— UV DU 1-
2 Church ’,“‘_,,_,,_,,_,,,.q ,,,,,,,, "
3 School e e e e e e e
4 Vor: U A S R
5 Socializing -..-._'._.. R J
6 Weighborhood' . . .. e e e Pl . L
7 filu-TVeyadio .~~~ T 7Tttt . U
8ilagezinesnews...... ... ........ . ... ... .~ IR
9 Cthers e, S U RO,

(specify)
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6.4 If not included in survey, how was student's language dominance 64 I 4

determined? 1 II II (
N-giT BT
1-inferred by use of surname X —

2-established by formal testing of students
3-assessed by infornal means (specify how)
4-not mentioned — e
6.5 inguisti : (check all that apply) 6.5_Na_

An analysis to determine if an interlanguage exists

in the commnity, (e.g., a mixture of two languages

which serves as a single system of cormunication for

a group of people).

1-yes

0-no

Attitudes toward maintenance or shift:

6.6 N-BiT parents' attitudes toward maintenance of child's 6.6_NA
N-ZET in particular domains of use or complete shift
to English
1-yes
O-no

6.7 EIT parents' attitudes toward their children's learning 6.7._NA
of the N-RIT language
1<yes
0-no

6.8 Children's own attitudes regarding the second language 6.8_NA
they are learning and the speakers of that language
1=yes
O-no

6. If not included in survey lLiow were parental and/or 6.9_3
camunity attitudes toward N-ZIT maintenance
determined?

1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how) Questionnaire given to members

[ S S W A<

of Bilingual Committee

6.10 1-Afte. sociolinguistic survey is made, how does it influence  6.10 NA._ _
prograa? (specify) (e.g. transfer or nmaintesance instructional
programs)
O-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuuber in each category:

(indicate non-Inglish language in each box)
) }_, Language dominance not specified (if any information is not
EMC .~. Mother tongue not specified specified, cross out tha




6.7

6.8

6.

& group of people).
1-yes
O-no

Attitudes toward maintenance or shift:

li-EliT parents' attitudes toward maintenance of child's
N~&2{T in particular domains of use or complete shift
to English

1-yes

O-no

HIT parents' attitudes toward their children's learning
of the N-@IT language

1-yes

O-no

Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes

O-no

If not included in survey how were parental and/or
cammunity attitudes toward N-ZEIT maintenance
determined?

1-will not be assessed

2-will be assessed; method not specified

3-has beer or will be assessed by method other than

6.6 _NA

6.7_NA

sociolinguistic survey (specify how) QU@stilonnaire given to members

of Bilingual Committee

6.10 1-After sociolinguistic survey is made, how does it influence
program? (specify) (e.g. transfer or naintenance instructional

prograns )

0-not mentioned

7.0 STAFF SELECTION

7.1

(indicate non-English language in each box)

X

. Language dominance not specified

... Mother tongue not specified

not specified whether monolingual or bilingual heading and couplete the
rest of the chart)

D

1 § E Dom,
NEMT
11 E Dom
‘EMT )
B Do
M1 neMr
Evo.l p.l.

Aclionolingual . B-Bilingual
B2 . i..Ni e e e
Ne b M 1
N= i 5

S s t e mBr e ma b L A G O R I

A Total Number B Total Number

Honolingual Bilingual

em s retie m . LI R

Total lhgiber
of Teachers

N ..12...

7.1

6.10_Np

Linguistic background of project teachers, by muber in each category:

(if any information is not
specified, cross out that

N %
I A
1B __ .
II Ag.. 50.
II B1._ .
I A
O,85 . 50
A 5§ 20
B &8 50
N 12
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7.2 L tic bac und of project aides or rofessionals, umber
indicate non-English language in each box
Language dominance not specified (If any information is not
— HMother tongue not specified specified, cross out that

—Not specified whether monolingual or bilingual heading and complete the
rest of the chart)

A Monolingual B Bilingual
7.2 No. %
I N-E Dom ’ i IA —
N-7MT b : 1B & (@0
II A —
I1 E Dom ' II B —
RIT ' _ II1A —
: ' | II B —
II_E Dom ' ' T a9
! N-BiT . ! : B_& 100 (inf)
' ' \ N_& .
N Total Number '
A Total Number B Total Number of aides or
Monolingual Bilingual paraprofessionals
—6

7.3 %ﬁgg\l_agg(g) uged by bilingual teachers: 7.3_18,1c,2
Mark all thet apply

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their ._3
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
pative language:
1b-only if native language is also their dominant language
1c-even if native language is pot their dominant language -=-8
1-0-not specified

2-Bilingual teachers teach in both their native and second language, -=5
regardless of which is their dgminant language.

O-language(s)used by teachers not specified

Tebh__ 2 _

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruot in only one language teach in

their t language, whether or not it is their native 1 Q.
1linguel c1des who instruct in only onc lang. tecach in their @tivgglang.:

Tb=only if native lungucge is wlso their deridnont l.agu.ce
le=cven if nntive language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,

EMC regardless of which is their dominant language. -ty




II E Dom . ' 11 B —
BIT ' . II1A —
X | II'E — —
II_ T Dom ’ , ' T A9 __
T n-mm . | . B_4& 100 (inf)
' X N_& .
N Total Number
A Total Number B Total Numter of aides or
Monolingual Bilingual paraprcfessionals
S —0 ——6 (inf
7.3 used bi tea : 7.3_la,lc,2

Yark all that apply

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in cnly one language teach in their --3
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
pative language:
1b-only if native language is also their dominant language
1c-even if native language is pot their dominant language -=8
1-0-not specified

2-Bilingual teachers teach in both their native and second language, -=5
regardless of which is their dominant language.

O-language(s)used by teachers not specified

7.4 Language(s) uged by gi,]_.;ggg; aldes or paraprofessionalg: T 2
tlark all that apply

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruot in only one language teach in

their go%@t language, whether or not it is their native 1 ge.
1linguel 21des who imstruct in only ono lang, teach in their native lang.:

Tb-only if native luingucge is ulgo their dendnont l.agu.ge
le=cvir if nctive language is not their dominant language
1~0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language. --4

O-language(s) used by bilingual aides not specified

7.5 Cult ation of teacher preciect 4 to evaluato
number and percent (tiark all that applys Specify cultural affiliation.

Eval

- A, Teachers No, # B, Aides No. % C. Proj. Director D. Evaluator(s)No. %
same
Cuban 3 25 Mexican- b 10 Anglo €<— 1
—— "= 2 jperisanr — — Mo — —

Mexi can-American_O

Ecuador 1__ 6

Anglo 8__ 67
O-not specified




7.6 Selection of N-RIT teachers from local cormunity 7
* O-not specified o 7.6 No.p oce %
Nunber of N-TIT progran teachers from local cormunity __. _ —_—

and % _____of total W-HIT teachers.

7.7  Mumber and Proportion of, teachers and aides of sane T e B
cultural background as N-aIT students:. s P
indicate specific peicent on the blank, or B 6 ._100

if specified descriptively,
A = teachers é:gs;e
B = aides 3_maw
4~most

5-more than half
O-not specified

' 7.8 Teacher Qualifications - Training prior to project ¥
; [Indicate mumber of teachers with vach qualification, 7.8 " 11,2,3,4,8,9

' if given)
n.s.-qualifications not spcified L
O-previous courses not specified third year
B 1. .. teacher must meet a specified level of language proficiency on &

standardized proficiency test of the non-Englich language through
which (s)he will instruct
1 _teacher must meet a specified level of cormunicative competence in
3 the non-English language deternined by a structured interview
@H-__previous teaching through N-ZIT (in country where it is a native
4 language, in Peace Corps)
@_- _previous teaching in local area
. ___courses in N-EIT language structure and usage
6. ___courses in N-E literature
7. __content (e.g. Social Studies) courses learned through N-EIT
83wany previous education through N-RIT
3 _courses in teaching ZSL
&_ _courses in methods of teaching N-EIiT language
all =

Iz‘courses in methods of teaching content (e.g. path)in N-RMT Clb i“ﬁ“\")
12, ___certification in BESL
13, ___certification in teaching N-ZHT

1,._._cross cultural courses
15. ___ courses in the cultural heritage, values, deep culture of N-BMI

16. ___other qualifications, specify

8.0 STAFF DEVELOPIENT 8.1 A 2.4
- B NS

. 0-No staff training mentioned
8.1 The project is offering training for teachers  A. For 3. For Pcra-
and for paraprofessionals in the following areas:Teachers profagsionals »

(mark all that apply)

n.s.-Training indicated, but nature not specified ...
1-English as their second languege .. ....._..._._..._..
(PTue teaching of inglish as a second language.. .. . X o

3-1 as their second language_.
(@The teaching of X as a second language. ... ... . X ;ont. p.68
o A An 3 on D < ; . e L - v e e e l

———— b — -

ale » Q anndlg hd A




4-mos]:
S5-more than half
O-not specified

7.8 Teacher Qualifications - Training prior to project #
Tl}xaica'te@fmbe'r of teachers with each qualification, 7.8 ~ 11,2,3,4,8,9
if given)
n.s.-qualifications not spcified .
O-previous courses not specified third year
1. teacher must meet a specified level of language proficiency on a
''''' standardized proficiency test of the non-English language through
vhich (s)he will. instruct
@_ l _teacher must meet a specified level of comaunicative.compe?ence in
the non-English language deternined by a structured 11:1terv1ew.
@_3“_previous teaching through N-RIT (in country where it is a native
4 language, in Peace Corps) :
__previous teaching in local area
@:_ _courses in N-EIT language structure and usage
6. ___courses in N-E literature
7. content (e.g. Social Studies) courses learned through I-ILT
3__any previous education througa N-Z&IT
5 _courses in teaching ESL
) . ___courses in methods of teaching N-EIT language . . c . ﬂ
all é,_l&_courses in methods of teaching content (e.g. path)in N-2iT (b in “f.)
12, ___certification in ESL
13. ___certification in teaching N-ZIT
1/,.___cross cultural courses
15. ___ courses in the cultural heritage, values, deep culture of N-ZIT
16. ___other qualifications, specify

8.0 STAFF DEVELOPIENT 8.14 2.4

O0-No staff training mentioned

8.1 The project is offering training for teachers  A. For B. For Pura-
and for paraprofessionals in the following areas:Teachers professionals .
(mark all that apply) '

n.s.-Training indicated, but nature not specified ..
1-English as their second language

~——— s e -

e bt ma s B o s .

he teaching of Mglish as a second language, . .. _X..  _._..
3-i as their second language_ . . __....._. ..o . 7T ont. p.68
(@>The teaching of i as a second language . _.__...._ . _X - « Po
g-hethods of teaching other academic subjects _ .. See Xewo
-iiethods of teaching other academic subjects T —-
in X languege __ C Py 74
I SE—
6.2 Stated roals of teacher trainin; are: 8.2 II Students

-I N-EMT II EMD
1-Understandin~ of socio-culiural value$ .. and practices or__. x -
2-Cross-cultural training
3-Sensitivity to ethnocentricism and lingvistie snobbery
L-ivrareness oi the socisl-emotional development oi
5-Strategies for accomodating the different learning

styles o7
6-Stratezies for cognitive development of
7-Stratesies for reinforein; the seli-csteem of
8-Methods of cross-culturel teaching or teaching the
bicultural component
9-Formulation of pupil performance objectives

MR

10-Methods of eveluation of pupil performance objectives
List specific gourses if given (or Xerox and attach)




@\Més‘f’oﬂ £.0

SUBJECT: OBJECTIVES

Component - Staff Development

This component will participate in all the in-service workshops provided by
the Collier County Board of Education. These have not been published as of
this writing, therefore, this 1list will be made available on request. In
addition, the Bilingual Project will provide consultant services for the
teachers in the areas of Language Development, Culture and-Heritage. These
workshops will provide methods in the teaching of English as a Second Langu-
agé. The teaching of English as the Dominant Language will be¢ part of the

local commitment as the teaching of Science and Math. The project will pro-

‘vide workshops for the teaching of English Second Language, Spanish Second

Language and Spanish Dominant Language. It will be expected that the teachers

'in each of the above mentioned categories will be evaluated by the Consultants

as.members of their staff. In addition, they will be evaluated by the Project
Director. "This will insure that methods which were taught in the workshops
are being used as adapted to the individual classroom. There have been
specific objectives written for this area. We are going to follow the plan
where the services will be provided in the central areas where needed. For
example, we might plan for a workshop in the use of video equipment in the
classroom. We later find that we are duplicating a workshop that ;he county

is providing.

»
.,
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8.2 Methods of Teacher Training: (Mark all that apply) 8.31,3

1-courses _ Audit p,2
2-experientia1, teaching supervised by mester teacher

3~workshops where teachers offer suggestions to each other

4=-use of video-tapes of teachersfor feedbacl: on hoy they are doing
5-cross-cul tural sensitivity training, t-groups

6-interaction analysis (e.g. Flanders systen)

7-other (specify)

8.4 Project Provides released time to teachers and »paraproffesion- 8,4 O

&ls for joint lesson plamningz: 1-yes O- not mentioned
8.5 Project provides for paraprofessionals to receive course credit 8.5 O

toward eventual certification: 1-yes O-not nmentioned
How? ispecify,

8.6 Paraprofessional's role: - 8.6 3,4,2,6
1-teaching whole class Cont. o.55

2-leaching small groups

3-tutoring individually

4~clerical

S-contributing to b4 sultural component
how 2 __

6-liaison with parents

8.7 %szmmgm%.o tﬁmmfmmmm= 8.7 A..i_
mark all that apply A for teachers B for aides B

O-not specified
1-University faculty

i oo

2-project's Master Teachers —
3-project's teachers —
4-other (specify) — g
8.8 Muber and Propoy tion of personnel giving teacher ta training who 8-8;n§§ —
are: —— ——
1-bilin B —
2-bicultural
' 3-N-AIl' (specify background)
" 8.9 Iraining is nrovided: 8.5 NS _
1-during a summer session
2-during the acedemic year
3~other (specify)
« N8
8.10 E:ztent of training: .10 4
T & B (indicate no. of hours) 8.10 ﬁ.i.___
A1-appro::imately equivalent to a 5 weelly 6
college course 6 . __ monthly (S
2-nore than one course 7 e bi-monthly
3-less than one course
4-other (specify) -
no, %

8.11 Number and Proportion of teachers ott




8.5 Broject provides for paraprofessionals to receive courge credit 8.5 _9

toward evs tu%_l certification: 1-yes O-not mentioned
How? Zspecii‘y

8.6 Paraprofessional's role: 8.6 3,4,2,6
1-teaching whole class Cont. .55

2-teaching small groups -
3-tutoring individually
4~clerical
5-contiibuting to bi:ultural component
how ? .
6-liaison with parents

8.7 !(‘Lminz.}_z_pr | pareprofessionals is given by: 8.7 A_°
mark all that apply A for teachers B for aides B
O-not specified

1-University faculty
2-project's Master Teachers
3-project's teachers
4-other (specify)

———— e

— s

—————
— ———————
—tatten

L

8.8 Mumber and Proportion of personnel giving teacher training who 7—
are: ——
1-bilingual 3~
2-bicultural
- 3-N-EIT (specify background)

" 8.9 Iraining is provided: 8.5 _NS
1-dvring a summer session
2-during the academic year
3-other (specify)

L=

+ NS
8.10 E:tent of training:
: L R B (indicate no. of hours) 8.10 é‘S_____
A 1-approximately equivalent to a 5 _ ____ weeldy I
college course 6 ______ monthly [
2-nore than one course 7 bi-monthly
3-less than one course
4-other (specify)

—

no. ¥
8.11 Nunber and Proportion of. teachers attending training: 8.1 ug oeee
or: if specified descriptively, indicate:

O-not specified 6-nmost

1-100% 7-many

2-qmore than 75% 8-fev.

3-50-74% 9-other (specify) . \

4=25-50% . ¢ -

5=1-24%

C.0 TEACHERS' ATTITUDES

S.1 Teachers'attitudes_are assessed: (Marl =211 that apply) S.1 ____T1_
O-not mentioned
1-to N-EIT language or dialect
2-to N-EMT students - expectations of achievenent
3-to N-ENT culture

4-prior to participation in bilinzual prcject
5-after project training
6-after participation for a period of tiue in p.cject

@through a questiomnaire . N\ o~
8-other (specify)

D I L o o R O O N S Y




10,0 STAFF PATTE:NS

10.1 Staff patterns: (mar: 211 that apply)10.2 Staff:

O-not specified
1-tean teaching
2-cluster teaching
3-shared resource teacher
4-other (specify) _

e

1-bilingual teacher
2-ISL teacher
3-bilingual coordinator

page 9

1,2
10,1’

10.2 _2,3.4,5

4-aides or paraprofessionals

or guidance counselor

6-other (specify)

10.3 !ﬁrwmtp.i.lﬁ.pga.@ss.a:

O-not specified

10.4 Average mumber of aides or. paraprofessionals per clasg:

O-not specified

10.5 Average muher of N-RIT or bilingual aides (ar para~
professionals) per clas:

O-not specified

10.6 Special ajde to pupils

is given:
1-individually
2-in small groups
O-not specified

by:

having most difficulty in learning

3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor

7-older student tutor
8-peer tutor

S-not specified

10-no special help given

>-consultant psychotherapist

10.3 30 __
10.4 .1

0.5 1 .

10.6 _1,5 _

11.0 INSTRUCTIONAL COi[PONENT - DUATION AlD ZXTZNT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) I

N-8T 1 e will be s intained in rogran:
Janguage *7__E&__~.. Xd, 1n pIe

mark all that apply

O-not specified hovw long

1-as the alternative
for as long as desired

2-as the medium of instruction fosx special
cultural heritage)

subject natter (e.g.-

language of learning

II

BB DOM
NEMT

£ DOi
EMD

———— ~———

3-only for the length of time necessary for X X

the acquisition of sufficient inglish to

-

pernit learning of academic content at an
acceptable level in Englisu

11.2 How many years does project, state is

for, N-mIT

o = alemm

O-not nentioned

if for a particular nuber of years:

...... 8 optimal for instruction

&roup. through N-EMT lanzuage to continue?

11,

£ Dot
NEMT

1.11 3

-

II 5 .
IIl -

1.2 ___4

S




== ey~

- m—

C-r.ct epecified

10.4 Average mumber of aides or paraprofessiopals per class: 0.4 .1 _
O~-not specified

10.5 Average nwaber. of N-RIT or bilingusl aides (or para- 0.5 1. __
professionals) per clas:

O-not specified

10.6 Special aide to pupils having most difficulty in learning 0.6 1,5
is given:
1-individually by: 3-teacher
2-in small groups 4~special remedial teacher
O-not specified 5-paraprofessional

6-parent tutor

7-older student tutor
8-peer tutor

G-not specified

10-no special help given

11.0 INSTIUCTIONAL COiPONENT - DUZATION AUD EXTENT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) 1 II 11,
U-83II language will be maintained in program: .[Z DOM £ DOI° £ boti
(mark all that apply) NEMD EMT NELT

O-not specified hov long

1-as the alternative language of learning
for as long as desired

2-28 the mediun of instruction for special

subject natter (e.g. cultural heritage) —“ )
3-only for the length of time necessary for X___ X X
the acquisition of sufficient Inglish to
peruit learning of academic content at an M1I 3
acceptable level in Znglish II —

11.2 llov many years does project state is ontimal for instruction  11.2 4

- e e - -

for N-BT group through N-RMT language to continue?

LA e - o WP~

O-not mentioned

if for a particular mmber of years:
12 34 56178 ¢ 10

S LA . tm mEe e et S ma— mae

(if specified in terns of a condition, please state it -
e.g. "if a child begins learning in H-ET and English in Pre-X,
N-ZIT instruction should continue through high-school')

Duration of Bilingual Zducation (in practice) (Hark all that apply)

11.3 Second language learning is introduceain which grade: 11,31 _%
code: (= N.A. (if no BIT) II __4 .
1= 14 In. 4
for each group N.A. 'Pre-<X K 1 2 3 4 5 67 8 9 10 11 12
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11.4. The_current project will be linled to a future Bilingual
Program at tie indicated grade level: (indicate specific grade)
00 0 not grades )

. code: (if no HiT)mentioned .1=3 4-6 7-C 10-12 13-célloge training
-3 DO

IT 3%i - @T. — LT —
11) Z-DOM/NEIT _ e e e e— —

code: 13=College or University (Other professionsl training) 11.4 I 4

[N AR e

14~Federal, State, or Private Vocational Jot training I, __ 4

11.5 Secopd lapguage learning for Pnglish dominant students is 11.5 1, _ % .
projected through grade: %4

00 if O not grades
code: no &l specified 1 2 3 4 5 6 7 8 ¢ 10 11 12

II &l .- — —— X e
1R N-BIT/T Dom _ — e e KL L

11.6 Learning in their native language for Non-English dominant 11.6
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8 ¢ 10 11 12

11.7 The amount of instructional time ir and through their native language
per day for N-IUIT students who are N-Z dominant 1s:

code: O-not specified mFuath s = science ss = social studies

11.7 11.8 11.9
ilin, per day Total Min., per Subjects taught % of time per day of
of instruction day of any in native lang, inatruetick "~
through W-RT._ . _instruction ... . ._ cm e e o memen HEONGH, MRMT
PreK SN SNSRI SRR - - S
bmeme B N8 NS D SN - TP
e B LN 2 B0
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11.10 The amount of instructional time in and through their native language
for N-ZIT students who are English dominant is:

code: = not specified N.A. = not applicable, no N-HIT, E dom students

iiin, per day Total iiin, per Subjects taught % of time per day of




11.5 Second lapguage learning for inglish dominant students is 1.5 1 -.‘1 —
projected through grade: i
00 if O not grades
code: no RIT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
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11.6 Learning in their native language for Non-fnglish dominant 1.6 _ 4
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8 ¢ 10 11 12

11.7 The amount of instructional time in and through their native language
per day for H-IIT students vho are N-E dominant 1s:

code: O=not specified mFumath s = science ss = social studies

11.7 11.8 11.6
iiin, per day Total Min, per Subjects taught % of time per day of
of instruction day of any in native lang. instruetich T 7

Shrough J-RI . . dpstruction ... ... .. .. Hecugh M-BT
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11.10 The amount of instructional time in and through their native language
for N-ZT students who are English dopninant is:

code: = not specified N.A. = not applicable, no N-EIT, T dom students
11,10 1.1 ' 11.12
iiin, per day Total iiin. per Subjects taught % of time per day of

of instruction day of any in native lang. ingtruction

throvgh N-BI . ... . Jnsbrvetion ... ... .. ......... ........ through N-SIT  _ ._
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11.13 1-Progran is one-way - only non-Inglish liother Tongue 11.13

11.14 The anount of instructional time in and through theix

students (including N-ET-Inglish dominant). Engl:sh
ilother tongue students do not receive instruction in
a second language
Og-r‘x:w English ilother tongue students \
~dWe wey : BNT learn Spamish &% asecond M\qua.a
y Hy *\ ry %ond language
for pupils who are native speakers of Znglish is:

code: O = not specified H.A. = not applicable, no English IIT students

11.14 11.15 11.16
iiin, per day Total min, per Swtjects taught % of time per day
of instruction day of any in second lang. of instruciion
throuzh N-BIT . __ instruetion ___ . _............. ... theough N-otl _ ___. .
FreK i.--...-...-ﬁ...-..4.....-.- ........l..............._...Z.P.r.e.x ...............
1 NR. e NS...... oo NS A 50 .
2 ... NS... e NS NS.......... 12 1510 S
3 NS.. ......] e NS ... ... ... NS....... VI 50. ...
L ot T th e '
- e e e B
6 ... ... e R SR j6. ... .
7 0. . . ‘ e e e e ey
g [T OSSO L s |
i e e e e e e e e e e e e e e {
10 1 Joooe e SRS 0L
11 - . —ee . Cp e e e L
12 1l e e e | P T 2 r
11.17 lixed_or. separate language usage by teacher and/or aide 1117 . 2

in the classroon (marl: all that apply) e
O-not specified Cont p.25
1-languages are never nixed by either the teacher, aide or the See Xewoy
pupil in any one class period; only one language is used. C o Py "o
2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school dey.
3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.
4-the teacher uses only one language; however, the aide or para-
professional uses another during the saue class period; students
nay use either.
5.the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.
6-cons:ant switching from one longuage to another by teacher during
lesson.
7-the teacher uses English and the paraprofessional then translates
the same material for H-ZIT pupils.
g-other (sumarize)
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Subjects taught &% of tinme per day
in secowd lang. of instruction
through N-gHT

Total nin. per

day of any
. dinstruction _

win, per day
cf instruction
Yhrouzh Nl

B R |

e a o o anma e e e s e

NSNSlNS .......... 11050 .
...... NS. ... NSNS 05000
JDANSLL L e NS... ... NS0350 .
AU . g e Y -
............... AR D
: w— e ’ .................. j6. o .
. - . . . U S A ..
LI NRRORRRS ORI s DU
................. 1 R ?O e
ff'f.ﬁ'l Tt
.................. o O R

11.17 llixed or separate lancuage usage by teacher and/or. aide 1117 . 3
in the classroom (mar!: all that apply)

O-not specified Cont p.25
1-languages are never mixed by either the teacher, aide or the S e e Xewoy
pupil in any one class period; only one language is used. C o r\' b

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-~the teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language.

4-the teacher uses only one language: however, the aide or para-
professional uses another during the sane class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one longuage to another by teacher during
lesson,

7-the teacher uses English and the paraprofessional then translates
the same material for N-ZIIT pupils,

g~other (swmarize)

12.0 IETHODS OF SICOND LANGUAGE TEACHING

(iiar: all that apply: some projects may use a combination
of methods)

1-Audio-linguel habit skills or behavioral approach. Hmphasis
on comnunication. Includes contrastive analysis of sounds
(wnits) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic,
dialogues are systematically presented.
sociation between object and word in second language in a
secuence of patterns learned in complete sentences.
generalizations drawn from examples.

A e i s a.

Acquiring an understanding of the structural patterns or
gramiatical rules of a language.

:
#
%

Structural drills and
Includes direct as~

12,0 1

O

. - o —

See Yexes¥s
Cof\/ N.b.—'
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2a-inductive -generative approach: through listening to cormunication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is accuired)
Includes direct association between object, picture or action and
word in second language,

2b-deductive . - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforning affirmative sentences
to negative, declarative to interrogative, active to passive,

>=Grermar - Translation ifethod
Formal study of rules of grammar and translation from first language

to second. Emphasis on reading in second language rather than using
it for oral communication,

13.0 DOMIN/HT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Sequence
(*Audiolingual liethod: listening, speaking, reading and writing)
1 11

Non Eng dom Eng dom
—students students
A in don B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng, dom. students)

13.1 Second language listening-spealing 13.1 IB_ 3
slills are learned: IIB_ 1
1-concurrently with donminant lancuege
listening-speaking skills 9.4 X

2-after a specified level of compe-
tency achieved in listening-spealing
skills in dominant lan—uage

3-a specified period of time after
listening-spealiing skills in dorinent
language taught

4~before any specified level of lis-
tening-speaking coipetence achieved
in @oidinant lanpuage

- e ——

13.. IA__ 31
13.2 ALl sequence followed: IB_ ]
1-Listening-speaking proficiency IIA_ ]

precedes introduction of reading _X . X X IIB_ 1
2-leading is taught concurrently

with listening-speaking skills .
3-Learning to read overlaps learning

of listening-speaking skills
4~There is some overlap between

learning to read and to write

- - - e ——

-

.anone e ——— - -




13.0

tc negative, declarative to interrogative, active to passive.

S=Grarmar - Translation ilethod

Fornal study of rule§ of grammer and translation from first language
to second. Emphasis on reading in second language rather than using

it for oral communication.

AL-}¥* Language Skills Sequence

DOMIN/HT AND SECOND LANGUAGE SKILLS SEQUENCE

(*Audiolingual liethod: listening, speaking, reading and writing)
1 11

0 = not specified

Non Eng dom

Aindon B in
second

lang

Eng dom
tudent
A in dom B in

lang

second
lang

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speal:ing

sliills are learned:

1-concurrently with doninant lancuage
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speal:ing
skills in doninant lan~uage

3-a specified period of time after
listening-spealting skills in dorinent

language taught

4L-before any specified level of lis-
tening-spealing coupetence achieved

in ¢ouinant language

13.2 ALl sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading
2-2eading is taught concurrently
with listening-speaking skills
3-Learning to read overlaps learning
of listening-spealing skills
4-There is some overlap between
learning to read and to write

13.3 Listening-speal:ing proficiency

determined by:

1-measure of listening-spealking

proficiency

2-informal assessment by teacher

13.4 Second language reading skills

are learned:

1-concurrently with learning to read

in dominant lanzuage

2-after a speciriea ievel of dominant
language reading competence

achievement

3-a specified period of time after
(]_earninc to read in dowinant language
e.g. a specific grade)

4-before learning to read in dominant

language

~ e

2

——

- o

———

s

IIB_ 3

X.

13,2 1A_1

ITIA_ )
IIB__ ]

13.316_2
B2 _
A2
IB_2 .

X

13.4. IB_2
IIB_2__

see Xeroy
corq !

. a— .

X

-




I
Non Eng dcm Enyg don

students students
B

A B A

dom second dom second

lang lang lang lang

13.5 Reading is introduced:
A-individually, vhen child is ready i -
or at a specific time during grade: -h ) —
; A A X X
3 . —

13.6 Reading readiness is determined by:
1-test of reading readiness —_—
R2-informal teacher assessment X X

i
bl

13.7 Grade level reading is expected:
1-in firet grade
2-in second grade
3~in third grade
4=in fourth grade
5-in fifth grade
6-in sixth grade .
7~other (specify)

SERREN
il ki
[ Eibd L]

NERRRN

13.8 Grade level academic achievement (math, science, etc,) in the
SECOND language is expected:
1-in the first grade
2-second grade
3-third grade
4=fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:
(mark all that apoly)
I= N-BE II1=E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a medium of instruction for other
subjects,

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. X X

-Second languace Jearnipe ig alya-

13.6 IA_2

IB.2 .
IIA 2
1IB_2

13.7 IA_NS
1B

IIA 4 C.p.S

IIB_NS .

13.8 IB_NS

IIB_NS

14,01 2
II_2

Y P
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3

13.6 neading readiness is determined by:
1-test of reading readiness 13.6 IA_2_ _

2-informal teacher assessment x %K xX X 1B 2 .
. IIA_ 2
IIB_2__
13.7 Grade level reading is expected:
1-in first grade — e - . 13.7IANS
2-in second grade — — e IB_&
3-in third grade . . "IIA_ L C.p.S
4-in fourth grade __ X X IIB_NS -
5-in fifth grade — — —
6-in sixth grade —— —

7-other (specify)

i

——— - ————

13.8 Grade level academic achievement (math, science, etc.) in the 13,8 IB_NS
SECOND language is expected: IIB
1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth %rade

———

7-other (specify)
14.0 INTEGRATION OF SECOND LANGUAGE LEAGNING WITH OTHER LEARNING: 1%4.01_2
(mark all that apoly) 1II_2
I=N-E II=E
dom donm

students students

1-Second language learning is only a sep~-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. X X

3-Second language learning is alweys in-
tegrated witia the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

L-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native

‘ language is taught in the second
| language).

5-Different academic content is teught
in the second language from that which
is taught in the native language.

o p—_— -

O=not specified

. 6eother (specify)
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15.0 TAEATIENT OF CHILD'S LANGUAGE: 15.0 Th_g _
Non Zng., dom. Eng. dom., IB
strouts . students  ILA NS

A -indem, B2nd A B 2nd IIB_N§S

lang. lang. &ng. lang.

1-The child's lanzusgze is r spected,
It is not coirected, rather, ali
of the child's speech is acceptod.
However, the teacher prcvides »
nodel of the siandard language
aiming toward child's eventual
control of the standa.-d form.

2-The child's language is ccrrected-
the teacher points out errors and
demonstrates the standard fomrm, 2 2. _NS NS

3-Other (specify)

—— — D —— L

O-Not specified —- Mig Juezgs v CQuentos Camino de
- =7 la Escuela
16,0 HATE IALS Aprendemos a Leepr
Let s Speak Spanish

16.1 Reading hatcrials-Types Cont, pA
-ealing liaterials are: (marl all that apply) Bett's Series

1-Linguistically based Miami Linguistic
(tlerrill or Miami Linguistic
readers, ITA, etc.) 6.1 IA X ~ X I 1mB_X_
2-Basal readers A X X —_—

3-Dialect reade:cs

4-Fxperience charts (szories
dictated by children)

16.2 If some readin; material is in
the child's dialect, indicatc how
long it is used:

1-Grade 1 16.2 TANA 11, NA
2-Grade 2
3~Grade 3

4-Beyond Grade 3
O-not specified

16.3 The following are tecinicues and materials used for second language learning:
O-none specified — )

1-pattern drills X I
2-dialog meorization X X
Q 3-choral repetition —_ —_




1 oV Clc

control of the standa.? foru.

2-The child's language is cocrrected-
the teacher points out erro:rs and
denmonstrates thz standard form. 2 _NB NS

S--0ther (specify) — e
O-Not specified — Mig Juegggs ntos Camino de
>7 1a Escuela

16,0 HATEAIALS Aprendemos a Leer
Let's

Speak Spanish
16.1 Reading Matcrials-Types Cont, pA
“eaCing haterials are: (marl all that apply) Bett's Series
1-Linguisticaliy based Miami Linguistic
(iflerrill or lMiami Linguistic
readers, IT4, etc.) 1.1 IAX =+ X IL.__ 1mB_X_

2-Basal readers X
3-Dialect readers

L-Fxperience charts (svories
dictated by children)

16.2 If some readin; material is in
the child's dialect, indicatc hov
long it is used:
1-Grade 1 16,2 TA NA
2-Grade 2
3-~Grade 3
4~-Beyond Grade >
O-not specified

16.3 The following are technicues and materials used for second language learning:
O-none specified )
1-pattern drills
2-dialog meumorization
3-choral repetition
4-songs
;( Fro ra-ied  instruction

~-stories iead 1o children

AUDIO vIsSulL ~IDES
7-filng, filrstrips
8-flannel or magnetic voards
9-realia, graphic displays
10-records, tapes
11-listening centers
12-multi-media approach

Experiential :
13-role playing
14~-puppetry
15-experience charts
16~primary typewriter
17-learning through direct experience

with materials e.g. Montessori

16-activity centers-chosen by child
1G-other (specify)

Learning outside the classroom:
20-field trips
21- guggested TV programs
22--.th.r (specify)

P T DI DUTTE b 14 ] 1 b
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16.4 The sources of Non-English materials and textbools are: 16,4_22%99,11
(mark all that apply) Dade County
O-not specified Materials
1-are writven- by native speakers of that language

2-comme. .ially prepared and published in countries where
N-E is the native language
3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6-developed by or with members of N-EMT community
7-are culturally appropriate for N-E cul ture
(specify how this is determined)
8-are cross cultural

9-comnmercially prepared and published in the U.S.
10-are translations of U.S, texts

11-are coordinated with materials used in the regular subject
curriculunm

12-other (specify)

16.5 The specific bilingual/bicul tural materials used in the language

16.5__1
component are: p E Cont,
O-not specified
1-xerox attuched-page and document See 6.\
» o
17.0 STUDENT GROUPING ° ’J !
17.1 Student ouping; mixed or separated into dominant language 17.1_4._2__

groups: (mark all that apply)

O-not specified Cont. p.44

Pupils of both linguisti oups are:

1-always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction: S L T |
(mark all that apply) A-more than i the time B Less than 4 the time
O-not specified
1-total class X —
2-small groups (specify size) - _ X
3-individual instruction

17.3 Criteria for grouping: Students
O-not specified INon Eng  II Eng dom XEyEng donm

dom RIT " NBIT
1-by age

2~by native language




(specify how this is determined)

8-are cross cultural

$-commercially prepared and published in the U.S.

10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5___1

component are: p E Cont,

O-not specified

1-xerox attwched-page and document —_ See 6.\
o8 p 3 (4

17.0 STUDENT GROUPING

17.1 Student uping; mixed or separated into dominant language 17.1 _‘hi_
groups: (mark all that apply)

O-not specified Cont. p.44

Pupils of both linguistic groups are:

1-always mixed for all learning

| 2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (specify)

17.2 Students are grouped for language instruction: 17.2__ 1,2
(mark all that apply) A-more than i the time B Less than & the time
O-not specified
1-total class X —
2-small groups (specify size) . _ X
3-individual instruction

17.3 Criteria for grouping: Students
O-not specified INon fng II Eng dom XXy Eng dom

dom RT " NBIT
1-by age — —_ —_—
2-by native language
3~by dominant language X X X
4-by language proficiency
(ex, level of reading skill) —_—
n.a. not applicable
(no E.dom/NEHMT) —_—
18.0 TUTORING
#8.1 Student Tutoring is: (mark all that apply) 18.1__ 3,4

no-not mentioned
O-type is not specified

1-inter-gthnsc (N-BRMT student tutors ET students)
2-intra~ethnic (N-EMT student tutors N-EMT)
3-done by older children (cross age)

/4-done by peers (same age)

5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
O-area not specified 18.2__2,3.4
1-inter-ethnic (N-EiT aide tutors EIT student)
2-in the accusition of native language s!:ills
3-in the acqusition of second language skills
4=in other academic subjects
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18,3 Parent tutoring: (nark all that apply) 18.3__1°
no-not mentioned

O-type not specified

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day

7-naterials are provided for use in home by parents
8-other (specifyg

4,6
16,0 CURRICULUM PATTERHS 19.0 !

Ihe stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state, Cee Xe, Yo y
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri- |6a — [ .
culun such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6~open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. iV, describe below:

20,0 COGNITIVE DEVELOPiENT

20.1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned 20,1__ 3.5
1-structured envirionment rich with materials child can manipulate

order, compare, match for perceptual-motor development Cont. p.5
2-non-verbal materials, such as liontessori materials from which )

children can learn sensory discrimination, matching, seriation, i

counting, addition, subtraction !
3-labeling and discussion of concepts related to time, space, distance,




W

7—méterials are provided for use iﬁ hoﬁevSy parents )
8-other (specify§

4,6
1.0 CURRICULUN, PATTERNS 19.0 ’

The stated curri ttern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is

otherwise typical or repular, for this state. See Xevro Y
There are other modifications whithin the cuiriculum of the
bilingual program which differ from traditional, typical curri- | 6a — {: .
culun such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-2 curriculum which is both child and subject-centered
S->sthers (specify) ‘
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIENT

20.7 Cognitive developuent in early childhood grades is fostered through:

O-method not mentioned 20.1___ 3,5
1-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-motor development Cont. .5

2-non-verbal materials, such as lontessori materials from whick
children can learn sensory discrimination, matching, seriation,
counting, addition, s=ubtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4=-labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

S-direct experience of processes of science through discovery, using
naterials rather than text; active experimentation b&'child with teacher's

idunce ruther than tozcher derongtration.
6-&%;ect experience of math through é&scovary rather than instruction

7-other (specify or xerox) p. no. and document:

2Q.2 Cognitive development in later grades (grade 4 and above) o - NA
O-nethod not mentioned ™
1-specify or xerox p. no. and docuuent
n.a.-no grade 4 or later grades

e o e 4w »eo
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_ Second Grade Bilingual Class ’ :
‘j,C?-(). . Activities in Spanish Language -~ Pipher ‘ Y
I have geared classroom activities with some of the following .

r deas in mind, Each child is able to perform well in some activity,
so there must be a wide variety from which to choose, I try to
Qﬂc’ accept each child as an individual personality, listen to his
Pamﬂgdeas and build on them, I do not believe in. inflexible rules of
ﬂ“ discipline and I try to let the child realize his own mistakes,
I have wanted to teach self reliance and rcasoning, The child '
must be aware -© why he is asked to behave in a certain way, We
Lhave explorcd tie reasons for certain types of behavior,

Most of my class are from families with large numbers of children
and where both parents work, Tieir homes are small, crowded, and
often very inadequate, Their social experiences are limited to
the streets, There is little intellectual stimulation, In short,
the children cannot see the need in their lives for school, This
year I have tried to mold a positive, accepting attitude toward
school and knowledge. . . !

)

The classroom situation was excellent, By class has varied fron

15 to 21 students, ranging in age from 6 to 10.° The change in
their attitude toward sthool has convinced me that the opportunity
given them to work in Spanish was not erronious, It has provided
them for the first time in their school careers a chance to perfora
to their maximum capabilities without the ever present language
barrier, Most of the children have shown a.great'desire to work

and to prove their ability to produce, It is as thongh they were
only waiting to be given a chance, ‘hile abilities vary greal}y
their dcsire to work in school. is uniform,

r in language ,arts I have concentrated on providing acfivitics
to interest the child in rcading in Spanish, Therefore I
(:) supplenented our readers with peer-produced reading matcrials,
or stories which the children themcelves make up and dictate,
L While this is the first year these children have had Spanish

o
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S - A

; as a written language all are reading most of the basic sight

’ -~ words and the most advanccd have mastered the phonetic sounds
'1 Sl and are able to sound out most words presented to them., I have
' (. stressed vocabulary developnent through discussions gnd other

subject activities, I encourage the children to correlate their
Spanish and English vocabularies, 2lso. Grammar has been mostly
the introduction of correct, acceptable usage in Spanish,

I have emphusized correct verd structures and have quietly

2.0 -tried to substitute Spanish verbs for Anglicized forms normally
STRATCO RS

riz firmly believe the children need to talk and to discuss all
that theysee, feel, hear and observe. I encourage them to tell
me of their interests, I try to Sring these interests into our
. regulor activities, For example, our videotaped'play was suggested
by the class, lost wanted to do something on cowbo&s and Indians,
so the play was built around one of our songs, *"Alla en el rancho
grande", ‘Vie 2130 studiead something of Indian 1ife and customs |
and included art by decorating a typee and the walls for our set. '
(Z) L The children lecarncd to read their lines and then enjoyed themselves
a great’ deal as television stars,This was a boost to their self
. concept and a successful lesson fron many standpoints, I attempted
involving the parents by inviting them to see this play. Those
who camne scenmed to enjoy taemselves, but reébonse was less than I
had hoped,

1
1
LEARNING used in the hone. ' l

-

I have introdﬁced the children to Spanish culture through songs,
and stories, Their knowledge of their Nexican heritage is very
limited and should be expanded. I have emphasized the fact that
even though they speak Sﬁansih they are still Americans and are
part of this country.

In arithmetic I have followed the general second grade program
and the behavioral objectives given, The children have had to
learn to handle counting and computations in Spanish and in -
- English, This opened up a new group of words in Spanish which
i:} wvere new to most of the ;roup,. They vere used to English terms

‘and not Spanish, !owever, most have made a great deal of progress
and are performing at grade level in arithnetic,

b
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’ ffﬁ. Second Grade Bilingual - English Activities - Sampson -

REPRES
t -

Tﬁiélyear was the first time that I had the experience of working

 with'a bilingual program, It has bLeen a challenge to tegch the

Spanish children a workable Enzlish vocabulary and at the same
timefto strengthen the Americons vocabulary so that thgycan be
successful in their school experience,

In*bbth groups of children (Spanish ard English speaking) there
were some grave deficiencies, There was a lack of nursery school
training, inadequate playgsround facilities in the community and
especially a lack of correct English usage in the homes. The
homes also failed to provide the necessary diséipling measures
sinecc many of the parents worked, However, I feel that the
progran nas accomplished some good objectives in the following
ways:ra) We had smaller classes and were able to observe
individually and find out tze children's strengths and

LeARNING weaknesses, LT

STRATES 123

C

b) We got to know the children better and to know their
needs socially, emotionally and paysically, The pupils
have had a fceling of not teing under stress or unconm-
fortable because they were being taught'in both languages,
I believe this helped them to adapt better to their
teachers and studies,

Ve provided many experiences tharouzh the literature approach
using movies, teacher made posters, commercial posters, film
strips, library books and the text books provided by the school

. for the second grade level. In our language arts the children

®

L

are able to print their full names, write the nonths and days
of the week and identify these words in context, Yost of the
childrenban tedl the kinds of simple sentences and recoznize
correct punctuation narks, N

Many times social studies and art were combined to make a
more mcaningful cxperience, Projecots were centered around the
holidays, such as making Christmas candles, baking cookies, and
naking mail boxes for Valentines Day, For Easter we °- - boiled
and dyed egys, made baskets and had a small ege hunt.

c

’
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Activities in Spanish-Second Language

Our work here has been mainly the development of basic ’ Buestron
o comprehcnsioﬁ of simple spoken Spanish, and the development 12-0
| of pronunciation skills in the language. Oral repetition and _@Mf—@
substitution drills are part of the daily activities, I %%%Fi
L, include the most difficuit sounds in Spanish and stress work fﬁﬁﬁfgg
| on then, The best of the students are able to pronounce
‘sentences at resular speed with little noticable accent,
1 Most are capable of correct general pronunciation, I have
i limited vocabulary to classroom objects, colors, clothing,
parts of the body and common animals, Naturally other words
|

are understood, but tnese have teen the areas of concentration,

In arithmetic most can connt to 20, soﬁe can go to 100, Most
can perforn simple addition and subtraction computations in

, Spanish, Nost can tell time to the hour and half hour in
Spanisn, . ’

(ij Most are able to read the vocabulary words introduced with
fairly good comprehension. The best are. able to sound out
words phonetically and read them correctly, even without knowing
taeir meaning.
The major difficulty with this group is providing activities vihich
hold tneir interest. It is hard for them to sece an irmediate need
for learning Spanish and so enthusiasm is somewhat low, There is
also a wider range of intelligence aznd capability in this group.
Some would perhaps be better off in a regualr program, While I
hate not felt particualrly satisfied with the prosress of this
group, riost zave learned quite a bit and are becoming more
adept at zuessing meanings from context clues in the language.

I In all activities I have worked closely with lirs, Sampson and
have attempted to correlate my hctivitics with hers so as to
constantly reinforce the material being tau;nt,

o

-men - s % °
N
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a?.o Leqm‘ma s«mﬂes' 3 Jie
Science activities have included the setting up of an acquariunm,

aﬁ;ant colony, thc planting of sceds and bulbs,.observations on

the mixture of colors and many discussions on the scasons, the

weather, the temperature, parts of the body and foods.,”’Ve have

baked cookies in the ctove and discussed the effects of heat.
ue-polored Baster egis and learned from that something of the

blending of colors. Our trip to the circus provided many discussions

of-animals and their characteristics.

In health we have emphasized eating the.right foods and have
learned the words for many comzon foods in both Spanss. and
English, Since many were getting pernanent teéeth and had previously
had very bad teeth with many cavities I provided toothbrushes

and have encourajed each caild to brush his teeth daily.

To teach social studies I have relied. a jreat deal on filmstrips
waich T have translated into Spanisi and on movies. Our field
trip to the circus provided many class discussions on how

people work together andon 2 variety of other related subjects.
ve have covered holidays and their meanings, something of
patriotism and national pride, and ‘a great deal on acceptable
social behavior in vardous situations.

-

‘The tone of the class has teen one of relaxed acceptance. I

do not believe in intense pressure to force a child to try to
learn., It is not effective and with the small size of the group
it'has been unnecessary, I feel the children have come to respect
Spanish more as a full and rich language and they & have been
able to experience succesSs in their activit s,

Most still need vocabulary and comprehension development in
both Spanish and English, They nced meaningful backgsround

.eXpericnces wnich will allow them to discuss materials presented..

They necd further work in socialization. Their life is one of
fights, arzuments and often constant bickerings. For this rcason
much work must be done in the area of how to cope with disputes
in a falr and rcasonable nranner,

c
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I feel it is very important to read to the childxen .very day

-something which will be of interest and importance to them, I .f

realize all reading and writing skills are closely .

relat ed and cannot be separated, so I try to bring tHese skills
1nto meaningful activities which the children will enjoy.All
these skills are intcrdependent and cannot be separated and
still be taught in a logical manner. All this helps to build
better understanding for discussion and helps. the child to

recall from his past experiences,

Our trip to the circus in early January provided a source for
discu331on and work in many areas, The childéren were encouraged
from this trip to choose many books Ifrom the library, do many
different art projects, and learn a whole new range of mxxit

words to describe their experience,

In the classroom the children have.planted seeds and from
dealing wita this directly have gained an appreciation of how
things grow and develop. They have seen the need to take care
of tnese plants to keep tnem growing and so have had the
beginnings of responsability. Other similar science experiences
have been tried diring the year, I feel children learn most
from doing, not hearing the teacher only talk about tne
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21.0 SELF-ESTETM 21.0 S1%415,6,8

Stated methods of project compenent expected to increase self-esteem:
no-self-estecm not mentioned as an objective
O-self-esteem is an objective but methods not specified
Teacher encourages pupil to verbally express his feelings:
1-through role-pleying
2-puppetry
3-language-experience approach: students dictate stories from
their own experience
4-teacher accepts, aclnowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
6-teacher provides experiences in which the various ways that
children act are accepted by the teacher: their actions are
discussed and the children are encouraged not to make fun of
"different" ways
7-teacher provides experiences leading to competency and
success
8-teacher provides experiences where occasional failure is
aclknovledged as part of everyone's experience; second
attenpts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
. 12-pupils choose activities from a variety of interest centers
13-older puils participate in curriculum planning and/or
developnent
14-pupils write a bilingual newspaper fcr dissemination to the
coumunity
15-other (specify)

22.0 LEAKNING STRATEGIZES 22.0 ]

1=The project mentions the following specific Joarning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xero b a-p Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. 4An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

O-none mentioned




4-teacher accepis, aclmowledges ideas auna Ieelings

5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6~teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
aclnowledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (xerox or swmarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
10~pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-0lder puils participate in curriculum planning and/or
developnent
14-nupils write a bilingual newspaper for dissemination to the
courunity
15-other (specify)

22.0 LEARNING STRATEGIES — 22.0__ 1

1-The project mentions the following specific lnarning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xero b a-F Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

O-none mentioned

23.0 BICULTURAL COMPONENT

23.1 This program is: 23.1
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicul tural
O-not specified as to which of the above
L-an ethnic studies program is included in the bilingual program
5-art, posters, pealia, crafts of both cultures are exhibited in
the classroom
6-language and cultural content are integrated
7-other ?specify)
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23,2 Cross-cultural awareness: 23.2___ 0 —_—
If project mentions specific values or nodes of behavior of
N-Gil' culture, please swmarize below: (or attach xerox)
found in docwment _____ _  _ ,page # _____
O-not mentioned
23.3 1-if project mentions efforts to decrease etimocentrism in 23,3__0

either or both groups, describe below: (or xerox—document page/#)
O-none nentioned

4
23.4 In the bicultural compenent Imowledge of the N-HIT culture 23.4 122
involves (mari: all that apply)
O-no bicultural component mentioned ¢ p. 23
1-Humanistic aspects of culture: ideals and values » literature
(oral or written), achievement of particular people or politcal
movements
2- Historical-cultural heritage of the past--contributions to art
and science
3-'Deep' culture: family patterns and contemporary way of life,
4-Itemization of surface aspects of a country--geogsraphy, dates
of holilays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)
7-A third culture differant from NEiT or IMT
8-0ther (specify)
23.5 American culture is defined: 23.5___2

O-not specified

1-narrovly: primarily Anglo-Saxon orientation

2-broadly: ethnic pluralism of Americam-multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your own words




23./, In the bicultural compenent !mowledge of the N-EIT culture 23.4

23.3 1-if project mentions efforts to decrease etimocentrism in 23.3__0__

either or both groups, describe below: (or xerox-document page/#)

O-none mentioned

1’2’4

involves (mari: all that apply)

O-no bicultural component mentioned ¢ p. 23

1-Humanistic aspects of culture: ideals and values, literature
(oral or written) s achievement of particular people or politcal
novements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.

4-Itemization of surface aspects of a country--geogsraphy, dates
of holilays etc.

5-A specific culture only e.g. one Indian tribe

6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
spealking peoples)

7-A third culture different from NEIT or IMT

8-Other (specify)

23.5 American culture is defined: Q3.5 2

24--0
24,1

N-not specified

i-narrovly: primarily Anglo-Saxon orientation

2-broadly: ethnic pluralism of America=-multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your ovmn words

COLIUNITY CQIPONENT

Bilingual libraries are provided for: 24.1._ 132,05
O-group not specified

1-project children

2-adults of the project community

3-~teachers

no-bilingual library not mentioned

An ethnic studies library is provided for: 4.2 __ NO
O-group not specified

1-project children

2-adults of the project community

3-teachers

no-ethnic studies library not mentioned
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2,.3 Provision is made by the school for informing the parents
and community about the progran through: (Mark: all that apply)

O-uethod not specified

no-no provision for informing communi ty

1 - bilingual newsletter

2.. monolingual newsletter

3. aws sent to mass media.

L-if articles included with project, check 4

5-bilingual fliers sent home

6-formal meetings

7-informal meetings open to entire community

8-meetings conducted in both languages

9-home visits

10-other (specify)

11-project director personally involved in progran
dissemination. specify how

24.4 Community involvement in the f.rmulation of school policies
and programs is sought through:

O-type not specified

no-not sought

1-existing comaunity groups working with program
2-bilingual questionnaires

3—communi ty-school staff committees

L-comaunity advisory groups

5-formal meetins open to the entire community
6-informal meetings with cormunity groups
7-other (specify)

page 19

24.31,3,9

b 23,6

Set XQKO),
Cepy 19¢ - &

8-project director personally seeks involvement of community

in program, specify how

24.5 The school keeps informed about conmunity interests, events and
problems through:

no-no mention of school seeking to be informed about community

1-meetings open to the entire comnunity conducted in both
languages

2-community representatives to the school

3-bilingual questionnaire sent to the home

L-home visits by school personnel

5-other (specify)

O-method not specified

24.6 The school is open to the community through:

0-not mentioned
poeschonl ia not onen to cormunity for coimunity use

Zi.5__D3%s5

Eval. p. 12




7-informal meetings open to entire comunity

8-neetings conducted in both languages

9-home visits

10-other (specify)

11-project director personally involved in program
dissemination., specify how

2.4 Community involvement in the formulation of school policies
and prograns is sought through:

O-type not specified

no-not sought

1-existing comuunity groups working with program

2-bilingual questionnaires

3-community-school staff committees

4=community advisory groups

5-formal meetins open to the entire community

6-informal meetings with community groups

7-other (specify)

8-project director personally seeks involvement of cormmunity
in program. specify how

24.5 The school keeps informed about community interests, events and
problems through:
no-no mention of school seeking to be informed about community

1-meetings open to the entire community conducted in both
languages

2-community representatives to the school

3-bilingual questionnaire sent to the home

4=-home visits by school personnel

5-other (specify)

O-nethod not specified

24.6 The school is open to the community through:

O-not mentioned

no-school is not open to cormunity for community use

1-opening school facilities to the community at large for use
after school hours and on weeliends

2-providing adult education courses

3-other (specify)

25.0 IIPACT ZVALUATION

25.1 Pro ject nentions descrintion or dissemination of the bilingual
program through:

1-newspaper articles

2-radio programs

3-TV programs

4=video-tapes

5-films

6-visitors to observe the program

2Aod__ 23,6

See X(’KOf
C"’r" 19%¢ - &

.5 3,4,5

P
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page 20

25.2 Project's impact: 25.2__1

1-Project mentions that other classes in the school, but
not in the program have piclzed up methods ox uaterlal from
the bilingual progran

2-Project meniions *her schools in the local educational systen
have started bilingual prograus

3-Project nentions that a University has instituted teacher

training courses in bilingual education to meet staff devel-
opnent needs

26.0 NOLE OF EVALUATOL

26.1 Evaluator has field tested, on a group of children vho are of
the same language, culture and grads levels as the children in

the bilingual program: 26.1__ ___NS
O-not mentioned

1-published measures

2-staff developed measures

3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed stud:nts in the program: 26.2__3
O-not nentioned

no-never

1-once or twice during the year Eval. p.18
2-more than twice

3-regularly

4-other (specify)

26.3 Evaluator has met with teachers: 25.3__3
O-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4-other (specify)

27.0 EVALUATION PROCEDUNE

27.1  O-tot specified 27.1__0
1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 O-not specified (mark all that s_ply) 27.2_1,3
1-Pre-tests have been given to proJect group or sample
2- " will be
3-Post~tests have been given to project group or sample
b= " will be
.5-xre-tests have been given .to comparlson group
" 6 " will be

7-Post-tests have been given to comparlson group
8- " will be



