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), in revn.ewz, ‘g iih 3

-~

S ' :r‘ found that wh:.te expenm

: enters‘ generally have a detrlme'rit'al : :
"” v, *~ea.fect 0'1 the performance of Black sub_]ects. The results o ok
o «2 3 of these studles mdlcatef tl aE, before any progress can be , “«t L
e made, Blacks must begme researchmg, tralnmg, g:.vmg h -
—3 therapy to, and 1mplementmg mental health programs for g %
-the- Black commum.ty. é ‘ ;%é -
R - s Fin:
j | : - The purpose of this project was to detemine if one - :g*
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hphgrgs. However, thééé comparatlve studiéé

sider the pos lity that the. race Bf E (whlte) ‘might

have 2 negatlve effect ‘on the subgects (Black). In

Sattler (1970) rev1ew of the llterature» 1t was founa

that white E's d1d ténd: to have a detrlmen al effect on

the performance of Black subaects, that attltudes towards

d3d not-con-
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Blacks arn enhanced

ﬁzp fer Black ther

wrote thatf"'~

,—contlnually d01ng res ch reflectlng preJudlce,,lanorance,

’*‘and arrogance. I studylng Blacks, soc1a1 scien cex

* v -

(1nclud1ng psycholo y) 1gnores whlte f @ig;: ignores the ﬂ
i alstrengths of the Black communlty, and 1gnores the presence

of a Black subculture. In another paper, Bllllngsley

(1968) said that most Whltes, in studylng Blacks, do “not
’understand Blacks, they do not con31der Black hlstorlcal
;’develc;;ent in' the U,S. Ai; they igrore the caste-llke

qualltles of the U.S.A. stratlflcatlon systen and the

_1soc1a1 classes and economic systems whlch keep Blacks in
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_people areflnswﬁzf

‘ff}anithe Black communlty, but Prange
s (1962) found depres ion to be uncommon~
Holllngshead and Redllch (1958) found a relatlon- 47
‘shlp between soc1a1 class and the type of treatment

dlsturbed people recelve.“ Lower soczal classes recelve

= what' they call "phy cal" treatment (1 é;, electroshock and
, drugs) whlle mlddle- and upper-class 1nd1v1duals receive -

"verbal" treatment (1 - 1nd1v1dual psychoanal s;s and
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;Ihese people would be famlliff"r 1
5icommun1ty, follow1ng Maruyaﬁa s'suggegtioﬁifbtkiééglﬁugé
tjresearchers and utlllzing Sattler sff“di ng that Black E's
“:get more favorable results from Black subJetts.s Tharp and
fWetzel (1969) demonstrated that lnexperlenced "analysts"
’:can be tralned rapldly to use behavmor therapy technlques to
‘1mod1fy the behav1ors of chlldren in a varlety of settlngs.
,Basxcally, thelr model 1nvolves Behav1or Analysts (BA's),

u51ng a triadié¢ model and learnlng the skllls requlred to

2
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3needed 1nterventlon serv1ces. Such a program may thus meet

';many of the 1nadequac1es descrlbed. - S

.-

& Cotitingency- which -

3 the medlator) can.
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"% III. METHODS.AND PROCEDURES .
%v ’44"7':‘ Tralnees . 5%, %
%' | ;j;ﬂfs N Eleven Black students ‘were 1n1t1ally selected . { ~£ll %j' g
£y . f&durlng sprlng,,197l to partlclpate 1n the Cal fornia State V,i, éé“f’
S ""i_bnlversxty, Long Beach Communlty Psychology Clznlc £} B a 3 -
‘t:,;‘xng Program Thls entalled their enrolling ina .

§§o-semester, sixsunlt‘i

Qelectlon was eubJect:.ve---tramees were admltted

{who 1mpressed the Clinzc staff through their~verbalized

nterest and willlngness to get 1nvolved (E was' not part

Vof the orzglnal selectlon procadure.) The origznal trainees

VJcluded four women (one graduate student and three sopho-

S ? res) and: seven men (two graduate students, three Junlors,

}and two freshmen) Three of the trainees were psychology

maJors, the others 1ncluded one: hlstory maJor‘ one crimi-

nology maJor, one from social welfare, and five undeclared

P

. maJors. Several were recrulted through the Black Studies:

Department on campus.

At the completion of the Fall semester, four

" trainees dropped from the Project and were replaced. The

students who dropped had found themselves unahle to put

F




I . 0
,% forth the time needed 1n the communzty. all four were -
i:%; x'hxorkzng at leasc twenty hours; had famz.yrooligatlons, and
F i ' kf were havin~ scholastlc probrems 'The'replacement trainees

1ncluded one Black two thtes, and one Chlcano, all

senzor level psychology maJors. The traxning»procedure was

repeated forfthe replacement trainees.v The remaining CBA'

IR ¢ '
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‘ ‘f‘”;f}qontényec!; twgrlseps,;w_.i;ghi ghegxsesgis,g B

worked were ch;ldren enrolled in Project Head Start or one
‘Q,ié of three partic1pating elementary schools located in the

Black communzty. The ch1ldren were -chosen by their

E; teachers to partic;pate in the: proJect. The proJect was

E; especzally 1nterested in Black ¢hildren who had Black

-
. «
b i e, .
I's ¢ A

teachers and appeared to be experzenclng ad;ustment problems
in the school environment. . | -
T 7 The,program was exp’e‘ned to -all the teachers and
their supervisors pr1or to accept1ng any chrldren into the

proJect. They were told that Black college trainees from

£

'f the Community Psychology Clinic would be available to make

observations and assessments and to formulate plans of

1ntervent1ons for any ch;ld‘they (the teachers) indicated

was a problem in the classroom. It was emphasized that

the project was not necessar1ly looking for the aggress1ve

:; | .~ - acting=-out Chlld, that all children referred would be

.
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observed that. a w‘itten report would be made to the 7
”referrlng teacheri that‘not all chlldren referred would

‘Vbecome part of the proJect An attempt would be made to

Behav1or Analyst or CBA); they were to contact E 1f prob-
3 fl;\j to each teacher._ The method
tralnees wggAd.nse was explalned and dlscussed

it waé:gmpﬁasized‘iﬁatg w1th many of the students, the

Lhere. It was recognzzed that some parents would not want

- the tralnee g ofo) observe 1n the homer and that these w1shes

'f~ﬁ would be respected

Tralnlng Procedure

Tralnlng,began in September, 1971*(Fa11 semester)
The students ‘met tw1ce weekly for -threée to flve hours unt11

' tralnlng was completed At the frrst meetlng an overv1ew -of
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the progect was presented 1nc1ud1ng tralnlng procedures,

i

= E Z.
: i%ﬁf ] ‘f purposes; afiount of t1ne they Were. expected to give, and ‘ v . %gvg
% é%‘ _ ‘requlred readlng natéfial (the prlmary source:was Tharp and :i; %?:fi
'é fgf ’ Wetzel s gehaV}or delflcatlon”lp Natural Envzronment) ) ‘gggi
"f g 55‘“harp and Wetzel Was: réadw-d cussed xand analyzed,,ﬂiiv %i'il
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occas1ons. Each CBA developed his own ode de31gned LO T

:1'check'$p"‘f - behavioe: s (i.gi; thé‘fhc;dence of - ”muffled

)
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'f; verbal communlcatlonl as dé;;nedlby counselor s placlng
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f;fwhrle'talklngg‘and“the 1nc1dence of "eye aV01dance“ ) : .

TIPNR
»
i

«'behavior as defined by counselor s not ‘looking at "coun-

.ééleé ~while either is talklngv Each recorded obsérvation

» was randomly compared w1th two others untll every CBA had

a mlnlmun rellablllty of .80 At thls point, arter seven -

weeks, the tralnees wére ready to begln observzng the

childzen. c ‘ B
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. the local Head Start Program>and the part1c1pat1ng elemen——

jgwould cqntaqt;them_w;ﬁhin twoiwééks;’

.a description of the problemrbehavior; inform her when he

‘v%aobserved*

2interYentiOhAOpération§

vthey ‘had at least one. ch11d they wanted observed A total

)dlscuss the child, At thls first meeting, the trainee was

to: introduce himself; review the project with the teacher; -
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tary schools located 1n the Blackrcommunlty 1n an erlort to -

T

L
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The purpo,_ and procedures ' l{f

f oo

get ch11dren to- par ici pate.

were f1rst explalned to admlnlstratlon and then to teachers:*v._

(fourth and f fth weeks) Care was takeujto,po;

Teachers who had ch11dren who mlght beneflt from

the program were asked to respond 1n writings descr1b1ng

the behav1or problem. They were adv1’ d that a tv="qeé

Durlng the 31xth week e1gh“ teachers indicated

3
E:

of fourteen ch11dren was referred S0- that each CBA had at

¢

least -one subJect for: observatlon.

The tra1nee s flrst task was to-call the ceacher

}’x

' a7
for an appointment to meet w1rh ‘her- at the school to %"

ask for additional information about the child, including
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:wouldiretur o obscrve- faril a”i z¢. hlmself w1th the school
; o ) env1ronment and the teacner s darly schedule. The GBA also
7 | asked ‘the teacher for a descrlptlon of beha\i r considered

approprlate" whwch could e emltted 1n Dlace of undes1red

. -

benav10r. The success of 1nterventlon would be based on

ghe émission ox+the des1red behav1or and the reductlon of

»

th anproprlaue behaV1ors.

i dlcated was reflectlng the pr bie oehaV1or. At this

EA;‘f' .o :%ime, the CBA Began to collect baeerate data and started to.

. ~dev1se a plan for- 1nter"entlon. The CBA's turned in a
weexly Iog to B 1nd1cat1nv éiactly what they were'd01ng.r

YThis log included the tlme consumed in each contact with the
:target Yhe teacher. or tne taruet's parents; all notes
taken durlnv these contacts (lncludlng those using the

‘behaV1oral code). and an on-g01ng statement of ‘the CBA's

‘These notes became part
of the file in—E's.office'on éach CBA and on each‘target.;
After implementation of the intervention Qrogran;

the CBA's continued collecting data, using their codes,
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When the behav1or viés changed 1n the’ desired dlrectlon. the
CB! began to assess anotqer chlld's behav1or. ‘It wasf
*expected that each CBA would assess. 1ntervene. and

follows=up. & mininun of three cases.

* - ) ) - . L

Eralueilon OL Results

,

vventlon serv1ce Sy tney were evaluated wrlor to rece1v1ng a:

placément: in the communlty.r ThlsAwas determlned by E

- through examlnlng each CBA's wovk to date (1.e.. knowledge

0
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- of Tharp and’ Wetzel. Blaou. wrltten behav;or observ ui@ﬁs
taken on eampus).and demenstrated‘ability to observe, -
aSSessyfand~ebde ehfldren‘s'behavior'in a controlled

setting using the clihlcQS’faéilities); It was assumed

¥s e

350
i

AV IR R e
AR

e .8
e Pegh ‘.!’.‘
B

T8 ] PR DEC R

£

N
! ]}
W K4 .
ARt e

R
i “w o, : .
3 | + |

¥
g
1.

VL

that if the CBA's were satlsfactorlly trained in this sphere.

they would be able to successfully modify the behavior of the

.children with whom they would be vorking, To determine if
this second aspect of the project was successful, E relied

-on the teachér's"feportsiof'the child’s behavior, the

parent's reports of same (when appropriate) and the pecorded-

‘observations, including'cumulaiive graphs, of the child's
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havior. Because the téachcr—*ha‘d‘ ts -be specific in his

555 gﬁé""ﬁ s

beé
discﬁsslon of the problen bchav1or and state, prlor to " .

RO ..c%%%

assessment, what the desired behav1or ‘was, evaluatlon

3"'
could be rather slmple., E compared the amount of undeslred
behav1or emltted durlng basellne and- durlng 1nterventlon

(the first exper1menta1 perlod).,sTralnlng of the CBA's was

Judged successful 1f thé& were able to modrfxathe:behav;or.

It was hypothe81zed tnat the bas1c procedures as;

presented by Tharp and Wetzel and Bijou et al. would have to

3 s I
vLLF

oy

be modified somewhat if they were to be relevant and appli=
cable for cross-cultural stud1es.,*Further, ‘the antlcipated
d1rect10n of these modlflcatlons was based upon the wr1ter s

knowledge of the communlty in questlon and upon h1s knowl-

W P e

edge of the psychologlcal procedﬁresrbeing utilized; rather

[than upon any hard -aad fast data in the- llterature.

Tl g

F;rst, it was antlclpated that some: of the termi-
nology appearing in Tharp and Wetzel and in Bijéu et al.
woﬁld have to be modifiedzin order ‘for the trainees to
hnderstand the procedure. 'For example, terms such as
"contingency management," "mediator," "target," and
"behavior analyst" (Tharp and Wetzel), "antecedent eveat"

and- "consequent social event" (Bijou et al.), are somewhat

" L s LR e S A8 AR TR AT g T o
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- confusing and tend to‘refléét "stylistic devices",common‘to

"educated péople” (Lab6913196§;;p. 18) but which might
confuse’ the trainee: It was 'important»*tl’i'at‘«the trainee

: understand the task and utllize h1s tralnlng rather than

-Second~urtxwas&antiCipated that many teachers,

»

Va after referrlng a chlld to the program and belng asked to

1onally deflne the oroblem behaﬁi r (rre., what it is,

nd- that the problem behav1or

't frequ _
jA'-“,,iifi t nt‘or t

& ey wouldchangewhat they
‘d red problem behav1or. That 1s, the teachers could
become confused after attemptlng to deflne the behavior,
—If‘thls

future tralnlng procedures would haverto

dlSCUSSlng flrst one behav1or, then another.

should occur,
1nclude an"teacher-flex1b1llty-component "o B
Third, many of ‘the’ problém behav1ors, &s défined byi
the teachers, might be defined: as non-problem areas by the
Black trainees, thus creatlng 1nterventlon conflicts with
»the~tra;nees; For example, the?tralnee—mlght view the
target behavior as copingrbehaVior'rather than problem
(Jbehavlor, this coping behavior being very useful and h
adaptive in the child's community, but very upsetting to
the teacher. Obviously, the teachers>would want to be made
aware of this and develop strategies to modify their own

behaviors rather than the behaviors of the children. It

-
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‘Wwould Be of .interest to detérmine‘ _
- .1. if the problem behavior also occurred at home
(was it situation SPQlelc), and

2. assuming it did occur at home, if the parents

. ) -considered the;béhavior a problemf

Fourth, to the extent possible, the prOJect would
1nvolve Black tralnees observmng Black chlldren who have

Black teachers. However, 1n v1ew of the low number of

pBlack teachers, many of the referral sources would be whlte

,ﬁg chersp It was- antlclpated that Black teachers would be

}joré sucCessful 1n.modlfy1ng the behavlor‘of‘the*BIack

Qstudents and maintaining the change in the des1red direc~

;tlon N

Flnally, it was antlclpated that the elementary
:school chlldren involved in the proJect could ef fectlvely
act as their own mediators (they would be aware -of the .
sohcalled problem behaviors), thus modifying their own
iEehaviors_in the desired direction--if they so chose. 'lt
was further anticipated that the Black trainee would be able
‘to "motlvate" the child to change his behavmor. Thus, a
' self-nodlfyrng" tralnlng component. .would have to be

Qev1sed.
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o f,;, B g IV. RESULTS AND CONCLUSIONS
T . : .“,..A-,._,.-AN_‘_.‘_»____‘ _
y 'The flrst semester was viewed-as 4‘5110c perlod ‘
i,' oecause of CBA turnover at semester break, tralnlng )
'E.”',); problems, t1me consumed in -getting subjects, and explalnlng

o

20N the program to teachers, principals; and parents. ‘None of
' .nex_év " the results (oz problems) are reported 1n th1s paper.

:}.3;;{:§§}1 Those ‘o¥i g nal CBA's who remalned wrth the. proJect began

isemester, andfall

However, the needs of the

communlty c11n1c had changed by this tide,. and several -of

Jevww -2 the éases were seen only at the clznlc. These clinic cases

. were all of a family nature and were assigned: to E's case-

Py

NS,

3

A e T N TR e g 5 e

i

B o
Rt

load (at his request) because they were ‘Black families.- As
v;?é';'."' ‘E was prlmarlly concerned thh classroom consultatlon, ‘
: . assessment, and interventlon technlques,,none of these
= cases are reported. .. B
:‘i;;;~'7§,' The four. replacement CBA's had at 1east two cases
PRy (the total includzng several clinic cases), and each was -
; ass1gned to a communr;y-case prior to the Easter vacation.
k | The case load was purposely kept sma;l to enable
the CBA to do a thorough job on each case; for each CBA an
" intervention. plan had to. be operatlng successfully before
he was permitted to begin a new case. This insured that ©

the CBA would attend to the current case and would not be
.overwnelmed by a large, halr-completed caseload.
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To simplify data analysis, resuits were organized ac=

cording to race of the teacher, Regardless of the teacherﬂé"

race, an attempt was. made to pair CBA's and S's: of the same

race, ' ' - ©

- ~

Whlle certaln trends viere very deflnltely present,

no a tempu to generallze out51oe of the populatlon used

a?
. v = -

o was%made. The small samp;ing5512é~prOhibitedathié. The

e

. BPPTRS o S AN
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trends present were.r ) .t S S - S e

1. rew teachers~rererred anv chlld who was not actlng -

S._g

out aggres31ve1y (elther verballyeor pny31ea11y) 4An tne

g : 7?,7 classroom. The exceptlons Were: three chlldren. two of" whom
1 " nf . were from"Headstarts Perhaps the aggre581ve chlld repre= st
sented the most severe problem Tor the teacher, other problems

oelng Ignored—untll the,aggresslve ehdldiwas)"ophtrolled;"

B
TSI R 7 I LN

Thus, . the possibility mist be considered that a project

e

might be implemented aimed exclusively for the aggressive child,
2, many of the teachers (twelve of flfteen) hed problems

deflnlng problen behaV1ors operationally, and seven teachers

altered their program.during intervention. This might nave

been avoided thrpugn a more rigorous tedacher-training diumen=

R R

sion which included each teacher'’s signing a contract with .
. g a (

- r
- x

E and the CBA (and perhaps the principal), setting forth the

>

e

é limits and responsibilities of all involved. Obviously,
% - . the teacher's cooperation, input and involvement would be
§ \ essential to the success of a project such' as <this.,
4
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3. ' The younger CBA's (freshmen, sophomores, and
Junlors) experlenced more problems thati the- more advanced
CBA s. All four who left at semester were lower d1v1s10n

undergraduates. It appeared that the older student ‘was

‘better able to budget his t1me and effort. Thus, 1n the;

o

ifruture only senlors and- graduate students shoulc be pers

Exltted to take this course.”: 7rrgﬁﬁ _r‘f' .

.

-
r

Another poss1b111ty to ;:sure that the CBA s;f

,remalned W1th the pro;ect through the entzre school Year

l - ? o ;'would be to dev1se a nore adequate screenlng dev1ce and te

. w1thhold any grade unt11 the course ‘was fully completed.
It would have been better for E to beg1n with just the
seven CBA's who stayed rather than wastlng t1me and ener=
gles w1th those who had to drop. E acknowledged that
,there are too many mlnority students on campus who wish to
get 1nvolved meanlngfully in their communlty to allow -

those who are only half-serious to take up va uable space. -

[T L

Interestlngly, psycholo gy majors. did no better
(or 1o worse) than any other discipline. Also, because all
the CBA's S were full-tlme students, because .several (ten)
were working outside jobs, and because many (f1ve) wvere
; married with other résponsibilitiés, it was important to
- move slowly through the cases. E felt it better to -com-
Plete one case prior to beginning another one. While thls

. ) 11m1ted the number of cases each CBA recelved the quallty
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of work was comsistently at a high level. It would be of
interest to use the same type of approach with commuﬂity
workers who- would be -able to devote forty hours a week to
the effort, and this possibility has been discussed thh
the local antl-poverty personnel
exist, 1t is posszble that E will receive several communlty
workers in the. future. 7

~4. E was called by a medxator on three occas1ons,

* and this was. only after the mediator (T) was unable t6

contact the CBA. All three calls were attempts to postpone
‘This.

would seem toAindicate that the CBA's had done.a good job

CBA visits as T was taking che class on a field trip.

in establishing communication with the mediator.

5. Because of the deliberate-ness of the CBA's

"and their. small case load, care was taken in selecting any

case for the project. All the children who were observed

by a CBA were accepted into the program. Therefore, there
was no need to observe other children, to write reports on
them, or to make.outside referrals. _Any future project

will incorporate this possioility.of outside referrals, as
it is reasonable to assume that referrals will have to be

made.
6. The needs of the campus clinic were not antici-
pated, and E was committed to -taking aﬂy minority families -

who sought help. Future prOJects would make allowances for
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clinic casés. and CBA‘training wouid be expanded %o include
contingency management within the minority family unit., E
is currently exploring the possibility and thé utility of -
self-monitoring'techngquesvwith this population.

7. 'Z assumed a racial experimenter effect (see

T e e o [ e w aa

e aek 2

Sattler, 19?0) and no autempt was made to prove or to disprove

luf One of Sattler s findings was that Black clients

~ tended to nrefe" Black the“apzsus. That two Black S's.

‘who had Whlue ™s sought out a Black aide” Seemed to be:

s ,M
. analogous to Sattlér* s,f;ndzngs apdappéaregffb sﬁbstantiate

"it. S, in one case, which involved a Black male T, also

" sought out a Black aide. This particular class was set up -

for team teaching and the other members of the tean were -
white, T was male while the aide and S were both female,
Thus, it is possible that a combined sex-race dimension was
present,

4£1s0, concerning race, the behavior of a significant

number of white teachers (six of nine) was viewed as negative

or uncooperative towards the project. Four -of these six

teachers had referred 3lack S°'s. "Uncooperative® was defined

as altering the teaching method during intervention, not

following throush with intervention, or terminating a case
g g g

prior to completion of intervention. Three other white teachers

- withdrew after one conversation with a 3lack CBA, and gll

verbalized feelings about "militant Blacxs." One Black P
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was viewed as uncooperative. However, she did pernit the
completion of the intervention plan. This finding was
rather cisturblng in view of the large number of whlte
teachers vorking in Central Clty'Schools. As stated above.
wnzle no att empts at generallzetlon have been made, more
research is. needed -on this var;able. Care must be taken

not to coneemn these teachers, as llttle was know about-

them. It would be worthwnile to det ‘some background demograp-

1c data about axl the teachers, 1.ee, age, length of

'teaching experzenee, number .of years at the present school

and‘at ‘the g;ven grade- level, Present address lwere they

from the school's communltj), ohelr feelings about the

present assignment. and a def;n;tlon of “"militant Bleck.

It was also recognzzed that this Tinding might be due te the

-ak

methods, the CBA's 1nvoloved, E, or other personality
var;ables. Regardless, a racial difference vias definitely
présent, andfthis—fact-indicates that 2 means must be
developed to elicit the understanding end cooperation of
white teachers if they are to continue teaching Black
ehiidren.’

- 8+ In seven addtional cases, either the child

noved, the parents indieated they did not want their child

observed, the CBA did not keep appoiniments, or the teacher '

withdrew the child's name after talking with the C3A. 1In

vhe last instance, three teachers expressed concern about
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Jl a'"militant Black ﬁalé“’observing 1n their class. ‘None of

the teachers would elaborate about théir feellngs, and no"
further attempt wa's made to talk them into. part1c1patlon._
All. seven of these non-cases" took place early in

the project and o data ‘Was: collected on any. of them.

*

"”“f? * . Fin ally, both the CBA's and the Tts were asked to

N

N a3

of" flfteen T's (or medlators) 1nd1cated that the proJect

~was succes3r l oﬁe sa1d 1t was not° and three sa1d 1t Wwas

‘:1§;questionable. Those cases rated questlonable were diffi-

%ﬁcult to judge. Case #3 ended ‘before 1nterventlon began,

u#4 was termlnated by T when the problen behav1or was not
‘observed; and, in #9; T did not begln:the intervention

plan. There was no racial difference in these racings.

The CBA's wrote that nine cases were successful; five were

‘ not; one was ‘questionable. (Sée Table I.) Again, there

was no significant racial difference. T's rated case #12
as failuré and cases 3,.4, and 9 questionable. CBA's
rated #'s 4, 6, 8, 9, and 12 as failure and 3 question-
able. Seemingly, the CBA's had higher standards for suc-.
cess than T's. However, the CBA's were not in the
classroomias much as T's, and they were not.responsible for
the other children; thus they could afford to have higher
standards.

E judged all of the eighteen cases, except #4, as

successful, In all the other cases, either the behavior was

gudge if they thought the1r cases were successful ElevenA'
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- TABLE 1.--A comparison of the T's,
independent and subjective rat
of judged success; failure,

the.CBA'é, and E's

ings of €ach case in terms
or questionable results.
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12
13
14
15

Case Success Failure | Questionable

W ® NV W N

»

(a"

CBA, T,

CBAvTr E T

CBA, T, E

T, E
CBA, T, E
T, E

E

CBA, T,

CBA,

tz)

CBA, T,
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CBA

CBA

CBA
CBA
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changed.in the desired direction or the CBA demonsirated
that he was able to devise a sound plan for intervention,

9. Finally, she five hynotheses were a1l substantiated,

to varying extents, - Flrse; while some of the termlnology
appearlnv in ;harn and Wetzel and Blgou had to modlfled,

it was not the problem anticipated. Whlle few .of the CBA'
conversed - in class Wlbh this "learning language" or w”ote
their: reports in it, al; of them passea thelr written and

oral eXam;nationé of these sources. All. demonstrated Tha'c

JPIPRY R}

they knewr ehe anc1ples and the ‘re‘thod, Second, $ix teachers, é
upon belng ‘asked to operatlonally define the problem behavwor,

either found it to be nonexistent or they changed what

. P R 3 ¥
R s RS S e et e Rk L 2 i TR AR S

they had considered problem behavior to .be. As mentioned
previously, a large number of T's were unable to operation-

- ally define the behavior. This finding would suggest that’
the teachers may need more nelp with their classroom

defi 1t10ns (perhaps including goals and objectives) and

OO A AT S e R SR R B

that a "teacher-flexibility~component” will have to be
included in future CRa fraining, CBA's will have to learn
to help the T with definitions. Third, five of the CBA's

(all Black, three males) indicated that white T's were attempt-

§ o g 9ty Faat e BB L Ay i X

ing to extinguish behaviors which the CBA did not feel were

problems, All involved aggression which the CBA indicated

.
W R RN RD ST iy (T A 1 O A T BT IR AR e g

was both acceptalbe and needed for "survival." None of

ks

these comments were promnted be E. The data did not indi-

catc if the behavior also occured at home or if it was gz

¥

problem., Additional research is needed to answer this
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question., PFourth, in terms of cooperation, completion of
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- the intervention plan, and success of the plan, Black T's
had more favorable resul%s with Black S's., Because none of
the Black T's referred'white S's, a cross-racial comparison
was not possible, Fifth, data from four cases suggested that
S's are awaire of their behavior, coﬁld médify their behavior,
and would change the behavior if motivated. This finding
has many ramifications for future élinic wofk. E anticipates

more research using “self-modification* techniques with

J
P

families coming to the clinic.

| It was noted:that‘the;overallxraCiél difference,
.between the Black and white CEA'E and betweeh_thekBlack and
white T's, was not significant. All teachers referred
similar types of problems (aggression). and the CBA's plans
for intervention were much the same. Thus, the method
seems to be sound cross-culturally. Tﬁe vrovlems experi-
enced with the white teachers (i.e., changing intervention
strategies, dropping out of the project, expressed concern
with "militants") might be attributed to their 1aék of
knowledge, experience or sen;itivity in dealing with Black
social scientists. However, this seemed not %o be a fault
" of the model per se., Tharp and Wetzel (ope cit.) indicated
that reinforcers for teachers zre required. The mediator
must be reinforced for managing the target's behavior.
Perhaps problems with the white teachers might have been

reduced by more positive CBA reinforcement.

Another possible explanation for tne lack of racial
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. differences was that 1nst1tutlons such as schools make for
1

g similar types of problems -and solutions. 1In this case, the

school did not possess the sensitivity to relate to Black

subtulture. All children in the school env1ronment were

treated the same and no. allowance was made for cultural

dlfferences. Further, because the school was not sen31t1ve

to the cultural needs of minority children, it dealt with

. them in the same way it dealt with majcrity children, and

it used the same criteria, Thus, the problems with ‘which .

the school was in tune were problems of majority chi. ldren,
and the institution tended to react to all children from

this vantage point, If this is true, it seems reasonable
tha

cr

schools will cicatinue to refer certain types of prob~

lems and accept certain types of solutions which do not

reflect_cultural differences. Obviously, more research is
needed in this area. ,

Meny of the findings of this Project were similar

) to those of Tharp and Wetzel (op. cit.). These include:
teacher resistances, mediator's not liking the model, CBA's
expressing to E disapproval of several teacher referrals,
CBA's relying on personal rapport with T rathoer than other

forms of relnforcement the overall success of the method-

ology with some tallures, similar intervention plans, and

similar mediator crlterla for success. The results indi-

cated that the Tharp-Wetzel methodology is appropriate
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cross-culturally. Even with those cases judged as failure,
the model was séund. The failures resulted from inappro-
priate or misuse of the model. In short, a small number of
cdmmunity student:s was successfully trained to observe, to
assess and to intervene in a classroom setting using the
methodology.

In closing, it is imperative to understand that the
study was not désigned to systematicaily—te§t Black-White
differences, but rather t6 aéseSS the appropriateness of
behavior modification in thé natural Black enviroﬁmeﬁt.
Thus, the inferred racial issues can only be viewed as
hypotheses. While great similarities between Tﬁarp and
Wetzel's white program and this Black program have been
discovéred, this should not cause us to abandon the inquiry
into significant differenées in necessary strategies for
delivery of helping sérvices in the Black community.

Several interesting hypotheses emerged and were discussed.

‘There can be no doubt that clear differences exist between

white and Black behaviors, attitudes, and styles. But,

which ones make a difference in delivery of services? Does

_ the white school structure mask the subtleties of Black

experience? In what institutions are these differences

important--only those at the cultural interface? Only

those which are exclusively Black? How might one isolate

and identify these behaviors? If the differences can be
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identified, can non-Black social scientists be taught the

- ke g

significance of the behaviors? Might’they be trained to

- -understand and to appreciate‘so that they might be effective

social scientists?

The present study can not only suggest these

questlons, but it can also alert us to the 1mportance of

answering them.
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