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nwechﬂdrenmscnouslyretardcd “in language development. B

The language they hear at home is often a special dialect




i - ~intelligence_is average-or above avcra.gc

Thischild finds the teacher’s: ‘language
~--ismuch. more claboratc:than whatrhc has hear The-
u act- Wore ons= morc'ad_)cctwcs “more
,adverbsfand ‘a_more complcx “sentence structure; So- the -chiild is

- --slow":in" understandin, fcxplanatlonsanid dyei:horzs N "r'ally, hc, b
- ‘cannot'keep up w : of hi
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chxldren have adequate physmal care, medlcal -attention, and hclp* -
with- psychologlcal and"emotional: problems .
--A child: cannot- surceed!m school ‘withou eammg how, 0

He ‘must; get-a-good- in first grade; In more advanced: gﬁdes, 7

-he-will continue to- nced:compensatorv thlp untxl he. has ovc;comc
hls cultural handlcaps Thus i C ) <
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If ncccssary thc tcachcr should mvntc parcnts and socxal
_-agencies_to help him. - '

b “Use such‘'worthwhile: expencnces as’ thac vmtmg an alrport, E

-a pohcc station, .a public library; a bank; a- large dcpartmcnt
~ store; a- manufacturmg plant, “an- art- mstltutc, seeing-a’
paradc, -a-movie, a play, éwxmmmg, “camping, gardening.
- -Going_places and seeing new- things is ‘a stimulus'to reading,

~and -childr rcad'Wnth greater-understanding “about things B




9 Equlp thc clasroom w1tn good books ‘on sultablc lcvcls of
dlﬁiculty and d-on a great- vax‘icty of Sl.lbjCCE* e




Chapter 2




2 Learnmg to follow dtrectwm must be taught When you nge
dxrectlons, kecp thcm bncffand sxmple If possxble dcmonstrate the T




- soon: rcahze that youAarc a sympathenc adult thh whom they cani S S
commumcate and to whom they can-go. for’—qunnatxon Thc dxs- R







A, Use parent-conferences to- stress  the importance” of family - ~ §-
~ activitiés. Suggest that the children be allowed to_help with the

-arrangements for-birthdays and other family. holidays. -Stress the :

1€ whole familysits down to- - _

"~ . importance of a daily meal at which ¢
- eat and talk together, - - -

-




x t ls;vntal that the- pnmary te¢ .her start Wlth short-tcxm goals and
T 1mmed1ate rewards As the Chlld expenent:&s supcas with: thwc the




2. Frequently check the -child’
- sample wallpaper_books: make-
children to “care for their materials, Such
- dividends in terms-of -an orderly approach to work, - -~
= - 3. Teach table etiquette “wiien the morning milk or-afternoon
, s are served. Make each occasion a. 3
- -the-child- may practice proper etiquiette for social d
4. Use “open-ended " storie; -to- help —second

- graham cracke

Vs own storage space. Pages from. -
colorful - drawer liners -and ‘inspire- <~
. Such-emphasis- pays lifetime

“party” at which” "~




=8 - — “Happy-Hank,”-eic. Before-the child-reads-a- passage, he places:the = -

thc newspaper are a- good source - of facs for a “Sorry Sally,”

“pic face”: depicting -the-appropriate emotion-in_the- ‘pocket’ ‘chart:” o
- Standing-below- “this’ cancature .he. trm to convcy that same- cmotlon,r .
through hlS oral cxpmsxon TOERT R '




stoms toi e reread aloud chcatmg ‘a: wcll-lovcd story iscnota

waste of-time, but a- way.of- Vbuxldmg Tifetime-memories-of storybook B &

friends. -These- friends and: the posslbxhty -of-making new ones-will -~ -~ 4"

draw ‘achild -back to rcadmg throughout his: hfc = B 5
e , 7

: - 2:-Inthe prese
- books for addmonal or=_ -
thcr tcxt By -

i’:to usc supplemcntaryf matenals thc'

'l-'medman. I"lorcnce ‘B. “To _the Edin&ainon l )

- of Teacher duchtion, XV' 'ber 1964) p










share it thh the subJect hxmsclf Prwdent Johnson ‘Asa r&ult,
Roncll reccxved a pho;ograph agd an- autograph on- thtc Housc




name has been written on the ‘board and a pxcturc -of the -
-object has-béen- shown, e g,rchzmney

3. Use role-playing as a means of commumcatnon which provxdts
a stimulus for discussion.: Culturally- deprived- children can
best express themselves orally when thcy can talk about thmgs
‘they. actually-have seen-and done, - - -

4. Use puppets to provide- opportunities for thc dxscusxon of -

- -rules mvolvcd in: soclalfsxtuauons that:ansc in school such as

T ‘Write o on- separatc cards v lary words which chxldrcn can
) identify. Establish rules for-the game’ “Password. Have children
_ choose partners. Change.the-words on-the “cards- frequently._
8. Make tapes of children’s- oral reading. Play these -back ‘and
hclp pupils evaluate: their- own performances, This technique -
~ gives children the opportumty to- dxscuss and rcﬁne thCll'
- language skills, '
9. Develop oral - languagc through the “use- of thc classroom
~ window “for_ focusing attention-to the outside scenie on a.
particularly snowy, sunny, or rainy day. Scotch tape a piece
of construction paper over one of the window panes. The
constructinn paper will have a-peephole in it, beneati)-which
there-is a caption related to the scene- outdoom Childrén
cntcrmg the room are sure-to take a-peep. Discussion of what
is seen will follow the motivation.

2
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o Llstemng;

- In.oral language act.lvmes hstcmng is the othcr snde of the coin.’
“Childrerr without -are not. accustomed to listening. Communication.
* at home is seldom.- stimulating and often is  monosyllabic. Usually the

: “and - - y; -

) ;paused to .match,a mouthful of grass He smﬂed the air
~ -and gave a soft- whine as- he walked a short du'tance mto B
. - the gully R . S
- 2 Wntc a lctter of the alphabct on thc chalkboard rca.d agroup
- “of-five words; one of which- begms with the lettcr .on-the board.~ - - -

Havc achild-name the word-which bcgms ‘with-the letter:

3 Provndc ways to- dcvclop llstemng skills through followmg
directions, One teacher takes several minutes each morning to
“increase the listening -skills of “his’ ‘pupils. He reads a short
“paragraph with four or five directions. When finished, he asks
“achild to. follow the-directions in the exact order read. (Write
your first-name on the chalkboard. Sharpen a pencil. Pull
down the shade. Last of- all eat-the cookie hidden under-a’
paper on the teacher’s desk.) Directions of increasing diffi-

culty are. provndcd as ‘he clnldrcn show progress,

4. Develop a listening log as a motivating experiénce for these
childrer. ;- Collect fascinating objects such as tuning forks with

- different sounds and provide opportunities- for listening,
talking, and writing about them. Children may listen to the

21

) lnvmg quartcrs are small'and: noxsy Telcvnszons radios; cars;- trucks, -
__ and street noises assault the ear. The:children’ leam td “tune out” -
Inattennon has becn thcnr rolc for s0. long that 1t is dnfﬁcult to “tune E
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rain, then talk about its sounds and ‘write - about it. ‘The
hstemng log may. contain writings- about noises heard in-the
_room as.well as speclal sounds heard ‘on the way ‘to- school

, 0 Readmg e -
Ch:ldren who have: failed agam and : agam in readmg somet:mes:—;— -

ng -bas 1 “experiences. The :
children without- often 8 ¢ mpnsed of onlythe very. limited :
of words-and phrases which-they fully-understand. The expcnencc—,
approach is an excellent: begmnm for an effective’ rcaamg program -
“ For-too-long the idea- 0 d-by-
~ from their own’experiences: 59 .
- first grade, Use the-interests of 7rally d:sadvantaged chlldren -as-
the - basis of -initial rcadmg activities, Typical topics ‘might be the
- Beatles, the latest dance craze, rockets, or:a favorite TV serial. The
initial -choices are spnngboards from- whnch the teather may work.
Later, the development of positive attitudes may be -co-ordinated
with reading experiences-in which children are encouraged to express
their personal feelings. Here isan example ‘of the responses of one
class to the statement:

Happmess, is when, . .

. . you have lots of money
.. .Yyoudoa good deed
...yougetajob _

. you're with your girl -

-22

7leam to hate the prmted page. In order to- help such?chlldren learnj -
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later stageof development Ea@h—:i:h

. . you have a home : o g
therentlspaxd .

) In the begmnmg let the chxldren use’ thexr “own modes of exprmon B

as long-as inter-action among -the - group is promoted, Write down
the ideas expressed.’ “They ‘have meaning for-the group and. this:
approach- establishés- a_working_relationship between- the -teacher
and-the- children.-Let refinement of language Ppatterns- wait until a
”ﬂd should receive:a copy of the ]

- - that descnbe the skxlls of ﬁshf,

2. Make: snnple drawmgs to show the- meanmg of such compound

- words .as stockyard, crowbar, and’ lzghthouse Have cluldren -
make - their own-illustrations, =~ = -
3. Help devise-instructional g games whxch use specml vocabularm

- of various-kinds, These_ activities, which should be. self-
checkmg, are. en_]oyed byi mdmdua.ls teams, and- small | groups.

Many other- instructional -devices- and: vicarious expenences -may
be used to-develop vocabulary. But ‘the best” approach-is direct
ﬂpenence Children without-need- opportumtxes assimple as these: -
4 visit to a supermarket or a shopping-center; a ride on the escalator
in a large store; a- shoppmg triptoa greenhouse or nursery, Such
experiences add ncw words and-meanings to meager vocabularies.

One of today’s major mstructxona.l needs-is for adequate readmg

. - 23
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material oncntcd ‘toward the urban child from deprived areas. Story-

“characters.should  represent various. Taces in- settings which reflect

the pupil’s own environment—but- not:its sordid aspects. Growth in
reading skill ‘will result from the use of such material, -

- A wide -variety- of materials -should ‘be used to- supplcment thc
basal:reader program: ‘Special cmphasxs should be- placed onaudio-
visual- materials, If -a_ child- -rejects-the- printed -page, the teacher - -
should try to’ change the “setting. Have - lnm read: from ‘a ﬁlmstnp )
onial m. -

studm hcalth science— el
asmgncd 'I'hcy generally-are eir mablhty to- md
Thus, the “teacher’s first-task-i is- to;g:onvm “these -children that-he
has fauth in-their. ablhty to learn, and-th:

_he should assemble as many:matcnals ible on the independent
and instructional- reading -levels of his- pupils: A teacher wrote the
following account of her expmcnccs w1th a group of chlldrcn ina

social studna s:tuatlon -oE Sz

The children and I were both fmstrated I tried every approach and
technique that was known to-help my fifth graders get meaning from
the pages of the-social studxu ‘book:-But their looks-and responses told
me we were wasting our time. Then came an idea! Rewrite the
material in- simple language, using the vocabulary and sentence
structure they could read and understand. I nmiade the selections short
but concise. After writing, I duphmted the material-so each child
would have his.own copy to keep in-a folder. Specialized vocabulary
was introduced gradually and repeated many times for reinforcement.
This approach was varied. Each day I would select one word-from the

24

e leam: by'readmg Next
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paragraph that pupnls would - leam to spell “The children “were
encouraged to draw-a series of-pictures in sequentlal steps that would
_ portray. the stories read.-Frequently, -I-would -assign a-few- quatxons
- that-could be-answered- from the- selection, The: clnldren were given

I
. i e '
B N A

sentences: The chxldren grew | in- thls expenence So dxd I‘

Foire i o 1 b

7Fa1r gwes the child: hls ﬁrst “bock Ny

plan carefully- the individual reading fare which wdl arousc lns
interest, The followmg serves-as an 1llustranon : :

read a part of a book, although he had -average ability. He disliked
reading and his school record was unsatisfactory. However, Ray spent
much of his free time in the school library Tlooking at sciepce magazines
and the pictures in the science books. He was eager for-information

R : “but his only satisfaction was the- pictures. The librarian noticed that
B his interest related to the-outdoor world, the world he knew before
R becoming an urban child. She first introducea him to Lef’s Go

SR Outdoors and gave him help as he discussed the pictures. He asked
R to take it home, returned it after three days to say he had read it. He

‘25

help in selecting answers and in ‘expressing their. thoughts in. complete ]

: 7As doa any pupxl the culturallyfdnsadvantagcdf cluld needs a - 7
of - nd i : s -

T LR R R A ———
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The -hard-to-réach child challenges the teacher or thc;hbranan to
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- i N Ray, age ten, had never read an ‘entire book. In fact, he had never
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. . T asked for ar.other and chose Catch a Cricket, whu:h was followed by
¢ R . Snakes. Intex‘est in'r&dmg soared as Ray. and. the-librarian- ‘built a
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mdmg “design- of - the- ‘books he ‘had “read’ around-the theme “The—— —_

‘World Outdoors.?” His reporting became a spnngboard m mtemtmg
7—'otherch|1dmntomdthesebooks. )
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”fe—of “his’ pup]ls’ mdmg instructional

=

K The lntemlatodnm of I.anguago smlls IR

" Every teacher must atabhsh ‘the devclopment of skill and fluency

- mtheennrelanguageartsareaashugoal ‘Since- the aspects of
. communication (listening, - speakmg, reading,- and “writing) are
 interrelated, time should-begiven to activities involving all of them

- within the. meanmgful ‘context of- every-school subject, for growth

- in cach area has a beneficial dfect on the other facets of - language
development, ~

“The establishment of a clasroom atmoophere which encourages

individual oral expmon is essential, Over a long penod of time,

is the- sequence and scopefof the basic_
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tcachcrs should work to dcvclop the undcrstandmg that cach pupnl
" The right to speak . ' )
The responsibility to glve carcful attention to- the contnbutlons -
of others, - - - -
" The duty to-question.. o ) ]
The need.to evaluate- crmcally both hlS own contnbutlons and
thosc of hlS pccrs ﬁ -

pre¢ -plo o
3. Dramatm plays, hxghhghtm the: unportancc “of - ,oral dehvcry -

‘to audience: appreciation. of -characterization and- ‘motivation.

4= Write radio scripts illustrating: languagc dxvcrsxty as; a functxon
*° ©  of character differentiation. -

- The-teacher should- différentiate- bctwcen 7developmg the abilxty
“to communicate-and the- expression -of - thought in patterns which.

reflect thc tcachcr s own cultural background

- @ Word Recogmtlon and Vocabulaly Bulldmg

Rccogmtxon s the perception. of somcthmg already known, It R

follows that pupils with limited language development will generally

- have a reading handicap:of similar- degree, and- teachers of every

content area can contribute greatly to-overcoming this deficit, i

Six- specific procedures for helping to dcvclop word recognmon R

_ skills and to extend vocabulary follow: . o DA
i. Before reading -activities begin, mtroduce new words in

meanmgful context, Write full sentences on the chalkboard -




with the new words underlined. Have pupils read the sentences-
-silently, ‘then-aloud. Discuss-both-the meaning-and pronun= :
-ciation of-new words, Allow key sentences to remain on the 5 -
" board for pupil-reference during silent reading activities. .~ - o
2. If reinforcement is desirable, erase the underlined -words in
- key.sentences and call on pupils to write the appropriate words
“in'the blanks, A list of the new words may-appear clewhere.
on:the-chalkboard, so that pupils-may refer to this lst-and
 minimize speling errors, (Less-able pupils may, at the outset,

5. Assist pupils to recognize word structure and to-infer meaning -
by noting similaritics between new- words and known words.
The study of common prefixes and suffixes, as well as common
roots, may be highly valuable in-extending vocabulary.”
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o Concept Dovelopment

- Even when a pupxl is- adept at word rccogmtlon and pronuncia-

“tion, communication: is. effected <niy ven there is- -agreement on -
meaning,. This ; agreement: implies a background of common- cxpen- :

ences and referents on the: part of the conveyor and the recipient of

30
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the thought—a background whxch thc culturally dnﬁ'crent chlld
often-lacks. Therefore, the instructor ‘cannot assume that 1 mcamng
“is- achieved' merely” because. pupils- are résponding” -verbally in -his
- classroom._ (For example, durmg an ammated small group discussion -
with a teacher-about annual income, one girl revealed nnpcrfcct

. undcrstandmg ‘when -she- remarked - that, ~while “twelve thousand

dollars a year sounded like a- lot of moncy, “1t must be hard to-wait -

. all: that wlulc to gct paid ”)
- In

4 Plan actmtmrwhxch mvolvc -pupil: exphnonon or demonstra f

tion- of- leammgs to: prov1dc yoursclf itha
concept fomlatlon T

o comprehension Lo o
Readmg is_often defined : as-the- abllxty to- obtam meamng from

7 prmted symbols, This: functional: definition underscores the con-

tribution made to Teading: mstructlon,by ‘content-area:teachers who
provide systematic-instruction-in the-use and interpretation not only

- of textual material, but-of- maps, ‘globes; graphs, charts, tables; and

diagrams. In almost every-aspect-of the curriculum thcre is need for
developing- pupil ability-to comprehend both verbal:and non-verbal
symbols because of- this, cvcry tcacher should be -aware of the
necessity for such-instruction. :

Speclﬁc procedurcs are: suggated below

3l
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6. Motivate -careful - reading - for - understandmg ?by;desxgnmg

l Quesnon pupxls’ understandmg on three levels
Literal: . : :
" How old was. Benjamm Franklm at the ume of thls story"‘ -
. (Answer is stated dnrectly in: the tcxt.) .
Interpretive: - -
- Aboithow many years ago dnd thtsc events occur"‘ (Date

©  of the story is- g1ven Pup1ls must cstlmate elapsed t1me )
Eva.luatxve C B -

5 Provx pportu ities to Judgef acts
by havmg pupxls raw. cohcl

) p =
ment and -leading- pupx]s to 1ggest. a.ltematlve' actxons ‘in -
= cvaluatmg current-events; 3

_. well-written- directions to be fo T
activities. Simple ‘paper and- pencnl—:puzzlw ‘whose solutlons )

rely upon sequential following of- wntten mstructlons also may 7
be used to develop careful rcadmg oo

® Study Skills o
Systematic instruction in study slulls often will contribute to *

7 dramatic, rapid i Improvement in-academic’ 'performance and-hence -

to pupil secunty in- the classroom. It should be noted-at the outset -
that a l‘chISItC to success in -this area is-provision of texts and-other
books appropriate to the abilities of the. pupxls Therefore, it becomes

the professional obligation of-instructors-in the various- departments -

to seek out multi-level reading materials or, in.instances where
commerclal offerings prove madequate to produce their own

32




o amem L aa

|
I
]
f * ! i . : o ' ' |
PR T Aty e R I SR R i e e AT,
‘

- ) 33 . =

;through cooperatlve effort.- -
- “Some specific procedures which. havc been found valuable in
teaching study- skxlls ‘to boys and gu'ls of high school age are: llsted
below. -~ -
1. -Orient- pupnls to the 1 use of spccxﬁc matcnals through lessons
- designed to- acquaint. them with. theu‘ tcxtbook Qustlons such-
__-as-the following may be used:.
"~ Whatis the title of the book’ Why do you thmk the author ,
- chosctlustltle’ Thi [

c by our readmg’ ( Q—,

B 'Quatxon step:)- (Pupnls use teacher-prepared. guide ques- -

~~tions, or:transpose-paragraph questions:) -
- What do we already know about this sub_]ect"‘ (R—Review

step.) (. Puplls survey- mentally, or ‘in-notes; foundatlonal
~ information on which to.build. )

d. Read tofind- the answers to our qumtxons (R——-Rcadmg

- step.)

e. Be ablerto answer all questlons, ctthcr orally or in writing,
- (R-—Recxtat:on step. ) T

® Critical Thinking T ]

The ability to read and to react cntxcally is vital to the develop-
ment of economic efficiency and of civic responsibility in a demo-
cratic society, Almost every subject-area- presents opportunities for
the probing questioning of statcments and of generahzatxons -

What tells us so?
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y £ How do we know this?

= - Why should we believe this?

] ; 1Is this fact or is it someone’s opinion? What words or phrases
R give us clues?
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Systematic mstructxon, based on a practlcal recognition of indi- !
vidual differences in ability, should proceed from basic evaluations { o :
necessary to meet the needs of daily living to hlghcr levels of % . : cC -
- evaluation, such as propaganda analyses. } ) -
Three suggestions for developing this-ability follow: : ]
1. Analyze advertisements to help develop skills of companson_
a. Compare sizes of given grocery items with- their unit prices
) : to determine which offerings give the most for the money.
B b. Examine sales offerings of brand name merchandise by-
: different stores to discover inducements to buycrsf
- c. Evaluate relative quality of similar items on various price
levels to decide on the most smtablc purchasc to meet
individual needs.
2 Examine and compare ti-c news oﬁenngs in various pa;.1s to ) -
" discover which kave the brcadest and most unbiased coverage. »
Structure such activities so that pupils may develop the skill
and atitude of reading newspapers and news magazines
- objectively, :
. - ) a. Which headline is most exact? ) P
_— b. Which article gives the greatest number of facts? ’ -
¢. How many statements of opinion are given?
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d. Which presentation is most interesting to you as a reader?
Why? ) ) )
e. What are your }.sonal needs in selecting a newspaper?
Which publication meets them best? -
It should be recognized that holding to unrealistically high
standards in the selection of news media will negate the values
of the above approach. One must consider which is better, to
- produce pupils who read some newspaper regularly and well
or to-uphold unrealistic standards of selection which may
discourage pupils from reading any paper atall. -
3. Build: awareness of propaganda techniques through analyzing
- the contentof : ' -
a. Editorials, to- determine the_publisher’s point of view on
various topics, =~ T ,
b.” Cartoons, to ascertain whether the editor or publisher is
attempting subtly to persuade the reader to accept a
particular belief or philosophy through pictures,
¢. Advertising, to learn- how advertising copy writers appeal
to various emotions to persuade the reader to buy.

® Oral Rsading ' ' _
- Outside the school, life situations requiring oral reading are
relatively infrequent; .therefore, -this_aspect of reading -instruction -
might be considered of little importance. However, the oral reading
of appropriate material may serve several important functions: It
can provide the teacher with an informal diagnostic tool for use in
judging pupil word attack skills and reading fluency. It can build
pupil confidence in speaking to a group by supplying the security
of printed words as-a guide. It can motivate speech improvement
by demonstrating the importance of making oneself understood.

Silent reading should always precede oral reading to insure
comprehension. This tenet precludes, therefore, the procedure of ~
requiring pupils to read aloud, in turn, new and unfamiliar material.
(Only in an individual diagnostic situation-should pupils be asked
to read new selections without preliminary silent reading.)

These meaningful activities may-be used to develop oral reading
ability: T

1. Reading aloud sentences or passages which corroborate pupils’

answers to questions or support their statements in discussion
may be required by teachers in all content areas,
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2. Choral reading of literary selections may be utilized to build
pupil confidence and skill. (To emphasize clear enunciation,
the first step may be listening to a recording of the selection.
Pupils then may practice reading in unison with the recording
and, ﬁnally, they may tape and play back their own rendition
for comparison with the model.)

3. Dramatize pupil-written radio scnpts of favorite passages from
fiction, of historical highlights in socml studies, and of great
dxscoverm in sdience, .

o,
2

e gxterisive ‘Reading

A most important outcome of a school reading program is the
pupils’ development of lifetime - sading habits, both for information
and for enrichment. Culturally dlsadvantaged pupils, who often
live in communities where reading is-held in low esteem, are not
casily persuaded. to read widely. Therefore, the teachers in every
subject-area must work diligently throughout the secondary school
years to make addmonal rcadmg purposeful and rewarding to their
students,

- Some specific procedures for encouraging extensive reading
follow:

1. Range beyond textbooks, wherever possible, by employing
"additional materials -in -source books and - periodicals, - The
opaque projector facilitates such activities for whole-group
reading and discussion,

2. Encourage membership in paperback book clubs by sponsoring
group orders and by providing class time for discussion and
reaction to selections purchased.

3. Prepare a bibliography of related books on many d:ﬂ'crent
reading levels for each instructional unit, Make it possible for
cach pupil to select books which he can read with ease and
profit. (Consult the librarian for assistance.) -

"4. Prolong the pleasure derived from reading by removing the
threat of the lengthy written book report. Allow pupils to
select meaningful activities to record their reading such as.

writing annotated library catalogue cards;

writing book advertisements; or

drawing illustrations and writing appropriate captions;

making collages using symbols found in a story (A collajge
is a picture or design made partly or entirely with pieces

36

o Wk




i

4

A g R IR ey,

ST AR SRR B

P PRI P o, MY g

! ]
ATV SR N A 1 3 AR AR IR RTS8 RN T A TN L N B 1

of paper, cloth, or other textured and figured materials
attached to a background.); )
constructing projects described in informational material;
writing radio scripts based on selected passages;
reading orally to the class; or ' '
participating in small group discussions of reactions to a
given book or to problems in related books.

@ Conclusion

The secondary schoo) teacher of any subject who strives to make
himself a reading teacher as well as a subject teacher helps hus
disadvantaged pupils in many ways. He gives encouragement by
maintaining a confident optimism about pupil reading potential. He
establishes pupil security through slow, systematic, sequential, and
functional “instruction in reading skills. He- fosters the habit of
reading by providing reading activities in practical learning situa-
tions. He guides pupils to reading success through -the use of
materials suited to their interests and- to their abilities. All these lead
to improvement in pupil attitudes towards the reading task. Then,
capitalizing on this gain," the teacher can work to improve pupil
self-image, to motivate higher vocational aspirations, and to increase
human understanding through the reading and discussion of
pertinent books.

37




Chapter 5

PROGRAMS IN READING NOW UNDER WAY FOR
CHILDREN WITHOUT

, MiLLarp H. Brack
" Los Angeles City-Schools

~ GERTRUDE WHIPPLE -

Detroit Public Schools

T HAT THERE IS no best way to-teach reading is as true for children
- -without as it is for any other group, The successful teacher of
isadvantaged children needs to have an empathy for his pupils as

well as-to understand the- psychology of learning, to know. the
principles and techniques of reading instruction, and to apply his
professional knowledge in satisfying the individual nceds of his
pupils. Through this screen-of empathy and of professional knowl-
edge, he must sec’himself.as the one person who, at that moment
-and in that place, has the opportunity to help the pupil develop the
skills and ‘attitudes which will enable him to escape from the cycle
of-poverty. ' - -

The programs here described, preschool through high school,
reflect the knowledgeable, sympathetic concern of many individuals

. and groups. Each of the programs included has been successful in a

specific school situation. Perhaps no one of them presents the solution
to a problem you face in your school; but it may be that elements
of one or more of these programs will supply the needed spark to
stimulate you to.more effectively educate some disadvantaged child.

® A School System Seeks to Develop the Language
Skills of Preschool Children Without* -

"ALos Angeles program, now in its second year, promises success
with preschool children who are handicapped by lack of experiences,

*Bernice Christenson, “Proposed Outline for Pre-School Education for Low
Socio-Economic Level” (Los Angeles City Schools, Division of Instructional
Services, Curriculum Branch), November, 1964. -

Ida_ Mulock (Editor), “Experimental Pre-Kindergarten Projects, 1964-65"
(Los Angeles City Schools, Division of Elementary. Education), July, 1965.
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essential conoepts and language skills, Thus far a limited number of
mpcnmcntal classes have been formed,

Rationale, What -are the language patterns ¢ observable in most
five-to-seven-year-olds who live in the low-income areas of the city?

Observations showed that such children generally :
Understand more language than they use in conversation,
Possess more restricted- vocabularies than do pupils from areas
typified by higher average incomes, -

Have too limited vocabularies to permit. adequate communication
and concept- devclopment.

Fail to recognize that all-objects have 1 names and that the sa.me
object may have several names. :
-Use relatively immature sentence: structure,
Lack adequate listening skills,

Description, What should be_ the- specxﬁc goals of a program 7

designed to assure that children from low-income areas enter school
with adequate language skills for the task of learningto read? On
which areas should such a program focus? A statement of the goals
adopted.for the present experiment and the: general procedum used
to attain cach goal follow: -

1. The development of a- posmve self-xmage in the child. Thu is

essential in his oricntation-to learning and to becoming a desirable
member of society. A positive self-nnage ‘was stimulated through the
use of materials such as a full-length mirror, plctum of children of
all cultures, light and dark-skinned dolls, stories of children of other
races, and photographs of the mdmdual children in the classroom.

- 2. The development of language facility. Learning to communi-

cate effectively through oral language, to listen to others, and to

understand what is bemg said was fostered by having the children

- participate in activities which encouraged them to ask questions, use _

complete sentences, use names for areas and items in" the classroom,
learn new vocabulary and use new materials, They were also
encouraged to use language in stating and solving problems. .

3. The devclopment of conceptual slulls The children partxcx-

-pated in such activities as:

Discovering the size, shape, and color of va~* 18 objects.
Llstenmg to simple stories which contribute to an understand-
ing of size, shape, and color. -

Listening to nursery thymes and stones written especxally for
young children.

Discussing and describing simple pnctum relatmg to familiar -

. 39
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cxpencnm and/or stoms.
Exploring the environment, )
Using varied materials and unfamxhar equlpmcnt such as the
telephone.

4. The devclopment of perceptual d:scnmmatlon The chxldren
enjoyed: -

Completing puzzlcs begmmng with thc ‘casiest’ and workmg
toward the more comphcated o

Usmg blocks of varying-sizes, companng them: and puttmg
like ones together. -

Matching materials-of the same size, sbapc, and color.
Categorizing materials that relate to a familiar activity.
stcmnmatmg among materials of varying textures; 1dcnnfy
ing éach_through the choncc of words- relatmg to tactile
sensation, :

Dramatizing rhythms = '

Discriminating between sounds—loud -soft, high, low.
Learning songs, thymes, and finger plays.

5. Physical development, Definite effort was made- to have thc
children use their large and small muscles effectively, and-to develop
lateral and eye-hand coordination and sensory discrimination; .

6. Social-emotional development, which includes the perception
of self as a capable, worthy. individual. Emphasis was placed on
] leammg to work and play alone, to work and play ‘with othcxs to
take turns, and to follow directions,

Evaluation. The growth -of the pupxls parucnpatmg in thc two )
initial pilot programs: is to be assessed in terms of parental attitudes
toward the experiment, teacher and teacher-aid attitudes, success in -
- motwatmg the pupils, changes in pupils’ self-concepts and growth

- in mte}lcctual ablhtm

) ® A Church Leads i in Provudmg a Preschool Program for .
Children Without* -

In March, 1964, the prscopal onccse of chlugan oﬂ'ered the
Great Cities Project in Detroit partial support, for a preschool pro-
gram. Accordingly, a class was organized in the Franklin School, -
and a certified teacherf was placed-in charge. The church provided

" ®This r report is adapud from “An Eduutional Prxgnm for 3 and 4 Year Olds-
at the Franklin School, Detroit, 1964-1965," Lev{n C. Soule, Principal, in

collaboration with F. D. (mandler, Marlynn Carolyn Dunlap, et
tMri. Marlynn Levin. - i
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N ) i 13 volunteers to assist her. These assistants were college trained |
- T F - housewives who had had work experience in various orga.mzauons ) T
£ and. chirch groups, -
L “‘The preschool class, which consisted of 25 dxsadvantaged three
E T and four-yw-olds met cach Monday, Wednsday, and - Fnday -
-~ _ B moming. - : :
- - f ' Approach. The daily program- provxded many. opportunities for- ST -
i £ the children to_sharpen their sensory-motor_andperceptual skills.. - - SR o
- i -- 7% Items such as fruit, fish, turtles, and.rocks were repeatedly observed, - :
) ;0 E handled, and discussed-so that the pupxls might become familiar with . S
- - A their physical dimensions, comnosition, and.texture. For example in : e T -
T R £ investigating- various types of fruit, -the children looked at a-par- )
) i - ticular fruit, feltit, cut it open, smelled it, and tasted it; after these 7 -
- U E _ multi-sensory experiences, they described the fruit, and oomparcd it s - - ,
R & with-other fruits. Skillful questioning by the staff motivated the - F- . 7 =
, - R children to express- their ideas, - -} =
- - - 3 - - Incentives for vocabulary growth were.provided through listening = 2
. . © T & . activities, conversation- and- free- play. Pupils were stimulated to
£ clarify- and claborate upon their ideas. Thus their vombulanes and - -
- - g use of acceptable language were increased daily. -~ - : = I
= S - g- . _ Parental involvement. Since a successful -preschool experience - B R -
- : cannot-be accomplished entirely apart from.the -home, the program B o
= - : was designed to.involve -parents as well as children, For example, - -
) B 7 i _parents were to meet certain obligations if their children were to : '
' ) o § continue in the program. They were expected to attend monthly B
_ £ meetings, transport pupils to-and from school, notify the teacher in : o
- B o e 1 advance of necessary pupil absence, and be present at the children’s - - =
N i registration and health examinations, - g
4 In addition to in-school contacts with parents penodlc calls were z , -
T made to the homes. : 7
- IR _ Equipment. A wide vanety of equxpment was made available to R B -
- = the children. Among these: , = o -
B large and small blocks, tinker toys, trams blocks, and snap 4
blocks; o 9 :
, T g -~ roll table, chest, mirrors, bookcase, and large tables; E: — - .
- - ) ‘a complete toy kitchen; dolls, doll furniture, and “Dress-up Z :
e | E clothing”; . = - .
§ . - - alarge ramp running under the classroom wmdows to enable E :
; children to look outside; ) i
B . § - outdoor toys, e.g., wagons, teetcr-totteg; indoor toys, e.g., pull- . .
_ R . to«y” m; - B = N = TE - - ) ;
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puzzles, from simple to hard; )
- tools such as hammers; a saw, a screwdriver, -drill, and peg
Evaluation. As a result of their preschool experiences, the children
made noticeable improvement in their psychological test scores, were
more outgoing verbally, and developed a-curiosity and enjoyment

. of leamning in a school setting, -

@ AFirst Grade Teacher Plans for Children Without*

-As part of a federally-supported program for disadvantaged youth,
the Enterprise City School District, Compton, California; developed -

a special first-grade program for pupils who had shown low achieve-
- ment in the kindergarten. The chief purpose of the program was to
assure the children’s success in beginning reading. -

Description. During the last few weeks of the school year, 25
kindergarten pupils were selected for the program. The kindergarten
and first grade teachers made the selection with the assistance of the
principal and ‘school psychologist. The-major criterion of selection
was the degree of language-immaturity. displayed by the pupil in
- comparison with his peers. The pupils chosen were the ones deemed
least likely to learn to read during their ensuing first-grade experi-

ence. The principal and the PTA president invited parents to the -
school to discuss the program in its inception, =~ D
~ When the potential failures entered- first grade in the fall, they
were sorted into five reading- groups. The teacher worked with each_
group for periods of 10 to 20 minutes, The basic reading lesson
" generally consisted of a group-dictated experience “story, After
spontancous discussion of an interesting experience, dictation of
sentences, and recording of the story on the chalkboard had been
completed, each pupil illustrated some phase of the story. The
teacher wrote a sentence or two to accompany the child’s drawing -
which was then bound in a book. The various books were delightedly
read and re-read by the children.” -

As further stimulation to learn to read, instructions to individuals
and the class were given in_printed form. Pupils read aloud the
instructions (e.g., come to this chair, get ready to go out to play)

"*This program was reported by: Don Hodes, Project Director, Economic and-
Youth ttunities Agency, Enterprise City School District, Compton; and
Thelma Henney, Educational Consultant, Economic and Youth Opportunity
Board, Los Angeles, .
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before trying to comply. Instructions were gnvcn orally only when 7
' necessary.

This languagc—cxpcncncc approach was supplemcntcd twice
weéckly by the use of preprimers and a related activity book. Trade
books with story-telling pictures were used to whet the children’s
appetite for reading. A concerted effort was made to have the pupils
speak in complete sentences.

Many scheol and neighborhood .walks- were taken: “listening

" walks,” “Yeaf walks,” and “smell walks,” are-but a few examples.

Often, the group™ rctumed to- check on thmgs which had been
obscrved on carlier walks,

A unit_in the social studm program conccmed the children’s

professional and vocational: choices. Under the topic “I Want To
Be,” pupils discussed- their ambitions -and the kinds of tramn‘ig

required for the jobs they ¢ cbosc Thls actmty was designed to raise ,

their aspirations.

Evaluation. The experimenters state that growth will be evaluated
through the use of the California Test of Mental” Matunty and the
Lee-Clark reading readiness test, although comparison with control
groups is not anticipated. It-is expected-that the individual anecdotal
records will provide the greatest help in assessing pupnl growth and
indicating desirable curricular changes. :

° College and University Students Tutor Muldle-Grade
Children Without*

" In Greater Los Angcla more than 1,200 collcgc and umvcmty :

students on 14 campuses meet twice weekly with pupils of various
ages who require tutoring in mdmg It is in the middle grades that
the disadvantaged reader is Just beginning to doubt his ability to
cope with society. Thus, this is an opportune time to hclp him.

_ Rationale. The tutors hoped to provide needed assistance and
~ encouragement, but not to feplace the teacher. Their'purposts’were:,

(1) to help the pupil perceive himself as capable of success in school;
(2) to help him understand the personal-values of education; and
(3) to help him succeed-in the subject areas.

Description.#* The tutorial projects were conceived and initiated 7

®Adapted from a repo: reApared by Mrs. Dale Marshall, Tutorial Consultant,
Office of Urban Alfaiu, Loc ngeles City Schools, from a pmenutlou to the
Los Angeles City Board of Edua'ton, June 10, 1965. -

*¢“How to Start a Tutorial Project: UCLA Tutorial Project, December, 1964

* (Los Angeles City Schools, Ofice of Urban Affairs).
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by the students themselves. Projects were located in community
centers, schools, and churches. Each session lasted an hour after
school. ’ . ' '

A coordinator was responsible_for recruiting and screening tutors,

- providing for their orientation, assigning-pupils to them, and working
cooperatively with the principal or teacher coordinator of the local

school as problems arose. Often the principal designated a faculty

member to-work  as coordinator.-This coordinator obtained recom--

mendations of interested pupils from other teachers and saw that

the _pupils obtained parental permission for the project. He also

facilitated communication among -tutors and teachers,
In-a- typical tutorial project in the middle grades, tutors worked
with individual pupils in classtooms and libraries. One child might

- be animatedly dictating an experience story to be used for reading

practice, while another might be reading a trade book for later
discussion with his tutor. At the same time another tutor and another
pupil might be discussing a forthcoming trip to the college campus
to sec a basketball game, - - - I

Though -responsibility for an individual project rested with the
tutor, he often sought expert help from the faculty of the institution
he was attending. Resource materials which were developed-in Los
Angeles to assist the tutors include: ““How Can I Help Children
Learn to Read?;” “Tutoring Tips;” and “How to Start a Tutorial
Project.”” Community interest and cooperation as well as financial
assistance was provided through- associated student body -groups,
service clubs, civic organizations; and business firms,

Evaluation. While-statistical evaluation of the projects i not
complete,-indications are that positive- results were obtained. The

evidences include favorable comments by teachers and parents, the

continued interest of tutors, the eagerness with which children
awaited their tutors and their quick, positive responses to the
assistance given. The dropout rate was low, attendance good, and
the waiting list of pupils was ever-present, - :

@ Summer Library Services for Children Without

Why shouldn’t the elementary school library serve pupils during
the summer months as well as during the school year? Why don’t
pupils in low-income families read as much as do those in more
favored areas? The program described here indicates some answers

“
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to these questions.*
Rationale. “Read for Recreation” was established i in 1963, Servmg

~ the entire Los Angeles City School District, the program mects a

pccuhar need in the disadvantaged areas of the city. The program
is especially popular-among pupils in the middle grades, who have

- .oieved independence in-reading but fail to read as widely as they -

should. Libraries for -the program were chosen on the basis of
community need, available facilities, acc&nblhty, and lugh summer
playground. attendancc S

Description. The program, an mtegral part of the total-school
recreation schedule, was supcrwsed by certified teachers who-had
received préparatory training- which' was cooperatively conducted

‘by the Elementary Library and Youth Services-Sections of the city -

schools. It consisted of two pre-service and four in-service sessions.
General policies and procedures 3 ere dlSCIlSSCd and important

_current needs were covered;

Near the close of the spring semester, the local school administrator_
distributed a notice to parents which informed them of the program
and invited children to use both the summer school library and the
public library facilities. Libraries were open daily for ten weeks
Daily-schedules were flexible and reflected local patterns of usage.

Children’s reading interests were stimulated and guided by weekly
themes, which often coincided with the themes of the playground
program (e.g., “Welcome Week,” “Fourth of July,” “Hobbies,” and

“Space and Science”).
A “Read for Recreation” ccrtxﬁcatc was issued to-each child who

read ten books at a city, county, or school library. These highly-
prized awards bore the signature of the Supermtendent of Schools
an Associate Supcnntcndent and the local prmcnpal

Evaluation. The “success of the program is reflected in the
comparisons given below which cover a 4-week period.

No.of @ Pupilsin No. of Books
Year ©~  Libraries = Attendance Circulated

1963 38 52,606 25,442
196¢ 145 23,100 178420

1965 158 123,037 86,659

*Report based on Read for Recreation (Los Angeles City Schools, Elementary

Division and Division of Instructional Services, 1964) .
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® Junior High School Students Are Provided with “Not
Merely Equal, but Compensatory Education™* :

Inner-city schools are charactg:rizcd by rapid turnover in-student
population, discipline problems, low teacher morale, family disrup-

tion, and community. disorganization. Consequently, academic’
- --performance is low. In 1960 the Cleveland School System undertook

a scarchfor “effective ways of dealing with the rapidly accumulating

deficit in educational attainment” in-one of the city’s areas known _. .

as Hough. - - ] - :
Rationale. The four-year project in- Hough emphasized the

development of techniques for-increasing the educability of culturally

disadvantaged children; the modification of the school organization

and curriculum with a view to increasing the services to children and-

the community, and the enlistment of the-active cooperation- of thc
entire family unit, - 7 T
At the outset, the program attempted to personalize education for

cach pupil. His academic deficiencies and strengths were assessed.
Parents were reassured of -the school faculty’s interest in-their child,
and- their support was solicited. - ) o

Description. The program provided intensified guidance proce-
dures to help pupils build self-confidence and hope for the future.
Among the techniques used by a special counselor were non-verbal
intelligence tests; preschool orientation sessions for beginning 7th
graders; orientation plans for individual newcomers; individual and
group counseling sessions; dissemination of occupational informa-
tion; and trips to museums, industrial plants, and music and drama
centers. Pupils were urged to seek advice concerning their- personal
and academic problems,

Augmented health services were provided. Physical examinations
were given early in the school year; referrals were made to
community .health services and the school nurse assumed responsi-
bility for continuing follow-up, The health- services staff conferred
with parents at school and in the home, ’

A home visitation service was considered to be one of the most
effective and desirable aspects of the program. It helped to surmount
the parents’ preoccupation with the struggle for day-to-day survival
and aided the school in interpreting its-program to parents, ’

Experience-broadening activities were designed to increase the

*This report was adapted from ... . and educate them all, Cleveland Board of
Education, Cleveland, Ohio (a2 pamphlet).

46

B P RN,

i R S A




'
P

'
TN

T o S S S S BRSNS nd

e o e SR s o o

children’s familiarity with the demands and opportumtids of urban
living: The activities included field trips, a campmg program, and
an after-class recreation program which was open six days a week.

Over 700 boys and girls enrolled in the recreation program, Stress

was placed on following the rules of the game, respecting the rights
of others, and taking the propcr care of ~equipment. This emphasis
resulted in a marked decrease in van

‘Special instructional “services- mcluded reading nnprovement,‘
classes, remedial mathematics, transitional classes to hclp ‘students -

move succ&ssfully from the elementary school to junior high, and
“production classes” for mcxpxent dropouts The production classes

~ featured practical tasks in -home economics and industrial arts in

which pupils were able_to expenencc immediate success,

“The following helpful services-were supplied for teachers: pre-
school workshops, reading improvement workshops, faculty meetings,
planning -conferences, bulletins, reports, and expanded professional

- library resources. A reductxon in teacher -turnover- after the second

year- of the project indicated-that these services were appreclatcd
Evaluation. Certain guideposts for compensatory school services

‘may be observed in the Cleveland project: the full support of school
- administrators, the increased financial school support, involvement
 of the total school staff, the crucial importance of effective

communication, and the needfto focus clearly on specific issues.

) Preserving the Talents of Junior ngh School Students
Without*

Affirming ‘that it-is the obhgatxon of the school to assist students .

in dxscovermg and developing their capabilities, selected j Jumor high

schools in the Houston Independent School District cooperated in an’

experimental prograni designed to increase the skills of low-achieving
pupils, The essential features of this:experiment were reduced class

size and major curricular change. Great importance was also-

attached to making students fully aware of the pracucalxty, utility,
and value of every asmgnment Each learning experience was
appraised in terms of its value in satisfying the needs of the-students.

Description. Class size was limited to 20 students. One-third of
the school day was devoted.to the language arts, with emphasis on

*"Report on Talent Preservation of the Junior High Schools of Houston
lndependcnt School District,” Board of Education, Houston lndependcm School
District, June 12, 1961 (a pamphlet).
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corrective reading. One of the six school periods was assigned to a
modified mathematics course. In the remaining three periods,
students were scheduled for physical education and for electives
open to the entire student body.

To teach reading, a well-balanced skills program was conducted,
which made use of many different methods and materials, and wide
use of the library. Recordings of poetry and short stories, as well as
dramatizations and- choral reading were used to dcvclop listening
skills-and to foster appreciation:

Consistent reading of the daily newspaper was featured. A regular

-time was designated for skimming the front page and for dlscussmgf

news of national and international importance. Students were taught
the function and appropriate use of-all sections of the newspaper—
the weather report, cartoons and pictures, fillers and jokes, human
interest stories, the sports page, and the comics. Habits of good

grooming were taught through the society page, while help-wanted

ads were used to stress the mcagcr cmployment opportumtles for

- youth of limited- training; - - -

Students were instructed in completing bank deposits and checks;
they were taught how to make out applications for cmploymcnt,
driver’s licenses, library cards, social security cards, and health
certificates. Rigorous training also was given in writing social and
business letters,

Many efforts were made to acquaint the pupils with their

.community. Each of the original classes was scheduled for a trip

down the Houston Ship Channel to the San Jacinto Battleground.
During the trip, the captain of the vessel lectured about the hlstory
and construction of the channel, the foreign ships which were in
port, and the industries which line the channel. As an outgrowth of
the trip, students requested the inclusion of a unit on state history in
their study Tnps were also made to food processing and dlstnbutmg
plants, pui.c utilities, military bases, parks, zoos, and ¥ - aries, and
to sites of various communications media. Pcrformances by the
symphony and the ballet were enjoyed.

- Civic responsibilities were discussed in connection with an
examination of voting machines, ‘Speakers visited the classes and
discussed. the importance of education, These speakers represented
the United States Army recruiting service, the state employment
agency, the city police and fire departments, the Department of
Public Safety, business and industry, and medical and other
professions.
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Evaluation, Teachers and school officials reported that the
program was successful in inculcating a sense of group and
individual pride, and in decreasing the number of discipline cases
in the experimental group. Students frequently commented, “For the
first time in my life I enjoy school.” One principal reported, “Talent
Preservation is the most needed and beneficial program that has
ever been offered in my building.”

® 'Teschen, of High School English Improve the Reading
Skills of Students Without by Changing the Curriculum*

What chance has the pupil from a-low socio-economic environ-
ment to succeed in the typical college-oriented English program?
How meaningful will Milton, Shakespeare, Chaucer,-or Shelley be
to him? How much interest will he evidence in reading The House
of Seven Gables, The Last of the Mokhicans, or Thanatopsis? Pupils
who are described as be’.1ig “culturally disadvantaged” do not know
what the school assumes that they know, nor have they the many

different reading skills—and the attitudes toward reading and ‘its

various purposes—that they must have to be successful with the
content of the average high school English curriculum. :

Rationale. During a summer workshop for teachers of secondary
English courses in the Detroit Public Schools, a curriculum in
communication skills for slow and culturally different students was
designed. This curriculum was to be interesting and challenging to
these pupils and would be tailored to meet their needs. A basic
premise of the activity was that it provide assurance of success for
the students and emphasize -the skills which are important for
reading magazines, newspaners, and books of popular interest,

Description. The skills which were stressed included conversing,
discussing, analyzing mass media, keeping posted on current affairs,
listerting, organizing, and thinking critically. Major -emphasis in
instruction was placed on proceeding from the concrete, rather than
from the abstract. ’

Plans were carried out for insuring the selection and availability
of content which would be of interest to this particular type of

student. Because of the importance of advertising in the lives of.

everyone, considerable attention was given to advertising appeal

*Clarence Wachner, “The Detroit Great Cities School Improvement in English,”
Improving English Skills of Culturally Different Youth in Large Cities, pp. 126-
128, Bulletin No. 5 of the U.S. rtment of Health, Education, and Welfare,
Washington, D.C.: U.S. Government Printing Office, 1964.
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and consumer buying. Other kinds of content which were used
included humor, managing time, managing -money, improving
personal appearance, developing a code to live by, and dealing with
tensions, frustrations, and disappointments,

Evaluation. Initial evaluation of the program, based upon a single
semester’s experimentation, indicated that motivation for. learning
had been increased and that failure, dropout, absence, and tardiness
had been reduced. Increase in the use of the basic slulls of com-
mumcatlon also was observed. .

@ High Schools Improve the Reading Skills of Students
Without by Providing a Supplementary Reading
Program*

As part of a larger experiment to determine effective ways to
interest adolescents in reading and to increase their reading.skills,
two high schools in underprivileged areas deliberately set out to make
reading material and remedial-reading instruction accessible to those
pupils whose reading skills were distinctly below average.

Rationale, The school officials and teachers believed that it would
be possible to increase the desire of pupils to read if many books of
many different levels of difficulty were readily available and if
sufficient time was set aside for pupils to read them in an
environment conducive to reading, It was also thought that remedial
reading instruction might be effectively coupled- with a library
program.

Description, Reading rooms which could comfortably accommo-
date 80 or more students were generously stocked with a wide variety
of books. Some of these were in paperback, some in hard cover;
some of them were easy to read, some were difficult. Students who
were assigned to the program-came to read-twice weekly, One of the
unique features of this experiment was the presence of a teacher-
assistant who acted as librarian, and aided pupils in selecting books
according to their interests and their own assessments of their reading
ability. This person had a wide background in English and literature,
but had not received teacher-education, Another assistant- with
similar qualifications supervised programmed instruction in English
one day each week. The regular teacher, released by the assistance
provided, gave special help in reading and composition to the 15 or
20 students who needed it most. This specialized instruction was

¢Clarence Wachner, op cit, pp. 126-129,
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conducted in a nearby classroom. Each student’s compositions were
kept in an individual folder and referred to by the teacher during
individual help to make the student aware of his progress.
Evaluation. Informal evaluation indicated that under this pro-
gram the students read more books than ever before. This is a very

tends to increase reading ability.

° School Volunteers Provide Readmg Help for

Elementary and Secondary Children Without

The School Volunteer 1Progtam, a function of the New York City
public schools, began as a pilot program in New York City’s Public
School 141 and has been -supported by the Public Education
Association, the New York Fund for Children, and the Fund for
the Advancement of Science. Later, financial support was prowdcd

N

) gratlfymg finding inasmuch as an increase in the amount of reading. -

by the Ford Foundaton. =~ - - S

Rationale. Since cultural depnvatlon contributes to deficiencies in
language background and to low scholastic-achievement, the Volun-
teers provided elementary-school pupils with direct hclp in reading,
arithmetic, conversational English for the foreign-speaking, -and
creative writing, music, art, and dancing. Volunteers also relieved
the teachers of non-professional duties, making it possible for them
to give more time to individuals and small groups cf children. In
high schools, volunteer service was chiefly tutorial, and generally
confined to reading, Englxsh mathematics, and foreign language.
Other areas of service included provision of clothing and the
sponsoring of cultural activities such as visits to theatres, concerts,
and museums. In some instances, needed country vacations and
scholarships were provided by the Volunteers. '

Description. Reading Help Volunteers were selected from mer.
and women who indicated special interest in, and aptitude for, thiz
type of service, Assignment was preceded by a personal intcrvicw,
attendance at two basir training sessions and at four special reading
training sessions, and participation in apprentice training. A Volun-
teer served a minimum of three hours per day for two days each
week.

Other personnel involved in the Reading Help Program included
a coordinator who was a reading specialist-and who trained and
supervised the Volunteers, and a volunteer chairman who supervised
the program in each participating school and served as liaison
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between the school and the Volunteers,

“The Volunteer encourages the child to read by taking a personal
interest in him and by developing a program to meet the child’s
needs and interests through:

Reading to and with him.

Listening as the child reads.

Stimulating the child’s interest in books.

Providing-books for the child to read at home.

Opening new horizons through discussion,

Preparing experiential and drill material on the basis of informa-

tion furnished by the teacher.

Maintaining a journal for each child. (ThlS serves as a source of

information for the teacher and the Volunteers and also serves as

a medium for evaluation for the Volunteer.)

“Above the elementary school level, in addition to the foregoing,
specific empasis is placed on vocabulary building and on com-
prehension (the ability to follow directions, to extract the main idea
ofa paragraph, and to answer questions pertaining to the text which
require some original thought).”*

Evaluation. During 1964-65, there were ten Readmg Help
Programs in the New York City elementary schools, 5 in the junior
high schools, and one in the senior high schools, A total of 175
Reading Help Volunteers worked twice weekly with 20,000 children.

Initial data indicate that about 85 per cent of the pupils who
received help advanced from one to three years in reading achieve-
ment, Teachers and principals have given the program their strong
and continuing support since its inception.

®PEA School Volunteers, “School Volunteer Reading Help Program Fact

Sheet,””. New York City Board of Education, June, 1968.
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