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0.1 Project No. 18

VERIFIED 3y PRosEcr

0.2Wame of Project Collier County Bilingual Project

0.3Address of Project Board of Public Instruction

0.4
Collier County Courthouse

Naples, Florida 33940
.05 STATE

1-Alas!ca

2-Arizona
3-California

4-Colorado
5rConnecticut
(9.Florida
7-Guam
8-Idaho

9-Illinois
10-Indiana

11-Louisiana
12- acne

13-Nassachusetts
14-14ichigan

15-Hontana
16-New Hampshire
17-New Jersey
18-New hexico
19-New York
20-Ohio

1.0 PZ.OJECT HISTOZ, FUNDING AND SCOPE
1.1 Year Project began under e VII:

see
Project
No.

97
07
17 - 1971

1 0

21-Oklahoma
22-Oregon
23-Pennsylvania
24-.thode

25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other ( specify)

2.0 FUNDING (hark all that apply)
2.1 1-Any P.10:, funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual program involved:
1-early childhood tpre K K)

2-elementary studenis (grades 1-6)

3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1 -local 4-university
2-state 5-federal (specify)_________

Date May 15, 1972

0.5 6

1.1 97

2.1
0

2.2

2.3

NA

NA2.4



0.2°""- ci

0.3 Address

.05

1,Ject

of Project Board of Public Instruction

0.4
Collier County Courthouse

STATE

1 -Alaeta

2- Arizona

3-California
4-Colorado
6Connecticut
Florida

7-Guam
8-Idaho
9-Illinois

10-Indiana

Naples, Florida

11-Louisiana

13-1Iassachusetts

14-Hichigan
15-11ontana

16-New Hampshire
17-New Jersey
18-New hexico
19-Pew Yor::

20-Ohio

1.0 PZ.OJECT HISTOZ, FUNDING AND SCOPE
1.1 Year Project began under e VII:

see 97
Project 07 - 1'0
No. 17 - 1971

2.0 FUNDING (Bark all that apply)
2.1 1-Any P.I0 funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

33940

21-011ahoma
22-Oregon
23-Pennsylvania
24-_-.hode Island

25-Texas
26-Utah
27-Vermont
28-Washington
29 Wisconsin
30-Other (specify)

2.2 Year prior funding began

2.3 Prior bilingual prqgram involved:
1-early childhood kpre K KJ

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-universitY
2-state 5-federal (specigy)_____
3-foundation 6-other (specify).___

2.5 0-CONCURREU funding of program(s), if cooperating
with Title VII program

0-no concurrent funding laentioned

2.6 Concurrent program,cooperating with Title VII involves:
A-early childhood (pre K K)

Welementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers
0-not specified

0.5 6

1.1

2.1

2.2

97

0

NA

2.3

2.4 NA

2.5 1

2.6

2.7 Source of concurrent funding, if cooperating with Title VII
rograra: 2.7

Wlocal (ifederal (specgyl__IIS
2-state 5-other (specify)
3-university

2.8 Total Title VII grant (first year only) 2.13 _125.000

2.9 Total funds for concurrent program(s) cooperating with 2.9 425,QA
Title VII

2

1,4

3.0 1-If a UNIMSITY is morUng with the Title VII program,
specify which:

0-none

3.0 0
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4.0 SCOPE of P20JECT
4.1 Numbers of schools involved in Title VII program: 4.1 2

1-one 4 -four 0-not specified

2-two 5-five
3-three 6-other

4.2 Total number of students in 2rograa A.First year
2.Second year
C. Third year

2

4.2 BA *3
C 51T:

4.3 Grade level of students in prograu; number of classes per
grade and total number of students by grouped grade levels
(by second year)

Number of Number of

Grade Classes Grade
PS-PreSchool 7-grade 7
Z-Kndgtn 8-grade 8
PSK____ TOTAL NO. students PS and i 9-grade ')

B _TOTAL students gr. 7-9

1-grade 1
2-grade 2
3-grade 3
4 -grade 4
5-grade 5
6-grade 6
A TOTAL Students gr.

4=
4.4 1-All classes graded

2-All classes ungraded

3-Some classes ungraded
If ungraded, specify ages or grades grouped

5.0 P..10CESS VAZABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1-6

10-grade 10
11-grade 11
12-grade 12
C TOTE iiiiamts gr. 10-12

a-
.jori:-Anglish_papipprAt Dominant; 5.0

1, Total rI .N-E Dom - NEM II,E-Dam - NEHT
Non-English
Mother Tonne. 180

I-

2. Total
English
liother-Tongue

OOOOOO

b5

112 E Dom - EMT
115

4.4 1

NE da.:. I

E dory
NENT .1.11

Z-Don II
MIT

No.,

180 5011

65 18
. a...

115 32



Grade levcl cf students in n
grade and total number of students by
(by second year)

Number of

grp-slA Classes_
PS-PreSchool

Khdgtn
PSK TOTII110.itudents PS and X

uaJer of CIOLEA:S c)er

grouped grade levels

1-grade 1
2-grade 2
3-grade 3
4-grade 4
5 -grade 5
6-grade 6
A 3 0 TOTAL students gr. 1-6

4.4 1-All classes graded
2-All classes ungraded

3-Some classes ungraded
If =Traded, specify ages or grades grouped

5.0 P.10CFSS VA:JABLES - STUDENTS (Soliolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)

(Circle any information which is inferred and write INF.)

?on -r gush P0p4ppn.t_ tf.7: PAtiNint,
1, Total !I .N-E Dom - NEUT, -

Number of
Grade
7-grade 7
8-grade 8
9-grade 4)

B __TOTAL students gr. 7-3

10-grade 10
11-grade 11
12- -glade 12

C___TMAr students gr. 10-12

Non-English s

Bother Ton:,Pue

2. Total
English
Hother-Tongue__

4.4 1

NE dm.:

180 b5 N-IT

112 E-Dom EMT
115

E daa
NEWT

2-Don.
arr

I

IIl

II
2

No..

180 50

65 18

115 32

50I Total Ncn- English II Total English 1.80Total Tu-Dom
Dominant:'

"180/50%
DominanNv50_. II= IIi+ 112

qr: isa.41z_l.ipli Ps:W.111111.f, ..... P113?-AP;1.

B-Dom N-D1TN-E Dom 4-EMT

Non-English Ekample: a native Spanish speaher
Mother Tongue iwho uses Spanish in most contacts

'though he may know English

- Dom - ENT

English lacample: (rare) a native 2nglish
Mother Tongue I peaking Puerto :awn child,

born in New who returns
to Pu...rtc .ico and becoes
Spanish dominant

sample: a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all otherki schoolj.wric.

2-Dom - ELT.

Exanples: 1)a native E.speaking
acculturated American who may

or :WI not know a second lang.
2)a native E. speaking

nexican-American child who has a
ninival receptive knowledge of
Spanish, but has a Latin culture
affiliation



5.2 Cultural or Ethnic identification of target
by number and '4, of each:

Indigenous Americans: ;lumber

Al Navajo Al.

A2 Chero! :ee A2
A3 Other (specify) A3.......

A TOTAL No. of 4merican Indian A

Americana of other ethnic bee:grounds:

B1 Ilexican-American

B2 Puerto-2.ican
B3 Cuban
B4 Other Spanish-American

(soecify)
B TOTAL No. of Spanish-

speaking Americana

C Portuguese-American
D Franco-Americen
F Chinese-American
G Eskimo
H .1ussian
J Other

B14,
B2
B3

I TOTAL number of N-EIT target
students

11. AY.

1...0.0
.--....

;5"...

students in program

Per Cent of
Total Students

. . _

. .5*;

r
'rlj

Page 3

if inferred,

check (,/)

1,1

-0 -

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

Anglo & Black X

E2

II TOTAL number of ma students
other than to -Nmt population

5.4 Students' native language
from dominant language

Dominant language
1 -&igl ish

2-Spanish

E2

115..

or mother tongue

(specify)

Pgfpri3Pt PAM-YSI

if DIFFE,MIT

5.4

141rokags. 1442.1?.3r. ?ex PIRO

a. a

5.5 Students' Dominant Language and potent of Bilingualism

Dominant language ! Number of ikmmlin Number of students Bilingual
of students in program : Students to any extent

Number not
spec.

NO e not only listening .speaking

spec.' comprehension .ability



1.exican-American iii x455
B2 Puerto-21can B2.......
B3 Cuban B3
D4 Other Spanish-,aerican

(s)ecify)
B TOTAL No. of Spanish-

spea:ring Americans

C Portuguese-American
D Franco-American
F Chinese-American
G Eshimo
H
J Other

I TOTAL number of N-M1T ter-get
students

C

D
F

C.

C'

5.3 Ethnic Identity of English mother tongue students other than target
population, if specified, by number and per cent.

Anglo & Black X

E2

II TOTAL number of :IT students
other than target population

5.4 Students' native language or mother tongue if DIFF2.-ENT
from dominant language

D5rairlAnA)ANDAV.
1 -Digl Joh

2-Spanish

(specify)

4rfArfilPt

NS
...la

Nupber. Per Pent

..0,000

5.5 Students' Dominant Language and &tent of Bilingualism

Dominant language ! Number ofilonolingual Nudber of students Bilingual
of students in program Students to any extent

Number e
io not No. % not

'only
listening.speahing

spec. spec. comprehension +ability
1 No. % 'No. %

E _Lao English
A American

Indian
Al Navajo
A2-- Cherokee
A3.. Neresan
A4.--- Other (spec.)

B Spanish .50
C Portuguese
D French
F Chinese
G EskimoHssian

Other (spec.)..

. X..

. . .
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$.6 fecruitment of Students: 5.6 0
0 - not specified
1 - English Mother Tongue and Nor 2 ,Iiehliother Tongue

Students are recuired to , a in the bilingual program
2 - Only N-MIT are recuired t. - program, participation

is voluntary
3 Both EMT and it-ZIT participation is voluntary

5.7 Proportion of ELT pupils in project area: see Chart C
n.sr not specified on the chart

5.6 Community Characteristics (mar% ally that apply)
0 - not specified
1 inner city-ghetto
2 major city
3 - small city, town or suburb
4 - rural
5 other (specify)

5.9 A. Socio-economic status of N-33 participating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n.s....not specified

5.10 Socio-econonomic.status of ET participating students
(indicate specific percent of low SES on the blank)
n.a. - not applicable (no EMT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s.-not specified

5.7 52°A

5.8

4

5.9 A. 90

B. .

5.10 00- -1111..1.111

5.11 55

6.0 SOCIOLINGUISTIC SUVEY

6.1 Project states that a sociolinguistic survey: 6.1 I .2
I for II for II

1I-:4"iT croup 1iT grovp
1 was made Ou.
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I NA
mar?: all groups included: II

I N -EXT II ZIT
1 parents
2 children
3 teachers

4 caanunity
5 others

(specify)

6.3 Language douinance of N-EUT groups (chec:: A__parents, B....children, C.._ .teachers)
will.be determined by the extent each language is used in different domains
through various means of cammunicatio



;cult r:it ,I,alscteristics Lily thal., ,1d2 ..y)

0 - not specified
1 inner city-ghetto
2 major city
3 small city, town or suburb
4 Aural
5 other (specify)

5.9 A. Socio-economic status of N-31 participating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n.s. _not specified

5.10 Socio-econonomic status of arr participating students
(indicate specific percent of low SES cn the blan2;)
n.a. - not applicable (no EHT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SUM

6.1 Project states that a sociolinguistic survey:
I for II for

grow ,s201.1-,
1 was made
2 will be made

11 - ....--.

5.9 A. 90

B.

5.10 00

5.11 55

6.1 I 0
II-------

0 not mentioned ______

6.2 If a sociolinguistic survey was or will be made, 6.2 I NA
marl: all groups included; II

IN -EMT II ILT
1 parents
2 children
3 teachers

4 community
5 others

(specify)
1IYMM11

6.3 Language dominance of groups (chec:: A_parents, B. _children, C__teachers)
will be determined by the extent each language is used in different domains
through various means of communication.
e.g. specify extent descriptively: never, sometimes, always 6.3 A "

B
USE NON- ENGLISH LAW. USE ENGLISH

mii . -11 1

'

1 Home
LISTENING 0771.4:±Ka :;1.11P.1.1iPiti41"..T.IJid.: ;,.I.S...T-: i;PP:sfil*.iF6.1:IW T111.T.I;(P. I

...
,

DOMAINS:

--4
2 Church
3 School

5 Socializing
.1.

6 Neighborhood
- .

1 ... .,
7 film -TV- radio ......... .i

9 Others
8 ilagazines,ne*

I
'M .__..._. . ..... 1

, .1

(specify)



lor 56.4 If not included in survey, how was student's language dominance 6.4 1-.1determined? I II II I

1-inferred by use of surname
2-established by formal testing of students
3-assessed by infornal means (specify how)
4-not mentioned

X-
6.5 &sislingaiAtiaiurygyincludeL: (check all that apply)

An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

Attitudes toward maintenance or shift:

6.6 N-IIIT parents' attitudes toward maintenance of child's
N -HIT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 ZIT parents' attitudes toward their children's learning
of the N-RIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes
0-no

6.6

6.7 NA

6.8 NA

6.9 If not included in survey how were parental and/or 6.9 3
community attitudes toward N-rr maintenance
determined?
1-will not be assessed
2-will be assessed; method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how) questionnaire given to members

of Bilingual Committee

6.10 1 -After sociolinguistic survey is made, how does it influence 6.10jul_
prograa? (specify) (e.g. transfer or maintenance instructionalprograms)

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuaer in each category:
(indicate non-English language in each box)
X

Language dominance not specified (if any information is notMother tongue not specified specified cros t



a group of people).
I-yes
0-no

Attitudes toward maintenance or shift:

6.6 parents' attitudes toward maintenance of child's
N-aff in particular domains of use or complete shift
to English
1 -yes

0-no

6.6 Ng

6.7 ENT parents' attitudes toward their children's learning 6.7 NA
of the N -31T language

I-yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
1 -yes

0-no

6.8 NA

6.9 If not included in survey how were parental and/or 6.9 3
cammunity attitudes toward N-ZIT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how) questionnaire given to members

of Bilingual Committee

6.10 1 -After sociolinguistic survey is made, how does it influence 6.10_261._
program? (specify) (e.g. transfer or maintenance instructional
programs)

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuMber in each category:
(indicate non-English language in each box)

X
Language dominance not specified (if any information is not

........ Mother tongue not specified specified, cross out that
not specified whether monolingual or bilingual heading and complete the

rest of the chart)

AmMonolingpal :B-Bili 7.1 e
N1 E Dom.

I .n.

No. R

NEM N. IN= I B
II .E Dom II A 4i.. .54).

4.. me,..a. e. ft -0 4.. auD a. 0 . Abuo .1. / . . ft .0. ..11,4,

ENT N= 6 ; N= 1 II B 1._

1NEMT N= ilk 5.
II). A

---li
L. . a-

A Total Number B Total Number
Nonolin Bilingual

Total littaber

of Teachers

N

A

N



7.2 Linguistic background of proJect aides
(indicate non-English language in each

Language dominance not specified
_Mother tongue not specified

Not specified whether monolingual

I N-E Dam
N - }iT

II E Dom
ENT

II E Dom
1 NEiiir

A Total Number

A Nono lingual

page 6

or oaraerofessionals. by member:
box)

(If any information is not
specified, cross out that

or bilingual heading and complete the
rest of the chart)

E Bilingual

6
1

N Total Number
B Total Number of aides or

Monolingual Bilingual paraprofessionals
6 (1ntw)

7.2

6
7.3 Language(s) used by bilingual teachers:

(Nark all that apply)

1-Bilingual teachers teach in only one language

who teach in only one language teach in their .. -3

dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

lb-only if native language is also their dominant language
1c-even if native language is mt their dominant language --8
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language(s) used by pillmal aides or naraorofesqpnals:
(Nark all that apply)

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their Oomipant language, whether or not it is their native language.
ilingual aides who instruct in only ono lang. teach in their native lang.:

lb-only if native language is Um) their dominant 1..ngu-ge
1c-,,v..n if nntivo language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

No. %
I A
I B

II A
II B
II A
II

1
B

1 A

B _ji.

--5

--4



goal

P.2. A. Teachers No. %

Cuban 3 25 Mexican---
Amer1ccaan

Mexican-American 0

Ecuador 1 6

Anglo a
0-not specified

II E Dom
ENT

II E Dam
1 II-ENT

1

N Total Number
A Total Number B Total Number of aides or
Monolingual BilingUal paraprcfessionals

6 (ird)

7.3 ec(s) used bv bilingual teachers:
(Nark all that apply)

A

411MMIMa

B 6- 113,0 (inf)
N

7.3_1,24.1x42.

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in cnly one language teach in their --3
dominant languages whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is act their dominant language - -6

1-0-not specified

2-Bilingual teachers teach in both their native and second languages --5
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.41
Nark all that apply

aides or_earan ofe = i

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their 0°41:pant languages whether or not it is their native language.
ilingual aides who instruct in only ono lane. teach in their native lang.:

lb-only if native 1Lneuago is J.co their dcninant 1..ngik.ge
1c-..vkn if native language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second languages
regardless of which is their dominant language. --4

0-language(s) used by bilingual aides not specified

7.5 Cult atiol f teac er me ect d to uato
number and percent Nark all that apply Specify cultural affiliation.

B. Aides No.

too

IMM

% C. Prof. Director D. Evaluator(s)No. %
same

Anglo Anglo

IMOD. 1110MID MIMEO



7.6 Selection of N-21T teachers from local community
0-not specified
Number of N-ZIT program teachers from local community
and % __of total N-EIIT teachers.

7.7 Number and Proportioa of teachers and aides of sane
cultural baclyzround students
indicate specific percent on the blani:, or

if specified descriptively,
1-few
2-some
3 -many

.4 -most

5-more than half
0-not specified

=
B=

teachers
aidet

pace 7
7.6 No. %

7.7

B LIQO

7.8" Teacher Qualifications - Training prior to project
I-Indicate number of teachers with each qualification, 7 11,2 ,3 $.4,8 , 9

if given)
n.s.-- qualifications not spcified

0-previous courses not specified third year

1. __teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-&iglich language through
which (s)he will instruct

0...J1...teacher must meet a specified level of communicative competence in

-z the non - English language determined by a structured interview
il_f___previous teaching through N -EXIT (in country where it is a native

4 language, in Peace Corps)
AL__previous teaching in local area
.5:.____ courses in N-11IT language structure and usage
6._courses in N-E literature
7.,___ content (e.g. Social Studies) courses learned through 11 -FAIT

any previous education through E-MIT
_courses in teaching ESL

courses in 'iethods of teaching N-311 language
lacourses in methods of teaching content (e.g. math)in N -21T

12. certification in ESL
13.____certification in teaching N-alT
14.___cross cultural courses
15.__courses in the cultural heritage, values, deep culture of N-EMT

16. __other qualifications, specify

(lb i% SAW, )

8.0 STAFF DEra.,OPTIENT

0-No staff training mentioned
6.1 The. project ks_o_ffer.ing for. .teaptiors A. For B. For Para-

and/or 1-Larap_refo_ss_ion_a_l_s _lathe _following_ areas:Teachers profassiorials
Tiaaric all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language

he teaching of English as a second lancr,uage____
3-X as their second language_

he teaching of X as a second language

8.1
B NB

---- Cont. p.68

e



4-most
5-more than half
0-not specified

7.8" Teap4eyApalifica4ons - Training prior to project 0
/Indicate number of teachers with each qualification, 7.8L 1142,3.4,8,9

if given)

n.s. -qualifications not spcified
0-previous courses not specified third year

1.___teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non -English language through

which (s)he will, instruct
teacher must meet a specified level of communicative competence in

the non -Ehglish language determined by a structured interview
(5)_-!_previous teaching through N -31T (in country where it is a native

language, in Peace Corps)

_previous teaching in local area
3:,.___courses in N-EMT language structure and usage

6.___courses in N-E literature

7.. _sontent (e.g. Social Studies) courses learned through fl -FAIT

Y any previous education througa IT -arr
/_courses in teaching ESL

courses in methods of teaching N -ZIT language

all _lacourses in methods of teaching content (e.g. math)in N- MT

12. certification in ESL
13.____certification in teaching N-31T
14.___cross cultural courses

courses in the cultural heritage, values, deep culture

16.____other Qualifications, specify

8.0 STAFF DEVUOPLEIT

0-No staff training mentioned

8.-1 The project trligtiAg. Spy. teachp
and_ jor piradarsfpssiona_l_s folloxing_
(mark all that apply)

(160 sAmr.)

of N- 31T

8.1 A
B NS

A. For B. For PLra-
areas:Teachers EmfasjAkIls,

n.s.-Training indicated, but nature not specified
1-English as their second language ___
(2)The teaching of English as a second language._..._._. :I:
3-X as their second language
CDThe teaching of X as a second language______ ...,. X-
5-Methods of teaching other academic subjects ____
6-iiethods of teaching other academic subjects

in X language
a, 0. or A. Me

3.2 Stated /we's of teacher trainilx: are: 8.2 Il
1- Understanding; of socio-cultural valueS - and prictices ox
2-Cross-cultural training
3-Sensitivity to ethnocentricism and linfmistic snobbery
4-imareness of the sociel-emotional development of
5-Strategies for accomodating the different learning

styles of
6-Strategies for cognitive development of
7-Strategies for reinforctn3 the self-esteem of
8-Methods of cross-cultural teaching or teaching the
bicultural component
9-Formulation of pupil performance objectives
30-Methods of evaluation of pupil performance objectives

List specific courses if given (or Xerox and attach)

Cont. p.68

St*. )(fie 0

C.py

Students
N-EMT II EMI



I.

111

L

L

aveof100 R.()

SUBJECT: OBJECTIVES

Component - Staff Development

This component will participate in all the in-service workshops provided by

the Collier County Board of Education. These have not been published as of

this writing, therefore, this list will be made available on request. In

addition, the Bilingual Project will provide consultant services for the

teachers in the areas of Language Development, Culture and Heritage. These

workshops will provide methods in the teaching of English as a Second Langu-

age. The teaching of English as the Dominant Language will be part of the

local commitment as the teaching of Science and Math. The project will pro-

vide workshops for the teaching of English Second Language, Spanish Second

Language and Spanish Dominant Language. It will be expected that the teachers

in each of the above mentioned categories will be evaluated by the Consultants

as members of their staff. In addition, they will be evaluated by the Project

Director. This will insure that methods which were taught in the workshops

are being used as adapted to the individual classroom. There have been

specific objectives written for this area. We are going to follow the plan

where the services will be provided in the central areas where needed. For

example, we might plan for a workshop in the use of video equipment in the

classroom. We later find that we are duplicating a workshop that the county

is providing.

7



8.; MhetpdaollelsksELTIOALm: (Mark all that apply)

1-courses

2-experiential, teaching supervised by master teacher3-workshops where teachers offer suggestions to each other4-use of video-tapes of teachers for feedback: on how they are doing5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 'r iect
provides released tine to teacher. apd Paranroffeslan!-131112Loijialennin.7: 1-yes 0-. not mentioned

8.5 agiect
provklaREar_mmusfulimlgtamopre course credittoward eventual certificat o: 1-yes 0-not mentionedHow? specify

8.6 Paraprofessional's role:

......11.111..111.

1-teaching whole class
2-teaching small groups
3-tutoring individually
4-clerical
5-contributing to biAultural component
how ?

6-liaison with parents

8.7 Trainingforprodopals is glvenlm:(mark all that apply) A for teachers B for aides0-not specified

1-University faculty
2-project's Master Teachers
3-project's teachers
4-other (specify)

.1MarIa

em110.11.11110

8.8 Number and Propprtion of personpel
givlpg.teachegIraininz whoag:

1-bilingual
2-bicultural
3-N-s iT (specify background)

8.9 Ttajjamj_ppsoULecl:
1-during a summer session
2-during the academic year
3-other (specify)

8.10 4:tAat_oftapiming.:

A1-approximately equivalent to a
college course

2-nore than one course
3-less than one course
4-other (specify)

B (indicate no. of hours)
5 weekly
6 monthly
7 bi-monthly

,- 10.011. ar
8.11 Nunbsr and PPPM4PAPf teachers att

Page 8
8.31,3

Audit p.2

8.4 0

8.5 0

8.E 3,4,2,6

Cocrt.. p . 55-

8.7 A 0

no %
8.8

t
1 hips .

8.9 _NS

NS
V 10

6
7

no.



8.5 Proiegt provides for ParaprofessiangsImauskjungsgcredit 8.5
toward eventual certification: 1-yes 0-not mentioned
How? specify)

8.6 Plaprofessional's role:

1-teaching whole class
2-teaching small groups
3-tutoring individually

4-clerical
5-contributing to bicultural component
how ?

6-liaison with parents

8.7 TraimPuL170371111dADI,I23.9h2-22And04=STAPASTWJILALSAMLIV
(mark all that apply)

0-not specified
1-University faculty
2-project's Plaster Teachers
3-project's teachers

4-other (specify)

A for teachers B for aides

INIMINNIIM.1 .11111. 11
8.8 ,...sr_PsoagxtisalolLuzIpsnnel vin teacher training who

1-bilingual
2-bicultural
3-N-2IT (specify background)

8.9 TIalpime is provided:
1-during a summer session
2-during the academic year
3-other (specify)

8.10 :tent of training:

A1-epproximately equivalent to a
college course

2-more than one course
3-less than one course
4-other (specify)

B (indicate no. of hours)

5 weekly
6 monthly
7 bimonthly

41.

8.11 pumberAndproportion of
or:

0-not specified
1 -100%

2-more than 75%

3-50-74%
4-25-50%
5-1-24%

9.0 TEACHERS' ATTITUDES

teachers attending tralgag:
if specified descriptively, indicate:
6-most
7-many
8-f et

9-other (specify)_

9.1 Teachers'attitudes are assessed: (Mark that apply)
0-not mentioned
1-to N-MIT language or dialect
2-to N-EMT students - expectations of achievement
3-to N-12111 culture

4-prior to participation in bilingual project
5-after project training
6-after participation for a period of flue in p:rject

&through a questionnaire
8-other (specify)

%.

4. .44 o /6, ANI 411.

8.E 3,4,2,6

Gam.. p SS

8.7 A
0

B

8.8 'MS

8.9 t15

NS
8.10

6

7

no.

8. 11 Nat_

9.1



page 9
10.0 STAFF PATTE11NS

1,210.1 Staff_patterno (male: all that apply)10.2 Staff: 10.10-not specified
1-team teaching

2-cluster teaching
3-shared resource teacher
4-other (specify)

10.3 Averagengger of mgpils_psy_class:
0-not specified

1-bilingual teacher
2-ESL teacher 10.2 _414445
3-bilingual coordinator
4-aides or paraprofessionals
5-consultant psychotherapist
or guidance counselor

6-other (specify)

10.4 Averagelmrdwrof ages or par_anrciespismap neLslaeg:
0-not specified

10.5 AYMP4.0-11141thes paza- 10.5 __I---
RTPAPPAPPgai FIX

0-not specified

10.6 Special_ aide to_pmpilp having most difficulty in learning 10.6 _45_is given:
1- individually by: 3-teacher
2-in small groups 4-special remedial teacher
0-not specified 5-paraprofessional

6-parent tutor

7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.3 30

10.4

11.0 INSTRUCTIONAL cayoirarr - IMATION AND EXTENT OF BILINGUAL COMPOUNT

11.1 Duration of Bilingual Education (policy)

language will be maintained in prwqn: JE 10U E DOi 1:1 ikx;(mark all that appfir
NENT EhT NEM0-not specified how long

1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for As__
the acquisition of sufficient English to
peruit learning of academic content at an
acceptable level in Englis4

. .1.0 OM...

X

11.1 I 3

II 4
11.2 Row many sears doep kr9ject pta_te is ootinal for ins ruction - 11.2 4for ri-zar Ecoup through N -Et fy language. to. continue?

0-not mentioned
if for a particular number of years:



specified

10.4 Average number of aides or pappmfeppimapor_clmt:
0-not specified

10.5 AYPItag_e_litaar-af-ILTZZLat-bilinglIAL8idea.liar-paza-

2X0f2A.00.243-0) DIT-PlAV
0-not specified

10.6 gocigLage to.1.0.11p having most difficulty...1111eimoltiNa
is given:

1-individually by: 3-teacher
2-in small groups 4-special remedial teacher
0-not specified 5-paraprofessional

6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.4 1

10.5

10.6_145_

11.0 INSTMCTIONAL COiTONDIT - DU:LATION AND EXTENT OF BILINGUAL DUKPONENT

11.1 Duration of Bilingual Education (policy) I II

NngliT language will be maintained in.progygm:
(mark all that applir-
0-not specified how long

1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the-acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

1.)01

NEM

II

E DOI E 150N

DhT NENT

X

11.2 How many years doep 2.roject state is ontimal for instructionfo group. Arckugh lanAvaig to_ continue?

0-not mentioned
if for a particular number of years:
1 2 3 4 5 6 7 8 9 10

(if specified in terms of a condition, please state it -
e.g. "if a child begins learning in 1T -371 and English in Pre-K,
N-UIT instruction should continue through high-school")

- - -

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 §99MISL
code:

for each
I IJ -E DON

IIEDOU
IXl ,3 Dah/NEET

X

11.1 I 3
II

III. _2_
11.2 4

11112212012PrniPL.111141MI.in which grade: 11.3 I 4
0= N.A. (if no WI') II 21....

13= 14=
1'4- It--

group N.A. , Pre-U. K 1 2 3 4 ; 6- 7 8 9 10 11 12



3Wa. beJ.,141;',od to a IPANX..0. D.i.1j441,10,
Itroiallk at the indicated Cil.*k,atP. specific LrAS19.)

00 0 not grades
code: (if no 2211)nentioned .1.3 4-6 7-9 10-12 13-college

I DCR1

II - Err::iii -.2e-DOIVNE12...

. -

page 10

code: 13=College or University (Other professional training! 11
14 Federal, State, or Private Vocational Job training

11.5 ARAPPAJAMP401PATAIDg.19.P..741-CiAh(o inagt students
lorAlKtP0,WPMelE711:

00 if 0 not grades
cocle: no 1IT specified 1 2

II Ila
III N-ENT/E Dom

3 4 5 6 7 8 9 10 11

aa. a. ...a AM=

. 14 Voc.

training

-
.41 -_4

II
1 _A__

12

11.6 I.J.e.malpzi_n natlye_Lanjwak for Noitgalioll dominant
p:tuderils_io projected through made:

C=not specified/Grade 1 2 3 4 5 6 7 8 9 10 11 12

11.7 The amount of instructional time in and through their
per lay for &Z IT students who are N-E dominant is:

code: 0=not specified m=math s = science ss = social

11.6 4

native language

studies

11.7 11.8 11.9
Din. per day Total Ndn. per Subjects taught % of time per day of
of instruction day of any in native lang. instructict
,thrZigh_k1217 -119..trgctiatL g4-0Y141.11-2rr

-^-rPreK %
,

II-

.., .....______.Pre K __

2
_g__ ___ _ __ . . . -- -X1.___--r__-__LUL-_________J _____sc________Na-.....-- ...i...... -.50- ---

r-- 4s FA.
4 a. a a *a

. ....N.M.., 4.

0 .

7 ,
8
9,

., - NS. ...3 50
a 14.a aa aani

"ma... -0

.
O..

ad
a aa a. a Aa al

a...

IA O., a

IN

5.

6
7

8
9

. .... . _1

1

11
0

12
;

....... '

;

10
11
12

11.10 The amount of instructional time in and through their native language
for 11-IIIT students who are English dominant is:

code: 0 = not specified V.A. = not applicable, no N E dom students

11.10
inn. per day

11.11 11.12
Total iiin. per Subjects taught % of time per day of



11.5 .Sp_cppst.kapLuag.e for _aglish clop_knAkt studente j. 11.5 19 1

projected through grade: II Y

00 if 0 not grades
cock: no 22 a specified 1 2 3 4 5 6 7 8 9 10 11 12

II FAN
III N-11 r2/1.1 Dom 0-0 041140 it e- - 01. -4/Mob .0

11.6 itatlyiklanguage jor Nopz._44].411 siggpm_t 11.6 4
studentp is nrialacted through grade:

0=not specified/Grade 1 2 3 4 5 6 7 8 9 10 11 12

11.7 The amount of instructional time in and through their native language
per lay for N-11 IT students who are 1I -P, dominant is :

code: 0=not specified n=math s = science ss = social studies

11.7 11.8 11.9

Ian. per day Total Min. per Subjects taught % of time per day of
of instruction day of any in native lang. inatructich -
Xbraugiarall..___...ing.t=_V-.914.____. __ _ _. ._ . _.... Lt13mazI117..-V111 _ _

PreK ......-- I
-r-Pre K

1

2
3
4
5
6

. ._ tW.._. . _ ......... __ . NS. Ns. _ . . . . _ ._ . _... ... . _co_ . -- -- .
1- . . _ _ _ .111.0_ ._.. . _ __......... . . la ..... _i_. __Ns. 3 -50
' . . . ... _ .... ... . .....

,

......... I. L .50..:

_ ..........._... ........_ ._____ __ . _ _ _ . ._ _ . _ . . .__ _. 5.. - - - - - --t
. :

7 7
8 ,

9 i 9
10 .: 10
ii 1..

i
;

I 4-
11

12 1 12

11.10 The amount of instructional time in and through their native language
for IT-LIIT students who are English dominant is:

code: 0 = not specified N.A. = not applicable, no N-UITI L don students

11.10
Ian. per day
of instruction

tair-augb-11.-Z 5_
Prol:

1

2 14b

3 NS
4
5

6
1.

7

8 t

10
11
12

11.11 11.12
Total Ian. per Subjects taught % of time per day of
day of any in native lang. instruction

..triastrAQUArk through N-2; IT
Pre K ;

1 NS
4

N$NS_
. .);$...._..... i g. . . . . . . 5.0 . . . ... . . . _.

NS
, N$ I 3 . . . .. . 50 . . . . . _ . . ,

4 }4 4

_.._._..._.....a_..._...._..... 3
. . , ..... ........ 6.. . . . . . .....

..... -
10 . ........

, 11
112_ ..........



11.13 1-Prognm.is one-yray - only non-English iiother Tongue

students rincluding doninant). EnRlfsh

liother tongue students do not receive instruction in

a second language
0-no English Hother tongue students

w.y mob learn Spuis* ws 41.54404 lean% t4alle.
11.14 The amount of instructional time in and through their second language

for pupils who are native speakers of English is:

code: 0 = not specified N.A. = not applicable, no English 11T students

11.14 11.15 11.16

per day Total min. per Siljects taught % of time per day

of instruction day of any in mewl lang. of instruction

throuah N-LIIT instruction through N-alT

page 11

11.13

F reK

1

2

3

4
5

6

78

10

11 L

12 I

;Pre X

..... X*. AS [ N$ 41 50.1.

4.

.....M. 1\1
N$. . 2 5Q

;

4.

N$ 1\1$ N$ ........ ,3 50. . ..... .

,
.1 ;

.1 76

., ,

r

18

110
11

'12

11.17 lUXe.4 9PAPPAPaPA.11,410400.44403.1W_ftem#PX. and /or, aide

in the classroom (mark. all that apply)

0-not specified
1-languages are never mixed b7 either the teacher, aide or the

pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teachers/tide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-

professional uses another during the same class period; students

may use either.
5-the teacher reinforces any conversation initiated by the child

through the use of whichever language the child has used at the time.
6-cons'Ant switching from one language to another by teacher during

lesson.
7-the teacher uses English and the paraprofessionaZ then translates

the same material for N-MIT pupils.
0-other (sumari2e)

Cont p.25
St.e. Xfic.)(
Cri ti b



..ii.. per day

cf instruction
through N-ZIT

PreK

Total min. per

day of any
instruction

1 ... . . X.* N$
2 ..... s. ..... .. ....... .1\1* .

N$ , N$
4

r
i

5

6
1-

7

8
.1 .

10 1

11

12

Subjects taught f.,, of time per day

in mewl lang. of instruction
througAN-Ag_____.,

I .N$ ...i1 50.
N$ i 2 50. ..
4 , 3 .50 . ...... . ..

;

!
, 5

4.

i

6

7

.i8
110
11

L12

11.17 Nixed or sepp.gate_ language by, teacher and /or Aide,

in the classroom (marl: all that apply)

0-not specified
1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teachervaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
may use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for 11-31T pupils.

8-other (summarize)

aim -
Cont p.25
see )(ex,
cop.,iib

12.0 EETHODS OF SECOND LANGUAGE TEACHING

(Bark all that apply; some projects may use a combination
of methods)

1-Alkiip-gpgyal habit skills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and

dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-

generalizations drawn from examples.

2-TrgIsfoPmaj4414recIPAtiY13 LVPF.901011.
Acquiring an understanding of the structural patterns or
grammatical rules of a language.

12.0 1

Set X4IIC"Z S

CV f'/ "-b

(t) d.
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2a-inductive -generative approach: through listening to conmunication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammat4cal structures, then applying them through
examples, i.e. answering questions, or transforming affirmative aentences
to negative, declarative to interrogative, active to passive.

--P-PrEaraaralethod-Tr
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOICUUJiT AND SECOND LANGUAGE SKILLS SEQUENCE

AL4I* Language Skills Sequence
(*Audiolingua1 liethod: listening, speaking, reading and writing)

I II
Non Eng dom Eng dom

students students
A in dom Bin Ain dam B in

lang second lang second
lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking 13.1 IB
shills are learned: IIB

1-concurrently with dominant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified period of time after

listening-speaking skills in dominant
language taught

4-before any specified level of lis-
tening-speaking competence achieved
in clo:linant language

e/Maaaa ealga*MI.

la .11. a... .a.
13.2 IA,

13.2 ALN sequence followed:
IB 1

1-Listening-speaking proficiency IIA 1
precedes introduction of reading _A IIB.1.

2-2eading is taught concurrently

with listening-speaking skills . a.. NAY.
3-Learning to read overlaps learning
of listening-speaking skills

4-There is some overlap between
learning to read and to write



1 3. 0

to negative, declarative to inte::rogative, active to passive.

-P.ENuAL111KgaggIIREii@god
Formal study of rule of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral cammunication.

DOIUITANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL -1* Language Skills Sequence

(*Audiolingual Nethod: listening, speaking, reading and writing)
I II

Non Egg dom Eng dom
students students

Ain dom Bin Ain dom B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking
shills are learned:

1-concurrently with doninant language
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified period of time after
listening-speaking skills in dominant
language taught

4-before any specified level of lis-
tening-speaking competence achieved
in cloiLinant language

O.. .0-.0

13.1

13.2 IA 1

13.2 II sequence followed: rk_l__
1-Listening-speaking proficiency IIA 1

precedes introduction of reading 1c, 2c __,V _.X. 118_1_
2-Ileading is taught concurrently

with listening-speaking skills
3-Learning to read overlaps learning
of listening-speaking skills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:
1-measure of listening-speaking
proficiency

2-informal assessment by teacher

13.4 Second language reading skills
are learned:

1-concurrently with learning to read
in dominant language

2-after a specifiea Level of dominant
language reading competence
achievement

3-a specified period of time after
,learning, to read in dominant language
(e.g. a specific grade)

4-before learning to read in dominant

language

0.-4111.....

O....4w

X

13.3 IA 2

IIA 2

13.4 1B 2

St4 )('K
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I II

Non Eng dom Eng don
students students______
A B A. B

dom second dam second
lang lang lang lang

13.5 Reading is introduced:

A-individually, when child is ready - 1
or at a specific time during grade: 41

1 X. R :
2 I....
3

13.6 Reading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

.1 I,

13.5 IA, 1
113. 1

:if. rt..
IIA 1
IIB 1a we....Mai.Il-

13.6 IA 2

JM6. _24:
IIA 2

13.7 Grade level reading is expected:
1-in first grade
2-in second grade

........

3-in third grade
4-in fourth grade 7:: a _.4...

5-in fifth grade I
6-in sixth grade . F .. MY.
7-other (specify)

IlB 2

13.7 IA NS
IB4.
IIP.4C .e
IIB NB -

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB NS
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I 2
(mark all that apply)

1-Second language learning is only a sep-
arate subject for English-speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

Second an 111 t=

I = N-E II = E

dom dom
students students

ME

sop1
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13.6 ,reading readiness is determined by:

1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

ora

MaINI.101111

mow.

IMIN

AMINO

ea. -

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTITal LEARNING:
(mark all that apply)

I= N-E II= E
dam dom
students students

1-Second language learning is only a sep-
arate subject for English - speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of course
content (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

. 6-other (specify)

X

41111.1.11.

0

X

.116.

41.

13.6

IIA 2
IIBy

13.7 IA NS

C . e . S,
IIBF1S -

13.8 IB NS
IIB NS

14.0 I 2

If--P----



15.0 TilEATUENT OF CHILD'S LANGUAGL:

page 14

I II
15.0 IA 2

Non hg. door. Eng. dom.
pta; lents ptudentd MUM_

A -in den. B 2nd B 2nd IIB NS
lang. lang. ay. lang.

1-The child's lansuage is r Jpectea.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher p:'cvides
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form. _IL

3. -Other (specify)

0-Not ffoecified

16.0 IIIITE.-LIALS

16.1 Reading Enterials-Types

::caeing :Materials are: (mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 'A.A.

awn... .0

miNnnnnow

Mis_Juemas y
la Escuela
Aprendemos a Leer
Let's Speak Spanish
Cont. pA
Bett's Series
Miami Linguistic

-ntos Camino de

2-Basal readers _1.1. X

3-Dialect readeie.

4-Experience charts (s Dories
dictated by children)

16.2 If some reading material is in

the child's dialect, indicate hou
long it is used:
1-Grade 1 16.2 IA VII NA
2-Grade 2
3-Grade 3
4-Beyond Grade
0-not specified

16.3 The following are techniques and materials used fpr second language learning:
0-none specified
1-pattern drills X
2-dia:ogmeaorization X
3-choral repetition

X

in X



control of the standa;d fore .

2-The child's language is corrected-
the teacher points out errors and
demonstrates tho standard form.

:; -Other (specify)

0-Not specified

16.0 IIATElIALS

16.1 Reading Materials-Types
1-a:aCing 1ateridls are: (mark all that apply)
1-Linguistically based

(Herrin or Uiami Linguistic
readers, IT, etc.) 16.1 IA X.

-

2-Basal readers

3-Dialect reado:E.

4-Experience charts (nories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate hoes
long it is used:
1-Grade 1

2-Grade 2
3 -Grade 3

4-Beyond Grade
0-not specified

16.3 The following are
0-none specified
1-pattern drills
2-dia:ogmelaorization
3-choral repetition

4-songs
5_prc:rened instruction
6-stories read to children

AUDIO VISUAL :.IDES
7-fi1ns, filrstrips

8-flannel or magnetic ooards
9-realia, graphic displays
10-records, tapes
11-listening centers
12- multimedia approach

Ekperiential
13-role playing
14-puppetry
15-experience charts
16-primary typewriter
17-learning through direct experience

with materials e.g. Montessori
18-activity centers-chosen by child
19-other (specify)

Learning outside the classroom:
20-field trips
21- suggested TV programs

22-%th,r (specify)

1111

16.2 IA pA

aw.

2 -LS

IN11.1 SAO..

Mia_Juaaas y Ilontos Camino de
la Escuela
Aprendemos a Leer
Let's Speak Spanish
Cont. pA
Bettis Series
Miami Linguistic

X

X

IIL

X

wamioNas

techniques and materials used fpr second language learning:

X
X

411

.2L

.4

alyme

"Y" Corti Q c

61111111M mum. 011.0

011110110

4111

.1=1=wo



16.4 The sources of Non - English materials and textbooks are:
(mark all that apply)
0-not specified

1-are writton by native speakers of that language
2-comme..ially prepared and published in countries where
N-E is the native language

3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)5-developed in conjenction with project parents
6-developed by or with members of N-ENT community
7-are culturally appropriate for N-E culture

(specify how this is determined)
8-are cross cultural

9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the languagecomponent are:
0-not specified
1-xerox att..ched-page and document

page 15

16.4
2 4 9

Y

11

Dade County
Materials

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified

alEgfiAL1221041011111SJUSIVAA112:
1-always mixed for all learning
2 -mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction:
(mark all that apply) A -more than ir the time B Less than * the time0-not specified
1-total class X
2-small groups (specify size) - X
3-individual instruction

16.5 1
p E Cont.

Ste lb.
v4

17.1 4.5

Cont. p.44

17.2 1 . 2

17.3 Criteria for grouping:
0-not specified

1-by age
2-by native lan a

I Non Eng
dom

Students
II Eng dom XI Eng dom

FT NFTIT
06011.00 MIONIO



(specify how this is determined)
8-are cross cultural

9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in Lhe language 16.5
component are: p E Cont.
0-not specified

1-xerox att.ched-page and document Ste tia.l

co17.0 STUDENT GROUPING o II lq

17.1 Student grouping; mixed or separated into dominant language 17.1 4,5
groups: (mark all that apply)
0-not specified

Cont. p.44
Pupils of both 1inQUistic ¢roues :

1-always mixed for all learning
2 -mixed for language learning

3 -mixed for some academic subject learning

4 -mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction: 17.2 1.2
(mark all that apply) A-more than I- the time B Less thank the time
0-not specified
1-total class X
2-small groups (specify size)

3-individual instruction

17.3 Criteria for grouping: Students
0-not specified I Non Eng II Eng dam II1Ebg dam

dam EHT ''' NEM
1-by age
2-by native language
3-by dominant language -X-- --3C- "Ir
4 by language proficiency

(ex. level of reading skill)
n.a. not applicable

(no E.dorailIRIT)

18.0 TUTORING

Omar/ow/a*

48.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified

1 -inter -ethnic(N-ENT student tutors EMT students)
2 -intra -ethnic (N -EMT student tutors N-31T)

3-done by older children (cross age)
4-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2_2.111
1 -inter -ethnic (N -ZIT aide tutors LIT student)
2-in the accusition of native language shills
3-in the acqusition of second language skills
4-in other academic subjects

18.1. 3,4



18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

page 16

18.3 no

Parents are trained to become tutors for their children:
3-in the home by a home- visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

19.0 curalcuLum PATTERNS
4,6

19.0

Iheptat'd currjattemisLue bilingual protect:
1-Except for inclusion of N- EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction

5-individualized learning
6-open classroom

7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. :V, describe below:

20.0 COGNITIVE DEVELCOMIT

Se-e. Xerox
I 6 Ct f

20.1 Cognitive development in early childhood grades is fostered through:
0- method not mentioned 20.1_11_
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual -motor development Cont. p.5

2-non-verbal materials, such as liontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space distance,



-uu-ut...4 uutixL1 crIr "JML.,

7-materials are provided for use in home by parents
8-other (specify)

19.0 CUIMICULLII: PATTZNS
4,6

19.0

1 -accept for inclusion of N -21T instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-1 curriculum which is both child and subject-centered
9-)thers (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOP- MIT

Se_e_ Xeroy
I et f

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned

1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual motor development Cont, c.5

2-non-verbal materials, such as Ziontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experimentation

by child with teacher's
gliid,41cc rather than t,--.:cher demonstration.

6-direct experience of math through discovery rather than instruction
7-other (specify or Xerox) p. no. and document:

20.2 Cognitive development In later grades (grade 4 and above)
0-,method not mentioned

1-specify or xerox p. no. and document
n.a. -no grade 4 or later grades

NA
-)(
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Second Grade Bilingual Class es .0--

Activities in Spanish Language - Pipher

I have geared classroom activities with some of the following

r ideas in mind. Each child is able to perform well in some activity,

so there must be a wide variety from which to choose. I try to

22.0 accept each child as an individual personality, listen to his

moot/Ideas and build on them. I do not believe in. inflexible rules of

6.000 discipline and I try to let the child realize his own mistakes.

I have wanted to teach self reliance and reasoning. The child

must be aware -4' why he is asked to behave in a certain way. We

have explored ti.e reasons for certain types of behavior.

Most of my class are from families with large numbers of children

and where both parents work. Their homes are small, crowded, and

often very inadequate. Their socialexperiences are limited to

the streets. There is little intellectual stimulation. In short,

the children cannot see the need in their lives for school. This

year I have tried to mold a positive, accepting attitude toward

school and knowledge.

The classroom situation was excellent. My class has varied froM

15 to 21 students, ranging in age from 6 to 10.' The change in

their attitude toward sthool has convinced me that the opportunity

given them to work in Spanish was not erronious. It has provided

them for the first time in their school careers a chance to perform

to their maximum capabilities without the ever present language

barrier. Most of the children have shown a great desire to work

and to prove their ability to produce. It is as though they were

only waiting to be given a chance. While abilities vary greany

their desire to work in school is uniform.

r In language arts I have concentrated on providing activities

to interest the child in reading in Spanish. Therefore I

supplemented our readers with peer - produced reading materials,

or stories which the children themselves make up and dictate.

L While this is the first year these children have had Spanish



as a written language all are reading most of the basic sight
words and the most advanced have mastered the phonetic sounds
and are able to sound out most words presented to them. I have
stressed vocabulary development through discussions 40 other
subject activities. I encourage the children to correlate their
Spanish and English vocabularies, also. Grammar has been mostly
the introduction of correct, acceptable usage in Spanish.
I have emphasized correct verb structures and have quietly

dt2.0
tried to substitute Spanish verbs for Anglicized forms normally

amiVNG used in the home.
stRAFTC-Gie&

r I firmly believe the children need to talk and to discuss all
that thei see, feel, hear and observe. I encourage them to tell
me of their interests. I try to bring these interests into our
reguLoir activities. For example, our videotaped' play was suggested
by the class. Nost wanted to do something on cowboys and Indians,
so the play was built around one of our songs,."Alla en el rancho
grande". ;le also studied something-of.Indian life and customs
and included art by decorating a typee and the walls for our set.

L
(2)

The children learned to read their lines and then enjoyed themselves
a great deal as television stars.Thiswas a boost to their self
concept and a successful lesson from many standpoints. I attempted
involving the parents by inviting them to see this play. Those
who cane seemed to enjoy themselves, but response was less than I
had hoped.

I have introduced the children to Spanish culture through songs,
and stories. Their knowledge of their Mexican heritage is very
limited and should be expanded. I have emphasized the fact that
even though they speak Spansih they are still Americans and are
part of this country.

In arithmetic I have followed the general second grade program
and the behavioral objectives given. The children have had to
learn to handle counting and computations in Spanish and in
English. This' opened up anew group of words in Spanish which
were new to most of the group. They were used to English terms
and not Spanish. However, most have made a great deal of progress
and are performing 4* grade level in arithmetic.



Second Grade Bilingual - English Activities - Sampson

(-
This'year was the first time that I had the experience of working

with-a bilingual program. It has been a challenge to tech the

Spanish children a workable English vocabulary and at the same

time. to strengthen the Americans vocabulary so that the/can be

successful in their school experience.

In both groups of children (Spanish and English speaking) there

were some grave deficiencies. There was a lack of nursery school

training, inadequate playground facilities in the community and

especially a lack of correct English usage in the homes. The

homes also failed to provide the necessary discipling measures

since many of the parents worked. However, I feel that the

program has accomplished some good objectives in the following

ways:ra) We had smaller classes and were able to observe

$2:0 individually and find out the children's strengths and

SIR " weaknesses.
A'r/es

b) We got to know the children better and to know their

needs socially, emotionally and physically. The pupils

have had a feeling of not being under stress or uncom-

fortable because they were being taught in both languages.

I believe this helped them to adapt better to their

teachers and studies.

We provided many experiences through the literature approach

using movies, teacher made posters, commercial posters, film

strips, library books and the text books provided by the school

. for the second grade level. In our language arts the children

are able to print their full names, write the months and days

of the week and identify these words in context. "post of the

chil.irenican tell the kinds of simple sentences and recognize

correct punctuation marks.

Many times social studies and art were combined to make a

0 more meaningful experience. Projects were centered around the

holidays, such as making Christmas candles, baking cookies, and

making mail boxes for Valentines Day. For 'aster we .? boiled

L and dyed eggs, made baskets and had a small egg hunt.

/ c



it k
Activities in SpanishSecond Language

Our *ork here has been mainly the development of basic Altesficsn

comprehension of simple spoken Spanish, andthe development I'l°

of pronunciation skills in the language. Oral repetition and 111/1140
Second.

substitution drills are part of the daily activities. I
1:2411=--e14

include the most difficult sounds in Spanish and stress work
1!!!-241on them. The best of the students are able to pronounce

sentences at regular speed with little noticable accent.

Most are capable of correct general pronunciation. I have

limited vocabulary to classroom objects, colors, clothing,

parts of the body and common animals. Naturally other words

are understood, but these have been the areas of concentration.

In arithmetic most can count to 20, some can go to.100. Most

can perform simple addition and subtraction computations in

Spanish. Most can tell time to the hour and hall hour in

Spanish.

Most are able to read the vocabulary words introduced with

fairly good comprehension. The best are. able to sound out

words phonetically and read them correctly, even without knowing

their meaning.

The major difficulty with this group is providing activities which

hOld their interest. It is hard for them to see an immediate need

for learning Spanish and so enthusiasm is somewhat low. There is

also a wider range of intelligence and capability in this group.

Some would perhaps be better off in a regualr program. While I

hate not felt particualrly satisfied with the progress of this

group, most aave learned quite a bit and are becoming more

adept at guessing meanings from context clues in the language,

r In all activities I haye worked closely with Mrs. Sampson and

have attempted to correlate my hctivities with hers so as to

constantly reinforce the material being taui;ht.
L
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Science activities have included the setting up of an accitiarium,

art ant colony, the planting of seeds and bulbs, observations on

the-mixture of colors and many discussions on the seasons, the

weather, the temperature, parts of the body and foods.'We have

baked cookies in the stove and discussed the effects of heat.

We colored Easter eggs and learned from that something of the

blending of colors. Our trip to the circus provided many discussions

of animals and their characteristics.

In health we have emphasized eating the right foods and have

learned the words for many common foods in both SpantLA, and

English. Since many were getting permanent teeth and had previously

had very bad teeth with many cavities I provided toothbrushes

and have encouraged each child to brush his teeth daily.

To teach social, studies I have relied. a great deal on filmstrips

which I have translated into Spanidi. and on movies. Our field

trip to the circus provided many class discussions on how

Cpeople work together andon a variety of other related subjects.

We have covered holidays and their meanings, something of

patriotism and national pride, and'a great deal on acceptable

social behavior in vardous situations.

The tone of the class has been one of relaxed acceptance. I

do not believe in intense pressure to force a child to try to

learn. It is not effective and with the small size of the group

it has been unnecessary; I feel the children have come to respect

Spanish more as a full and rich language and they x have been

able to experience success in their activit

Most still need vocabulary and comprehension development in

both Spanish and English. They need meaningful background

experiences which will allow them to discuss materials presented..

They need further work in socialization. Their life is one of

fights, arguments and often constant bickerings. For this reason

much work must be done in the area of how to cope with disputes

in a fair and reasonable manner.



4,2.0 LEARN iNG Stibtrte,e--4

rifeei it is very important to read to the-children ,very. day

something which will be of interest and importance to them. I

realize all reading and writing skills are closely .

relat_ed and cannot be separated, so I try to bring these skills

into meaningful activities which the children will enjoy.All

these skills are interdependent and cannot be separated and

still be taught in a logical manner. All this helps to build

better understanding for discussion and helps. the child to

recall from his past experiences.

Our trip to the circus in early Januafy provided a source for

discussion and work in many areas. The children were encouraged

from this trip to choose many books from the library, do many

different art projects, and learn a whole new range of xxxt

words to describe their experience.

In the classroom the children have.planted seeds and from

dealing with this directly have gained an appreciation of how

things grow and develop. They have seen the need to take care

of these plants to keep tnem growing and so have had the

beginnings of responsability. Other similar science experiences

have been tried daring the year. I feel children learn most

from doing, not hearing the teacher only talk about the

activity.



21.0 SELF-EST

page 17

21.0
3,4,5,6,8

Stated methods of project compenent egpected tokulyeepelsplf-epte.am
no-self-estecm not mentioned as an objective
0-self-esteem is an objective but methods not specified

Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from
their own experience

4-teacher accepts, acknowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, musics dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:

10-pupils act as tutors for other pupils
11 -pulls have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

corunity
15-other (specify)

22.0 LEAINING STRATEGIES 22.0

1-The project mentions the following specific learning strategies
as important for reaching a particular ethno-linguistic group:
(specify or xero lip a, . Document and Page no.
&ample: Nava o children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-.
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned



4-teacher accepts, aemowledges ideas aria ieelin6L,

5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such go:
10-pupils act. as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers

13-older pulls participate in curriculum planning and/or

development
14-?upils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING SMATEGIW 22.0 1

1-The project mentions the following specific )(laming strategies

as important for reaching a particular ethno-linguistic group:

(specify or Xerox) 16 a.. fg Document and Page no.

Example: Nava o children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTMAL CONPONENT

23.1 This program is: 23.1, 2

1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program

5-art, posters, realiat crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated
7-other (specify)



23.2 Cross-cultural awareness:

If project mentions specific values or nodes of behavior of
N -l!iT culture, please summarize below: (or attach xerox)
found in document page # ..
0-not mentioned

page 18

23.2

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

1,2,423.4 In the bicultural compenent knowledge of the N -1iT culture 23.4
involves (marl: all that apply)

0-no bicultural component mentioned C f. ;3
1- Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past -- contributions to art
and science

3- 'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country,- -geography, dates

of holilays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from NE2iT or ENT
8-Other (specify)

23.5 American culture is defined:
0-not specified

1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisu of Americap-multicultural
contributions of various ethnic groups discussed

3 -other(indicate document and page number for xerox) or
elaborate in your own words

23.5 2



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox- document page/#)

0-none mentioned

23.4. in the bicultural component Knowledge of the E-ElIT culture 23.4
involves (mar:: all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past-- contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country,- -geoiraphy, dates
of holidays etc.

5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different from NEM or EMT
8 -Other (specify)

23.5 American culture is defined:
0-not specified
i-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

24.0 COMUITITY COIIPONEIT

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
1- project children

2-adults of the project community
3-teachers

no-ethnic studies library not mentioned

1,2,4

23.5_2_

24.1_14121._

24.2._ no



24.3 Provision is made by the school for informing the parents

and community about the program through:(Mark all that apply)

0.,methad not specified

no-no provision for informing community

1 bilingual newsletter

2 monolingual newsletter
3 aws sent to mass media.
4-if articles included with project, check 4

5-bilingual fliers sent home

6-formal meetings
7-informal meetings open to entire community

8-meetings conducted in both languages

9 -home visits

10-other (specify)
11-project director personally involved in program

dissemination. specify how

Pik Se- 19

24.3 141,9

24.4 Community involvement in the fJrmulation of school policies

and programs is sought through:
0-type not specified
no-not sought
1-existing community groups working with program

2-bilingual questionnaires
3- community- school staff committees

4-community advisory groups
5-formal meetins open to the entire community

6-informal meetings with community groups

7-other (specify)
8-project director personally seeks involvement of community

in program. specify how

24.4. 2,3,6

SieZ XfIC.Of

i - e.

24.5 The school keeps informed about community interests, events and

problems through: 1..4.5
3,4,5

no-no mention of school seeking to be informed about community

1-meetings open to the entire cammuuity conducted in both fved e 1i

languages
2-community representatives to the school

3-bilingual questionnaire sent to the home

4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community through:

0-not mentioned
n '. aun't for communi use

24.6
2



7-informal meetings open to entire community
8-meetings conducted in both languages

9 -home visits
10-other (specify)
11-project director personally involved in program

dissemination. specify how

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought
1-existing community groups working with program
2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community

in program. specify how

24.5 The school keeps informed about community interests, events and
problems through:

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages

2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use

after school hours and on weekends
2-providing adult education courses
3-other (specify)

1

25.0 IEPACT EVALUATION

25.1 Project mentions description or dissemination of the bilingual
program through:

1-newspaper articles
2-radio programs
3-TV programs

4-video-tapes
5-films
6-visitors to observe the program

24.4 2,3,6

XPIC-01(

i4.-- e.

,.5 3,4,5

24.6 2

25.1 1,2,6
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c
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l
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a
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o
j
e
c
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e
c
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c
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c
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c
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c
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p
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n
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c
h
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p
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.
 
P
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.
 
P
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1
0
0
%
 
o
f
 
p
a
r
e
n
t
s
 
o
f
 
e
n
r
o
l
l
e
d

c
h
i
l
d
r
e
n
 
w
i
t
h
 
s
e
v
e
r
e
 
h
e
a
l
t
h
,

s
o
c
i
a
l
,
 
o
r
 
p
s
y
c
h
o
l
o
g
i
c
a
l
 
p
r
o
b
l
e
m
s

w
i
l
l
 
b
e
 
a
w
a
r
e
 
o
f
 
r
e
s
o
u
r
c
e
s
 
a
v
a
i
l
-

a
b
l
e
.

8
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1
0
0
 
o
f
 
t
h
e
 
p
a
r
e
n
t
s
 
o
f
 
c
h
i
l
d
r
e
n
 
w
h
o

a
r
e
 
a
b
s
e
n
t
 
m
o
r
e
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h
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2
0
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o
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h
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s
c
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o
o
l
 
y
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i
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b
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l
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c
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n
g
 
m
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s
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c
r
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s
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n
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h
e
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r
 
c
h
i
l
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r
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n
s
 
a
t
t
e
n
d
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n
c
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'
I
n
c
r
e
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e
d
 
i
n
v
o
l
v
e
m
e
n
t
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f
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o
c
a
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e
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r
c
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o
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n
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e
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u
c
t
i
o
n
-

1
:
1
 
p
r
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E
V
A
L
U
A
T
I
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N

D
a
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e
 
o
r
 
F
r
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u
e
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f
 
M
e
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u
r
e
m
e
n
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C
o
u
n
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t
t
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n
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n
c
e
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u
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l
l
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n
c
e

:
m
o
n
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y
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u
n
t
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P
e
r
s
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n
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)

D
a
t
a
 
c
o
l
l
e
c
t
i
n
4

R
e
s
p
o
n
s
i
b
l
e

a
n
d
 
r
e
p
o
r
t
i
n
g

i
n
c
l
u
d
i
n
g
 
d
u
e
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a
t
e

C
o
m
m
u
n
i
t
y

S
p
e
c
i
a
l
i
s
t

T
e
a
c
h
e
r
s
 
a
n
d

C
o
m
m
u
n
i
t
y

S
p
e
c
i
a
l
i
s
t

Q
u
e
s
t
i
O
n
n
a
i
r
e
 
-

h
o
m
e
 
v
i
s
i
t
s

f
i
r
s
t
 
m
o
n
t
h
,

e
n
d
 
o
f
 
s
e
m
e
s
t
e
r

e
n
d
 
o
f
 
y
e
a
r
.

C
o
n
f
e
r
e
n
c
e
s
 
w
i
t

p
a
r
e
n
t
s
 
a
t

i
n
i
t
i
a
l
 
e
n
r
o
l
l
-

m
e
n
t
,
 
e
n
d
 
o
f

s
e
m
e
s
t
e
r
,
 
a
n
d

t
e
r
m
i
n
a
t
i
o
n
 
o
f

s
t
u
d
e
n
t
s
 
e
n
r
o
l
l

m
e
n
t
.

C
o
m
m
u
n
i
t
y

T
e
a
c
h
e
r
 
m
o
n
t
h
l
y

S
p
e
c
i
a
l
i
s
t

r
e
p
o
r
t
s
 
o
f
 
s
e
-

s
o
u
r
c
e
 
p
e
o
p
l
e

u
s
e
d
 
i
n
 
i
n
s
t
r
u
c

t
i
o
n
a
l
 
p
r
o
g
r
a
m
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V
A
L
U
A
T
I
O
N

D
a
t
e
 
o
r
 
F
r
e
q
u
e
n
c
y

P
e
r
s
o
n
(
s
)

D
a
t
a
 
c
o
l
l
e
c
t
i
n
g
 
a
n
d

o
f
 
M
e
a
s
u
r
e
m
e
n
t

R
e
s
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o
n
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i
b
l
e

r
e
p
o
r
t
i
n
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i
n
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l
u
d
i
n
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5
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C
o
r
m
u
n
i
t
y
 
S
p
e
c
i
a
l
i
s
t
 
w
i
l
l
 
p
r
e
p
a
r
e

i
n
 
E
n
g
l
i
s
h
 
a
n
d
 
S
p
a
n
i
s
h
 
a
 
l
i
s
t
 
o
f
 
a
l
l

e
d
u
c
a
t
i
o
n
,
 
v
o
c
a
t
i
o
n
a
l
,
 
a
n
d
 
r
e
c
r
e
a
t
i
o
n

o
p
p
o
r
t
u
n
i
t
i
e
s
 
a
v
a
i
l
a
b
l
e
 
t
h
r
o
u
g
h
 
t
h
e

c
o
m
m
u
n
i
t
y
 
s
c
h
o
o
l
 
p
r
o
g
r
a
m
 
a
n
d
 
d
i
s
t
r
i

L
u
t
e
 
t
h
r
o
u
g
h
 
t
h
e
 
c
h
i
l
d
r
e
n
,
 
t
h
e
 
m
e
d
i

a
n
d
 
b
y
 
p
e
r
s
o
n
a
l
 
v
i
s
i
t
a
t
i
o
n
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F
i
e
l
d
t
r
i
p
s
 
w
i
l
l
 
b
e
 
p
l
a
n
n
e
d
 
a
t
 
l
e
a
s
t

o
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e
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o
n
t
h
 
i
n
 
a
d
v
a
n
c
e
 
w
i
t
h
 
i
n
p
u
t
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r
o
m
 
c
h
i
l
d
r
e
n
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n
d
 
p
a
r
e
n
t
 
g
r
o
u
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P
a
r
e
n
t
s
 
w
i
l
l
 
b
e
 
g
r
a
n
t
e
d
 
f
r
e
e
 
a
d
m
i
s
s

i
o
n
 
t
o
 
s
p
e
c
i
a
l
 
e
v
e
n
t
s
 
a
n
d
 
g
i
v
e
n

l
u
n
c
h
 
w
i
t
h
 
c
h
i
l
d
r
e
n
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I
n
t
e
r
 
g
r
a
d
e

a
n
d
 
s
c
h
o
o
l
 
c
o
m
p
e
t
i
t
i
o
n
 
w
i
l
l
 
b
e

i
n
i
t
i
a
t
e
d
 
t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e
 
c
l
a
s
s
 
o
r

s
c
h
o
o
l
 
w
i
t
h
 
t
h
e
 
m
o
s
t
 
p
a
r
e
n
t
 
p
a
r
t
i
c
i

r
a
t
i
o
n
.

7
.

P
a
r
e
n
t
s
 
w
i
l
l
 
b
e
 
g
i
v
e
n
 
b
r
o
c
h
u
r
e
 
p
r
e
-

p
a
r
e
d
 
(
i
n
 
E
n
g
l
i
s
h
 
a
n
d
 
S
p
a
n
i
s
h
)
 
b
y

I
n
t
e
r
-
a
g
e
n
c
y
 
c
o
u
n
c
i
l
 
o
f
 
v
a
r
i
o
u
s

h
e
a
l
t
h
,
 
s
o
c
i
a
l
 
a
n
d
 
p
s
y
c
h
o
l
o
g
i
c
a
l

s
e
r
v
i
c
e
s
 
a
v
a
i
l
a
b
l
e
.

I
n
d
i
v
i
d
u
a
l

v
i
s
i
t
s
 
w
i
l
l
 
b
e
 
m
a
d
e
 
t
o
 
h
o
m
e
s
 
o
f

p
a
r
e
n
t
s
 
i
n
 
.
n
e
e
d
 
o
f
 
s
p
e
c
i
f
i
c
 
h
e
l
p

f
o
r
 
t
h
e
m
s
e
l
v
e
s
 
o
r
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n
.
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o
u
n
t

C
o
u
n
t
 
t
h
r
o
u
g
h
o
u
t

y
e
a
r

C
o
u
n
t 8
0
A

C
o
m
m
u
n
i
t
y

S
p
e
c
i
a
l
i
s
t

C
o
m
m
u
n
i
t
y

.
S
p
e
c
i
a
l
i
s
t
,

C
l
a
s
s
r
o
o
m
)

T
e
a
c
h
e
r
s

C
o
m
m
u
n
i
t
y

S
p
e
c
i
a
l
i
s
t

E
n
d
 
o
f
 
s
e
m
e
s
t
e
r
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f
r
o
m
 
a
t
t
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n
d
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n
c
e
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s
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C
l
a
s
s
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o
o
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.
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e
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t
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n
c
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i
c
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e
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i
s
i
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r
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n
t
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e
n
d
 
o
f

s
e
m
e
s
t
e
r
,
 
e
h
d
 
o
f
 
y
e
a
r
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P
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p
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I
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F
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q
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e
n
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y

P
e
r
s
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a
 
c
o
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c
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o
m
e
 
v
i
s
i
t
s
 
w
i
l
l
 
b
e
 
m
a
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i
n
 
c
a
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e
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c
h
i
l
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o
o
r
 
s
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o
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h
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i
l
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b
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a
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a
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w
h
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c
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i
l
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b
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a
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R
e
c
r
u
i
t
m
e
n
t
 
o
f
 
r
e
s
o
u
r
c
e
 
p
e
o
p
l
e
 
f
o
r

c
l
a
s
s
r
o
o
m
 
d
e
m
o
-
i
s
t
r
a
t
i
o
n
s
.

S
p
e
a
k
e
r
s

e
t
c
.
,
 
w
i
l
l
 
b
e
 
t
h
e
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
o
f

t
h
e
 
C
o
m
m
u
n
i
t
y
 
S
p
e
c
i
a
l
i
s
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h
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s
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'
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r
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i
l
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b
e
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t
o
 
s
t
r
e
s
s

a
t
t
r
a
c
t
i
n
g
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b
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c
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c
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c
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c
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c
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c
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.
 
e
n
d
 
o
f

s
e
m
e
s
t
e
r
.
 
a
n
d

t
e
r
m
i
n
a
t
i
o
n
 
o
f

s
t
u
d
e
n
t
s
 
e
n
r
o
l
l
m
e
n
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c
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.
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25.2 Project's impact: 25.2 1
1-Project mentions that other classes in the school, but
not in the program have piched up methods or material from
the bilingual program

2-Project mentions tiler schools in the local educational system
have started bilingual programs

3-Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs

26.0 ROLE OF EVALUATOR,

26.1 Evaluator has field tested, on a group of children who are of
the sane language, culture and grade levels as the children in
the bilingual program:
0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed stud:zits in the program:
0-not mentioned
no-never

1-once or twice during the year
2-nore than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4-other (specify)

27.0 EVALUATION PROCEDURE

27.1 0-Aot specified

1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (mar'.: all that kiply)

1-Pre-tests have been given to project group or sample
2- " will be

3-Post-tests have been given to project group or sample
4- will be
.5-Pre-tests have been given .to comparison group
6- " will be

7-Post-tests have been given to comparison group
8- " will be H

26.1 15

26.2 3

Eval. p.18

26.3 3

27.1 0

27.2_ 1,3


