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ABSTRACT

Validating Performance Models for Re-Educating Certified
Yrban Teachers in Multicultural Dimensions

Performance models for re-educating certified urban teachers in multi-
cultural dimensions were developed based upon: 1. The concept that colleges
and instructors should adapt to the students; 2. Critiques of the whole
system of education given by multi-ethnic students of the five Consortium
colleges; and 3. Interviews with talented scholare with various racial and
ethnic backgrounds. The models developed covered the following: 1. Language
Aspects of Culture; 2. Motivational Patterns Rooted in Culture; 3. Culture
Impacted Learning Style; 4. Time Orientation; 5. Patterns of Family Relation-
ships; 6. Cultural Sexual Aspects; 7. Folkloria; and 8. Special Rites and
Customs. Each model was based upon a systems approach flow chart and specified,
Student Need, Objectives, Media, .and Criterion Measures.

The Director submitted these eight models to eight representatives of
different cultures “or rating. The models were scored by their raters for
Applicability, Implementability, and Cultural Acceptability. Kendall's
coefficient of concordance was then applied to discover the degree to which
the raters were in agreement with respect to the terms Excellent, Good, Fair,

-and Poor, as applied to the wodels.

For the models in total and for the factor Implementability there was
agreement in the worth of the modeils at a 5% level cf significance. For the
other two factors the agreement was positive but non-significant.
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INTRODUCTION

Since the very beginnings of cultural anthropology, scientists have been
accumulating a computer-sized data bank about cultural facets of language,
rituals, food-customs, family styles, and folklore. Strangely enough the
investigations have usually fnvolved primitive societies, isolated island
groups, and cultures on the verge of extinction. The affects of culture, as
they operate in huge multicultural metropoles, however, are only now recelv-
ing some long-needed attention.

Unfortunately, the new thrusts, with respect to these studies of culture
and subculture in the schools, have tended to focus on children of various
cultures in segregation. Most of the school programs issuing from these
studies, have, moreover, been based on the concept of “compensatory" education.
Hopefully, however, we are moving avay from thig framework of compensatory
education for children of various cultures to compensatory education of
teachers, who should be providing at least adequate learning situations for
their culturaily pluralistic classrooms. 1In the avant-garde of this movement
is the AACTE Commission on Multicultural Education:

Members of the Commission feel strongly that multicultural
education should not be construed as compensatory in nature.
To do so is to assert that one culture is superior to
another and that the task is to make the interior culture
as much like the superior one as possible.1

Some facets of the idea are now being implemented in the teacher-training
programs for pre-service students of teaching. The teachers, however, who
already have the children, have been trained, in general, by conventional
professors in conventional verbal-teaching modes. If the Coleman Report has
any application, it is in this area, for if "teachers make more difference than
any other characteristic about school,” then quality teaclers, who are also
culturally-compensated teachers should make a "wide-angle" difference.

STATEMENT OF THE PROBLEM

It is a known fact, however, that even all-out efforts of white middle~
class oriented institutions are often not acceptable to the minority groups
towards whom they are directed. Also, even exverienced quality teachers
cannot be re-educated to every teaching-aspect of every culture, and, our
cities are "every culture."” It has been the purpose of this study, therefore,
to discover:




if a set of performance objectives for the re-training

of experienced teachers in multicultural school systems
can be devised which could be subscribed to by talented
scholars of geveral minority groups, e.g., Black Americans
and Mexican Americans. (Defined in the remainder of the
study as APPLICABILITY.)

if a corresponding set of re-learning experiences for attain-
ing thepe objectives can be described which would be accept-
able to the same several scholars., (IMPLEMENTABILITY)

if a program of re-educating in-service teachers in multi-
cultural dimensions, based upon these models, would be
acceptable to the same several minority group scholars.
(CULTURAL ACCEPTABILITY)

In the pursuance of these purposes, the investigator soughtto isolate,
through a search of the literature, and through consultation with members of
various ‘interior culture' groups, a number of brcad areas which would seem
to be strategic. Eight such areas emerged: Language Aspects of Culture,
Motivational Patterns Rooted in Culture, Culture-Impacted Learning Styles,
Patterns of Family Relationships, Folkloria, Time Orientation, Cultural-
Sexual Aspects, and Speciel Rites or Customs.

These eight areas were then further developed intc performance models
which could be visualized as follows:

Teachers

as

Learners

Expectations Methods and Media
of Techniques
Behavioral Change Intended to Produce Change
Criterion

Me2asures or

Evaluation Procedures




T The models were designed to bring about the relationships shown graphically
above and te produce & three-dimensional thrust when applied in teaching-

learning situations.

i AERNS

NEEDS

MEASURES

A Rationale for the specific area of each model was developed and the
eight models with their rationales were submitted to eight multicultural
representative scholars. (For their names, see page 4)

~ Each set of models was to be rated "Excellent, Good, Fair, or Poor" for
APPLICABILITY, IMPLEMENTABILITY, and CULTURAL A"CEFPTABILITY as defined above.
(For directions to raters, see page 5)
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The eight consultant raters were as follows:

Dy, Richard James, to-director of the AACTE-Univergity of Pittsburgh
joint Urban Educationsl Leadership Davelopment Project, and staff
officer for the Comrission on Multicultural Education (Black
American),

Dr, Charlesz F. Levba, Member AACTE Comuigsion on Multfcultural Educa-
tion; Associate Professor of Education, California State College at
Los Angeles (Mexican American).

Dr, Manuel Ramirez TII, Ph.D., Associate Professor of Mexican-
American Studies and Psychology Director Bicultural/Bilingual Project,
University cf California, Riverside (Mexican American).

Dr, Hilliam S. Billups, Regional Superintendent, Detroit Public
Schools (Black American),

Mr, Prank Lozano, Doctoral Student in Maxican-American Studies for
Detroit Area, Regional Assistant, Detroit Pubiic Schools (Mexican
Amer ican)

Dr. Elmer McDeid, Assistant Superintendent of Division for Improvement
of Instruction, Detroit Public Schools {(White Americen).

Mr. Paul Johnson, Doctoral Student at University of Michigan, prominent
member of MEDI Society. (Chippewa Indian),

Mr. Roosevelt Richardson, Director, College Prep Program, Mercy College
of Detreit (Black American).

Other persons conaulted were as follows:

Dr, Degmond Noounan, Assistant Superintendent, Allentown Public Schools,
Allentown, Pennsylvania.

Mre. S. P. Montz, Coordinator of Mincrity Group Education, Bethlehem
Public Schools, Bethlehem, Penngylvania

Dr. Micheal! Massorati, Assistant Profegsor, College of Education,
University of Yyoming

Dr, Henty Pacheco, Ethnic Cultural Media Center, Univeraity of Wyoming
Mr, John Warren, Arapsahoe Indien

Mr, Leroy Lincoln, Shoshone Indian




Each Rater (see following page) was given each Model and its explanation
together with this set of directions.

DIRECTIONS for Rating the Eight Performance Models for Re-Educating

Certified Urban Teachers in Multicultural Dimengions.

There is a brief introduction and general rationale.

Preceding each of the Models (pp 4, 6, 8, 10, 12, 14, 16, 18
respectively) there is a perticularized rationale.

Each model has the same Sormat:

A, The teacher-~learner B, The new behaviors C, The means that
with a need he should achieve will be used
(Performance to achieve these
Objectives) goals (Learning
Array)

D, The evaluative procedures E, A rating scale
(Criterion Measures)

The rating scale consists of three phases, each of which may be
rated Excellent, Goud, Fair, or Poor.

4. Cultural Appropriateness: how appropriate, how applicable is the
model in generai for guiding teachers to achieve a many-culture
perspective? (The Performance Objectives are the focus elements
here.)

B, Implementability: Do the means (Learning Array) for each seem
possible, practical, and sufficiently capable of being coordinated?

C. Culture-group acceptability: How do you think individual culture
group members wevld feel about teachers receiving such a trainiag?

In studying the Objectives and the Learning Array of each, please
keep in mind that the "e.g.'s" are random selections, illustrative
only, and do not exhaust or 1imit the examples to be used.




LANGUAGE ASPECTS OF CULTURE

The first of tuese, the Language Aspects of Culture, seems to be basic,
for, siuce language is & complex system of rule-governed sounds, facial clues,
and body gestures, it may differ radically from culture to culture. Linguis-

tically different children, in the same classroom, therefore, may be misinter-

preted by their teacher or peers and may, in turn, misinterpret teacher and peer
s- group.
’ Since a teacher in a multicultural classroom cannot be expected to learn
/ gt total language systems for each culture present, the following basic dreas were
detailed: 1. Language-based concepts of various cultures as reflected in
. certain key-concept words; 2. Culture bridging terminology, such as - borrowed
- words, interference words, diffused forms and phonolugical variations; and
3. Some selective knowledge of dialect-based syntaxes.
While studying this model, two ideas must be assumed: 1. that standard
English {s a kind of universal dislect that can be understood by all speakers
of English, whatever their dialect - and - 2. that speskers of non-standard
English (the student) can understand standard English better than speskers of

standard Engiish (mwost teachers) can understand non-standard dialects.
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MOTIVATIONAL PATTERNS ROOTED IN CULTURE

- The gecond area identified as strategic in the rk-education of teachers

in multicultural dimensions is that concerned with motivational patterns rooted

in culture. Members of minority group cultures are often caught up in a static

oy

circle of aspirational, educatiounsl, and economic poverty with respect to the
expectations of the anglo-middle-class-oriented school system. Within their
own culture, however, there are distinct psycho-social experiences of living
which the school must build upon and adapt to, which furnish cultural-rooted

reasons for learning. Some major breakdown of these motivational patterns which

energe are:

1. "Recognition”-sources (whose approval counts)

2. Competition as & source of motivaiion

el

- 3. Culture-based "heroes" as modeis
N 4., Levels of Aspiration

5. Agcendancy Patterns
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CULTURE IMPACTED LEARNING STYLES

Before approaching the third area identified as strategic in
compensatory education for teachers, culture-~impacted learning styles,

three major concepts must be accepted -~

1. Children of minority cultures can learn as readily
as those of & given majority culture becsuse the
neurological bases for learning are the same from
culture to culture.

2. That there are stimuii in the minority culture environ-
ment from which concepts necessary for bridging to the
learning situations can he derived.

3. There is a greater need in students from minority

cultures for a mediatcr of learning to adapt the learn-
ing environwent to the learning needs of those students.

10




7 7 7 £37111qw3adasoe dnoa8~-aan3ing
7 7 7 A3111qwuamaduy
/ / / ssaualwiadozddy ywan3ing
300g ayeg pooy coxy

*uoy3IBn3is Buy
~yuJ®3] @ U} UOYIdE
ul Wa 3548 IAOqE
9yl JO wO13IMAIIBIQ

*uoj3enils Bujruiway
paseg-2INI[NT [ESL
usAr8 » X0 BoIASHAW
uoy} 123342 pus

‘gipaw ‘sarjloafqo 20
a8eqosd ajaidwod ®
€83 ¢fsuorzeniys
Sujuawal aajidepe
SuprIng Ul Iduawal
~1330Eal JO I0STA
~12dng £q uoyisnivAag

*s214£38 3Buy

-uIwdf puw 4Licoyl jo
a8poimouy 1eqaaa 3o
83893 [1ousd-aaduy

*gonbiuyoey puw
sBujpuy3y jo 3ujyyood dnoad yyewmg

(800200821 BIVP SV ¥IpIw Jufad -uou
pue Jupad yijoq Buysn yoawesay

'ga7£1% Buyruaway

S13712948 313 03 SISUIWI]~-1BYOEI]
Aq pasiAlp suorgvniyis Juiyowel
~-Jutw uy gaousiaadxd PIeIjz

*891438 Bujuavay

pur £Laoey3 Sujuava] uo gpunoald
~%0BG 1eINITNO IBIPATP 3JO 838180
-(oydfsd £q £9a1n32I] paIwu}pIoo)

*ITISTISIDWLWYO HV1AIS Buruaway
41340081, O3 $INIIND ISIIAYP IO
S3UIPNIS YITA $IOUITIAAXI TWUOTI

-pdyai3aed puw [PUOTIWAIISQQ

*239 ‘*A#13A033U0d ‘u0}8
-8NO8Ip ‘ucylisodwod uIIIram
lo/pue twio ‘*8-a ‘A37[70W3
uojjeioqwis uw Sujxinbax suoyy

-¥n31% SJujuaway a03 Sparoq
-8urads aq dewm yoyym ‘punoald
-}ovq [PrIIUatIadx2 JOo SwIaAW

uo prInq pue 2231ulBodsx or°g

‘juasaxd Joasuaym $OTI8TI9]
~-2WAVYD ILBYJ 03 SUOTIBNILS
Buyuawey-jooyds 3depe-01°Z

*paowd L1M0(S daow (pPIJUILI0
Asw3-31Bujs (vagavnpuy ueql
Xay3vl SA1IOAPAP (SparEmal puw
greos uj Kowjpows} ol paavsd
{PIABJUID ~3JUDIV0S UBYI IDYIBI
pazojuav~maiqoad $pazuatio
ATTPoTI8Y38duly puw 2173093
f1enidacxad-1vaIne @Byl a3yxIVI
1enzdasaed-TEnsIA §x030WOUnA8d
ATy81Yy ST paziiviowiwyd

oq dvu yoyym ‘waduayaedua
1uiosos-oqoied uo paseq 8a[£38
Sajuaeay] padoiasdp 9awy 03
3de a:w , 82In3No 10FI3IJUY,,
moay syydnd eyl 3zJuBodaax oyl °y

191qe 3q pINOYS WOOCISBE]D

1PINIINOTITNG ¥ U IIYOWII I

11

‘8914139
pauyjyep asoyy uo
paseq SuojIenlys
Sujuawa] plIng

puw

827438 3uy
~uxedy peloed
-] IanlIno
-a8IdaYp 3O
sy3duaays puw
SUOTIeIIWI |
uIe3lAad Iuryep
03 21qw 3g 1

t03 paou
ay3
4aga

SAUNSVAN NOINALIuD

AVIV ONINAVAY

TIALS ONINYVET dZIOVARI TALIND

: et e

‘

SAAILDZNHO ADNVIEOAYEd -

$dd9HL TIAOR

YANYVTT -YIHOVIL FHL

{
Q

PAFullToxt Provided by ERIC

E



g pmay e

P pesey

¥

Sanring

TIME ORIENTATYON

We live in a speed-oriented society. 7The dominant culture demands
"Instant Coffee,” "Instant Re-play,” and ir aschool situatfons, "Speed Learning”.
On the other hand, the same dominant culture looks on the past as the foundation
for {ts present fortunate condition. Children in this dominant society are
taught to look forward to caveers and earning power commensurate with their
past and present. Cultural minority groups in America, however, do not have:
L. A U,S.A,-rvooted "glorlous past’.
2. A cultural springboard to & "glowing future".
3. A culturally~developed demand for speed.
In schools gearad to & highly developed speed-system and curriculum,
students not &0 oriented will inevitably be stigmatized as 'slow learners”. It
is iwperative, therefore, that teachers in multicultural classrooms come to

understand the tiwe orientation of their students and use this Ffactor to the

advantage of the same students.

12
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PATTERNS OF FAMILY RELATIONSHIPS

The fifth area which emerged as a key aspect of compensation-education
for urban teachers was Patterns of Family Relationships. Within the family,
individuals structure their personal values, self-concepts, and views of
their own culture and the wider society in which they live. In seeking to
re-bage teaching competencies within a framework of culture, it 1is necessary,
therefore, to know the general description of varied family patterns, which
form the background of the pupils in a given multicultural classroom. Again,

certain premises need to be posited before approaching the following model:

’

-

1s Within any specific culture, there are widely varying
classes and structures of ''family" -~ but

2, Each culture-rooted family has developed, within the
fra~ework of its culturzl history, patterns in Common,
with other culture-game families -- and

3. It is possible, then, to study some of these comwonalities,

14
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CULTURAL- SEXUAL ASPECTS

Sex-role aspects are an integral part of family relationships, growing
from the family and contributing to its structure. Because of wide
attitudinal diversities between ‘cultures, however, it seems relevant to focus
on these in a separate model. For example, the Mexican-American and Puerto
Rican family structures very clearly define the male and female roles. Black
American family structures may vary, however, from the attenuated family with
the mother fulfflling both wale and female roles with respect to the children,
to the equalitarian family with equal emphasis on each sex role. In reviewing
the following model, it is also necessary to stress, that among all people of
all American cultures, there iz & growing young-old culture gap, with respect

to family, sex, and sex role,

16
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FOLKLORIA

Although the folkloria of any country or culture are not history in
any true sense of the word, they are indirect reflections of the tone of
thought, customs, and conditions of the times to which they belong. Unlike
the term folk tales, folkloria include (beyond myths and legends) jokes,
proverbs, riddles, taunts, greetings, dance, song, medicine, gawes, Restures,
metaphors, poetry, and other forms capable of oral transmission. 7o understand
the folkloriz of & culture, is to come to a "feeling" for the culture, And,
since, according to William Bascom, ... folklore serves to sanction and

validete religioue, social, political, and economic institutions... "

» it seems
imperative that teachers who are committed to the concept of the multicultural
classroom should consider the folkloric dimensions of culture as extremely

importent,

18

1, William R, Bascom, "Folklore and Anthropology," The Study of Folklore, Ed.;
Alan Dundes (Englewood Cliffs, N.J.: Prentice-Kall, Ind,, 196%), p. 26
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SPECIAL RITES AND CUSTQMS

It is the general consensus of developwental psychology specialists that
early childhood is he time of life when .attitudes, values, beliefs, and
biases take chape and form. Most children are almost tota!ly within the frame-
work of their own c.lture from the first three to {ive yesrs of thelr lives,
When they come to school, tnerefore, their belfefs and valuer expressed in
certain rituals and custome arc siready germinally formed. An understanding
of these as rooted in church affiliations and celebrations, in family tradicions
of food, dress, and entertaimmens, in courtship and dating customs, and {n
historical components is necessary for & truc rapport betwesn teacher and
student. The following model, therefore, is both integral and integrating for

enabling the teacher to meet hia students in their total personality perspectives.

20
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VALIDATING PROCEDURES

Statistical Analyses

Eight judges were asked to rate each of the eight models on the bases

of three criteria: applicability, implementability, and cuvltural accept-
ability, assigning a score of 1, 2, 3, or 4 within each category. The total
score assigned by an individual judge o a given model could thus vary from
a low of 3 (1, 1, 1) to a high of 12 (4, &, 4), Since the Scores represent
an ordinal measurement, the appropriate analysis is that of ranks.:

There were two questions to be asked:

(1) Do the judges show any comnunality of judgement,
that is, are they using the same criteria for judging?

(2) And if so, what represents the best estimate we can
make of the true ranking of the models?

Since, to answer question one above, it was necessary to determine the
degree of association between multiple sets of variables simultaneously,
Kendall's Correlation Coefficient of Concordance was used:

(1) W= 128
mé (n3 - n)

(2) Corrected for ties

We = 128
n?® (n"-n) -mZ'rl
7l

where S represents the sum of the squares of the deviations from the mean

rank, m represents the number of judges, n represents the number of models,

and le represents a correction for the presence of tied rankings. w,
T

itself, measures the degree of agreement among m judges ranking n individual
items.

Kendall shows that when judges are in perfect agreesment, W = 1 and the
greater the level of disagreement among the judges, the closer W is to ol.
W can be corrected for the presence of tied rankings and is then related to
the average Spearman coefficient between the m possible pairs of observers

by the formula: 2

O av =gl

m-1

22



To test the significance of W Table A-20 of Champion's work, Basic
Statistics for Social Research was consulted.?

To answer question two on the previous page, Kendall demonstrates that
1f W has been found to be significant, then the best estimate of true ranking
is given by ranking the models according to the sums of the ranks allotted

i- by the judges.©
(See Tables I, II, III, and IV)

1. Based on W corrected for ties (and using the table from Champion),
there was a significant measure of agreement (57 among the judges in ranking
the models relative to the total scores for all three properties. In this
=ase, the best estimate for ranking the models is:

VII. Folklortia

VIII. Special Rites and Customs and V. Patterns of Family
Relationships {Tied)

IX1. Culture Impacted Learning Style and 1IV. Time
Orientation (Tied)

1I. Motivational Patterns Rooted fin Culture

VI. Cultural Sexual Aspects and 1. Language Aspects of
Culture (Tied)

2. Baged on ¥ corrected for ties (and the same table from Champion)
there is a significant level of agreement among the judges in ranking the
models retative to Implementability (5%). 1In this case the best egstimate
for ranking the models according to their Implementability is:

VIi. Folkloria
VIII. Special Rites and Customs
AL Time Orientation
I. language Aspects of Culture
V. Patterns of Family Relationships

1I. aud ITII. Motivational Patterns Rooted in Culture and
Culture Impacted Learning Style (Tied)

VI. Cultural Sexual Aspects

e B e BRI s T o T . D B I

Although not statistically significant, there was agreement among the
judges with respect to Appropriateness close to the 107 level. The rankings
for this category are: V, VII, III, VI, (IV and VIII), II, and I.

R

1
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RANKINGS FOR THE MODELS DERIVED FROM TOTAL SCORES

TABLE I

R 1 13 11 w v VI Vi1 vIII
1 7.5 3.5 3.5 5 6 7.5 1.5 1.5
2 2.5 6 7 5 2.5 & 1 8
3 2.5 5.5 7.5 5.5 2.5 7.5 2.5 2.5
4 7 8 3.5 3.5 .5 3.5 3.5 3.5
5 6.5 6.5 2 4 2 6.5 , 2 6.5
6 8 4.5 3 6 4.5 7 " 1.5 1.5
7 7 7 3 3 7 3 3 3
8 7 1.5 4 1.5 4 7 7 4
S 48.0 425 33.5 33.5 32.0 46.0 22.0 30.5
d 12.0 6.5 -2.5 -2.5 4.0  10.0 -14.0 -5.5
1 42.25 6.25 6.25 16.0 100 196.0 30.25
: .
s = a2 = 541
aZ T = 400
w2 (23-n) = 2668
We = (12) (541)
7688 = 400 - .2

Level of Significance = 5%
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TABLE II

RANKINGS DERIVED FROM SCORE FOR APPLICABILITY

Raters 1 I 1333 v v VI Vi1 vIII
1 7.5 5.5 2.5 2.5 5.5 7.5 2.5 2.5
2 2 4.5 7 ? 2 4.5 2 7
3 4.5 4.5 4.5 4.5 4.5 4.5 4.5 4.5
4 7.5 7.5 3.5 3.5 .5 3.5 3.5 3.5
s 6.5 6.5 2.5 6.5 2.5 2.5 2.5 6.5
6 8 4 4 4 4 4 & 4
7 4.5 4,5 4.5 4.5 4,5 4.5 4.5 4,5
8 2.5 3.5 3.5 3.5 3.5 3.5 7.5. 3.5
2r 48.0  40.5  32.0  36.0  30.0 34.5 31.0 36,0
d 12.0 4.5  =4.0 0.0 -6.0 -LS -5.0 0.0
a? 144 20.25. 16.0 0 360 2.25 25,0 0

s = La2 e 243.5
221! = 1346

w2 (n3-n) = 2688

Level of Significance 10-20%2
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RANKINGS DERIVED FROM SCORES FOR IMPLEMENTABILITY

TABLE III

VIIL

Raters I 11 111 v v vI viz
1 7 2 4.5 7 4.5 1 2 2
2 .5 7 3.5 3.5 3.5 3.5 3.5 8
3 3.0 7 7 3.0 3.0 7 3.0 3.0
4 4 8 4 4 4 4 4 4
5 .5 1.5 3.5 3.5 .5 7.5 3.5 3.5
6 7 4.5 3 4.5 7 7 1.5 1.5
7 3.5 7.5 3.5 3.5 7.5 3.5 3.5 3.5
8 3.5 3.5 7.5 3.5 3.5 7.5 3.5 3.5
P 35.0 47,0 3.5 32,5 365 4.0 26,5 29.0
d -1.0  11.0 0.5 -3.5 0.5 11,0  11.5 -7.0
a2 1 121 25 12,25 .25 121.0 132,25 49.0
s = 2-d? = 437
a2 1l = 952

n? (n3-n) = 2688

We

" 2688-952

Level of Significance = 5%
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TABLE IV

RANKINGS BASED ON SCORES POR CULTURAL ACCEPTABILITY

Raters 1 11 111 v v VI vII vII
1 5 5 5 5 8 5 1.5 1.5
2 3.5 6 7.5 3.5 3.5 3.5 1.0 7.5
3 3 3 7.5 6 3 7.5 3 3
4 7.5 1.5 3.5 3.5 3.5 3.5 3.5 3.5
5 7 3 3 3 3 7 3 7
6 7 5 2.5 7 2.5 7 2.5 2.5
7 8 4 4 4 4 4 4 4
8 6 2 2 2 6 6 6 6
2 r 47.0  35.5  35.0 34.0 33.5 43.5  26.5 35.0
4 11.0  -0.5 1.0 -2.0 -2.5 7.5 1.5 -1.0
a2 121 .25 1.0 4.0 6.25 56.25 132.25 1
s =L a2 = 322
n2 7! =812

o2 (n3-n) = 2688

We = (12) (322) . .17
2688-812

Level of Significance = 10-20%
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Again the agreement on Cultural Acceptability was between 107, and 20%
and thus statistically non-significent. The sum of rankings for this
category results in the fcllowing order: VII, V, IV, (11T and VIII) II,

Vi, and I.

Reviewing the models in total, based again upon Kendall's statement,
the sums of the rankings were reconverted to raw scores and ratings of
excellent, good, fair, and poor reassignmed. (3.5 or above, Excellent),
2.5 to 3.4, Good), 1.5 to 2.4, Fair), and (below 1.5, Poor).

The converted rankings were as follows:

Model VII Folkloria 3.84 Excellent
Model VIII  Special Rites and Customs 3.5 Excellent
Model V Patterns of Family Relationships 3.5 Excellent
Model IV Time Orientation 3.4 Good
Model TII Learning Styles 3.4 Good
Medel 11X Motivational Patterns 3.2 Good
Model 1 Language Aspects of Culture 3.1 Good
Model VI Cultural Sexual Aspects a1 Good

Based, therefore, upon the fact that no model received an average rating
of less than 3.1, all models wers retained as possible bases for a proposed
institute for re-educating certified urban teachers in multicultural dimensions.

Since there was agreemert at a 5% level of significance that the models
in total were Good to Excellent, the three questions proposed in this study
may be answered, in general, in the affirmative:

1. Can a set of performauce objectives for the re~training
of experienced teachers in multicultural school systems
be devised which could be subseribed to by talented
scholars of several minority groups, e.g., Black Americans
and Mexican Americans. (APPLICABILITY)

2. Can a corresponding set of rc-learning experiences for
attaining thesc objectives be described which would be
acceptable to the same several scholars. (IMPLEMENTABILITY)

3, Can a program of re-educating in-service teachers in multi-
cultural dimensions, based upcn these mcdels, be acceptable
to the same several minority group scholars. (CULTURAL
ACCEPTABILITY)
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Aruitoxt provided by Eic:

Examining the three questions In the specific, however, oniy the factor
of Implementability showed a signifizant agicewmest level. In looking forward,
then, and in planning for an iastitute Lo achieve § re-education of certitied
urban teachers in these multiculeuvral dimensions, some revision of the content
and of the criterion measures will he done under the direction of many ol the
consultants alrcady anamed,

Interviews:

The principal {nvestigator, in the course of plamning for, producing, and
evaluating the Models, was consistentiy in touch with scholars representing &
pluralism of cross cultures. In Mexico, she interviewed formally Dr. Dabson,
Chairman of the Department of Education, Univezsity of the Americas, and
Erneste Chavez, a bilingual teach:r of Chicawos, with dual Masters' degrees in
bilingual and bi-cultural relatlonships. Other persons interviewed over and
above those named on page four were: Ccil Elkins Carter, Indian; Louis Sarabia,
Mexican American; Vera Chavez, Indian; and John Greene, Black American.

During these interviews, 2 consisteunt difference was noted between the
comnents of practitioncrs iu the field and those who were faculcy members at
the college level. The professors tended to fovor the development or extension
of the content of each area, whereas the practitroners tended to faver the
development of the array, or meaas, or learning events.

Two outegtanding features oi everv interview with the practitioners who
ave preseatly supervising teaciers of multicultural classrooms conducting
programs dealing with children, or preparing proposals for gsuch prograws, were:

1. The need for teache:s who understand somewhat the
language of the chiildren.

2. The nced for teachers, who value the cultural heritage
of the children.

The first of these szems to be in direct uppesition to the scuring of the
Raters. The Linguistic area rauks last in Chree out of the four sets of
rankings, whereas it is the first one menricned by the interviewees in every
case. The second statement above, however, is in accord with the very high
priority placed by the katers on Cultural heritage. The model dealing with
Folkloria placed first in the ranking of the total models, the models ranked
according to Implementability, and the models ranked according to Cultural
Acceptability. The model dealing with Special Rites and Customs ranked
gsecend in the total rating and in the Implementability ratings, but first in
the models ranked according tc Cultural Acceptability.

On the other hand, the interviewces never ment ioned a teacher-need of
knowledge of family relationships except after direct questioning. The
Raters, however, placed this first when tanking the medels according to
Applicability, third when vanking according to Impiementabllity, and second
when ranking according to Cultural Acceptability.
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CORCLUSTONS AND RECOMMENDATIONS

it seems evident from the ratings of the models and the reactions
of interviewees that re-edvcation in ralticultural dimensions for teachers
aiready in the field, is a priority, In the presernt state of education,
when there seems to be & surfeit of teachers, those who now have the teach-
ing positions will tend to keep them. It is imperative, then, as their
rclassrooms become more and more culturallv pluralistic, that these in-
service teachers, become wmore and more multicultural oriented.

Also, since this entire prceject has been based on the concept that
teachers need compensatory cducation rather than do children and although
the Raters themselves indicated this in various diff{erent comments, as did
the Interviewees, it is apparent that as bases for Re-Educating Certified
Urban Teachers in Multicultural Dimensions, these models need further
validation through actual fiecld testing.
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