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Precis
————

Three socio=psychological programs are highlighted here 3
"cultwral literacy", achievement motivation, and group dynamics,
The introduction reviews their common aim s to provoke gignificant,
abrupt changes in adults, i.e. changes that affect the value and
attitudinal orientations of the individ. 1 in a ghort period of tims,
The objeotives and techniques of thege p.ograms are surveyed in the
first sections Then brief definitions of development, growth and
change are put forward and certain subtleties analyzed between total
and partial change. The final section relates the realities of
educational policy to the political objectives sought by these programs.

Introduction

Man's values and attitudes determine hig behaviors This contention
is neither aew nor oxceptional, but it underlines the fact that behavior
change succieds psychological shifts in values and attitudes. Of curse,
behavior miy be imposed by envirormental conditions, braimwashing, hypnosis
and chemicals, but this reality falls outside the range of this discussion
which, in sum, is concerned with education and its importance for social

change,

Adult education, whether in-school or outwofeschool programs,
generally aims to alter value orientation and attitudinal responses although
its aims may be defined in terms of the behavioral changes desired by the
prograr., This is trus too in the case of psychoanalytical and psycho-
therapeutic programs. While the final objective may be to catalyze a
particular set of actions, or behaviors, the program necessarily involves
& process which geeks to alter previous values and attitudes. What is
noteworthy abouv this contention is not its truth but the way this truth
is interpreted nethodologically and politically by those having firm values
and fixed ideas about what is desirable and proper sooial behavior,

In our discussion of the transformation process whioh leads to
b havioral change, a digtinction is made between life-cycle change, gradual
change and critical change, with emphasis on the latter, In brief, life=~cycle
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change refers to chromological (age-stage) shifts in the mentality of the
individual, due either to his developmental progre ‘s nr age erises.

Gradual change comes with the accumnilation of experience, personal kncwledge
and skills over time. Critical change means significant, abrupt alterations
of outlook and behavior due to "eritical events" (cultural transitions,
social conflicts, or familial crises) or heightened consciousness. Although
these definitions are somewhat arbitrary, they help to distinguish between
changes that occur as a result of age, those that take place with experience
and knowledge over time, and thosec that are catalyzed by events that heighten
awareness.

The last type of change, critical in nature, involves what some
soclologists call "re-sociolization". We prefer the term critical change
because it suggests an intornal as well as an external process whereby the
individual integrates, not merely assumes, new (or rediscovered) values and
attitudess This distinction wo belicvo is valid since a "ro-socialization”
suggests a re-rdapting to social ncods or prossures. Critical charge, on
tho otherhand, commotes a "qualitative loap" or "rebirth" on theo part of
the individual depondent upon hoightoned consciousness end a transformation
of the individual vis-8~vis his oxistence. It is not an adoptation to a
changed cnvironment but a transformation of s¢lf involving a consequent
changs in actions with, or wishin, the cnvironment. Re=-sociclization, in our
view, suggosts re-orientation of the individunl whereas critical change
recognizes the potentiality of the individual 1o re-direct himsolf when
confronted with an alternative view of reality. We insist upon this distinc-
tion because it implies the right to frcc choice and donies a detorministic
concept of lifo,

Critical change is usod here to mcan adult onange which is significant
in maghitude and abrupt in occurrence, toaking place from within a few days
to a few months., The varietics of religious experience that provoke critical
change have been described by numcrous authors - so have those of political
enlighterments These types of valuc discoverioes are exactly what we are
“alking about when wo discuss valuc shange., They invalve major shifts in life
direction ; they entail the adoptlon of now concepts of what life means.
Attitudinal change differs in that it is not our values that are altecred but
only our ways of responding to values. Wo may be perfectly satisfied with our
direction in lifo but lack awarensss of how our ways of acting affect our
progress toward the goals intrinsic to our direction. As our position or
feoling changes with rogard to a value, so this wvalus bocomes more intonsified
and meanirgful for us,

What is novel about critical change is not that it happens in adults
but tha’ i’ can bc induced. Adults can be provoked - somc of them = at loast =
to review and revitalize thcir valucs, or their attitudes » to the extent that
measwrable changos occur in their bohavior. Furthermore, those changes can be
brought evout in relatively short periods, from a few days to a few months.
Such critical change implics significant diffcrences betwoon former and current
modcs of personal action. Tho individual becomes committed to o new woy of
life. Heo takes on a new political, profossional, social, or roligious stance.
Or, he bocomos committod to new ways of acting toward his lifc oricntation.

He bocomes mere appreciative, integrated and motivated.

Two educationnl progroms are reviewed here which catalyzo significant,
abrupt changes in adults = oms which affects the individual's value structure
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and the other which influences his attitudinnl hierarchy, The two programs,
though comparable in certain respccts, diffor radically from one another in
their porooption of reality and the purpose for which they conccive individual
change to be prescribedes Tho vision that guides itincraut Brazilian cducator
Paolo Froire is Ycultural literacy” s the dovelopmont of o society founded
upon political participation and class cqualitye The sccioty he advocetes is
hierxist in structure and Christian in its cthicse 3y contrast, Amcrican
psychologists David C. McClolland and David G. Winter, in their "achiovement
motivation" programs porceive social evil as originating not in capitalistic
exploitation but rather from & deficiency in tho quantity and quality of
capable cntrepreneuwrs and a conscquent under-utilization of rosourccs, both
physical and humane Dovolopment demands in thoir oyes tho creation of an
entrepreneurial class to serve in the vanguard of socio-economic change.

The "cultural literacy” programs of Paolo Freire are not per se going
to turn the world into a llarxist-Christian universe. Nor are the achievement-
motivation programs associated with psycholegists ifeClelland and Winter going
to make the world measurably more "positivistic" and capitalistic than it
already ise Nevertheless, these and other contemporary efforts to bring
about significant and abrupt changes in adults signal a notable trend in the
field of education,

Although numerous adult programs seek to change the conceptunl and
behavioral patterns of the individual, they usually employ cognitive or
psychomotor techniques. Graduate study, rilitary training, technical
assistance are examples of programs that use intellectual or mamal training
to alter the individunl!s values, attitudes ond behavior. These programs
ustally require relatively long periods of time to attain their objectives,
So-called "affective" or "socio-psychological® techniques are secondary to
their general thrust and emphasise On the other hand, progrems for cultural
literacy, achievement motivation, as well as group dynomics and certain
psychotherapeutic programs, depend on value and attitudinal approaches for
their success. The proof of their efficacy can be seen in the significant
and seemingly "ovcrnight" changes that they catalyze among cortain adults.

Religious experiences, political enlightenment, ariticol events,
life changes - a wide range of provocative experiences may spark a sudden
and major shift in valuc concepts. Scientific and biographical literature
abounds with accouwats of conversions, rebirths, rovelations and othor
remarkable expericnces that lead to revised ways of sceing and actings 1In
all cases the individual's concept of self and of social arrangements is
modificd to a considerablo extent. Although wo may only obsorve thesa
modifications by way of their behavioral exprcssions, it is clear that
startling mind-shifts take place in the individual during critical change.

The increase of programs aimed et catalyzing adult change in brief
fremes cf time is an important trend. Those programs are particularly
interesting since thoir diversity of distinct objectives and techniques whon
exominoed as a whole tells us much atout the underlying psychology and
politics that motivates adult education today, In thoir efforts to clarify
and reinforce certain values they inevitably ally themselves with differing
philosophies of man and distinct concepts of society. Tho "now man® of
achiovement~-motivation programs, for oxmmplo, is economically ratienal,

a "go-getter", whoroas for cultwal litoracy ho is critically conscious and
an agent for social action.
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These difforing socio-psychological programs force us to confront certain
specific, though broad, qucstions, For instance : what do we mean by an
adult - somebody whosc personality and mind are fixed, or flexible ? Is the

action be objectives of adult cducation pPrograms ? Does the concept of
life-long education risk operationalizing into a gevernmental tool primarily
for work-oricnted, "functiongl" aducation ? What are the values of those who
decide that otners should preferably change values ? Are these changers a new
breed of adult educator ?

Incentive and achievement~motivation troining courses are proliferating,
particularly in the industrialized and industrializing countries, Cultural

Organizational development programs for promoting group dynamics among
corporate teams already cxist in many countries, Psychotherapeutic programs

= as mental illness becomes one of the mjor problems in the world foday -

are spreading at a phenomenal rate. Certainly interest in thege programs

in on the rise and with good reason, Participants who g0 through a cultural
literacy program oftcn emerge with a new sense of identity and cultural
aworenesss HMHotivation programs tend to dynamize entreprcneurs and professionnls
and increase their risk-toking capacitys Individuals who have engagad in
encounter and organizational—development roups frequently attest to the
integrative ard maturing experionces they have realized. Psychothorapy teachcs
new woys of relating to self and others, In all of these programs critical
expericnces ocour which affcct either sclf-adjustment, or group integration,

or work incentive, or social consciousncss,

Exemples of SociOﬁpsychological programs

Cultural litoracy, as conccptualized and practised by Paolo Freire,
puts politics and cultwral identity in the forefront of literacy prograns,
The aim of his program is to "liberato™ the peasant or factory worker from
social oppressivencss by showing the vital importance of his taking action
in his capacity as a transformative agent, especially in those countries

vhiere the worker is troated as an inferior, His purpose is to create a cularal and

critical awarcness which leads to soclal organization and political action,

One author describes this cultural consciontizagfo as 3 "a change of montali’y
involving an accurato, realistic awironess of one locus in mature and sociect, ;
the capacity to analyze critically its causes and consequenoes, comporing it
with other situations and possibilities 3 and action of g logical sort aimsd

at transformaticn, Psychologically it entails an awarcnoss of onc's dignity..."(1)

This author claims that such a "change of mentality” has an almost inevitable
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consuquence which is "political participation and the formation of intercst
groups such as community organizations and labowr wnions®. (2)

Social organization and the drive to read and write for purposcs of
higher social consciousness are the main behavioristic outcomes that cultural
literacy programs seek to accomplish., As such, these are major attainments
for tho individual as woll as for society, although many land owncrs, factery
tycoons and loccl ard national politiciens often foel threatoned by their
rralization. In Chile, howover, cultural literacy has been adopted by the
governments of both Presidents Frei and Allende and during the latter's
administration a natiomvide progrom (using an adaptation of Freirc's mothods)
was institutionalized to climinato illiteracy in urban and rural arcas,

Freire cmploys a varying set of "key words" - incorporating approximately
twenty words commonly used by the client pepulation and having specifis social
and political meunings - as o departure point for %eaching the individual to
road, write, and becomc more conscious of his sonial stotus and cnviromment,
Those words serve as a springboard to ongage the participant in dialectical
"authentic dialcgue" aimed at pointing up the dcnotative meaning of words
he is naming, Like philosophical linguist Noam Chomsky, Frcire is concorned
with the deop meaning of language. His concept of men in the world and
"with the world" emphasires the human being!s transformntive rather than his
adaptive role in nature. It is not the functional mainteunance of society
that must be sought s to humonize mankind, the ultimate function of education
and training must be to foster conscientizagfo and "culturtl revolution",

All other educational concerns are ancillary %o this major purpose.

The widely known achievement~motivation programs of Harvard and Wesleyan
psychologists McClelland and Winter have been essayad with success in various
countries and & company with which ioClelland is associated hes undertaken
consultant aseignments for the United Nations Industrial Development Organi-
zation (UNIDO), These progroms seek to increase the need for schievement in
entreprensurs and profession:l people, thereby elevating this drive in their
hierarchy of motives. LicClelland ond Winter claim that achicverent nced is o
powerful motive that can be catalyzed, stimlated and even "acquircd”. Chunging
the individual, they maintain, is not so difficult, time~-consuning or costly
as one might imaginc. Their study suggests that the costs of promoting
achievement motivation cre not significant in comparigon with the economic
effects produced, By accolerating achievement motive in businessrien, they
claim to positively influsnce the economic sector,

Abrupt motivational change is not only possible, thcy belicve, it
is a wmoral ard practical nccossity. Necd tfor achievement, thecy stote, is not
O Western, contemporary or whito innovation but intrinsic to various cultures,
historical and present. Numerous studies have shown virtually no relationship
between need for achievement and expressed beliefs and values.

During a three~year project in India, undertaken with the financial
assistonce of the U.S. Agency for International Development (AID), and the
colloboraticn of thc Indian Small Industries Extension Training Institute (SIET)
iu Hyderabad, McCle land and Winter gained ovidence to show that the effects
of motivation training wers not only immediate but long-run. After a two=-year
period it was ascertained that courss participrnts romained more active,
attempted and started more new business ventures and mobilized increased omounts
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of capital and labor. The ooursye participants also tended to have rolatively
largor incroasecs (as comparod with a control group) in gross income over the
period studied, 1964-66.

Usunlly lasting from seven to ton but somatimes as littlo as two or as
many as 21 consecutive days, the training course is administorod preferabiy in
an isolated centore Its aim ossentially is tc get the individual to shift
cmphasis from the goal he has internalized to the practical steps nccessary
to achicve the goals, Although cffective with only some participants, the
course is generally successful in its endeavor to catalize signiricant, abrupt
adult chonge in work attitudes and motivation.

A widely diversified range of group dynamics programs exist. Sow
called "Laboratory Education" (which includcs organizational development,
encounter, sensitivi‘y and T-group progrems) aims to promote group integration
and cooperation and the process of reaching this objective often embraces
crucial experiences for the individual. As noted in a recent Unesco document,
T-group techniques tend %o promote "chenge in the perception of oneself and
others and a change in attitudes, thereby modifying, through the group,
behaviour which ocours in various social situations."™ (3) whsther for
corporate or other group purposes (military, professional, school, university),
group dynamics frequently has an impact both matwational for the individual
cnd beneficial to the group as a whole.

Systematic thinking about group dynamics, originally developed by
Gestelt psychologist Kurt Lewin, issued from his quest to discover how people
can be stimulated "to behave better" as members in and out of a group.
Similarly to Freire, dcClelland, Winter and others, the current advocctes of
organizational development bclieve thot the individual is chungeable and that
his potential to change depends on ths proper situation and catalyt:c inputs.
As Lewin Iknew, personality structures, at lsast in some individuzls, cre
temporary and the right environment and stimulus canclter them. In aqui ing
new perceptions of himself and of the enviromment, the individunl learns new
interrelational habits which sometimes cause mnjor and abrupt chonges in his
personality and attitudinal structures,

Cultural-liiteracy, achievement-motivation and group-dynamics programs
represent renarkable means for educating adults to function better o more
critically in the traasformation of society. Important for policy-mokers and
educators, these programs point to the need for closer consideration of 3
a) the critical change potential of the individual, b) the role of stress and
tension in provoking critiocal change of the purposive kinds mentioned here,
and ¢) the meaning of critical change for educational theory and practice.

At this point, we twru to a discussion of the distinct definitions
of devclopment, growth and change and analyze certain subtleties of difference
between total and partial change regarding values and attitudes,
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Critical Change and Adu}j Deveoloprent

In systcms theory and devolopmental psychology, thc growth of an
organism (human or institutional) indicatos an expansion : The addition or
enlargement of parts. Growth is an adding on, the "formation of new units". (4)
Devolopmont, on the other hand, involvss the increasing complexity of the
organism (or system) as it integrates and coordinates growth into a

v heterogenecity that functions as a whole. In short, the integration and
organization of the percoptual, intellectunl, social and emotional growth
of the individunl at difforent stages in his life is developmont, Ultimately,
this capability to expand and increase complexity is vmzz;.kTs—man more than
Jjust another primnte,

Change, as a concept, is a goncric catch-alle It refers to any
process or outcome whereby 2 humon or ‘institutional organisme, or socioty as
a whole, bocomes different {for better or for worse) from what it was at en
corlier time. Change, by this broad definition, is uot merely = potentdal
but invevitabloe. Society, institutions and individuals arc always in the
process of change ; if only chronologically, they experience tho effccts that
come with growth and decay. Over time, perspcctive alters, Cognitive and
affoctive diffcrences, as woll as those in the organizational and motivational
hierarchies, occur and affoct the individual!'s valuwo systen in one wny or
another. Somctimes instoad of growth and dovelopmont therc is deterioration,
oven pathology.

Adult psychology ofton only considers thc clinical aspccts and
pathologicel outcomes of what is herc reforred te as critieal chongo, This,
wo belicve, is regrcttable since critical change froequently involwves positive,
purposeful transformotions, as this article undzrscoros.

Partial and total change

Tho managemcnt exocutive who bceomes efficicnt and discriminating
with rogard to his work becousc of a critical exporicnoo gained through
an achievement-motivation progranm has undergono an importont re-focussing
of his life within the framcwork of his staved occupational goals The
ideal image of himself has not changed so much as his deive mochanisms
related to this image. Such particl, but significant, change is tho kind
that people refer to when they say 3 "Oh, that wos when I had ry head in the
cleuds”, or "That wos before I had any sense of responsdbility™.

The m turity oxperionco of the corporate worker or cncounter parti-
cipant also appears to bo partial but diffcrs slightly in that it is expressed
in distinct terms by tho person involved. ™“Oh, that was bofore I learned
to work as part of a team", or "That wns before I knew how to relate to others".
Whother he sees himgelf as a member of a corporate team, military unit, or
enoounter group, the individusl who comcs to comprehend more clearly his role,
his responsibility and his importance as an acuive ogent in the group has
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certainly mntured with rospect to that group (if he accopts basically its
tasks and objectives) and that meturity mey woll affeoct all his other
relationships,

The poasent who, onoe libcrated, gets organized with his follow farmers
v> demand better conditions, securitics and pay from his patrcn reprcsen*ts a
person who has undergono a major mind-shift involving what Erik Erikson calls
an "identity recovery". (5) It is as though he recoives his first pair of
glasses after having blurred vision all his life. Those "new eycs" nakec the
difference betwcen a state of passivity and onc of activity vis-a-vis tho world,
He becomes aware of cultural, class and other social realitics. He rcalizes
that he must take action by way of écllcctive foroe if he is to transform these
social realities. His change in many ways sccms total.

Ideological shifts, political as well as religious, loom as tho most
widely-documented types of total cri.tical changc experience. Sociologists refer
to this type of change as total resocialization, or "alternation”, meaning that
the individual has experienced the "rcconstruction of reality de novo. (s)
Relinquishing what these invostigators cail the "quest for consistoncy™, the
individual alternntcs ~nto a different track ~ sand efter all, this is not so
unusual sincc there is clwnys a socio-structural bose for compctition between
rivel definitions of rcality. The fact of thoso rivel definitions of reality
is what wckos a liberation cxporicnco or a rccovery of identity possiblo,

Adult criticcl chango, whether total or partial, constitutos an amozing
and profound event in the individualts lifc, Asidc from thc bchovioral
ovidenco of this cvont, wo can intuit the experienc. by the individualts
refcrences to his paste "Ch, that wos before I became a iiarxist", he moy say,
or "That was when I wus nourotic", or "That wns beforoe I knew what I wonted to
do in life"., He oftcn refers to his past as being blind or confuscd - sometimes
not cven worth talking about.

The mind and porsonality are subjccts that go boyond the individual
processes into the procceses of social change. Vhilc education may not be thae
most dramctic, or irmediato, ecausc of social chango, it cortainly is historie
cally a mejor factor in man's ovolution. But oven in the short run, education
may woll be catalytic to the individual ond influontial on the environncnt, as
WC have scen in owr brief survey of cortain change programs. In order to review
cducatio: as a factor for social change, hcwever, we must look carefully at
"which" social change we mean., To do so, we rust examine the socio=political
assurptions and objectives of the programs undsr reviow.




III

Adult Chonge for Entreproncurial Achicvement or Social Action

In a recent Unosco publication, Mcflclland statod that his use of the
word "entroproncur" should not bc token in the sense of "capitalist" and addead
"in fact, I should like to diverco fentraproneur! centirely from any connota-
tions of ownorship. An cntrepremcur is somebody who oxcrciscd contrs>l over
production thet is not just for his personal consumptione For cxemple, an
exocutive in a steol-production unit in the U.S.S.R. is an cntreprencur.” (7)

heClelland thus attempts to scparate an intornsl noad that nxists among
all pooples from the socizl rolationships and ettitudes thaot accompony the
realization of this nocd. So scientists clainm ncutrality in o world +hat
rocvolves around dilferences of social class and political philosophy. By this
neutrality, LcClelland hopes that his techniques will be employed by all
interested, no matter what cause thoy espouse. His commitment is to a world
which functions bettor cconomically because its enitrepreneurs hove learned
greater self-confidence and a more realistic risk-taking psychology. 1In brief,
he is a pecsitivistic social reformor whoso scicnce hes led hin to advocate
"psychological training for cconomic developnent" and not to occupy himself
overmuch with ideological differences,

Freire®s approach is Christicn-iiorxist, as he underlines in his first
nejor work, Pedagogy of the Oppressed. He bolieves in the volucs of class
consciousness and cuiturnl soicarity - the active organization of factory
workors and of landless faormerse The "cultural revelution” of the Pcople's
Republic of China rcprescnts for him onc of the cataclysmic events of tho
20th century. He bclieves that it provided an "interstructure" betwoen the
people oand the infrastructures of thoir institutions, thus ensuring that tho
superstructwo cf the country reficct the will of the people they aro nmeant
to serve. For Freire, in fact, the rwst cducative act an individucl can
oxperience is that of invelvemcnt in either rovolution or cultural revolu*ion,

Group-dynamics progroms usuclly sidestep any question of political
ideals. Fositivistic, certainly as far as organizational doveloprment progroms
are concorned, its tochniques work as effectively for guerilla worfare groups
as for corporate ontities. Advocates of T roup techniques often vake the
position of scicntific and cultural neutrality., They try to cvoid any political
associations clihough, for the most part, their cfforts rre directed toward
improving the individual's behavior within u dominant culture group task. Like
mony othcr educators, they would prefcer To ignore all issues of political
allegiance, spoken or unspoken,

In the morkctplace of political ideas, group dynamics like achievercnt-
rnotivation programs clainm tc utilize techniques that will work in any cultwre
and in any velue francworke True though this may be, it is only & half-truth
which plays dowr thoe importance of man!s critiocal nature in favor of his
cooporative cepacitios., It is not onough that educction be effcctive & it
must addrcss the whole being, othorwisc man continues to oxist as o frogment
of hinself. Tho thrust of Froire's programs is clso limited i this respect,
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but as least his objoctives are related to socicl realitics and not moroly to
group oooporation, and these objcctives vary in accordance with roality. ihat
is pro-government in one country will bo anti-government in another.

All oducation explicitly or implicitly is political., Tho importanco
of Freire, Illich and other oducctional eritica is that thoy insist on the
socio=political reality of oducation. Education, they say, should be aimed
at gotting men to sec thoir role in lifo as transformative so that they may
break out of thoir various statos of oppressicn. In this we bolieve thoy are
corroct, ospecially in owr incrcasingly "abstract socioty",

Politics is onv of man's most important instrumonts for effocting the
direction of tho society he lives in and thoreby the world at large. Today,
thore scems to be a romownl of tho nced for political expression., Efforts
have stted to promoto "self-renowal" on a political besis, expcciclly as a
means to awaken the middlo class to corruption within its governments. Also,
monual and rural workers and oppressed minoritics, 2s woll os sympathetic
irtollectuals, aro striving to bring about social revolution, In contrast,
the so~called "counter culturo" cppeurs willing to work with any political
structure that loaves it in poacec.

Although wo can approciato the scicntist's commitment to o world in
which scionce nnd social knowledgo would ideally bo used to facilitate the
dovelopmont € all men, we find the argument of neutrality unsatisfactory.

Tho problom, wo bolieve, is that scicntists are too bugy with social
inventions and control of tho masscs to giwe the necessary onorgy to sociow
political criticism. Honce, thoy lack tho political drive to control tho
sciontific knowlodgo thoy dissominatc to the powers thot boe Often their
discoverios only aid in the advanco of govermments dedicatod to oppression
and totalitorian social control. Political interoest, to many scieatists,

is a sccondary concorn, Thcy are dedicatod moinly to undorstand how things
and peopln work and how to catcgorizo, predict and control their rclationships
and behavicr... prosumtbly for the good of socioty. The fact that thoir
discovories are often appliod to ranipulate man as a mere means to techno logical
ends thoy soe as unaviodable. Accordingly, they often bocomc uncriticas
proponents of trends which thcy consider incvitable. Thus, many tcach and do
rosoarch within their systems without fr=ther concorn for tho socio~political
rcalitios that surround them. This, of course, is an exaggeration but makcs

a point which wo believe nceds repeating,

Certainly when we sock to change an ‘ndividual or group wo must be
cloar not only about our objoctives but how they relato to larger value
constraints. Tochnicel and psychologicul profossionnls cleim to bo simply
working for econcric dovelonment and socicl change but thoy arc zcldom willing
Yo discuss eithor outside of spocific fromeworks which they can statisti=ally
definc in so-callod practical terms. Thoir culturally limited, valuc-laden,
positivistic cpproach spcacks, iz our view, only to one aspect of man and
strivas for o world cf more systematic tcchnologios and groater production as
an answer to contomporary confucion and social injustice.

Wisroas group dynamics ard achievernsnt motivation operats to alter
ettitudcs within value systems, cultural ltcracy works to shift value
oricntations This distinction is ossontial to our vnderstanding of their
difforing psychological objectives am. also gives 2 cluc as to why Freire wns




oxilod from Brazil for his toaching activities. No govermmecut minds tho
poople having their attitudos changod as long as it gets thom to work boiter
and cocperate moro within the dominant culturo. Somc govermments, howevor,
very ruch object to thoir factory and rural workcrs being cncouraged to
organize for improving conditions and obtaining bettor pay.

Iv

Conclusion
——— 0

lan?'s valuos and attitudcs, as wo have socn from thoe proscnt roviow,
dotormine his bohavior. BHis pcrsonality, we boliovo, lends his bohavior its
stylos Tho omphosis on somo examples of programs which sogk to alter valucs
end attitudos points up this fact and shows how, by stimuloting ccrtain valuaes
and attitudes, our social nctions muy bo changed. The progroams mentionod hero
also undorscoro the frct that individual dovelopmont and chango arc no¢ childhocd
oxporicnces but continuo throughout adulthood. Thoy show Yoo thnt critical
exporicnces can occur in socio=psychological progra. s of education,

Despite tho acadomic stance that soclo-psychologicnl oducation is
primarily affcctive in ossonco, the cognitive and motivational inputs of thaso
programs for orditical adult change connot be ignorod. In fact, such progroms
nny woll sorvo as shortecuts to a personal clarity in life which makos intolloc-
tual and psychomotor skills moro roadily moaningful and dosired by the indivi-
dual,

ifith the institutionalization of socio-psychological prosrams, wo cro
faoud with the consideration that individucl change of a critical maturo is
:.0t somcthing to be analyzod out cf proportion to its reality but rather that
it noeds to be taken cdvantago of fort the sake of the individuel and society.
This considoration is what finally couscs us to reviow ths political implica-
tions of programs aimed at changing the mertality of poople. Though porhops
too dualistic, our point has boon to contrast the concepts and a2ims of programs
aimed a% achievoment notivation and those socking to promotoe cultural litoracy.
Our conclusion is that culturzl literacy confronts the social reality of its
participants with groater concorn for the trensformation of their circumstancos
at «ll lovels of cadoavor, whorocs achiovement-motivation programs scok xclu-
sively to diroct the cnorgics of the indiwvidusl toward greator cconomic nttoin-
mentss Our positiorn is not omo of claiming a good-bad dichotory botwcen tho
prograis, but rather to point up tho limitations of motiwvation prograns as
comparcd with thoso of cultural litcrccy. ie have done this by emphasizing
that these programs incorpora” : 1) a reasorably distinct set of techniques
for catalyzing cdult critical - .ango, 2) differing cultural orientations, due
in part to tho distinct conc., .. of thcir aavocates and the soparato class
populations with which + > programs work, and 3) dirfering genoral concepts
of man and the world, wi. conscquont opposing political viewepoints. Who.-oas
achievoment-motivation p.ograms tend to cater to all govermments, Marxigt-
oriented cultural-litorecy programs see thoir role as that of transforming
society depending on the political aivitudes of the govermment in quostion.
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lis posed several questions in our irtroduction which we fecl this brief
survey has not necessarily answorod, but has at least isolated onough to
respond tos First, we concludo that tho adult is an individual whoso perso=
nality and mind changes = whethor duo to lifc-cyclo, gradual, or critioal
change - and that, furthor, tho pattorns of his mind (his vnlucs and attitudos)
can be in some cases altorod by critical events, social forces or, as we stross.
the inputs of "socio~psychological” educational programs. Sccondly, whilo
adnitting that cducation is to transfer and serve gemcrally tho@pminant
culture of a nation, this oducation is too narrow if it docs not promote social
criticism and social action within that fromework, The function of criticism,
in our view, is to keep society from the totalitarian nothingness that Orwell
foresaw in his book, 1984. Also, therc is the question of identity. An
education which ignores separate cultural identities witiin a dominant socioty
is likely either to enforco an identity which sits i1l with tho individual or
which in the final analysis keeps an individunl's true identity from emerging
and thereby contributing to that continuous process which is the making of
socioty. Thereforo we fool thot political swnrencss and social action are
vital objoctives for adult-education programs, even moreso than thoso of
vocational and professional training, Finally, it is clear that the values of
those who decide that others should preferably change values or attitudes
provide the clue to the meaning and direction of their progrems. In this
review, we have noted a positivistic, entrepreneurial, capitalistic orientation
on the part of McClelland and his associates and a Marxist, vrorking-class,
soclalistic orientation by Frsire., Certainly, their differing concepts of
social reality encourage us to consider our own assumptions and aspirations
in this regard.

There is no attempt here to analyze the major socio-political and
technological forces for social change and their effect on the mentality
of the individual. Our omphasis has been on education for individual change
and its implications for social reality. People undergo relatively minor
changes almost daily and more profound ones with age. Technological inno-
vations, powerful others, and major social shifts certainly greatly influence
man!s minde Equally dramatic in owr vicw are thoso ebrupt changes that the
individunl roalizes whon he attains new incentives, better personal adjustment,
greater group integration or cloarer class consciousness through education.

4 peasant may have certain attitudes enforced so that he fits botter
into the dominant culturo., If he is given the opportunity to rise within
tho ranks of social prostigc, then he may well adopt tho consciousncss of
the ruling clogs. On tho other hand, if ho wokes to a sense of his own
cultural horitage and dignity, +then he may woll fight to improve his lot
as part of o distinct culturo and class. Many individuals in the so-callcd
"lower" class, as Freire knows well live without & sense of olass or culturc
and therefore without a full conception of personal identity.

Adult transformation is a welllmown roality to psychoanalysts, pricsts,
teachers, conscllors and others who deal with the mind and personality of man.
In their work they notc that for one reason or anothor peoplo oftcn change
attitudes and/br values semmingly "overnight", Sometimes these changes occur
becauso of a critical ovent (death of a spouse, divorce, imprisommcnt, porsonal
injury, work sovorancc or prorotion, or marriogo, birth of childrcn, ote.),
somctimes bocausc of anotherts influcrco cspocially in the douain of roligion
or politics but also with rospcct to work orientation and group intecgration,




sometines becauso of a provocative cducational experience, Theso changes
often result from familial or societal repression (oppression) of the
individunl, creating what is called a disposition or potontial for chango,

Quoting from the Thesis on Feuerbach Marxists claim that philosophors
have only taught us to interpre® Thc world, the problem is to change it, In
a Freire class froquently the individuzl discovers a new sonse ¢f self, to
the point that he rocovers identity and honce begins to transform his socio=
political reality, Through key-words and authontic dialogue he learns the
ncaning of taking specific action on tho basis of concrete reality. Thus,
it is not merely the status of the individual in society which matters but
how the government in power conceives of and troats the individucl, especially

: one from the manual or "blue~collar® working class.

Not all workers or poasants, of couwrse, feel that they want revolution,
Apparontly, however, enmough do that ono writor sees tho oligarchs!"great fear
in Latin Amorica® as boing thati +ime when the masses rise to governnont and
power,

With Freire the individunl's need to achieve B:nd to work as port of
a coordinated group is sharpenod, as is true with MeQlelland and those who
utilize group dynamics tochniquus. The major difference, as we have seon,
is that Freiro cxplicitly takos position in the major political styuggles
going on in the world today. His position attacks the notion of "valuo-free"
cducations So-called "value noutral" programs are acceptable to efficicncy=-
oriented govermmenis and international organizations dedicated primerily to
ccononic advances, whercas cultural litoracy programs are welcome only in a
few countrics and, at best, moroly discussed at the international level.
Although Freire sorves on the Uncsco International Consultive Linison Committee
for Literacy, his programs are far from being utilized by this Organization,

Education today camnot pretord to be politically neutral nor can efforts
to change the values and attitudes of adults be considered only in their technical
agspectss The adult can change, as we know, and critically so, He can learn new
outlooks, attitudes and behaviors that are crucial to his development and that
of society. Education which caters only to adult economic needs ignore~ man's
trapsformative rols as a social animnl. TWorse, it rejects mants poteonticl as
& rare species that has yet to realize the full creativily of its changing
mind.
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