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constraints represented by the content and by thertharticteristics of the tdral

student. It is concerned With the "how" of the curriculum. A catalogue of=_
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struc

ions fo instruct:

__ = appealing since= its .emphasis on r experiences

provides Intthe central aspect of the learning that occurs in the home and_

in the workplace: it is learning by acting and experiencing the consequenetri_': =

of that action. Thus, the LifeInvolvement Model, was adopted for the ICDG =

A. The Life Involvement ModeLma Instruction

school the same kinds of want serving behaviors that are typical of the 1= 7 =
normal daily activities of human beings, and (2) assocdating with these

want serving behaviors highly efficient strategi

necessary concept formation and motor skill development required of the 1__

=student while performing the want serving behaviors.

avlors and the manner in which they are shaped are



necelsa

consequences of achieving the goals (step 1.0) completes the cycle.

The two behaviors just described, namely exploring the environment

and pursuing goals, activate the following "laws' of what may be calle

"Psychic Adaptation" (or learning).

1. Behavior is shaped by its immediate perceived

shaping is involuntary and occurs whether

uefficiency and magnitude of the bahavroraighttitn= describ
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JuitiStAn

operate an automobile effectively,

river's credential and his tasks, to learn the rules dfthe road and

necessary competencies, are abundantly clear to him.

want satisfying and he sees clearly What4bejmu

eucb it, motivation, relevancy and interest complettng the tasks

automatically provided. He will undertake and

learning tasks necessary to the achievement of the goal

the school this same

typical of the normal daily act

would change the tasks the studen_ erfortt in

school frontiacademic, abstract, verbaltstittas ausow

earn:in-gavots



-

In ICDC the want serving tasks in which students become engaged

arc caLled Carrier Projects. These tasks "carry" the-content identified

by the project. Supporting theBe tasks or Carrier Pojects are Learning

Units based onthe identified cntent,

-

1-= _

= -

=

-5-
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competencies demanded by the ICDC content. The Learning Units have been

dcsigned to be used in support of Carrier Projects, want serving tasks

the students. The Learning Units are largely student

nageable; however, some require interaction between students or betwe=en:"

;udents and the community. In this respect the teacher's assistance

needed in scheduling and in generally facilitating these activities aE2-±i

Each phenomena identified with each instructional objective in

basis for a Learning Unit. A Learning Unit is

ligleobject,even t or process, or consequence (termed phenomenonA

r ooive interaction with that phenomOnOW.
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givé ithem sequence and nce.1Fhis is in keethha1

Involvement Model of instruction. Nr do they represent a "cours

as presently identified in the curriculum, since in small schools

course dedicated to the objectives of this project does not exist

reason for being of this project.

a sample of the ICDC Learning Units and an explanation

s a series of prototype Carrier Projects.

In ICDC the vehicle used by the school to provide for student

interaction with the Learning Units is the Carrier Project. These JII
Carrier Projects are tasks in which the student is engaged because

t contrived, verbalistic exercises.



Ar=.- 4. The task must be feasible in terms of the resources, human and r- =
- -,.-- , . ------_

z --
' t.----- _=material, available to the student. =

E.: --_. : _

_------. : :

If these criteria are met the student will be moving on the basis

of his own motives and largely under his own self-direction toward a _

_

want satisfying goal and in the process he will be learning those

things identified as important by the ICDC.

A Carrier Project, then, is a planned effort by a learner or by a-=-

learner and teacher to satisfy some want he recognizes by producing orL -7

_ =

obtaining something or by resolving an issue (making a decision) that-- =,11

r

=
f V-n=i7i concerns him. The task involved in the Carrier Project is not a "learafte m__ =

act but a "getting" act - a typical adjustive behavior of the kind thaw

J 1 ;_
constitute our daily lives. Learning units produced by the ICDC projet - _ - --- --_

- -.
=__., ---- ,

_ - -:

= - --------_ __
-.-_.

are used to help the student succeed in these tasks, these adjustive =--

behaviors, by providing the Learning necessary to the completion of the=

task or carrier project. Figure 1 is a graphic representation of a

Carrier Project.

-= XX
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rattle_ Tesult.:- However, often greater MIIta

teacher in using the Carrier Project approach with ICDC content

Projects cut across all disciplines. A Carrier Project that All

carry out the production steps necessary_

student might begin a project that meets all the criteria for an

acceptable Carrier Project only to become frustrated and forced to

discontinue his task because the necessary learning units or directiortg--

are unavailable. To help overcome this problem and still work towar41

the LIM mode of instruction, the project has developed some prototype==

Carrier Projects that, in the absence of locally developed Carrier

Protects. may be used as a framework for the curriculum. These



ttehmtter,

rotot i_te doMplete4,,

roduttOn__

es-- =that- set

and Work and. Career= - Guidance. Some of these peatia

are short manipulative tasks that involve Basirtt tibia

these Carrier Proje-t

desirable to havefsever& students inv61ve

Mission or group war

pfld any ID,6011Att=resu

-ektudtio



SECTION III: LIM AND CURRICULUM GUIDELINES

The LIM was chosen as the instructional mode for ICDC because of its_

usefulness in meeting the guidelines of the :project. An examination of t

- relevancy of this mode to the- ICDC guidelines will illustrate this:

The LIM provides individualized instruction first of all in the

nature of the carrier task or project in which the student is engaged.

This- task _is _Selected_-by--the=s-tUdent- because7itt serves -hia -unique-
=

wants,_ =and is_ -provides-individual &ize

_--student =_

=are -Use

pressures=== =coMman

determined by the IC as eing a =part = of the ICDC content.

The LIM makes possible direct =focus ° -on==the individual student yet at

the same time allows for the=del_ivery ==of predetermined content such as

that defined for the ICDC project.



Ats

B. Curriculum materials and student activities must be student manageable.

The first activity of a student in ICDC will be the determination of a

Cirrier Project and its analysis into production. steps. Initially this will

be done with the help of the consulting teacher who has been trained in

this operation. However, it is anticipated that soon each student

will have deVeloped the -capability of doing this job by himself or

witir a minimum of help from the teacher. Also, at first it is expected

that the student will choose from ?It list of predetermined carrier tasks,

but eventually he will be expected to generate his own. Once the task

is determined and analyzed the student can manage his work on his own.

Instructional units-are coded,_ filed and are retrievable by the student.

Units have been-pre-tested-for student manageability and revised-as a

result. The entire system-provides_for the highest degree of student

-= manageability with the-teacher-playing a consultant rather than a

mediating role. The-curriculum materials provides the necessary exner-

tize to cover the content. No longer is it-necessary to limit the

offering to students -because of inadequate competencies on the part of

the school staff _ ----= -`-

_C. The curriculum and instruction will9rovide for a consultant and

diagnostic role for the teacher.

When every student is engaged in a Want satiSfying task -using project_

designed materials, the teacher can no longer play the traditional. roles

of dispensing knowledge, assigning lessons, and in general mediating

all learning. Rather, the teacher will have the time to function as a

consultant and a diagnostician. The student, at least initially,

will need help in planning his Carrier Project and help in mobilizing the



necessary resources to, move toward its completion. The teacher will

have the time to provide this help. Helping the student choose and

become involved in'a.suitable Carrier Project will involve both con-

sultative and diagnbstic skills. The teacher's knowledge of the community

will be exploited as the community resources are catalogued and used

to help the student in his Carrier Project. 'This cliange'of roles will

make possible a manageable operation by the teacher, one-in which he

can experience success and thus job satisfaction as compared with his

present unmanageable, frustrating task in the small school. In short,.

the LIM proddes a system wherein the teacher can function in roles

beSt suited.for him and where the student is the beneficiary.

The curriculuM=MUst 're-leirant-- to ther-student: -i:

In= any=school ttieirp_roblemn:of 1-making a =zpre-,cletermineil content relevant

in =the eyes of -=the=Studentf_is -an:-_overwlielming- -one.- -By- ancl_ large -the

student-is told - that -he-is to-1.-eatn-_-certain--:conc-epts :zbecaus e they =will-

be= of value -to- hit-An--- later :life. -Unforttinatelyr,-_-this-eratiOnsle is
=not -of sufficient- powerT_-ta prodd-e= -relevance-in-the --eyes -of-most students .

The-_-LIM ptdvides_relevance- the Carrier- Project.- The Student 'IS

engaged-in a_task of --produbing something-which itie-ets--;a-inwant I

thuS the-activities =rassociated--with-this---effort -have Immediate and total-
_

relevance:for him. Given-such taak,_ the _task itself provides relevance

to the learning _indidental to: he-accomplishment of the-_--task. This

is the power of the±LIM _- it provides for immediate relevancy as well

as motivation and transfer of learning.

-14-



E. The curriculum will provide appropriate group work and activities:

Most instructional strategies will provide for group work. The LIM

is no exception. Carrier Projects are being identified which are group

projects. This is particularly true in the Society and Work and

Career Guidance domains. Even Carrier Projects that are essentially

individual in nature often will require group participation at certain

times. Learning units often require small groups as-well as large group

interaction.

F. The curriculum will. provide -for= integration.

and mode are compatable with nending they could serve as =a

base for a= complete, =new= course. e` _LIM= can be used= with =any organization

for -ins tructien _so- -long -_as---_a-===degree-= =drAridivridualization =is _,acc-eptable

by the school. Carrier TP-rojects:=canb_e-undettatCen-iWithin -the Context
------- --- -

of-any -regtitar. course=-1.f-this-f-isT-fthe----detireif---the-school. The supportive

learning --units-_--carChe===_used as supplemental- materials -in a regular --course

as- well, a=lthough-_this----is--not----the-recommendedr_use-_oft_theie units-. The

instructional products-s-,of_=-sthe,--_project,-=-Carrier--Projects and supportive

Learning Units_, can be used -by students in existent classes, by students

in a separate class organized. for thls:_ purposei or -by- students independ-

ently at their owninitiation. In any case the integration as originally

envisioned by the project is made operational through_ the LIM.

The Carrier Project also provides a vehicle for integration of content

over the three doniainsi Prototype carrier-tasks have been developed



that "carry" some objectives in all three domains. It is especially

possible to relate the objectives in Society and Work and Career Guidance

through common Carrier Projects..

It is possible for the student to tie instruction together when he

cap relate instruction and the pieces of instruction back to a want

serving task in real life situations,. The achievement of a Carrier

Project goal is the integrating, unifying force. The Carrier Project

then is a vehicle ,that insures that the- bits-of instruction are related
,

as they each fit into the accomplishment of the overall task.

G. The curriculum should include the specified resources and materials.

Except for those items known to be at all the project schools,

materials 2 equipment and resources - necessary for= the completion of _a

learning unit are supplied as a t -o that unit These units are

sel-f,dontained--=and_ comPlete.__ zHoWeVa-ri-r-references- are setaetimes -made_
z

to materiala-zthat Support in depth = inquiry-= beyond those available in-
z

the units and the_school-_itielf wi-11:_make the decig.ion as to whether

or not to provide these materials to--students-_.

It. _The= curriculum must- be-cost:-effective.

The project_ staff:is conVintect_that the provide better

instruction -with very --little increase in-cost -after -the initial develo-p-

ment work is completed. The 1972-73 test of the curriculum will provide

data as to whether or not this assumption is correct.

1. The curriculum must erovide articulation with post high school experiences

available to the target- population.

The identification of content has been accomplished with reference

to goals rather than with reference to articulation with post high



school training institutions. Informal contacts with such institutions

in Utah support the assumption that'the content as identified will be

useful preparation'for the training offered in these institutions.- The

processes following in the completion of a Carrier Project provide

decision making competencies of value both in subsequent work, education

or training experiences.

J. The curriculum will-provide for planned work experiences. Carrier Projects

based on work experiences haVe been designed by the project-staff. Such
. .

experiences provide excellent carriers of some of tt'.:.; objectives in all
t

1three -domains and are relatively easy to design Teachers in project

schools should- be able to design _a- ndilsupervise---auch- _projects.

The=scurricul-ums--andlor- tructionel---sytt- emE-mut t-provide- ifor the

ization and utilization o communi- ty re- sources

_ _ _ _ _ _ _ _ _ _

The student manageable materials plus the power of the Carrier

Project -aake-itanyl-Of'the--tradition-altime-,conSutainvroles of -the teacher

obsolete. It has been pointed out that- the teacher with the ICDC

curriculum will have time for other desireable roles.- One of these,

already tested in the WSSSP Career Selection Project is that of mobil-

s iz in g community resources -in --support of= an school- program. This role

will be expanded as -a- result of ICDC. 'Time will be made available to

the teache; and work experience Carrier Projects will demand he do this

job. Implementation training for project personnel will emphasize the

importance_ as well as -techniques -suitable to this task.

The curriculum will contain motivational componenta_that have the Power_

4to overcome_motivational_yroblems -withAionid_ rural= st4dents.

The Carrier Projects_vepresent a strategy for duplicating in school

-17-
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the same kind of want serving behaviors that are typical of the normal

daily activities of human beings. By engaging students in activities

that are want serving, motivation as well as transfer are assured. The

learning that takes place automatically becomes relevant because it is

essential to successful completion of the want serving task. The

learning is incidental to completion of the task, but so long as it is

"carried" by the task (essential to its completion) no problem with

motivation exists. When want serving= behavior on the part of the

student is-activated, the problem -of motivation that frustrates the

academic _behaviora approach is solved,

The curriculum must provide for -local valuation and improvisation to

meet losal needs.

In the discussion of LIM and integration it was pointed out that

the implementation design for this curriculum will depend on the

organization for instruction of a specific school. The only requiiement

for use nf-- this _curtic-ulum.in--a- school- is- that the = school be able
=

live with a degree of individualized-instruction. Local identification

and analysis of carrier tasks either by the teacher or students leave

the cuiriculum wide open to local variation. In addition, the Learning

Units may=be modified in the activities (2nd) column to meet local

differences and local- capabilities;.

-18-
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SECTION IV: THE TEACHER'S ROLE IN ICDC

The Life Involvement Model of Instruction requires a different relation-

ship between teacher and student from that in the traditional classroom, a

different role definition for each. In general, the responsibility for

learning shOuld shift toward-more on the part of the student and lesson the

part of the teacher. -The teacher becomes more of a facilitator and

consultant and less a dispenser of information.

Specifically here are some functions the teacher performs in the ICDC

instruction:

1. Engage the student in a task. This will include helping the student
identify and analyze a want serving task or Carrier Project and in
the case of the prototype carrier projects stimulate the student
to undertake the project. It might also include the initiation of
some venture or interest stimulating activities to get the student
interested in pursuing a Carrier Project. It would also include
creating an environment that is supportive of independent learning
on .the part of the student.

2. Facilitate the student's pursuit of the goal in the Carrier Project.
The teacher should arrange schedules and the time for students to
interact with other students and the community as required in hiS
Carrier Project. The teacher should help the student with any
problems or frustrations that occur in the pursuit of the Carrier
Project. The teacher should help the student when necessary to
identify material, facility and human resources necessary for the
completion of his task.

3. Help the student as a consultant in setting up his project and in
filling any gaps that occur in available learning materials
supportive of the Carrier Project.

4. Monitor the work of the student. The teacher should keep or cause
the student to beep a record of his progress through the ICDC
content or Learning Units.

5. Become familiar with the ICDC.materials and with the LIM instruction.
If this is done the role the teacher will fill will become quite
clear as a result.

-19-

1



SECTION V: IMPLEMENTATION OF THE ICDC CURRICULUM

The way that a school is organized-for instruction-is to be the major

consideration in the implementation strategy designed by that school in

using the ICDC curriculum. The Life Involvement Model of instruction has

built-in flexibility and the ICDC curriculum can be an effective part of

almost any school program. The only requirement of the curriculum is that

in its use there be a commitment to individualized, personalized instruction.

The Learning U' is are not effective used in a lock step mode with all

students going through curriculum unit by unit. The Learning units were

designed for use with Carrier Projects and are most-effective when used in

this way. Any school considering the use of the ICDC curriculum should

recognize that this curriculum was designed for all students in a small

school. The content is focused on career preparation in general and thus

is appropriate for every student. 'This is not to saythat thi school must

provide exposure to the curriculum to every student. Rather it simply

adds to the implementation possibilities in the school since any student

would be eligible to pursue it.

Listed below are six possible implementation modes for the ICDC curriculum.

There are undoubtably others. These are listed since each has been used or

is being used by project schools with some success:

1. The curriculum may be blended into existing classes. This was the
mode of operation originally envisioned by the project: integration
of this curriculum into existing classes. Carrier Projects which
are supported by Learning Units from the Society and Work and
Career Guidance domains are appropriate for use in social studies
and English courses. Carrier Projects using Basic Technology units
can be useful in business, industrial arts, career exploration and
any vocational_classes that may be in the school.

-20-



This mode of implementation requires that all members of the staff
who use ICDC materials be familiar with those materials and with the

LIM instruction. The ICDC- publication Teacher's Handbook on the

Use of. Integrated Career Development Curriculum Project Materials
would be useful for this purpose.

2.' The xurriculum maybe used as a basis for a career education class.
Locally identified and developed Carrier Projects could be used as
a framework for such a class, or the prototype Carrier Projects
will provide such a framework: A combination of locally developed
Carrier Projects and selected prototype Carrier Projects would be

effective.

3. The curriculum lends itself well to use by individual students in
independent study.. Every effort has been made to make both- the
mode of instruction-and the Learning Units student manageable. As

a result students are able to work in these materials with a minimum

of teacher help. The Project publication Student's Handbook on the
Use of ICDC Materials will help the student operate independently in

the ICDC curriculum.

4. The curriculum can b2 used to support mini-courses in the school.
Many schools are finding short, single objective courses effeCtive

with some students. A Carrier Project such as the prototype
Carrier Project "Making a Tentative Career Decision" will make an
excellent base for a mini-course. The nature and specifications of
the Carrier Project can be adjusted to meet specific needs of
students and to meet time constraints. Another use of the curriculum
in mini-courses is to base the mini-course on one of the instructional
objectives of ICDC such as "The student will demonstrate the capacity
for self-assessment in relation to vocational decision making" and
use the Learning Units coded to this objective as instructional

material. This latter approach would have maximum effectiveness
only if the objective selected was one motivationally attractive

to tile student.

5. The curriculum can be used as a supplement to a career exploration

program. Where the student is getting on-the-job experience as
part of such a program, appropriate Learning Units can be used in

connection with that experience. In this case the success on the

job becomes the Carrier Project.

6. The curriculum can be used as a part of a guidance program.
Carrier Projects locally developed or prototype, can be used in

group guidance classes or independently by students under the

direction of the guidance counselor.

-21-
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o
w
n
 
a
n
y
 
c
o
n
c
l
u
s
i
o
n
s
 
y
o
u
 
a
r
r
i
v
e
 
a
t
.

2
.

T
h
e
 
w
o
r
l
d
 
o
f
 
w
o
r
k
 
i
s
 
c
o
n
s
t
a
n
t
l
y
 
c
h
a
n
g
i
n
g
.

2
.
 
a
.

I
n
"
t
h
e
 
i
n
t
e
r
v
i
e
w
 
w
i
t
h
 
t
h
e
 
p
e
o
p
l
e
 
i
n
 
"
l
a
"
 
a
b
o
v
e
,
 
s
e
e

'
i
f
,
'
t
h
e
 
m
a
j
o
r
,
 
o
c
c
u
p
a
t
i
o
n
 
o
f
 
e
a
c
h
 
h
a
s
 
c
h
a
n
g
e
d
 
o
v
e
r
 
t
h
e

a
.

N
e
w
 
j
o
b
s
 
a
r
e
 
c
o
n
s
t
a
n
t
l
y
 
c
r
e
a
t
e
d
.

y
e
a
r
s
.

b
.

O
l
d
 
j
o
b
s
 
a
r
e
 
c
o
n
s
t
a
n
t
l
y
 
b
e
i
n
g
 
p
h
a
s
e
d
 
o
u
t
.

b
.

,
T
i
e
.
.
e
.
O
n
e
 
m
a
j
o
r
 
o
c
c
u
p
a
t
i
o
n
a
l
'
 
a
r
e
a
 
i
n
 
y
o
u
r
 
c
o
m
m
u
n
i
t
y

(
f
a
r
m
i
n
g
,
 
r
a
n
c
h
i
n
g
,
 
m
i
n
i
n
g
,
 
l
u
m
b
e
r
i
n
g
,
 
e
t
c
.
)
 
a
n
4

i
n
d
i
c
a
t
e
 
h
o
w
 
j
o
b
 
d
u
t
i
e
s
 
i
n
 
t
h
i
s
 
o
c
c
u
p
a
t
i
o
n
 
h
a
v
e

c
h
a
n
g
e
d
 
o
v
e
r
 
t
h
e
 
p
a
s
t
 
5
0
-
7
5
 
y
e
a
r
s
.

c
.

L
o
o
k
f
o
r
 
a
r
t
i
c
l
e
s
 
i
n
 
b
o
o
k
s
,
 
p
e
r
i
o
d
i
c
a
l
s
,
 
n
e
w
s
p
a
p
e
r
s
,

'
p
a
m
p
h
l
e
t
s
 
o
n
 
p
o
s
s
i
b
l
e
 
f
u
t
u
r
e
 
c
h
a
n
g
e
s
 
i
n
'
 
o
c
c
u
p
a
t
i
o
n
s
.

W
r
i
t
e
 
a
b
r
i
e
f
 
s
u
m
m
a
r
y
 
o
f
 
t
h
e
s
e
 
a
n
d
 
i
n
d
i
c
a
t
e
 
h
o
w
 
a
t

l
e
a
s
t
 
t
w
o
 
o
f
 
t
h
e
m
 
w
i
l
l
 
c
h
a
n
g
e
 
t
h
e
 
k
i
n
d
s
 
o
f
 
t
h
i
n
g
s

p
e
o
p
l
e
 
d
o
 
o
n
 
t
h
e
 
j
o
b
 
(
p
h
y
s
i
c
a
l
 
o
p
e
r
a
t
i
o
n
s
,
 
h
o
u
r
s
,
 
o
f

w
o
r
k
,
 
r
e
w
a
r
d
s
,
 
e
t
c
.
)

-
-

m
r



t
r

N
o
w
 
l
o
o
k
 
f
o
r
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
c
r
i
t
i
c
a
l
 
p
r
o
p
e
r
t
i
e
s
:

Y
o
u
 
c
a
n
 
s
e
e
 
t
h
e
s
e
 
p
r
o
p
e
r
t
i
e
s
 
b
y
 
d
o
i
n
g
 
t
h
e
 
f
o
l
l
o
w
i
n
g
:

3
.

T
h
e
 
i
n
d
i
v
i
d
u
a
l
 
(
y
o
u
)
 
m
a
y
 
c
h
a
n
g
e
.

a
.

P
h
y
s
i
c
a
l
l
y

b
.

N
e
e
d
s
 
a
n
d
 
d
e
s
i
r
e
s
,
 
m
o
t
i
v
a
t
i
o
n

c
.

E
m
o
t
i
o
n
a
l
l
y

d
.

I
n
t
e
l
l
e
c
t
u
a
l
l
y

e
.
'
 
S
o
c
i
a
l
l
y

4
.

C
h
a
n
g
e
s
 
i
n
 
t
h
e
 
w
o
r
l
d
 
o
f
 
w
o
r
k
 
p
l
u
s
 
c
h
a
n
g
e
s
 
i
n

t
h
e
 
p
e
r
s
o
n
 
m
a
k
e
 
c
h
a
n
g
e
s
,
 
i
n
 
j
o
b
s
 
i
n
e
v
i
t
a
b
l
e
.

W
h
i
l
e
 
m
a
n
y
 
p
e
o
p
l
e
 
w
i
l
l
 
f
o
l
l
o
w
 
t
h
e
 
s
a
m
e

g
e
n
e
r
a
l
 
o
c
c
u
p
a
t
i
o
n
 
a
l
l
 
o
f
 
t
h
e
i
r
 
l
i
v
e
s
,

(
l
a
w
y
e
r
,
 
f
a
r
m
e
r
,
 
m
a
c
h
i
n
i
s
t
,
 
e
t
c
.
)
,
 
t
h
e

j
o
b
 
d
u
t
i
e
s
 
w
i
t
h
i
n
 
t
h
i
s
'
 
o
c
c
u
p
a
t
i
o
n
 
w
i
l
l

c
h
a
n
g
e
.

T
h
e
s
e
 
c
h
a
n
g
e
s
 
h
a
v
e
 
i
m
p
l
i
c
a
t
i
o
n
s

f
o
r
.
 
c
o
n
s
i
d
e
r
i
n
g
 
y
o
u
r
 
o
c
c
u
p
a
t
i
o
n
a
l

f
u
t
u
r
e
 
a
n
d
 
f
o
r
 
d
e
v
e
l
o
p
i
n
g
 
i
n
y
o
u
 
t
h
e

c
a
p
a
c
i
t
y
 
t
o
 
p
l
a
n
 
o
c
c
u
p
a
t
i
o
n
a
l
 
o
r
 
j
o
b
 
c
h
a
n
g
e
s

t
h
r
o
u
g
h
o
u
t
 
y
o
u
r
 
l
i
f
e
.

3
.
 
a
.
 
I
n
t
e
r
l
i
i
e
w
 
a
n
 
o
l
d
e
r

p
e
r
s
o
n
 
(
5
0
-
6
0
 
y
e
a
r
s
 
o
f
 
a
g
e
)
 
a
n
d

g
e
t
 
t
h
e
i
r
 
p
e
r
c
e
p
t
i
o
n
 
o
f
 
h
o
w
 
p
e
o
p
l
e
 
c
h
a
n
g
e
.

S
e
e

a
t
t
a
c
h
e
d
 
i
n
t
e
r
v
i
e
w
 
s
c
h
e
d
u
l
e
.

4
.
 
W
i
t
h
,
 
a
g
r
o
u
p
 
o
f
 
y
o
u
r
 
c
l
a
s
s
m
a
t
e
s
 
(
5
-
1
0
)
 
d
i
s
C
u
s
s
 
t
h
e

s
t
a
t
e
m
e
n
t
s
 
i
n
 
c
o
l
u
m
n
 
1
 
#
4
.

C
o
n
s
i
d
e
r
 
t
h
e
 
f
o
l
l
o
w
i
n
g
.

a
.

N
o
v
a
r
a
 
I
 
l
i
k
e
l
y
'
 
t
o
 
c
h
a
n
g
e
 
i
n
 
t
h
e
 
f
u
t
u
r
e
.

b
.

H
o
w
,
 
i
s
 
t
h
e
 
w
o
r
l
d
 
o
f
 
w
o
r
k
 
l
i
k
e
l
y
 
t
o
 
c
h
a
n
g
e
 
i
n
 
t
h
e

f
u
t
u
r
e
.

c
.

H
o
W
,
,
,
i
n
 
t
h
e
 
f
u
t
u
r
e
 
c
a
n
 
I
 
r
e
a
s
s
e
s
s
 
m
y
s
e
l
f
 
a
n
d
 
t
h
e

m
w
o
r
l
d
 
o
f
 
w
o
r
k
 
t
o

e
e
t
 
t
h
e
s
e
 
c
h
a
n
g
e
s
 
(
s
e
e
 
u
n
i
t
s
 
o
n

s
e
l
f
 
a
r
i
d
,
 
w
o
r
l
d
 
o
f
 
w
o
r
k
)
.

S
e
e
 
s
u
g
g
e
s
t
e
d
 
q
u
e
s
t
i
o
n
s

f
o
r
 
d
i
s
c
u
s
s
i
o
n
 
a
t
t
a
c
h
e
d
.



II. Unit format

A. Title

1. Tells what the unit is about and a supplementary statement below
the title tells how the unit is designed to help the student.

B. Critical Properties

1. The essential components of whatever the unit is about as it
relates to the task at hand.

C. Activities column (you can see these properties by doing these things).

1. Here are listed activities and -materials with which the student
can interact in order to recognize or understand the particular
critical property bearing the same numberjn the critical
proper -ties column.

2. The teacher and student should-use their own considered judgement
as to the number of these activities the student completes. The

object is -for the student to understand thoroughly the critical
property-concerned.

r
_

3. -These activities-have been detigned-in_some units to-provide for
individualization where=several_activitiea are included under -one
critical.ptopertyi_atudentd have-some choice-as-to what activity
and how many activities- -they wt11-do._ Again the object is for
the-student to understand the. Critical Oropetty.-

4. Emphasis has been placed on getting the student to get direct
perception, feel, see, etc. to discuss, to interview, to survey,
in short to think about the critical property rather than to
read about it. In the guidance units in particular, the student
is asked to get a picture of himself through introspection and
reflection of how others see him.

D. Evaluation

Some units contain an evaluation section. This is merely to

help the student see if he has'really understood the critical

properties of the unit. These are not to be used to judge the

student or to grade him. The real evaluation of the student's

competency in the subject of the unit lies in whether or not having

completed the unit, he can now proceed with his carrier project.
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A
P
P
E
N
D
I
X
 
B
:

S
A
M
P
L
E
 
P
R
O
T
O
T
Y
P
E
 
C
A
R
R
I
E
R
 
P
R
O
J
E
C
T
S
 
W
I
T
H
 
A
 
D
E
S
C
R
I
P
T
I
O
N
 
O
F
 
T
H
E
 
F
O
R
M
A
T

A
 
D
e
c
i
s
i
o
n
 
M
a
k
i
n
g
 
C
a
r
r
i
e
r
 
P
r
o
j
e
c
t
:

M
a
k
i
n
g
 
a
 
T
e
n
t
a
t
i
v
e
 
C
a
r
e
e
r
 
C
h
o
i
c
e

O
f
 
c
r
i
t
i
c
a
l
 
i
m
p
o
r
t
a
n
c
e
 
t
o
 
y
o
u
r
 
f
u
t
u
r
e
 
a
r
e
 
t
h
o
s
e

d
e
c
i
s
i
o
n
s
 
w
h
i
c
h
 
l
e
a
d
 
t
o
 
y
o
u
r
 
c
h
o
i
c
e
 
o
f
 
a
 
c
a
r
e
e
r
.

T
h
i
s

c
a
r
r
i
e
r
 
p
r
o
j
e
c
t
 
c
a
n
 
h
e
l
p
 
y
o
u
 
i
n
 
m
a
k
i
n
g
 
s
o
m
e
 
o
f
 
t
h
e
s
e
 
d
e
c
i
s
i
o
n
s
 
i
n
 
a
 
r
e
a
s
o
n
e
d
 
w
a
y
.

I
t
 
c
a
n
 
h
e
l
p
 
y
o
u
 
r
e
d
u
c
e
 
t
h
e

o
p
e
r
a
t
i
o
n
 
o
f
 
c
h
a
n
c
e
'
 
i
n
 
y
o
u
r
 
c
h
o
i
c
e
 
o
f
 
a
 
c
a
r
e
e
r
.

T
h
e
 
f
i
r
s
t
 
c
o
l
u
m
n
 
w
i
l
l
'
 
s
u
g
g
e
s
t
 
t
h
e
 
s
t
e
p
s
 
y
o
u
 
m
i
g
h
t
 
f
o
l
l
o
w
 
i
n

a
r
r
i
v
i
n
g
 
a
t
 
a
 
t
e
n
t
a
t
i
v
e
 
c
a
r
e
e
r
 
c
h
o
i
c
e
.

T
h
e
 
s
e
c
o
n
d
 
c
o
l
u
m
n
 
r
e
f
e
r
s
 
y
o
u
 
t
o
 
h
e
l
p
s
 
t
h
a
t
 
a
r
e
 
a
v
a
i
l
a
b
l
e
 
t
o
 
y
o
u
 
i
n

c
a
r
r
y
i
n
g
 
o
u
t
 
t
h
e
 
s
t
e
p
s
 
i
n
 
t
h
e
 
f
i
r
s
t
 
c
o
l
u
m
n
.

S
T
E
P
S
 
T
O
 
F
O
L
L
O
W

H
E
L
P
 
A
V
A
I
L
A
B
L
E
 
T
O
 
Y
O
U

1
.
'
 
I
n
v
e
s
t
i
g
a
t
e
 
t
h
e
 
f
a
c
t
o
r
s
 
i
m
p
o
r
t
a
n
t
 
i
n
 
c
a
r
e
e
r

1
.

I
C
D
C
 
u
n
i
t
s
 
o
n
:

c
h
o
i
c
e
 
a
n
d
 
d
e
v
e
l
o
p
m
e
n
t
.

a
.

V
o
c
a
t
i
o
n
a
l
 
D
e
c
i
s
i
o
n
 
M
a
k
i
n
g
 
(
1
3
1
1
.
0
)

b
.

D
e
v
e
l
o
p
m
e
n
t
a
l
 
N
a
t
u
r
e
 
o
f
 
V
o
c
a
t
i
o
n
a
l
 
D
e
c
i
s
i
o
n

M
a
k
i
n
g
 
(
1
3
1
2
.
0
)

c
.

C
h
a
n
c
e
 
(
1
3
1
7
.
0
)

d
.

C
r
i
t
i
c
a
l
 
E
f
f
e
c
t
 
o
f
 
I
n
i
t
i
a
l
 
O
c
c
u
p
a
t
i
o
n
a
l
*
C
h
o
i
c
e

(
1
3
1
5
.
0
)

e
.

C
a
r
e
e
r
l
D
e
c
i
s
i
o
n
 
M
a
k
i
n
 
$
 
(
1
3
1
3
.
0
)

f
.

O
c
c
u
p
a
t
i
o
n
a
l
 
P
r
e
s
t
i
g
e
 
(
1
3
1
6
.
0
)

g
.

E
d
u
c
a
t
i
o
n
 
(
1
3
1
4
.
0
)

2
.

B
e
 
a
w
a
r
e
 
t
h
a
t
 
h
e
l
p
 
i
s
 
a
v
a
i
l
a
b
l
e
 
t
o
 
y
o
u
 
i
n

2
.

S
i
g
n
i
f
i
c
a
n
t
 
o
t
h
e
r
s
,
 
f
r
i
e
n
d
s
,
 
t
e
a
c
h
e
r
s
,
 
I
C
D
C
 
u
n
i
t
s
,

c
a
r
e
e
r
 
d
e
c
i
s
i
o
n
 
m
a
k
i
n
g
.

g
o
v
e
r
n
m
e
n
t
'
 
a
g
e
n
c
i
e
s
 
-
 
t
h
e
s
e
 
a
n
d
 
m
a
n
y
 
m
o
r
e
 
s
o
u
r
c
e
s

o
f

i
n
f
o
r
m
a
t
i
o
n
 
a
n
d
 
h
e
l
p
 
a
r
e
,
a
v
a
i
l
a
b
l
e
 
t
o
 
y
o
u
.

A
s
 
y
o
u

p
r
o
c
e
e
d
 
i
n
 
t
h
i
s
 
c
a
r
r
i
e
r
 
p
r
o
j
e
c
t
,
 
s
e
e
k
 
o
u
t
 
t
h
e
s
e

p
e
o
p
l
e

a
n
d
 
t
h
i
n
g
s
 
t
h
a
t
 
c
a
n
 
h
e
l
p
 
y
o
u
 
a
n
d
 
u
s
e
 
t
h
e
i
r
 
h
e
l
p
.

U
n
i
t
s
 
o
n
:

S
o
u
r
c
e
s
 
o
f
 
I
n
f
o
r
m
a
t
i
o
n
 
C
o
n
c
e
r
n
i
n
g
 
W
o
r
l
d
 
o
f

W
o
r
k
 
(
1
3
2
1
.
0
)

S
o
u
r
c
e
s
 
o
f
 
L
i
v
e
l
i
h
o
o
d
 
i
n
 
Y
o
u
r
 
C
o
m
m
u
n
i
t
y

(
1
3
2
3
.
0
)

I
d
e
n
t
i
f
y
i
n
g
 
S
i
g
n
i
f
i
c
a
n
t
 
O
t
h
e
r
s
 
(
1
3
2
5
.
0
)



"
S
T
E
P
S
 
T
O
 
F
O
L
L
O
W

H
E
L
P
 
A
V
A
I
L
A
B
L
E
 
T
O
 
Y
O
U

3
.

B
e
g
i
n
 
t
h
e
 
p
r
o
c
e
s
s
 
o
f
 
c
a
r
e
e
r
 
d
e
c
i
s
i
o
n

m
a
k
i
n
g
.

a
.

A
c
q
u
i
r
e
 
s
o
m
e
 
k
n
o
w
l
e
d
g
e
 
a
b
o
u
t

y
o
u
r
s
e
l
f
.

(
1
)
 
W
h
a
t
 
y
o
u
 
c
a
n
 
d
o
 
p
h
y
s
i
c
a
l
l
y
.

(
2
)
 
W
h
a
t
 
y
o
u
 
c
a
n
 
d
o
 
p
s
y
c
h
o
l
o
g
i
c
a
l
l
y
.

(
3
)
 
W
h
a
t
 
y
o
u
 
w
a
n
t
 
t
o
 
d
o
.

b
.

P
u
t
 
t
h
i
s
 
k
n
o
w
l
e
d
g
e
 
a
b
o
u
t
 
y
o
u
r
s
e
l
f

t
o
g
e
t
h
e
r
 
i
n
 
a
 
d
e
s
c
r
i
p
t
i
o
n
 
o
f

y
o
u
r
s
e
l
f
 
o
r
 
i
n
 
a
 
l
i
s
t
 
o
f
 
t
h
i
n
g
s

a
b
o
u
t
 
y
o
u
r
s
e
l
f
.

c
.

I
n
t
e
g
r
a
t
e
 
k
n
o
w
l
e
d
g
e
 
o
f
 
s
e
l
f
 
w
i
t
h

k
n
o
w
l
e
d
g
e
 
o
f
 
w
o
r
l
d
 
o
f
 
w
o
r
k
.

(
1
)
 
A
c
q
u
i
r
e
 
s
o
m
e
 
k
n
o
w
l
e
d
g
e
 
o
f

w
o
r
l
d
 
o
f
 
w
o
r
k
.

a
3
.

a
.
 
T
h
e
 
f
o
l
l
o
w
i
n
g
 
I
C
D
C
 
u
n
i
t
s
 
w
i
l
l
 
h
e
l
p
 
y
o
u
 
g
a
i
n

k
n
o
w
l
e
d
g
e
 
a
b
o
u
t
 
y
o
u
r
s
e
l
f
:

(
1
)
 
W
h
a
t
 
y
o
u
 
c
a
n
 
d
o
 
p
h
y
s
i
c
a
l
l
y
:

(
a
)
 
A
s
s
e
s
s
m
e
n
t
 
o
f
 
"
T
h
i
n
g
s
 
I
 
c
a
n
 
d
o

P
h
y
s
i
c
a
l
l
y
"
 
(
1
3
4
2
.
0
)

(
2
)
 
W
h
a
t
 
y
o
u
.
c
a
n
 
d
o
 
p
s
y
c
h
o
l
o
g
i
c
a
l
l
y
,
 
u
n
i
t
s
 
o
n
:

(
a
)
,
N
e
e
d
s
 
(
1
3
4
3
.
4
)

(
b
)
 
A
p
t
i
t
u
d
e
s
 
(
1
3
4
2
.
1
)

(
c
)
 
V
a
l
u
e
s
 
(
1
3
4
3
.
1
)

(
d
)
 
I
n
t
e
r
e
s
t
s
 
(
1
3
4
3
.
5
)

(
1
3
4
3
.
6
)

(
3
)
 
W
h
a
t
 
y
o
u
 
w
a
n
t
.
 
t
o
 
d
o
,
 
u
n
i
t
s
 
o
n
:

(
a
)
 
N
e
e
d
s
 
(
1
3
4
3
.
4
)

(
b
)
 
V
a
l
u
e
s
 
(
1
3
4
3
.
1
)

(
c
)
 
A
s
p
i
r
a
t
i
o
n
s
 
(
1
3
4
3
.
3
)

(
d
)
-
I
n
t
e
r
e
s
t
s
 
(
1
3
4
3
.
5
)

(
1
3
4
3
.
6
)

b
.
 
P
u
t
t
i
n
g
 
a
l
l
 
o
f
 
t
h
e
 
a
b
o
v
e
 
t
o
g
e
t
h
e
r
:

(
1
)
 
U
n
i
t
 
o
n
 
I
n
t
e
g
r
a
t
i
n
g
 
K
n
o
w
l
e
d
g
e
 
A
b
o
u
t

S
e
l
f
 
(
1
3
4
1
.
2
)

c
.
 
T
r
y
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
a
c
t
i
v
i
t
i
e
s
:

(
1
)
 
D
o
 
u
n
i
t
s
 
o
n
:

(
a
)
 
S
o
u
r
c
e
s
 
o
f
 
I
n
f
o
r
m
a
t
i
o
n
 
C
o
n
c
e
r
n
i
n
g

W
o
r
l
d
 
o
f
 
W
o
r
k
.
 
(
1
3
2
1
.
0
)

(
b
)
 
S
o
u
r
c
e
s
 
o
f
 
L
i
v
e
l
i
h
o
o
d
 
(
1
3
2
3
.
0
)

(
c
)
 
M
a
t
c
h
i
n
g
 
(
1
3
3
1
.
0
)

(
d
)
 
I
n
t
r
o
d
u
c
t
o
r
y
 
u
n
i
t
s
 
t
o
:

/
1
/
 
M
a
c
h
i
n
e
s

M
e
c
h
a
n
i
c
a
l
 
P
r
i
n
c
i
p
l
e
s

/
2
/
 
S
p
a
t
i
a
l
 
P
r
i
n
c
i
p
l
e
s

/
3
/
 
E
l
e
c
t
r
i
c
a
l
 
P
r
i
n
c
i
p
l
e
s

/
4
/
 
N
u
m
e
r
i
c
a
l
 
a
n
d
 
H
u
m
a
n
 
R
e
l
a
t
i
o
n
s



S
T
E
P
S
 
T
O
 
F
O
L
L
O
W

H
E
L
P
 
A
V
A
I
L
A
B
L
E
 
T
O
 
Y
O
U

(
2
)

C
h
o
o
s
e
 
(
w
i
t
h
 
y
o
u
r
 
t
e
a
c
h
e
r
)
 
o
n
e
 
o
r
 
m
o
r
e
 
u
n
i
t
s

u
n
d
e
r
 
e
a
c
h
 
o
f
 
t
h
e
 
a
b
o
v
e
 
a
r
e
a
s
 
(
1
 
t
h
r
o
u
g
h
 
4
)

a
n
d
 
w
o
r
k
 
t
h
e
m
 
t
h
r
o
u
g
h
.

(
3
)

A
r
r
a
n
g
e
 
w
i
t
h
 
y
o
u
r
 
t
e
a
c
h
e
r
 
t
o
 
v
i
s
i
t
 
a
n
d
 
o
b
s
e
r
v
e

a
t
 
l
e
a
s
t
 
5
 
w
o
r
k
 
s
i
t
u
a
t
i
o
n
s
 
i
n
 
y
o
u
r
 
c
o
m
m
u
n
i
t
y

o
r
 
a
r
e
a
.

L
i
s
t
 
t
h
e
 
p
h
y
s
i
c
a
l
 
a
n
d
 
m
e
n
t
a
l
 
r
e
q
u
i
r
e
-

m
e
n
t
s
 
t
h
a
t
 
a
p
p
e
a
r
 
t
o
 
b
e
 
n
e
c
e
s
s
a
r
y
 
f
o
r
 
t
h
e

w
o
r
k
e
r
 
i
n
 
e
a
c
h
 
o
f
 
t
h
e
s
e
 
s
i
t
u
a
t
i
o
n
s
.

(
4
)

A
r
r
a
n
g
e
 
t
h
r
o
u
g
h
 
y
o
u
r
 
t
e
a
c
h
e
r
 
t
o
 
p
a
r
t
i
c
i
p
a
t
e

i
n
 
a
t
 
l
e
a
s
t
 
o
n
e
 
a
n
-
t
h
e
-
j
o
b
 
e
x
p
e
r
i
e
n
c
e
 
t
o

l
a
s
t
 
a
 
m
i
n
i
m
u
m
 
o
f
 
f
o
r
t
y
 
h
o
u
r
s
,
 
i
f
 
p
o
s
s
i
b
l
e
,

i
n
 
a
n
 
a
r
e
a
 
i
n
 
w
h
i
c
h
 
y
o
u
 
h
a
v
e
 
i
n
t
e
r
e
s
t
.

t
5
)

U
s
e
 
a
n
y
 
B
a
s
i
c
 
T
e
c
h
n
o
l
o
g
y
 
u
n
i
t
s
 
t
h
a
t
 
a
p
p
l
y

t
o
 
y
o
u
r
 
o
n
-
t
h
e
-
j
o
b
 
e
x
p
e
r
i
e
n
c
e
.

4
.

P
r
a
c
t
i
c
e
 
h
y
p
o
t
h
e
t
i
c
a
l
 
c
a
r
e
e
r

d
.

U
s
e
 
L
i
f
e
 
C
a
r
e
e
r
 
g
a
m
e
s
.

d
e
c
i
s
i
o
n
 
m
a
k
i
n
g
.

e
.

M
a
k
e
 
y
o
u
r
 
t
e
n
t
a
t
i
v
e
 
c
a
r
e
e
r
 
d
e
c
i
s
i
o
n
.

e
.

U
n
i
t
s
 
o
n
:

(
1
)
 
J
u
s
t
i
f
y
 
y
o
u
r
 
d
e
c
i
s
i
o
n
 
o
n
 
t
h
e

b
a
s
i
s
 
o
f
 
w
h
a
t
 
y
o
u
 
k
n
o
w
 
a
b
o
u
t

y
o
u
r
s
e
l
f
 
a
n
d
 
w
h
a
t
 
y
o
u
 
k
n
o
w

a
b
o
u
t
 
t
h
e
 
w
o
r
l
d
 
o
f
 
w
o
r
k
.

(
2
)
 
D
i
s
c
u
s
s
 
t
h
i
s
 
c
h
o
i
c
e
 
w
i
t
h
 
a
n
d

j
u
s
t
i
f
y
 
i
t
 
t
o
:

(
a
)
 
O
t
h
e
r
s
 
i
n
 
y
o
u
r
 
c
l
a
s
s

(
b
)
 
S
i
g
n
i
f
i
c
a
n
t
 
O
t
h
e
r
s
.

(
3
)
 
R
e
v
i
s
e
 
d
e
c
i
s
i
o
n
 
i
f
 
n
e
c
e
s
s
a
r
y
.

(
1
)
 
S
m
a
l
l
 
G
r
o
u
p
 
D
i
s
c
u
s
s
i
o
n
 
(
1
3
5
3
.
0
)

(
2
)
 
S
i
g
n
i
g
i
c
a
n
t
 
O
t
h
e
r
s
 
(
1
3
2
5
.
0
)



A
 
D
e
c
i
s
i
o
n
-
E
x
e
c
u
t
i
o
n
 
C
a
r
r
i
e
r
 
P
r
o
j
e
c
t

D
e
v
e
l
o
p
i
n
g
 
a
 
P
l
a
n
 
f
o
r
 
A
c
h
i
e
v
i
n
g
 
m
y
 
C
a
r
e
e
r
 
C
h
o
i
c
e

T
h
i
s
 
C
a
r
r
i
e
r
 
P
r
o
j
e
c
t
 
w
i
l
l
 
h
e
l
p
 
y
o
u
 
p
l
a
n
 
t
o
 
r
e
a
c
h

y
o
u
r
 
c
h
o
s
e
n
 
c
a
r
e
e
r
 
g
o
a
l
.

T
h
e
 
e
n
d
 
p
r
o
d
u
c
t
 
o
f
 
t
h
i
s
 
C
a
r
r
i
e
r

P
r
o
j
e
c
t
 
i
s
 
a
 
w
r
i
t
t
e
n
 
C
a
r
e
e
r
 
A
c
h
i
e
v
e
m
e
n
t
 
P
l
a
n
 
t
h
a
t
m
e
e
t
s
 
t
h
e
 
s
p
e
c
i
f
i
c
a
t
i
o
n
s
 
l
i
s
t
e
d
 
b
e
l
o
w
.

C
o
l
u
m
n
.
 
o
n
e
 
L
i
s
t
s

t
h
e
 
s
t
e
p
s
 
y
o
u
 
m
i
g
h
t
 
f
o
l
l
o
w
 
i
n
 
d
e
v
e
l
o
p
i
n
g
 
t
h
i
s
 
p
l
a
n
a
n
d
 
c
o
l
u
m
n
 
t
w
o
 
i
d
e
n
t
i
f
i
e
s
 
s
o
m
e
 
h
e
l
p
 
a
v
a
i
l
a
b
l
e

t
o
 
y
o
u
 
i
n

f
o
l
l
o
w
i
n
g
 
e
a
c
h
 
s
t
e
p
.

S
p
e
c
i
f
i
c
a
t
i
o
n
s
:

1
.

Y
o
u
r
 
g
o
a
l
s
,
 
s
h
o
r
t
 
r
a
n
g
e
 
a
n
d
 
l
o
n
g

r
a
n
g
e
,
 
r
e
l
a
t
e
d
 
t
o
 
y
o
u
r
 
c
h
o
i
c
e
 
o
f
 
c
a
r
e
e
r
 
w
i
l
l
 
b
e

i
n
c
l
u
d
e
d
 
i
n
 
t
h
e
 
p
l
a
n
.

2
.

T
h
e
 
t
r
a
i
n
i
n
g
 
a
v
i
d
 
/
o
r
 
e
d
u
c
a
t
i
o
n
n
e
c
e
s
s
a
r
y
 
t
o
 
a
t
t
a
i
n
 
t
h
e
s
e
 
g
o
a
l
s
 
w
i
l
l
 
b
e
 
i
d
e
n
t
i
f
i
e
d
 
w
i
t
h

t
h
e
 
q
u
e
s
t
i
o
n
s
 
o
f
 
w
h
e
r
e
,
 
w
h
e
n
,
 
t
i
m
e
 
r
e
q
u
i
r
e
d
 
a
n
d

c
o
s
t
 
a
n
s
w
e
r
e
d
.

3
.

L
i
c
e
n
s
i
n
g
 
o
r
 
a
p
p
r
e
n
t
i
c
e
s
h
i
p
 
r
e
q
u
i
r
e
m
e
n
t
s
 
w
i
l
l
 
b
e

i
n
c
l
u
d
e
d
.

4
.

L
i
s
t
 
o
f
 
a
n
y
 
e
q
u
i
p
m
e
n
t
 
n
e
c
e
s
s
a
r
y
 
w
i
l
l
 
b
e
 
i
n
c
l
u
d
e
d
.

5
.

A
l
t
e
r
n
a
t
e
 
g
o
a
l
s
 
i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
c
a
r
e
e
r
,
 
c
h
o
i
c
e
 
i
n
 
t
h
e

e
v
e
n
t
 
y
o
u
r
 
f
i
r
s
t
 
c
h
o
i
c
e
 
i
s
 
b
l
o
c
k
e
d

o
r
 
b
e
c
o
m
e
 
a
n
 
i
m
p
o
s
s
i
b
l
e
 
g
o
a
l
 
w
i
l
l
 
b
e
 
i
d
e
n
t
i
f
i
e
d
.

S
t
e
p
s
 
t
o
 
F
o
l
l
o
w

H
e
l
p
 
A
v
a
i
l
a
b
l
e
 
t
o
 
Y
o
u

1
.

R
e
v
i
e
w
 
t
h
e
 
r
e
q
u
i
r
e
m
e
n
t
s
 
o
f
 
t
h
e
 
c
a
r
e
e
r

y
o
u
 
h
a
v
e
 
c
h
o
s
e
n
.

2
.

R
e
v
i
e
w
 
t
h
e
 
p
e
r
s
o
n
a
l
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s

y
o
u
 
w
i
l
l
 
b
r
i
n
g
 
t
o
 
t
h
a
t
 
c
a
r
e
e
r
.

3
.

I
d
e
n
t
i
f
y
 
b
o
t
h
 
e
n
t
r
y
 
a
n
d
 
l
o
n
g

r
a
n
g
e

g
o
a
l
s
 
i
n
 
t
e
r
m
s
 
o
f
 
y
o
u
r
 
c
a
r
e
e
r
 
c
h
o
i
c
e
.

R
G
M
;
7
1
7
2

1
.

R
e
v
i
e
w
 
a
n
y
 
i
n
f
o
r
m
a
t
i
o
n
 
y
o
u
 
g
a
t
h
e
r
e
d

o
n
 
j
o
b
 
r
e
q
u
i
r
e
m
e
n
t
s

i
n
 
C
a
r
r
i
e
r
 
P
r
o
j
e
c
t
 
o
n
 
M
a
k
i
n
g
 
a
 
C
a
r
e
e
r
 
D
e
c
i
s
i
o
n
.

S
e
e
 
O
c
c
u
p
a
t
i
o
n
a
l
 
H
a
n
d
b
o
o
k
 
a
n
d
 
l
i
s
t
 
j
o
b
 
r
e
q
u
i
r
e
m
e
n
t
s

f
o
r

t
h
e
 
c
a
r
e
e
r
 
y
o
u
 
h
a
v
e
 
c
h
o
s
e
n
.

2
.

R
e
v
i
e
w
 
t
h
e
 
i
n
f
o
r
m
a
t
i
o
n
 
a
b
o
u
t
 
y
o
u
r
s
e
l
f
 
g
a
t
h
e
r
e
d

i
n
 
d
o
i
n
g

t
h
e
 
C
a
r
r
i
e
r
 
P
r
o
j
e
c
t
 
o
n
 
C
a
r
e
e
r
 
D
e
c
i
s
i
o
n
 
M
a
k
i
n
g
.

3
.

U
n
i
t
 
o
n
 
P
e
r
s
o
n
a
l
 
G
o
a
l
s
.
.
(
1
3
4
3
.
9
)

S
e
e
 
S
t
e
p
 
3
c
 
o
f
 
C
a
r
e
e
r
 
D
e
c
i
s
i
o
n
-
M
a
k
i
n
g

C
a
r
r
i
e
r
 
P
r
o
j
e
c
t
.

U
n
i
t
 
o
n
 
I
n
t
e
g
r
a
t
i
n
g
 
K
n
o
w
l
e
d
g
e
 
A
b
o
u
t
 
S
e
l
f
.

(
1
3
4
1
.
2
)

'
U
n
i
t
 
o
n
 
M
a
t
c
h
i
n
g
.
(
1
3
3
3
.
0
)



S
t
e
p
s
 
t
o
 
F
o
l
l
o
w

H
e
l
p
 
A
v
a
i
l
a
b
l
e
 
t
o
 
Y
o
u

4
O
u
t
l
i
n
e
 
t
h
e
 
t
r
a
i
n
i
n
g
 
a
n
d
/
o
r
 
e
d
u
c
a
t
i
o
n

n
e
c
e
s
s
a
r
y
 
t
o
 
a
t
t
a
i
n
 
y
o
u
r
 
g
o
a
l
s
 
b
o
t
h
 
e
n
t
r
y

a
n
d
 
l
o
n
g
 
r
a
n
g
e
.

I
n
c
l
u
d
e
:

a
.

W
h
e
r
e
 
I
 
c
a
n
 
g
e
t
 
t
h
i
s

t
r
a
i
n
i
n
g
 
a
n
d
/
o
r
 
e
d
u
c
a
t
i
o
n
.

b
.

W
h
e
r
e
 
I
 
c
a
n
 
g
e
t
 
i
t
.

c
.

H
o
w
 
l
o
n
g
 
i
t
 
w
i
l
l
 
t
a
k
e
 
t
o

c
o
m
p
l
e
t
e
.

d
.

H
o
w
 
m
u
c
h
 
i
t
 
w
i
l
l
 
c
o
s
t
.

e
.

W
h
e
r
e
 
I
 
c
a
n
 
g
e
t
 
t
h
e

n
e
c
e
s
s
a
r
y
 
r
e
s
o
u
r
c
e
s
,
 
p
a
r
-

t
i
c
u
l
a
r
l
y
 
m
o
n
e
y
 
t
o
 
c
o
m
p
l
e
t
e

t
h
e
 
t
r
a
i
n
i
n
g
.

5
.

I
d
e
n
t
i
f
y
 
l
i
c
e
n
s
i
n
g
 
o
r
 
a
p
p
r
e
n
t
i
c
e
s
h
i
p

r
e
q
u
i
r
e
m
e
n
t
s
 
a
p
p
l
i
c
a
b
l
e
 
t
o
 
y
o
u
r
 
c
a
r
e
e
r

c
h
o
i
c
e
 
i
f
 
a
n
y
.

6
.

L
i
s
t
 
a
l
t
e
r
n
a
t
i
v
e
 
g
o
a
l
s
 
i
n
 
r
e
l
a
t
i
o
n

t
o

c
a
r
e
e
r
 
c
h
o
i
c
e
 
t
h
a
t
 
m
a
y
 
b
e
 
n
e
e
d
e
d
 
i
f
 
o
r

w
h
e
n
 
y
o
u
r
 
f
i
r
s
t
 
c
h
o
i
c
e
 
i
s
 
b
l
o
c
k
e
d
 
i
n

s
o
m
e
 
w
a
y
,
 
s
u
c
h
 
a
s
 
i
f
 
f
u
n
d
s
 
r
u
n
 
o
u
t
;

I
l
l
n
e
s
s
 
c
h
a
n
g
e
s
 
y
o
u
 
p
h
y
s
i
c
a
l
l
y
 
o
r
 
t
h
e

o
c
c
u
p
a
t
i
o
n
 
y
o
u
 
h
a
v
e
 
c
h
o
s
e
n
 
p
h
a
s
e
s
 
o
u
t
.

7
.

W
r
i
t
e
 
y
o
u
r
 
p
l
a
n
 
t
o
 
m
e
e
t
 
t
h
e
 
s
p
e
c
i
f
i
c
a
t
i
o
n
s
'

i
n
c
l
u
d
i
n
g
 
a
n
y
 
a
l
t
e
r
n
a
t
i
v
e
s
.

8
.

Y
o
u
 
m
a
y
 
w
a
n
t
 
t
o
 
t
a
l
k
 
y
o
u
r
 
p
l
a
n
 
o
v
e
r
 
w
i
t
h

s
o
m
e
o
n
e
 
e
l
s
e
.

U
n
i
t
s
 
o
n
:

a
.

S
o
u
r
c
e
s
 
o
f
 
I
n
f
o
r
m
a
t
i
o
n
 
C
o
n
c
e
r
n
i
n
g
 
t
h
e
 
W
o
r
l
d
 
o
f
 
W
o
r
k
.

b
.

R
e
v
i
e
w
 
u
n
i
t
s
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II. Parts of the Carrier Project Format.

A. Title

1. Tells what the project is about. It identifies the problem area
in which a decision is to be made, a stand is to be taken, or
the product that is to be made.

2. In the prototype carrier project, the title will give the teacher
and/or student the first clue as to whether or not they wish to
undertake the project-

. Specifications

1. Tells what the finished product must be like to howa decision
or stand must- be justified in order to be acceptable. Specifi-
cations may also define some elements of the process necessary
for acceptability of the project.

2. These should be determined and written down in advance of work
on the project by the Student or the student and teacher. In

. student initiated projects, the specifications must be approved
by the teacher,.

3. In prototype projects, these.can be modified with the approval
of the teacher. In some cases no. specifications have been
written, leaving this up to the teacher and student:

C.. Production Steps (Steps to Follow)

1. A sequential road map or path to the successful completion of
the project. .

2; These steps, result from a careful analysis of the task involved
in the project. It is important that all of the steps be
identified, that they are in sequential order, that they are
of manageable size and that they are feasible for the student
to undertake.

3. The production steps should be agreed upon by student and teacher
and written down.

4. In the case of a locally initiated carrier project, it may be
necessary to solicit_ the aid of another teacher or a community
resource person to 'identify all of the steps in a given project.

5. In the prototype carrier projects, the production steps listed
may be modified or even a new route laid out if this seems
desirable to the student and is approved by the teacher.
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D. Help Available to You

1. In this column is listed all of the helps available to or needed
by the student to accomplish the production steps in the first
column. Here again, in a locally initiated project, a community
person or another teacher may be useful in identifying these aids.

2. In the prototype carrier projects, all of the project materials
that apply to the production step are listed. In some cases,
the student may accomplish the production step without the use
of all these materials.. If the student and teacher feel this
is the case, the student should not be required to go-through
all of the suggested, materials.

III. Procedures for Writing a Carrier Project.

. Select a goal or product (becomes the title).

1. Must meet the standards for educational value.

2. Must be suitable for the intended learner.

B. Determine specifications for reaching the goal (description of
finished product.

1. Identify maturity level of student for whom intended. Write
according to that maturity level..

2. List essential qualities of the-finished product.

3. List desirable qualities of the finished product.

4. Check each specification and eliminate or change those that are
not practical - cost, availability of materials, time, -etc.
List on form under SPECIFICATIONS.

C. Identify and analyze tasks

1. List production steps which are necessary to complete carrier
projects according to specifications.

2. Place steps in sequential order and list under STEPS on form.

D. identify the helps necessary for successful completion of the step
by the student.
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IV. Check List for Writing a Carrier Project

A. Title

Does the wording make for good filing?
Does it accurately describe the project?
Is it the name of a product?

B. Spectfications

Are they clearly written?

Do they describe the finished product in enough detail for evaluation?
Are they realistic for age level?
Are materials readily available?

C. Steps

Are the steps fn logical order?
Are the steps the right size?
Is a diagram or picture necessary?
Are appropriate Units, or resources cited?
Is vocabulary level appropriate?

D. Help Available

Are sufficient helps identified and available with each step
to assure the successful completion of that:. step by the student?
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APPENDIX C: CATALOGUE OF ICDC UNITS CODED TO ICDC OBJECTIVES

Cock:

1000 - Project goal
100 - Program goals
10 - Curriculum goals

1 - Instructional goals (Learning Units)
.1 - Task goals (Learning-Units)

1000.0: A curriculum that will enhance the career opportunities of youth who
attend small, rural high schools, particularly those who will
ultimately become employed in the urban society.

1100.0: The curriculum will prepare students in skills and knowledge which willbe useful in a wide variety of occupations. This is the basis for the
domain of Basic Technology.

1110.0:, At the completion of the Basic Technology program the student
demonstrates that he*has learned parts of basic tasks in the
area of Machines and Mechanical principles and that he can
demonstrate the use of basic technological capabilities and
apply knowledge so gained to the process of choosing a career.

1110.1 Introduction to the Mechanical Area
1111.0: The student will display capabilities indicative

of proficiency in the use of general mechanical
principles.

1111.1: Elementiry applied principlep
1111.2: Optics
1111.3: Bearings
1111.4: Aerodynamics
1111.5: Solid, Liquid, Gas Transformation
1111.6: Pistons and Other Drive Mechansims (also 1115.6)
llit,7: Mountings (Also 1114.4 and 1115.4)

1112.0: The student will display capabilities indicative of
proficiency in the safe use and care of common tools.

1112.1: Common Hand Tools
1112.2: Selected Special Tools



1113.0: The student will display capabilities indicative of
proficiency in the practical application of
measurement tools and techniques.

1113.1: Systems of Measurement
1113.2:' Platform Balance Scale
1113.3: Using the Vernier Caliper
1113.4: Micrometer
1113.5: Pressure and Vacuum Gauges, Thermometers,

& Pyrometers
1113.6: Using the Rule

1114.0: The student will display capabilities indicative of
proficiency in tasks involving stationary equipment
operation.

.1114.1: Common Power Equipment
1114.2: Large Operating Equipment (also 1115.2)
1114.3: Valves
1114.4: Mountings (See 1111.7)

1115.0: The student will display capabilities indicative of
proficiency in tasks involving vehicular operations.

1115.1: Vehicular Motion
1115.2: Large Operating Equipment (Also 1114.2)
1115.4: Mountings (See 1111.7) .

1115.6: Pistons and Other Drive Mechanisms (See 1111.6)

1116.0: The.student will display capabilities indicative of
proficiency in tasks involving connections and fitting
operations.

1116.1 Connections, Fittings, and Fasteners
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1117.0: The student will display capabilities indicative of
proficiency in tasks involving fluid systems operations.

1117.2: Leak Detection
1117.3: Filtering
1117.4:: Safety Devices and Thermostats

1120.0: At the completion of the Basic Technology program the student will
demonstrate that he has developed relevant concepts and skills
related to electrical principles.

1120.1: Introduction to the Electrical & Electronics Area1121.0: The student will display capabilities indicative of
proficiency in tasks involving electrical principles.

112111: Producing Electrical Power
1121.2: Electricity and Electronic Tools and Assembly
1121.3: Electrical Circuits
1121.4: Electrical Components and Their Uses
1121.41: Transformers
1121.42: Relay
1121.43: Transistor
1121.44: Resistors-
1121.45: Electric Fuses
1121.46: Semiconductor Diodes
1121.47: Inductors
1121.48: Capacitor
1121.5: Symbols Used for Electrical Components
1121.6: EleCtrical Codes
1121.7: Alternating Current
1121.8: Basic Principles, of Electrical Flow
1121.9: Ohm's Law

1122.0: The student will display capabilities, of
proficiency in tasks involving electronics princiales.

1122.1: Reading Electronic Symbols
1122.2: Antennas
1122.3: Using the Multimeter
1122.4: Vacuum Tube

-35-



1123.0: The student will display capabilities indicative of
proficiency in tasks involving electro-mechanical principles.

1123.1: Electro-Mechanical Symbols
1123.2: Electro-Mechanical Converters
1123.3: How Electro-Medhanical Converters Work.

1124.0: The student will display capabilities indicative of an
understanding of electrical safety.

1124.1:- Electrical Safety

1130.0: At the completion of the Basic Technology program, the 'student
will demonstrate that he has developed relevant concepts and skills
and competencies related to spatial principles.

1130.1:Introduction to the Spatial Area
1131.0: The student will display capabilities indicative of

proficiency in tasks involving structural principles.

According to an ICDC survey of project schools,
these principles are being considered in the
present curriculum inigen4a1 science and
physics; hence, no units were prepared in this
area.

1132.0: The student will display capabilities indicative of
capabilities in the layout and visualization of spatial
principles.

1132.11: Compasses (Bow Pencil)
1132.111: Templates
1132.12: T- Square

1132.13: Protractors
1132.14: Dividers
1132.15: Ruling Pens
1132.16: 2H & 4H Pencils
1132.17: Scaling Rules
1132.18: French Curve
1132.19 Triangles
1132.20: Use of Scaling
1132.21: Draw an Object to Full Scale
1132.22: Measuring a Drawing
1132.23: Labeling and Dimensioning a Drawing
1132.24: Reducing the Size of an Object
1132.25: Increasing the Size of an Object
1132.26: Line Types
1132.30: Associating Tools and Procedures
1132.40: Selecting Tools and Procedures for Orthographic

Drawing
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1132.41: Orthographic Drawing
1132.42: Orthographic Drawing of a Cone
1132.50: Selecting Tools and Procedures for

Isometric Drawing
1132.51: Isometric Drawing
1132.52: Isometric Drawing of a Cube
1132.60: Geometric Constructions
1132.70: Layout of a Funnel
1132.80:, Layout of a Rectangular Box

1140.0: At the completion of the Basic Technology program, the student
will. demonstrate that he has developed relevant concepts and
skills and competencies related to Chemical and Biological
Principles.

A survey of project schools showed this area of the curriculum
already receiving attention. As a result, since it was necessary
to prioritize the production of units in Basic Technology, no
units were developed in this area.

1150.0: At the completion of the Basic Technology program, the student
will demonstrate development of concepts, skills, and competencies
related to numerical operations.

1150.1 Intro. to Numerical & Human Relations Area (also 1160.1)
1151.0: The student will display capabilities indicative of

proficiency in the application of arithmetic conventions.

Our survey revealed that instruction in
arithmetic convention was a part of the
regular curriculum in project schools. As
a result the ICDC Project developed no units
in this area.

1152.0: The student will display capabilities indicative of some
understanding of computer operations.

. 1152.1: Types of Computers
1152.2: Fuhction of a Computer
1152.3: Computer Applications



1153.0: The student will display capabilities_ indicative of
proficiency of basic aspects of money management.

1153.1: Interest Rates
1153.2: Mortgages
1153.3: Savings Accounts.
1153.4: Checking Accounts
1153.5: InvestMencs
1153.6: Types of Income
1153.7:. Types of Loans

1153.8: Charge Accounts

1154.0: Insurance

1160.0: At the completion of the Basic Technology program the student
will demonstrate the development of concepts, skills, and
competencies related to human relations and' communicative

1160.1: Introduction to the Numerical & Human Relations Area
(see 1150.1)

. 1161.1: The student will display capabilities indicative of
proficiency in general work habits.

1161.1: Dress and Grooming
1161.2: General Work Habits
1161.3: Supervision
1161.4: Job Conventions
1161.5: Work Social Structure
1161.6: Job Interview

1162.0: The student will display capabilities indicative of
proficiency in sales procedures.

1162.1: Sales Approach
1162.2: Sales Demonstration
1162.3: Suggestion Selling
1162.4: Selling Objections
1162.5: Closing the Sale
1162.6: Advertising
1162.7: Using the Telephone



1200.0: The curriculum will help students develop those concepts about the
systems and processes of our society which generate;' define, and lend
meaning to work.

1210:0: The student will demonstrate an understanding of his
community as it is and its relationship to and comparison with
the county, region, state, and nation.

1211.0: Rural Community - Essential Factors in Composition
1212.0: Urban Community II ti st II

1213.0: Designing and Implementing a Community Survey

1213.1: Using Simple Statistics
1213.2: Measures of Central Tendency - The Mode
1213.3: Measures of " ft - The Median
1213.4: Measures of " ft - The Mean
1213.5: Frequency Distribution
1213.6: Proportion
1213.7: Bar Graphs
1213.8: Simplifying Data

1214.0: Sources of Livelihood in your Community(also 1323.0)
1215.0: Community Organizations (also 1224.0)
1216.0: Defining Community

1216.1: Values-in a Rural Community
1217.0: Planning
1218.0: Outside Factors that Affect a Community

1218.1: Alienation

1219.0: Census

1220.0: The student will demonstrate an awareness and understanding of
forces causing rapid change in society including the explosion of
knowledge, industrialization, urbanization, changing patterns
of organization in society.

1221.0: Commercial Farming
1222.0: Ecology
1223.0: Pollution
1224.0: Community Organizations (See 1215.0)
1225.0: Interdependence (also 1233.0)
1226.0: Sources of Economic Information (also 1322.0)
1227.0: Suburbs
1228.0: Diversity of Population in Urban Areas
1229.0: Knowledge Explosion

1229.1: Transportation

1229.2: Population Trends
1229.3: Processesqnherent in IndustrializatiOn
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1230.0: The student will demonstrate an awareness of the changing
world of work and an understanding of the effect of the
forces of change on the world of work.

1231.0: Developmental Nature of Career Decision Making (also 1311.0;
1381.0)

1232.0: Sources of Information Concerning World of Work (also 1321.0)
1233.0: Interdependence (see 1225.0)
1234.0: Coping with Change
1235.0: Standard of Living
1236.0: Labor Unions
1237.0: Small Businesses
1238.0: Tourist and Resort Business

1240.0: The student will demonstrate his ability to utilize his
understandings in 1210.0, 1220.0, and 1230.0 to outline the
choices his community faces.

1241.0: Carrier Project on the Community Survey (see C5)
1242.0: Carrier Project on Rural Urban Conference (see C10)
1243.0: Community Action
1244.0: Racism
1245.0: Ethnic Groups

1250.0 The student will demonstrate his ability to describe the
specific effect of work on one's life style - his career
choices and their social implications.

1251.0: Life Styles
1252.0: How Jobs Affect Life Styles
1253.0:* Consumption
1254.0: Leisure Time
1255.0: Financing Business.Enterprises
1256.0: Production
1257.0: Credit
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1300:0: The curriculum will provide students with skills, knowledge and
competency to make wise decisions, particularly career decisions.

1310.0: The student will demonstrate an awareness and understanding
that vocational decision making is a developmental process
and one of the major factors involved in the process.

1311.0: Developmental Nature of-Vocational Decision Making
(also 1381.0)

1313.0: Career Decision Making (also 1383.0)
1314.0: Education (also 1384.0)
1315.0: Critical Effects of Initial Occupational Choice

(also 1385.0)
1316.0: Occupational Prestige (also 1386.0)
1317.0: Chance (also 1387.0)

1320.0: The student will demonstrate that he knows the resources
available in his school and community to assist him in the
process of.vocationat decision making.

1321.0: Sources of Information Concerning World of Work (see 1232.0)
1322.0: Sources of Economic Information (see 1226.0)
1323.0: Sources of Livelihood in Your Community (see 1214.0)
1324.0: Interviewing
1325.0: Identifying Significant Others

1330.0: The student Will feel a need to formulate systematic vocational
and related educational plans.

1331.0: Matching Personal Values and Abilities with Occupational
Choices

1332.0: Weighing' Factors
1333.0: Matching Personal Characteristics with Career Opportunities.

Also see C7 - "Developing a Plan for Achieving My Career
Choice" and C9 - "Making a Tentative Career Choice."



1340.0: The student will demonstrate the capacity for self-assessment in
relation to vocational decision making.

1341.0: Feelings of Self in Career Decision Making

1341.1: Self Image
1341.2: Integrating Knowledge About Self
1341.3: Self Assessment
1341.4: Personality

1342.0: Assessment of Things I Can Do Physically

1342.1: Aptitudes
1342.2: Physical Abilities
1342.3: Determining Abilities (also 1343.8)

1343.0: Assessment of Things "I Want to Do."

1343.1: Values
1343.2: Autobiography
1343.3: Aspirations
1343.4: Needs
1343.5: .Determining Interests
1343.6: Discovering Interests
1343.7: Keeping a Diary, Journal, or Log
1343.8: Determining Abilities (See 1342.3)
1343.9: Personal Goals, Short Range
1343.91: Personal Goals, Long Range

1344.0: Use of Leisure Time

1350.0: The student will demonstrate the capacity to explore vocational

aad educational options in relationship to vocational decision

making.

1351.0: Report Writing
1352.0: Function of Research
1353.0: Small Group Discussions

Also see C7 - "Developing a Plan for Achieving
My Career Choice" and C9 - "Making a Tentative
Choice."
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1360.0: The student will make simulated vocational decisions for thepurpose of practicing the process of vocational decision making.

1361.0: Life Career Games

1370.0: The student will crystallize his own vocational preferences andbegin to lay the groundwork for eventual implementation of thesepreferences.

1371.0: The following Carrier Projects will deliver this objective:C7 - "Developing a Plan for Achieving My Career Choice"
C8 - "Staying or Leaving This Community"
C9 - "Making a Tentative Career Choice"

1380.0: The student will demonstrate an awareness that vocational decisionmaking is a life-long
process involving continuous reappraisalof self, vocational options, and related career goals and willdemonstrate he has the competencies to undertake such reappraisal.

1381.0: Vocational Decision Making (see 1311.0)
1382.0: Developmental Nature of Career Decision Making(1231.0;

311_2,3)1383.0: Career Decision Making(see 1313.0)
1384.0: Education (See 1314.0)
1385.0: Critical Effects of Initial Occupational Choice (See 13n1386.0: Occupational Prestige (See 1316.0)
1387.0: Chance (See 1317.0)

1390.0: The student will become self-reliant in terms of vocational planning,implementation of vocational and related educational plans, andwill embark on a career pattern after leaving high school.

1391.0: There are no specific units designed directly for this
outcome; rather, all of the units, all of the CarrierProjects are specific to these outcomes.

1400.0: Units not based on content, but which will help the students inspecific Carrier Projects.

1401.0: Producing a Slide-Sound Presentation
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