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Some social issues and dilemmas contributing to the
need to improve our educational- system are: (1) changing meanings of
_work, (2) changing structure and compositi®n of the labor force, (3)
problems associated with institutional dropouts, .(4) problems
‘associated with separating. students into college-bound'and

' " employment-bound curriculums, (5) the information deficit dilemma,

and - (6) special. needs of minority and disadvantaged populations.
Career education has the ‘potential for unifying the curriculum,
better meeting individual and societal needs, and dealing with so

of these social, psychological, and economic issues.'.For ‘the past
several years, a group of researchers and graduate students at the
University of Minnesota have been.conceptualizing a X-12 career
development curriculum.to facilitate self-development. In the
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(/ . ' International Perspective

N ‘ s

. About 12 years ago I had an 3gpértunity to spend a year in Norway studyiﬁg

N . o~ ~ ry :
Norwkegian educatlonal reform. At that time Norway, a sq&}i, democratic, homo=-

. - - -

R ) iy . - - s py : l
geneous:nation with 99 percent literacy, was in the process of changing, its
. o ’ . : ~ . A ) *
school structure from a seven-year folkeskdle to a nine-year youth school. At

» ¢

the heart of the educational change was a desire to broaden the role of the __ . ‘

-

a5 4

. - ' ‘ o
school, to provide students greater opportunity for choice, to.open up options,

in a/system that previously had been fairly prescriptive and tracked, and to

o

provide’an opportunity for students of diverse backgrounds and abilities to '

come together for nine years of common education but also with opportunity to . - 1

1

.

explore their ovm unique interests and abilities through ard expanded curriculum
and co-curriculum, The ultimate goals were that the new plan would open eéual

i * .
educational opportunity for all and that students would be better prepared to -
choose vocational goals. A counselor was to be introduced in the system for *
ras - H

the first time to assist. in the process of providing educational and vocational* N
N ]

*

” . s

gdidaﬁqe for all. The reform was legislated in the School Reform Law of 1959 .o *

> +
.

and was to be implemented by the Ministry of Church and Education under &
o ‘ <1 . . &
i ‘r -
Norway's national system of education. In other words, politics and education

were acting ;ogether to achieve ends vhich tue society deemed gcod. They were
i é

’

making major educationdl changes to make what already appeared to be a good

. educational system even better.

b} - °

. What is of special significance for this curriculém institute is not only

-,
¥ 13

that the change drew heavily from the rodel of the American comprehensive

v

school but that there was a strong and deliberate focus on vocational orienta-
' N\ ' .
. tion through curriculum in grades 6, 7 and 8, Of additional interest is that

this educational reform in Norway came ebout the time of anorher significant

1
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and motives of clients,
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event which has had an impact on Ame erican education, Spqcnik, as we'dre well
awvare, provided an iﬁpetus @n this céuntry for the discipline-CenEered cyrricu-
lum changes of the 60's wgich sought to r;prove subjects - especially math and
sciepce - through such projects as SMéC, PSSC, Project Englieu, ane Preject

Social Studies. Thus, we have the irony of- a country‘emuletfng.us and ‘broaden~

-

ing the focus of currlculum at a time when we began to move in a d1/96/10n of

tightening up, especlally the acadeuic currlculum.

.

We are also aware of the

-
»

curriculun moveménts prior to the '60's when there was at various times focus
Voo = .
on child study,'the core curriculum, and the waey Action School. -

N &

1 mention these thiugo bccause I thlnk it helps us to get a bettey handle‘

. »
on what is happening to education in our society when we add a little histori-

"cal perspective to tlie present context of curriculum reform today - which has

N
in the last two years been labeled career education. - o
. = e F . l . \
Lest we think we are inﬁthe midst of a revolutignary new movement, Herr
. - s » .
. : N Y ,
(1972) reminds US. o 4 s _ T ’

rd

"many of the-elements which appear to be Incorporated in present
descriptiots of <tareer education have been aévocated in one form _
. or another ‘for at least the- past centuky." =

- -

1

~

Whether "old wine in new bottles"

»

current ani emerging systoms

or "new wine in olﬂ‘bottles," the best of

% i F I -
ly on the behavioral scienceejfor an understanding of the developmental needs N

- B

bave more effectively organized .the institutional
° .

resources in the schools and-community agenciéa vhere guidance is performed,". .

12

and appear to have expanded aims and bolder s rategles iHansen and Borow, ’C73).

3

National, Perspectives

-

esides the international curriculum developaeats,

there also have been

Ed

some national develgpments in career wxvdauce vhich were "precursors of career

LY \ ‘.
Al worxe %, vocational -

education ~ pragmatic efforts of hunanitarian soci
- : y * ’

i - . . - ?’ ) .
.

gy

»

-

L

.

’ f
"are more broadly conceived, have drawn more heavi-
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educators, and counselors which werg focused on the needs of huwman beings to
N ) w . r’} ’ . ’

develop and-adjust to an'occubational role. There are three major thrusts, two
¥ L . B

of which, go back toithé turn of the cEntury, oné to thé mid-forties.~ They are

) voc;tional educatfion, 2)‘vocatioqal guidanée and’3) career development. Let

- =
N ’ . . -

me‘deél with each of these briefly. - '

-

Vocational Education,

Most. of you as vocational educators are more famil-
r 7 : ) hd )

N L '-
iar with its history than I am, »But I think it is Important for me ton call

attention to the impact of vocational educatlon Jback in the 1890's vhcn it was

recognized that individe als needed more training and better skills to prepare

.

-

theaa for a complex industrial world and that manual training or work as an
~ . i

“ . . ] . Lo X , ’ .
. apprentice with a master craftsman would provide 1mpdftaqt kinds of experience
‘thét had been lacking prior to that time. Although it .had a primarily cogni~'
P .
tive information .and Skl]l orientation, vocat fonal education gave rise to. the

e

first national vocational guidance movembnt. (And it is l«rgely tiirough voca~

tlonal education leglslarlon and funds that major innovative programs | in career

. education are under way.) . AN
2 b ) . ' v
B * Vocational Guidance. Abcut the same time an 1dealist1c social uorner

named Frank Parsons became concerned with providing.a new set of human services

and set up his Vocations Bureau in Boston. Parsons, who is generally considered

- the father of vocational guidapce had a fairly simple and explicit mcdei for
hPlplng people /’gatiOﬂaLly. e aaié;you help them obtalnxulﬁanmﬁffzh about

jobs -~ occupatioual information about reguirements, worketr characteristics, \aad

working conditions; you help them to look at themselves - their abilities and
. . ~
1

.

-in.2rests; and then you enéage in trdg reasonin about the two - and make-a

That” true reasoning" has come to be called‘"counseling" in

*

% voc?tignal choice.
Aud vith the Advent of the psychology of indivi@ual.differa

H ’ -
and thb test and measurement movemedt, there was developed a variety of

encoes

3
-

tosls and instrurentq Lnrounh which decisions could be made for yeoglc. -
: | T 4

. . -

\




ly used by colleges'and industry.

-4 -

The problem, however, 1s ‘that the tests

differences between studenti became

-

«©

given to get objective measures of

And the model presumed the existence.of an

LY

expert who had the answers and could iéll you which way to go. Thus tﬁe origi-

nal Parsonian pproach
” ‘\

created ou? of humanitarian motives to meet a societal

]

tests for selection and placement, especial~

'need became a hattnlng model of itléxiduals and jobs with essentially a predic-

tien and placement function. And o

-

expression~in vhat has b_eé%\ the chic

-~

. vehicle for vocational guiaance in the

s T

"course that matching model -has found

P>

- locks at himself, studies

schools, the ninth grade careers or occupdtions-unit in which the young person

a couple of ogcupations and chooses one that he wants .

to be,

,

stable job market, unchanging individuals, and assumed a once-for-all career -

One of the problenms with_this model 1s that it was oriented toward a

decision at a given point in time, 211 of which have pr
- -

raved fnappropriate for

¢ - _ modern times,

Since thea - about the mid-forties and early fifties -
soue other important educational developments have occurkred., With the emeigence
ALY . -

of-counseling psychology and especially the work of Carl Rogers, there was a .
4

LCareer Develooment.

»

-

strong focus on the self - on awareness of self - lindlng personal feelings

.about self with goals,

atnlevements, aspirations and exterifal  realities.

o
=
F

Concurrently a new line of inquirj was going on at Columbia when Ginzberg

-

identified three stages of vocational‘development and Doa Super>pnd his asso=
- . ]

ciates began their longitudinal Career’Rattern Studies and in efifect helped

e

create a new discipline and a theretofore negiected aspect of human devclopment

_called career development. Their unlgye contribution has added- 2 dynani¢ dimension

-
-

Uj helping us Jook af the dev loonen;a& aspects of occupat;onal behavior’ and a
{ R :

new construct callod vocitional matacity: They defined career develoepment as self~

development. While the study of how people develcp vocationaily —-}neir occupational

* i ‘ ¥

. = -
-
- S , ' . . . . ~
v . . - M
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socialization - is a relatively new fielglof study, there are scme thiégs that -
we havé learned not only ‘aﬁout aduIt‘er“ers but about occupational roies and
. motives of gbildren and youth, as w%}l._. ‘ |
And this looking at career develepment as self-developuent - using the
work world és.the vehicle'for'self-exploration - has set the stage for what 1is

happgnfhg today - that is, in effect, a convergence of these three historical
° b

trends, in career education, This focus in many ways appears to have moved us

toward a concern for the total curriculim: rather thanmproving subjects in

bits and pieces, it has brought us closer to what Goodlad (1968) back in 1966

£

called a "humani%tic curriculua" based on hwman interests and values. ¢ Bven

’ »
‘then he was suggesting the gieed for attention to the entire curriculum and the

-

° -
larger questions of what we are éducating for and why. And as we enter the

’

‘decade of the "70's we are offered a new framework for curriculua which pro-
’ ~
vides a comprehensive umbrella for unifying learning experiences around t

he ~
N . N . g
career needs of ysuth and adults and attends to the dual concerns of the

= - e
individual and society.
. - )

i .
.- . Social Dilemhas of the '70°s
Ly - ’

; . = = * - . hd . . - -
As with Noxwav;swe are trying to make a good educational system better,
£ :

We are well avare of the‘social issues aqd dilermas of the '70's which make it
imperative that we scek some additional -solufions. I would like to highlight

some of these larger social issues which in uy opinion relate to occupational
g . -

.

dilemmas, + ) - .

;
Vs

1. Chanzing Meanines of Work in the Viman Experience. The message has

-
i - -

been comipg across loud and clear frem a variety of sources - that peoplé-are

'§ecoming uore alienmated from their work,, that they are not ‘getting the satis-

- -

Pt

ébccions expected and that thei*‘ﬁoor work adjustment maujfests itself in.

?

C, .
absenteelism, lack of productivity, and ‘even sabptage. There has been a plethora

\]
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of articles in newspapers® and magazines in the past two years with essentially

-
¢

a, gimilar message - the meaninglessness and dehumanization of work, especially

on the assembly line. The workers are saying that they are concerned about more

.

than just the economic security of the job - they also want what Levenstein

-

(1965) calls "psychic income" - personal satisfaction in what they are doing and

in, the work environment. The problem was poignantly presented in the CBS TV
Doctmentary dn the blue-collar workers on the Datroit assembly line last Jul}.

Anot aspect of the problem iﬁfthe message from some‘ggxthe students who

. _—

are, nofl accepting our traditiecnal work values. They are saying, "Don't force us
s N * / . "
into your traditional jobs; help us find‘wérk that will help us change and im~-
. * -

prove society. We want activities and jobs that will make society a better 4

- .-

place." They are concerned about the roles various occupations piay in fulfilling
’ =

. social and economic needs. While most of the people I know have to work and

-

want to work, for some work does unot hold the central place in life that it once
had. Increasingly we are seeing the phenomenon of the adult career shift asmong
i
established workers who are tired.of the rat race and--want to change their life’
; 3 [} 3 f\ ' '
style. Some are saying that while the rple of worker is important, they are also

I

concerned about their roles in family, politics, and community. Indeed we are .

a

seeing a’variety of work patterns influenced by different work values, changing

leisure patterns, and reexamined fhdividial needs and goals,

2, Changes in the Structure and Coirzosition of the Labor Force. While it
is’ not necessary.or possible for m2 to deal with all of these, T would like to

cite some of the major ones which are parc of the occupational dilemmas. The

4

first - one we have heard quoted many times - is that 80 percent of the jobs of

&

thls decade do not rcquire a college education - this at a time when the great

American dream of collegze for cveryone stlll seems to dominate the Ameri-zan

gains for

inaginaticn, Among other significant changes are the increasing

- - »
- - F 4
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Blacks in the Iabor force which - though far frcm-aggqﬁZte —- are encouraging,

Another is the fact Ehpt more and more women are entering the labor force and ',
are asking fot equal opportunity in educatio; and e@ploymé;t: He have also
become acutely aware of the probleml associaEff vith employment in the past two
years - an‘ancmaly in which we do not have e;opgh skilléd workers in some fields,

T

such as health services and accounting, but overtrained and consequently:

)
v oo . P

underemployed wotkers in others, such as teaching and engineering, We are also
- - » .

+

avare of the fact that with technology some jobs are disappearing through auto-

matior and that others are being created and that new kinds of jobX\gre emerging

.

Sith- the efforts to solve some of the major social problems associated with *
{§ . n

housing, health, ecology, and civil rights.

3. Problems Associated with Institutional Dropouts.® W2 know that in spite
of the many brogrgms of the late sixties fo provide skills, jobs and training
for those unprepared to enter the job market (the'NYG, the Occupational Informa-

tion and Skill Centers, MCTA, and the 1like), the high school dropout éroblem is

F
still very much with us. Marland (1972) reminds us that there are still around

~

* 30 percent high school dropouts each year, students whose needs are not being

met by the hgavily academic or general curriculum,

* € s
But another kind of dropout has come to the fore in the career education
L . Y

mlovesent. And that is the college dropout. Again we are told that of the

.

40 percent who typically go on to college, the ones counselors are accused of

spending their time with, only half of those-will obtain a four-year dagree,
the others left to flounder without alternative goals or guidance. The net

result is that 80 percent ¢f our school population does not gét adequate

- . .
vocational guidance and plecement assistance (Marland, 1972).

A third kind of drepout has entered the work scene and that is the
corporate or institutional Jicpout = the adult worker, already menticucd, who

-
-

*
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is tired of the rat race in which he finds himself and the roles his work
b or

requires, This kind of dropout is epitomized by the Law School Dcan who

resigned anﬁ'moved his whole family to the Minnesota North Woods and the

- ~

brokerage firm executive who resizned not only frem his job but from all his ~ ~

- .

3 Iy - p - 3
board memberships to engaga in a year of self-renewal and find ancther career.

- -~ .
Increasingly welare sgeing this“kind of exitéretraining—re—ehtry pattern among

workers who ard

AY

not willing to spend their Iives with the same job or corpany
= . ‘}1 : =g oy i N i
so they can obtain the *50-year watch, . < .

#
.

I/

[ . T

ing of education until 16 and the employers' insistence on at ledst a high

H

.school diploma for most jols, we have seen many youth isolated. from thé werk

- «
’ .

world, Our traditional programs.have forced students to chocse early between
i
H

ki g
i

4. Problems Associated with the "Wallieg OFf' Dilerma. With the prolong-

P

acadenic and vocational education, with the result that the vocational students

-~ P

have been the onpg given a direct exploratory experience - which unfortunately

has been looked on as something you do if you can't handle the academic curric-

ulum (Paylor, 1972). Except through summer and part-time jobs, other students

‘have had little opportunity to knew the work world ~ how it is organized and

.

what the options are - or to really test themselves in it.

*

he traditional

curriculum has served to wall off the school from the community,

This walling-off of the employment-bound from the college-bound has re- '

bound, and college-bound students defer as long as pessible thinking in voca-
- a

tional term$. The walling off has perpetvated z curriculum in vhich academic

2

subjects and Vocational subjects have been in their cim.boxes and a.tracking

systen which negates the very purposes for which the comprehensive high school

- <
s

was created. It has caused a fragmented curriculum which has uct capitalized

. Vs

on the possible ways of integrating academic and vocational subjects, to moke

»
.
.

N

sulted in an unforcunate dichotomy in whizh work is comething for the e.nlovment-
1] i 7

e o
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school wore relevant -to the present, goals, future plans, and preferred life

styles of studeats, - 1 believe Robert Frost's words are appropriate here whan

he said, "Som

a

nething there is that doesn_t love a wall - that wants it doxn. .

I .think a lot of human be*nps in the schools are tired of the artificial

LR

walls ‘that have been created io separate them fram one another - college—~bound

from emglemvﬂL‘b0h7d

acadenic teachers from vocational teachers, tedchers and

students from people in busihess and industry - and I think career education .

u(. S

speaks most forcefully to this dilemma’ of ge tting the walls that serve only to

obstruct human potentials dow

5. The Information Deficit Dilemma. One of the things we have learned
- Al
4

-~

through career devalopment research is that students and often adults make

tareer decisions vith an information deficit,

{Kaiz'(l963) has put it clearly

®

when he says, regard1n° career decision «n1k1qg, that students "do not know what
. I . -

(informatisn] they need, they do.haxe _what :hey want, and they cannct use wh

f
.

they have." There is considerable evidence, for exas ;ple, that students hade a

-

*

paucity of information about occupational and educational options; that they

%
e

often hive misinfermation; that they make carecer choices from a very limited

=

range of occupations often basad on myths and stereotypes. We have been quite

RN
e

: X

avatge of this kindlof in rformation deficit which often leads to premature occu-

-

pational foreclosure:

«
- ks

However, there are three other kinds of infbrmaqien waich have been lacking:

1) information about self, 2) Information about psych0~bocial spects of work,

. *
and 3) Information about the process of caveer decision-making. test students

-

have not had an oéporaunfty through the schools to obtain accurate informatioen

. .

about themselves, thelr JBtltUéOS, interests, and valucs -~ what thoy value, what
A

st - i :‘k)

they can doj what their priority values are and how teey want-to act on those

values through the chioicss and deeistions they ake. Often the iafor-ation they

e

-ty
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1 v&ich often has not. met their needs, from the
ping, ground for .the

€

igh can open up oppor-

verbal acadenmic curriculus
unfortunate perceptton of vocational ecucatinn as a dum

-

problem student rather than a positive, vlable optipn
of" the

H a
The reluctance of the SChOOlS to relate vurriculum to the world of
-vocational education contro-
b

-

CUnities.
work - w16h its roots in the old general education
versy - has. done a special -disservice ‘o those wvho, have beer -
oppoétunity structure. Career education - asg,one means of ging education
.and ofL closer together in an integrated curriculum ~ offe*s sone prcmlse.' -
er group whose qp;clal needs are Jusg beginning to achieve special
It has been extremely disconcerting

ation which has come out in the

v

) -An.otl‘
] attention xs the 51 percent called women.
. e
to me that most of the lxterature on career educ
— ~ - Ppast two years has given only token attention, if at dil “to the important y
\ } N ) .
I question of the edugation.and eméloyment of women. Except fdt Roman Pucinski’
N : achapt%g, few writers haQe showm any indlcgtioh that there 3% nend fog comcern
: c - o ‘
) . abolit the career development of vwomen as well as of .zen. "It seems to me that <
. e, - x . ] -
. . T the facts aboit wom??\in the {dbor force, along .witlr the moderate voices of the
t Women's hovemeﬁt (of which-mine is one), nmake explicit the negd for women to be )
able to choose freely from a variety ;f roles in life and not to be forced iﬁto .
- fhe creation'pf'progra;s of career educa-
r‘ ——

ong mold or ca;eer pattern for all

ed to the changing role of women will also dvamatize the need fo
Hnily: The startling facts
fted opporCunLtj in

tion gear
prograns for the changing roles of men in work and f

-~

about women in aq‘loyment - the i {1creasvng numbers, the lim
the dis criminac&on in salary and promotion- are matched
ment which a

stereotyped occupatisn
by a concern about the lesseﬂed cwportuqz*ies for self-Efulfil
n_are 1) its sponsor-

Two signs that the USOE is beg lwnlnp to Sncw conc;.

- ]
- ship of a work semlnar this menth on women in the La
QL )
- WJ:EEE ) . - , . . < - -
Aaff" - * . [

t
tight labor mirket prcsages. ‘
zbor Force with Tapiiggsifns
. ‘\“‘*\‘,\
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for Care&r—Education and 2) thé fact that the official USOE film on career
education has beqn'nithdrnwn due to the inadequate ‘representation of yomé«\ana

4

minorities. While most of the ‘career development research and theory hag been
} ‘ .

.

on men, there *- ~me evidence that attention is now being: turned to career

'éevelopment of ..d cireer education for women, ’ :
, . &
‘The problems of lack of planning, lack of work bLientatlon and 137é of

identntf have becn especiilly conplic ted for gir%p vhose planning t;pically

has been for college as a stop-gap job until maﬁiinge- whose idedtity has becn
~ : )

through a husband’ s, occupation; and whose main role has ‘been prescrlbed by

.

‘society as ‘that of wife and Pother.
&

New Delivery Systems .
) F

[}

‘

Al", of these dilemnas refléct the need for some major cducational changes -

in general and vocational curriculum and in vocational gufdance. Studerts have
. - ’
told us in a variety of ways that we are néot neeting their needs in the life

L3

playning demain. Studies of early Ch‘lleOd have 7ndic§ted that students develop
tneir attipudes abeout occupations very eavly in iife; hlgh school students have

‘ .

repeatedlﬁugaultcd the schools - and ecp;cially couaselors - for lack of effec—

=

tive ‘help in career planning; and college students are fearful and uncertain

N -

about altcrnatives as chey Face “ the prospuct of a Job mdrket which appears to

-

hold liLt}e for thcm in some tradltional fields in which they find themselves

-

overtrained and un- ar undefegpleed

There is no doubt that individuals in a complex society such as ours need

& 4

© more nelp in” finding out who they are, whére they're going, what they can

4

becore ~ men, women, Black,a*n te, Chicano, Indians, allx Counselors as one of
the mujor delivery systems hava been inadequate for a variety.of reasons, not
Al A
3 i .
all of thelr own craation. The curriculuz, as aunother part of the delivery

‘
* -

system, has also beea jnadequate, And nevw, a diffeagnt kind of delivery system
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which today is called career education,
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Y b
is being advocate

-_a s/stem of career education which-provides for a variety

L4

of experiences through the curriculum, in school and in com@unity, involving

¢ -

. - »

. L
teachers,' counsc’lors, parents, and business representatives,

¢

It is my belief

+

N .
that career education in the broad sense can be a truly liberating force.for

social change and a humanlzing alternative for individual development

‘ *

Qotential for Lnifylng the cufriculum, better meeting individual and eoc1eta1
needs and for dealing w1th‘%ome_of these social, psychological, and econcmic

? 4 .
I would like to. spend the remaining minutes dellneating

"'\

some °f the major characteristics of a career’ education curriculum in thlS broad

13 - -

context .,

< ‘ M

isgues which face us,

=

.
* <

R [

\_—f' L ) *

o’ @

’ Career Education! Liberating Alternative
’ ’ * for a Humanized Curriculum

[

Thus far I have suggested that educational ghange and reform is one means

by which democratic nations try to impJement goals to which they are coumitted,

that three historical strands in American education have converged into a thrwst

»

.and that some of the major social

.

dilecmas of our nation affect and will be affected by what happens in the

schools as a result of broad programs of career education.
~~

3

I am very much concerned about the narrow perceptions that many educators

e
.

have of carecr education. . Some see it as Just another name for

Vocational education, and, as such, something which they are not buying into,
4

Some see it as a put=down of general and academic education and as an attempt

to vocationalize/the schools. Some see it as vocational and techmical training

.

, :
for everyone, as early tracking, and as an abandonment 6f the college-for-

~

everybody American dream - a prospect of special concern to minorities who are

just gaining greater access to higher educatidn. Othérs see it as a pronulga«

- N . \’ - r i
tion of a traditional work ethic for all at a time when work values are diverse

k]

-?

It holds:

-

H
k3
H
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. counteract these fears and concerns. .

e But in a more, positive vein, I believe that in the broad context carcer

~ 1[,. - A / ’ ;.
P . \

= [
i

and changing and, even more, as a glorification of work without adequate

attention to the importance of leisure, aesthetics, family, and communiti.'

While many of these interpretations are inaccurate, the expanded concept helps

% -
.

.

education has potential te be both liberating and humanizing ~ liberating’ in the,

sens¢ of opening up more opportunities, options, and.freedom ¢f choice for all-
) L - . -

segments of our soclety to more fully develop their potentials; humanizing in

> B ) s - 3 - . ’ *
that it will put thé focus back whére it belongs ~‘on the self-development of
- ‘ J ' .

tte indiv}dual,and his human needs and values. I would like to briefly describe -

the dimensions of such a currdculum as my colleagues and I at the University of

Minnesota have attempted to define it. For the last several years Wes Teanyson,

Mary Klaurens and 1 °(1972), along with a group of very ‘capable graduate students,
: _ ) ~
have been conceptualizing a K~12 career development curriculum to facilitate
. [ - .
, | /o
self-slevelopment. :

. —

]

The Career Development Curriculum (CDC)

* i
o

In our conceptualizaticn we have keen strongly influenced by Super, by

. - >
Tiedeman and Q'llara, and other career “evelopment researchers.. Super's defini-

tion of vocational devel®pment as"a continuous process 6f developing and
. | .
AY i
implementing a self-concept, with satisfaction to self dnd benefit to society",

(1953) still holds a great deal of mea»ing today..,Lite!staées - of growth, ‘

_and, more lmportant, that tha job of student should be a joyful, humanizing,

exploration, establishment, maintenance, and decline -/play an important part
° *

in his theory, and it is these Life st.ges and the d%felopmengal tasks associate@
vith them that form the raticnale. for our aﬁproach. Super's view of career as !

e !
embracing the major roles one occupiés in d'lifetime ~ family member, community ;
member, studené, and worker (1971) -'éuggQ$ts that school is part of one's careér

i

growth-producing experience. N A

.
-

i

A AT YA
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Katz (1973) contributes to the broad concept when he says that the basic

choices of work and non-work are choicea among values and value systemg - that‘

Keavh'igdlvidual makes self appraisals, evaluates past performance and predicts

future perforimance, and his decis;ons and’ plans express his self concept.
o - ) 4 . *

In our work on the Career, Developuent’ Curriculum (CnC), whichis an attempt’

14

to transkate some of the brqad career development concepts into a systematic set

. 0of leafning experiences, we view career development as a process, a part of

L

human development which occurs whether we do anything about .it or not. We see

T -~
]

-y

career éﬁucation as the teaching and counseling interventions which facilitate

that development. We have iden:ified ten major dimgnsions that provide a

-

broad framework for practice - and Ghich we believe get at a|number of the

uoc1a1 d{lewmas just described - and have attempted to state these in behavior-

a]?k rms. . .z T : ’ . .
.y | .

: ) _+  -CAREER DEVELOPMENT .
: : = IS

. 4
N cen - . ’
~ - €

HE ASPECT OF KUMAN DEVELOPMENT S . A FIELD OF KNOWLEDGE
. _—

v . "The process f devéloping and - ‘

WHICH~I8 implementing a self-concept'. - WHICH DRAWS FROM

~Super . . ’

’

" DEVELOPMENTAL PSYCHOLOGY
NDUSTRIAL PSYCHOLOGY
VOCATIONAL PSYCHOLOGY
VOCATIONAL LDUCATION
OCCUPATIONAL SOCIOLOGY
- COUNSELING PSYCHOLOGY,

"Self-development viewed in _
relation with orientation, =«
exploration, choice, entry,
and progress 1n educational
vocational pursuits'

» —Tiedeman & O'Hara

USCONSCIOUS  &-
e,
CONSCIOUS

AND IS AFFECTED BY

pa—y VOCATIONAL GUIDANCE
EVENTS ) .
MEDIA . N .
PEOPLE T
RANDOM FACTORS ! ¢

— CAREER FDUCATION . o f

CHINSELING INTERVENTIONS I

1
. COMMUNITY INTERVENTIONS
TEACHING IR TFRVEVTIOVS :
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Advancement

5

4

/

-Describe modern work, structure and its organizational

Being of the §ommuni§y:;

[ 4
L3
/"‘\‘m.ﬁ-/\.__&
Y e
- <o
L]

') =16 - \fJ\ - l T

Dimensions of Career Education

.

Lt . -~

bt

Identify his intervests, abilities, values, needs and other

self characteristics as they relate to occupational roles.
Explore occupational areas and describe Bpportunities,
potenidal satisfactioas, required roles of workers and

J 4
other related’ dimensions.

-

. ¥ . : .
Describe the psychological meaning of work and its value

i -
.

"in the human experience. ' -
<

L3

-

’

" milieu. - o -

Tell how the individual's role in work is tied ‘to the well-

P
-

: z
g

Demonstrate pfanfulness in striving to achieve %cupational

.
-

i ,
goals and objectives, f N ) "

Demonstrate through his work relevant behavior that he is
. s ?
- 3}
acquiring a concept of self as & productive person in a

&
work=centered society. >
Describe that relationship which exists between basic

skills, marketable skills, and Interpersonal skills® and the

jobs he can reasonably aspire to in adult ‘life.

Demonstrate possession of a reaczonable degree of baslic

a

+

skills, knowledges and behavicral characteristics associ-
ated with vork of some type or an occupational area.

Demonstrate through his work relevant behavior an ability

to learn, adjyst to, and advance in his chosen cccupation,

-
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g . . ..
These\dimensions clearly support our view that-career development and.per-" e ;

°onal or self development are part of the same package, a position which : ’ ’
emerged out of an a"areness that students are not\julfillfng their potentiali= h s )
ties partly because we have failed' to help tnem work out t;e relationshlps : { - : g

. 2 . . ; '
between themselves and their soclety. Thls avareness bas been reinforced by. . -

/ - r~
their cries for a more humane environment for ‘a more relevant curriculum. Agd  -.

Cety

*

relevance is found. . . "when that which is being learned enablés one to’under-

\ »

- - / AY .
stand the meaning of his.life and wvhen exgerlences are provided which help tiJ

a
a

.

-

together commun}ty and indlvidual interests" (TEnnyson, 1971) S ,
The CDC reflects our belief that work and leisure otﬁcr a natural vehicle . ~
for self-exploratlon and seif ex mlnatlon - not strrctly an egocentric search. fo/
for self but a socio~centric search fof self in Society. We- have developed a & ,
set, of obJectives.and learn1ng~exper1 ces which provide studentx’w1th oppor— ’
tunities for~value clar1f1cation;w1;h respect to work and for realltyJCesting e
of thelir emerging values and'self concepts. - f - ‘ . b B
‘ ) _+ Drawing from the work of Fiaget; Havignurst, and others, we have‘fefined}a ’ ‘
bet'of sequential developmental tasks framed in behavioral terms End have trans- .
lated these into perrormance and enabllng objectives. -Let me brlefly share with .
You these tasks, as ve see them. . . » : - ' " -
VOCATIONAL DEVELOPMENT :éSKé OF‘THE PRIMARY YEA?? | o ‘
1. Avareness of self '’ % e o .. *
Zi A:quiring_a sens;‘of\agency . -
- 3. Identificatiohﬂwith wcrkers ) - . R Sea- R t/(
) 4. Acquiring knodledgc about workers . s . :
TS5 Acquiring inte;pchOnal skills \ ' ‘
6. Ability to present oneself obj;ctlvely e J/, * .;
7. Acquiring respect for other people and the wlrk they do a

\ ' , )

N k

»
v
MM b
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- 1 - . M
VOCATIONAL DEVELOPMENT - TASKS OF THE Iﬁ?ﬁRMED;ATE YEARS

- H

X
concept

1. Developing .a posibi@e sel
R . 4
A ] - ‘ 1Y
Acquiring the
b .

discipi e of work ~ ,
’3, “Identification with. the concept of work’as a valued institution’

»

¢

Lhe increasing_knowledée about workers ST ,
. . - i, l; - , *
: * 5. Increasing interpersenal skills = 3 ~
6. Increasing’ability'to_presgut oneself objectively N -
. S p .
= .t , b . -
7. Valuing human /dignity _Z o : cor - \ 3
T P o _ ‘# B . - 7x
o : o PRI O Sy R ~
VOCAT;ONAL BZVELOPMENT: TASKS OFQTHE JUNTIOR HIGH YEARS
. -k 7 . LA \\ X ,/-
- 1. Clerification of 3 self concept e o
B 3 . ? , ’ -
R . s Taen .
, 2, Assumption of responsibility for vocational planning
Y
\ . . . . -
i 3.' Formulation of tentative career, goals , ., -
.8 —_ b ‘ ES .. -
' 4, Acquiring knowledge of. occupations and work settings
s, Acquiring knowledge of educational and/Loégfionﬁl ré§0urces
! 6. Awareness of the decision-making process ) L
{ . ; -~ . . o
M i~ ¢ n * .
7. Acquiring a senge of independence® .
£ .

. - - . -~

2

VOCATIONAL DﬁgELOPNENT TASXS OF THE SENIOR Mg YEARS
T - L .
1. Reality testing of a self concept

. 2. Awareness of preferred life style .' t :

[

3. Reformulation of tentative career goals

) . ‘ . .
_ 4. Increasing knowledge of and experience in occupations and work settings

1

5% Acquiring(gnowledge of educational and vocational paths

Clarification of the deéision-making process as related to self
/ .

. 6.

7. Commitment with tentativencss within a

changing world

-
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i addition, we have created learning vacxages witich

at each level - packages

fac111ta

o Vs -

in such t}tles as "Life Styles and Work," "Solf-Congept Etploration " "Women an%

. -

- the World of Work " "Occupational Satisfactions and Reward

H

»

' and "The Social Contribution of Work,"

ences, designed to prowote vocational maturity, might "be 1

. -

s," "Value

-~

»

is

thése tasks.

A

£

which represent the broad context of cargér Qducatlon

Ldentifica-.

It is inteuded that these, experi— .

ncorporated at

- -
*

different 1evels and in diverse subjects-so that by sthe time a student completes

high, schbol% he w1ll have had a systematic set of career e

t

xploration

-

experiences -’

I

tlLd toi%%velopmental tasks-but net rigidly prescribed - experiences which will

i’ - o E

help him to clarif& his goals,,to obtain thé skills,

Enowledpe and attitudes to

.

» achieve them, to learn %ho .he is,

what he values, and how he defines hlmself in

.

.

Yelation to others and to society.
!

“ Our - -conlprehensive cafeer education progran

t .

. has eight basic criteria:-;f' : N .
1. it is. deSnged t; meet the needs oF all students, K-12, i
) 2,7 1t is sequential,'buiidin; on vocational deVblophent_tasks at each
) lavel, . i < )
3. It is implemtnted thr0L0hout the tur*iculum. -
4. It includes %ehavioral objectives and learning experiences for all of
tbe &imensions. ’ .
5. It ejposes students’ to the full spectrum of the world of work, ;
6. ‘1t provides for ;irected accupatloﬂal experiences in the real world of
’ work, along “#th simul ated and inforwational experiences to permit
. . focus on carcer clusters. ’ . ‘ ' . T
., 1. It idcntiiies leadership and provides for coordination of teacher eftorts.
§f It provides iq~§ervice education to oriént teachers to career develop-
- qént and-theibustness and {ndustrial world. '
- ” g

¥ B

£
N,

"




This kind of approach suggeets a quiLe different view of carecer deyelopment

-

or. vocational guidhnce than nerely helping stﬂdcnts obtain occupational informa-

tion or chogse a job or college. Career education becomes not only a vehicle

" for.unifying curriculum, around student needs but with p0t81t1a1 for humaanlng

the school throdg;.providlng the student with greater opportunity to experlence
F

who he is as a person and to change the school 1in ways “that fac{litate his

deve10pment into a vocationally mature humaq being avare of and prepared to do

I3

something about the major sécial issues facing our narian (Hanseu4 1972)

The career education curriculum becowes a vehicle for Erevenulve education
A
acknowledging that a ‘primary task of the schoci is deVLlopment of p051t1ve self

concepts, helping students obtain control over their own lives, and maximizing

their vocational peséibilities. It offers a curriculum which helps each indi-

. -
.

vidual exanine the mea ning he wants mork to have in his life and the life style

. .he an151ons - the needs he has for leisure, self-esteem, community involvement,

Y

for famlly relationships, for security, for adventure, for status, for pover,
( * -

-

for self-fulfillment — in other words a school system which asks not "Where do

.

Johnny and Janie best f1t7" but rather: "How do work and leisure fit into the

kind of life Johnny and Janie want and the kinds of persons they perceive them-

selves to be?" .Not "How can ehey be shaped to work, but how can work be shaped
to individuals?" Not Just fitting into jobs which exist';ut helping create jobs
which fulfill their persénal reeds and also contribute to the world's unfinished
work: the irprovencnc of society, the rosolution of .contemporary social issues,
and raising the\quallty of life for all This, to me, Is the liberating and

i

humanizing potential-of.career education, ’ o

Y
~
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