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ABSTRACT

.. 3ilingual classes in grades K-5 in the San Marcos and
Harlandale (Texzs) achool districts compyise this bilingual education _
p.ogram, Most of the pupils come from Spanish-speaking homes with low
socoeconomic-educational background; however, a certain proportion
of the San Marcos pupils are Anglos. Program objectives include
preventing educational retardation in the Mexican American child hy
teaching him in Spanish while compete.ce in English is being
developed to the point where it is sufficient to carry the

.educational burden, endowing him with literacy in 2 languages, and

instilling in him knowledge of and pride in his heritage. Objectives
for the Anglo child include broadening his outlook and developing in
him 2n appreciation of multicultural contributions t¢ our society.

The evaluation design includes use of the Peadody Picture Vocabulary

.Test (Spanish and English version), the Metropolitan Achievement

Tests, and the Spanish Serie Interamericana Reading Tests, as well as_

.12cal tests of behavioral objectives stated in th_ curriculum guides.

The test results are presented in tabular form. Teacher and

.teacher-aide evaluation measures include pretests and posttests for

preservice and inservice training, verbal interaction analyses, and
rating forms completed by coordinators, Srincipals, and teachers.

- Eighteen recommendations are specified at the end of t4is report. The

appendix consists of samples of the evaluation forms used. Related

documents are FD 02°: 508 and ED 026 158. . (NQ)
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Summgry

This bilingual education program involves bilingual classes in grades K-5
in two school districts, San Marcos and Harlandale. Southwest Texas State University
is also involved through training of senior student teachers, of student intern
bilimgual aides (of junior rank) and of bilingual students specializing in bilinguali/
bicultural education. The greater part of pupils served by the program come from
Spanish-speaking homes with low socio-e¢onomic-educational background. A cerva’n
proportion of the San Marcos pupils (20%) are of Anglo background and are in the
program because of parental request and interest.

The primary objective of the program is to prevent educational retardation
of the Mexican-American child by teaching in Spanish while competence in English
is Leing developed to the point where it ig sufficient to carry the educational
burden. Secondary objectives for the Mexican-American child are to endow the child
with the advantage of literacy in two languages and to inst 11 in him knowledge
of and pride 1in his heritage. Objectives for the Anglo-American child are to broaden
his outlook and to develop in him an appreciation of multi-cultural contributions to
our society by introducing him to another language and another culture.

This year's plans called for continued development, adaptation and revision
of curriculum materials by the curriculum specialist, working in conjunction with

suggestions and requests from the teachers acquired through written forms and
personal interviews,

The evaluation des“gn in:luded use of the Peabody Picture Vocabulary Test
(Spanish and English versions,) the Metropolitan Achievement Tests, and the Spanish
Serie Interamericana Reading T2sts as well as local tests of behavioral objectives
stated in the curriculun guides. Generally, normal and better gain was achieved on
the Spanish version of the Pcabody but less than normal on the English version. For
the most part pupils did well on the word discrimination, language and math portion:
of the Metropolitan but did lese well on word knowledge and reading comprehension,
indicating that teachers do a better Job of teaching math, phonics and word attack
skills than of working toward reading comprehension, which needs to be emphasized
in future. On the Spanish reading test results were only partially satisfactory
with a need indicated for more concentration on reading cémprehension by teachers.
Local behavioral objectives in all subject areas were met, generally.

Inferred self-concept scales revealed an excellent gain in self-image by project
pupils.

Measures used to improve teacher and aide/student intern performance
were preservice and inservice training, videotaping of teachers, observation by and
conferences with coordinators and the curriculum specialist, verbal interaction
analyses of classroom discussion and attendance at relevant conferences.
Specialized training and coursework for bilingual education were provided education
majors and student interns by SWISU. Evaluation measures included pre- and post-~
tests for preservice and inservice training, verbal interaction analyses and

rating forms completed by coordinetors, principals and teachers. Significant
improvement occurred in most cases.
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CONTEXT

San Marcos School District is located in a university town midway between
San Antonio and Austin with a local population of 18,000 and a university population
of 11,000 during the academic year. The people of San Marcos are employed in
educational institutions (SWT, Gary Job Corps, San Murcos Baptist Academy, Brown
Schools, or the public schools,) public services or small businesses.

Harlandale School District is located in San Antonio, a city fifty miles
southwest of San Marcos. Some Harlandale residents arc employed i~ federal installa-
tions. The density and demographic characteristics of primary targ.t populations
in both these areas are quite similar. Neither school district nas taxable industry
tc support the schools adequately; for that reason both districts depend heavily
upon special fundings to maintain quality educational programs.

Both school districts serve grade levels K=12. In both school systems
Spanish-surnamed pupils constitute almost two-thirds of the total school population.
Total enrollment in the San Marcos School District is approximately five thousand

and in in Harlandale, close to eighteen thousand. School enrollment in both districts
shows gradual increases yearly.

San Marcos has three elementary schoolsand a kindergarten school, while
Harlandale has fifteen elementary schools. This year the four schools in San
Marcos in which the project operates had a Spanish-surnamed enrollment of 1506 —-
65% of the total enrollment. The six elementary schools in Harlandale in which the
project operates had a Spanish-surnamed enrollment of 3251 ~- 88% of the total
enrollment. A language survey which was conducted last year revealed that the
dominant home language of approximately 557 of these students is Spanish; foxr 272
the dominant home language is English. 1In the remaining approximately 18% of the
homes both languages are used, but there is strong probability of a deficit in

both langauges for this group. (See discussion of fall results of Peabody tests
in both languages on page 21.)

These Bpanish-surnamed pupils not only suffer from a language handicap; they
also suffer from socio-economic privation brought on by the low educational and
occupational attainment of a majority of the parents, as was substantiated in a
demographic survey conducted last ye8r. Cultural differences from the larger society
and from the value standards of the traditional school system has led to educational
disaffection and alienation on the part of both parents and pupils in the past.

Pilot projects in bilingual education in both San Marcos and Harlandale led to the
conclusion that bilingual education was the hope to remedying these problems. There~
fore, Title VII encouraged a cooperative effort on the part of the school officials

of both districts and Southwest Texas State University to improve educational

opportunities for the Mexican~American child. The existing program is the result
of their agreement.
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PROGRAM DESCRIPTION |

Scope of the Program

The program, bilingual instruction in grades K-5, was primarily desiguned
to provide bilingual instruction in grades K~5 for pupils who have limited
English-speaking ability. The primary goal is to reduce the learning deficit
] and ledrning lag handicapping the Mexican pupil by teaching the child in
{ Spanish while teaching him English as a second languaga uatil his command of
English is sufficient to carry the major portion of his educational load.
Supplementary goals are to give the child the advantage cf literacy in
two languages, Spanish and English, and to develcp in the child a pride in his
bicultural heritage through bilingual social studies units especlally designed
therefor.

Due to the fact that monolingual English~speakers were placed in the
project in San Marcos because of parental request and that this group constituted
20% of the project enrollment in San Marcos this year, goals for this group
of children were also specified. For the monolingual English-speaking child
in the project, the goals are these: to broaden his experience by introducing
him to another language and another culture and thereby to enable him to ap-
preciate better multi-cultural contributions to our society.

e Ko

Additional goals of the program are these: the preservice and inservice
training of bilingual teachers; the training of bilingual student teachers
and of bilingual student intern aides; the development and refinement of
materials, curricula and instructional techniques for the bilingual education
program; and the improvement of human relations between two ethnic groups.

There were sixty-seven teachers involved with the program: eighteen
in grades K-4 in San Marcos and forty-nine in grades K~5 ir Harlandale. (See
Table I.) Both kindergarten and fifth grade had been added to the progran this
year; however, the local districts had takea over funding of first grade this |
year, thus assuming support of 24% of project classrooms. This means only f
kindergarten and grades 2-5 were funded by Title VII. In the total project |
approximately 1900 pupils were involved. Almost all Harlandale pupils were
Spanish-surnamed. However, 20% of San Marcos pupils in the project were Anglo-
American, (See Table II, San Marcos Ethnic Breakdown.)
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TABLE I

TEACHERS, SCHOOLS, AND SUMMARY OF PUPIL DATA

TEACBER SCHOOL GRADE
Almendare/z.’ S Bonham (SM)
Wortham € E Bonham (SM)
Flores,V. Bowie (SM)
Munioz Bowie (5M)
Soto Bowie (SM)
Rodriguez, M. Bowie (SM)
Flores,S. Collier (H)

+ peSoto Collier (H)
Perales ¢ S Collier (H)

+ Thompson’p ./ Collier (H)
Pacheco Collier (H)
Gonzales 9‘ S Collier (H)
Guajardo E Collier (H)
Allison¢, E Columbia Heights (H)
Gutierrez Columbia Hts. (H)
Mitchell Columbia Hts. (H)

Trevino&” S
Williamsé&Cazier E

columbia Hts. (H)
Columbia Hts. (H)

K

K

1

2

3

4

K

K

1

2

3

4

5

1

1

1

1

1

Chavairia Columbia Hts. (H) 2
Maldonado S Columbia Hts. (H) 2
Music ¢ E Columbia Hts. (H) 2
Pachecano Columbia Nts. (H) 2
Rendon Columbia Hts. (H) 2
+ Lopez,S. Columbia Hts. (H) 2
Pirhalaf-.,_\ E Columbia Hts. (H) 3
Rhoades vE Columbia Hts. (H) 3
Rodriguez .M., S Columbia Hts. (H) 3
Taylor, E Columbia Hts. (H) 3
Duarte Columbia Hts., (H) 4
Lopez M. Columbia Hts. (1) 4
VanCleave S Columbia Hts. (H) 4
Aguirre Columbia Hts. (H) 5
Garza S Columbia Hts. (H) 5
Altenhoff E Crockett (SM) 1
Delgado S Crockett (SM) 1
Curlee & b Crockett (SM) 2
Nicola ¢ S Crockett (SM) 2
Ramsay S Crockett (SM) 3
Farmer E Crockett (SM) 3
Gensberg &, E Crockett (SM) 4
Morales,F.¢ S Crockett (SM) 4
Flores,S. Flanders (H) 1
Hernandez Flanders (H) 2
+ Fields (5 S Flanders (H) 3
+ Shaw E Flanders () 4
Mora Flanders (1) 5
Cardenas Gerald (H) 1
Luian Gerald (H) 1
Warren Gerald (H) 2

(38}
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NUMBER OF
TEACHER SCHOOL GRADE PUPILS
Lozano Stonewall (H) 1 26
Reyna Stonewall (H) 1 24
Ayala Stonewall (H) 2 30
Rives Stonewall (H) 2 31
Perez Stonewall (H) 3 26
Reyes Stonewall (H) 3 26
] Hill E Stonewall (H) 4 35
+ Gloyd E Stonewall (H) 4 33
PefiaX 5 Stonewall (H) 4 32
{ Gala 8 Stonewall (B) 5 26
Gonzales,Juv$ S Stonewall (H) 5 32
Harris (ﬁ-—; E Stonewall (H) 5 28
Vance Travis (SM) 1 26
3 Camacho Travis (SM) 2 28
+ Bazbaz S Travis (SHM) 3 23
Morales,J. S Travis (SM) 4 29
} Jones Wright (8) 1 24
Engel Wright (B) 2 22
' TOTALS:

67 Teachers 10 Schools 4 ¥indergartens 109
16 First Grades* 416
16 Second Grades 440
12 Third Grades* 348
12 Fourth Grades 381
7 Fifth Grades 203

67 Classroonms 1,897 Pupils

*Although these first ; .des in the Bilingual Education Progran are being evaluated,
they are being financed by the local school districts rather than by Title VII this
year.

*#Flans for involving a third grade at Wright Elementary School this year had to be
discontinued because of the change of many of the second grade pupils from last y2ar
to newly-built Mission Blementary School in the same district. This left too '

few bilingual pupils in the third grade in Wright to afford a separate classroom.

+ Teacher change during yecar.

Tean-Teaching Arrangement. S = Spanish-Language Teacher.
E = English~Language Teacher.




TABLE IIX

SAN MARCOS ETHNIC BRE/KDOWN

Teacher School Grade Spanish-Surnamed Other
Alnmendar ez/ Bonhan K 29 20
Wor ham
Flotes, V. Bowie 1 24 5
Munoz Bowie 2 31 0
Soto Bowie 3 36 0
Rodriguez, M. Bowie 4 35 0
Altenhoff Crockett 1 16 12
Delgado Crockett 1 20 5
Curlee Crockett 2 28 1
Nicola Crockett 2 31 9
Farmer Crockett 3 23 12
Ramsay Crockett 3 21 14
Gensberg Crockett 4 26 10
Morales, F. Crockett 4 17 17
Vance Travis 1 15 9
Camacho Travis 2 27 1
Bazbaz Travis 3 20 ¢
Morales, J. Travis 4 29 0
TOTAL 428 106
PERCENTAGE 80% 20%
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Personnel (See Organizational Chart, Table III)
A. Project Director

The project director for the first half of this year was Dr. B. E. Hughes,
an Associate Professor of Education at Scuthwest Texas State University,
who nolds a doctorate in elementary education, has a working knowledge

of Spanish and has taught bilinguals in elementary schools. He supervised
student teachers who did their internship in bilingual classrooms. One
half of his salary was paid by SWT; one half, by the project. The project
director for the last half of the year has beern the former project
coordinator for San Marcos, Mr. Carlos Rodriguez. He has been assisted
this semester in an advisory capacity by Dr. Hughes. who has continued to
devote one-fourth of his time to the project. Mr. Rodriguez holds a
master's degree in educational administration, has taught bilinguels and is
a bilingual himself. He has served half-time as director of this program
and half-time as director of the new SWT program in bilingual/bicultural
education, which is designed to produce teachers who are specifically
trained for work in bilingual classrooms. One-hzlf of his salary has been
paid by the University and one~half by the project.

B. Evaluator

Dr. Helene W. Harrison, the evaluator, holds bachelor's and master's degrees
in Spanish, a doctorate in linguistics, coursework in testing, evaluaticn
and statistics and has had ten years experience in the teaching field, two
of these serving as evaluator of this project. Her work involved developing,
collecting and analyzing measurement data as well as training and super-
vising the testing team and preparation of the svaluation report.

C. Project Coordinators

Mrs. Connie Garcia, who has a master's degree in elementary education and
eighteen years of teaching experience (mostly with bilinguals) has served
this semester as coordinator for San Marcos. Mrs. Lydia Calonge, who has

a bachelor's degree in elementary educaticn and twelve years of teaching
experience (mostly with bilinguals) has served as coordinator for Harlandale
this year. Both coordinators have supervised teachers, held inservice
training sessions for teachers and aides, revieved and recommended materials,
and assisted in data collection from teachers.

L. Curriculum Specialist

Mrs. Blanche Mora has a bachelor's degree in elementary educaticn, teaching
experience with Mexican-Americans and in a bilingual program, and has

served as curriculum specialist one year. Her duties included development

and revision of bilingual curriculum guides and materials and holding

monthly conferences with teachers to ascertain their attitudes toward and needs
in materials.
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E. Teachers (not paid with project funds)

There were sixty-seven teachers in grades K-5 in the project this year.

A few teachers had no previous teaching experience, but most had not only
previous experience, but previous experience in 2 bilingual teaching
situation. Many hold master's degrees. The enthusiasm of the new teachers
and the "knowhow' of the other teachers made a refreshing combination.

F, Teacher Aides (some not paid with project funds)

There are four bilingual aides in San Marcos and six in Harlandale, all in
first grade classrooms*, who are paid by the local districts. Three bilingual
aides in San Marcos and fifteen in Harlandale are paid with Title VII funds,
In addition, twenty student intern aides (sixteen in San Marcos and four in
Harlandale) work ten hours per week in bilingual classrooms and are paid

with Title VII funds for this wcrk. Each teacher has en aide to help with
routine clerical duties, playground and lunchroom supervision, and giving
individual pupils and small groups help under close supervision of the
teacher,

G. Testing Team

This is composed of the twenty bilingual student intern aides. These
students are trained and svpervised by the evaluator and during pre- and
post-test periods in the fall and spring e~~~ “*ditional money by
administering and/or scoring standardiz_. _ests given to pupils in the
project.

H. Secretary

The program employed a full-time secretary to work in the project director's
office. Shw took dictation, did typing, duplicating, and other clerical
work, She kept records and files on project activities and helped in
making necessary reports. She served both the project director and internal
evaluator and typed reports of the educational accomplishment auditor. She
also typed the five individualized programmed learning kits prepared by
project consultants.

I. Clerk-typists

Each of the project coordinators had the services of 2 full-time clerk-tynist
to help in the preparation of reports and in the preparation and dissemina-
tion of materials,

J. Student Teachers

Several student teachers from Southwest Texas State University did their
intern expevitences in bilingual project classrooms during the school year
for periods of 9 weeks (full-time) or 18 weeks (half-time). They prepared
materials, developed units and daily lesson plans, and instructed the pupils,
bilingually, in individual and group situations. The twventy bilingual

* First grade is funded by the local district this year.

8
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student intern aides who are mostly of junior standing, have taken full
course loads in the University this year in addition to their ten hours
of work per week in bilingual classrooms. All are elementary education
majors, specializing in preparation for bilingual education.

K. Interns

Several interns from Our Lady of the Lake College'’s Project Teacher
Excellence observed and worked in some of the bilingual classrooms.

L. Community Liaisons

Two (one in each district) bilingual community liaiscans worked full-time
contacting and aiding parents, arranging and conducting “Parents' Circle"
meetings, and involving the community with the program,

M. Volunteers

Quite a few mothers aided the teachers with special activitfes such as
holiday parties, off-campus field trips, ccstumes for Christmas

programs and the like. Several students from SWT regularly worked as
volunteer tutors at the Southside Community Center in San Marcos. Some
pupils with special educational proplems went to the center after school
hours for individual help from the college students, The Community
Advisory Committees offered helpful comments and suggestions for the
Bilingual Education Program during the course of their meetings, *

N. Consultants

Several consultants were used during the academic year to aid in the pre-
paration of the five individualized programmed learning kits. A consultant
also aided the evaluator in statistical analyses of data.

Procedures

This report covers the year 1971-1972, the third year this project has
been in operation under Title VII,

This year in the five-day pre-service training sessions teachers received
orientation in several areas: teaching English as a second language, the
teaching procedures specified in this year's proposal and their importance,
and the project evaluation design for this year. A significant gain in knowledge

was revealed by the difference between pre- and post-test scores for these
sessions. )

Instructional activities in kindergarten and first grade began with aural-
oral language development procedures based on a concrete language-experience
approach as a means of developing concepts and meanings. As aural-oral fluency
developed, audio-visual preparation leading to readirg readiness was stressed.
Experiences of the children were used as a basis for discussion and were later
incorporated into experience charts for reading and writing activities,




Basic materials for instruction in Spanish were the cuaderhos (three for
each grade level 1-4) and the Elena y Dani reader, the Serie nueva de libros

de texto, or El nuevo sembrador series —- depending on grade level -- and

the workbooks Lectura y escritura. Basic materials for instruction in English
were the Miami Linguistic Series or the state-adopted basal series -~ depending
on whether the children were Spanish-speakers or nmonolingual English-speakers--
in the first two grades; state-adopted texts were used for grades 3-5. These
state-adopted texts were the American Book Co, or Houghton-Mifflin Series.
Curriculum guides served as bases for adaptation and usage of the texts.

Social studies instruction is done in both languages and is based on the
unit plan. Teachers on all grade levels are furnished with basic units,
which they further develop with their classes. Units designed to help
the child learn more about the Mexican and Mexican-American heritage (e.g.
"Famous Mexican-Americans" are included.)

Instruction in math is done in both Spanish and English by a majority
of the teachers, although somewhat more English than Spanish is used.
Instruction in other subject areas, such as science, is carried out bilingually
by some teachers, but Spanish is used only for clarification by others. The
curricuium guides contain suggested procedures for adaptation of text material,
as well as the necessary Spanish vocabulary, for teaching math, science, health
and safety in both languages.

The procedures followed in achiieving project goals in other components
are discussed in the evaluation section of this report,

Budget

The total per pupil cost for the period 1 July, 1971, to June 30, 1972,
was $ 123. . Total expenditures during the period were $199,633. . These
included salaries (for administrative staff, clerical staff, eighteen teacher
aides, two community liaisons, twenty quarter-time student-intern aides, and
temporary testing-team salaries), consultant fees, teaching materials and
equipment, testing materials and all other office costs. No teacher salaries
were paid from Title VII funds -- all sixty-seven teachers were paid from local,
state, and other federal funds, as were the ten teacher eides for first grade
teachers,

10
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Analysis of Data

The primary goal of this project is to reduce the learning deficit and
educational lag of Mexican-American pupils by providing bilingual education in
Spanish and English, using the mother tongue as the medium of instruction while

1.

T

S.

the use of English as a racond language is developed. Secondary goals are to foster
pride in the Mexican-American heritage and literacy in two languages. Goals for
Anglo-american children in the project are to teach. . them Spahish as a sceoad
language and, by introducing them to another culture and another language, to broaden
h their understandiug and appreciation of multi-~cultural contributions to our society.

The prcject involves five inter-locking and supporting components:

Curriculum Development and Materials Acquisition and Adaptation.

The development or revision of curriculum guides for grades K-5,
development of additional social studies units and revision of existing
ones, and assembling of various types of teaching materials and equip~
ment suitable for bilingual instruction in grades K-5.

Instruction. For Spanish-surnamed children this involves teaching

English az a second language, Spanish language arts, math and social
studies in both languages and use of Spanish for clarification purposes
(and sometimes instructional purposes) in other areas. For the mono-
lingual English-speaker thds involves teaching Spanish as a second
language, English language arts, and math and social studies in both
languages,

Staff Development. A three~pronged undertaking: (1) a systematic program

aided at teacher and aide improvement through preservice workshops,
inservice training, use of programmed-learning kits, ond utilization of
video-tapes, verbal interaction analyses and other feedback devices;

(2) supervision of bilingual student teachers during their internships
in bilingual classrooms; (3) a work-study program providing coursework
and training in bilingual project classrooms for needy students of
junior standing who wish to prepare themselves to be bilingual teachers.

Community Involvement. Increase of parent-school involvement and

understanding on the part of Mexican-American parents and improvement
of relations between the entire community and the Bilingual Education
Program in the schools.

Project Coordination. Efficient, economical, cooperative administration

between schools, school districts and the university involved,

The specific objectives for eaach of the components, participants, measure-
ment devices, data obtained, and analyses of these data are presented on the
following pages.

11




Curriculum Development and Materials Acquisition

and Adaptation

A curriculum specialist was added to the program this year and has
been an invaluable addition. Both kindergarten and fifth grade curriculum
guidcs were written by her last summer. During this year 24 new social
studies units for all grade levels have been developed by her. (See Table
IV, Ney Social Studies Units) Among these were Christmas packets containing
songs, stories, etc., in Spanish for each grade level. Curriculum guildes
for grades 1-4 and eleven social studies units were revised and improved.
The evaluator collected 1lists of phonemic minimal pairs and morphophonemic
and syntactic structures to be used as examples for project teachers. Then
the curriculum specialist developed sets of laminated plctures of these for
utilization in teaching and testing, and in developing concepts in English

as a second language and Spanish as a second language. These were distributed
to the teachers.

Questionnaires evaluating the curriculum guides and recommending
changes were filled out by bilingual teachers twice. Monthly, they answered
questionnaires dealing with specific corrections and improvements needed for
each social studies unit taught during the month. The curriculum specialist
filed each of these almost 500 suggestions with the unit to which it applied
and will make revisions on the basis of these suggestions this summer., At
the auditor's suggestion, during the last three montly conferences with teachers,
individual and small group discussions relating to the curriculum guides and
social studies unite have been initiated by the curriculum specialist. These
have been productive in eliciting information from some teachers who, for one
reason or another, were reluctant to use the written form. Both the conference

aud the questiommaire method of gathering this information will be used again
next year,

In addition, the curriculum specialist conferred monthly with all project
teachers about materials and equipment, instructed teachers in the proper
use of these, and assisted teachers (particularly those new to the project)
with their teaching problems. She relayed any suggestions or requests for new
materials to the director. She was particularly helpful in assisting the
evaluator in the devleopment of materials for testing behevioral objectives and
forms for reporting the results. She also assisted the evaluator in explaining
and demonstrating for techers the proper method of administration of these
tests,

12
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INSTRUCTION

0f the approximately 1900 children enrolled in grades K-5 in the program,
ninety-five percent had Spanish surnames. This was due to the original emphasis on
Spanish-surnamed, English-language-deficient, lcw-income target population. How-
ever, in San Marcos a certain number of native-English-speaking pupils had been
incorporated into the bilingual classrooms in three grades upon parental request,
These numbers ranged from 15 to 42% of the ten classrooms involved. Of the Spanteir-
surnamed children, 60% speak Spanish as the dominant home language. This percentage
was ascertained by questionnaires returned by parents of children in kindergarten
and first grade this year and in grades 2-5 last year. The data from this year's
questionnzires are recorded in Table V. The forty-nine teachers in the program in
Harlandale: taught 1358 pupils in six of the fourteen elementary schools in the
district. The eighteen teathers in the project in San Marcos taught 539 pupils in
the four elementary schools of the district. .

A major change in the program this year was the addition of kindergarten
and fifth grade to the project. Whereas the program in its first year encompassed
forty-four teachers and three grade levels, the program in its thixd year had ex-
panded to sixty-seven teachers and six grade levels. There were 1220 pupils involved
in the program in its first year; the third year, there were 1897 pupils involved.
In the first two years, Title VII had contributed funding for all grade levels
involved; this year the local school districts assumed complete responsibility for

financing the first grade level, which constituted 24% of the total project. This
appears a strong manifestation of support on the part of the local school districts
for the bilingual education ccncept and a promise of hope for its future after
federal funding ceases.

One problem-which has arisen in the instructional component is the shifting
of pupiis into and out of the bilingual program. Of the 1240 pupils who were in
the project the initial year, only 457 remain. Of the 1501 pupils who were in the
project last year, 687 remain. Parental request leading to pupil dropout in the
program is infinitesimal. Generally, the following reasons for pupil dropuout have
been found: (1) pupils' moving out of the district, (2) pupils' moving to other
schools not having bilingual classes, (3) pupils' moving to higher grade levels
which do not have and cannot secure bilingual teachers, and (4) principals' assign-
ments of pupils to other than bilingual classes in order to equalize teacher-pupil
loads.

Various steps are being taken to solve the problem of pupil dropout: (1) a
concerted effort at recruitment of bilingual teachers is bHeing made in both school
districts in order to secure teachers not only for classrcoms in the project but
also for other classrooms, grade levels, and schools which are not currently in the
project; (2) conferences with principals have been initiated to discuss the vital
importance of continuing the same pupils in the projc:t for several successive
years; (3) during preservice.workshops in the fall this same subject will be stressed
again in conferences with principals by the director, evaluator, auditor and/or
superintendents; (4) parents are being informed of the importance of keeping their
children in the project for several successive years.




TEACHER

Flores
Gage
Almendarez
Wortham

Perales
Allison
Gutierrez
Mitchell
Trevifio
Williams
Flores
Cardenas
Lujan
Lozano
Reyna
Jones
Ruiz
Delgado
Altenhoff
Vance

TOTAL HARLANDALE KINDERGARTZN
TOTAL SAN MARCOS KINDERGARTEN
TOTAL HARLANDALE GRADE 1

TOTAL SAN MARCOS GRADE 1

TOTAL HARLANDALE KINDERGARTEN & GRADE 1

TOTAL SAN MARCOS KINDERGARTEN & GRADE 1

LANGUAGE DOMINANCE QUESTIONNAIREY

SCHOOL

Collier
Collier
Bonham
Bonhan

Collier
Col. Hts.
Col. Hts.
Col. HNts.
Col. Hts.
Col. Hts.
Flanders
Gerald
Gerald
Stonewall
Stonewall
Wright
Bowie
Crockett
Crockett
Travis

TARLE U

GRALE

RR=®RR

I T I S R SR S Sy S P P P

SPANISH
DOMINANT

622

”
452
45%

58%
752%
58%
50%
78%
73%
507
56%
537%
50%
677%
562
57%
547
90%
507

332
452
607
627

58%

577

ENGLISH BALANCED
DOMINANT BILINGUALISM

8% 30%
437 502
27% 28%
272 282
15% 267
174 25%
32% 11%
52 467
67 17%
72 20%
13% 382
337 117
33% 132
5% 452
172 172
332 112
147 29%
152 312
10% 02
0% 50%
252 422
272 287
167 247
8% 30%
162 262
147 292

*This questionnaire was filled out hy Spanish-surnamed parsnts of bilingual

project pupils in kindergarten and first grad: only.
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Because of classroom observations by the coordinators, director, evaluator,
and auditor, the question of how much time the classes werc conducted in Spanish
and how much time they were conducted in English arose--in other words, of Just
how bilingual the program really is. In order to gain a better perspective of the
true linguistic situation at each grade level, in the fall, the evaluator drew up a
time allocation form whereby the coordinators on each monthly classroom observation
could indicate the amount of time spent in Spanish and English in each subject
matter area. This form also provided for an indication of the time spent on each
aspect of the language when the Spanish or English languages were being taught. (A
copy of the form is found in the appendix.) 1In addition the teachers themselves
filled out (in their self-evaluation) a form indicating the ratio of time spent in
each language in each subject area. By both of these methods, it was pnssible to
obtain a more nearly accurate estimate of the percentage of time which project
teachers actually taught in Spanish and in English in each subject area.

The data from the teachexs are presented in Table VI on the following page.
According to the teachers, social studies was taught approximately half of the time
in cach language as stipulated in the proposal; however, math was taught approximately
two-thirds of the time in English when the proposal had stipulated an even ratio of
time to each language. On the other hand, science/health was taught about a third
of the time in Spanish, when the proposal had not specified that this was nccessary.
As expected, the teachers indicated that most of the Spanish language arts was
taught in Spanish and that most of the English language arts were taught &n English,with
other languages being used for purposes of clarification only.

Data collected by coordinators did not completely agree with what the
teachers thought they were doing.(See Table VII.) Math figures were roughly the same
with the subject being taught approximately two-thirds of the time in English. How~
ever, when science/health teaching was observed by the coordinators, only about 20%
of the time was spent in Spanish, Social studies figures for Harlandale were the
same as the teachers had specified, indicating approximately equal time being spent
in each language. However, in San Marcos two-thirds of the time English was used.
Further analysis for San Marcos reveals that kindergarten and fourth grade Engl'sh
percentages are appreciably higher than those for the other grades in all three areas.

In view of the proposal guidelines which stipulate equal time hefng spent in
each language in the areas of math and social studies, the evaluator finde the
situation in these two grades particularly disturbing. The coordinator should take
steps to insure that this situation is rcctified next year.

Analysis of forms for the language areas (see Tables VIII and IX) indicates
four saliont points: (1) not enough time:is being spent on oral language dev«lop-
ment (with the exception of kindergarten Spanish) in the lower grades; (2) par-
ticularly in the lower grades far too little importance and time is attached to
concept building and vocabulary development in each language with consequently far
too much time being spent on sounds in Spanish at all grade levels and in English
at the kindergerten level; (3) in English on the lower grade levels too little time
is devcked to reading comprehension, while spelling, grammar and form seem to be
overcnphasized; (4) in Spanish at all grade levels while little time is devoted to
reading comprehension, an inordinate amount of time is spent on phonics (since Spanish
is a phonetic language, this represents a pathetic misuse of time.) The first two
points &re particularly significant in view of fall results of Peabody tests (which

16




TABLE VI

CLASSROOM ALLOCATION OF TIME ACCORDPING TO TEACHER

(Figures indicate percentage of time subject iy taught in eaci: language. The percentage for EnglisHl is akweys
listed in the first column; Spanish, in the second column.)

Social Science
GCrade/District English Spanish ¥ath Studies momMn#
Kindergarten / Harlandale 90 10 2 98 50 30 50 50 50 50
Kindergarten / Sen Marcos 85 s 5 95 75 25 75 25 - -
1 / Harlandale 846 16 8 92 32 48 40 60 1 29
1 / San Marcos 82 18 26 74 64 36 50 50 43 57
2 / Harlandale 79 21 17 83 65 35 36 64 66 34 ~
2 / San Marcos 87 13 i5 85 55 45 45 55 60 40 -
3 / Harlandale 90 190 8 92 65 35 64 36 95 S
3 / San Marcos 83 17 16 84 84 16 62 38 84 16
4 4 Barlagdale 79 2 15 85 69 31 61 39 77 23
4 / San Marcos 82 18 18 82 50 50 50 S0 — -

5 / Harlandale 86 14 11 89 63 37 55 45 70 30




CLASSROOM ALLOCATION OF TIME OBSERVED BY COORDINATORS

GRADE/DISTRICT

TABLE VII

K / Harlandale

K / San Marcos

1 / Harlandale

1 / San Marcos

2 / Harlandale

2 / San Marcos

3 / Harlandale

3 / San Marcos

4 | Harlandale

&4 | San Marcos

5 / Harlandele

--= not observed

SOCIAL STUDLES MATH SCIENCE/HEALTH
ENGLISH)SPANISH  ENGLISH[SPANISE  ENGLISH|SPANISH
5712 | 432 502 | 50% - | -
8sx | 1sz 807 | 20% 1007 0%
512 | 497 672 | 332 912 9%
622 | 38% 587 | 422 567 | 442
402 | 60% €27 382 652 | 352
s8x [ 427 42z | 58 597 | 412
48% | 52% 50% 50% 862 | 14
582 | 42% 80z | 20% 682 | 322
s6x | 4ax 567 | 44 1002 07
152 | 257 817 | 192 102 0%
54% ) 462 697 | 312 75% | 252
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(Figures indicate percentage of time spent in each area.)

GRADE

s

TABLE VIII

ALLOCATION OF TIME IN LANGUAGE TEACHING —-- ENGLISH

.
AN

(OBSERVED BY COORDINATORS)

WRITTEN LANGUAGE

ORAL LANGVAGE
DEVELOPMENT
-
[ e
i K
;] & § [= - ]
ol .5 |8| 82
3| BB|E| 9
w o> wn wn [& 9=
29 8 3 22
10 2 4 19
gl 3{2| 25
8 3 4 21
7 2 3 10
5 0 0 13

TOTAL ORAL LANGUAGE

DEVELOPMENT

62
35
38
36
22
18

19

DEVELOPMENT
/]

Elufdel8e

el (4|8 [EE]2¢

od ':3--1 -{ é 5’0 o

] o & ~ - Iy Q&

S EIN IS B RO

0~ 5 ®w o lEojOs
2]6 0 6f 61 10 8
12 {18 8 9] 6 4 8
7 114 5 {10} 8 6 12
16 112 5 116 3 4 e
8 11 S 121111 11 11
23 |5 0 130}17 7 0

TOTAL WRITTEN LANGUAGE

DEVI'LOPMENT

38
65
62
64
78
82




TABLE IX

ALLOCATION OF TIME IN LANGUAGE TEACHING -- SPANISH
(OBSERVED BY COORDINATORS)

(Figures indicate percentage of time spent in eack area.)

ORAL LANGUAGE WRITTEN LANGUAGE
DEVELOPMENT DEVELOPMENT
h v
o R i o ®
@ 3 ] ol 1. 8|5 8| 28] 59
el '80 § @ .0 L) i O () E a O 33 ol
[+ (e -} 2 [$ 3 ] o= ™5 [=3F ] -4 - <% [ JPT)
s|=BlElES 2]|s(S7|%2]a]3.]l 2T
GRADE 3 a|lal 88 o Sl &S] &
K 45! 12 | 3| 28 gl 1 ol ol o 1
1 12{ 1 21 20 {12 3flnn| 3 6 8
2 18] 11| 3| 16 1913 41 4l s 6l 11
3 19{ 11| 5] 13 20{ 7 71 8} 7 6 ?
4 20 41| 31 20 15 | 10 8{16| 2 6 6
5 17} 4| of 17 22111 of10] s 8 5
TOTAL ORAL TOTAL WRITTEN
LANGUAGE DEVELOPMENT LANGUAGE DEVELOPMENT
K 88 12
1 37 63
2 38 62
3 38 62
4 47 53
5 38 62
20




are discussed on page 21 of this repcrt) and in view of spring results of Pecabody
tests (discussed on page 24 ) with the outstanding exception of Harlandale Kinder-
garten. That the third and fourth points are statements of fact seem to be verified
by the reading comprehension results on the Metropolitan and the Spanish Prueba.

The four points brought out above will be discussed thoroughly by the
evaluator at preservice training of teachers in the fall. It is hoped that coordi-
nators and the director will provide ways and means of remedying the situation
through preservice and inservice training. The curriculum specialist, working with
the coordinators, could work toward alleviation of the fourth point through revision
and condensation of the cuadernos (used in Spanish language arts) and formulation
of policies and measures which would limit their use and lesson the teachers'

N ive dependence upon them.

Testing of pupils in bilingual classrooms prgoceeded on schedule this year.
Both standardized tests (some administered by the testing team and some by teachers)
and locally-constructed tests have been conducted in a->cordance with the evaluation
time schedule and in the manner stipulated in the evaluation design portion of the
proposal.

In September Goodenough Draw-A-Man tests were administered by teachers with
instructions being given in both Spanish and English to all kindergarten classes
and first grades. These were scored by members of the testing team under the
evaluator's supervision, and feedback (in terms of mental age) was given to the
teachers immediately. The results are presented in Table X.

Because of the tremendous advantages of individual testing of pupils at the
kindergarten and first grade levels, in September and again in April the Peabody
Pictere Vccabulary Test was administered to kindergarten and first grade pupils by
the testing team, which was given careful orientation by the evaluator. A Spanish
version (translated by a consultant who is a specialist in regional and standard
Spanish) and an English version vere administered te each bilingual pupil. Later
these tests were scored by the testing tear (which is composed of the bilingual
student interns) under the supervision of the evaluator. Immediate feedback (in
terms of mental age) was given to the teachers.

In order to compare language ability of Spanish-dominant, English dominant
acd balanced-bilingmal pupils, fall means for the Peabody scores for each language
group were derived by grade level by district. Since the San Maxcos kindergarten
and first grades (as well as two third grade classrooms) were composed cf monolingual
English-speakers as well as Spanish-surnamed children, the means were derived
separately for these two groups.

As may seen in Tabie X¥I, the monolinguals revealed a higher mental age in
English than any group of bilinguals had in either language. However, those bilinguals
who were dominant in English or in Spanish had similar scores and scores which were
superior to those of the balanced bilinguals in both languages. The mental age of
the monolingual English-speakers was six months advaaced over the norm; the mental
age of the Spanish—surnamed pupils who were dominant in either English or Spanish
was frem one year to one and onéhalf years behind the norm; and that of the balanced
bilinguals was more than two years behind the national norm in both languages. Thus
all the bilinguals revealed a high vocabulary and concept deficit upon beginning
school.
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TEACHER/GRADE

Almendarez/K
Wortham/K
Flores,G/K
Gage/K
Ruiz/1
Perales/1
Allison/1
Gutierrez/1
Mitchell/l

Trevifo/1

“TABLE X

I.Q. DATA FOR KINDERGARTEN AND FIRST GRADE - SEPTEMBER

GOODENOUGH MEANS PER CLASSROOM*

MEAN

5-7
4-10

7-2

TEAGHER
Will{ams/1
Altenhoff/1
Delgado/1
Flores,S/1
Cardenas/1
Lujan/1
Lozano/1
Reyna/l
Vance/1

Jones/1

*Figures shown in years and months.
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Fkl" GRADE LEVEL MEANS FOR PEABODY PICTURE VOCABULARY TESTS*
(These figures show mental age in months.)

English Spanish Balanced Bilingual
Grade/District Dominant Dominant English Spanish
Kindergarten/Harlandale 55 50 40 41
Kindergarten/San Marcos 52 49 38 39
1/Harlandale 62 59 49 49
1/San Marcos 62 58 50 51

MONOLINGUAL ENGLISH-SPEAKERS
The above figures apply to Spanish-surnamed children only. Since kindergarten and
first grades in San Marcos have from 15% to 42% monolingual English-speakers, the
mean mental age for these children is given below.

Kindergarten/San Marcos 71

1/San Marcos ) 84

*Bilingual pupils vho have less than six months difference in mental age between
English and Spanish scores are considered balanced bilinguals, and both language
scores are used. Pupils whose scores in English and Spanish differ as much as 6

months, are considered dominant in one language, and only the score for the dominant

language is used.

-
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The results of these tests and consequently the overwhelming need for
concept development and vocabulary supplementation in both languages were brought
to the attention of teachers in conferences during the school year. In fall
preservice training the coming year these findings will be emphasized, and ways
and means of overcoming these high concept and vocabulary deficits will be discussed.

The prediction that 507 of the pupils vould achieve normal growth {seven
months) from fall to spring on the Peabody Picture Vocabulary Test was surpassed
greatly in the Harlandale kindergarten classrooms: approximately three-fourths
of the pupils attained the objective on both the Spanish and the English versions.
(See Table XII.) At first glance the objective would seem to have been reached
by the San Marcos kindergarten also, with the figures of 55% of the pupils attaining
normal growth in both languages. However, the figures for the Spanish version
are misleading. The Anglo monolinguals who had a zero on the fall Spanish version
showed a mean of better than twenty-seven months on the spring version, and these
rigures distorted the results. When bilinguals alone are considered, only 30%
accomplished the objective in Spanish. palpost half of the first grade classrooms
accomplished the objective of normal growth in English on the Peabody, put
fewer, 38% of the classrooms, accomplished the objective in Spanish.

Classroom means of mental age for the Peabody are even more revealing
as to the true extent of eccomplishment (See Table XIII.) Harlandale kindergartens
again show much better than normal gain; San Marcos kindergartens show a four~
month mean gain in English and an eight~-month gain in Spanish for bilinguals and a
six-month gain in English and an eighteen-month gain in Spanish for previously
monolingual English-speakers. Five of twelve Harlandale first grades show a normal
mean gain in English, and seven show this gain in Spanish. One of four San Marcos
first grades shows a normal mean gain in English and in Spanish for both bilinguals
and previously monolingual English-speakers. It must be reiterated here that
teachers obviously are not concentrating on concept development to the large extent
that it is needed. Pre-service and in-service training will attempt to remedy
this situation.

To indicate range of scores on the Peabody test, interquartiles and medians
for each languge were calculated by grade level and district for both fall pre-tests
and spring post-tests. These are shown in Tables XIV and XV. As can be seen,
monolingual Eglish-speakers in the program in San Marcos caused the median scores in

English to be a great deal higher than those in Spanish, whereas in Harlandale the median

scores in both languages are quite close. However, medians for Harlandale first
grade show a normal seven-month increase from fall to spring in Spanish and a less~
than normal five-month increase in English, whereas medians for San Marcos show only
a less-than-normal three-month increase in Spanish and in English. The medians for
Harlandale kindergarten show & heartening thirtecen-month increase in English and
fourteen-month increase in Spanish, whereas San Marcos kindergarten medians, although
reflecting a\ eleven-month gain in Spanish, show an incredible two-month loss
in Fnglish., misleading
by teachers

This spring the Metropolitan Reading Readiness Test was administered/in
Harlandale and San Marcos kindergarten classrooms. Instructions were given in
both English and Spanish. The objectives were for half the monolingual English-
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TABLE XII

PEABODY PICTURE VOCABULARY TESTS
PERCENTAGE OF PUPILS ACCOMPLISHING NORMAL GROWTH

PERCENTAGE OF PERCENTAGE OF

PUPILS ATTAINING PUPILS ATTAINING

TRACHER/GRADE NORMAL GROWTH TEACHER/GRADE NORMAL GROWTH

English Spanish English Spanish
Almendarez / K 55 55% Jones /1 36 55
Flores, G. / K 73 69 Lozano /1 81 50
DeSoto(Gage) /K 79 80 Lujan /1 33 33
Wortham / K 55 55% Mitchell /1 33 67
Allison /1 44 59 Perales /1 53 42
Altenhoff /1 35 18 Reyna /1 81 71
Cardenas [/ 1 8 17 Flores, V. / 1 53 37
Delgado /1 65 35 Trevifo /1 60 50
Flores, 8. / 1 53 37 Vance /1 44 47
Gutierrez / 1 62 41 Williams /1 29 38

NUMBER AND PERCENT OF CLASSROOMS ACCOMPLISHING

NORMAL GROWTH

English Spanish

Kindergarten 4(100%) 4 (1002
First Grade 8(50%) 6(38%)

*These figures are misleading. See discussion of test results.
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TABLE XIII
CLASSROOM MEANS FOR PEABODY PICTURE VOCABULARY TESTS

(These figures show mental age in months)

- * English English Spanish Spanish
Version Version Version Version

Teacher Grade School Sept. May Sept. May
Flores | 4 Collier 44 52 42 56
Gage K Collier 42 58 39 52
Almendarez * K Bonhan 44 48 37 45-
Wortham ¥ K Bonhan 44 48 37 45
Perales 1 Collier 48 56 58 65
Allison 1 Col.Hts, 51 51 45 56
Gutierrez 1 Col.Hts. 51 60 43 49
Mitchell 1 Col.Hts, 47 50 43 53
Trevino 1 Col.Hts. 44 54 49 56
Williams 1 Col.Hts. 57 56 54 61
Flores 1 Flanders 50 56 58 59
Cardenas 1 Gerald 56 56 55 49
Lujan 1 Gerald 53 56 51 52
Lozano 1 Stonewall 49 62 58 64
Reyna 1 Stonewall 43 60 53 61
Jones 1 Wright 58 61 40 51
Ruiz * 1 Bowie 55 58 51 58

¥ 1 Crockett 51 54 51 48
Delgado 1 Crockett 48 55 54 43
Vance * 1 Travis 55 57 55 60

*The abovg figures apply to Spanish-surnamed children only. Since kindergarten and first

grades San Marcas have from 157 to 42% mondlingual English-speakers, the mean mental age
for these children is given below.
" Almendarez K Bonhan 71 77 6 24
Worthan K Bonhanm 71 77 6 24
Ruiz 1  Bowie 95 98 16 21
Altenhoff 1 Crockett 79 122 44 19
lillczlgado 1 Crockett 79 79 42 23

1 Travis 85 87 22 41




TABLE X1V
PEABODY PICTURE VOCABULARY TEST RESULTS*

HARLANDALE
ENGLISH VERSION SPANISH VERSION
KINDER-
GARTEN
Pre~test Post-test Pre-test Post—-test
80- 80+ 80 80-
704 704 70 704
X X % X ml* ]
nxx l]!ﬂ
604 60+ 60+ 60+
Ihan i ANV
T8 laling »ey 50- S04 x XX 504
LAAANAS A AN
404 40- 40p 40+
la TN
e AN e
30 304 304 304
1st Quartile: 32.6 46.5 1st Quartile: 34,2 47.8
Median 42,8 55.5 Median 42,1 56.9
3rd Quartile: 51.0 68.1 3rd Quartile: 49.4 64.5
FIRST
GRADE
Pre-test Post-test Pre~test Post-test
80 804 804 80+
70~ 70}’ XX XX XY/‘—“ 704 704
R OO XX | 32 P44
prin AANNAAM
50~ M 50- 504 A 50-
] it ot
b
40- 40~ 40 404
30~ 30+ 304 304
1st Quartile: 45.8 42.1. 1st Quartile: 41.5 46 .6
Median 50.6 55.6 Median 48,7 55.8_
3rd Quartile: 66.8 69.9 3rd Quartile: 59.0 65.7,,

*Figures indicate mental age in months.

*1st Quartile = ~ A~ Median = AVAMAA 3rd Quartile = XY X XX X
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TABLE XV
PEABODY PICTURE VOCABULARY TEST RESULTS*

SAN MARCOS
ENGLISH VERSION SPANISH VFRSION
KINDER--
GARTEN
Pre-test Post-test Pre-test Post-test
80 894 804 80 -
KXKR X ¥ & XX
704 70-kw” XK 70- 70-
60+ 60+ 60+ 60+
AAA, AAA V)
AAAANAAANA
5044 50~ 50+ 504
N AN R1884¢2 4 ¢
I'Mr AN Y, 40.1 40_)0&# X L x XXX 40_N A Y
30+ 30+ 304 30+
MWV\/\ AN
20~ 20- 20+ 20+
10- 10+ ; 10 104
0+ 0+ : Oternaraanl 0- :
1st Quartile: 40.8 43,2 1st Quartile: 0 26,7
Median s 57.0 54,9 Median : 28,3 39.9
3rd Quartile: 75.5 68.C. 3rd Quartile: 40,9 45.0
Pre-test Post-test
FIRST 90 { 90
- GRADE
’ WA RRAL TN Pre-test Post-test
BOT’ 4 804 80+ 80
XX R KXAK
704 70+ 704 704
NV\M/\/\/\
) ¥Ry AX
-~ he «
60 60~ 604 cvexngy| 60
B . P ~ _/\- Al R VN
50 50— 5JﬂAﬁ/vﬁAfwv 50
]
40—~ 40— 404 40‘w.a¢" —
L e RN
30~ 30 304 30-
b —
1st Quartile: 47,2 50.8 1st Quartile: 35.8 37.0
Median ¢ 62,0 €5.5 Median P 47.9 50.9.
3rd Quartile: 77.3 83.0 3rd Quartile: 59.4 60.9
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speakers to reach the 60th percentile and half the bilinguals to reach the 50th
percentile. 51% of the students in Harlandale fulfilled the ESL (English as a
Second Language) objective. However, only 10% of the San Marcos bilinguals and only
35% of the monolinguals succeeded in reaching the objective. (See Table XV

Medians and interquartiies calculated to snow range of scores (see Table XXVI)
indicate Harlandale's median of 36.17 for bilinguals is good, but San Marcos®

median of 29.29 for monolinguals and bilinguals combined is appallingly low.

In view of both Peabody and Metropolitan regults, teachers in San Marcos kindergarten

glzisrooms need to reexamine teaching procedures to determine causes for these
ailures.

The Metropolitan Achievement Test, Primary I Battery, was adminstered by
teachers in first grade classrooms this spring. The objectives were that 50% of
the bilinguals should reach the 1.7 grade equivalent level in all four subjects
covered by the test and that 502 of the monolingual English-speakers should reach the
1.9 grade equivalent level, which is the natiocnal norm for the end of the first
grade. (Result8 are given in Tables XVII and XVIII.)

The percent of classrooms in which bilingual pupils attained objectives
was 94% in math, 697 in word discrimination, 56% in word knowledge and only 31% in
reading comprehension. Objectives in all areas were attained by San Marcos
monolinguals in all four project classrooms.

In addition, interquartiles and medians based “n percentile scores were
calculated to show range of scores (See Tables XXVII and XXVIII.) Medians for
Harlandale ranged around the 25th percentile in word knowledge, word discrimination
and reading and the 37th percentile in math. San Marcos medians were somewhat higher
with approximately the 33rd percentile for word knowledge and reading, close to the
50th percentile in word discrimination and above the 50th in math. Grade-
equivalent medians would approximate 1.7 in all areas for Harlandale and in word
knowledge and reading for San Marcos but would be slightly above the national norm
In yord discrimination and math for San Marcos. However, it must be remembered
that San Marcos monolingual English-gpeakers' scores influenced the interquartiles
for that district.

Although project objectives (1.7 grade-equivalent level) were generally
met in every area except reading comprehension, it must be stressed that reading
as the foundation for all future schooling is the vitally important area. There~

fore it is recommended that (1) more of the classroom time allotted to written

language arts on the first grade level be spent on reading comprehension with a
subsequent reduction of time spent in other areas and (2) first grade teachers be
apprised of this necessity and the reasons therefor- in preservice training.

Teachers administered Form A of the appropriate battery of the iHetropolitan
Achievement Test in the fall and Form B in the spring in grades 2-5. All
Metropolitan tests (as well as Pruebas and self-concepts) on every grade level
were scored by the testing team under the evaluator's supervision with prompt
feedback being given to teachers. Both grade equivalent and percentile scores were
derived for grades 2~4. Percentile scores only were derived for grade 5. These
scores (and scores for the Peabody, Prueba and self-concept scale) were entered
on cards and processed electronically. The objective for each grade level was a
normal (seven-month) increase from pre- to post- test in all areas. (See tables
XIX -- XXV.)
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TABLE XVI

METROPOLITAN ACHIEVEMENT TEST - KINDERGARTEN
PERCENTAGE OF PUPILS ATTAINING OBJECTIVE

Harlandale San Marcos Bilinguals
| 50th %Zile (or above) 50th Zile (or above)
’ De Soto (Gage) Almendarez S
and 51% and 102

Flores Wortham E
\
'

. San Marcos Monolinguals

60th Zile (or above)

Almendarez S

and 35X
Wortham E

(S designates Spanish-language team teacher. E designates English-language team
teacher.)
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TABLE XXVI
METROPOLITAN ACHIEVEMENT TEST RESULTS - KINDERGARTEN

READING READINESS

San Marcos Harlandale
80+ 804
704 70 XA XXX KX RAX
60+ 60+
LaAaNn AN
soﬁX)lxxXxxn(MA 504
40- 40-
30~me 30_va
201”\”'\”‘\.’"" »/J 20_‘
104 104
1st Quartile: 20.75 1st Quartile: 30.7%
Median : 29,29 Median ¢ 56.17
3rd Quartile: 51.69 3rd Quartile: 70.3)

1st Quartile = —~—~—~—"  Median = AW 3rd Quartile = XK¥ ¥ ¥k
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TEACHER

Allison

Cardenas

Flores, S.

Gutierrez
Jones
Lozano
Lujan
Mitchell
Perales
Reyna
Trevino

Williams

NUMBER AND PERCENTAGE
OF CLASSROOMS ATTAINING
OBJECTIVES

(S designates Spanish-language team teacher.

teacher.)

WORD
KNOWLEDGE

10

1

48

56

41

78

45

24

73

52

38

58

6(50%)

TABLE XVII

METROPOLITAN ACHIEVEMENT TEST - FIRST GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVES

HARLANDALE
WORD
DISCRIMINATION  READING
10 5
62 33
65 23
60 28
55 86
70 87
70 50
46 32
65 17
48 43
14 24
54 54
8(66%)

32

4(332%)

MATH

27
67
74
80
62
73
85
70
78
65
52
63

11(92%)

E designates English-laangnage team




TABLE XVIIX

METROPOLITAN ACHIEVEMENT TEST - FIRST GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVES*

SAN MARCOS
WORD WORD

TEACHER RNOWLEDGE DISCRIMINATION READING MATH
Altenhoff E 58 67 58 75 30 75 75 84
Delgado S 39 50 63 50 56 50 67 75
Ruiz Flores,V. 64 100 80 100 40 75 77 100
Vance 33 78 40 78 7 56 s7 78
NUMBER AND PERCENTAGE
OF CLASSROOMS ATTAIN-
ING OBJECTIVES

2 4 3 4 1 4 4 4

(502) (1002) " (75%)  (100%) (25%) (100%)  (100%) {100%)

(S designates Spanish-langusge team teacher. E designates English-language team
teacher.)

*First columns designate bilinguals who reached the 1.7 grade equivalert otjective;
second columns designate monolinguals who reached the 1.9 grade equivalent objective.
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TABLE XX VII
METROPOLITAN ACHIEVEMENT TEST RESULTS - FIRST GRADE* . POST-TEST

| HARLANDALE
Word Knowledge Word Discrimination |
f 70 704 |
60 60- |
K ¥ XA X KX {
504 50+
X3 BURX XK
40 40+
30- 30.MW AL q
{ NAANAAM
{ 20+ 204
104 lo.r/“'\/"""’
0 0
Ist Quartile: 7.83 1st Quartile: 10.63
Median : 22,71 Median : 28.25 |
3rd Quartile: 46.85 3rd Quartile: 55.44 |
Reading " Arithmetic
70- 704
pE ) XWX R Y
60 60+
50 504
LOJXYY X7 XXX 40-
IAANNAAAY
30+ 304
INAAGRANAS
20 20-
i s
104 104
o] o f
1st Quartile:' 11.93 1st Quartile: 18.38 ‘
Median ¢ 25.89 Hedian : 37.44 ‘
3rd Quartile: 41,56 3rd Quartile: 64,75
* 1st Quartile = . Median = AV AN 3rd Quartile = X xx x x X x 1




¢

Word Knowledge
0

70+

60 x X XXXmX

504

40-

30

20~

i o

11.66
31.75
60.13

10
1st Quartile:
Median
3rd Quartile:

Reading

80+
70T(gxxK&AK
60ﬂ
50+
40+
ANAAAM

30-

20+

p e o]

10
1st Quartile: 14.71
Median s 34.50

3rd Quartile: 69.14

*1st Quartile: ~—~e—r~n

<

3

TABLE XX—-11 .
METROPOLITAN ACHIEVEMENT TEST RESULTS - FIRST GRADE*- POST-TEST

SAN MARCOS

Median = r~anvn

-

Word Discrimination

80+
70_\:1(1)(:«&:#
60+
SO'A,vvﬂv%Aﬁf
40+

30-

ZO_KM

10+ |
1st Quartile: 20,75

Median : 48,25
3rd Quartile: 72.0

Arithmetic
_¥lxttx;:]

70~

80

WAL A
50+

40+

30+

20+

104
1st Quartile:
Median
3rd Quartile:

33.25
53.88
78.46

3xd Quartile = x g xyA ¥




TEACHER

Ayala
Chavarria
Engel
Hernandez
Maldonado S
Thompson E
Music E
Warren
Pachecano
Rendon

Lopez

Rives

NUMBER AND PERCENTAGE
OF CLASSROOMS ATTAINING
OBJECTIVES

TABLE XIX

METROPOLITAN ACHIEVEMENT TEST - SECOND GRADE

PERCENTAGE OF PUPILS ATTAINING OBJECTIVES

WORD

KNOWLEDGE

40
37
20
33

9
19
27
20

9
27
21

13

0 (0%2)

(S designates Spanish-language team teacher.

HARLANDALE

WORD
DISCRIMINATION

80
60
60
86
68
48
43
70
30
59
57
63

9 (75%)

36

READING

75
15

5
48 -
36
24
17
28
22
38
18

19

1 (8%)

55
75
30
75
95
41
65
50
57
61
73
56

10 (83%)

E designates Edglish—-language team teacher.)




TABLE XX

METROPOLITAN ACHIEVEMENT TEST - SECOND GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVES

l SAN MARCOS
j WORD WORD
TEACHER KNOWLEDGE DISCRIMINATION READING MATH
Camacho 38 79 33 71
Curlee E 27 50 22 56
]
Nicola 5 78 38 46 69
\
Munoz 30 67 54 52
WUMBER AND PERCENTAGE
OF CLASSROOMS ATTAINING
OBJECTIVE 1 (257%) 3 (75%)_ 1 (25%) 4 (100%)

(S designates Spanish-language team teacher. E designates English-language taam teacher.)

Y}




TABLE XXI

METROPOLITAN ACHIEVEMENT TEST ~- THIRD GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVES

HARLANDALE

WORD WORD PROBLEM
TEACHER KNOWLEDGE DISCRIMINATION READING LANGUAGE SOLVING MATH
Pacheco 30 42 25 30 68 25
Perez 35 22 48 83 83 30
Pirhala E 30 26 11 - 74 56 0
Reyes 63 54 54 88 67 52
Rhoades E 31 44 30 56 41 35
Rodriguez S 32 36 34 44 54 23
Fields S 4> 45 30 90 45 80
Taylor E 38 50 25 71 65 33
NUMBER AND PER-
CENTAGE OF CLASS-
gggg§T?$EAINING 1(13%) 2(25%) 1(13%) 6(75%)  6(752)  2(25%)

(S designates Spanish-language team teacher. E designates English-language team teacher.)

38




TEACHER
Farmer E
Bazbaz S
Ramsay S
Soto

NUMBER AND PER-
CENTAGE OF CLASS-
LOOMS ATTAINING
OBJECTIVES

TABLE XXII

METROPOLITAN ACHIEVEMENT TEST -- THIRD GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVES

SAN MARCOS

WORD WORD PROBLEM
KNOWLEDGE DISCRIMINATION READING LANGUAGE SOLVING MATH

48 52 41 74 85 35
5 50 39 37 63 19

47 58 38 82 70 22

27 48 38 82 63 19

0 (0%) 3 (75%) 0 (02)  3(757) 4 (1002) 0 (0X)

(S designates Spanish-language team teacher. E designates English-language team teacher.)
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TABLE XXIII

METROPOLITAN ACHIEVEMENT TEST - FOURTH.GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVES

HARLANDALE

WORD WORD PROBLEM
TEACHER KNOWLEDGE DISCRIMINATION READING LANGUAGE SOLVING MATH
Duarte 36 44 40 28 19 15
Gonzales S 25 48 38 68 68 17
Hill E 48 69 28 41 72 28
Lopez 38 46 13 67 21 8
Gloyd B 0 27 33 73 30 30
Shaw E 48 29 10 19 10 1¢
Pefia S 29 4 17 52 58 21
VanCleave S 29 33 33 42 42 17
NUMBER. AND
PERCENTAGE
OF CLASSROOMS
ATTAINING
OBJECTIVES 0(0%) 1(13%) 0(0%) 4(50%) 3(38%) 0(0%)

.

(S designates Spanish-language team teacher. E designates English-language team teacher.)
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R ol

TEACHER

Gensberg E

Morales, F, S

Morales, J.

Rodrigie:

NUMBER AND
PERCENTAGE
OF CLASSROOMS
ATTAINING
OBJECTIVES

TABLE XXIV
METROPOLITAN ACHIEVEMENT TEST - FOURTH GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVE S
SAN MARCOS

WORD WORD PROBLEM
RNOWLEDGE DISCRIMINATION READING LANGUAGE  SOLVING MATH

52 37 37 41 60 32
42 36 48 48 73 27
11 39 . 14 30 30 7
26 29 19 45 53 24
1(25%) 0(0%) 0(0%) 0(0%) 3(75%) 0(0%)

(S designates Spanish-language team teacher. E designates English~language team tcacher.)
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TEACHER

Aguirre
Garza S
Galan S

Gonzales S

Guajardo E
Harris E
Mora

NUMBER AND PER-
CENTAGE OF CLASS-
ROOMS ATTAINING
OBJECTIVE S

tean teacher.)

TABLE XXV

METROPOLITAN ACHIEVEMENT TESTS - FIFTH GRADE
PERCENTAGE OF PUPILS ATTAINING OBJECTIVES

HARLANDALE
WORD WORD PROBLEM
KNOWLEDGE  DISCRIMINATION READING LANGUAGE SOLVING MATH
33 21 33 17 21 21
38 17 38 8 33 8
0 14 7 7 19 0
28 32 35 38 38 20
30 46 38 48 84 36
11 11 7 26 8 16
30 40 15 20 40 90
0(0%) 0(07) 0(0%) 0(0%)  1(14%) 1(14%)

(S designates Spanish~language team teacher.
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Although results for the two school districts are given in separate tables, results
fov both districts are so similar that the discussicn which follows will treat
the districts as a unit.

In second grade, only one of sixteen classrooms from both districts ful-
filled the objective in word knowledge, and ouly two (12%) fulfilled the objective
in reading. However, 75% reached the objective in word discrimination and 88%
succeeded in arithmetic computation. Overall statistics for second grade confirm
this. Of all second grade pupils, 29% succeeded in attaining the objective in
word knowludge, 32% in reading, 602 in word discrimination and 612 in erithmetic,

In third grade only one of twelve classrooms achieved the objective in
word knowledge and in reading and only two succeeded in problem solving/math
ceacepts.  lHowever, 427 fulfilled the objective in word discrimination, 75% in
language and 847 in math computation. Statistics for the entire third grade
coufirm these areas of success and of failure. Of the entire third grade only
37% of the pupils fulfilled the objective in word knowledge, 35% in reading and
30%2 in problem solving/math concepts. However 44% attained the objective in word
discriaination, 59% in language and 64% in math computation.

In fou~th grade only one of twelve classrooms attained the objective in
word knowledge rsnd word discrimination, and none attained it in reading and
problom sclving/n.ith concepts. One-third, however, attained the objective in
language, s=nd one-half succeeded in math computation, Of the entire fourth grade,
only 33% of the pupils succeeded in word raowledge, 282 in reading and 20% in
problem solving/math concepts. However, &1% succeeded in word discrimination, 457
in language and 472 in math cowputation.

In fifth grade none of the seven classrooms attained the objective in
word knowledge, in read ng, or in language; only one of seven succeeded in math
computation and in problem solving;aath concepts. Of the entire fifth grade
these percentages are 257 succeeding in word knowledge and in language, 26% in
reading, 277 in problem solving/math concepts and 36% in math computation.

The areas of failure and success are the same for all grade levels with
from only one~fourth to one~third of the pupils attaining the objective in word
knowledge, reading and probiem solving/math concepts--all three areas related
either directly or incirectly to reading comprehension. The successes lie in the
area of word discrimination, language and math computation with from one-~half
to two-thirds of the pupils attaining the objective (except for fifth grade where
only one=third attained the objective.) As has been mentioned before in this
report (pages 16ff) the areas on :hich tsachers spend a great deal of language
arts time (phonics, grammar, spelling and mechanics of form ) are reflected in
these Metropolitan results.

To indicate range of scores, interquartiles and medians for pre- and
post- tests (based on percentile scores in grades 2 - 4 and on grade-equivalent
scores in fifth grade) were calculated for Metropolitan. These are shown in
tables XXIX - XXXV. As can be seen, medians are below national norms in all
subject areas and at all grade levels (with the exception of second grade word
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TABLE ¥XIX

METROPOLITAN, ., SHIEVEMENT TEST RESULTS -~ SECOND u.ADE*

Word Knowledge

Pre~test Post-test
804 80+
704 70+
60+ 60
le#!x&u
50+ 50~
40- 4O XN KX <A
MW\M
30+ 30+
P — et
20- 20- r/vVV\/vWV
104 104 oo
0~ ‘ 0+
1st Quartile: 25.3 9.26
Median : 36.6 20.57
3rd Quartile: 52.0 41.00
Reading
Pre-test Post-test
$0+ 80+
704 70«
604xxx v xxed 604
504, oot 50
40~ 40y x pw sty
30 304
AN N ’NWA
20 20
R e ¥
104 10
1st Quartile: 25,1 13.91
Median : 48,0 24,90
3rd Median : 60.1 39,95

* let Quartile = .~~~

HARLANDALE !
Word Discrimination

Pre-test Post-tesq
80+ 804 -
704 L
lﬁNYKKx‘*
60+ 604
50+ 504
40 40_M/VV\/V\M
AN
304 304
204 A ZO-N"“/\”~J
10- 104
0 0+
1st Quartile: 19.3 18.82
Median: s 37.7 40,13
3rd Quartile: 65.8 67.16
Arithmetic
Pre-test Post~test
804 80
70+ 7043 ¢ Xxx g
!
60bx wocywas| 60
50 50-“‘”“~A’VVJ
404 40+
AAAAANY
30+ 304
M"
204 __ 20+
104 104
1st Quartile: 18.5 25.31
Median : 36,3 50.81
3rd Quartile: 59.4 71.12

Median = MV\ 3rd Quartile = ¥k Xy ik y




Word Knowledge

Pre-test Post-~test
80 804
DX XXX KA
704 704
60+ 60+
XX ¥ X
SOJF ’+ 50-
X addddandas 40-
WWM‘
304 30+
e W W N
20+ 20+
o e e ™ g
10< 10+
1st Quartile: 23.7 14.25
Median : 41.3 34,95
3rd Quartile: 53.3 73.25
Reading
Pre-test Post-test
80~ “1 8o-
70~ 704
60~ 604
)K} Y/X)IXM v
s50-] 7 SOJ KK kA
40+ 40+
AN AV
301 30+
IAAAANA
20-n~’~“’\’,“,“ 204
104 104
1st Quartile: 18.0 11.17
Median : 34,5 26.50
3rd Quartile: 52.3 51.17

*1st Quartile =

TN~

Median = _A~AAaviAA

-~

TABLE XXX 4
METROPOLITAN ACHIEVEMENT TEST RESULTS - SECOND GRADE*

SAN MARCOS
Word Discrimination
« Pre-test Post-test
704 70+
MY XK X XX KK XX XY
60- 60+
50+ 50+ e

Y e T

304 304 ——
20"‘ 20-1
104 10- i
1st Quartile: 27.2 27.25
Median : 40.6 51.64
3rd Quartile: 66.5 65.46
Arithmetic
Pre~test Post-test
80+ 80P ¥ FXNVY
70 70+
KX XX ¥y
60+ 604
50+ 504
40+ 40-
YAASVAA A, A
304 304
e N
204" 20~
104 10+
1st Quartile: 22,7 25.34
Median : 38.3 31.64
3rd Quartile:. 67.6 81.38

334 Quartile = X¥XYK¥
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TABLE XXXI -
METROPOLIT*" ACHIEVEMENT TEST RESULTS - TKIRD . ADE*

HARLANDALE
Word Kncwledge Word Discrimination
Pre-test Pogt-test Pre-test Post-test
704 70~ 7 70
60+ 60+ 60 60+
|
50- 50 50- © 504
PO XA Y X X g
" ey«
40!!)&”)(-.»4_ 404()(. ¢ XK+ 4011)()( X XK KA 404
304 n~and  30- 30 snnanad  J0p M
ANANA M
20~~—""7 204 204 20
10+ 10~ | 104 | 10+ |
1st Quartile: 20.9 12.63 Ist Quartile: 20.4 13.37
Median 29,1 25,13 Median ¢ 28.6 30.39
3rd Quartile: 42.1 42.83 3rd Quartile: 42,3 44.03
Reading Language
Pre-test Post-test Pre-test Post-test
70 704 i 704 704
604 60- 60+ 60+
g Ko xXx t;:p‘+
504 504 57 504
40~LX YA KKW 40‘%“ ¢ ) x X 40‘L Xx(!KYKA 40-
AAANAAN PN
o 30 304 amnnq 301
AR AAAMA
T
20~ 20+ 20 20~
(e T g}
P ‘
104 10 104 | 104
1st Quartile: 22.0 14.49 1st Quartile:17.7 19,23
Median : 31.7 25.85 Median :29.0 31.88
3rd Quartile: 42.3 41.31 3rd Quartile:41.2 56.02
*lst Quartile = —~—~—~—"~ Median = A 3rd Quartile = X v ¢ vy
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METROPOLITAN ACHIEVEMENT TEST RESULTS - THIRD GRADE CONTINUED*

Arithmetic Computation

Pre-test

704

60-

%

40+

50-

30“,\,\,,.,«,_/\/\/\/\”

20+

10+

04

XX ¥ N X

1st. Quartile:

Median

3rd Quartile:

* lst Quartile = -~ Median = ANAA

16.3
28.5
44.3

Post~test

704

60+

401

30- g

204

1e-

(9349 88l
504

0 '

12.94
28.07
52.00

HARLANDALE

Arith. Prob. Solv. & Concepts

Pre-test Pagt-test
704 704
60+ 60
504 504
404 40+
Y 3 % % XX
30_‘500\)(1’)((#’4 30‘.
204 A 204 A
s
T 10
01 ! 0+
Ist Quartile: 11.4 8.295
Median 18.3 19.71
3rd Quartile: 31.8 35.93
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TABLE XXXII .
METROPOLITA CHIEVEMENT TEST RESULTS - THIRD Gt.ADE*
SAN MARCOS
Word Knowledge Word Discriminatien
Pre-test Post-test Pre-test Post-test
804 80+ 80~ 804
704 704 704 704
j
60+ 60- 60~ 60+
50%’! 1 944844 50 J 50 xx X 50 LE IR TSRy
YR o X XX
404 40 40- 40+
N NAANAM A o boran
30+ 30- 304 30+
KVVVVVHVIE
204 20- 204 1 204
Y S,
104 | 10 | 10 10
Ist Quartile: 22.8 15.96 I1st Qugrtile: 22.0 18.11
Median : 35.8 27.00 Medfan : 32.0 33.94
3rd Quartile: 50.3 47.34 Ird Quartile: 50.6 53.00
Reading Language
Pre-test Post~-test Pre-test Post-test
804 804 80+ 804
704 70- 704 t 70# XYXXXK Y X
604 60+ 604 504
50 504 50+ 50
PN Y Ny W
40-JHO¥ R x 40- 40 2B TTEL. | 404
3 AN AAANE
304, wiran] 304 30+ 3OT
AP, st A A
20"‘ . 20'\ yu_,M 20'1' 20" o e
e S
10 104 104 { 104
1st Quartile: 18.6 19.14 1st Quartile: 15.2 19.32
Median : 28,4 28.83 Median : 23.8 38.43
3rd Quartile: 42.9 47.00 3rd Quartile: 42.2 70.75

* 1st Quartile = T N Median = AmAans, 3rd Quartile = Xxxxxy
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METROPOLITAN ACHIEVEMENT TEST RESULTS - THIRD GRADE* CONTINUED

| SAN MARCOS
. Arithmetic Computation Prob. Solv. & Concepts
r - Pre-test Post-test Pre-test Post~test .
80+ 80 804 80~
|
l 70- 70- 70+ 704
X x }
60- T SRR 60~ 60~
Sc-‘i (yy‘yxf.* 50' 50" 50"‘
v
40- 404 HOPOXHAXIYL podyydwxxxnd
f 30-(»4/\»'/50" 304 30- -
\
20- 204 20V Y 204
~— E
194 104+ - —~ 104 71 10d i
! l e ! -
04 0 04 _ o4 i
1st Quartile: 14.9 10.20 lst Quartile: 13.8 6.24
Median : 27,6 28,43 Median : 21.3 13.50
3rd Quartile: 49.4 61.84 3rd Quartile: 41.0 40,50
*1st Quartile = A~ ~~w Median = AMAV 3rd Quartile = xxX x v
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TABLE XXXIII

METROPOLITAN ACHIEVEMENT TEST RESULTS - FOURTH GRADE

Word Knowledge

Pre-test Post-test
604 60~
504 50--
404 40-
1
DI KA S X
30+ 30~
W XYV Y XXYE
20- SN NANN 20~ pNSIAAY ]
0+ 0~
1st Quartile: 10.0 8.86
Median : 16.8 18.58
3rd Quartile: 22,3 33.15
Reading
Pre-test Pogewtest ,
604 60-4
4
504 50~
404 40~
2888 73" oy e
30+ 30-
ZO'P 4 20- AN AN
10' o ] 10- I N oy
04 0~
1st Quartile: 8.7 9.18
Median : 18.1 18.67
3rd Quartile: 35.3 33.61

*¥1st Quartile = —~—"nn

HARLANDALE
Word Discrimination

Pre-test Post-test

60+ 604

504 504
ngu X Y

40+ 40+

*XUL v x LY
304 304

201 a0

L% AR AV

10_‘ -\_/\M 10{.wq
O 04
1st Quartile: 11.5 9,23
Median : 20,7 18.54
3rd Quartile: 38,5 45,30
Language
Pre-test _Post-test
60+ 60+
50w VY X VK Kx 504
Y 12X YA
404 4CH
304 30+
- W
LAt s
204 204
A e v N ™ e
101 10+
o+ | 0

1st Quartile: 11.4 12,63
Median : 24,6 26,11
3rd Quartile: 50.1 46.43

Median = AV Aaniaa
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~
METROPOLITAN ACHIEVEMENT TEST RESULTS - FOURTH GRADE CONTINUED#*
HARLANDALE
Computation Arith. Prot. Solv. & Concepts
. Pre-zest Post-test Pre-test Post-test
604 60~ 60+ 60+
504 504 50+ 50+
404 40 40- 40+
Y W WX %X .
30X xux 2ve| 304 Jo XXV XLX 4]
RPN 'S¢
20+ 204 20- 20-1
AANANY AV NM 1A LAA A AN
INAA AN
104 ! 104 10+ 104
o R e o e [ ‘b“'\"‘“"'d
Q- 0+ 0- 0
lst Ouartile: 8.3 7.67 lst Quartile: 7.0 6.51
Mectin : 15.5 16.85 Median : 15.4 12.95
3rd Quartile: 30.1 33.59 3rd Quartile: 31.5 27.94
*1st Quartile = ~e~—~w~_ Median = AAcAswv. 3rd Quartile = XWX v X¥
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. TABLE XXXIV
METROPOLITA. ACHIEVEMENT TEST RESULTS -~ FOURTH GRADE*

SAN MARCOS
Word Knowledge Word Discrimination
Pre-test Post-test, Pre-test’ Post-test
704 704 7C; 701
60 604 60+ 60+
50+ 50- so}rm Eaalace BERIPRY Shs et d
hxxy XRXXY ,J,
40~ Aoj}xxxxnux 40 401
)
30+ 304 30- 3014
A AN A
_M/\M/‘/V E A .
r 20 20 A 20 20
} 104~~~ IOqAW 104 10- o
0 0- | 0- 0
1st Quartile: 10.5 8.39 1st Quartile: 13.5 8.29
Median : 21.4 18.94 Median : 27.3 28.41
3rd Quartile: 47.5 42,00 3rd Quartile: 52.5 52.38
Reading Lanpuage
Pre-test Post-test. Pre-test Post-test
70+ 70+ 704 70=-
1'4 XYY .
604 60 60 KX <% o A X <xx
50 50+ 50+ 50+
179248 F
MY K X ¥ % XA
404 40 < 404 40-
W\-W'/‘/‘
30+ 304 30- 304
‘-l’;
INAANS N Ay Gt /ﬂ
20+ 204 20+ 20+
Lr A, [ gt
104 10- i 10- 0 T
/Al N
0+ 0 0 0-
1st Quartile: 11,7 8.69 1st Quartile: 14.7 12.34
Median : 24.4 16.17 Median : 33.1 24,22
3rd Quartile: 47.0 42,50 3rd Quartile: 62.0 61.79
Q *1st Quartile = .~ Median = ANPWA 3rd Quartile = ¥ x ¢\ x
L ERIC
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METROPOLITAN ACHIEVEMENT TEST RESULTS - FOURTH GRADE* CONTINUED

SAN MARCOS
Arithmetic Computation Arith. Prob. Solv. & Concepts
Pre-test Post-test Pre~test Post-test
704 70- 70- 704
by W W OLYE XN
60- 60+ 604 60+
50-1 50~ 50+ 504
e L X ¥ X KLY
40+ 40- 404 404
N XY X x X /% ¢ AR K XN
304 304 304 30-
ANAANN
AN AN
= o] b AN AL S o
20 20 20 20 ]
e W N
pe N e e e
10 104 104~ 10',1\ e
0 o4 | o4 | - 1
I1st Quartile: 14.2 12.67 I1st Quartile: 10.% 8.32
Median : 22,0 27.00 Median : 20,1 16.75
3rd Quartile: 46.1 67.42 xd Quartile: 34.4 34.34

*1st Quartile = ,eene Median = MV 3,4 Quartile = XX XX Y

33
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341M-—-/\-

1st Quartile:
Median :
3rd Quartile:

PABLE XXXV

METROPOLITAN ACHIEVEMENT TEST RESULTS - FIFTH CRADE*
HARLANDALE

Word Knowledge

Pre-tes:
———— TS

LKA XX ERK

TV VAVAV R VA Nt

3.1
3.5
4.5

6

4 4
A W anaM
3- .w"mj 3_:.‘,. e =N
A———————————) f———*..
3.1 1st Quartile: 3,1
3.8 Median 3.6
4.9 3rd Quartile: 4.2
Language
Pre-test Post-test
o 6
I XXX K X XX X KX % Xy wg
5+ 54 .
IAAS A AL
L\/N«\/\.‘V«W
4 4
e S g
S ~/\/\-J
34 J 3

1st Quartile:

hox ¢ LK

Pogt-test

3.3
Median A
3rd Quartile: 5.8

Arithmetic Computation

Pre-test Post~test
6~ 64
5. 5 JCr XX w0
VY X MR KK
A7 ANV
AN VAV ]
4- ] 4-W
N e e
3- | 34
1st Quartile: 3.8 4,1
Median i 4.2 4.4
3rd Quartile: 4.6 5.1

*1st Quartile =

Nt N P

6

5+

Reading
Pre-test

hxe X e KL x €
-

v~ W
O~

6~

5-

p(1!¥x¥ﬁ¢ﬁ
b=

3 et T e | e §
-

Post-testr

A A AAANAM

3.1
3.8
4.4

Arith. Prob. Solv. & Concepts

Pre-test Post-test

6 6-

54 5-
XX € XXXy X\ X« oy o xen
4 44 Aatnnag

AN NA

e g N e f e e T e
34 3. |
1st Quartiler T2 = —— T3 —

Median : 3,7
3rd Quartile: 4.6
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discrimination in San Matrcos and second grade math computation in Harlandale.)
Gener:1ly speaking, the number of points the medians fall below national norms in-
creagses as the grade level rises. Thus spring medians for second grade run from
10 to 29 points low (except for math in Harlandale and word discrimination in

San Marcos ); medians for third grade run from i2 to 32 points low; and medians
for fourth grade run from 22 to 31 points low.

Analysis of medians based on grade equivalent scores for the Metropolitan
post-test reveals the following: (1) second grade is from two to six morihs below
the national median in all areas; (2) third grade averages seven months below in the
various areas; (3) fourth grade averages almost one year behind; (4) fifth grade
averages from one and one-half to two years behind., Thus thc amount of learning
lag and educational retardation rises correspondingly with the gradc level.

It must be noted that the following three factors exist 'to account
partially for low achievement test scores by these pupils: (1) the Metropolitan
Achievement tests (like all standardized tests) discriminate against pupils from
a low socio-economic-educational background and pupils who are deficient in
English language ability (even though we feel the Metropolitan is better suited
to our pupils than any other available achievement test); (2) as previously stated
in regard to the Peabody Picture Vocabulary test, most of these pupils enter school
deficient in vocabulary in both languages with the deficit ranging from one to
three years of mental age; (3) a high degree of teachercattrition (39% following
the first year, 357 following the second year of project operation and 10% during
this third year) with the ensuing influx of teachers new to the project is bound
to be somewhat detrimental to pupil performance. However, these factors cannot
fully account for test results. Misuse of time in the language arts areas and
tcacher failure are also instrumental. Coordinators should study carefully the
records of all standardized test results for individusl teachers (tables XII - XTII,
XVI - ¥XV and XXXVIII) and determine which teachers succeed and which fail in
various areas, Then coordinators can study procedures of successful teachers
and work with less able teachers to help them in the application of productive
techniques to their teaching. Preservice snd inservice training need to be
concentrated on the problem areas as well,

The previous recommendations are substantiated through comparison of
Metropolitan and Prueba scores for second and third grades pupils who have
been in this bilingual project all of their school careers and scores for pupils
who have been in the project only part of their school careers, one of two years
in the cas: of second grade and one or two of three years in the case of third grade.
This comparison was possible only for second and third grades since there have
been just three years since the inception Of this title VII bilingual project,
This comparison was based on spring grade equivalent score means for the Metropolitan
and spring raw score means for the Prueba (Spanish rcading test) (See Tables
XXXVI and XXXVII.) Comparison of Metropolitan results reveals that second graders
in the project full time did better on math but worse on word discrimination and
reading than part-time pupils. Third graders in the project full time had lower
scores in all areas except word discrimination, which was approximately equal.
On the Prueba the raw-score mean for second-grade full-time pupils in the project
was quite a bit lower than that for part-time pupils; however, the score for
third grade full-time pupils in the Project was slightly higher than that for
part-time pupils.
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TABLE XXXVI

COMPARISON OF METROPOLITAN SCORES OF PUPILS IN PROJECT
ALL SCHOOL CAREERS YS. PUPILS IN PROJECT PART TIME--—

Word Knowledge

Word Discrimination
Reading

Math

Word Knowledge

Word Discrimination
Reading

Language
Computation

Problem Solving/Concepts

SECOND AWD THIRD GRADES ONLY

(Mean Grade Equivalents for Spring)

rade 2

PEPILS IN PROJECT
BOTH YEARS

2.23
2.71
2.21
2.80

Grade 3

Pupils in Project
All Three Years

3.02
3.23
3.08
3.33
3.48

3.02

56

Pupils in Project

This Year Only

2.24
2.78
2.28

2.64

Pupils in Project
QNE QR _TWO YEARS

3.15
3.22
3.15
3.49
3.60
3.05




TABLE XXXVII

COMPARISON OF PRUEBA SCORES OF T'UPILS IN PROJECT
ALL SCHOOL CAREERS VS. PUPILS IN PROJECT PART TIME--
SECOND AND THIRD GRADES ONLY

(Mean Raw Scores for Spring)

Grade 2

Pupils in Project

Pupils in Project
Both Years This Year Only

60.37 71.99

Grade 3

Pupils in Project
All Three Years

Pupils in Project Only
One or Two Years

47.60 45.95
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" Teachers adminiscered equivalent forms of the Serie Interamericana Prueba
de Lectura (Spanish reading test) in grades 2 - 5 in the fall and again in the
the spring. The objective was simply a ten point increase from pre- to post- test
by 50Z of the pupils in each classroom, since the test data provides only raw

scores. (See Table XXXVIII). All classrooms in seccnd grade attained this objective

and 91% of all second grade pupils attained it. In third grade 92% of the class-
rooms and 797 of all third grade pupils succeeded. In fourth grade only 8% of
the classrooms but 31% of all pupils attained the objective. In fifth grade 28%
of the classrooms and 30% of all pupils succeeded. Fourth and fifth grade
failures indicate (and examination of the allocation of classroom time verifies)
that teachers on these grade levels spend excessive time teaching sounds and
phonics with subsequent neglect of reading instruction. Corrective measures to
alleviate this situation have bee. discussed previously in this report.

Project teachers filled out inferred self-concept scales* for each pupil
in their classrooms in October and again in April. The scale consists of thirty
items and is based on an ordinal scele continuum from 1 to 5. Research with
lower socio-economic level pupils in the traditional school program (which had
been done by Dr. McDaniel in 1968-1969) indicated a decrease in self-concept for
pupils during the school year and a succeedingly iower self-concept level in
each progressively higher grade-level. Due to measures designed to create a
more positive self=image in pupils being implemented by teachers, an increase of
«25 in score by 50% of the pupils in each classroom between fall and spring
rating was predicted for the pupils in this project.

Kindergarten results reveal that 67% of the classrooms achieved this
objective. However, the results were not so good on other grade levels: 25%
of first grade classrooms, 197% of second, 50% of third, 25% of fourth and 28% of
fifth attained the objective. A comparison of classroom self-concept means for
fall and spring shows that tne self-concept figures above, while not up to
objective level, are significantly good. These are the statistics of c lassroo:=s
which showed improvement from fall to spring self-concept means: 67% of first
grade, 50% of first and second grades, 707 of third grade, 33% of fourth grade
and 727 of fifth grade. Since there is significantly more increase than decrease,
these figures represent a real achievement. (See Table XLVI.)

This year's evaluation design represented a vast improvement in both
quantity and quality over the evaluation designs of the past two years in regard
to local behavioral objectives. In the first year behavioral objectives were in-
cluded for Spanish language arts only. The second year behavioral objectives
included English as a second language and social studies also. This year object~
ives were added for math, English language arts, and Spanish as a second language.
The latter two subject areas were added because of the involvement of monolingual
English-speakers in the program in some of the San Marcos clasarooms. In all
subject areas this year's behavioral objectives coordinated more closely with
the curriculum guides and were better designed to focus on and to measure
acquired skills and abilities rather than recall of factual information.

According to data received from teachers, these local behavioral objectives
were met satisfactorily in most areas on each grade level. Spontaneous, volitional

oral response in English by bilingual pupils in kindergarten and first grade
was almost 100%, as was Spanish response from monolingual English-spegkers in the
program in San Marcos.

*Developed by Dr. Elizabeth McDaniel, at University of Texas, 1969.
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ERRATUM

PAGE 58 -- Third paragraph, fourth sentence, should be corrected to read?
"These are the statistics of classrooms which showed improvement from
fall to spring self-concept means: 67% of kindergarten, 502 of first

and second grades, 70X of third grade, 332 of fourth grade and 752
of fifth grade.®




TABLE RRXVITI

PERCENTAGE OF PUPTLS ACHIEVING OBJECTIVE ON PRUEBA

PERCENTAGE OF

PERCENTAGE OF

PUPILS ATTAINING PUPILS ATTAINING
l TEACHER/GRADE OBJECTIVE TEACHER/GRADE OBJECTIVE

Ayala / 2 96 Farmer /3 E 88
Camacho [/ 2 96 Bazbaz /3 100
Chavarria / 2 96 Pacheco /[ 3 67
Curlee /2 E 81 Perez /3 100
Engel /2 95 Pirhala / 3 E 57
Hernandez / 2 95 Ramsay / 3 S 94
Maldonado / 2 < 91 Reyes /3 83
Thompson / 2 E 85 Rhoades / 3 E 48
Mufioz /2 100 Rodriguez / 3 s 62
Nicola / 2 S 96 Fields /3 S 90
Pachecano / 2 88 Soto /3 1
Rendon / 2 87 Taylor /3 E 93
Lopez /2 92
Rives / 2 74
Warreu /2 91
Music / 2 E 87
TOTAL GRADE PERCENTAGE OF TOTAL GRADE PERCENTAGE OF
PUPILS ATTAINING OBJECTIVE PUPILS ATTAINING OBJECTIVE

91 79

§ = Spanish-language team teacher.
E = FEnglish-language team teacher.
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TABLE XXXVIII CONTINUED:

| PERCENTAGE OF PERCENTAGE OF
| PUPILS ATTAINING PUPILS ATTAINING
| TEACHER/GRADE OBJECTIVE TEACHER/GRADE OBJECTIVE
t Duarte /4 2 Aguirre / 5 50
b Gensberg i 4 B 10 Garza /5 S 41
: Gonzales /4 s 30 @&lan /5 s 18
f A1l /4 E 35 Gonzales /5 S 14
Lopez /4 33 Guajardo / 5 E 36
Gloyd /4 ® 31 Harris /5 E 11
Morales, F. / 4 S 55 Mora /5 45
Morales, J. / 4 38
Shaw /4 E 29
Penia /4 s 36
Rodriguez / & 15
VanCleave /[ 4 § 36
TOTAL GRADE PERCENTAGE OF TOTAL GRADE PERCENTAGE OF
PUPILS ATTAINING OBJECTIVE 31 PUPILS ATTAINING OBJECTIVE 30

S = Spanish-language team teacher.
E = Bnglish-language team teacher.
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TABLE XLVI

INFERRED SELF~CONCEPT SCALE

GRADES K-5

PERCENTAGE OF

PUPILS ATTAINING FALL SPRING
TEACHER GRADE OBJECTIVE MEAN SCORE MEAN SCORE
Almendarez K 58 3.34 3.73
Flores, G. K 7 3.98 3.69
DeSoto (Gage) K *% ) A& 4.10
Wortham K 58 3.24 3.73
Aliison 1 77 3.15 3.62
Altenhoff 1 81 3.65 4.04
Cardenas 1 95 2.39 3.38
Delgado 1 43 3.47 3.76
Flores, S. 1 9 3.62 3.39
Gutierrez 1 60 3.90 4.11
Jones 1 38 3.20 3.44
Lozano 1 23 3.71 3.52
Lujan 1 36 3.35 3.70
Mitchell 1 32 4.83 4.53
Pergles 1 17 4.62 4.71
Reyna 1 17 4,02 3.95
Ruiz Flores,V, 1 12 3.77 3.42
Trevino 1 15 3.84 3.68
Vance 1 25 4.23 4.16
Williams 1 22 3.63 3.60
Ayala 2 17 4,21 4.11
Camacho 2 50 4,23 4.55
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PABLE VL UL con'T pﬁgﬁfﬁﬁxgim FALL SPRING
TFACHER GRADE OBJECTIVES MEAN SCORE MEAN SCORE
Chavarria 2 14 4.09 4.05
Curlee 2 8 4.40 4.15
Engel 2 29 4.08 4.06
Hernandez 2 19 3.68 3.77
Maldonado 2 36 4,34 4.41
Thompson(Mendoza) 2 * - 3.80
Munoz 2 33 4.17 4.490
Music 2 22 3.G65 3.75
Nicola 2 21 4.61 4.66
Pachecano 2 38 3.88 3.85
Rendon 2 17 4.03 4.07
Lopez,S. (Rivas) 2 * ; 3.76
Rives 2 100 3.02 3.91
Warren 2 33 3.9 3.92
Farmer 3 63 3.44 3.75
Bazbaz (Lesak) 3 * - 3.65
Pacheco 3 62 3.19 3.56
Perez 3 63 3.41 3.65
Pirhala 3 25 3.63 3.42
Ramsay 3 44 4.07 4.49
Reyes 3 58 3.96 4.15
Rhoades 3 23 4.19 4.28
Rodriguez, A.lM. 3 82 3.73 4.23
Fields (Saenz) 3 * 3.98
Soto 3 100 370 4.60
Taylor 3 14 4.32 4.28
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TABLE XLVI . CON'T

TEACHER

Duarte
Gensberg
Gonzales, Jose
Hi1l

Lopez ,M,
Gloyd (Melliff)
Morales, F.
Morales, J.
Shaw (Pacheco)
Pena

Rodriguez , M,
VanCleave
Aguirre

Garza

Galan
Gonzales, Juv.
Guajardo
Harris

Mora

GRADE

4

PERCENTAGE OF
PUPILS ATTAINING FALL SPRING
OBJECTIVE MEAN SCORE MEAN SCORE
0 3.67 3.40
11 3.76 3.65
o 3.83 **
20 3.74 3.84
8 " 3,69 3.44
* * 3.68
20 4.22 4,20
14 4%21 3.78
* . 4,17
0 3.86 3.82
83 3.71 4,49
92 3.16 3.93
26 4,26 4,29
48 4.40 4.63
56 3.69 3.85
0 4,13 3.74
43 3.79 4.13 o
4 4.56 4.31
90 3.56 4.19

* Teacher change during the school year.

** Data not rece:ved during time of writing this report,
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(See Table XXXIX.) Other English and Spanish objectives were satisfactarily met
‘with the exception of the orazl narrative in Spanish on third and fourth grade
levels. Math objectives were satisfactorily met too with the exception of five-
digit problems and equations on the fifth grade level. Social studies objectives were
fairly well met in kindergarten, first and second grades but were largely unmet

in third, fourth and fifth grades. Two-units and objectives therefor were
responsible for this failure on each grade level; the Texas unit is the one common
to each grade level, and the unit itself and objectives for it should be reexamined
carefully by the curriculum specialist before it is reissued next year. Since

the other third grade unit for which objcctives were not met is "I am an American"
and the fourth grade unit is "Our American Heritage" (which stresses contributions
of Mexican-Americans to our way of life) these units are significant ones and shoula
also be given careful study before reissuance. (See Tables XXXIX - XLV
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TEACHER/GRADE

Almendarez / K

Flores, G. / X

Gage / KX

Wortham

/
Allison /1
Altenhoff /
Cardenas /
Delgado /1
Flores, S. / 1

Gutierres /1

TEACHER/GRADE

Almendarez / K
Wortham / K

Altenhoff / 1

g

TABLE ¥XXIX

ORAL RESPONSES OF PUPILS IN ENGLISH
(KINDERGARTEN AND FIRST GRADE ONLY)

PERCENT

WHO

RESPONDED TEACHER/GRADE
100% Jones ., /1
1007 Lozano /1
1007 Mitchell /1
100% Perales /1
100% Reyna /1
100% Flores, V. / 1
100% Trevino /1
.91 Vance /1
100% Williams /1
100% Lujan /1

ORAL RESPONSES OF PUPILS IN SPANISH
(MONOLINGUAL ENGLISH~SPEAKERS ONLY)

PERCENT
WHO

RESPONDED TEACHER/GRADE
91% Flores, V. / 1
91% Delgado /1
342 Vance /1
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PERCENT
WHO

RESPONDED

1007
927
97%

1007
92%
852

100%

100%

PERCENT
WHO

RESPONDED

100%
100%

100Z
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TEACHER

Almendarez
Flores
DeSoto

Wortham

TABLE XL

INSTRUCTIONAL - KINDERGARTEN PERFORMANCE TESTS
PERCENT OF PUPILS IN CLASS WHO ATTAINED CRITERION

ENG.AS A SEG.LANG. | SPAN.LANG. ARTS MATH SOCIAL STUDIES
ITEM NUMBER ITEM NUMBER ITEM NUMBER ITEM NUMBER
1.3% 1.3% 1.4% 13.2% 13.3% | 25.1% 25.2% 25.3% 25.4% | 31,1% 31.2% 31.3%
s 90z 767  97% 75%  96% 88% 822  37%  75% | 100% 0%  85%
42%  60%  85% 93%  97% 79%  88% 407  94% 642  78%7  91%
437 84%  88% 90%  94% 85%  97%  40%  97% 512  84%  90%
E 907  76%  97% 75%2  96% 88%  67%  43%  75Z | 100% 0%  85%

(S designates Spanish-language team teacher. E designates English-language team teacher.)

*Ttem 1.3:

*Item 1.3:

*Item 1l.4:

*Iten 13.2:

*Iten 13.3:

*Iten 25.1:

By the third week in December, 607% of the students will demnonstrate the mcuwwnw to ask at least two 3
information questions in English.
By the third week in December, 60% of the students will demonstrate the ability to make at least two
commands or requests in English.
By the third week in April, 60% of the students will denonstrate both aural and oral discrimination
of English vocalic phonemes and final consonants with 50% accuracy.
By the third week in December, 60% of the students will demonstrate oral proficiency in Spanish by
participating in show and tell.
By the third week in April, €0% of the students Will Yepeat words in which the consonant sounds
which are difficult for children (ch, r, rr and 8) occur with 60% accuracy.
By the end of Kindergarten, 80% of the students will identify and understand the relationship within
and between sets by manually grouping three or more objects into three or more different sets and
comparing by matching their members.
Of
S—i
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TABLE XL

*Item 25.2:

*Iten 25.3:

*Ttem 25.4:

*Ttem 31.1:

*Item 31.2:

*Item 31.3:

continued:

By the end of the first semester, 50% of the students will demonstrate an understanding of the
counting process by orally counting from one to ten with 100% accuracy.

By the end of Kindergarten, 70% of the pupils will indicate an understanding of the meaning of the

words above, below, bottom, top, down, up, left and right, which show spatial relationships by
following oral directions.

By the first week in April, 80% of the pupils will identify geometric shapes by describing or

classifying nine or more items as objects that are round or object that have sides and corners
with 757 accuracy.

By October 31, all of the students will be able to properly use the greetings "Good Morning"',
"Good Afternoon", and "“Good Bye" in both Spanish and English with 100% accuracy.

By the first week in March, 80% of the students will recite the Pledge of Allegiance in both
Spanish and English with no errrors or omissions.

By March 31, 90% of the students will identify through the use of pictures, drawings, role play

or songs 3 out of fuur family members (father, mother, brother, sister) in both Spanish and
English as studied in the unit "Mi Familia®.
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TABLE XL

TEACHER

Almendarez

Wortham

(S designates Spanish-language team teacher.
*Item 7.2: By the third week in December, 60% o
participating in show and tell.

*Item 7.3: By the third week in April, 607 of the students will re

(th, r, and ch) and with three-consonant clusters with 60% accuracy.

*Item 19.3: By the third week in December, 60%

CONTINUED:

ENGLISH LANGUAGE ARTS

SPANISH AS A SECOND LANGUAGE

ITEM NUMBER
7.2% 7.3%
1007 1007
1007 1007

TTEM NUMBER
19.3x  19.3%  19,4%

677 677 100%
677 67% 100%

E designates English~language team teacher.)

two information questions in Spanish.

*Item 19.3: By the third week in December, 60% of

least two commands or requests in Spanish.

*Item 19.4: By the third week in April, 607 of the st
between the Spanish vowel and di

or actions in which minimal pairs are utilized.

f the students will demonstrate oral facility in English by

peat words with difficult consonant sounds
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of the students will demonstrate the ability to ask at least

the students will demonstrate the ability to give at

udents will demonstrate both avral and oral discrimination
phthong phonemes with 50% accuracy when shown pictures of objects

Aruitoxt provided by Eic:

E\.
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TABLE XLI
INSTRUCTIONAL -~ FIRST GRADE PERFORMANCE TESTS
PERCENT OF PUPILS IN CLASS WHO ATTAINED CRITERION
ENGLISH AS A SECOND LANGUAGE SPANISH LANGUAGE ARTS
TEACHER ITEM NUMBER ITEM NUMBER
2.3% 2.3% 2.3*% 2.4% 2.5% 14 2% 14,3% 14, 4% 14,5
Allison E 677 677 707 96% 607, 67% 20% 127 5%
Altenhoff E 86% 93% 97% 1007 95% 82% 162 772 60%
Cardenas 967 96% 96% 96% 79% 687 187 92% (104
Delgado S 76% 95% 967 82% 86% 75% 687 64% 56%
Flores 93% 867 86% 73% 777, 687 317 732 53%
Gutierrez 92% 887% 88% 71% 882 19% 197 100% 74%
Jones 100% 100% 100%  100% 100% 87% 40% 100% 80% o
\O
Lozano 80% 80% 60% 80% 72% 807 50% 75% 75%
Lujan 100% 100z 100% 100% 95% 967 52% 91% 100%
Mitchell S7% 857 97% 887 88% 267 19% “* 36% _
' Perales S 42% 97% 100% 1007 96% 88% 1007 *% 532
Reyna 89% 897 932 88% 80% 76% 64% 76% 607
Ruiz Flores 100% 100% 967 100% 96% 93% 607 100% 68%
Trevino S 74% €1% 85% 92% 96% 84% 80% 437, 467
Vance 100% 100% 96% 92% 100% 88% 65% 507 63%
Williams E 97% 75% 100% 927 100% 967 17% 88% 72%
*Test data was never returned by teacher.
**Data not received from teacher at time of writing this (S designates Spanish-language team teacher.
report. E designates English-language team teacher.)
op
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TABLE XLI  CONTINVJED:

*Item 2.3:

*Item 2.3:

*Item 2.3:

**Ttem 2.4:
*Item 2.5:
*Item 14.2:

*Item 14.3:

*Item 14.4:

*Item 14.5:

4

By the third week in December, 70% of the students will demonstrate the oral ability to ask at least
two information questions with 70% accuracy.

By the third week in Decewber, 707 of the students will denonstrate the oral ability to give at least
two commands or requests with 707 accuracy.

By the third week in December, 70% of the students will demonstrate the oral ability to transform kernel
sentences into negatives with 707 accuracy.

By the third week in April, shown pictures and given syntactic fremes orally, 60% of the students will
add the -ing inflectional ending to verbs in the pattern auxiliary be + intransitive verb + ~ing
(Present coninuous tense) with 75% accuracy.

70% of the students will demonstrate both aural and cral discrimination of vocalic phonemes, the
conscnants 8 and z, and final two-consonant clustars with 60Z accuracy.

By Jan. 31, given a set of 10 cards from the Spanish alphabet card set, 90% of the students will be
able to make the sound of the letter and name a word that begins with that letter on 7 out of the 10
cards.

When given orally a series of ten common Spanish words; (names of articles in the classroom) 60%
of the students will identify all ten objects by pointing to them.

Given a Spanish basal reader, book one, 50% of the class will read orally two pages from the last
quarter of the book with no more than six word identification errors,

6iven the topic "Mi Familia", 50% of the class will write g five sentence story in Spanish.

70
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TABLE XLI

TEACHER

Altenhoff

Delgado

Ruiz Flores

Vance

*ITtem 8.2:

*Item 8.3:

*Item 8.4:

*Item 20.3:

*Item 20.3:

*Item 20.3:

*Ttem 20.4:

*Ttem 20.5:

CONTINUED:
ENGLISH LANGUAGE ARTS SPANISH AS_.A S !COND LANGUAGE
ITEM NUMBER TEM NUMBER

8.2% 8.3% B.a* 20.3* 20.3* 20.3% 2G.4% 20.5%
E 1002 81% 912 107 40% 10% 897 607%
S 100% 757 757 0z 0% 715% 715% 75%
100Z 100% 100% 100% 1007 100% 1002 1007
100% 1007 1002 100% 100% 100% 697 100%

By the third week in December, 60Z of the class will demonstrate oral facility in English by telling the

clasg about an interesting experience. =
By the third week in April, 50% of the students will be able to read 2 pages from the third quarter. of a
first grade basal reader with a maximum of 6 errorg in word recognition.
Given the t pic ''The School", 50% of the students will write a story of not fewer than five sentences.
By the third week in December, 70% of the students will demonstrate the oral ability to ask at least
two information questions with 75% accuracy.
By the third week in December, 70% of the students will demonstrate the oral ability to give at least
two commands or requests with 75% accuracy.
By the third week in December, 70% of the students will demonstrate the oral ability to transform
kernel sentences into negatives with 752 accuracy.
By the third week in April, 70% of the students will demonstrate both auwral and oral discrimination of
vocalic phonemes and of the consonants n and @i with 60% accuracy when shown pir ~es of objects or
actions in which minimal pairs are utilized.
By the end of first grade, 90% of the students will write a story in Spanish of not fewer than 2
sentences.
O
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TABLE XLI  CONTINUED: MATH SOCIAL STUDIES
\ ITEM NUMBER ITEM NUMBER

TEACHER 26.1 26.2%  26.3% 26.4% 32.1* 32.2% 32.3% 32.4%
Adlison E 29% 887 407 477 50% 74% 30% 80%
Altenhoff E 617 100% 1002 48% 93% 60% 37% 81%2
Cardenas 84% 9€Z% 677 72% 24% 95% 12% 73%
Delgado S 62% 100% 92% 56% 967 647 50% 84%

Flores 67% S0% 73% 82% 747 91% 79% 89%
Gutierrecz 45% 79% 717 32% 867 715% 0% 23%

Jones 37% 80% 100% 95% 92% 66% 57% 807

Lozano 71% 712 557 76% 967 100% 56% 55%

Lujan 9 967 1007 96% 87% 567% 100% 0% 72% o il
Mitchell 49% 927 * 237 66% 41% 0% 24% B
Perales S 83% 1002 927 487 337 97% 447 88%

Reyna 677% 72% 76% 647 96% 677 48% 56%

Ruiz Flores 96% 109% 947 8€% 97% 86% 96% 100%
Trevino S 712 82% 71% 362 93% 92% 30% 68%

Vance 76% 967 79% 76% 1007 77% 647 88%
Williams E 96% 847 80% 73% 85% 1007 92% 92%

*Data not receivel from teacher at time of writing this report.
(S designates Spanish-language team teacher. E designates English-language team teacher.)
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TABLE

26.1:

2€.2:

2€.3:

26.4 :

32.1:

32.2

”

32.3:

32.4:

X1 : ‘

By January 31, 802 of the students will be able to rote count orally to 50 by ones with 60% accuracy.

By the end of first grade, 80% of the students will be able to complete, in writing, addition facts
with suns through 12 with 60% accuracy. The students nay use any helps necessary such as nurher
lines, counting frames, or concrete objacts.,

By the end of first grade, 80% of the students will be able to complete written suktraction problens
fron the 15 easiest subtraction facts in 7 of 10 problens. Munipulatory objects may be used.

By January 31, 80% of the students will be able to skip count orally by fives and tens to 50 with
60% accuracy.

By October 31, 100% of the students will be able to be 100Z correct in the proper use of the
greetings "good morning", “good afternoon", "hello", and "goodbye", in both Spanish and English,
as studies from the cral unit “Saludos” found in the Bilingual Education Curriculunm Guide.

By November 30, 80Z of the students will be able to name, in both Spanish and m:mwwmro 108Z correct
five articles (5) of clothing as shown from picture cards fronm the lesson “La Ropa.*

3y January 30, 802 of the students will be able to recite, in both Spanish and English, 100% correct

the names of ten (10) body parts as they point to the appropriate part on the body as studied in the
unit "M{ Cuerpo®.

By the end of Grade 1, shown flash card pictures of five (5) zoo aninmals, as studied in the unit
"Todo Crece", 502 of the students will be able to recite the correct nanes of four (4) of the
animals in both Spanish and English.
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TABLE XLIT
~ INSTRUCTIONAL -~ SBCOND GRADE PERFORMANCE TESTS
PERCENT OF PUPILS IN CLASS WHC ATTAINED CRITERION
ENGLISH AS A SECOND LANGUAGE SPANISH LANGUAGE ARTS
ITEM NUMBER ITEM NUMBER

ﬁ TEACHER 3.2% 3.2%  3.3% 3.3% 3.3% 3 4% 15.1%# 15,2% 15.,3%, 15 4%

;

W Ayala 93% 942 972 100Z 100% 100% 722 78% 100% 100%

” Camacho 507 907 100%Z 92Zz 67%Z 100% 23% 100% 77% 100%

h Chavarria 70% 75% 447 887 92% 57% 96% 80% 76% 432

| Curlee E 67% 79% 72Z 367 100%Z  96% 65% 0% 672 54%

W Engel 82% 917 100%Z 100Z 96%Z 100% 95% 100% 100% 100%

& Hexnandcz 48%2 807 512 100%Z €5%Z 96% 872 96% 56% 387%

| Maldonado S 1002 1002 80Z 96Z 100% 68%2 88% 27% 56% 60% ~
ﬁ Thompson E 75% 972 362 75%Z 607 42% 452 80% 562 69%

l Munoz 50% 552 72Z 100Z 100% 84% $0%Z 52% 902 75%

V Music E 1002 76% 887 92Z 100% * 882 302 67% 80%

w "' Nicola S 90% 1002 100Z 100%Z 100%Z 100% 97% 3% 93% 73%

_ Pachecano 152 317 562 961 742  64% 642 602 76% 48%

— Rendon 642 96% 92%Z 100% 962 812 81% 80% 81% 77%

| Lopez 15% 622 652 96% 88%2 74% 84% 922 85% 50%

f Rives 947 932 38% 76729 96% 69% 100% 100% 88% 50%

ﬁ Warren 84% 86% 80% 927 852 922 58% 53% 802 92%

ﬁ *Data not received from teacher at time of writing this report.

w (S designates Spanish-language tean teacher. E desipnates English-language tean teacher.,
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TABLE XLII CONTINUED:
Item 3.2: By the third week in December, given kernel sentences and a list of adjectives, 70% of the students
will demonstrate the ability to add adjectives in prenominal position. to V:rnel seatences with 100%
accuracy.
Iter: 3.2: Shown pictures and given syntactic frames orally, 60% of the students will add the s and Z allomorphs
of the plural and of the posscssive to nouns and the t and d allomorphs cf the past to verbs with 75
accuracy.
Iten 3.3: By the third week in April, shown pictures and glven explanations of the pictures, 70% of the students
will form compaund nouns by using the pattern noun + noun.
Item 3.3: 70% of the students will demmstrate the ability to use the correct form of the verb in the present
tense for the subject with which it agrees with 60% aecuracy.
Item 3.3: 70% of the students will demonstrate both aural and oral discrinination betweem phcnenes and
consonant clusters which are difficult for Spanish speakers with 67% accuracy.
Item 3.4: Given the topic "Community Helpers', 50% of the students will write a story of not fewer than 8
legible sentences.
[Ta]
™~
Item 15.1: When read an unfamiliar story from a Spanish book (second grade level) 75% of the class will orally
answer at least 4 of 5 comprehension questions which the teacher asks concevning the story.
Item 15.2: Given a bowl of fruit (banana, orange, grapes, apple and lemon), 75% of the class will orally
describe in Spanish each fruit using complete sentences. Description will include at least three
of the following: name, color, shape and whether or not he likes to eat fruit. Teacher will
initiate activity by saying "Dime algo de esta fruta® and may add, ""Dime mas."
Item 15.3: 75%Z of the class w.ll read orally two pages from the last quarter of the Spanish basal readar from
the book series, Seris Nueva de Libros de Texto, Buenos Amigos, with no more than 6 errors in word
recognition,
Item 15.4: Given the topic Yo", 50% of the pupils will write a story of at lcast ten sentences.
e
‘l
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TEACHER

Ayala
Camacho
Chayarria
Curlee
Engel
Hernandez
Maldonado
Thompson
Mufioz
Nicola
Pachecano
Rendon
Lopez
Rives
Warren

Music

(5 designates Spanish-language team teacher.

" #1ABLE XLIL GONTINUED:

96

27.1*

100%
962
927
72%
962

1002

1002
842
882
932
972

1002
722
orX

60%
962

27 .2%

84%
872
92%
91%
592
83%
922
64%
902
1002
89%
1002
87%
97%
N2
56%

MATH
ITEM NUMBER
27.3¢ 27,4
100% 692

862 1002
96%  92%
1002 902
78% ' 462
1002 722
927 a3z
762 68
81r o972
100 9a%
96  76%
100x 962
962  72%
96%  80%
802 202
923  80%

27 5>

1002
100%
852
802
1002
912
85%
80%
51%
582%
927
2%
Box
97%

58%
A0Q%

27.6%

1002
96%
88%
882 f
562
962
872
442
78%

1002
60%
8ox
60%
[TV 4

242
962

SOCIAL STUDIRS
XTEM NOMDER
33.1%  33.2%  33.3%
1002 1002 ssx
612 9az  sex
86X  as® o2z
26 508 921
91z 86z sz
522 611 743
382 7 Y
86% 21z s2x
262 67 44%
44X 8o o7
UE I7m sem
1005 92%x  gsg
07 60X 643
*5% 8% 932
LY} | » sox
562 0z 682

E deatignates nnmpuurnwhnanamc.hoan.nbnnunn.v
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‘ TABLE XLI I CONTINUED:

V *Iten 27.1:
*Iten 27,2:
*Iten 27.3:
*item 27.4:
*Iten 27.5:

*Itenm 27.6:

*Item 33.1:

*Iten 33,2:

*Item 33.3:

By March 31, 80% of the students will solve in writing 7 of 10 problems chosen at random from the
addition facts.

By March 31, 80% of the students will solve in writing 7 of 10 problems chosen at random fronm the
subtraction facts,

By the end of the second grade, 60% of the students will solve 8 of 10 written word problems of
addition with combinations to 99 (not requiring carrying).

By Apri) 28, 80% of the students will indicate ab.lity to add and subtract using pennics, nickels
and dimes with combinations up to $1.00 with 75% accuracy on 10 problenms.

By March 31, given a model clock, 807 of the students will tell the timec indicated on the clock in
3 of 4 settings.

By April 28, 80% of the students will demonstrate an understanding of place value through three~-
digit whole numbers by correctly identifyving the ones, teas, hundreds, in 3 of 4 cases.

By the end of November, 90% of the students shown five pictures illustrating modes of transportation,
will be able to name in English and in Spanish the community helper that uses this type of trans-
portation as studies in the unie, "Community Transportaticn'.

By March 31, 80% of the students will be able to name in English and in Spanish the colors cf the
flag, the state tree, the state flower and the state bird as studied in the unit, "My Texas Book."

By the end of April, 907% of the students will be able to name in Spanish, and English equivalents,
five (5) objects commonly secen in Mexico as studied in the unit 'Mi Estudio de Mekico.®
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TEACHER

Farmer
Bazbaz
Pacheco
Perez
Pirhala
Ramsay
Reyes
Rhoades
Rodriguez
Fields
Soto

Taylor

TABLE XLIII

INSTRUCTIONAL - THIRD GRADE PERFORMANCE TESTS
PERCENT OF PUPILS IN CLASS WHO ATTAINED CRITERION

ENGLISH AS A SECOND LANGUAGE
ITEM NUMBER

4,2% 4.3% G.4% b.5%
72% 557 807 487
51% 95% 907% 85%
70% 65% 91% 100%
937% 927% 922 80%
687% 58% 97% 51%
92% 86% 86% 627
100% 927 1007 95%
28% 68% 79% 117
100% 100% 804 33%
917 877 962 807%
97% 972 732 687
89% 76% 93% 1002

* Daia not received from teacher at time of writing this report.

(S designates Spanish-language team teacher.

SPANISH LANGUAGE ARTS

~ ITEM NOMBER
16.1%  16.2% 16.3% 16.4%
837% 967 47% 75%
307 75% 65% 45%
407 85% 85% 447
96% 75% 55% 807
62% 697% 66% 647
86% 76% 882 607%
80% 97% 322 1007
* * * *
72% 90% 77% 70%
80% 100% 80% 85%
98% 847 45% 72%
100% 89% * 78%

E designates English-lunpuage team teacher.
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TABLE

*Iten

*Iten

s Item

*item

*Item

*Ttem

*Item

*Iten

*Item

*Item

*Item

XLIII CONTINUED:

4.2

4,5:

15.4:

16.2:

16.3:

16.4:

354,1:

34.2:

34.3:

By the third week in December, shown pictures, 60% of the students will demonstrate both aural and
oral discrinination in the placement of primary and secondary stress in the patterns compound noun
and adjective + noun (example hothouse and hot house) with 757 accuracy.

50%Z of the students will read two pages which have not yet been covered in class from the third
quarter of the basal reader in which they are reading ac that time, with a maximum of 6 errors in

word recognition,

70% of the class will demonstrate oral facility in English by giving a review of an English story book
they have read.

Given the topic "The School", 50% of the students will writec a stor, of no fewer than 10 scntences.

Given a Spanish basal reader from El Nueve Sembrador Series, 5C% of the class will read orally two
pages from the last quarter of the book, with no more than 8ix word recognition errors.

Given the topic "La Bacuela" 75% of the class will write a one paragraph short story in Spanish.

(=)
~
70% of the class will demonstrate oral facility in Spanish by giving an oral report on a story fron
a Spanish book they have read.
50Z of the class will spell correctly in writing 15 of 206 Spanish words commonly used in third crade
materials.
By October 31, 90% of the students will be agble to state orally five facts, in English and in Spanish,
about the moon as studied in the unit "Space" ("E1l Espacio").
By February 28, 902 of the students will match 80% correct on a matchirg exercise on Facts about the
U. 8. fron studies in the unit "I Am An American." :
By March 30, 90% of the students will match 80% correct on a matching mxmwo»mm on facts about Texas
from studies in the unit "Texas My Texas." ,
L
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TABLE XLIIT CONTINUED:

TEACHER

Farmer
Bazbaz
Pacheco
» Perez
Pirhala
Ramsay
Reyes
Rhoades
Rodriguez
TFields
Soto

Taydior

*Iten 28.1:

*Item 28.2:

*Item 28.3:

*Item 28.4:

MATH SOCIAL STUDIES
ITEM NUMBER ITEM NUMBER

28.1% 28.2% 28.3% 28.4% 34.2%  30.,2% 34 3%
E 89% 33% 80% 187 91% 697 €5%
S 66% 50% 877 lo% 1007 55% 407

807% 857 377 41% 667 67 % 207

92% 72% 667 967, 1007 1007 56%
E 727 757 857 97% 907% 59% 117
S 3% 657 85% 427 91% 697 742

962 92% 100% 92% 34% 887 85%
E 16% 297 117 15% 477 617 35%
S 74% E3% 10C% 87% 837% 937 397
S 1007 1007 58% 100% 1c0% 787 637

957% 837% 757 1007 25% B7% 447
E 97% 907 1007 100% 87% 897 32%

By the end of the third grade, 807 of the students will correctly sclve 6 of 10 written problems in
addition, subtraction, multiplication aind division on teacher-made tests.,

By the end of the third grade, 80% of the students will corractly solve € of 1) division problens with
1 digit divisors with or without a remainder.

wwOonovonmm.moxomnrm mncamnnmauwwaosonmnwmnmma understanding of place value through feur digit
nunmbers.

By the end of the third grade, 80% of the students will solve addition or subtraction problems »f
measurement of length, area and volume with 607 accuracy on teacher-made tests.

O
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TEACHER

Duarte
Gensberg
Gonzales
Hill

Lopez
Gloyd
Morales, ¥,
Morales, J.
Shaw

Pena
Rodriguez

VanCleave

*Data not received from teacher
E designates English-language

TABLE XLIV

INSTRUCTIONAL - FOURTH GRADE PERFORMANCE TESTS
PERCENT OV PUPILS IN CLASS WHO ATTAINED CRITERION

ENGLISH AS A SECOND LANGUAGE

SPANISH LANGUAGE ARTS

ITEM NUMBER
5.2% 5.3% 5.4% 5.5%

942 807 88% 807
1002 85% 86% 1007
%1% 87%  100% *
58% 847  100% 86%
76% 93%2 100% 100%
18% 927 782 94%
47% 897 715% 897
100% 607 477 907
100% 96% 83% 85%
467 60% 79% $3%
100% 9778  80% 77%
1nN0% 93%  100% 1007

at time of writing this report.
team teacher.)

* ITEM NUMBER
5.6% 17.1* 17.2% 17.3*
58% 907 78% 68%
767 547 70% 607
* * * %
547 377 54% 73%
97% 727 97% 807%
2037 94% 407 507
€2% 68% 83% 40%
40% 802 347 392
64% 35% 76% 807
62% 507 65% 207
627% 472 65% 627
0% 947 90% 467

17.4%

747

54%

(S designates Spanish-language team teacher.
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TABLE XI IV CONTINUED:

*Item 5.2:

*Item 5.3:

#Item 5.4:

*Item 5.5:

*Item 5.6:

*Item 17.1:

*Ttem 17.2:

*Iten 17.3:

*Ttem d12.4:

By the third week in December, 50% of the class will read two pages from the second quarter of the
basal reader with no more than six errors.

When read an unfamiliar story in English, 70% of the clas§ will answer 4 of 5 comprehension quas-~
tions asked concerning the story.

807 of the students will demonstrate oral facility in English by giing a three-minute review of
a story book they have read.

By the third week in April, 50% of the students will add the ~ed past participle suffix to rezular
verbs in verb phrases of the pattern have + verb + ed with 752 accuracy.

Given the topic "Mexico, OCur Neighber to the South", 50% of the students will write a shbrt story
of not less than two paragraphs with not more than 5 spelling errors and not more than 5 grammatical
errors.

Given a Spanish basal reader from "E1 Nuevo Sembrador" Series, 50% of the class will read orally
two pages from the second quarter of the book with no more than six word recognition errors.

Given the topic "Méwico Nuestro Vecino al Sur", 757 of the class will write a two paragraph short
story in Spanish.

By the second week in April, 5.% of the pupile will correctly spell 20 of 25 spelling words comnonly
used in fourth grade materials.

By the end of May, 90% of the class will demonstrate oral facility in Spanish by giving an oral
report of u story from a Spanish book they have read.

O
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TABLE XL IV CONTINUED:

TEACHER

Duarte
Gensberg
Gonzales
Hiil

Lopez
Cloyd
Morales, F,.
Morales, J.
Shaw

Pena

Rodriguez

VanCleave

.

87%

29.1%

MATH
ITEM NUMBER
29.2% 29.3% 29.4%

1007 100% 80%
64% 67% 45%
* * %*
90% 0* %
100% 100% 94%
100% 36% 647
50% 847 95%
667 60Z 85%
852 832 70%
94% o* 88%
97% 83% e7%
100% 100% 100%

*Data not received from teacher at time of writing this report.

0* Teacher said class was not ready for this test.

(S designates Spanish-language team teacher.

L mL a - o

SOCIAL STUUIES

uu .H*

577
362
777
67%

2%
567
227
56%
o1%

12z
60%

90%

ITEl! NUIRELR
uu * N*

562
97%

44%

E designates English-language team teacher.)

35.3%

50%

97%

877

100%
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TABLE XL, 1V CONTINUED:

*Item 29.1:

*Item 29.2:

*Iten 29.3:

*Item 29.4:

*Item 35.1:

*Item 35.2:

*Item 35.3:

By January 31, 807 of the students will accurately perform addition and subtraction operations
with 4 digit numbers on 7 of 10 problems presented by the teacher,

By April 31, 80% of the students wil’ accurately solve division problems with at least 2 digit
divisors with or without a remainde: ca 6 of 10 problems presentad by thz teacher.

By the end of fourth grade, 80% of the students will add and subtract like and/or unlike fraction,
and express the answer in lowest ternms with 60% accuracy.

By the end of grade four, 80% of the students will solve addition or subtraction problems of
measurenent of time, weight, and capacity with €0% accuracy.

By March 31, 80% of the students will be able to name the state bird, song, flower, tree, and
motto of Texas as studied in the unit, "Mi Herencia."

wn
By May 15, given a list of 6 names of Mexican~Americans who ahve been studied in the unit b
"Mexican-Americans of Today," 70% of the students will be able to list one significant fact
about each.
By the end of fourth grade, given the topic "Our American Heritage", the students will write a
story, which will include at least five contributions of Mexican-Americans to our present way
of life, to indicate an appreciation of this group of Americans. The story can be written i1
Spanish or English.
OR
o=
i
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TABLE ZLV.

INSTRUCTIONAL - FIFTH GRADE PERFORMANCE TESTS
PERCENT OF PUPILS IN CLASS WHO ATTAINED CRITERION

ENGLISH AS A SEC-

OND LANGUAGE SPANISH LANGUAGE ARTS MATH
ITEM NUMBER ITEM NUMBER ITEM NUMBER
TEACHER 6.2% 6.3*% 6.4% | 18.1% 18.2% 18.3* 18.4% | 30.1% 30.2% 30.3%
Aguirre B9Z 687 96% 92%  96%Z 927  96% 71% 827  68%
Garza s 97% 64z 85% | 1002 1007 1007 973 84% 507  100%
Galan s 50% 727 76% 55%2 762  60% 100% 64%2 127  61%
Gonzales § 88% 58% 67% 692 687  68%  £7% 512 612  22%
Guajardo E 842 307 % 60% * 662 * 732 48% 597
Harris E 100Z2 70Z 100% ot ot ot o" 90z  24%  67%
Mora 822 91Z 90 _ 762 36% 652  97% 742 31%  76%

* Data not received from teacher at time of writing this report,
0% Teacher said there was insufficient time to test these objectives.

*Item 6.2: By the last week in November 80% of the stud
the introducer (there is/there are) with 80% accuracy.

*Item 6.3: By the third week in April, 70%

*Item 6.4: Selecting a topic from a list of five options, 60% of the class SWHH”sﬁunm

three paragraphs with not more than 5 spelling and 5 &rammatical mnnmﬂm.

*Item 18.1- Given a Spanish basal reader from E1

Nuevo Sembrador Series, 50% of
from the secend quarter of the book

-

(=3

SOCIAL STUDIES
ITEM NUMBER
30.4% 36.1* 36,2% 36,3%

65% 597 % 57
852 542 752 97%
762 52 1227 761
a2 | 387 o0z o
QON * * *
1002 202 g0z o
862 | soz  8m ey

(S designates Sparish-language team teach
E designates Bnglish~language team teachd

ents will invert kernel sentences adding the correct form of

short story of not less than

the class will read orally two pages
with no more than six word recogpition errors.

Q
ERIC
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TABLE XLV' CONTINUED:

*Itcm
*Item

*Item

*Ttem

*Item

*Item

*Tten

*Item

*JItem

*Iten

18.2:
18.3:

18.4:

30.1:

30.2:

30.3:

30.4:

36.1:;

36.2:

36.3:

Given the topic "Ecste es Emeno:. 15% of the class will write a three paragraph short story in SpanZsh.
50% of the class will correctly spell 25 of 30 Spanish words commonly used in fifth grade materials.

904 of the class will demonstrate oral facility in Spanish by giving an oral report on a story taken
from a Spanish story book they have ryead.

By January 31, 80% of the students sill perform addition and subtraction operations with 5 digit
numbers with 707 accuracy.

By January 31, 70% of the students will recognize and classify angles as right angles, straight angles,
acute angles, or obtuse angles according to the number of degrees in each angle with 60% accuracy on
locally developed test.

By April 31, 70%Z of the students will write and solve equations for given word problems involving
addition, subtraction and nultiplication with 60% accuracy.

By the end of the fifth grade, 75% of the students will multiply fractions or mixed fractions by a
whole number and express the answer in lowest terms with 60% accuracy.

t

By December 15, 1971, 80% of the students will be able to list in writing 20 names of rivers, cities,
etc., of Texas that received their nanes fron the Spanish.

By March 31, 80% of the students will be able to name the state nickname, bird, song, flower, tyiee,

motto, two important cities, and the state capital of the state of Texas as studied in the unit, "Mi
Ferencia Mexicana-Anericana."

By May 15, given a list of names of five Mexican-Anericans who have been studied in the unit, "The
Mexican-Americans of Today", 70% of the students will compare in writing one significant accomplishment
of each with that of a black-American or Anglo-American,

Q

87

Aruitoxt provided by Eic:

E




BEama J" s

Staff Development

Preservice and inservice training for teachers was as necessary this year
as ever, due partly to the high degree of teacher attrition prevailing in the
two school districts involved in this project and partly to the lack of cullege
training specializing in bilingual edutation which existed in the past. Frono the
first (1969 - 1970) to the second year (1970 - 1971) of the project, there was
an attrition rate of 397, From the second year co this year (1971 - 1972) the
rate was 352, In addition there were seven changes (10%) 1in teaching personnel

since the fall of this year. Because of this huge turnover, extensive orier*ation
and training for teaching staff is necessary annually.

Both teachers and aides attended a week-long pre-service training session.
Aides, although meeting with the teachers some of the tiue, spent part of the
tine in meetings aimed at their own particular needs: use of audio-visual equipment,
preparing of bulletin boards and the like. Duringy this session the director
8ave teachers thorough indoctrination as to all propossl provisions, such as the
perceatage of time tc be spent teaching in each language in each subject area and

the importance of carrying out proposal guidelines. Teachers were briefed ax
to the evaluation design in detail, also.

Two methods of evaluating the pre-service training sessions were used. First,
the introduction to methods of teaching English as a second language, which
constituted part of the sessions, was preceded by a pre-te . and followed by a
post-test. The test scores were subjected to a T-test to determine whether the
increase In scores between pre-~ and post-test was a matter of chance; the difference
in scores proved to be significant beyond the .0l level of confidence. Second,
teachers were requested to answer anonymous open-ended questionnaires con:erning
their reactions to the ore-service training sessions. Their answers were
analyzed to determine the subject covered which was deemed most valuable, the
subject teachers felt more time should be devoted to, suggestions for improvement
for future sessions, etc. The results of this analysis were utiiized by the
d irector and the coordinators in planning future training sessions.

An innovative and promising idea originated by Director Hughes was the
sepgration of individualized self-training kits ior use by bilingual teachers,
student interns, and student teachers. These kits, which were prepared cooperatively
wih a speclalist in the particular subject area and a programmed-learning specialist,

over the following areas: History and Philosophy of Bilingual Educatiou; Culture
and Heritage cf the Mexican-American; Teaching English as a Second Language;
Contrastive Analysis of Regional and Standard Spanish; and Accountability in
Education. The kits include books, mimeographed readings, workbooks, sometimes
tape recordings and films, and pre~ and post-tests. These kits should be quite

useful in helping teachers gain some tasic knowledge in bilingual education.
Further validation of the kits is fcrtheoming next year.

Some teachers and all student interns have begun working through one of the
kits this year, although the kits were not finished in time to allow completion
before summer due to problems involved in time-scheduling for the specialists
working together to develop esch kit, Duving the coming school year teachers
and student interns will be required to complete at lecast onc kit. Pre-tosts
and post-tests will be glven; a passing grade cof 75% is necessary. If an

individual should make a grade of 75% on the pre-test, he will be exempted from
having to complete that kit.

88




o

Verbal interaction analyses were performed by the evaluator for all project
teachers in October and again in April. Thie five-minute analysis det~rmines the
amount and type of teacher-student talk and s¢lencé or confusion. Th> results of
these analyses and the importance of student participation in class discussions vere
explained to the teachers in a pre-service session and again after the fall analysis.
Although it had not been stated as a performance objactive, examiration vevealed that,
of the thirty-eight teachers involved in the project both last year and this year,
717 showed improvement from the fall analysis for 1970 to the fall analysis for 1571.
These results are shown in Table XLYII on the followiag page. The performance
objective of improvement in student participation petween fall and spring analyses
we* justified: of the sixty teachers who were analyzed both in fall and in spring
(seven had dropped out) forty-twe (70%) did improve. See Table ¥YLVIII A T-test
done to ascertain whether the increase in student participation between pre- and
post-test was a matter of chance proved the difference to be significant beyond the
.01 level of confidence.

Various other techniques were used also in 3 sustained effort to improve
teacher performance. Monthly, coordinators observed teachers and held individual
conferenc .5, discussing constructively the insights provided by these observations.
Tezhcers were video-taped while teaching, and the {ilms were later played back so
that teachers could evaluate their own classroom performance and did so by filling
out self-evaluation forms in December and in May. Suggestions from the forms relevant
to areas in which pre-service training was felt desirable* were conveyed to the
director. Teaching in Spanish, teaching Spanish reading and language arts, and
teaching English as a second language were the main areas suggested. Efforts to
secure appropriate training for next year are being made.

In December and again in May principals, coordinators, and teachers themselves
completed teacher-rating forms.**Improvement had been predicted. Because of the
nid-term change in coordinator personnel in San Marcos, this prediction cannot be
verified for San Marcos teachers on the part cf the coordinator. Therefore, only the
Harlandale coordinator's ratings are considered in this cztegory.

Analysis of these forms reveals that the Harlandale coordinator felt that
91%Z of the teachers had improved, 68% of the teachers themselves felt that they had
improved, but only 48% of the principals felt their teachers had improved. Sixteen
percent of principal ratings showed no change, and 367 showed a decrease. The
evaluator feels that there was improvement in the performance of a majority cf the
teachers since the ratings by both coordinators (San Marcos® spring rating only is
considered) and by the teachersthemselves geem to be more reliable than those done
by principals. Two principals considered all their teachers but ome to be perfect--
beyond the ability to improve-~-in the fall. Four other principals rated all their
teachers as almost perfect in the fall. Only four principals seemed to have main-
tained any degree of objectivity in their ratings. For this reason, next year
principals will not be asked to rate the teachers; the evaluator, coordinators and
teachers themselves will be asked to perfora this part of tne evaluation in the hope
of increasing observer objectiv.ty and reliability.

*As stated before, the high attrition of teachers in the project makes continuity
difficult, This affects pu.il >rforzance as well as pre- and in-service training
needs.

**See table XLIX.
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Teacher/School/
Grade .

Almendarez/Bonham/K

Flores/Collier/K
Cardenas/Gerald/1
Delgado/Crockett/1
Flores/Flanders/1
Jones/Wright/1
Mitchell/C.H./1
Perales/Collier/1
Reyna/Stonewall/1
Vance/Travis/1
Williams/C.H./1
Ayala/Stonewall/2
Camacho/Travis/2
Curlee/Crockett/2
Engel/Wright/2
Hernandez/Flanders/2
Munoz/Bowie/2
Music/C.H./2

Nicola/Crockett/2

*0nly the teachers who were in the program both last year and this year are listed.

CAFLE XLVII

RESULTS OF VERBAL INTERACTION ANALYSES*

Student Studont

Talk Talk Teacher/School/
1970 1971 Crade

29 as Pachecano/C.H./2
41 36 Rendon/C.H./2

39 45 Rivas/C.H./2

12 57 Rives/Stonewall/2
24 54 Warren/Gzrald /2
33 33 Farmer/Crockett/3
22 40 Pacheco/Collier/3
24 52 Perez/Stonewall/3
33 17 Pirhala/C.H./3

19 40 Ramsay/Crockett/3
37 33 Rodriguez/C.H./3
33 27 Soto/Bowiz/3

35 48 Gonzales/Collier/4
22 44 Hill/Stonewéll/é
18 48 Lopez/C.H. /4

17 75 Pacheco/Flanders/4
36 61 Pena/Stonewall/4
29 57 Aguirre/C.H./5

39 35 Harris/C.H./5

Student  Student
Talk Talk
1970 1971

32 26
27 30
24 30
33 62
57 47
36 44
24 46
30 36
65 59
22 45
25 43
33 25
49 63
24 60
42 39
14 32
26 42
28 47
36 39




GRADE /TEACHER/SCHOOL

K / Almendarez /Bn./
K / Flores /¢c/
K / Wortham  /Bn.f
1/ Allison  /C.H/
1 / Altenhoff /Cr./
1 / Cardenas / G /
1 / Delgado  /cr./
1 / Flores /| F/
1 / Gutierrez /C.H/
1 / Jons=s /w/
1 / Lozano /s /
1 / Lujan /G /
1 / Mitchell /c.H/
1/ Perales /cC /
1 / Reyna /s /
1 /Ruiz Plores / B /
1/ Trevino  /C.H/
1 / Vance / T/
1 / williams /C.H/
2/ Ayala = [ s/
2 / Camacho / T/
2 / Chavarria /C.H/

2 / Curlee /Cr./

TABLE XLVIIl

VERBAL INTERACTION ANALYSIS*

TEACHER TALK
Oct. Apr.
65 53
66 62
43 32
58 49
48 32
55 49
43 54
42 52
46 20
59 42
77 33
42 55
60 40
48 32
76 50
50 54
33 23
60 33
63 36
73 63
47 40
54 55
50 42

STUDENT TALK SILENCE/CONFUSION
Oct. Apr. Oct. Apt.
35 47 0 0
34 38 ) 0
52 68 5 0
37 51 5 0
52 66 0 2
45 49 0 2
57 41 0 5
54 45 4 3
54 75 0 5
33 54 8 4
23 64 0 3
58 43 0 2
40 57 o 3
52 66 0 2
17 45 7 5
50 41 0 0
51 77 16 0
40 67 0 0
33 63 4 1
27 35 0 2
43 57 5 3
46 45 0 0
44 56 6 2
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GRADE/TEACHER/SCHOOL
2 / Engel /w/
2 / Hernandez / F /
2 / Maldonado /C.H/
2 / Munoz / B/
2 / Music /c.u/
2 / Nicola Ice./
2 / Pachecano /C.H/
2 / Rendon /c.8/
2 / Rives /s/
2 / Warren /6 /
3 / Parmer /cx./
3/ Pacheco / C/
3 / Perez /s /
3 / Pirhala  /C.H/
3 / Ramsay /cx./
3 / Reyes /s /
3 / Rhoades  /C.H/
3 / Rodriguez /fC.H/
3 / Soto / B/
3 / Taylor /c.u/
4 / Duarte /c.H/
4 | Gensberg /Cr./
4 |/ Gonzales / C /
4 / Hill /s /
4 /| Lopez, 1C.8/
4 | Morales  /Cr./

&
3

TEACHER TALK

Oct. Apr.
48 52
20 13
48 67
39 14
43 29
60 63
74 49
70 43
31 35
4€ 37
56 47
48 43
57 30
37 69
55 74
33 30
67 27
57 40
75 57
78 69
51 42
30 57
27 47
25 46
61 47
56 72
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STUDENT TALK SILENCE/CONFUSION
Oct. Lp7. Oct. “Apr.
48 46 4 2
75 85 5 2
52 31 0 2
61 83 0 3
57 69 0 2
35 34 5 3
26 46 0 5
30 57 0 0
62 63 7 2
47 63 7 0
44 51 0 2
45 49 6 8
36 70 7 0
59 31 4 0
45 24 0 2
67 60 0 10
22 68 5 5
43 55 0 5
25 36 0 7
22 21 0 10
46 56 3 2
70 40 0 3
63 50 10 3
60 51 15 3
39 47 0 6
44 24 0 4




GRADE/TEACHER/SCHOOL

4 | Morales

4 | Pefia

{ 5 / Aguirre
5 / Garza

5 / Galan

5 / Gonzales
4 5 / Guajardo
5 / Harris

5 / Mora

4 | Rodriguez

4 / VanCleave

/T/
/s /
/B /
/c.a/
/c.4/
/c.u/
/s/
/s /
/c/
/s /
/®/

TEACHER TALK
47 5¢
55 52
40 40
48 33
53 35
67 57
58 55
63 65
76 54
54 55
50 63

STUDENT TALK SILENCE/CONFUSION
Oct. Apr. Oct. Apr.
43 46 10 0
42 43 3 5
50 57 10 3
47 64 5 3
47 65 0 0
33 39 0 4
42 45 0 0
30 28 7 7
19 44 5 2
39 43 7 2
50 31 0 ¢

*Figures shown are percentages of total talk.

The seven teachers in the program who had to be replaced during the course of the
schocl year and whose scores therefore eould not be compared with those of their
repl acements were Gage (C) K, Mendoza (C) 2, Rivas

{CH) 2, Lesak (T) 3, Saenz (F) 3,
Pacheco (F) 4, and Melliff (S) 4.




TEACHER / GRADE / SCHOOL

Almendarez / X / Bn

Flores
Wortham
Allison
Altenhoff
Cardenas
Delgado
Flores
Gutierrez
Jongs
Lozano
Lujan
Mitchell
Perales

Reyna

/x/cC
/ K/ Bn
/1/cH
/ 1/ cr.
/1/6
/ 1/ cr.
/1/F
/ 1/ cH
/1/w
/11/s
/1/6
/ 1/ cH
/1/c
/11/s

Ruiz Flores/ 1/ B

Treviiio
Vance
Villiams
Ayala

.Camacho

Chavarria

/ 1/ cH
/1/T1T
/1/cH
/2/s
/2/rT

/ 2/ cun

TABLE XLIX

RATINGS OF BILINGUAL TEACHERS

TEACHER'S
COORDINATOR'S PRINCIPAL'S SELF-EVALUATION
PRE POST PRE POST PRE POST
* 4.44 5.00 5.00 5.00 3.36
3.23 4,96 3.16- 3.27 3.00 3.88
* 4.04 5.00 5.00 5.00 3.50
3.15 3.04 3.08 3.73 3.55 3.52
* 4.00 5.00 4.70 4.16 4.00
3.80 5.00 4,66 5.00 3.24 3.32
* 4.30 5.00 5.09 3.18 3.78
4.00 4,96 3.96 3.96 3.54 3.68
3.40 4,20 4.73 4.00 4.24 4.23
3.88 5.00 3.91 3.9 3.32 4,60
3.68 4.64° 3.88 3.96 4.12 4,04
3.76 4.76 4,57 5.00 4,08 4.32
3.64 4.28 4.73 3.84 3.56 4,26
4,04 3.00 3.17  2.96 4.58 4.4C
3.00 3.08 3.72  4.20 3.19 3.48
* 4.08 4.80 3.91 3.04 2.96
3.65 4.28 3.42 3.08 2.83 3.89
* 4.48 4.85 4.96 3.73 4.00
3.65 3.12 4.45 3.91 3.13 3.22
3.84 4.84 3.72 4.45 4,31 4.44
* 3.96 3.92  4.44 4.32 4,28
3.46 4.40 3.19 3.12 3.23 3.56
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TEACHER, / GRADE / SCHOOL

TEACHER'S

Curlee
Engel
Hernandez
Mﬁldonado
Muiioz
Music
Nicola
Pachecano
Rendon
Rives
Warren
Farmer
Pacheco
Perez
Pirhala
Ramsay
Reyes
Rhodes
Rodriguez
Soto
Taylor
Duarte
Gensberg
Gonzalesf

Hill

/ 2/ cr.
2 /w
2/F
2/ cH
2 /8
2/ cH
2/ cr.
2/ cH
2/ cH
2 /s

2/¢

3./c¢
3/s

3/cCH

w

/ Cr.

3/ CH

3/ CH

/ cH

w

/
/
/
/
/
/
/
/
/
/
/ 3/ cr.
/
/
/
/
/
/
/
/
/
/

4/ cH
/ 4/ cr.
/4/c
/41/s

COORDINATOR' S PRINCIPAL'S SELF~EVALUATION
PRE POST PRE _ POST PRE POST
% 3.75 5.00 5.00 3.30 " 3.56
3.80 4.88 3.91 3.96 4.16 4.04
3.92 4.96 bbb 4,28 4.16 3.68
3.2 4.54 3.34  3.76 3.07 3.54
* 4.15 4.16  4.00 3.15 4.34
2.80 3.20 3.25  3.45 3.04 2.96
* 4.08 4.95 4,25 3.81 4.88
3.68 4.04 4.84  3.84 3.28 4.56
3.65 5.00 4.80 3.96 3.08 3.52
4.00 5.00 4.47  4.42 4.28 4.68
3.46 4 .04 4,90 4,92 3.12 3.96
* 3.96 5.00 4.90 3.32 3.95
3.47 5.00 3.0 3.21 3.19 3.24
4.00 5.00 4,44 4,54 2.96 2.56
3.32 3.35 4.74  3.86 3.10 3.26
* 4.38 5.00 5.00 3.84 4.00
3.08 4.00 3.58 3.58 2.16 3.40
3.00 3.15 3.21 3.18 4.21 4.00
3.88 4.93 4.73  4.62 2.84 4.11
* 5.00 5.00  4.91 3,00 3.25
3.19 3.37 3.17  2.86 3.00 3.34
3.38 4.04 4,12 3.88 2.74 3.04
* 4.00 5.00 5.00 4.20 4.00
3.38 4,23 3.08 3.16 3.42 3.30
2.19 2.73 3.77  3.87 3.30 5.00
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TEACHER'S
COORDINATOR'S PRINCIPAL'S SELF~EVALUAT ION

TEACHER / GRADE / SCHOOL PRE POST PRE POST -PRE POST
Lopez, M. / 4 / CH 3.92 3.32 4.96 3.96 3.81 - 3.35
Morales, F./ 4 / Cr. * 2.9 5.00 5.00 3.13 3.02
Morales, J./ 4 / T * 3.80 4.40 3.87 3.72 4.00
Pefia /415 4,00  4.62  4.38 4.28  3.92  4.00
Rodriguez / 4 / B * 4.30 4.23  4.00 3.00 3.28
VanCleave / 4 / CH 3.60 4.46 3.89 3.80 3.54 3.96
Aguirre /5/cs 3.76 5.00 4.77  4.54 4,61 4,96
Garza /5 / CH 3.64 3.88 3.65 3.50 3.42 —
Galan /51/s 3.80 4.62 3.88 3.96 4,00 3.00
Gonzales [/ 5/ S 2.97 4..3 3.33 3.83 3.16 2,60
Guajardo / 5/ C 3.03 3.85 2.91 2.96 3.05 2,95
Harris /151/s 3.08 3.21 3.71  4.05 2.72 3.00
Mora /5/F 4.04 4.96 4.36 4.00 4,00 3.9¢
TOTALS 39 improved. 29 improved. 40 improved.
4 did not. 21 d1id not. 19 did not.
10 showed no
change.

*Because of personnel change, the ratings connot be compared, and only the spring
rating is given.

== Form not received at time of writing of this report.

The seven teachers in the program who had to be replaced during the course of the
school year and whose scores therefore could not be compared with those of their
replecementswere Gage (C) K, Mendnza (C) 2, Rivas (CH) 2, Lesak (T) 3, Saenz (F) 3,
Pacheco (F) 4, and Melliff (S) 4.

96




1 g

Teachers and coordinstors evaluated bilingual aides (and student interns who
served as aides) via rating forms in December and May. Suggestions relevant to
future training for aides were given careful consideration by the director. Improve-
ment in ratings had been predicted from December to May.* Analysis: of forms reveals
that coordinators rated 80% of the aides as improving but teachers rated only 49%
of the aides as improving. Since the teachers are the persons must intimately
involved with the aides' performance, this poses a serious problem. It is recommended
(and has already been considered favorably by coordinators) that henceforth coor-
dinators hold conferences with aides following the first rating and frankly discuss
the ratings and especially problem aress.

Teachers were offered opportunities to observe other projects and to attend
conferences and conventions which could further their knowledge of recent develop-
ments in bilingual education. .Not able among these was the attendance at the National
TESOL (Teaciiers of English to Speakers of Other Languages) Convention in Washington,
D. C., by one of the coordinators and a teacher from each district and attendance at
the National Conference on Bilingual Education at Austin, Texas, by a dozen teachersg
and all administrative personnel connected with the project. The director and the
evaluator attended the Texas Foreign Language Association Convention in El Paso.
Teachers and administrators who attended meetings acquainted other project teachers
with vhat they had gained from these meetings.

Training of future bilingual teachers was again this year an integral part
of the project. Several bilingual student teachers were placed in bilingual class-
rooms and supervised by the director both in the fall and in the spring. Mimeo-
graphed handouts concerning the purposes and practices of bilingual education were
prepared by the director and dispersed to these bilingual student teaghers, all
student interns and many other students of this University who requested information
about bilingual education. The director spent a considerable amount of time talking
with students interested in bilingual education and encouraging them to enter this
rewarding field. The bilingual student teachers were evaluated through the University
rating scale for student teachers completed by supervising teachers, the director, and
the students themselves.

One of the biggest problems encountered in the Bilingual Education Program
has been the lack sf qualified bilingual teachers. Because of this Director Hughes
originated the idea for a student intern program to aid in preparing qualified
personnel. Therefore, this third year of the program for the firset time, twenty
bilingual student..interns of junior rank in college entered training to become
bilingual teachers. These scudents will complete their college coursework on a
work-study basie. Th: project pays for tuition and classroom books and supplies
needed; the students work as aides In project classrooms ten hours each week for
which they receive $2.25 an hour; during the time in the fall and spring when
standardized tests are administered, the students spend additional work hours giving
and scoring tests under the evaluator's supervision. This year these students did
quite a good job of administering the Peabody tests and of scoring other standardized
tests administered by classroom teachers.

0f the twenty student interus who began the program in the fall, eighteen
completed the first semester. One dropped out to attend airline hostess school; one
dropped out to get married. Three other students dropped out of the program at the
end of the first semester to get married. One student was dropped for failure to
comply with the requirements of the program, i.e., she failed to carry a full load:

* See Table 1,




- x TABLE L z
RATING OF BILINGUAL AIDES#*
TEACHER'S COORDINATOR'S
DESIGNATION SCHOOL AIDE PRE POST PRE POST
Bonham Perez 4.11 3,84 3.72 3.93
S1 Bowie Mufioz 3.15 4.00 3.31 3.83
" Perez 3.10 3.44 *% 4,00
Rodriguez,D. 3.34 4,90 3.83 5,00
SI Soto 4,10 4,05 3.00 3.95
SI Crockett Arredondo 2,79 3.00 3.27 3.00
Contreras ok 4.74 *k 3.93
SI Borja 470 4.00 4.06 4 05
SI Tanguma ki 3.68 *k 3.95
S1 Duenas 4.66 3.00 3.63 3.72
SI ' Flores 4.42 4.05 3.33 4.11
SI Jimenez 4.37 4.05 3.70 4.16
SI Morales *k 4.61 ok 4.38
SI Gonzales *k 3.42 *k 3.56
Nowotny 3.62 3.74 *k 3.93
SI Reyna 3.35 3.47 3.61 3.44
SI Saenz 4.68 4.31 3.22 3.90
SI Salazar 4.05 4.61 2.95 4,00
SI Vasquez 4.11 4.73 3.95 4,00
Travis Hickey 3.92 3:74 ** 4.00
SI1 Alvarez #k . k& .
SI Ramirez 3.94 4.42 3.39 4.00
Rodriguez, E. 3.60 3.95 3.72 4,00
*In cases where 2 or more teachers use 1 alde, a mean of the ratings is used.
§I = Stud?nt Intern
Qo f**Because of tegcher, aide ox coordinator change, the ratings cannot be compared,
Elil(; and only the spring rating is wiven. 98




DESIGNATION SCHOOL
Collier
Col. Hts.
)
s
:
Flanders
Gerald
sI Stonewall
SI
SI
St
Wright

[XYPN

AIDE

Chavez
Garcia, P,
Sanchez ,M.E,
Soriano
Arocha
Castro
Escamilla
Hernandez
Rodriguez, A.
Rodriguez, Y.
Sandoval
Trevino
Herrera
Garcia, C.
Whitworth
Fernandez
Tristan
Campos
Gomez
Gueldner
Reyes
Uriegas
Vasquez

Hartinez
Sanchez, M.F.

TOTALS

TEACHER'S

PRE PQOST
4.94 4.21
4.39 3.55
5.00 5.00
k& 4.08
3.69 3.39
4.18 3.76
3.66 4.04
4.47 4.95
4.39 4.14
4.13 3.29
2.41 2.68
4.00 3.95
ki 3.97
3.72 3.63
3.70 3.71
4.05 4.41
ks 3.00
*k 3.21
4.25 4.76
*k 3.00
4.50 4.30
3.66 3.73
3.05 4,10
3.28 3.85
4.83 4.69
18 improved.

19 did not.

t
£

COORDINATOR'S
PRE POST
3.42 4.00
3.31 3.11
4.26 4.89
*k 3.84
3.42 3.63
3.84 4.00
3.80 3.32
3.42 4.26
3.31 3.89
3.47 4.16
3.42 3.37
3.52 4.16
*k 4.47
3.26 .42
3.63 4.21
4.00 .79
*k 4.00
fok 3.21
3.9 4.63
*k 4.00
3.84 4.63
3.21 3.58
3.73 3.58
3.80 4.42
3.31 3.63

28 improved,
.7 did not.
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she dropped a course without permission snd fatled to complete midterm evalustion
and conferences. However, six new students were added to the program; therefore,
the program again had twenty students the second semester.

During the first semester the students atterded a special section of Ed. 3311,
Child Development, caught by Dr. Elizabeth McDanicl. This section was especially
desigred for bilingual education majors. The second semester three courses were
given which related specifically to bilingual education: a specisl section of Ed. 3311
(McDeniel) was repeated for new student interns and other interested students;
Ed. 3320, Elementary Methods (given by Dr. Hughes) dealt principally with methods
in bilingual education; one history course (given by Dr. Wilson) dealt with Mexican-
American Culture and Haritage. In addition, all student interns checked out and

began working through one of the self-training kkits nentioned previcusly in this
report.

During both semesters, in addition to their work, thesz students carried an
average of more than fourteen semester hours (a full course load) with a fall average
grade point of 2.25 and a spring average of 2.36 on a four-point scale. On the
bilingual aide-rating forms completed by teacliers, these aides received a fall mean
rating of 3.89 out of a possible 5.00 and a gpring mean rating of 3.71.

Because of their college background they are somewhat better prepered to aid
the teacher in instructional activities than are the regular teacher aides. These
student interns also did a very good job of administering the Peabody tests i- the

fall and spring and were conscientious and responsible in their scorirg of all
standardized tests given in the project.

In fall conferences between the auditor and the evaluator it vas decided
advisable to try to secure honest opinions indicating the true feelings of teachers
and principals in the program: For this purpose an anonymous opinionnaire was sent
to teachres and principals involved with the Bilingual Bducation Program. Analysis
of the answers received to this opinionnaire indicate the following: (1) 85% of the
teachers and 787 of the principals wanted to continue in the program; (2) 92% of the
teachers and 787 of the principals were either satisfied or very satisfied with the
program; (3) 92% of the teachers and 78% of the principals wanted to continue the
Bilingual Education Program after federal funding ceases; (4) 812 of the teachers
and 78% of the principals wanted to continue in the program after federal funding
ceases, These teacher responses corresponded to the vespongses givenu in the teacher self-
evaluations 1in Dece ber and indicate an honest commnitment to the ccncept of bilingual
education on the part of teachers and administiators.

COMMUNITY INVOLVEMENT

The community liaison persons in each drstrict were extremely beneficial to

the success of the program in many ways: they made home visits to parents whose
children were absent from school frequently or whose children had prodlems vhich
required special help of any type; they contacted community services and arranged

aid for children or families in any area of 1ife in which it was needed; they pub.ished
monthly newsletters in Spanish and Englich, keeping parents informed about the
Bilingual Education Program (= copy of a typical edition appears in the appendix); they
held Parents' Circle meetings monthly in target schools; they securad active help from
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parents with such special events ag classroom parties, field trips, Christmas
programs, etc. The commnity liaisons performed additional services for both
coordinators and the evaluator in the dissemination of forms and collection of
data in the course of their frequent trips to the schools.

225 replies were received from 539 newsletters sent out; in Harlandale 410 replies
were received from 1324 newsletters. The apparent return of 42% from San Marcos
and 312 from Harlandale is even better than appears on the surface, for many of these

parental communications received, as well as noting any particular situatior in
which the community liaison might be of help. Parental coatacts took the form of
notes or letters, phone calls, or visits and attendance at Parent Cirlce meetings,
Parental contacts in Harlandale for the first semester totaled 4618; those in

San Marcos, 663. Parental contacts in Harlandale for the second semester totaled
23,132; those in San Marcos, 809. Thus the predicticn of 10% increase in parental
contacts from fall to spring semesters was far surpassed in beth districts.

Parental volunteer help with off-campus field trips, class parties, and
special programs included chaperoning, costume-making and pProviding free food for
class picnics. TFall volunteers numbered 53 in Harlandale and 85 in San Marcos;
spring volunteers numbered 700 in Harlandale apd 105 in San Marcos. Parental involve-
ment in both districts increased from slightly over 10,000 in 1970-1971 to slightly
aover 30,000 in 1971-1972, tripling itself. These figures provide overwhelming
evidence of the success of the community 1iaisons in involving the parents with
bilingual education.

The Commurity Advisory Cormittee in Harlandale, which consists of commnity
leaders, parents, school personnel and school board members, held two meetings.
During the February meeting the Harlandale coordinator explained the purpose, gogls
and needs of the Bilingual Education Program to members. For the May meeting a
folklérico Program was presented by project pupils for some 1200 members of the
comrunity.,

In the spring three meetings were held for the Community Adviscry Board in
San Marcos, The Project director explained various facets of the Bilingual Education
Program, and question~and-answer sessions followed. Elementary principals, the
president of the school board, school personnel, parents and other interested members
of the community were among those pPresent.

Community Advisory Committees for t o coming year: (1) since regular meeting as
stipulated in the Proposal, are more productive and maintain continuity of .nvolve-
ment, the meetings should begin early and continue throughout the school year; (2)
the cormittee shoyld incorporate more ordinary rank-and-file Chicano and Anglo

members of the community in addition to community leaders; (3) provisions should be
made for more input into the Program from these committces,
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Increased involvement cf this bilingual project with other members of the
educational community was quite successful. Communication with other projects in
the nation was increased through attendance by approximately twnety members of this
project at the National Bilingual Conference in Austin, Texas, as mentioned before
in the report under Staff Development. 1In additior,, a quite impressive acconplish-
ment is due largely to the Harlandale coordinator's efforts. She initiated ueetings
which led to the establishment of the Bexar County Biiingual Association, an
orgarization devoted to pooling information from all bilingual projects in the
San Antonio area. In turn this organization had a large hand in the establishment
of a gtatewide organization devoted to bilingual education within the framework of
the Texas State Teachers' Association.

The general public was kept informed of the work cf this Bilingual Education
Project through many articles which appeared in such newspapers as the San Marcos
Record, La Otra Voz,(a Spanish-language newspaper,) the Austin American, the Austin
Stateeman, the San Antonio Express and the San Antonio Light. Articles featured work
of project teachers, coordinators, and the directer. & copy of a typical article
appears in the appendix of this report.

COORDINATION OF THE BILINGUAL EDUCATION PROGRAM

In the summer of 1971 there was a change in administrative perscnnel in the
Harlandale portion of the bilingual project. Mrs. Lydiz Calonge, who has a bachelor's
degree in elementary education and a dozen years of teaching experience with bilinguals,
replaced Mrs. Dorcas DeSoto as Project coordinator. At the same time Mrs. Blanche
Mora assumed the newly-created position of curriculum specialist. Mrs. DeSoto stayed
on for several weeks to give help and advice, and thus the transition took place with
no problems whatsoever.

In spite of the possible gources of conflict within the bilingual project
(see Table III, Organizational chart), far better coordination of all elements in
the -Bilingual Education Program was achieved this year in various ways. In the
first pre-service session at the beginning of this schoel year both teachers and
principals were thoroughly briefed as to the evaluation and audit reports from last
year, the pre-audit report from this year, and this year's proposal and evaluation
design. 1In addition, principals were given ccpies of the three reports listed above,
of the proposal (which contains the evaluation design) and of the evaluation time
schedule. The teachers were given copies of the evaluation design and of the
evaluation time schedule. Also, attention was called to the necessity for following
the guidelines set up in the proposal and for attempting to achieve improvement in
the program by adhering to the suggestions of the auditor and the evaluator.

Generally,

datz were sent by teachers to the evaluator much more promptly and efficiently
this year, due partly to the thoroughness of briefing of teachers and principals
and partly to the notices sent to teachers when reports were overdue and to principals
at the end of ecach month, stating which fornms were overdue from which of their
teachers. The exceptions to this were forms which became due in May. Therefore,
no fcrms will have that late a due-date next year.

Written menthly reports were another method by which better coordination

vaswas achieved in the project- each community lisison person reported to his
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coordinator; both coordinators, the curriculum specialist, and the evaluator
reported to the director; the director reported to the Consortium, which consists
of the two local school district superintendents and the chairman of the department
of education at Southwest Texas State University. In this way and through monthly
staff meetings all administrative staff were kept informed.

The process of revision for improve—ent in the project was an on-going one,
due to close coordination between coordinators, evaluator and director in prompt
discussions of data received from teachers and of information received in conversations
with teachers and principals. Close coordination between director, auditor and

evaluator resulted in many improvements in both evaluation design and in the project
itself.

In January other changes in administrative personnel occurred in the project.
Dr. B. E. Hughes, who was the director, had asked in the fall to be relieved of this
assignment; consequently, Mr. Carlos Rodriguez, the former San Marcos coordinator,
took over as director in January. However, Dr. Hughes continued one-fourth time in
the project the remainder of this year in an advisory capacity to the new director,
and the program continued to run smoothly even with this change in administrative
staff. Dr. Hughes also continued supervising the bilingual student interns in the
program.

After the January change Mr. Rodriguez served as director of this program
and also as director of the new SWTSU program in bilingual/bicultural education,
which is designed to produce teachers who are thoroughly trained for work in
bilingual classrooms. These two positions have proved mutually complementary, both
for the director and the two projects. The position of coordinmator in San Marcos,
which had been vacated by Mr. Rodriguez, was filled by Mrs. Conscepcién Carcfa, who
holds a master's degree and has had seventeen years of teaching experience (much of
it in bilingual teaching and in teach?-- ~f migran workers' children.) Mrs. Garcfa
has done an able job as cocrdinat ...
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RECOMMENDATTONS

Because of the large number of recommendations, they will be divided into the
following categories: (1) curriculum development and revision; (2) instruction:
(3) staff development; (4) community involvement; and (5) coordination,

Curriculum Development and Revision

The cuadernos shoiild be revised and shertened. Thelr use as basic teaching
materials should be limited to the first grade level, and they should te used only
as supplementary material thereafter. This would be one manner of curtailing the
excessive amount of classroom time spent in meaningless, repetitious drill on
phonics, grammar, atc., by the teachers.

Instruction

a) Pupil dropout from the program could be alleviated in My ways: (1) the
superintendents should stress the extreme need for recruitment of bilingual teaching
staff for all schools in their districts-~likely places such as south Texas for
this recruiting effort could be suggested to personnel directors; (2) in a preservice
session this August superintendents should stress to principals the vital importance
of keeping the same pupils in the bilingual program for several vears.

b) Before the fall term begins, superintendents should apprise project school
principals of the necessity of granting sufficient time in a team-teaching situation
to the Spanish~language teacher to allow proposal guidelines with respect to
amount of time spent teaching Spanish language arts and half time teaching of
rath and social studies in Spanish, to be followed.

c) Administrative personnel of the project should again in preservice training
call attention of teachers to proposal guidelines for teaching Spanish lanpuage arts,
math and cocial studies,

d) Experiential, concept and vocabulary development should be stressed by all
teachers but especially by those in kindergarten and first grade;

First grade teachers should concentrate heavily for several months on an
oral language development program before beginning reading training in any language;

f) Reading training should be begun in the dominant language of the child:

g) If the child is a balanced bilingual, reading training should be begun in
Spanish since the language and graphic system used to represent it correspord more
closely than the English and reading techniques are readily transferred. (Recommenda~
tiong d through f are made because of results of the Pesbody Picture Vocabulary
Test given in the fall.)

h) The evaluator (and audit._ if possible) should in preservice training
discuss data gathered by coordinators this year in regard to amount of time spent
teaching various aspe=ts of Spanish and of English and the consequences thereof as
reflected in the Peabody, Metropolitan and Spanish prueba results: principal
findings for oral language teaching are the inordinate amount of time spent teaching
sourds (particularly in Spanish) as compared to time spent developing concepts and
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vocabulary; principal findings for written langilage teaching are (1) the inordinate
amount of time spent in this area in kindergarten and first grade and (2) the paucity
of time allotted to reading comprehension, particularly in comparison with totals

for spelling, grammar and mechanics of form--even on the lowest grade levels. The
scores for word knowledge and reading comprehension reflect this misuse of time.

1) Coordinators should take measures to ensure that teachers correct. the:
situations which led .te-recommendations d through h above.

Staff Development

a) Because of lack of objectivity and reliability in ratings of teachers by
principals, their ratings should be discontinued. The evaluator will attend an
observation skills institute this summer in order to increase her knowledge. This
coming year she will utilize observation skills gained from the institute in aiding
teachers with self-appraisals of performance. She will also complete ratings of
teachers in fall and spring,as will coordinators. Teachers will continue their
fall and spring self-evaluations.

b) The fall ratings of bilingual aides by teachers and coordinators should be
frankly discussed with aides. The conferences could point out problem areas in a
constructive manner and thus improve aide performance.

c) In order to provide incentive for working through one of the individualized
programmed-learning kits per year, teachers and student interns should receive some
college credit for this if at all possibla. 1f this proves impossible, perhaps a
small bonus for teachers who complete a kit would be effective motivation.

Community Involvement

a) Since regular meetings of Community Advisory Committees, as stipulated in
the proposal, are more productive and maintain continuity of involvemant, the
meetings should begin early and continue throughout the schocl year.

b) These crmmittees should incorporate more ordinaty rank-and-file Chicano
and Anglo members of the community in addition to community leaders.

¢) Provisions should be made for more input into the program from these
comxittees.

Coordination

Increased involvement of all teachers and schools within the two districts
with bilingual education and thus better coordination between the Biliagual Education
Program and the rest of the schoo! program should be developed. One method of
achieving this might be by sharing any or all of the following project materials
with other teachers: (1) any one of the individualized programmed-learning kits
could be checked out by nom-project teachers; (2) a copy of each social studies unit
in English and in Spanish on his grade level could be supplied to every bilingual

105




e Kl

"

I

teicher in the district; (3) a copy of each social studies unit on his grade level
written in English could be supplied to every monolingual teacher in the district;

(4) a shortened version of the bilingual curriculum guide is already being incor-
porated into an all~-district guide for Harlandale--this could also be done for

San Marcos; (5) a biiLliography of cuadernos, math or science books written in Spanish,
Spanish language arts or reading texts, TESL (Teaching English as a second language)
texts and other relevant materials which the district possesses could be made up and

supplied to all teachers who would be allowed to check out a copy of whatever they
thought would be of «id in their teaching.
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Curriculum Guide (or Social Studies) Evaluation Form
Language Dominance Questionnaire
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Teacher Rating Form
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Sample Newsletter
Newsletter Questionnaire
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CURRICULUM GUIDE EVALUATION!

Instructions: this evaluation has been kept as short and simple as éossible in
the hope that you will cooperate and be able to give us at least
one congtructive suggestion each month.

1.

List any additions you desire.

List any corrections which need to be made.2
List any improvements which should be made. 2

List any deletions you think should be made. 2

2

)

If you feel that the curriculum guide fails to meet any of the criteria
specified below, please check that particular criterion (X) and state the reason.

psychologically and educationally sound.

developmentally sequenced.

relevant to program goals.

easy to use.

clear.

appropriate for my particular grade level.

— 1. The curriculum guide is

—_.2. The curriculum guide 1is

3. The curriculum guide is

4. The curriculum guide is

3. The curriculum guide is

—_ 6. The curriculum guide is
Grade Taught

lThe back of this sheet may be

Siignature

used, 1f needed.

Be suve to give subject matter area and page number.

Month
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BILINGUAL EDUCATION PROGRAM

August 31, 1971

Dear Parents:

The attached survey is necessary to help your child in his school program. Its
main purpose is to determine what language is spoken the most at home. Yeou can help
your child by completing and returning it to his sebool as soon as possible,

Please comrlete by placing a check mark ~/ in the appropriate column for each
one of the statements.

Your cooperation is greatly appreciated.

Estimados Padres:

El reconocimiento ajuntado es necesario para ayudar a su nino en su programs
la escuela. Servird para determinar la lengua que se habla en _
mente. Para ayudar a su nino, complete estu f . e e e -
devuflvase a la escuela.

Para completar el reconocimiento ponga una marca esf Vv en 1a colunna epro
de cada una de las declaraciones.

Su coopetacidﬁ es muy agradecida.

Parents: Please complete and return to your school

tost of Part of
the Time the Time Seldom

1. T speak Spanish with my husband/wife.
2. 1 speak Spanish with my children.
3. My children speak Spanish with me. ’

4, My children speak Spanish with my
husband /wife.

S. My children speak Spanish to each
other.

6. My children speak Spanish to their
grandparents,

7. The radio is tuned in to Spanish-
language progranms.

Child's Name

- e s




ALLOCATION O} TIME

TEACHER

ESL

Minutes Spent
Listening comprehension
Oral-aural discrimination.
Oral morphology drills.
Oral syntax drilis,
Vocabulary and concept building.
Phonics.
Reading comprehension.
Handwriting.
" . Spelling.

Grammar.
— Mechanics of form.

Creative writing.
Public speaking

il

SOCIAL STUDIES

Minutes Spent

1. English.

2. Spanish,

STENCE _

Minutes Spent

1. English,

2. Spanish.

|

GRADE SC.I00L DATE

SPANISH

Minutes Spent
Listening comprehension
Oral-aural discrimination.

Oral morphology drills.
Oral syntax drills.
Vocabulary and concept building.
Phonics.

Reading comprehension
Handwriting.

_Spelling

Grammar.

Mechanics of form.
Creative writing.
Public speaking

H

TH

&

Minutes Spent

1. English.

2. Spanish,

————

TOTAL TIM< SPENT IN CLASSROOM

Coordinator or Curriculum Specialist
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INFERRED SELF-CONCEPT JUDGMENT SCALE
FOR USE IN A SCHOOL SETTING

We are concerned here with your judgment of the student's "view of himsel€"
("self-concept') as it is generated by and in the school setting. You are asked
to describe your perceprtion of a student's self-concept in terms of the following
items. Please indicate your rating on each item, using the scale below:

1, --Never 2,~-Seldom 3.~-Sometimes 4.--Usually 5.--Always
1. Enjoys working with others 16. Gives up easily
2. Exhibits self--confidence 17. 1s defiant
3. Plays with smaller or younger 18. Thinks he is right
children 19. Is ready to accept blame when
. Evidences strong pleasure in at fault
good work

0. IS trustin
. Is antagonistic to adults 8

1. Seems to have a "chip" on his

. Has unrealistic expectations shoulder

for himself

. Is.easily discouraged

2. Is quarrelsome or argumentative

3. IS "Over-sensitive"
8. Appears unsociable

|

4. Provokes hostility from classmates
9. Cries easily

s

5. Thinks his teacher 1ikes him
10.1Is unfiendly to classmates
26. Tattles
11. Tries to dominate or bully
27. Is withdrawing
12, Fights
8.1 1
13. Talks compulsively -2 8 fearfu
29. Seems satisfied with level f
14. Seems afraid of teacher - performance " evet o
15. Feels he 1is "picked on" by 30. Appears worried
clagsmates
CHILD'S NAME

TEACHER'S NAME

GRADE

SCHOOL




ANALYS‘ OF VERBAL INTERACTION IN CLASSRDO}

mémcnous: A tally of teacher/pupil verbalisation will be kept in appropriate
categories at 5 second iAtervals for a period of S minutes.

TEACHER: SPANISH ENGLISH

1. LECTURES: gives facts and/or
opinions concerning content
or procedures (teacher tin-
itiated).

2. GIVES DIRECTIONS: gives in-
structions, commands, or orders
which a student is expected to
carry out.

3. ASKS QUESTIONS: questions
about content or procedures
expecting student answers.

4. ANSWERS QUESTIONS/DISCUSSES:
(pupil-initiated).

5. PRAISES/ENCOURAGES/REINFORCES :
response to pupil efforts.

6. CRITICIZES: non-accepting of
bchavior or response.

PUPIL:

7. STUDENT T0 TEACHFR TALK~-
teacher-initiated.

8. STUDENT TO TEACHER TALK~-
pupfl-initiated.

9. STUDENT T0 STUDENT TALK--
spontaneous.

10. STUDENT 70 TEACHER—-in
unison.

11. SILENCE/CONFUSION:
12. SILENCE/PRODUCTIVE ACTIVITY:

TOTAL: TEACHER TALK

TOTAL: STUDENT TALK

TCTAL: SILENCE OR CONFUSION
NUMBER OF STUDENTS IN CLASS
NUMBER OF STUDENTS WHO RESPONDED




Teacher

BILINGUAL EDUCATION PROGRAM

Teacher Rating Form To Be Completed By The
Project Coordinators and Principals

School

e

Sclf-Contained Classroonm Team Teacher English/Spanish

Key for Rating Scale

1. Unacceptable. Denotes poor, inadequate, inferior qualities. Consistently

low standards.

2. Below average. Denotes occasionally substandard qualities, but potential for

improvement is evident.

3. Average. Denctes satisfactory performance and occasionally high standards.

4. Above average. Denotes desirable qualities and often high standerds.
S. Superior. Denotes excellent, exceptionsl, and outstanding qualities;

To
1.

consistently high standards.

PROFESSIONAL ATTIYUDES

what extent does this teacher:

Demonstrate enthusiasm toward her work in the Bilingual Program by willingness
to attend preservice or inservice training eessions and doing necessary
studying therefor?

Demonstrate a desire to improve both the 3ilingual Program and her own
teaching by willingly allowing her students to participate in the testing
program?

Demonstrate cooperation with the school and the Program by willingness to
f1ll out questionnaires, rating forms, and othcr additional paper work
necessary?

Demonstrate tnderstanding of the goals and precedures of the dilingual
Program of wiiich she 18 a part in conversing with school personnel and parents?

Demonstrate pride in and confidence toward her work with Mexican-American
students by willingncss to be observed in classroom teaching by administrators
and others?

Vemonstrate cooperation with coordinator by attempting to follow suggestions
and responsing promptly to requests?

Demonstrates cooperation with team teacher by coordinating lesson plans, making
concessions when needed, and utilizing tact and discretion when speaking of
team teacher? =

Demonstrcte sympathetic awareness of and appreciation for Mexican-Am:rican
heritage and cultuze by discussing these with her students?

-1-

*If applicable.




9,
10.
11,

12,

13,

14.
15,
16.
17.

18.

19.

20.

21.

22.

ar———

23.

—————

24,

25.
26.

 §

CLASSROOM METHODS

Use accurate sral English in her clagsroom?®
Use accurate written English in her clagsroom?*
Use accurate oral Spanish in her classroom?#®
Use accurate written Spanish in her classroom?*

Utilize the time and services of her tescher's aide in accordance with
project guidelines?

Encourage students to bring materials for instruction from outside her classrcom?
Utilize basal textbooks or primary teaching materials?
Utilize supplementary instructional materials in ter classzoom?

Successfully teach English as a second language according to the objectives
of the Bilingual Fducation Project?*

Successfully teach in Spanish language arts according to the objectives of
the Bilingual Education Project?t

Successfully teach in math according to the objectives of thc Eilingual
Iducation Project?

Successfully teach in gsocial studies according to the objectives of the
Bilingual Education Project?

Effectively aid Mexican-American students in the development of positive self-
concepts by doing the follonwing: greeting students by name as tuey enter the
classroom, involving studente in classroom tasks on a rotating schedale, and
conversing casually with students (in Spanish, if able)?

Maintain adequate classroom disciplire for effective teaching? If aHt, why?
PERSONAL ATTITUDES

Dress and groom appropriately?

Demonstrate honesty and sincerity?

Possess a sense of humor?
Demonstrate punctuality in all duties?

COMMENTS: (Use back of sheet),

DATE

(Coordinator or Principal)

*In the case of team-teaching disregard this question if not applicable.
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BILINGUAL EDUCATION PROGRAM
Teacher Rating Form--Self-Evaluation - /7 //

Teacher Scheol . Date

A. Rating Scale
Key for Rating Scale

1. Unacceptable., Denotes poor, inadequate, inferior qualities. Consistently
low standards.

L 2. Below average. Denotes occasionally substandard qualities, but potential
for improvement is evident.

3. Average. Denotes satisfactory performance and occasionally high standarxds.
4. Above average. Denotes desirable qualities and ofter high standards.

X 5. Superior. Denotes excellent, exceptional, and outstanding qualities: con-
r sistently high standards.

PROFESSIONAL ATTITUDES

To what extent do I:

1. Demonstrate enthusiasm toward my work in the Bilingual Program by
willingness to attend preservice or inservice training sessions and
doing necessary studying therefor?

2. Demonstrate a desire to improve both the Bilingual Program and uwy own
teaching by willingly allowing my students to participate in the testing
prozram, .

3. Demonstrate cooperation with the school and the Program by willingness
to fill out questionnaires, rating forms, and other additional paper
work necessary?

4. Demonstrate understanding of the goals and procedures of the Bilingual
Program of which I am a part in conversing with school persomnel and
parents?

5. Demonstrate pride and and confidence toward my work with Mexican-
American students by willingness to be observed in classroom teaching
by administrators and others?

6. Demonstrate cooperation with coordinator by attempting to follow
suggestions and responding promptly to requests?
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10.
11.
12.

13.

14.

15.
16.

17.

18.

19,

200

21.

22,

t P

Demonstrate cooperation with team teacher by coordinating lesson
Plans, making concessions when needed, and utilizing tact and discretion
when speaking of team teacher?

Demonstrate sympathetic awareness of and appreciation for Mexican-
American heritage and culture by discussing these with her students?

CLASSROOM METHODS

Use accurate oral Eaglish in her classroom?*
Use accurate written English in her classroom?*
Use accurate o-al Spanish in her classroom?*
Use accurate w-itten Spanish in her classroom?*

Utilize the tire and services of her teacher's aide in accordance with
project guidel:nes?

Encourage studeits to bring materials for instruction from outside
her classi.:=?

Utilize basal textbooks or primary teaching materials?
Utilize supplementary instructional materials in her classroom?

Successfully teach English as a gecond language according to the
objectives of the Bilingual Education Project?¥*

Successfully teach in Spanish language arts according to the objectives
of the Bilingual Education Project?*

Successfully teach in math according to the objectives of the Bilingual
Education Project?

Successfully teach in social studies according to the objectives of
the Bilingual Education Project?

Effectively aid Mexican-American students in the development of
positive self-concaepts by doing the following: greeting students by
name as they enter the classroom, involving students in classroom
tasks on a rotating schedule, and conversing casually with students
(in Spauish, 1f able)?

Maintain adequate classroom discipline for effective teaching?
If not, why?

2

*In the case of team—teaching disregard this question if not applicable.




PERSONAL ATTITUDES

23. Dress and Groom appropriately?

t———

24. Demonstrate honesty and sincerity?

25. Possess a sense of humor?

26. Demonstrate punctuality in all duties?

B. ARFAS IN WHICH IN-SERVICE TRAINING IS NEEDED:

C. RATIO OF ENGLISH TO SPANISH:

1. English Language Arts. Percentage of time taught in Spanish H
Percentage of time taught in English ; Clarification or explanations
ouly are given in Spanish .

2. Spanish Language arts. Percentage of time taught in Spanish :
Percentage of time taught in English s Clarification or expianations
only are giv:n in English K

3. Math. Percentage of time taught in Spanish ; Percentage of time taught
in English ; Clarification or explanations only are given in Spanish .

4. Social Studies. Peicentage of time taught in Spanish ; Percentage of
time taught in English ; Clarification or explanations only are given in
Spanish e

5. Science. Percentage of time taught in Spanish s Percentage of time
taught in English ; Clarification or explanations only are given in
Spanish .

6. Heulth and Safety. Percentage of time taught in Spanish ; Percentage of
time taught in English; Clarification or explanations only are given in
Spanish .
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D. ADDITIONAL INFORMATION
1. Do the pupils feel free to use either 3panisa or English in responding?

YES NO

2. Did you volunteer for your position in the Bilingual Program?
YES NO
3. Do you want to continue (next year) as a teacher in the Bilingual Program?

YES NO

4. Are you unsatisfied generally satisfied very satisfied with the
present program design?

3. Please list specific ways you think the program can be effectively changed.

COMMENTS: (use back of sheet if necessary)

DATE:

(TEACHER)
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OPINIONNAIRE FOR TEACHERS AND PRINCIPALS

1. Do you want to continue in the Bilingual Education Program next year?
YES NO

2, Are you unsatisfied generally satisfied very satisfied ___  with
the present program goals and design?

3. Do you think the Bilingual Education Program should be continued when federal
funds are no longer available? YES NO

4. Do you want to continue in the Bilingual Education Program when federal funds
are no longer available? YES NO

5. Please list specific ways you think the program can be effectively changed.

COMMENTS :

Date:

CHECK ONE: I am a Teacher

Principal




