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1970=-1971 from the United States Educational Foundation in
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I« Introduction

Teacher cducation in Norway 1s carried on in a numbepr
of institutions of varisus types. lHowever that carried on in
"Laererskolene," or teuschers colleges is the main concern of
this present article. among the many studies winich have
dealt with Horwegien education and with the tenchers eolleges,
thoss of Hove (1) Lange (2) and Huus (3) published in English
arve of specisl interest,

Present prograems for preparing teachers for the nine
yeer "becsic school®™ (grunnskolen, law of 1969) (k) sre carried
on 1in 17 teuchers colleges located ats Bergen, Hodd, DPik
(Tdnsberg), Elverum, Halden, Hamer, Kristiensend, Levanger,
Hesna, Notodden, Nslo, Sagene (Oslo) Stavanger, Stord, Tromed,
Trondhelm, Velda, Gogndal is now designsted a teachers college
in 1972 ond Alts hes speclal classes of h:year line at the
gymnasium on a temporary basis, vith possibly tesclhers college
status in 1973,

The programs of preparation are 2 years or 4 years in
duration. The & year line requires that applicants be at
least 17 years of age, have completed elexnentsry school and
continuation school or "folk high school" and be able to pass
an entrance examination conducted by the coliege. The
required curriculum includes religion I (714 Testament) and
religion II (Rew Testament and dogmatics), Horwegien, Engiish,
social studies, (integratsd with pedagogy) sclence, mathematics,
music, art, nhysical sducation, practice teaching, with a

totael from 3C to 37 class periods per veek, The teacher




exsmination (on lezving college) includes written tests in
mathemztics, Norwegian (two forms) &ix i~ pedagogy. Iral
examinations sre hsld in some »f the subjects eompleted each
yeur and grades sre assigned by tesciiers in the skill sabjects,
41l gredes appear on the testimonial or certificate given by
the college when the astudjent's work is coneluded,

The 2-ysar or student "line” requires that the
applicent be 19 yezrs of sge by July of the year he is to
enter college, and he st have successfully passed the
"examen artium” concludlng the scedemic gymnasium ~r secondary
schonle 48 an slterrative the applicant may vreseat evigence
of equivalient training from othsr domestic or foreign sechools,
411 applications are made to The Teacher Training Couneil
which has rules regarding special "points” sllowed up to 1lb
for relevant experience and other training in addition to
points allowed for "examen artium”, The Council assigns
applicants to each college in groups or classes of 30 each,
end the number of such classes is determined by the department
(XUD) based on stuff, resources, space, etC. available st esch
eollege.‘ Tiie Teacher Training Council may advise the depart-
ment in relation to admigsion and other matters offecting the
colleges,

Competitinn for adnission to the 2«year "line" of the
teachers college has been and continues tc be keen, there
*The total of new clusses to be sdmitted annually

nstionvide 12 fixed by parliement based on teacher demand
a8 well as budgetary factors,




having been two to turee times as many epnlicants as tiere
were places available, Tuere h&ve besn s number of studies
(5) (6) relating to those admitted, showing the interest
there is in determining 1f the academic gualificutions, the
maturity, the professionel inelination, the personzl
gualities of the applicants are optimul for those who are to
be teachers in the elementary sahools. It haes been pointed
sut by Sandven (6) that tue high ratio of aprlicants in
relation to numbers admitted "makes it possible to secure
well quaslified people for tceuching service, provided tne
students cre selected in a proper way and given an adequate
training.™ It has been said that most of the teachers "seem
to be ideally motivated™ for their career choice, though some
may fail in thelir service and withdraw from the profession,
There are two curriculums offered in the 2eyeusr line,
one being the ordinery and the other the Englisn line., The
English line with 6 hours weekly in ach yeer in knglish,
has less hours in science, music, art, and pedagogy than the
ordinary line. Both lines have 34~37 class hours per veek
for two years with instruction in these subjects: religion,
Norwegian, social studles, sciencs, mathematics, music, art,
physical education, pedagogy, practice teaching, W%ritten
teacher axaminations (finals) are held in Forwegian and
pedagogy plus English for thet "line", Oral examinetions
mey be given at the end of the first year in religion I,
notural sciences or writing (penmsnship)s a4t the end of

the second year there is an orel examination in gt least one




of s rellgisn II or nedagogy, ome of the natural sciences,
musie, art, or shysical education, In the English line there
may be en oral English test, In those subjects i{n whieh
tuere is no oral test, the student receives a grade on his

"testimoninl® bzsed on classwork teken.




II. Present Programs and Fequirements

The 1961 law covering training requirements for

teschers in sehools (7) orovides in PP 33

i.

-

3.

“Teacners” (lazersre) must heve passed tue tescher examinae

tion eccording to the law of 11 February 1938 (8)

"adjunkt? snall nave a/, b/, or ¢/

@)

b)

history / philosophy or mathemstics / science
examination for the degree "cand, mag."

{this usually rejuires 4-5 years university study
after "examen artium"”) Following the ‘*adjunkt” end
“lektor" degree, the candidate i{s reguired to take
& 4 year course at the Pedagogicsl Semilnary in opder
to qualify for teaching.

teacher examinetion nius 2 years further treining st
& teachers college or teacher examination and
examination in two subjects with 1 year of study for
sach subject, either sreciasl training at & tecchers
collsge, special subject training college, university
or state ccllege for teachers. (Trondhein)
equivalent training in institutions, domestic or

foreign

"Lektor"” shall have a) or b)

&) nistory / philosophy or mathemutics / science examinae

tion for the higher degree
“"eands phllol., ocand, real., or cand, nzed,"

(this usually requires 7 years university study after
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Texwmen artium®, Following the “"adjuakt® znd "lektor®
degree, the candidate is reguired to take 2 ¢ year
ccurse ot the Pedagogicel Seminary in order to Jualify
for teacning.

b) eguivalent preparation at institutions, domestie or
foreign, if the special study is at the ssme level as
the degrees in 3 al.

%, Teachers in specisl subjects or grouns of subjects must
huve & good genersl education and specizl training in the
subject, The total treining should equel that reguired

of a “tegcher",

Ti.ere has been an active and extended discussion
regarding the rrepiration which teachers of youth sehool level
(ungdoms sk~le), grades 7, 8, 9, siould be required to have
completed, This controversy is related to the question of
teuchers' preparation by the universities (at adjunkt or
bacholor's degree level) for teaching in grades 7, 8, 9 opr
the alternative preparation of teachers for this school level
by the teachers 2clleges. 48 of 1972 it appears that the
alternatives will be written into the nevw law which will cover
teuchiar training, so that both possibilities will be oven,

The 1961 law (7) set the qualifications for teachers
in these schnol typess
1, &) prirary level of the J=ysar basic sehnol and the 7eyear
elementary scinal

b) youth sehool or youth level of the 9-year basic sehool




2., special school

3. continuatisn school

by folk high saiool

S5« secondary nodern school {(reslskole)

6. secondary sci:osl (gymnas)

7. buasiness "gymnas"

3 7ear business "gymnas®
1l year course after "gymnus®"

8. vocetional school

Under this luw, teachers in 1 a) level (above) are to have
completed a teschers ccllege curriculum (with tescher
exarination) or to nave equivalent training from Denmark,
Finlund, Icelaund, Sweden or other country. They sust be ‘
able to uge Horvegien languasge, oral and written. Teschers {
with "adjunict®, “lektor" or subject training but without the
“teacher exemination” msy teach in forelgn language, domestic
science, erts, crafts, physical education, music. Teschers
in 1 b) level (above) shall have “teacher examination",

"ad Junkt” or "lektor” quaelification. Individual subjeots

-y

may be teught by a "subject teacher", at tue ysuth school
level,

It 13 to be noted thnat trere are institutions in
additlion to the teachers colleges, wihich »repere teachers in
subjects or fields. Some teachers with tuls preperation mey
teach a subject e, g. schnol econnrics or physieal eduestion,
In the basic school, probably st youth level., Currently,

schools for preparing teschers in various fieids us listed (9)

NS Y
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1. S&tgte Teacher 3anncl in arts and Crafts - Blaker

2. dNorwsy's digher Sch~ol in Sports (Puysical Fducation) -
Nslo

3¢ Pedagoglczl Seminary for Teaschers in trude and vocatinsnal
schools = slo

4, ¥Yindergarten Teacner Schrols (five in number)

5 State Teacher 3enool in Houseinld aArts - Stabekk
6. State Teuscher School in arts and Crafts - Notodden
7. 3tate Teacher Sehool in Arts and Crafts - 0slo

S, State Teacner School in Mercantile and Business
subjects « 0slo

Q¢ State Speclal Teacher School - (Oslo
10. Stote Teachiers Higher School - Trondheim (University of
Irondheim)
{ Tnere 1s «lso available et the vocationsl teschers
colleges, turther training of one yesr's durastion. These
colieges sres
Bergen ~ 5tate TeacLers College - Bousehold arts

{heimkunnskep)
(From 1972 merged with Bergen Teachers College)

IR .

Notodden « State Teuschiers College « appited arts*”

{(forming +)

0slo = Ltate Toachers College - applied art™**
(forming 1)

. D8lc = State Teachers College « Business Sublects

**ith major emphasis on metsl, drewing, teatiles, weod

**%41th major emphasis on drawing, textiles

TForming" as now used refers to fine and appiied arts .
with emphasis on skills end materials. v




In additisn to the above, there is a Pedagogical
Seminary for vocationsl teschers whieh propsres for teaching
in scnnols of trades and industry, marit? - 18, &grie-
cultural schools, schools for fishery, and the like, Further
training in various subject matter aress is also availeble
in the appropriste department at Universities lccated at
Oslo, Bergen, Trondheim, Tromsd, GSummer term offerings for
teachers are available at these universities, Further
training 4in special education for teachers of retarded and
aandicepnud is offered by the State Sveclal Teacners' College
in Oslo {Statens specilal laererskole),

Othier offerings avallable if the demand is sufficient
can be had tlirough University of Newcestle (English) and
Goetre Institute, Luncburg, Germsny (Germsn), Certein
private sehool offerings in music can bLe taxen at eonserva-
tories at Bergen, Oslo (two), Stavenger, Kristisnsand, In
Bsrgen the Horweglen Teadher icademy offers courses in
religion for teachers, For physical education teschers there
is s state higher school in sports, establishel in 1968, whieh
he3 absorbed ths state gymnastic gehool in 0Oslo. Regular
curriculums ere 1 year and 2 years in length, and there will
be offerings of further training toward tne "lektor" degree
for teschers studying in this field,

PFost = or in service tescher education (etterute
danning) will soon heve more emphasis, A brief reference
1s made to state tesacher courses and to the offerings of

siort oourses grranged by the Horweglan teacners associstion
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it .. broohure of the Teacher Training Council. (9) Some of
the participants in speclsl courses at tne tezchers colleges
ar< teachers~in-service, especlully those now wisning
additional treining wnich will quelify for “"adjunkt® comvetance
wiilch i3 reguired for a salary level above thst of “"teacher"
(lsorer).

In general tinse whno wish to become teachers in
srecislized aress, must have 4 years of trailning after the
9 yesr schooling, or 2 years of training after “sxzamen ertium®.
Those who becoms vocational school tsachers must hsve Gompleted
9 years of scho-illng, have a trade schosl certificate, 2
years oractical experience in the subject, one yesr of general
education and & half yesr of pedagogical training. Tnose who
seek admission to the schosls for preparing teacners in arts
end cralts must gonerally neve had 9 yeurs in besic school or
gsecondary school plus 2~3 years in vocational or artehandwork
s2hools. The curriculums vary with the special skill aress but
are generally 2 years in duration. The scheol for preparing
toachers of business subjects must have hud secondary schooling
with “exarsn artium®, Secretarisl training or & 2e-year
business secondary scncoling winich esrry added "points"
%oward admission to teacher training. Practical bualness
experionce in the subjects to be taught is required. The
curriculum is two years in length and inciudec a half yesr in
pedagogy.

The State Speclal Teacher Training School offers a

one year end a two year currioulum for teachers, kindergarten
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teuchers and others who ngve completed an approved teacher
tralning programe The specializstions offered are for the
Ao Hearing-nundicanped
Be Sight « handicapned
C. OGpeech, readirg, writing handicapped
De Hentaliy retarded
Ee Behaviorally handicar,ed

Tre Stste College for Teachers (formerly Laererhggskole,
SLHL) now University of Trondheim, offers an opportunity for
teucners wio have completud programs at the teachers colleges
to tuke advanced study, in reguler yesr or summer courses.
Curreatly (1970-71) subject ares offerings at the University
of Trondheim ares Nordic and other languages, nistory,
pedugogy, psychology, philosophy, religious studies, social
studies, mathematics, biology, chemistry, physics. Offerings
in varisus subject areas sre also available at the uni-
versities,

Teaching in single subjects or subject groups in the
upper level of the bssie J-year school (youth level), and in
the lower secondary achool as well as in the folk high sennols
cells for the qualification of "adjunkt"”, or 2 to 2§ years

beyond the regular 2 year line of the teachers colleges,.
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ITI. Tue Setting for Change

1nere nas been considerable ferment involving the
pettern of %tezcuner education in Norway in recent yesrs, The
1938 law (8 dealing with teachers coileges Lad set up the
pattern for admission of studasnts, subjects to bs taught
with gosls t0 be achieved, exsminutions to be administered
and other provisions for the structuring of teacher education
in these collegex. This was followed by detailed regulations
#ot up by the department (Ministry of Church and Education)
govering admission tests and teacher examinations estabdblished
by Royal resclution of 20 Mey 1939 end revisad 16 September
1963, (10)

During the period of World war II until 1545, when
Norway was occubied by (Germany, there was nc foramel change

in the lav governing teecher training and the teachers

colieges. The next period of ten to fiftsen yezrs vas one
of readjustment end recovery sfter the war yvesrs with few
substantive changes being made in the »rogram of teacher
adueation.

However thLere vere mgny influences &t work, such a3
contucts with foreign schools, foreign educators and school
gystene wnich lead to en inoreasing awareness of internal as
vell as external problems in education. A significant
influence toward change in teacher preparation has been tie
activity of educationzl lesders in the schools, in teachers

cclieges, the depertment. {(¥Xui) Proposals, discussions,
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comments, appeared on »rograms of teachners' groun meaetings
and in thei? Jjournels. added impetus wes given by research
relating tc teaching and tescher preparation, spearheaded by
the Institute for iducational Resesren at the University of
Osle whose publications in this fleld are¢ extensive, and
only & few of which can be listed. (11) (12) (13) (1)

By 1954, interest in problems of education was evident when

a new law (8 July 195%) relating to experimentstion gnd

reform in schools of meany types, was enacted by the parliament.
Praviougly there nud been & study by & group set up under the
Ministry of Caurch and Education reporting in 1950 (15) thst
teacher educution should be extended from s 2 year to a 3

year progrom offered in colleges spread over the entire

netion plus a few nigher lavel teachers colleges with advanced
2=yaar programs. The report stressed the need for & broad
scademic bsckground and an appropriute subject wattor depth,
The students' academic load should be iightened, and newer,
freer, up-dated lnstruetional methods and materials should be
introduceds It was ulso ewphasized that there suould be 2
sound busis for evuluating the students' fitneas for the
teaching profession. & minority of the group felt tiiet the

time was not appropriate for o redicsl ohange in the progrsm

of tescner education snd lirmited thelr recommendstions to a
proposal that standards of student admission Lo teacher

training be strengthened.

AB eurly as 1992 the teacuers colleges faculty

organization (Leererskolelaget) hsd in & national meeting
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adopted a proposal for & revised plan of teacher educatlon,
This propnsal included a lengthening of the 2eyesr line based
on "examen artium" to a 3-yesr program and to strengthening
the existing Y-yesr progrsm based on entrance examinations,
by requiring more preparation in secondary school subjects.
The fzculty orgunigstion proposal was fully exsmined by the
Ministry of Church and Education in a publiestion of 1954
(16) which eoncluded that admission stsenderds for the ‘e
year 1ine" should be strengthoned and that the "2-year line”
shinuld have a broadsr frameworik, but t..at extensive changes
shoulé not be made at that time. The department did nhowever
agree with the recommendation of the ieacher Training Council
(Laererutdanningsradet) that experimeatal programs of various
kinds should be set up.

Accordingly in the period 1954«1961, there were some
expsrimentsl programs set in moilon at Oslo, Sasgene, Volda,
and Hamar teachers cclleges. These and subsequent experie
mental progranms were staff-initiated at the teachers colleges,
efter whi s the proposed programs were examined by both the
Teacher Training Council and the Council on Experimentsation
in Sotools (Forsfksrudet for Skoleverket), Wuen approved by
both of these councils i proposals vere forvwarded to the
department (KUD) which would generally approve if the
Zinsnoial budget glloved.

In (1970-71) & number of "experimental lines" were
under way at the colleges as detailed in the Wrochure,
"Tescher Education” (Laererutdanning) publisnied by the
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Teacher Training Council, (3) Colleges at Bodd, Tiverum,
Levanger, Sagene, Trondheir nave been conducting experi-
rnental orograms within the framework of the existing "2eyear
l1ine", 3ome features of these programs include a perind of
study in core subjects follovwed by a free choice by students
of certain subjects which they will study further. The
requirad number of class perlode hag been reduced and the
student works individuslly or in groups on topies or projects
selected withh advice of the instrustor. The traditionul
clasg group of 30 has been divided under modified ine
structional plsens. In certain subjacts a small unit of 9
students works together on an assignment or project. These
units may come together in groups of 10, 15, or 30 students
for special topic study and for summation., ainother varige
tion has been to assemble larger lecture groups of 60 or 120
students for certain types of presentation such as stsff or
guest lectures,

Another series of experiments is in progress relating
to a new "3Je-year line", gince it is generally accepted that
the "g-yoer line" will be extended to 3 years, Colleges at
Bergen, ilamar, Kristiensand, Oslo, Tromsé have programs
involving the "3=-year line," In sddition, &t Notodden and
Volda beginning 1970, new “3.year iines" with specislization
in one subject matte¢r area have been set up, The vattern of
expericents varies from the 2 1 model where the specializa-
tion comes in the final year to & pattern like that at Oslo

where specialization i# spresd over the last two years.
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Subject arezs included are SNorwegisn, mathematics, Snglish,
with o view towerd preparing teachers for the whnle 9 vear
school, Certain colleges ~ffer speclalization in different
subject matter arens depending on staff interest and tralning.
These exoerimental vrograms have been described in s nubli-
catinn by the Council on Exnerimentation (Forsgksrudet) of
June 1969, (17)

dnother type of experimentation was undsr way in a
nunber of colleges in 1968-69, Tnis wos one yen» »f further
training (videreutdanning) in & subject or subject nmatter
arez following oompletion of the conventional "line* and the
successful passing of the "{eacher examination®"., Some of
the offerings in the aducation fleld were special educetion,
counseling and guidance, primsry education, practice tesching
supervision. In scsdemic osress there were offerings in
Horweglian, English, German, roligion, social studies,
physical science, physical education, music, and household
arts. (18) This fu’ sher training hes now daveloped to &
point where all teachers colleges will have offerings for
1972-73 as listed., In sll, 43 clesses (30 students euch)
will be enrnlled for further training,

Sollege dubjects
(30 students per)
fergen 1 esach Soelal Sclience; Musics
iramaj Instructional aids
Bod# 3 ecch Special Educationj Norwegian
Elk 1 each Norwagian; Special Education
Englishj Physical Education




Lolleze

Elverum
Halden
Hamap

Kristian-and

Levanger

Hesna
Notodden
0slo

Sagene

Stavanger

dtord

Tromsg

Volda

By (o)
{20 students per)

I I A N

1 each

1 half yesy
cless

1 each

1 each

i1 each

17
Sublects

Physical Education
Speclal Bducation
Primary School Pedagogy

Chemiatryophysicsi
Christianity; Engiishg
“susehnld arts;

rinary &chool Pedagogy-
Special Educnticn Practice
teaching supervision

Physical Educetion
Biology

Husice
Physics=Matlimeticse
Norweglan

Germani Primary School
Pedagogys English

Englishgaspeclal Educations
Musicy Norweglang
Christianity

Physicel Educstion =
Norwegian

Artss Jorwegian

Special Edueation Mathew
maticsy English (Probably
Lapp language)

Soclal 8ciencej Norwveglang
Physical Education
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I¥, Effect of Busie Sshool Law of 1969

The present atate of activity (1970-71) relating to
Horway's teacher educstion in tie teeschers colleges has been
associated with other educationsl develorments as noted, but
the thrust evident nu¢ is closely related to the new law
(1963) for the basic school. () The more obviocus feotures
of this law are the extension of tae compulsory school
attendance to 9 years (age 16) with two levels:

1) Primery levels 1-6 grades
2) Youth levels 7=9 grades with an optional year of preschool

snd an optinal lOth year under arrangements to be subjact ko
spproval of the department (XUD),

Ancther noteworthy feature is the cnsnge in ‘he
puragraph setting forth the oblective of the law, (4 -
paragraph one,) The prior laws desling with elementary
schools adopted 1739, 1827, 1848, 1860, 1889, 1936, 1959, had
formulated the paragreph on the objective of elementary edu-
cation generally in langusge such as ti.is: "the school shall
nelp to give cnildran a Christian and morsl upbringing and to
make them good members of society."” The 1959 law added that
"the school should develcp their talents and abilities amd
give them good general knowledge.? also new in the 1999 law
vas the conecept that the school hus & "task together with the
home." The words "good general knowladge" are alsoc new in
1959 to the objective formulation., (19) But the words “good
members of society" has teen changed in the 1969 lav to
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“"self reliant person.” 4an entirely nev note was introduced
into the paragraph with these words: "the school snall
promote intellectual freedom and tolerance and place stress
on good cooperation between teacher and nupils and batween
the scnool and the home,” It 18 of interest to note tist
thare was considerable discussion in verlisment regarding
the objective as stated in the law but it was adopted with
only one negative vote, reflecting the popular will that the
school shall be orleated toward ethical snd moral values
which are associated with the Christian reiigion, This has
implicetinns for the curriculum of teschers colleges esnecislly
in regard to the religion courses rejuired, tne content and
the topic emphasis therein.

The law provides thet children of parents not sembers
ol the state churchi may be partly or comnletely exempt from
the instruction in religion. It slso states that teschers
who tsach religion shall do so in conformity with the teosche
ings of tho Evangelical Lutheran Ciurceh. However the law
elso provides that a teacter who 18 not & member of the state
cmurch or the Evangelical-lutheran Free Church i3 not reguired
to teach religion even though he may have the necessary
training to do so, A peragraph in the law stipulates that
the state church bishop and parish pastor or & pastor
designated by the bishop hss & right to listen to the
instructioa in religion and give udvice regarding this
instruotion. With regard to other views of teachers, tihe¢ lav

provides thLat neither in the notice of vacancy nor in other
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weys shall tune applicant bes required by the school bosrds to
give opinicns on politicel or cultural guestions,

A significent background study preceeding the adontion
of the basic school lavw of 1969 (+) was that of a committee on
the elementary school (Folkeskolekomiteen av 1963). The
committee resort (20, Chapter V) treats rather fully such
topics as sbjactives and resowrces {or the elementary school,
The problem of differentlated instruction is examined, as
the school 1s now to become comprehensive (enhetskole),
taking on functions previocusly assigzned to the continuation
school as well &8 the first years, grades 8§ and 9, of the
secondary schnol.

The msin points in the committee’s report (20) with
regard to objecstives ares
a) The schonl shsll prepare pupils for life in work or

occupation, for life in socliety and for family iife. It
shall equip the pupil for living,

b) The sehool shall transmit the cultural heritage, by
wnich is wmeant the sum total of experience end insights
accumulated in the past with respect to faith, tradition,
cugtom, art, literature, knovwiedge, skills and inatie
tutions,

¢) The sochool shall assist the pupils in their growth snd
development., One of its forsmost goals must be %o

stimulate the mupils' intereata and tulents,

The formulation of these objectives and their approval by
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tne parlismentury committee on the school legislation which
submitted the aschool law enacted §n 1969 has certain dirset
impliestions fnr the ongoing develomment in taacher educatlon.
Tie basic school law of 199 (k) nas been calied s
"fullegutiority law.” In & number of its peragraphs it gives
the department full authority to establish appropricte rules
and regulations., These will be wider in range and more
extensive than before, it the seme time the department has
stated that regulations and instructions should lead to de-
centrulization so that local school suthmrities, the indivie
dusl school and its divisions moy have a greater influonce
then formerly (21) on instruction snd admianistration., The
depsrtment circulated to the schools (1970) & nev "Normelplsan®
or curriculum outline for instruction in the basic sehool for
the varinus grades and subjeots, Keacticns end comments were
solicited from school officials snd tsachers so that 2 plen
sould be issued for use by fall of 1971. Instructicn in
foreign language is required under the new 1969 law in sll
9 ysar gchoola. The new plsn selled "MHodel Plan For tne
Basic School” (provicrional edition 1971) (22) was issued by
the department (KUD) for temporery use, pending finsl action
on it by the parliament probably im soring or fall 1972,
Under thi® new besio school lsvw the individual tescher
will heve more freedom than formerly to set up his own
schedule of instruction and plans. He may ciwose toplas,

materials, methods appropriate to sshool subjects. One
educator's comment mgy be typical. (Hordland 13)
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“Teaching steffs wil. néed groater freedom within wide
curricular and well “3fined financisl limits to set up a more
flexible and adantable type of teaching suited to the local
school situation.” There will be need for cooperative
planning by teschers of the same grade level and by teachers
of middle grades with those of the early and subseguent grade
levels, In larger schools the possibllities for team teach-
ing exist, as well as the possiblliity for teaching at several
grade levels in a sudbject for which & teacher is specially
prepared. 4An example would be foreign languege instruction
gow to be nrovided,

Another feature of the 1969 law is the nrovision for
councils to represent verious grou:s: pupils, parents,
teachers, and other school employees. For example, every
school 1s tc have a pupil council for grades 7, 8, 9 in wnien
each class 18 represented by & pupll elected by the class,

In primery leval schools there may be & pupil council elected
from and by gredes &, 5, 6 if there is a need for such a
council, Each class i3 to heve & "class council® comocsed

of all pupils in the class, The depsrtment hes issued
instructions on guidelines (21) for the composition, operation,
e..d responsibility of the various councils. It is notable
that the parents® councll embraces gll perents with children

in the school, There 18 a school couneil for each ccxmunity

gsomposed of schiool administrators wnd teachers. 4 teuchers!

council in each school 1s composed of prineipal and teachers,

and there 1z glao s council for other employees of the school,
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Ther ™are 13 a select committee (msamarbeidsutval) comvosed
of elected representatives from teachers council, exployees
ecouncily pupils council, perents council, community school
bosrdy plus the school director. This committee with
epproval of the school board sets rules or guidelines for
the operation of the other councils named. an operational
structure for democratic participation in all school affeirs
is thus written intc the 1969 lew for the basic school
(grunnskolen) and the machinery is described in regulations
(21) 1ssued Saptembsr 1970,

Perhare the most significant aspect of the basic
school law of 1969 1s the i=plied change in educational
philosophy. Formerly the obligatory period of schooling was
seven years in the elementary school (folkeskolen), There-
after there were four main types of sachooling sveilables
1) academic gymnasium leading to "examen artium® and higher

typres of institutions,
2) wodern secondary seiools of 2 or 3 years lsading to
special schools for oecuvational training,
3) ocontinuation schools for scme pupils, often assoclated
with vart-time work, and with practical training.
k) prsetical-vocational or trade schools for others.
Under the new law, the obligatory sechool attendence i3 %o bhe
9 yeers with a possible withdraval aefter 8 yeurs in special
Gases, The continuetion school is to ‘e dropped, and the
f£irst two years of _scondary schools, modern and "gymnas*
will be included in the new basic school. It thus becones
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a comprehensive school for zll cenildren, witz limited election
of subjects available in grades 7, 8, 9. It is planned that
there will be differentiated teaching provided for the varye
ing abilities of pupils, and more intensive subject matter
preparation will be needed by teachers in tne 7, 8, 3 grades
than thal needed by teachers in the 7 year eleumentary school.
This will have a pronounced effect on the assignment and
future sducation of teachers, In the pzst it was common for
a toacher to stert with a cless of pupils in grade one and
move with the class yeur by year, VYomen wers often ussigned
grades 1, 2, 3, waile men preferred the upper grades, In
schools where the upper grades were segregated by sex, women
teachers were commonly assigned to clssses of girls, and men
teuchers to classas of boys. Now mixed classes afe usual for
upper as vell as the lower grades, |

Not yet resolved is the problem connected with
irnstruction in smaller rural schools where teschers heve
pupils of two or more age levels in & class. Schools of

this type will likely he continued beczuce of local condi-
tions such s8 difficulty in providing bus tranasportation and
housing for puplls whise homes are distant or seasonslly
inaccessible from school, The teachors for these schools
will require a preparation differing from that needed by the
tescher of a single grado st primary level.

The transition to the 9 yesr basic school 1s not yet
complete (1972). The chance f£rom the former rigid time Zable
and instructional outlines to the more flexible progrsn being
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developsd in the nev "mndel plan” will call for considerable
modification and sccomodation by the achools and their
teaching staffs,
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Ve Implications for Teacher Education

Thare 13 3 genaral avareness in Horwsgian education
circles that tie basic school law end the changes that it
calls for in the schools has pinepointed the urgency of re-
exanining snd revising the teacher education programs offered
in the temcners colleges (teacher education is used here with
reference to the colleges under the 1938 law), (8) Some of
the needs are apparent from the foregoing discussion of the
basic schonl law, While there is by no means agreement on
all the specifics of & new program for preparing teachers,
i1t has become evident that a 2-year program does not provide
time or framework needed to prepare teachers for the new
responsibilities,

The supply of teuachers is now coming closer to
mosting the demands of the nation for new teachers, though
shortages are apperent in some rural and isolated areas
especially in the north. It geems therefore that the older
he=yezr program will be phased out and that admission to
teacher training will rejuire the "examen artium® or gradue
ation from "gymnas". The minimum tesoher education progrum
will then be 3 years with further training of 1 to lj years
available for those who specislize at primary level, and for
those who prepare in subject matter or special instructional
areas,

Among the implicstions for future teachsr educstion
programs these sre tynicals
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1} utrengtusned professiousl . resaraticon of the nres=scoonl
legvel tescuer 13 an Indicstel need.

2) wpeclalizetlion for teachers &t primery level gr.des 1, 2,
3, @speclully in testing, differentisted znd remediel
teuchilng,y instructional materis’ o und metunds will
become necossalye.

3) Teachers of middle grade level will need subject matter
depth, guidznce und counseling training,

) Teachers of youth grades 7, 8, 9 ontimzlly should nave
subject specislization preferably in two srezs, Hew
techinigues snd team teacning will come into use.

9) The common core of genersl educstisn will be strengtihened
especially in the nstional and globzl as well as science
sreas of study.

€) The new avenues of group activity and participation call
for emdhusis in tne teacher tralning.

7) 7Tue opportunity for teachers now in service to intensify
and extend treir truining by summer courses and evening
or part-tire study willl call for expanded offerings in
tie teachers colleges.

8) It zay be expected tuat the individusl schools may be so
recrganized ag to provide a greaster degree of freedom
and resovonsibility for the teaching staff in connection

with the teecher-lesrncr relationshin.

an indicestion of some effects on teascher education
of the new "MHodel Plan® (22) 1s noted in a publication by
Teacher iraining Council (23) which hiss the subtitle:
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"Whnat consejuences should the model plan for the baaic schonl
have for the education of teschers:" It contuins comments
and reactione of 13 nersons represeniing many levels of
Horweglan educatioa., sSome niguiiguts of tue ““odel Pran®
are: an emphusis on lndividualized instruciion, less emphasis
on homevork, reduction of class houPs per week frcm 36 to 30
with five day veek permissible, some freedom for pupils to
ehcose subjeats, sspecially at youth level, eliminatiza of
8piit clessds and equality of sexes especlally with regerd
to voeational traininges To implement such changes as tuese
will require a revision of those aspects of teacier education
walech have to do with o, g. materials, metihods and with the
practice teaching programs of the colleges.

& significant development in connection with tie
teacner preparing programs is seon in parsgraph 15 of the
law of 16 June 1961. (?) Tais paragraph provides for a
"Teacher Training Council" to help the depertment (KUD) in
nmatters relsting to training for instructional service in
schnols covered by this law, the members of wihich are nsmed
by the Kings Council to terms of 4 years., Tuere sre 9
members plus chairman and vice chairman and a permsnent
secretary with nffice staff ns«s been provided. The law
states that the Teacner Training Council shell be 8o constie
tuted s to have knowledge in matters reiating tos
a) universities and nigner scnools
b) teachers colleges

¢) slucational research

d) veeational teacher schools




.

29
e) the comprehansive school
; general training schools
g) folk high schools
L) vocational and trade schoolsg
In general this Teacher Training Council's function
is tc sdvise the department on matters releting to exami-
nations and training at teachers colleges, vocational teacher
schools and other sciwels preparing teachers, excluding the
universities and higher schools, The lav also provides thet
rules for the council may be set up as to its duties,
operation, naming of select committees and consultants, In
practice this oouncil works closely with the Council for
Experimention in Schools through a joint select committese,
which after study of a metier, refers 1ts recommendations
back to the two councils for action, followed by final
disposition of the matter in the department (KUD),
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VI. %7oward a New Law for Teacher Education

The developments in the school system of Norway had
in 1971 reached the stage of lezislative proposal for & new
law to cover teacher educatinn in the various types of
institutions outside of the universities and higher schools.
The coalition csbinet's legislative plan set forth in the
"3pesch from the Throne" before the 1970 session of the
parlisment had placed the matter of e new law for teachner
education on its ggonda, However s lahor cabinet gained
ascendency 12 March 1971 during tne parliamentary session
8o the consideration of the legislation on teacher education
was deferred,

The department (XUD) prepared for parlisment a becke
ground study "Concerning Teacher Training® (2+) which pointed
toward recommendations such as the followings
1) Vitnin @ 10 year future period teschers shall Lave & )

yosr minimum training following "exzmen artium”,

2) Taere should be a common core snd a differentisted
treining according to the subject or field or the greade
level in wihich the teacher is to serve.

3) The training period for “sdjunkt" and “lektor" shnuld be
extended by a yeur within the next ten yeurs, The
pedagogical phase of this training should be lengthened
and strengthened especially with respect to supervised
practice teasching. (Pedagogy as used in the teacher

preparing currioulums in Horvay embraces several areas
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such as educatinnal psyechology, didectics and methods,

educetisnal philesophy, oomvarative education, educationsl

soclology, history of education, tests and measurement,.)

4} Teachers for the applied vocational and trade schnols
should iave a lengthened training neriocd (after examen
artium) and there should be more emphasis on the
nedagogical ~ methodical phase of the training. The
problems in this field of teacher tralning nressnt
speclal fuactors becasuse of the diverse backgrounds of
experience these teachers have haed and the lack of &
common general education or prior scademic foundation.
The solution w;ll seem to be in setting up principles
with the detalls to be worked ocut in guidelines from
the dspartment (XUD),

In formulating the objectives for teacher training,
the parliaementary report (24) of 196Y% had the view that in
811 teacher educetion the individual child in the scnonl
situation is centrai to the task. Tuls view was supported
by such studies ss that by A. Hove (I%4) in 1956-57 of
opinions expressed by teschers recently graduated from
teachers 2olleges, which led him to conclude that the train-
ing wes not adequately aimed toward preparation for the
tasks a teacher would later be confronted with in the classe
room.

The council on Experimsntation in Schools in its
treatise on "Teacher Zducation® (25) has summarised the task,

reaponsibility, and focus of teaciher training in the colleges
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&8 follovws:

1)

2)

3)

4)

5)

The teachers college shall provide students with a
theoretical and practicasl education in the understanding
of euch child s0 s8 to hslp him scquire more of the
culturel heritage and knowledge of our soeclety,

The teachers college shall provide students familiarity
with Norway's schools, instructional tasks, plans,
metiods, materisls. Students shall be given orientation
as to developments and trends in schools at home and
abroad,

Tesching in the teachers colleges shall have in view

the subjects to be taught in schools. Therefore a
subject-method approach should be used with main emphasis
on method but with & greater insight into the subject,
The teachars ccllege shall prepare the students for
independent work. Instrustion snall include lectures,
sominars, vork in small groups, individual and independent
study. There should be & mix of theory and practice,

Tne teachers college shsll seek to make the college
setting a cultural milieu., Ethicael subjects, social
studies, literature and arts should contribute to this,

The statement of objectives stresses the point that

teacher education should be ariented toward the job of the

teacher in tne classrooe and to the discovery of what this

irplies for the different aspects, both thecreticsl and

practicsl, of the teacher education program,




A comprehensive report wes made by the Teacher
Treining Council in 1968 (26) on trends, developments, and
needs in teacher educstion, which summarizes and comments on
discussions waich nave taken place in recent yeurs, This
report included a proposition for a new law on teacher edu-
cation, While the report beers the names of the eleven
member Teach r Training Councll, there were notations of
dissent by a minority from certain sections of the proposed
law,

Under date of 2 March 1972 the Norweglan governe
ment's cabinet presented & proposal for e new “"Law Felsting
to Teucher Education®, The proposal wass published by the
Ministry of Church snd Education (KUD) in its treatise (27)
of the same Gate. The treatise slso gives extended backe
ground infcormation on the saxisting teacher education
programs and prosents & rationele for the various sections
of the rropised law. A listing of the chapters of the law
with brief asplsneticn of contents follows:

Chapter 1 -~ Scope of the Low

a) reguirements for teaching, for administrative positions,
and for special responsidtlities in schools

b) orgenization end function of pudblic colleges of educaticn
(offentleg pedagogisk hegskole)

Chapter 2 « Zducational Reguirements for Teaching Positions

The requirements for titles of "teacher®, "adjunkt", "lektor"

are set forth., Minimuw training for title of "tescher" is

set at three yesrs.




Chanter 3} « fducational Requirements - Schools,

The requirements sre given for tesching positions,
edministrative positions, and positions with specizl tasks
in various school types: a) basic schools, b) continuetion
schools, ¢) special schools for hendicapped, 4) folk high
schools, e) colisges of education (pedagogisk hfgskole)

Chapter 4 - Function of the College of Kdusation
{Den Pedagogiske Hggskolen)

Colleges of education are to offer nne or more of
thwese programs for
a) pre=-gchool teachers
b) besic school teachers
¢) teachers of subjects e.,§. art, household art
d4) specializstion in certain subjects or appitfed fieids
¢) educational theory and practice
The colleges may also offer inservice and other courses.
It is specified that a, b, ¢, above shall tnolude theory
and practics,

Admission-retention of students, testing, ocerti-

ficates or records are included in this ohapter,

Chanter 5 - Governing Board for the College of Education
The make-up of the bosrd, its duties and responsi-
bilities sre set forth.

Chapter 6 = Regulations
The authority for estsblishing needed rules snd
regulations is delegated to the department (XUD),

kL
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Chapter 7 - asdvisory Body

The Teacher Training Councll 1is reaffirmed ss the
body wuich shsll advise tlie depertment (KUD) on matters
relating to the colleges of education and their programs,

Chapter 8 « Bffective Date
The date the law takes effect and cthar suserceded

laws &nd sections are detailed,

Some of the significant fsatures of the nevw law,
especislly trose which alter the existing or previous
practices should be noted. Titles such as "teacher®,
"special teacher”, "adjunkt®, and "lektor" gre defined and
requirexents specified., Three years of training st & college
of educatior will be minimal for teschers. There may be
provision for the accentance of squivalent truining and thet
received in other countries as guslifying., It seems likely
that "adjunkt® competence may be gained by further study
at a college of 1 yoars® length. To qualify as “lektor®
requires 6 years of training or "adjunkt® plus 2 years of
specialization in & major subject. Under prevailing
practice the department (KUD) sets forth rules governing the
approval of oontent in subject natter snd pedagogy wnich
must have been completed by those who would qualify for
tesching the varicus types of schools, and this may continue,

Under the 1969 law the basic school (grunnskolen)
obligatory attendance Las besn set at nine years. Yeachers

for the pre-school must be trained for that level. For the
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primery level (1l-6 grades) “teachers"™ must have thne 3 yesr
training., However it is probable that "adjunkt" and "lektor"
will be allowad to teach in certein subjects, For the youth
lovel (7«9 grades) the teaching positions may be filled by
a "teacher™, "adjunxt™ and “lektor”, In the past tunse
teaching in "gymnasg® or advanced secondary level schools
have been regquired to be "sdJunkt" or "lektor",

The scope qt teacher education is to be broadar under
the new law proposed than under the laws of 1938 and 1961,
A8 an example, the preparation of pre-school teachers is
assigned to the colleges of education where before they were
prenared in separate schools, The need for such teachers
has been estimated to increase sharply in the period, 1971l=
1981 when there msy be ten times as many pre~-school ehildren
enrclled as at present, (28) Other areas of tescLer edu-
eation will undoubtedly in the future be served by the
colleges of education as projected,

The proposed lew delegetes to the department (KUD)
authnrity to set requirements for thoss who sre to fill
schocl sdministrative positions,

The function of the existing teschers colleges is

broadened under the new law by assigning to them the task
of preparing atudents for teaching, sdministrative and other
educational responsibilities in the schools. The colleges
sre to carry on activitiss which vwill “gdvance teacher
education and further the pedagogicsl and curricular
development of the schoole for which they prepare teachers®,
(27-p, 88)

- o
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In a special section of the law (27-p. 88) there is
vrovision for vractice teaching which mey be orovided at a
campus school attsched to the college or at & public
community schaol or at o privste school for pree-school
children,

A4 new departure in tie lav is the provision for s
governing body or board whiech will have jurisdietion over
& college of cducation and other institutions gsuch as the
"distrikt hogskole" or "regional college". This board
shall consist of 5-7 members nemed by the XKUD. One member
1s to be a student with one year term while the others have
3 year terms. The rector of the college of aducustion and
the priacipel of the campus school may sttend meetings of
the bourd end may express opinions but nave no vote. The
rector prepares the sgendu for meetings and the KUD is to
establish regulstions for the operation of the board.

Eachh college of educetion is to have a representa~
tive council of faculty, other employees, practice tezching
supervisors znd students. The council elects its chairman.
The rector and campus school prineinsl may attend meetings
of the council, speal, and have th. . remarks recorded,

In oddition each co’.lege has a faculty organization, a
student organization and e~ organization for other employees.

The law of 1961 (7) PP 15 referred to esriier,
ostablished ths "Teacher Training Council® of 9 menhers with
“eyear terms, plus chairman, vice-chairman and secretary.
The new lav reaffirms the establichment of this counecil,
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adds one member wio is to be a student in tescher education
(2wyear term) and defines council responsibilities., Tne
council is to provide supervision of curricular plans and of
svaluation &t the colleges cf education as well as furnish
information to the department (KUD) on request or on theiy
ovwn initlative,

ihe new law to govern teachar sducation depsrts
markedly from that presently in effect, While it is
specific in setting educational reguirsments for teachers
and ia defining the training required for various positions,
it is broader and less specific with respect to the suthorized
prograxs at the colleges of education. administrative povers
wiil be less concentratad in the department (XUD)., There is
much delegation of respongiblliity to tne Teacher Iralning
Council and eventually to tue new *ype of governing bourd to
be set up under tie law,
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VIii., 3ome Future Developments,

Needs, and Trendse

Of the eighteen teachers colleges, two are in the
capital 9slo, wnile 16 are geographically distributed over
the eosuntry from Tromsf {n the north to Kristignssnd in the
gouth, Tiere ras been some expressin ~f need to place one
in tie district of north Aorvway, and & oolilege in Alts mey
meet that need, As to sige, the averasge exsectad wilil be of
350=400 students with & few larger schoolg »f 6060«700
students, but larger sized institutions are not now contemplsted,

There is a new tyne nf postesscondary sehool emerging,
the regionsl college {(distrikt hfgskole) for tinse wishing to
toke post-"gymnas®™ schooling, This sehool type has a strong
local eppeal and could in some places be fused with 3 colloge
of education. In fact it hes been puggested that the colleges
of eduveatinn should offer a “core" of studies within & system
of regional colleges. The develomment of these roglornsl
colleges will 1ikely affect the growth of colleges of edu~
cation but as yet the influence cannot be predicted, althnugh
some steps toward coordinstion sre under way end will be
accelerated under the new law, These regional colleges are
not under the office for Teacher Training in tbs Qenszriment,
but under the culturel division of the depertment (XUD), so
& new administrstive plan will likely evolve.

ne of the sbviocus needs ig fop the improvement of
the physicel »lant of exlsting teschers colleges. Vhile
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thore nas been linited new duilding nccurring in tae last 10
Yeaurs, gsore oolleges gre operating under severe handicaps as
tG spece and equipment., The state budget 1971 (29) proposed
néw bulldings for colleges at Stavenger, blverum, Levanger,
Hemer, Halden, Bodd, Gut none for 0slc inasmuch &8s & site
for the 0slo college had at that dete (1971) not been
determined. Totsl proposed construection wss Kr, 21,000,000
(83,000,000) for major projects at the six colleges named.
Building plans in some cases will orovide for en elementary
gohool of S«6 grades (praotice school) to facilitate the
observation and practice tesching phase ~f the program, The
need for an on-gcanmpus practice school hos been expressed for
more than 20 years und the need will become more critical as
tescher education is %o be professionally strengthened and
lengthened. Practice teaching under rupervision as an aspect
of the teacher education will receivs emphasis under the law,
Discusaions like that at a conference April 1970 show the
interest of those Concerned with this aspect of teacher
training in developing and improving it. (30)

Closaely related tc the practice school is the
development of "pedsgogical centers” at certain schools, In
addition to practics teaching, suci genters will provide for
the opportunity to observe good tesching, nsv meterisls and
nev methods in use, This 1s significant for the pre-service
program a8 well as for the in-service progrem that 1s socon
to be emphasized for teachers who have been trained esrlier.
It may serve a useful purpose in stimulsting expscimentation
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witn those instructional methods, materiels, snd subjects
aporoprizte to the bzsle schrol grades, It can slso provide
& mesns for better Integratisn between theory and practice,

& need for which has been and continues to be of concern to
tescher educators. &n example »f the interest in this

aspect of teacher education is ssen in the discussions whieh
took place August 1970 at a meeting of college faeulty who
lead experimental sctivity in their institutions, (31)

A hoped for improvement for the near future is tne
lignatening of teaching loed of feculty in the teacliers
colleges, While & cless size >f thirty 1s not excessive,
the number of teaching hours, conference group and committee
meetings, places a high time demand on the feculty. To tihis
is often sdded a crowdel space condition, lack of secretsrial
or stdent assistance with clerical routine, g0 that 1t makes
for & heavy work load. The trend toward autonomy for the
individusl colleges msy make possible the allocstion of
availeble funds to the ligntening of tesching load and other
needs of high priority.

another emerging possibllity in the developing
colleges of education is that of specislization, As the
opportunity for more sutonomy becomes evident, one school may
soguire & staff with strength in a special fileld., Students
from gnother ¢cllege may then choose t0 go for the third
yesr to & school which 18 steffed and equipped for this
specialty. The trend is well under way as ropresented Ly
the listing of special offerings of the teachers colleges. (9)
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Zut 3 specislization s5r more intensive subject matter

emphasis becones strong, especially for teachers in the
upper grades of ysuth level, tnere may be & stress on the
subject st the expense of the lesrner and nis problems. 4
fear hes besen expressed tiat & movement to set up standerde
1zed tests with norms for 9th grade uachievement may go
counter to the philosophy of the comprehsasive sehool with
agual oppoertunity for every child to obtain the eduesticn
suited beat to his abilities and interests,

Tne possiblility for & "teacuer" with "tesclier exame
ination® to pursue studies in subjects »f sufficient length
to sttain the “"adjunkt" competance will be welcosed by many
teachers and will serve to increase the supply of teechers
for youth level., iHowever a result csn be tkat teachiing in
tne prinary grades 1, 2, 3 will be de-emphasized and become
less prestigeous or attractive, It has tnersfore been
pointed out tnet a speclalty in ppimary education end in pre-
school education is necessary to malntain a balznee and to
prepare for these levels of teaching those who have the
capability and interest,

The inservice program of the teacners colleges has
now become operative, tirough an allotment of Kr, 14 million
in Junusry 1972, Each college was assigned an ares or
district winse schools it should serve with its offerings of
inservice courses for teachers, £ach college assigned a
coordinstor, whose reguler teacuing load was reduced, to the

task of orgunizing tiie college's inservice program in
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coonerction with schonl administratnrs and tescrers of the
ares, Teacners interested in such courses mzy seek to enroll
for a vuriety of reasons such as a wish to: de updusted in use
of newer metunds end materlzls, study one subject more
intensively, prepars for another level of tesching, aequire
training to gualify for the "adjunkt' degree ete, Some of
the course offerings plsnaed at one of the teschers colleges
may be considered typicul of sn inservice programs
1) group dynanics « 16-20 class hours
2) the new "open school™ § day enurse of 30 hours total
3) Pedsgoglesl implicstions of the new "normal nlan® = 3§

hours

k) Dress and grooming for young neople = 18 hours
9) HMusir end dsnce for the y-ung « 18«20 nhours
6) Coristianity and orientatinn toward life = 30 hours
7) Modern mathematics for teachers - 40 hours
8) Visual aids - films - 36 hours

Courses may be offered during the day or evening
hours, one day per week or intensively for & short periocd.
Teachers mey aave time released from regular duty in order
to sttend tiese crurses.

while the program 15 so new thst no evaluatinn of
sutcoues ie possible, there nas been much interest snd
enthusiaszs for the prograem, &nd it can heve & significaent
effect on tescher performance in the next few years,
especially in connectisn with tie new "andel plan® to be

used in the bzsle school program, (22)

]
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Another problem area which under the sroprsed law
would 1ikely come within the purview of the Tescuer Training
Council, involves the training of teachers for tie vocational,
trade snd relsted types of scunools, It is desirable if not
imperative that these teachers sitsll have ra2levant experience
in the prectical fileld of the occupetion or trade., To this
should be added general education, pedagogicel study, snd
subject specialization so that the total teacher training
psriod would be too long to be realistic. The future
developments in this field of tescher training take on great
meaning for the vocational and trade achools whieh have long
bean & strong easpect of the Horweglan sducational system,

Tha scope of the teachers colleges will be defined
more liberslly than before and will allow wider range of
teacnsr education services under the new law, For example,

a 3 yeer training period will be t:e norm for nre-school
tecchers, basic school teschers and subject teachers, Those
who have university degrees may tuke s year of pedsgogicel
training to quality for service in the bzsic schosl.
Teachers who are to serve in adult education may be given
rractical - psdagogical traeining. Offerings may include
further treining in subjects »r fields,

The noticeable trend in tihe discussions concerning
the new law is that it shsll provide a framework for the
development of teacher education which will alliow for chsnge
in the yeurs anosd. an orderly development will be the
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responsibility of the department (XUD) whieh will give final
approval to instructicnal plens submitted by the instituticns
for subjects or subject flelds. These plans will be reviewed
by the Teucher Training Council which asdvises the depsrtment.
There appears to be a greater opportunity for the faculties
in the teacuars colleges to innovate and to experiment with
subject matter content, instructisnal methods and materials,
&nd with new programs then heretofore.

A new econcept receiving consideration is that of
evaluating nrograms for teacher educatiocn. The details and
mechanles nave ast been developed but will probably come from
tue department after consultetion with tne Teacher Training
Counsil and will be a nmeans of emphasizing gquality programs
without strict conformity to models set up under nrevious
rules and reguletions,

Tne foregoing are nnt the only areas of concern in
the nevw law Covering tescher training, but represent sormo
ideas wnich have Ceen explored in 4discussions and legisletive
proposals by various groups. The new law mey cozme up for
final parliasmentary action in the fall of 1972 or the spring
of 1973. In the meantime, the department (KUD) will oe active
in drawing the rules, regulations and inatructions for the
guidance of the colleges of educaiion so tnat these mgy be
avellabls when the law tskes effect,

Tha opportunity seems now at hend to unify scme of
thie disparote elemsnts of temciier education through a nev

approach to tne education of all ¢eachers for Norwoglan schools.
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Such an unbitlous and demanding prospect was undoubtedly in
tne uinds of taose wio have studled tue problem of teecher
educution in the iast ten yesrs in Norway and who are in the
forefront of the wmovement to restructure programs for pre-
pering teachers in the light of present and future needs,

The next ten year periocd in Norwegisn teacuer edu-
estion gencrelly will 1ikely be one of marked change and
development, especislly in the colleges of education where
this will be & significant (ime for thoroughegolng program
restudy and modification. The basic school lsw of 1969 has
highlighted the need for imrroved teascrner preparing rograms,
The new law for tescher education, expected in 1972-73 will
coordinate teacLer educatlion under the Teacher Training
Council (32) and mey provide the milieu in which nroposals
for strengthening all teacher education will £ind the desired
irplementatisn in the years ahead.




W7
VIII. Appendix

Terms usedt

nlaarerutdanning” has sometimes been translated &s "teacher
training”, though the term “"teacher sducation® could as well
be used in tnis context.

»Ipgrerskolen® hss been called "teschers college” since the
nrogram based on “examen artium® from gymnesium plus 2 snd
now 3 yesrs of study would equate with college graoduation.

"Kirke og Undervisnigspdepartementet”, or Ministry of Church
and Education nss been referred tc as the sdepartment” and
in some places abbreviated to "KUD",

aGrunnskolen® as defined in the 1969 law is referred to as
hasic sehonl". It has elso boen called the “gomprehensive"
gchool but tihils connotes secondary level as well.

nyidersutdsnning” is translated as “Yurther training®.

»Etterutdanning” is translated as “postegraduation” or
n{nservice training" depending on the situation where tue
courses are offered.

"Rad" 1s translated as "council" in "Student red" - fStudent
gouneilz and "Laererutdanningsrad® as "Tescher Training
ouncii®,

"Pedagoglsk iégekole" 1is & desigiation in the new law for
tencher education of the former "Lasrarskole" which has been
called "teachers college®, It sesms that "Pedagogisk
tdgskole” may be transleted as "College of Eduecation®,

npegtrikt H¥gskole® s designation of an evolving type of
pigher :zincetion, may be translated s3 "Regional College*.
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Note

The report prepered by the Teacher Iraining Counell,
Dosent Iva Rordland, Chaeirmesn, edited by Lektor Olav
Sunnana (26), has en extended listing of references to
srticles and studies relating to teacher training,




