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~  PREFACE : ‘ - -

: ° ° - —

] “This report came iﬁto-ﬁ%ihg as a result of'g
Teacher Corps Project conducted through.Texas A &I
University in cooperation with' four South Texas .
school districts who opened ‘their.doors to the in-
terns. -, ’ ~

* o ) -
e’ o s . L 3 .

- " This is.not a technical or scieatific report S S
to be viewed with crificalﬂeyeé. It is an honest
and sincere-effort, on the part of those who? contri-"+ - - .
buted,'tO‘preseﬁt,to teachers and ito thosguindividuaIE

interested in the education of economically and .educa--=

tionally deprived children, methods, @rocéﬁures ahd ‘ B
materials found useful by the authors 6f this repért. o :
We' trust that you will read this report within this
realm of thinking. - o b K

Many of the thenmes that find expression through-

out this report are the result of li%ely discussions ’
-on the part of the corpsmen in a.graduate research
“course from which this report took-shape. —

- Al

X We would like to express our gratitude.to the
Teécher,Corps Project at the National level for making - ’
the program possible. Thanks are also due the Corpus
Christi'Iﬁdependentfschool’Qistrict in Corpus Christg,
Texas, Egst Central Independent School District 1in
“san Antonio, Texas, Begn Bolt-Paljto Blanco Independent !
School District 4in Ben Bolt, Texas, and Rio Grande City
Independefit School Ristrict in Rio Grande City, Texas,. S
for providing our jnterns with a place to teach and to _ .
work. We are ‘especially ifidebted to Dr. WT“?Leyd
Elliott who~originally applied for and received -ap=-
proval for the Teachér Corps Project here at Texas -
As&I University. Aand, I.would like _to pay special ’ E
. tribute to Mrs. Margie B®Tup, who, co-edited and typed -
.this £inal report. o )

-
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The National Teacher Corps procrram was created
© . by Title V-B of the Higher Education Act of 1965. On

°© I . ' ., -
. s June 29, 1967, ‘the Educaticn Professions Act amended .

and extended the Teacher Corps program for three years

- e e ST

‘with Richard A. GFfaham acting as National Director.

-~

- _— ® ) ) -
- The Teacher Corp's goal is three-fold: (1) To
~ e S

=~ 7 's‘trengthen educational opportunities for children ‘in-.a-

3

f L. ‘reas with Eon;entrations'bj low-income families; (2) to
e . ) i . - . . - ) .' ' ) .

: attract and ‘prepare persdns to become teachers in such

'areiﬁ,through coordifrat¥d work-study experiences; and,

o .
[

" (3) to encéprége colleges and univeréiﬁies} schools and

- .

o3 state departments of -education to work together to broad-

- : ' en and' improve their teagher- edication programs. .
& " ' N ' : ” . .
\ © . - Universities and local educational agencies, to- -

L8 ' M <
v o

- ".géther'qirhgstate departments 6f education and represent-
. . ¢ A .

°

.S —

atives 55'EﬁE_EBVEEty!comhﬁniiyqumgxxgd cooperatively to
e . ) -

’

—

/ ' . TR

deveiv?”% unified proposal for teacher edu;ation‘and’sef-

o vice to disadvantaged students. : .

Upon acceptance of the propbéal,”ihd thrbugh the

P ~

National Office of the Teacher Cbrgg in Washington, D. C.
—— . . ! ’ ” .<“ )

and the state'eaucation agency, the universities began

»
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pre-service training, lasting from eight to thirteen weeks.
o ) - #

At the end of this period of training, the Corps members

.

began a two yéar work -and study tour in poverty schools and
[]

i

communities.. Part of eaqp week was spent working directly

- R . !

with deprived children ih'the corpsman's assigned school

district. ~Theremainder -of the week was spent studying at

" - = — )

the univers;fzrto obtain a.teaching certification and a
» . ° .. ° ) : :ﬂ' / . =
. © Master's degree. ) _— .
o . - Throughput this“internship, the corpsmen partici~"

| © , L4

pated in prod&ams_of;comgunity gctiqn and’ service in their

. . 13
¥ -

school neighborhoods in-addition "to instructing éducapion-*"
ally dépriVédJchildren in" the- schools them%élves. However,
~ “ ) ¢ -

. . K .
the corpsmen do not supplant existing staff and/services,

-
o

they supplement them. . . . .

is the confrontation of the fact of poverty andg, ;he*§ns}ght'<

to do something about it - socially and educationally.
. - o B
I U SV R ) : - o

- . .
- . 1

. More ¢rucially and specifiéally, tke Teacher Corps L.:M
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INTRODUCTION
‘ The basic purpose of this‘report is to present . -

AN
%

to teachers and to 1nd1v1duars 1nterested in the educa-

L]

speblflcally 1n South Texas, methods, procedures, and ma-

*

ter1a1s found useful by the members of the Teacher Corps.
Descr1pt1ve 1nformatlon about the children and the com- _

mun1t1es in whlqh they 11ve are included to provide a

basis for the developmentiyffa deeper,understehdihg in

horking with similarly deprived childrenf - '

) We réallzed that at the end of the first cycle of

the Teacher Corps program most of the 1nterns would be

leaving this area and retufnihg to their»various home a-

reas and that what they had learned through their parti- :

.cular endeavors during the previous two¢years would be
. ‘ o R -

This prompted us -

soméwhat lost to our immediate area.

to assemble many of the collected thoughts and practices

/\‘)o S
that the corpsmen had found to’ be practicaJ

and which in turn furnlshed us with a moxe perceptive .

3 - .

and useful
view of the children with whom they worked; a viéw the
emipathy: and daily involve- :

corpsmen had developed through

ment with the.students, .

-
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! . : ) * -This report is divided into two major sections.

. ‘ .

The first section-contains a general introduction to

.o . s,
the subject, probiem and purpose of the report inc¢luding v

,' ~
community descriptions and. student characteristics. - The

.

second section consists majerly of suggested methods,

- o

° -
rocedures and materials for working with si larly ‘de- .
‘ O P ! s g‘.._._..a..... milarly |
prlved chlldren. i R ' ) — . - ;

. . . .
A
, . . . -

a e . At the onset of thgs study, a basic outline for - .o
. . ) . . . . * AN '

— ' - . . - - X
the report' was agreed upan .and each of the corpsmen be- \!

N . .. o ’ . ‘ ~ ‘ . - : \

- gan to.cdntribute from their‘experiences‘to-each report v ..
L ' @y ¥ ' £, e
L . d1v151on.e In effect, the entlre repth is a compllatlon. . A ’

. R . .

K . gf the endeavors and encounters of the corpsmen in thé r“-u -

. - .

work. - N - . ) .
. - '] ..

1 - ‘. .
. - .o We ask that you do not read this report through ] . .
b ' ‘critical or skeptical eyes, but with the understandfﬁg

v - . 1)
.

. 4 .
that the contents represént- a sincere and honest effoxt

. B L ‘ ‘ . - . £
e e . to make known specifics concerning involvement in de- .

‘prived'arees_and with the ‘hope that ﬁhe info;matign pre- .
8 ) . . ’ . } . .

sented will benefit, someone, somewhere’, who may encountex .

. . or
. v

like circumstances, conditions,"and/on\stuQents.
s o : . .
. . ) . .

©  As ﬁniversity People and as.local school-dis=

—— 3 —

——— - o . . )
trlcts, we were Bortunaté™ to“have*been exposed ‘to the _ '

“ .
» - . ¥

H

T , T -2 -, vy

?
,"g . o . . . .
\}4( E @ : N ._ > i
ERIC - . . |

v
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_Teaéher Corps idea and to -the young pe0ple_thé program°

.brought to work and to iearn in our area.

&
The Teacher Corpsmen and their assxgned school

) districts were as éollows-

- e

Norman Dale Hixon . . . . Corpus Christi Independent
School District,; Corpus
. Christi, Texas. /

Alberto "Huerta . . . . .. _Corpus Christi Independent
chool District, Corpus
N Christi, Texas.

Ina Sue Hirsch . . . . . corpus Christi Independeft
° School District, Corpus
N Christi, Texas. .

John Joseph sheehan-Jr. . Corpus Chriatl Independbnt
- : , School District, Corpus R 4
i Christf, Texas. )
Isaac cardenas . .., . , Ben Bolt-Palito Blanco Con- -
. . solidated Independent School.
* + District, Ben Bolt,, Texas.

Peter Cole Silva . . . .“ Ben Boit—Pa;ito Blanco Con- *
" solidated Independent School

‘ , District, ‘Ben Bolt,: Texas. G

Carol Lee Hubert . .°... Rio.Grande City .Consolidated
- Independent School District, . -
Rio Grande City, Texas.

-
»

' Thomas James Eickhorn . . Rio Grande Clty Consolidate

/

Independent School District,
Rio-Grande City, Texas.

Richard EVerett Bohn . . Rio Grande City:Consolidated
. ‘Independent School District,
¢ Rio Grande City, Texas.

,',{".- 3 . .. «
Lattrell Johmson ... . . East Central Independent School
B District, San Antonio,. Texas. ~
>
-3 - .. .
. " . - .
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E A minimal &anunt of interpretive text will be in- )
. cluded in «ider to make the information assembled more . 3 )
. . _useable and¢ more versatile in indivsdual interpretation 1
S . - , \ -
i ’ . and application. ‘ a . .
. o .
- ' .Some of the serious results of economic and ed- ’
" “« .
. : ucational deprivation may be beneficially examined for -
. P the purposes of this report. Ce L \
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‘ THE C{NCEPT OF DEPRIVATION A I

e Wi . p1d hEL R

- ) . - . L -

R 3 . , - s . - " ?» :

Tt _D'e'priv’a.tié;'n md’ég: s.:.;nplLy stated ‘means "a 1053"“—"-‘;—‘**“__“@ o :_

- -\. 'I:‘ - . . - - hd . . '-. "A

"‘to keep, from hav:mg o‘t u51ng" ,somethzng'\.a.lghtfully .. T

L -~ - .o = -~
Luw® .

e 4. .
- \ 3 - belonglng, t;e ai’n 1nd1v1dua1 ~or gzégup. ) However,— ,_depri- ,
- = - 1 . A".‘

\] , *a o EaN % .
Xy--- - . -‘._. . B k»,. T\,.‘ﬁﬂ“‘ - % s ¢

R

. ":‘JF& i
LERA e v«ata.On 1s am amblglous térﬂ for it is a relative state

Z1

o A,

3 ¢ Ui z%\‘? _-‘.* 4 i -'-'74".. - o, ""4‘ R B 6 - -

: A :

! - affectlng ggrsons 1n all sparts' _ofo,o'ﬁsx; rgnuntry ;Ln varylng

: m, ) ."{f;;»m, e S S - 7

- T e A

s
n,.
c

a\reag oj__‘l:gv\;r:'nq., The tez:m degra.—vat—zon TS

S

\
:“&s

moagt

, ‘.'- - '_ i, R ".r'" “x 4 . . . -
%" -becomes; mor y 1=eii_ﬁ"'énd mean;zn f‘ "‘them u;aj{ <in an,. - 3
L A z. = i o Tovew
i = .'-'" .‘:."\ ':’:{l_« —— N '{ * _,:. “ . N < o ‘: : '
economic or egqga,;ﬂ,a;on-al— contex‘t and :Lts effeo.i:s Are’ most
- [P - ” b3 ST, . e - by
- —— ,,. -

readily observed 1n the h1gh pr1ce~ required of the 1;1;- -

) Y .
A& - ‘;,

) - « 4

3 o -.‘ 3 ¢ s - = € . -
d:.v_lduaxl, the commu_;;_ﬁty and. the natlonz‘:‘ . : &“ L, 27 .~ -‘-";'u
- : -~ WL S : S

- ~ - -

. then, ~1f not .generally, economic a~nd edu a't d‘nél . T -

‘7 ,4,« s
. ¥ . 4@ [
r L . e . "3s 5 ~ T A
- . R S AR d,egrivat:..on are a dlrect resy o_c:‘Le_f.al per-- )
= 0 = — P4 o7 v = o 4- : X
- R [t N N PR 4-"'0 ;‘ 'Y 57‘
P P LA " ‘_— - .; -4 2
e . B . petuﬁ‘ated pgverty and/or prejud ce. wThg K] 1nsequen\.es 'and - .. .
':;“:'_;‘: : ER ,," . . I3 __- . ‘_ r""h; . s . . A i "_:’3
< . e costs of these c"ltural crlpglers are gbgious from . two T T
T, P, T enet... [ - TS - - .
.. cLt e —~ . o LEE - s
Tt T ¥ ”‘major v1e.ws. The costs tb society and the nation ~ for wr
T " Tt e ,.,3-\ = b “ > ] - - ° PR :
T toleratlng deprlvatlon on these levels; afid, -the con'se-_ ..
3 - : 0 & o Em L o
. : _ _quences ex p&:clenced by 1nﬁ§m1duals I*VIng in deprlvatlon. L -
»’ b — s e o - . .
P C gt At . - e
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- : Individuals 50 deprived are often a source of «
L - instability in society.as evidenced by their high crime
G S ) '.. e ®
- “j‘f-———-— rates and by ‘their, part1c1patlon in soclo-pol1t1caI or- .
L' oo T . gan1zat1ons and‘movements that often foster pubtie-—wvio=- .
- - n o ’ 7 y " - - h i _.—
s - . lence. Unable to ach1eVe even an average econom1c
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. t°nt1ai§gross nat1onal product suffers while at
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T e

s1derable$unem2}byment among such persons ané erono-
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—

g
- -
ey L

%vﬁmw'

.

s level, there is-a tendency for these peoples extreme

and to -

or. N

often con- -

e P T - o - ) - . - )
- S e . =economic depr1vatlon ‘to 1nduce feellngs of apathy-that o
A ;f:: - .
PSR B . 5inﬁturn lead-to-political and .civic inaction
. "5" . - : So . -
L, . mE the out-mlgratlon of young adults Adn large number» ‘-
¥ - .
L o=
.- o Y s cond ons ﬁhat léad to.. fup&her economic and cultural
3 - {“ ’ - e - f,s:_ - "h‘ * — -
.{5"'3‘?5*??. - e . ot ; o
S M. & S —deter otatlon o§ the»communlty. Thereﬁls
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the po-
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_»é@? S ; B"ttner+4490n, "Radlcallsm_and the Organ1zat1on
{:* e of Radical Movements,' American Sociological Review; vol.
i oL ] 28,‘(December, 1953), pp. 928-940. Also see, Seymour
p:; . L Kfpset, Politdcal Man, -New ¥ork: Doubleday, 1960, =and
’-;:f'_N__“_r "James 'F. Short, et. al.r "Opportunities, Gang Membersh1p,
;’ _]:?ﬁ and Del1nquency," ‘American Sociological” Rev1eW'“vol’ 30,
S +(February, l_96'5)':.- pps 56-67. - S - s “; -
=2, ) g Copp, James H., "Thé PeOple ‘in Stable and. De-
. : clining Town-Country,Communlties,%Q Paper -read at the
£, Northeast Conference on the Rural Non-Farm Populatlon,
TR : ) Gettysburg, Penn., June,-lQGl e :
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®*same time support programs for poor People and for the

unemployed necessitate a heavy drain .on the tax—;ncome

1.
_while contributing little to it.

M’

§w~ -. To be poor is not only to suffer'physically from

-“_;ack ofiadequate housing; clothing, ana ﬁroper and suf-

o

f1c1ent food, 1t is also true that serlous “"ilinesses of

2
every nature are more prevalent among the poor. -~ Psy-

chological effects .of =conomic and'educational depriva-
tion must.also be'considered- - stlfled ambltlons and
. .¢ f‘

hqpes, feellngs of depflvatlon and social 1nfer;or1ty,

and -a. fatalastlc outlook on 11fe, a majecr factor in per--

ke
°

petuatlng condltzons of deprlvatlon on all levels, are
- - LS "
§1reet_resu1tants of sueh cbnd%tions. The sécial stigma
_;j;ssSEiateé with being poor often 1- - %o ecological and
. . - ““M -
soc1al segregatlon and the automatlc aSSEEEEIZEfBE““E

- ry ¢

I

R PP

.1 Reuther, Walter, "The Rich Get Rlcher,' state~ ~
ment of Hearings on the Economic. Act of 1964, Subcom-
mittee on the War on Poverty, Committee on Education
and Labor, House_of Representatives, 38th Congress, 2nd
Session, April- 9, 1964, pp. 437-428; Also see Leon H.

T T -~ Keyserling;- Proggess—or—Poverty:~~The~uu_s- -At The
Crossroads, Washington: Conference on Economlc Progress,
December, }964, PpP. 87-98.

o s iom\w‘ B R T AT

Statlstlcs on illnesses and the poor are ‘pre-
sented in respectlvely, Dwight McDonald, "Physical and
Mental Illness and the Medical Care of the Poor," from -
Our Invisible Poor, New York: Sldney Hillman- Foundation,
1963, pp. 11-18; A. B. Hollingshead and F. C. Redlick,
Social Class and Mental Illness, New York: Wiley, 1958;

—and, Leon H. Keyserllng, op- c1t., PP. 66~70,
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,subordinate role in eontacts with others in the com)\
munity.‘ \ . . S, SN
These condxtlons are usually self-perpetuatlné
5 -
through attltudes and c1rcum§tances carr1ed on from one

generatlon to the ‘next. The fact becomes obV1ously and

R
1

traglcally evident that the greatest consequence to both

N

the’lndIVtéaal_and to scciety is the waste of human po-

tehtial'experienced as a result of the Inabllrty of

*

soc"ety to adequately utlllze the human resources at

1- & . . -2 )
its dlsposal'for.its own benefit. :

EXTENT OF ECONOMIC DEPRIVATION N SOUTH TEXAS - .

+ One current indicator of economic ‘deprivation, or

~

-' o\ N M ""o L3 - ) (A -
‘poverty, in our country is an annual family income?of less

" than~ $3;000 2~»Accordlng to. the 1960 Unlted States Census

L
. . - -
- - SN

P -

<

1 W Keﬁnedy Upham and David E. erght, Poverty ™
Among Aganlsh Americans in Texas: ' Low-Income Families
dn a Minority Group, Departmental Iiformation Report
66~ 2 Texas Agrlcultural Experiment Statlon, Texas
A & M University, September, 1966.

2 The deflnltlons of fam11y and fam11y income used
in thé U. S. Census. of Populatlon 1n 1960 are as follows:
"A famlly consists of two or more’persons living  in the
same househo;d who are related to each other by blood,

marrlage, or adoption . . ." and ". . famlly income is
.as the combined incomes of al members of each family
"treated-.as a single amount. . ." For further details see

"Introduétion", U. S. Census of Population: 1960, vol. 1,
"part 1 - Unlted-States Summary, Washington. - Government
Pr1nt1ng Offlce, 1964.
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Report, Texas had 270,43é families with Spanish surnames.

-* ”

Of these famlly units bearlng Spanish. surnames’, 139, 663
had annual family 1ncomes below $3,000 - nearly fifty- ‘

two percent of them. :

o -
- R .

. The incidence .of poverty and the magnituoe of i

- N -

- -

deprivation varies from pne region to another, as would

-

be expected, follow1ng a regxonal pattern of 1ncreas1ng

levels as .one moves ‘from urban - to rural nbnrfarm- and -
- It -
flnally to ‘rural farm -areas. Nearlv all of -the countiﬂa

havlng extreme levels of economzc deprivatlon are con- i ty

fined to the South Texas area, the most severe'poverty

&

ievels exlstlng in the southern portlon of the state.
,pThat poverty and educational depr1vatlon are more press—

._—1ng problems for-rural famllles than for urban families

e
. .

1s also obvious. Among ruraL nOn-farm and” rural faim

famllles the poverty rates may be as elevated as-67-75

spectlvelyf&w., . Lo -

,perognt,

~ -

. . Rural Mexlcan Amerlcans constrtute a d1st1nctlyv c
.F -

dlsadvantaged group which' cannot help but be a handlcap
to the state both educat;pnally and soclally unless ex-

isting conditions can be corrected.
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As pointed out earlier in. this report, ane of

Py -

.-the most important factors in &etermining who will be
poor isbeducation. - or‘the'lacksof education. »In-
creasing educationa1Lppportunities_for the pooYr is un- -

questionably our prime weapon against deprivation in

all forms and at all levels.

COMMUNITY DESCRIPTIONS . TR

- e

Since the'extentoof deprivation on both a social

and an educational level does vary from one reglon to

another, brief de5cr1pt10ns of the communltles 1n wh1ch

[y

the members of the Teacher corps worked are 1nc1uded in

this report. These slmple descrlptlons show to some

» degree the patterns of. varying ‘magnitude af depr1Vat10n

<

that exlst within- the tommunltles. The commup;tfes de-

N P 1
- s . - a

,. scribed’ are~pa§ticu1arly significant Because they re- .

- present hoth rural‘and"ﬁrﬁan-cénters. A ; [
‘—-—-—-_.,__,‘~_,~ * ' A - [ ) . ‘%
X - S e e .. .
CORPUS CHRISTI COMMUNITY R

S
.

-

- -

'Corpus Christi is located'in Nueces County, Texas,

- ‘a southern Gulf Coast area .of elght hundred thirecy- 81ght4
square miles Wzth a populatlon,of 221 573, as. compiled .

in the 1960 census, of whidﬁ 58,000 or twenty percent

-

’ ° -

e ,.F’"‘— o
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"have annua1 family incomes of less than 53 00aQ.

&

Eight-

een percent of .these families have an annual 1ncome of

¢

”Corpus Chrlsti is a metropolitan_

o

. less than’ 52,900

area with a population of 190,000. 'Major industries.

are petroleum and related products, chemical shipping,

.
L\

agriculture, recreation and tourism. .

o The. Teacher Corps, had interns asslgned to two.
b .

junior high schools 1n .Corpus Chrlstl,

£

glla Barnes

Jungor H;gh School and Wynn Seale Junior High School.

~ The two- schools 1nvolved in the project are located 1n

the "target area" or the area of. spec1al need ,Approxii

t

H e

% —_—

mately_n1nty-f1Ve percent of the families in the school

areas are Mexlcan-Amerlcan and more than elghty percent’

of the school's student body comes *from fam1I1es w1th

an income

'cf less than $3,0Q0.

“w G

-
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RIO GRANDE- CITY COMMUNITY.

-

The Rio Grande C1ty consolldated Independert School

Distrlct ig the largest sxngle employer 1n RlO Grande crty,

.
¥

co R e L

-an agrlcﬁIturaI cnmmunlty on_the ,Rio Grande River in starr

[

- e L

i
!
[}

1!

County, Texas. RlO Grande Clty is the center of the agrl-

culturally r1ch Starr County and has a population of approxi-

.‘

——mately s&xlthousand. _Theﬁwealth 6f the-county, however, is )

felt by only a few of the residents.

‘Well over half of -the

’

-
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families in Rio Grande City earn their living on one of

thé many farms ‘n the area.

—

There are nine schools in the system w1th a- total

Zome enrolIﬁent of 4 062 . in grades one through twelve'. Accord- e —

1ng “&o the Un1ted States Census, flfty e1ght percent of - -

the ohlldren in the school district come from low-income

—famrllesa_ﬂ_he“perc 2ntage of Mexlcan—Amerlcan children’ : 4

. ] .
in -each school varies from sixty to one hundred percent:- . ‘-% -

- 4 - - -

BEN BOLT-PALITO BLANCO COMMUNITY =~ S

- s ~ - ) -
-

*n

f The community‘of-Ben"Bolt, approximately four

a0 ) - * . s« .
hundred in- populatlon and- the communlty of Pallto Blanco, Lol e
R . ) i

. N -
- e

@
b

approxlmately two hundred in populatlon,~are rural towns - ; T
el !

located:.in agricultural ‘Jim Welrs County, Texas. The Ben = " -

’
L

Bolt-Palité Blanco Independent School District is com-
o*"— »

3 B i . -

RO e ——

. posed of two schools. The.schools_are fleven niles apart, . ~

an elementary school in. the. Pallto Blanco communlty cons- .
- sists of. gradis one through four while the- other, looated y B
- ; . in the Ben Bolt communlté: is a combined elementary and
\ e ~ .
- high school consIstiag of grades five through twelve. -t Ll
-— “ / N

T Both of the communltles are in an agrzcultural

— e

. s ‘ —————— .. - °

area and the ‘great majorlty of the studénf"“comemfrom_l“

. .
e a k.

— homes in which one or both of the parents Worknln_the

o
s e

¥ : fields:- Nlnety-elght percent ofk the students are Mexi- —

Srovosn € s Orne raanr? o

-0

can-American. The median edué%tlonalulevel of both of

“

- 12 - : -




the communities is 4.5 years; almost half of the adult
. - populationrhesnless’thén an éight grade education and-

fifty percent of the students leave schovi before grad-

J .. uating/ﬁrom’high school. °
2 L " EAST CENTRAL COMMUNITY - , ) :
. . o 4" ‘ _ ‘
.ﬁm:_r_“ ¥ East Central’Independenﬁ-School District is ig-
.o - 'M/# cated flfteen';zzesqeast oéﬁgrban San Antonlo.g_i£~ls“"

a rural school dlstrlct and takes in approxlmately oné

mentary schools Harmony, John Glenn and Salade,teech
o ‘composing grades one throd@h six. There is.also one jun-

e

«

i
!

ior high school consis£ing of grades seven and e'ight and

one high schocl consisting of grades nine through twelve.

e s At o o o it i O NSowas
.
.

~—~ <.

“-All of these schoois are'overcrowd%d and undetrstaffed.

H

Each of the three—eiementary schools has an enrollment
> of between four hundred and six hundred students.

The maJor 1ndustry in the community is agrlculture

and the majority of the people earn their income from' the

~
3 ~

\\\J surrounding farms. The community is made up of a mixture
\\oi\naéionals - Negro, Polish, German, Mexican and Anglo;-

. ’ the\EE{man'and Polish people comprising the majority.
—— A R \\ o, ot N . "' .

- A .
_mately’$2,500\tg $3,000 annually.

P hundred fifty square mlles. The community has three ele-

groups. The average.income of a-family of six is approxi-

’
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_ by name.

_plays, games with him, allowing the child to.

- what it is doing.

" She helps the ¢hild notice and recognize. what pr1nted

]

CYARACTERISTICS OF DEPRIVED CHILDREN

’

Long before they reach school age, .most children

begln an 1nformal but vital education.

l’
" . 3 °

her Clld p1ctures, pointing out objects and calling them

NS

.

The mother shows

She reads to him, . sings songs with him and

comment and
L

to express himself freely.

+

She lxstggs patlently to h1<

questlons and-answers them serlously. The Chlld is ‘en-

couraged to bulld with blocks a: and o EH“*“toys-te~be~con__

i .

_sbructive and to be creative. " . ' ’ °

A
Mother and child may watch a steamshovel at work
- -
in 'the street as the mother explains how it works and
- - . . ¢
of

In the‘supermarket, the mothers

.

most little chlldren w;ll encourage them to help her.

.

~

brand names look 1like and perhaps encourages him to f1nd

his favorite cereal by himself._ The usual child may ‘be

-

taught to print his name and to recognize'many of the

-

letters of the alphabet even before he enters the first

grada. Through such oralnary things as an excurslon in
~
the family car, the child huilds a reserwoirﬂof experi- .

©

ences and knowledée which helps his world to grow wider

°
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"~ —under three subtitles.
« . Tm—

——— _\-§“h_teachers to better understand this particular

. worked in the South Texas area.

£

and more’meaningfql to him and upon which his formal ‘ed-
- ucation will be ouilt and his knowledge expanded:

This is not true in the home of a deprived child.
» . _ %

Characteristics of deprived children are discussed

-The first area of discussion, en-

. ST i

fitled‘"Guideizﬁes‘for~lééfgiii;of Deprived Children",

: 3 . (3 \ :
deals with generallzatlons_that can be-made about younyg-‘*

sters from/poverty c1rcumohances whlch may be clas

-~

. as dlsadvantaged or deprlved chlldren;“and-whiph may.‘i_h.e_lpq_“~

type of

“\\\\\ -

child. - ————— ) . ‘ .
. o ) .

The second area of discussion, "Collective Char-

acteristics",

is more Specific and describes in greater
¢ . .

. detail the students with whom the Teacher Corps members

«
« . b4

T
In:thegthird‘area of discussion, explicit and

- - . 3
concrete examples are glven 1n the form of brief 1nd1—

v1dua1 descrlptlons of some of the students to develop

..

1nslght 1nto thlS type of stu ent and to help teachers
to recognlze speclflc charactorlstlcs and attltudes

fostered _ by educatlonal deprlvatlon.

h

GUIDELINES FQR TEACHERS OF DEPPIVED CHILDREN

o ) * )
. . .

Teachers worklng Wlth economlcally and education-

ally deprlved children need to face honestly their own

- 15 -
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0 * )
preconceptions ahout racial and national traits and ana-

-

lyze their personal feelings ahout their students. .7

K > Harboring stereotybes and prejuaice can be ex-

-
a

tremely destructive for a teacher may impose these de-~-

structlve attitudes on the grow1ng chlld's image of him-

) - . self. ‘Once a_chil

135 learned to .look on himself as

o~

or doomed to failure, ravers-—

being inferior, different,

3

'-l
o]
]
=
'-l
n
[+
.
P
(.
P
=
o]
o
w
o
[e]
2]
o
o]
<
He -
o]
Q
=2
e
8
o
=2
[+
o
.'5"
(D
O
»
o]
n
[=3
0
0
m
.,
N
p
n

- . o = -~
L?%»~_MHWM.\"mMﬁm“MVcohstantly aware that self- esteem and self—confldence are
‘ : i ‘“““*-‘-»““‘,m —— - <.
T | both basic to learnlng““The~dean1ed child often lacks :
. N . h\"—\ . - .
. botb of these. However, the potential in these: children— :
. c oo N\\\%\\\\\f\-
\\\ is great and though the deprlved child may, require more )
~ i . .
! \\\\gatlencé ;and demand more attentlon than most other stu- - .- R
. - ¢
N : de\ta, a teacher must not be bllnd to thé admirable ° -
L . « . \\ , ;v 3 3 -
oﬁ " . qualitie® which they possess and upon qh&ch the schools

I/ . ¢
can kuild. N . Lo
- Poverty and ail that.goes with it often results in

. .
v .
¢ -

-~

edugational deprivation. The cumulative effects of pov-

. erty“mustrnot .be confused with a lack of 1nnaﬁe 1nte111- ~ T
P gence or with a lack of ab111ty oh*the chlld's part. The o

*--*r__\_
4. ~

dlsadvantaged ch11d lacks many of the emotlonal and"\ T= -

. — - ¢ B Ve
f -

——— . L

e - - tellectual building blocks which deve10p_"1ntelligence".

¢
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Attitudes, experiences and motivating influences which
prepare more fortunate children for fuéure'lod?ﬁing ex-

. ..
L] ‘o

. periences and which are taken for granted by m~st o} us
. . &
are never developed in these childﬁeﬁ:or experienced by

]

~

-

a
’ . >

- [ 3
them. - '
. . . . .

s . \ . -
. Childrgn from disadvantaged homes learn more

LN

qu&ckly with concrete talks-whi;e théy aléo do some-

thing thpé actually requires the use of their hands

~

‘, ‘and mﬁscles. Touching and manipulating physical things * ~

seems to offer security of a less abstract nafure than
discussions. Other children usually find the ability

* to converse well and enter discussions with an older
' o L
person stimulating and satisfying Eggause they identify.

s “-~§»‘R““\-‘
this activity and ability with maturity and it makes them

féér\more grown up. However, deprived children tend to
3

'\ . T
be contemptﬁEus of conversations and discussions, never

having learned to appreciate intellectualizing as a form

«

rof meaningful identification with adults and with matur-

-

ity. . . . -
Often gee most natural way for these children to

I S
express themselves is through prcfanity or ‘“street"

"?which is usually a very real part‘of their homes

B

lingo

. and .of their neighborhood environment and which they

o

identiff as a characteristic of maturity, making them

. ’
' .

7]

v .




s .

feel more grown up and therefore more important. Teachers ’

with an honest desire to educate and motivate such chil-

dren should noé let the use of profane language by their N
students upset or shock them. Be able to/éccept each in-
dividual for what they are and fo}.what they can be, no

one can force another human being without cansing rebel-
" . " .
lion in some form and even the possible closing of chan- - T

¥
* . .

nels of communication which are so vital to learning: }
b - . ’
“ It should be xemembereq that there is a consider- ¢

able degree of both family and clan loyalty in these chil-

dren. no less real even when there is cursing and shouting ° ) Y,

v

o

)

in their homes and among their family members. For, like
. - N g

most of us, even the most disadvantaged parents usually .
g * L;‘ ) _ :u;
want(yery much to see thgir children succeed in schocol. o T

But, Fhey have no idea how to help their children succeed.
Pérents who have themselves suffered educational depriva-
tion and who live with cinstant economic deprivation which . }
forces them, in a sense, to develop a preéccupation yith ST
rudimentary living, t;nd to have an over deveIOpeé‘;ense :
of trust in the school system's ability to educate their !
children. 1In th& past, th;; trust has often bé;u misin-

terpreted as apathy. However, lacking the educaticnal

background to know how to help their children and con- ., ’

trary to prpular opinion, it"is often this trust, rather




’ # . . 3 - .
than apathy, that keeps "these parents from :
o N .M;__‘_":, s;e - s ? . e . rv-:\

children, to, learn. ’ oo

sy >

- P -

TOLLECTIVE CHARACTERISTICS - .

LT .’ e . R
+ et ’ s , - . P4
S (3 . :‘.

» £ The Teacher Corps members in the South Texas-area

s e — "—-——“-1«-1 o ) ‘”

4,
Yo

. , -
L LT YOSy ¢ Lol SN

‘found_jhat t@; general characterlst ics bbserved by them

"
-

of the students

to be’ applleable collectlvely to mos é

~‘, "
b w1$h wh(m they‘worked fell into four catagorles. (1) Mo-

-

tlvatgon&i (2)- Educatlonal, (3) social, and (4)xPhys;cal

wers
‘s .

0 -
3 Mot;vatlonal Aspects . ] . - .

°

"The'deprived child usually has a nege;ive.self-

- 3

- himself as a student. This nega-
- .t ,

image, partiéularly:;
T tive Self—imagéﬁis reinfbreed @y his_teacher's lack of

-
"¢ . d d

5, T : 4.

vexpeéctation for him in his schbol work, for teachers

often-expect 11tt1e from these—studen%s,
~ \n«"“A ’ . .

the child

and lacking mo-

4

tivation, doesnot disappoint'them.m? These

v

children have no loug range goals and aré often condl--

tioned to'failure3ﬂecause hey have experlenced contln-

ualaéast’faifures; They dls rust their teachers, and

» [

-

2
afeﬁbery negatlve in attltude toward both sdhooh.and

s”

P o

\

v ?2’\:\}

authorxty. They often smoke, drink and violate %he ie

-l

at an early“qge - Eghand out of school -

attention often makes themdiscipline problems.
- . B vy - — >

the need' for
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- o iEducat:Lonal Aspects

e
R,
v 4y

-

B
< -~ . -~ '*h -~
o [

P . ' ‘"Parents of deprived children usually have little

or no educatlon ‘and, therefore, are unable to help their

-

s . children very much with thelr schoollng. The parents ) - i

= B s ~,
- -

also 'have a tendency to place too much trust in schoo;i

admlnlstratqrs and the school system in general.
) » 8 . \‘.
- o ) ‘In many cases, ‘grades have little value. In fact,
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. - good’' grades and doing ”unnecessary”"assiénments'is a
: "~ type of "selling_out”lt It is prestigious to .some’of the

- _ Students tciéot do well in school and attending school

Q

1s not usually con51dered very important - Dbaby sitting,

o . _ e

b111 paylng, and weather may have"pridritj
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) - As Students, deprlved children lack the'experiences ’ :

~ ~ .

and attitudes that,prepare children to do well in school.
4 . : - o :

— Furthermore, the occupations. they are familiar with do not

require formal educatiom, thus the ecquisition of educa- . ot

. _ tional motivation and goals is again stifled.

° Social Aspects ) , e

©
N

Because Of the lackZof a sgimilar image in their A

[IPRRI S

) g home/s, deprived children have difficulty identifying with ,

: teaéhers in general. Iun South Texas Jthe teacher identifi~-

\

™~

A

catfon problem is increased for the many Mexican-American .
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children who come from disadvhnfaged hones.
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For these

childreg, the inability to identify with their teachers;,

pirticularly with their inglo teachers, -adds almost inj'

surmountable dimensions to an already acute problem.

For the majoritv of the Mexican“American children,

LY

little emphaéis is placed on speaking English otﬁeg than

when they are in school. This adds the difficulvy of a
second language Barrier both to the socialvaspect’and to
the educational aspect of ‘the 'problem of'teéchégg these

s’

particular children. BEEEES

Because of the smallness of'ﬁhe.homes in which

most disadvantaged children livef‘and due to the tend-

ency of these people to have large fémilies, these chil-

dren learn-to live with noise to the extent that learning

3 . -

to distinguish sounds also becomes ‘an almost insurmount-

able obstacle. The child simply learns to tune-out. When

combined ;vith the second language diffic:n;y, lack of ed-

ucational ﬁotivation, inabil;;y to identify with the teach-
Val ’ . -

er, and_othet distracting influqnces,"thig tun?ng out pro-

cess can strain-compunic;tion befweén teacher and student

to the utmost.limits. . . : .

- - Emphasis is placed on the family in the Mexican-

American home; there is usually deep loyalty to each

= . . n
PR e

R

tead

Jve it

MUR R L N AR 4 v

TN

"

othef and to the family itself, the head of the family
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being duly recognized ae';he decision maker. Students

coming from these types of homes often have great re-

sponsibilities in their" homes such ar caring for y0unger
brothers and 51sters and/or, helplng to meet some of the
. k3

& v -

flnancual burdens of the family. In~addition, many of.

these students come from broken homes and max'live with

a Stepfather or,aﬁetepmother or with grandparents. Each

¢ of these factors contributes to the over all prcblem of

the economically and educationally deprived child.

*

-Physical Aspect

. -
P

As brought out more forcefully in an earlier

section of ‘this report, the vast majorrty of educatlon-'

ally deprived children come from economleallyodeprlved
homes alsc. They usually_have dental, sight, hearing
erd othér health-ahd’medrcal problems. Not only does

lack of money inhibit chauge in thls respect, but in’
addition,_these'people have developed attitudes of dis-
trust toward doctors and-medicine which prevene them

from accepting oppertunities for correctron. .Students

. - : . 1
from disadvantaged homes are often undernourished

~

-amd

-
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1 Small white spots are apparent on the faces of

many of these children suggesting improper diet.
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tired during class. They miss meals frequently, eating

ice cream bars or a bread roll for lunch. They generally
do not have good shoes and clothing and seldom have the .

necessary warm clothing for cold or rainy weather.

~ - ]

STUDENT DESCRIPTIONS

13

The folléwing are simple, brief descriptions of
0 g ) .

some of the students with whom the Teacher Corpsiworked
. ~in the South Texas area. They represent explicit and
concrete examples of attitudes and circumstances so pre-

valent in economically and educationally deprived chil-

i dren, 'in the South Texas area in particular, and, will

b3 . -

% sexrve to acquaint the reader with specific character-

o . . <

LS . ' ’ .
C T istics and attitudes fostered by deprivation. s

2]

MARTIN - At twelve, Martin has.already seen "the in-

side of a jaillcéll. He and .some friends spent

" a night in jail when they were picked up with a
stolen bike in their possession. "We were caught

by the cops at midnight fixing a bicycle."

°

ROBERTO - Occasionally Roberto and his friends steal

bicycles and strip thenm. E#eryAchance they have

-

S sty ety i 0ty ol it 3 1 by
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4 it P b Sttt adodo it tpion,

they :hggli£t+_a1en“things—iike—aa—quﬁST——”ftSf'

"They can't catch us."

3

S0 easy sir.”
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JUANITA® - A long, blatk haired, dark-SKifined girl-who
- o= : =Y ¢ ’ s

° speaks ugly Spanish- and poor'ﬁngiigh, bnanita'p;é-' B ’

———

~%

. sents a definite discipline-proﬁlem in school. .Re-
cently, she and a triend skipped school and Qére

caught by the police with™ twenty-two stolen re- . -

. cords in pheirLPOSSession. Three days later she

- ©

openly told the entire class what had happened- to

-

ot

her. Juanita wanted to go to special }equcation

bécause she liked. a Boy who aiéo goes there.

7
<

‘MARY A - Twelve perzons live in Mary's ﬁarents_ modest

]
e

T~

Rl R

twe bedroom, five-room house including a’ married

. brother and a-married sister and their families:
-According to Mary, her father often disappears for

two or three days at a time. Mary has always been

in special education but this year she was placed

in a regular class. She can speak in both English

.
hd e
P4

and Spanish very well but she cannot write in . _

L

either language.

o

SIMON - ‘“"Sometimes I don‘t study because I don'*t have

it oy

a piace to study at home. The only quiet place

is the rest room, but most of the time it's in

» | Wk e

ol

use." "I like to study and read, but I just

-
.

cap't."”
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JOHNNY - A good fgﬁena of Roberto, Johnny also shop-

e ———

—————

1ifts whenéwgrmﬂé th“ﬁﬁé:EhancguﬂaAtmgﬁjgggenf

Johnny boasts that he 'has taken shirts, pants,-

shoes’, and. other things and that he hast neveg:”

- [}

————— -

... _ _ _heen_caught. -Johnny has-a stepfather who "raises

N e e —_

—

- hell“.everytgme he drinks.

- »
X}

L {. . . :
” T 2 - -
CARLA =~ A big o?%r—sized girl who doesn't seem_to

care about her appgarance or about school and is

absent nearly éve:y other day. Carla belohgs in

-on special educatiodon classes but refuses to go.-She

does iittle in class but daydream.

JUAN ° — Big and still, growing, fifteen year old Juan
is a seventh grader who feels out of placé with

-

the rest of the gtudents. Although Juan is a

i

pretty sharp kid, he refuses to comply with all

a

the teacﬁing rules. "I want to change my fam-
ily's way of life, Q@t I don't know how. I

can't seem _to get anywhere in school. I want

-—

to be a mechanic, but I don't get shop classes."

|

Y3
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DAVID - David lives with his father and grandmbther.

His mother ran off with another man. However,

—.

——— —recently, his faﬁhef’femarried which seems to
———crecently, his f

be helping David to do better.in school.

-
e -

WCAﬁLOS - Dgr;ng the luncy hoﬁrhy?h can see Caﬁlos
. . either eating bread with Bill or going around
9, . . .

' f;lb friend to:friend:bor:oying‘money. His
.ﬁother'Aigd 1$st year and he and . his tg;ee

brothérs 1live with their father in a small

—_ apartment across the street from school.

ROSALINDA - ©None of the teachers can "put up" with
~ Rosig.” she .s very aggressive and is con-

éﬂantly trying to pick a fight with anybody -

. who will respond. Rosie is fifteen years old

- ~~ and ‘has a-.-stepmpther who is nineteen years old;

yer father 'is in his miq,forties.

R DONNIE - Donnie can't seem to stay still for a whole

- -

minute. He is constantly seekirnig attention in

L)

3nyofo;m, which-usually results in the wrong

b . _kind of attention. His .parents are divorced -

and he lives with his gfandmother.

- e
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HUBERTO - ‘He.alwéys has. dollar bills and is cbdsfantly.
e - buying things at school. He seems to be a very
- normazw;hild except for the fact that he is crip- ) *
) : : v .
pléa’énd must.use crutches all of the time. Ap-
] parengly Huberto has developed;é negative atti-
; ~_-«M“—?m‘__.-EEEE‘EEﬁé'fd“'schr:.c;l‘for he is absent very often

and his grades have suffe'red., to-

. g

. . . —

b e - - Y
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THROUGH THE SYES‘OF THE STUDENT

-

..The iollowfng ﬁeveaiing pieces of conversation, N
taken-.directly from'ﬁiscussions'yith some of the dis- :

advantaged ‘students’ with whom the corpsmen WOrkeq in

the South Texas area, depict the disillusionment, the .

. . B
o v e AR s T
<

discouragement, and- the-inhibitions that become a pa¥t

h - - - -~

-

of these children's attitudes and a part of their way
- ) -

of life. These few words illuségate:to-somé;extent 8 i~

- ~

how the seeds of fatalism and hopelessness’ are sown -

ot Fad

offen°unconsciously' - by a well meaning but insensi- . -

-

tive. teacher.

-
) —////, ”On ny uay home today I noticed that.most
; teachﬁrs have new cars. They must be rich, just 1like
the people with blonde hair. I wish my father had a
car, maybe then he could take me to other places.

[N AT P f.. -

*
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"Today ‘was my first .day of school and I was
scared because the teacher' spoke funny words very
fast and I -could not understand anything she said.
Nohoédy in class learned or said anything because we
were scared., When I started to talk to Jose,  she
told me¢ to speak in English, so I just stopped talk-
ing." : . . ) . -

- -

"My mother says that teachers know a lot and
~that I should do-as the teacher says® Now I can un-
derstand some of the things she says but not all ¢f
them. There are some of the kids with yellow hair -
that know-a lot. They are very smart and talk redl
.fast just like the %£eacher." ’ -

° ~ "The teacher got mad at me today-because I
could not read like the students  with yellow hair
read. There are other students that don't have yel-
low hair that read well, too. They always wear new
clothes to school and they know a lot. I'll.never
get to read like them because there is. nobody at .
home that can help me." )

“The teacher told me today that I had to study
" at home so that I could grow and be somebody. - .She
* said that I should read like the good ‘students in her

" class. I don't know what to do. I guéss I won't grow

up to be somebody like my teacher says." ,

"I got ;ibgher failing grade today - a big
red F. The teachet said that I should be ashamed of
myself. I am so used to getting bad grades that low
grades don't bother me. My parents don't know what
to do about my bad gradgs." '

°

"I don't like school anyway. .All they do is
push me around all day long.\ That is why I skip

school somedays. This school“\has so many silly rules.
You can't speak Spanish, you can't chew gum, you can't
bring chains to school, you cénot\bring candy or cokes,
you can't go to the store across the street, you can't
wear your shirt tail out, you can't\do anything with-
out breaking a silly rule." \\\ ' .

~ 28 - \
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"I was really enjoying myself in class today with
this game - ahout state capitals, but then we stopped play~
ing because we were making too much hoise. Just when I
was beginning:tonlea;p something easy the teacher stops
it. She' gave us some seat® work to-do. _She always gives
us seat work. We never Finish playing games. We Have -
to know everything that is in the books. Many times I

pretend that I know what I'm reading when I really don't. -
I guess that's why I make bad grades. .

2

v
L}
- “

"The. couinselor said that Junior High would be
different, but so far I am.lost. This is not very dif-
féant. Every time you do something wrong they paddle
you. I don't mind getting paddled - it doesn't hurt
anyway. Today two “funny looking men dressed ,in suits
told us that.we ‘had to follow the rules. They told us,
to read the rule book. 1In class’you have to be ‘like
a saint or the teacher will send.you to the prin&ipal's-
office to get paddled anyway." - - °

& ~
- N -

“One of the teachers- told me today that I had
been in school eight years and that I didn't know any-

-

“thing. T wish I;hgg‘beén able to answer her questions,

but I can't say the right words. I have to think - for
a little while and they get mad, Everyday I come€ to
school, but I don't. learn or make good grades."

* - ) . v
,

"The prinecipal and'the“teachers are just like

"the cops. They-wait for you to make a little mistake

and then you get it. -All of them ‘hate me, "I don't
know why, but I don't care because I feel the game
way. I was so restless in class t8day that the .
teacher sent me to the office. I guess I feel un-
easy because my father has been unemployed and my
ﬁother is sick.. When the principal asked me if-I
had any problems, I answered "no". «Anyway, he does-

n't really care. He won't do anything. I have one
more chance before I get kicked out. Anyway, I've
been here five years already." -
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- "Yesterday .when I skipred school I met two
dropouts, they told me they had" the same problems
that I have in school,.but nobody offéred to help
them or try to understand them, finally both of
them were kicked out of school for fighting. May-
be’that's what's going to happen to me. _ I #Want
to stayiin school because my parents want me g .
but XI'm not doing any good. The teachers say I

“don't know anything .and I helieve them."

-~

. "They all say that.hiéh‘schbol\yill be dif-
ferent, but that's what they
school. I don't like s¢hool, this school is for.
mama's boys, .all the sissies do what the teachers
tell them to do.. Aglot of us don't,. we're differ-
ent. I don't think I'll make it tJ high 'school be-
cause I don't know anything anyway. Who ¢tares?"

B "“*—s‘\__._ 4

ANALYSIS IN RETROSPECT ~ - - -

*

Something needs to be done fqr these students .

other than separating them from regul?*r classes, se-

»

) o : . L . . . ‘.
quencing,. special education,'currlculum-d{vis;on and

said about jupioxr high’

'
i

<

other similar programs, for it is a mistaken concept

LY

6f education to assume that book learning =lone - is

involved. Ability to relate meaningfully to peoﬁle,

to,aécept authority as helpful guidance, and ?3‘3§={

sume a useful and confident role in society are ne-

—— e el

cessary anmd—intricate parts of an individual's edu-

cation.
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- the level of living is also raised, socially and ecénomi-
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- .
Formal edacatlon~programs prov:ded thh.regular

wveekly school work and daily classes are the most prac-

'

tical and the most avaiiable and widespread means of com-

. ' N .
bating deprivation.- By raising the level of education,

’
<

'cally; since deppived énildren usually_ come from families

with lower levels of eeqnomic attainment, as well as low-

er levels. of educational attainment. :

. . ‘.

It is hdped that the previous descripgtive fnsights

-

will serve to make teachers and school administrators more
cognizant of the growing number o% younsters who are not
. N = ~, -

- ~
.

;equipped to succeed in eu} present school system.

v

South Texas .has an acute educat10na1 problem grow-

. o
. Jing out of-.the crossxng of two cultures which have failegq

to develop uidespread, effectlve communlcatlon to a551st

them in acculturation processes. - .
. Q§ .

1t is faarly well establxshed as .a fact that the

Spanish speaklng members of the South Texas area have

‘% ’

generally had a.difficult time adjusting ta and succeeds
. . L} s - I

’ !
gng L%r;he educatxonal system. Living in‘gommunitxes S~

. = .
generally dominated by persons of a djifferent cuIture,

they have often been cgnfronjed ‘with preJudﬁce and dst
_—

_ crlmlnatlon. Y : . A

s . J i
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—ﬁspﬁakiﬁ§”bhi%dren and have contributed to their

A e gy ke ., - - -=
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School facilities have often becn inadequate -

-

and the Spanish speaking students have sometimes been

L4

’ segregéted from other students. Schools have not been

fully éympathetic to the special needs of the Spanish

peorx

educational performance. Statistics show that féxgs

-

has' five million Spanish surname population which ine-

v, A}

cludes twenty percent of the school age students. Eighty-

nine percent. of the children having Spanish surnames and

L]

» with SPAnish as their first ianguage dxop ouat of scliool

before completing a regular twelve Yyear educavional pro-

gram; forever being forced to choose between conflicting

sets of values, being rewarded or punisheqd depending’u@-

[y

on the cultural system. . | R
Teachers ‘do not  always provide for individual
differences, as'emphasized in education courses, when

- -

teaching Mexican-Aﬁericqn children. They "are more. a-

ware of such a need in the English speaking student. angd

«

Severo Gomez, "The Meaning and Implications of
Bilingualism for Texas Schools,” in Dwain M. Estes and
David*W. parling, (Eds.), Improving Educational Opportu-
nities of the Mexican-America.., . proceedings of thg _
First Texas Conf2rence for the Mexican-American, " San
Antonio, Texas, April 13-16, 1967, pp. 42-63.
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attempt to prov1de for such dlfferences wherever poss1ble,

however, this tends to be more in terms&of‘the Engllsh

- " .

speaking student and conformity and .similarities are usu-

. o . LR

ally emphasized rathef than‘individualityi Too often,

),

-

)
providing foﬁ?"lndiv1dual c‘:l.fferences'r erroneously be-_

C e b

comes ; nfused w1th changlng a Chlld in the school rqom

to what the teacher thlnks is- desirable.

- ‘\

For the Mexlcan--

~ ‘
- “Amexican, th1s concept is often in ¢onflict with his fam T
2 ily environment.. v
TE s h . S . w“ L7

~
.-Many of the Mexlcan Amerlcan-parents have llttle -

-
* . =% - "

L. . .- education and have no long'term educational godls'for

. ’ their children. _Accustomed to' poverty and to an 1nfer- -
;o - . "

. . ) - e

- - 1or place in’ soclety, they accept the’ narrow limitations
f ‘ :‘{. . ~ ° PR

- meosed on them. ' Since many of these parents are”, . poor
" Y . and,uneducated, they trust the school to edx*ate their

-~
‘. . .

children. 'Contrary to popular bellef trust, more than’
. . ,’w’_;r’. .

apathy, keeps such’ parents ‘rom helping thelf”children -3

. . e
. -«

. -~ to learn. . = - S ) S

‘ ' ) Rlchard A. JLamanna and Julian Samora, "Recent
i . - Trends -ih Educatlonal Status of »Mexican~Americans ia
c ’ - Texas," in DWain M. Estes and David W. Parling, (Eds.),
T . i 1y roving- EducatlonaJ.gzportunltggs oFithe Mekican- - - )
) . - American, proceed1ng§ of “the Firs Teﬁas Conferencs )
" ce for the Mexlcan-Amerlcan, San- Antonlo, Tekas, %pral
. 13-15, 1967, pp. 20-39., . . “e &
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. ' In some of the schools the child is tested
. ‘ . . 7 ) « . N ®
¢ . and in many cases "laheledﬁﬂgnd segregated as a non-
. achiever, poor achiever, special educatién student,
St <08 : _ . E
- - - . . N . . ” P .
Lo or placed in some other categoryi_ .Once .a child has-
. K " Ty {
D S » K
' acqulred a fatalistic outlook<and has thus learned -

*to see himself as doomgd to faxlure, it is much more

*

dlfflcult to. show him that he can succeed. And, once

\ ,

" a Eﬁild‘§s so labeled, teéchers'exbect little . him

T

: ) as:a{student'gid they are usually not disappointed.

X v . "Usé of the.Spanish'language‘is prohibited‘within
o ) < _' _the'sch;olgrounds in ma5y schools ;h this area with‘cog-
- i “.sequences of penalties or pu;ishment. Tﬁz chgigrqg of-

s ’ - ‘ten come to feel ashamed of their owntlanguage and in

. - - : -
.

“r- an effort to conform and to be accepted they disclaim a

spéékind‘knowledge of their native 1an§uage¢which in

turn limits and inhibits their ability to express them-

N

- selves in class, in talent auditions and in other media

s

of self-expression.
q The Mexican-American is under heavy pressure to

function "like the rest of soc1ety in thought, in word,

v e & .
.o : and in actlon. LThlS burden hecomes almost unbearable

’ bmﬂ«ghen,applied~hx_;he teacher in the classroom. Some

teachers wild consistently reward the Mexican-american

child for behavxng like a ' middle class Anglo, and with

1!

"s
S | ’ e

R Y

.

ORI

A e St o




-

RN

ERIC

2 f
e |

NI A b s o

st A WA A o RO AT SO NYRIN,

—n .

{

0 AP FARL U o R S ST D 2 NP A 4 Y

<

>

Te

the same persistence punish him for behaéing like a

Mexican-American. In this respect, the school often -

does more to make the Mexican-Americar child ashémed )
of this cultural heritage than any other force in

"society. <The child who is learning social roles is

caught between the culture of his barents and that of -

v

‘the school, as well as thét 6f'%he rest of the com-~

ceo 1 .
munity. - ’

.

A 1
a report,

Kingsville, Texas. .

'~ & *

The bulk of the preceding information supplied-
in the foregoing portion of this report was compiled for
"The Mexican-American in South Texas"™, 'given
by Albérto Huerta at a faculty luncheon culminating the )
activity of the Teacher Corps, Texas A & I University,
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L 4

METHODS

L
i3

" To the schools of the Southwest and particuldrly "

to the cities on the border, the challenge of incr;ééing
educaéional oppbrtunities for écogo;ically disédvantaged
cﬁildren is not a new problem. - This problem ié maéni-
fied because of tﬂe impact of cross cultural language
problems fcr the Mexican-American chlldren who must at-
tend schools where English is usually the only language

»

spoken and in which}éll classes are taught. The chal-

- T .

-~ lenge to provide the MexicaniAmérican child with mean--
1ng£u1 educational experiences is still one of paramount
1Fpoxtance, for a child may entar school under the Jdual
handicap of un&erstandinq neit&er the lapguage nor the
culture of the i?stitution upon which his education de-~
pends,. and'in large part upcn which his chances for suc-
cess in life depend.

Educat1onal pr03rams are needed which Wlll give

all students fluency in English, pride in their own

o

e
e o sy
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‘culture, and the desiré-to become'hapﬁy, useful, con-

tributing citizens of the United States. - -

This section will include a discussion of poten-

‘

B A 2

tial contributions which could be made through programs
administered by sensitive and informed teachers aware of

the complicated-educatibnal problem in which Bilingual

.
N

- - ~
¢

N and bicultural conflict have become the central-theme. N R

Intégration of all the communication skills in
& . -

functiounal situations, in and.out of school, are impor-

o

tant! . To teach language not only as a means of com-
munication but also as a vehicle of éulture requires re-
sourcefulness, conscientious planning and loglcal - and o
organlzed approaches. 1In actua; tggchlng practlce, aca-
demic deQelopmené.and cultural O{ienéation should be com-
pletely integréted. Isolated language development and

i readlng skills are not adequate to help the student func-

NP RN L bl SACTRIVOL A N Y AP TIPSR sk B v s @

tlon in normal classrooms with peer groups. The success-
ful youngster mus t also have a good self-concept and must
feel successful in what he is doing in school. A child.

should never be made, directly orrthrough implication,

e

to feel ashamed of his parents or his home, or that his
parents are not concerned about him.
The importance of the teacher's role in the suc-

P

cess of educational programs cannot be over .emphasized;

;
5
{
i
y
i
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ihe'zspdeni must feel that the teacher cares and ise

L intekested in him. The teacher's personality, his

-

. attituée toward -and empathy for his students will . »

- .

greatly aetermine the success of .the program,. An in-
- structor who is cognizant. of phe problems involved willi

hold the clasg.té a minimum size to ensure individual —

ipstruction. 'feelings of ipferiority are,reinforced

when school children are placed in 51tuat10ns over
. which they have 11tt1e or no control, no feellngs of

success, and out of-which-there is no escape, except

rejectipn or withdrgwalh *
¢ . What are the schools trying tu:teach? What
school expefiences will help the child to become a sSuz-
cessful contrlbutlng memberx of soc1ety° ‘The purpose of
this sectlon of this report then, is ba51ca11y to stimu-
late thinking among educators égd othe;s concérned with
economically and educationaliy disadvantaged childreg

and to suggest avenues and make available resources for

combating deprivation. ) ;

‘OBJECTIVES

Information and suggestions given in this report -

are to acquaint teachers with the type of children with

[ad .
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whom the Teacher Corps worked, and for whom the program

was initiated. : And, to help- make people goré’éognizant,
teachers and ‘administrators in particular, of the grow-

ing -number of youngsters who are almost totally wun- .

equipped to succeed in our present school systém. i

Teachers working with disadvantaged youngsters

will find it helpful to have specific problems~anﬁ“fheir“

cause identified. Obviously,.it is not énough to know

—

that there is a problem - the key to success is to seek

and to apply practical solutions to the pgoblem.-Reaular
classes, sequencing, special education classes and other-

curriculum division programs have thus far beén limited

-in their effectiveness. -
The objectives of the Corps members, in working
) )

’with deprived@ children in the South Texas area, were .

’
e

L]

: i#
both academic and cultural.
At the academic level, Corps members hoped to

help the studénts: (1) to develop the ability -to com-

« - —_—

municate in English and to express their own ideas in

natural speech attbrns, as well as acquirin pro-
p P grn qQ g

ficiency in language for everyday convers..tion, (2] to

develop skills and understanding in content areas of

v

study and to acquire language skills applicahle to ali

———
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areas-of study, and, (3) to develop the ability to work

succeSsfully in a typical classroom with a peer group.

o -~ . )
Major 'cultural-objectives were: (1) to release

greater powers oé—self—expregsion which would 1lead to

3

a.- new sénsq of accomplishment and co?tributé to the

g

learning process, (2) to foster insight into.the cultural

. patterns and social values of the United States and to ’

-

develop appreciatidh of the Mexican culture and of thea

heriﬁage-df‘the.Méxiéén-American people in order that

children from both culturés,could,develop the desire to
. b f

become happy, useful; contributing members of éociety,
_ - . ‘ e )
and, (3) to develop, in such disadvantaged children, con-

— =

fidence, self-respect, self~actualization, and a hibhqr

- ' level of aspiration and achievement. - . -

— - v .

7

'The methods and materials suggested and discussed
here were found to, be effective’tools in finding solu-
- .tions- to tﬁé’problems of some of the boys and girls with

¢ whom the ‘Teacher Corps members worked .

- - - - -— ;

~.

. APPROACH AND TECHNIQUES .

P -
p——

A completely individualistic aﬁbroach to the sit-

~ " uation was emphasized: -small groups were utilized; close

R
S w4 o

interaction and complete acceptance of the children were

—
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conéiQered vital. PragﬁaticAapplication of any edﬁca4
tional techniques found to be successful was stressed

and emphasis was placed oﬁ the innovatiﬁn apprbach to
problems in teaéﬁing these disadvantagea children. The -
Corpsjmeﬁbers attempted to develop good rapport with
ghe;étudents and to assume the role of a friend and

helper who stimulates curiosity and enthusiasm on a non-

authoritarian basis. Special effort was also made to
involve the parents of the children as much as possible.

.

, A search was made for techniques which would help
the children to Become more aware of themselves by im-
provihg their sqlf-image“ana by increasing‘their under-~
standing of their relatidﬁship'to the world around them,
as ~-well as sy helping them to g&in self-confidence through
the deQelopment of their ability to better meet existing
situations. ﬁasic skills necessary for success in §chool

~~~"Wwere also emphasized, particularly the skill of clear,

analytical thinking.

’

" The children were motivated by structuring class
situations which would involve reai interactions and pro-

4 i .
cesses, thus bringing meaningfhl situations into the class-

room. Easy, initial success was insured while enough chal-

lenge was presented to create and maintain their interest.

/

-
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Varied and meaaingful approaches to lea;ning will

be made more effective with special equipment - it is
o ) .

essential that books and materials be available which |

are especially designed to meet the needs of these chil-
dren. This may mean that such materials must be created

or written by an imaginative and insightful teacher.

Student placement is also qﬁ extréemely important
factor in the effectiveness of' the p#ggram; many and
Qaried techniqugs should se used to group children\ipto
the most compatibie and wbrk;bIQ unitslfor instruction.
Too-often, children are pléced in special education
classes who really belong in some other program. Un-
fortunate examples- of this:are th; mentallv retarded,
the emotionally distuibed, and,'in.some cases, disci-

pline problems. This is an extremely difficult problenm,

however, because 'students do vary so drastrically in

.

o

ability, fluency in Engiish, and in academic achieve-

ment.

There is a great need, particularly in the South

Texas area, for teachers who understand; who are em-

2

' pathetic to the culturc of tke MexicanzAmerican, as °

well as to the Anglo ‘cvlture, amd, who are cognizant of

the social backgrounds of their students.
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The following description is an illustration of
the approach and fundamental techriques used to develop

Y

an effective communication level with. the childron.
The atmosphere of the classroom was changed-to
make it clearly distingﬁisoable from the rest_of.the.
school. | All student desks were replaoed with round
tables and chairs; the rest of the room was left empty
80 that the otudents would not have a feeling of physi-
cal re;trlotlon or distraction. To encourage group "
activity; which is so important for these children,
games ana puzzels were always made available and nearly
all of the ;hiloren'g dréwiﬁgs were displayed on the
walls'
Iniodoition to the most pleasant physical at-

\\mosphere that could be constructed, ; solid rapport was
agveloped with. the children. When the children entered
toé\foom, much of the pressure they had'previously felt

- in th usuai school situation was lessoned. The§ were
oiven ame oriented act1v1t1es) based on self-expre551on,
such:as\éanLng, ,painting or working with modellng clay.
The needé\éf the children were carefully noted through
consistent oﬁservatlon and prlorlty‘was given to acti-
/

vities adapted\to meet their immediate feelings and needs.
! \

o
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"At first, many of the activities were-non-verbal, -
. . ¥ s 'u * °

fbe§huse of the language differénces, as most_of these

¥

children weare Mexlcan-Amerlcan children w1th second lan- ™

social

guage problems increasing the educational and
difficulties already impedingdtheir intellectual and

emdtional growth. Usually, the child was already so

. aware of the language dlfferences that when a 51tuatlon
presupposed or férced a use.of Engllsh that theq chilad
daiad not‘feei adequate in he would ;ithdraw ox§even com-
pletely sublimate. 'Eifher reaction _was an extreme
barrier to communication in the!child'solearying ex-
perience. ‘ .': ~

For simiiar }easons,'the'cﬁiidren Weie not .pre-~
sented with any work or édtivity that théy could nct
accomplish sucééssfullyoand meaningfuily, without frus-

tration. This” consideration, though obviously,funda-

~

mental, was very beéneficial and .even essential.

-

The experience background 6f the child, however
great cr however limited, was utilized, where ever : -
possible, to facilitate the child's'iearn}né. This
helped the child to adjust more'rapidly.to the new

b
learning environment. Too often, these children's ed-
N .

.;ucational exposure has been shrouded in an unfamiliar °

~

the attempt to cope with it -

( o o

3

language and culture apn i
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has resulted onfy in'frustration ‘and,

+

AN

. -'l. -
id. Some Lnstances,

.has ‘even caused the child's mental wxbhdrawal from fhe.

ey -

hd L4
dszlcult Qr frustratlng s;tuat

Y

TIPS -, . .
made to 1nvo1ve each stuaeht, each day, 1w ;he learning

<
., \

- process.

Lon.

~

To combat this tend~

. ency “toward’ fsustratzon and wzthdrawal, every effort was

R

L] | ' ‘ .‘ 1] ' ‘ . -. . . “ (/ . ) . ‘ ~
o SELFIMAGE .. % ) ,
v S oo N " ’ c ’ ’
. . . . "y

ca e “here ;s lzttle douﬁt that competztzon plays a

B B G 8 XA & P St oy an®

. v1tal part 1n the development of a child's self—zmage

@ o . and therefo:e,'of his self-confidence, for competition

* 2R
. - Y

"i - is. tradztzonal ly.-emphasized and .employed in our countr{.

and in our schools. ‘It is wovenclntrzcatelv throughoub

’
[

¢ the ‘Améri%an school system, as well as throughout near-

, N . (- <
‘ ‘ . .ly all phases‘of.our cuLture. Students compete for
bN ' M . ’ v . )
. ) . 2,
grades; athletic teams compe. for championships; in-

‘dividudls. compete for the attention cf their teacher or

, - - . feliow~students; Competition, however, has both nega-
| - LV -
) v tive and posztzve aSpecQS. Any teacher has a multztude

. . -
« [}

of exampleﬁ of the effect ofs success on ‘those who have

competed- and won.‘-Almost any coach can show you a per-
3 - son with a coliege degree that seemed to 'a certain drop-

out until he came under the influence of athletic

-~ -
-

v
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~ PROCEDURE: Intramural Programs _ ‘

A - 46 - \\\

competition. Man§ famous men today can honestly say
that {f it had not been for sports they would certainly
not be where ghey are, Thel. success in sports helped
them gain the c%cfidence and sel -respect’to do well in

Oother areas.

But, what about the st idents who arg unable to

PEEY

compete successful]v in our schools? How may' they a-

¢ -

‘chieve a feeling of success? Few ydungsters from pre-

- -

dominately Spanish speaking environments-in the domi- )

nant English society can accomplish this in the pre-

sént school system without special-helé. Any stv‘ent;

1alle to achieve constructively and legitlmately and

be recognized for that achievement, may-channel his

-

energy and frustration into dess‘ructxve, 111eg1timate *

out%gts whlch, in turn, become problema_to teachers

‘\anghlater more direct problems to society, itsalf.

>

The following methods were found to be successful
:in developxng more posltive self—concepts in d1sadva>¥

taged children ) *

SUBJECT: Self-Image
DIVISION: Fifth through Twelfth Grades
PROBLEM: Student's need to feel successful and to

build self-confidence ) ’ .

o

i e v~
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An lntramural program was sponsored for the- stu—‘ . R

\, *
.- ¢ : 2

dents whlch proved to he an’ outstandlng success in many .

[ 7 " “ram - -

ways. The program consisted qf both-atnletic and gcho- ..

.

lastic-ébmpétitfon. Uétudents who previously hadafound. ;u ';
’littre or no interest in schqol ‘began ‘to deéelop‘ nor . ) . }%
[ - . - r - - (O - ;
interest. . . , - : . _ "‘ i 't} ) ' é
pﬁe_df*the most successful"event! was afscho— ‘~ v i 'E.
glasticlactivity; an essay contesf’for students in the . -t "g '
seventh, eiéntﬁ aﬁd'nincn ggadegﬂ With- a desire cd" -fh %
help as. many~of the stu ents as possdbie.éb experience . L ‘ é ’
feellngs of success and to receive recognition for thelrm ) - g
‘ . . . %
,efforts and achievenents,'twelve vinners ﬁere cﬁosen; four ) f
winners in each. grade levef'f Contenc.andhsunject matter. ° _:'. , : .
e x;u‘_ “ N . - . oo
“were emphaSLZed w;tb the reallzatlon that if the ju’ges ‘

LR
z l
.

were to judge the papers chlefly ‘on gr@hmer,m only stu—

N R LN
L

dents who had already achieved success in’ the-classroom o e . :

.,
’ -

\would be likely to be motlvated to compete, or after en— . . é
kerlng the .competition, to compete successfully. The conf %
' . T ' 2 i
test was widely advertized and students were encouraged to * i é
enter and advised that -the essiays would beAjudged on con- ) '°‘a

.

tent more than“on grammer. The results of this activity
Mo . < . 4
were that many of the prev;ously less successful students - -

PRI TR RN S I o

- \ v N ‘F.: . 'Y
ere encouraged to enter the contests and turned in worth- . 3
. © § ' .

hile papers. Stories bf the- twelve winners were- 3
. : . - .- 5
printed@ in the school paper and they were publically ' R
» a - — i R i ’ ,jé
.. . . —_— o ;§
. - ] ;
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- o students in school work and.in their performance-in

A
14

hd

b

+ - 1}

recﬁgqized before thefstudent body. The notable differ-
1 ’ S~
engce in motrvatlon and 1n quallty.of.achlevement by these

\

i

~

o of therr classes supports the PL that success in any

5 area tends to Fove an individuai“s performance in other

Teas. Thls Lnstance is. c1ted to relate a student s .per-

- celved abllrty to perform and achleve successfully in his

>

own eyes to his- self-conflcence and to his actual ablllty

T sﬂefor further achievement and success. -
. - M - A -

N r. . ¢ -. -~
. . "« .+ .The intramural'program also provided, .opportunities
7 T o : . 32:.:
) for students to achleve success in other areas. Ping Pong,

basketball, voIleyball, softball, and football. tournaments
were scheduled. lerary contests,-as well as spelllng and

..

speech contests were also added to- the intramural program.
&

‘The resulting enthusiasm partially counteracted and

compensated for,the attitude assumed previously by‘many of

the students that school was a bore where no one cared but

- where, by law, they were required to mark time until they

would be old enough to quit.

In general, an adult can retain his identity in his

> -

own ethnic and cultural éroub, selecting the familiar from

Tory
the new and unknown_and adding to his learning as needed.
S, < .

,

. But great stress ‘and anxiety result when a child, still in

the process of learning social roles, is forced to choose

i

e f
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blﬁween conflicting sets of values taught by his parents - ;
l':'i . I3 N . si

on one hand and by the, schools on the other.

P

The. following techniques are suggested for ﬁse.

in improving a student's self-concept and, ‘thereby, en-

é abiiné him to function at a higher level in all areas. . ‘ .-%
:,, i»:\ e ) )
; SUBJECT: . Self-Image ' . ‘

§ - DIVISION: Fifth through Eighth crades, ]

§ PRbBLEM: Student's need for indiﬁidugl attention and

“

recognition and for pride in himself and his

»

s B, 0, AN Wi S Sl

family

* PROCEDURE: Initiating "Class Books"

-

R LT e

ARET OB AT SIN

Each class may plan and begin a scrapbook or a -

"é;ass book". Sheets of paﬁef eight inches by fourteen

inches a¥e a gogd-size for tpis project. This book may

include the family étories of each child in the class

and each student should be ehcouraged é& relate experi- ’ %
ences and history about himself and his family to his

teacher who may then write his story for eﬁziyyinto the

class book in éimplerbut correct English with the stu-

o 1]

dent's personal signature at the end of it. Ox, if the -
student prefers, he may write’ his own story to be addad

to the book for his class. K

The class book may alsoc include other stories

written by Qg.for or about the class. An amusing example

.

- 49 -
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of such a story was a short story ahout the swarms of -.
. e ) .
termites some students had once seen coming from behind

o

the biackboards in their room. The class had dictated !
the story to the teacher to be written and eqtered'in

their class book.

The stories used in these books are valuable as
meaningful reading.material for the students whom the -

stories'épotlight or involve .and this’mgterial has thc
potential, if properly used, for deve}oping a more posi-
tive self-image as others read about the studenté and
his:family and as all of the students come to know each
o;her bet?er througg the stories and histories in tﬁe
class book. Material in class books also presents very.
£e1evan; and.meaningful reading magter for most studept§

and which will "hold their interest and concentration for

\

‘considerable periods of time. Students usually desire

to read ££ often; this gives them practice in reading
and in word recognition.

In connection with class books, it may prove fun
and valuable to take short trips in a cér, wheﬂ and where
feasible,.driving past all of the student'g homes {(keep-
ing in mind éhat-most classeés for deprived children are
very small). This added reFogqitiQn and attention some-
times has a tendency to draw out the shyer students and

to broaden the experiences of the entire class.

- 50 -
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SUBJECT: Self-Image

7

1
i
7
7/
P R Yo o e i

DIVTSION: Fifth through Eighth Grades

v PROBLEM: Students lack of personal possessions and

P AR

PR

belongings at home or in school ‘ o

PROCEDURE: Personal Folders ’ ) Q ’ - E
Each student may be encouraged to make a personal

folder in which to keep all of his papers - wofksheets,

bR gt Tl

]
pictures, puzzles, stories, and any other school work he

desires to keep. The students can have a lot of fun de-

A ;}&o’i_\’“‘h' =

ccrating their folders in whatever way they may choose.
Recognition for especially creative decorating might be
""" "given to encourage class paiticipation in the project and

- to emphasize the importance of the studeht's personal fold-

} . ers. All the folders might be hung on the bulletin'board

,
L ey

.- for a week before the class plans to begin using them.

SUBJECT: Self-Image

DIVISION: Fifth through Eighth Grades .-
PROBLEM: Lack of relevant material which the students

can relate to; need for more means of self-

expression and an inadequate awareness of

daily happenings N .
PROCEDURE: Diaries

Diaries may serve several functions, the main func-

<
tion siould be to provide a means of self-expression and to

help the students to develop more awareness of themselves -

' and of their surroundings.

A Yo DA S ot
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Each student may bg_enqouraged to make a diary in
which a brief daily entry is made. This may be made on \
loose leaf sheets of paper if desired and entries should /

not be corrected for errors. : -

Diaries also provide a form of communication be-

tween the student and the _teacher and may help ghe teacher -
to deveiop ﬁore insight into the studérit's life and .into
. his behavior and attitudes. Still a further function of
the diaries isléhe daily practice provided bv each entry /
in spelling and in reading evérz day words and phiases. ,/ -
As stﬁdents read back over their di;ries, the progress /
they have made is evident to tﬁemselves as well as to t#
‘.

R !
teacher: There are usually fewer words mispelled, better

and more vivid grammatical expression and rieater papers.

SUBJECT: Self-Image

DIVISION:* Fifth through Eighth Grades

PROBLEM: Poor self-image, inability to visualize them-
selves positively

PROCEDURE: Pictures
Many snapshots and pictures may be taken of the

students in class, in the halls, at programs, outside,

at play and in any other desired situation. __ Most—of B

- *
E———
-
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these may be black and white pictures, however if desired,’

slides, colored pictures and even moving pictures may be

) taken.

!
4

A permanent "picture" seéction of -the hulletin board

should be assigned with recent pictures always-posted. Tﬁis,

project has been very successful and the picture section of

’

the bulletin board has emphasized the student's importance

-

——

to himself and'other§ and has been a focal point of his-—

e

class mates, students from other classes and of teachers,

as well.

SOCIAL STUDIES

— <o

. e

The importance of social studies can hardly be over

estimated for it is in this area that students develop those

attitudes and values which constitute the basis of good citi—

zehship and often of self-identification. Even at the first

grade level, as children study the home and‘the school, they

become- aware of democratic values, patriotism and a sense of

-loyalty to family, school and community. : -

Basically, the same ideas given under first grade sub-

ject matter should be employed in the succeeding gradés but

at a more mature level.

a

I

If language development becomks an

integral part of the school program, the other problems will

decrease to some extent.

P
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_ T ' The approach to soc¢ial studies, as with all areas
-of instruction, should be tailored to Vhe existing problems

= and needs of the chlldren. Many times 'students view social -

k)

studies as anything that’requires the mkmoritation of names,

\

i
. .. dates, capitols, and otherx. assorted pieées and bits of in:¢

\

“‘”férmation;"thefe doesn't appear to be a\cencral theme which

©

“makes soc1al studles really relevant to the student and his

- - a

life and interests.

The following approach in teaching Social Studles

was found to be very effectlve by ‘the Corps members in the

— . e . B R IR -

- South Texas area. ) .
. ]
T SUBJECTY Social Studies -
. DIVISION: -~ Sixth through Tweivth Grades | . ’
| .
PROBLEM: Student s” 1nab111ty to relate Soc1al Studies
- . to sth ard community — -

PROCEDURE: Concept Teaching

- Social Studies should be the motivating force that

"
o

makes the students what they are: their langu‘gg,'theif

i : \
physical features, their culture. An attempt to reach a

-

common objective and goal should be made. Everything

-studied and taught should have .some definite relationship
. )
- 3
to the student today. Who, what, why, when and There as

) it is related to the present and to the student should al-

—_ \

i
so he directly relatéd to the presented maté?ial.\Specifics

f : 3 ’ !
. - 54 - \
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should hot become the goal of the clas% but rather the con- -

©

cept of what is being-.taught should become the one most im-

s

PR

pgrtant factor. . : . : ’
h . - : \

PR
2

- For example: more than two months were devoted to

— . the study of South Texas: ’ﬁap reading,lélimate, industry,

'
v
R e e
B

trade, occupations, culture, and the most importént subject

;;n any social spienée class .- the students themselves

-~ 5/

and how they are a part of the whole scheme. ) - s

e g ok o

Hurricgne Beula was probuably one of the most tiﬁely

b

- B
N

s B of all disasters; map reading instruction'had bogged down

3 . in longitude and latitude and their significance to these

<

students living in .an isolated community seemed completely
: S non-existent. ‘Hurricane tracking was the answer. The re-
. sult was revitalization and enthusiasm. The concept and

use of why the world is split into ghousanf§”of longitudinal

and latitudinal lines was strongly impressed upon the minds

o — « .

of these students and they could understand its relevance
.~to themselves and the community.
—As the class began its study of Europe, again it

became evident that "Loncgpt" was the key: * America as a

s

result of Europe. .

Another major objective in any social studies class

<

should be the concept and practice of tolerance. Different

@

customs, _cultures, larguages, religion and other basic value

- e
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patterns must be recognized as paramount fattors in-

fluenciﬁg the student's lives. -Men, being individual,
are each different; this difference can and does make

. R ¢ -
life more interesting; however,’ it can also cause pro—

. . . ) '
blems in}understanding. For .this reason, social stu-

Hies_programs, particularly those where the:e are marked
N A .

ethnic groups with differences from the majority group,

should entail teaching the concept of toleration and

" understanding. ! T N,

; Not only in social stuéieé but in all classes
an atmosphefe conducive to discussion and freedom of
thought must be fostered wherever passible.’ a teachér
_r.should deal with any question as thovgh ;he ;nswer.was
the most important crisis at the moment - it may be
-~ to the asker. Questions act'as}stimulants and a t;acﬁer
. who is aware of tﬁis w;ll allow stimulation and thought
.which, in ¢€urn, facil;tates learning for the students.
No question should be coqéidered insignificant; if it
is handled as though it was, the source of the éuestion

[}

also becomes insignificant and students may become dis-
. o ° -

courdged, lose interest and/or self-confidence. Social

studies should be allowed to become more than just books

-with names and dates to be memorized. Social studies

must be related to the present in a meaningful way and

.

e e
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the subject matter justified or explained because of and

N

in relationship to the past. s

- Current events discussions are also bf prime im-
\\

-portance. Once a week the class may be 9peneé up - for

. - \\
E=Y . . B . \
comments, questions, or di-cussions and debates\on any
A B

\

subject of interest to the students. The teacheffs role

should be one of moderator and«charlfler. The toptcs may

©

fange from Vviet Nam to how a cartoon is made. Here agaln,’

A\

\
the concept of the student, that of being an actual part

of present history as it is happenlng, is appllcable aRd
\

should be utilized. The student's mind will never ques=~

tion or seek answers unless he is given the opportunity \

to formulate and ask questions and to seek and find the

°

answers.

Television programs dealing with current topics

or areas of interest provide excellent nmnotivational

and educational medium for learning experiences and for
animated class discussions. An example of this experi-

enced by one teacher was a recent National Geographic

&ocumentary dealing with the  Amazon River which sparked

three days of questions and discussion after the program

time, date and channel had been mentloned the entire
/

geography class had seen it.

-

Civics as the study of’individuals trylng to

live simultaneously as individuals ard as members of

° P .

, - 57 -
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society gave rise to the questien- -~ "Who.leads whom?'

The meaning and signlflcance of man and hlS soc1a1 organ=-

ization, lncludlng his home, C1ty, country, state/and

federal commlttments and obllgatlons, was accepted as the

key and‘one Civics class séent many hours trying to re-

sSolve the questlon of the 1nd1v1dua1's rlghts and the

people and laws around him called soc1ety. Civil and

-

crlmlnal law culminated in a two week mock trial that was

most effective *in. helplng the students to analyze taws

v

.and .the reasons for and necessity of having laws.-~ Many

- \ N R

students lecame acquainted with.the ia&,in a completely
different way than they had ever been aware of it before.
Questions dealing with population, immigration,_

-

and the resulting problems of pfejudice, ghettos and riots

stimulated‘debate teams and planted seeds of understaming

based on other than enotial-principles alone.

’4 Hia&ory may become a fascinating and educational
search into the individu%l of today. People and things

-

are not the way they 2are "just because”; there are rea-

sons for everything one knows, senses, or wonders about.

- Such an approachéto history will provide greater meaning

. v o -
and interest. Why are some stu8ents Catheclic and others

Protestant? When you write a letter, what,debt do’ you
E - : o

owe the Egyptians, Phoenicians, Greeks, Ro#ans, or others?

?

o
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What is Nationalism?, Why has it been the key to «the

. .dilemma of man for centuries? Are tbere any simijar- -

.
N .
- -

1ties between the war in Vlet Namaand all the wars 'in

Has man 1earned anything .rom past experience? N ' %
3 . °

These thought proyeking questions and concepts help stu-

hxatory?

dents to relate the present and ther past ifi a more mean-
. , ° 5 ¢
ingful way. .. c
. ] { ) X

o4n actlvxty appropriate for ezther geography or

~ ’ '

hzstory is map making. Large maps of areas. under study °

b’

may be -construéted vith little effort and few supplies. -L: '
- ) . - . '
first, an outline map may-be drawn-on. a transparency,"

then pro;ected onto newsprlnt where the class $§y trace T

e

the’borders. Paint, brushes and other necessary supplles . D

provide funT crggte interest and stimulate'knowledge.

-

This acﬁivity may provide the means also of supplying
. L) . .

maps in the absence or unevailability of prepared maps.
s ’ »
. Films also provide. an excellent means of motz- ¢

vatlng discussions in soc1a1 studies classes wherever

.

available and may also provide the q@sual and concrete !

elements of a concept for a student unable to grasp it° ' ’ .
- P . L. . ; .
through other means, and facilitates concept understand- . )

L4 P P . 0

ing for all students. ' A T
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LANGUAGE ARTS / . '

.

The vast majority of students seem to experience

-

*

their g*eatest dlffzculty in reading because of an 1nade?(
quate instant vocabulary, poor ora1 and silent reading

techniques, poor-comprehension and a lack of phonic skills.
- \
Wzth these.difficulties in mznd, the mazn ob}ec~-
.

tzves of the reading program were to help children func-"’

\ -~tioning below their grade level to develop a better tnage

of themselves by cxeating the kind of reading program in

which they could function more effectively and to moti-

-~

. - . o T

. vate the students to learn.
It is'suggested’by many educators that before a
.student is able to begin formal instruction in reading, -

P4 : -
- o

“ he must have an adequate number rf instant words at his
q ) -
command. These words: consast of those used by students

mdst often and th\ue whzch he sees "in nearly’ everythzng'

-~ .
he reads. For the pramary‘gradas, it is suggested that
.three hundred 1nstant words _are necessary for reading.

Y N s
.

<« insgruction and by,the time' a child completes: grade four,

‘ '

he shouid have at least six ‘hiindred instaxt words at his

- -
-

command. ' . TN L
H ~ l -

' Most of the students with which the Teacher ‘Corps
. / - ' . . ‘v
worked spoke panzsh a1m6st‘ent1re1v in their homes This

» ~. N .
b ] . ]
[ °‘ ) S L4 °
! , - 60 - .
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~gave the students very little qpportunlty to practhe

what”thej:léarﬁed each aay.and an extremglytlarge portion
q ‘t No ~ . —
_—ofﬁthe~school:children had reading aifficulties. .Even in
A )
a classroom sxtuatlon with students havxng similar pro-

blems 1t is dLEfl”u-t to develop a program whlch -will

'help all of the ztulenmts in a class for each of these

.

students'have specific Lndlvzdual needs and w111 respond

_ ——

more readily to’ an ndlv1duailzed approacp. Deprived .
g - = w—
chlldren, part:cularly, are -less able to adapt to stanJ—

ardized group. approaches in teaching because‘of thezr
. : ® -
limited learning experiences. — ) -

Phonics and word attack skills are usually more
effectlve if integratei with writing and othgr methods

“

when being taught. A teacher could not expect to meet

‘the diverse needs of disadiantaged children with one

singles approach. One ﬁnique approach which proved to
' be effective was small group tutoring. With this in-

fq"al discussion much can be accomplished. Wogking-

<

with aA Lndividual or a small grcug is much different

frop working with students in a usu 1 classroom situa-

tion. It is impossihle for individual members of a
class of thirty to have the opportqnfty’to participate
in mank iscussions. The” more advanped students usual?y

£
(I
do the talki ing and the otherﬁstudents are often _left out.

o

AJRS
LAY

- - - - —— i - .- - - — - - . e O
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. i
However, in small groups each student may be drawn out

to his full potential. . /7
. \ » 7

Skillful use of listening and speak?&g abilities

are basic in learning to read. When a-.teacher ‘works with

3 - . ]

an individual student jor with a small grbu% there is much

N !
- more opportunity for-feaningful interactipn betweér. the
R AN H -
. . | i
teacher and_ each stu?ent and between the/students them-~
. > {
!

selves. An instructor may find that students such as
. ! E - " . ~ -

. e i .4 .
these who have* expe eri enced repeated fallures in the usual
t

i
classroom sztuatloq usually have negatxve feelings toward

school and the clagsrooms because of t?eir inability to

2

:perform well and their lack of success in the past.

Lecturing is usually 1neffect1ve. If a!child has

o3

a limited hackgrouqd of experience, whlch is nearly al-
' ‘ i ' &%
o, ways the case with %eprived students, he may have trouble

communicating and a\¥eacher will accompllsh mére in less

time by. dLscu<511g things directly with the child and by

ahowxng him new things\, listening to hlm, ‘letting him

listen to new sounds aA@ exPaﬁding;his.awareness of the
\ .

R world around him before\?ctual formal instruction fs begun.

) ,
Wider experience means hetter reading readiness.

Talking directly \o the student about things in

which he is: interested uil& not improve his speech and
- \. ! N

vocahulary as much as it may provide him with evidence
" : \ .
> ‘ cf his individual worth.for\pegﬁaps the first time and ‘

: \ ; ) ;

: S - 62 - |
¢ : k™ \‘\ : -
. vl
ERIC . L
o i~ : L
o a ‘

\
\




@

Vo svingey € P

PR - F R s L LL SR A T S SR VU

-1

.

make L maore teacﬁable. Personal concern for the student

o~
-

is often a teacher's greatest asset; teachers working with
educationally deprived children need to make each student
realize that hé iS'sincer;ly interested in him as an in-
dividual. As stated previously, improving each child's

H
self—céncept and thus their self-confidence is often the
key to the problem. Many of the student's attitudes to-
ward,thgmseives are very negative because of their ina-
bility to compete with others scholastically and socially.
There is much’ less resiétené% to learning when the stu-
deﬁt's self-image is good anq his ability to function .
satisfactorially under all conditions and circumstances
is inéreased, This may be done indiractly in numerous

ways throﬁgh positive reinforcement. Relating incidents

of how people's attitudes toward themselves have affected -

_their performance is often effective in helping a student
_to relate to a successful person with whom he can identify.

?inding a child's interest is ~neeway of showing concern

foi him and to facilitate learning for the student, les-

sons. s >uld be geared to the children's interests as

much as possihle.

)

When selecting materials to be used in lesson
presentation, keep in mind that beginning mater:al should
be at a level well within the reach of the student‘s a-

bility to cumprehend and to-perform successfully on
. ‘ .
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initial efforts. Because most of these students have

had very little success in school they need the reas-

e

surance of rewarding experiences to restore tﬁe}r self-
confidence. This atmosphere of success will not only
build the stuiené's confidence but will also help es-
tablish a good working relationship between the teacher

and the student.

-

If students are agéending regular school classes,

as well as special classes, different material and read-

ers should be used than the ones which they are using

in their regular classes. If the teacher can ask a few

well directed questions and be a good listener the stu-

dents w;ll}be able to think for: themselves more quickly.
' - N

4

Questions ‘ask for comprehension after silent reading are

more effectiwr than questions asked on something the

student hasljﬁst read orally. When asking a student

d

questiqq;{ he should not be allowed to flounder on an

answer/;or more than d'fL( moments; tactfully help him

N
B

to arrive at the correct ahswer and indicate immediately

~

whethe§ his answers are ridht or wrong. Let him know

\ .
that yo@ are pleased when he answers correctly, however,

when.a student answers incorrectly do not show disap-
' !
proval to- the extent that he becomes discouraged. 1If

the teachéy must supply an answer, he sﬂbuld be sure

-

the student\ understands the. answer and the means of

) \ L.
Y
arriving~dt ‘that answer.

1
A i
i
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The teacher should attempt to ask questions and
ake comments that will incrgase the student's awareness
of the world and of his environment and whigh will en-
hance his powers of observation and encourage him to
tompare new objects with familiar objects and new ways

of saying:thiqgs with ol!d ways of saying them. The stu-

°

dent should be encouraged to notice and express ways in
which things are alike’and ways in which they are dif-

ferent. ’ .

‘Many of the students in the South T%xag schools

have accents; some accents are so pronounced that the

students are difficult to understénd. Lacking skill in
pronunciation seems to hamper the student's ability to
recognize wdrds-alsoé There are rhymes, poems and games
w?ich can be ﬂsed to teach pupils who have various kinds
of speech irregularicies but it is wise to remembéé that
the .patterns of speech used in everyday. speech habits
are learned froﬁ an individuai's environment and are
acquired f&om infancy throughout life; change comes only

<

from constant practice with the new patterns. Youngsters

may also be very sensitive about their habits éf‘speech
and may interpret attempts to change their speech habits
and patterns as criticism-of thems:lves, as individuals,

14
or of their parents.
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There are teachers iL every school who have made
tﬁ; mistake of labeiing some students as virtually uned-
ucable. Most éeprived students have found themselves in
circumstances where they have repeatedly been judged ac-
cording to stereotypeé of character, ability and intelli-
gence and then labeled or categorized. It takes much
patience, c;nsistent effort and a great deal of time_be-
fore some of these children begin to respond in a class~-
room situation; teacﬂers'must conscientio;sly avoid mak-
ing such judgements and guard against expecting less of

these students than they are actually capable of.

pry

EXPERIMENTAL READING PROGRAM

SUBJECT: Reading-
DIVISION: Junior High School
. o
PROBLEM: Lack of an effective reading program
PROCEDURE: Effective group plgcément .

To enable the students in the ctlass to-~receive
the maximum amount of "individual attent%on, an- experi-
1
mental reading program was implemented in a seventh grade

low achievement reading class. :
Although lumped together as a low ability class,
the students varied considerably in their reading abil-

‘"ities. ‘'While most of the students read with varying
e ¥

o
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degtrees of competence, there were also five non-readers.

It was impossible to meet all of the studen*'s needs un-

der these existing conditions. The majority of the stu-
dents also lacked confidence; all of them lacked basic

reading skills and all of them were above the average

age for the grade level. ; ) =

R4

Before the program could be effectively. imple~
mented, these differences had to be considered and re-
— solved. The class of twenty—five'students.wés divided

- I
~into groups of five students each. This division was

necessary for several reasons.- First, the wide range

~

of abilitieé among  the studens indicated that while
some of the youngstexs would need indi%idual_attention
each day. other stucdents would not need as much daily

individualized attention with their actual school work.

e v
3
-

Secondly, while offering a wider range of diversified

materiais to the students, the small groups would also

allow closer contact enabling ‘the pupils and the teacher

v »

to maintain greater rapport. Closer work with students

would also enable teachers to meet the needs of the

students in other than acade: ic areas. Finally, this -

grouping method.uould afford the studenté'a change- frcom

the ordinary junior high school classroom routine.

Two major criteria were considered in grouping

- the students, the extent of their reading ability and

-

- 67 - ~ ' To-
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the amount of individual attention they would require.

Q -~ -

. ‘ . . .
The five non-readers, an obvious division, were placed

in one group. ' Theré were also five students who were

<

'morg advanced in reading abilities than the Xest of the
;iuthts in the class, therefore, thex were placed in a
gréué together. With the aid of a“sociogram the re-
maining fifteen youngsters were divided into threé groups
,of five students each. These students were groupéd ac-
cording ro their acaqémic and so;ial compatibility with

other studentsywith whom they would\.be workiﬁg; fhis com— .

¢+

patibility being determined primérily with the use of the

. ~
sociogram. After a student had been placed in a particu-

. ~ .
"lar group, a final check vas made to insure that his par-

ticular acaderic and social ‘needs would be best met in
' >
that group.

N

Whenever possible, two teachers worked together;

each day thrge{of the five groups would receive combined

tnstruction from one of the two teachers.

. A fourth group of .five would work independently
\\

once a week, the groups a’ternating so that each group

worred independently once a week. The students in the

7

independent group would work together on their assian-

ments without an instructor, however,- no more than one

L

of éhe fourngoups\would‘work independently in a'day.

. . _ * -
¢ — - N ‘

\-
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The group of non-readers were never combined with

—
=<

any of the other groups, but worked together within their
own group each day. This group began work in the Sﬁlli—
— ¢ -
van Reading Readinéss Program and anr instructor always
e - : !

woiizd with them.

- . ' .
Much emphasis was placed on 'individual attention,

s

instructors worked togethex on this program to %nsure -

;wd

more ipdividual attention per student than would be af-

— @

forded in the tyﬁical classroom setup. Hoyev%r,\ this ~’

progfam has been successfully adapted in clqéses in which
. there was only one instructor. Where two teachers are

available, they may find it more effective to alternate

tasks,/gge’teachét working with thé‘ﬁﬁh-regﬁer‘é §¥oup
one day while the other teacher works with the section

consisting of the three combined groups and the next day

“alternating. ) —

-

This progr@m proved noteworthy in several respects.

The intensive and consistent instruction on an individual
— < “- . -

basis made it possible for the non-readers to advance at

.2

a fairly rapid rate while the reading ability of the stu-

dents in the other groups also showed marked improvement .
in a short perioqﬂéf time. Perhaps more imﬁortant, when
working with deprived children, this program allowed the

N

teachers, to wo}k much closer with the individual students

-
-~ .
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. ang the pupil—teacherw}apport that developed was excel-

lent, making possible more opportunit§ for social, as

L3

well as academic progress.

‘' SUBJECT: . _Reading: Bilingual Approach
DIVISION: Elementary Level
PROBLEM:, Inability of students to éomprehend or to

.
*

éxpress themselves aaequatély enough for
success in schﬁol -
- PROCEDURE:' Teachipg Engiish as a second languaée
- Thg general éupposition made in language programs,
until recently, has been that ‘once a stude;t learned Eng-
lisﬂ.the educaéional program for him should Se tTe same
as for the native English speaker regardless of social
class or culture.
There has, also been a lack of recognition of the
degrees of bilinguali;p in our educational systems and
. consequently.there had beeir no development of. progranms,
diagnostic measuie, or instrﬁctional materials for stu-
dents at different levels of English mastery until quite
recently. Since the mastery of English is on a contin-

uum, soie pupils come to school with little or no know-~

. ledge of Engiish, others come with some knowledge of

Y

Engligh, still o;hers come to schooi tith considerable
facility in the use of English. Well planned and

- - 70 -
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drticulated programs are hadly needed. Present programs

>

generally do not provid%‘for'these variations and, quite
. L2

- 3

.- . 3 . ; ; :
ofteh, well-conceived programs deteriorate into routine

-

pattern practice with no objective other than repetition.

The problem actually is not whether Spanish should
. be used in educating :the Mexican-American but rather how

it can best provide for better communication and under-

standing of English. Teachers in the rebular classroom
are generally unable to ‘communicate sufficiently with the

. : , . .
majority of these children to teach them. These students __——

- S

usually have little or no knowledge of English and are un-

able to’ understand the teacher's instructions or express

©
°

.themselves adequately in class. Many of them atre not

ready for textbook learning and their attention span

e

-is often very short.

a o ¢

Emphasis should be placed on oral communication

- N -

and both Spanish and English utilized in building the
< studeht‘s_vocabula:y. If students are allowed to ex- -
"press themselves in Spanish and discuss home expefiencg§ o

~* to talk about things which ‘are familxar to them it

. 2
wiil helyp them towagvelop what they already know by using

.

Spanish as a language of instruction; English may then

be introduced gradually as a second léngnageji

In teaching bilingual children, the basic sggucturé'}

et

e ,/"“y-; ) - -
of the language should b'e stressed through  repetition of

e
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all klnds; dlalogues, games, flngerplays, action’ songs

and other act1v1t1es help the practlce of language pat-

. terns to convey meaning, 1nterest and.enjoyment. R
e

° * Whenever possille, listening, doing and speaking

should be cqmbined to make a-total learning experience for

: \ :
the students and to utilize the natural need of children
for active participation. Children will lezarn to speak a
second lanéuage more quickly when there is a need for it

and when the second language is presented in anfenjeyable

\ situation in tune with their interests. Dramatization of

o

| both real and vicarious situatfons present opportunities

-

\ to enlarge the pupil's knowledge of the English speaking

. ' . ’
' environment and most children thoroughly enjoy activities

\ in which they may pretend or dramatize. Again, the en-

!
thusiacm and attitude of the teacher in motlvatlng stu-

\dent interest and in maklng learning a worthwhile and -
2 [ . .

happy experiencemfor the?e students cannot be over es-

/ ;

timated. , :
/ . [N “

i

Background act1v1t1es should be prov1ded “which

=

will enhance the studenﬂ's learning/exﬁériences and pre-

- - o
ST

pare him for sgsgegsxrﬁ'school. Taking students- - for .

=
et

| . ' . .
ﬂalkS”out51de of the school buildlng and naming things |

in hoth Spanish and English fis often helpful. Everydag
. ’/’
objects and basic concepts are most effsctive “for de-

\ veloping the child's vocabulary in both .asneouades.

\ \ — =
- - >
b 2

\ e 7

- {
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Y Providing concrete objects whichlthe student can
feel, handle, see and name w?ll help" to empha51ze oral
commuﬁfcation and student 1nvolvement and w1f1 enable

“, .
- o <@

the student to relate the concretg objects to the written

h

°
N .

and spoken word. ) -

e _An e&émple ode teachey, used was a kfte - qmal
'teriels were béought to class, student and teaehers edilt
a simple kite and flewlit. 'The students were_aise .al-
lowed to paint t;e kite. . .

o .
Lists of instant words may be written on a pro-

&

gress chart and the children encouraged to check them-
. * o B <« “
selves on" the number of instant.words at their comfand.

-~
.

A controlled reader consisting of 35 mm film=-
sc¢ript, projector and graded flfls of stories and pic-

’ »,

tures was used rather extensively, partlculariy for

corrective readiang, a=d found Very effective, Stories
-were §e1ected for easy reading to develop confidence.
* !

Before actua}l& reading the wstory, howgvetr, the veocabu-

1ar§'was presented and the story was followed by a com*

Al ~

prehension checkéup.~

~

g .-
.

As theee students need to have Oréi expression'
. . > L]
 emphasized in thei} learning situations they should be
. R ) 5
encouraged to bring some artic;e to school at least
once a Qeek and tell ebout it; d;-to demdnslr?te some-

thing, this may be part of show and tell exercises or

. .
- . . |3
I

o

e . ‘.' . .
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it may be handled a li'ttle differently at another period .

£y ‘.' - .
of time duxing tq@ day® Many of these demonatrations . 5
L] . ’ . - . ., ,. -® y
may be effecti»e;yctabeé to be played-back to the chil- * - - i .

/dren.. This will help-students to learn to speak louder

-

: . - 4 ,
and enunciate more clearly and it will lessen feelings

of fear and. self-consciousness.

.
[N ] €

Stories told in class become fuore mean%ngful to bi-
. - , ’ A
lingual students when the story 'is told first in English

. .
and then translated and told%in‘SPanish, increasing their

. L M s 1 ’

ability to relate word meanings and to understand concepts. o
% - v -

Cutting pictures from catalegs, magazines and comics

and labeling the items in Spanish and in English proved -

A ' .
effective in motivating students to learn and in retain- =+ . ° °
,' . ‘e Y .« -~ . .
ing their interest for longer peridds of time. |, .-
. E -

-, ¥

]
Two basic kinds of words should be_taught in’thede . '

.

classes for the the gréhtest effeqtfveﬁess: ‘Content
words - words or nouns that have concrete meanings and

. fy ] , - . . N\ . .
can be seen or felt and Dete¢mingrs, words surh as the

o . . -

. 3 ¢ .
and are. o T .

‘ 24

Coutent words are best taught’by use.of the real ob-

.
-
.

jects which they represent or by pictures., Deté{minﬁrs
can only be taught in grammatical fr\mes.  Senténces, )
should be used along with fiash cards to avoid teaching

words in isolation. The student may find it helful if

the teacher will sit on a level with him so that he can- Py

-

» ¢ .

” - ’ -t .

- -
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,easily see the mouth movements. Talk slowly but natur-
* " - ¢ ;é\&%. ) N
ally saying the gord «nd showing the picture or objec®

-

-

It‘represents at the szme timéi The teacher may give the

object to the stuient so that it will be in his possession -
e .-z at the*time he learnms the woré or sentence signifyiag the
Lé . ogéegt. L / . }
; - . , 5 . ) .
53 . | o . }_ "l’ .7 | - ‘: ‘ N R “
.g ) SUBJEc¢i Reading: Woréngecogni§ion )
§ DIVISION: Elementary éné Junioxr High~8chodis
i .
% AQROBLBM; 'Inaﬁilgty to recognize various words
% ) RS ?aqunvaxz woﬁa digscrimination -exercises
: . . ! ~ . .
g L In;éomeicases a student does not.read well par~
L B fally haﬁéﬁse he doés not look $1§Sely at a wErd as ire ~
-‘k/ l: . .reads. Two egercises are suggusted to igprov;_thé.stu— V ‘l ‘
‘f, . dent's observation of feédiqg material. First, aft@f .
9 . Iieurning varizusfwordsf?:om the basic wuéd lists, a sen;
¢35'~~ C ({tencg is raadﬂusing ogly woxdf tﬁé student is familiax L
33~; ; '.‘ - with. Ther using £1iash éér@g-ﬁﬁéfgﬁﬁdént fig&g the cor- _ e
ézm : .Q . *  Tect words whicﬁ';ill make the senteﬁcé he ha%xgggﬁ Péd >
= _ ‘ .read to him. - S ’ i_ . - / o
iiﬂ\ . . ‘ ’ "Tﬁeza ate available a list of anpxbximatq}§ - _ 1
E_ . '. '._-— éhirty word‘qroups of gﬂree ;;rds each €cr the next ‘ . B
g« r exeréige angested. Each gfgup contéirﬁ werds which f . o
?;. o . 1ook)sim@iar to each other. Thu teaehér calls out onz ) _ ‘ :

L7 B . N . . 4 . -




NN SRR i ey
4

: .
|of the three words and the student must\then discriminate

o \
between the words and select the word called out by the

\

\

teacher. ;
e ; b
Example: The teacher calls the wo:é "frecze'.

]

'The student must theh select the correct word from the

‘ 4 ;

, following: thase, Freeze, o Froze.

v
\

£ ; . ‘

SUBJECT: Reading . ‘ -

<

. DIVISION: Fifth through Twelfth Grades

PROBLEM:

1]
v

To develop the habits of oricinal thought, i

Creative writing, and greater comprehension,

»

FROCEDURE : st0{i Telling:

Students rarely use their imaginations in ordin--

L T

ary schoQl work, therefore, they do not develon the abil-
? : Y t de s

ity for origanal thought and ‘creative writing whichtalso

—

limits their dep:h of comprehension. . "

Differert sent>n:es may be written on blank sheets

of

paper

of paper

by the teacher or by various students. The sheets

- -
.

- each Atudert adds to the thougﬁt or ideas eXxpressed in the

P

begid ing sentence bv adding at ledst one more sentence or

. ! t , )

mcregff he desires. It is good to have the student who was
On

respUnsible for thinking of a good beainning sentence to

’
#
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.SUBJECf:

4

-

also be responsihle for a good ending to the story wheﬁ
it has been around to all of the students an® then he

may read it to the class. The teacher may circulate as

man;4different‘sentences at one time as she likes, each
beginning with a different person.

Another meth;d, although more structgred than
the one previous?y discussed, is to read the beginning
of a story to thé class and have them complete the story
by writing their own ending anpd rga&ing it to the class.

Another means of séimulat@ﬁg student's imagina-

tions is to show the class a picture, preferably one
N 14

with few contentual.clues, such as a girl looking out of

a window. The class must then write what théy feel the

girl is thinking about, dbing, why she is standing there

or what she is looking at.

Reading N
DIyISIpN: Elementary.Grade; *
I { .
PdOBLEM:' To makg oral‘reading more inferesting and
fun to the studenés >
'plwcr.jn'vngz "TV" Reading i

H
A rectangular hole may be cut in cne side of a
large cardboard box. Students may then paint it and

13 &

f




-

channel indicators and adjustment knobs may be drawn to

give the effect of a TV set. Word strips may then be

drawn through the screen section; pictures may or may not

-

be used as desired. Students enjoy readinblon TV.

SUBJECT: Reading

DIVISION: Elementary Grades
PROBLEM: Reading material other than the basal reader

PROCEDURE : Library Books
Many publl?;ligiéfies will allow a teacher to

check out thirfy books at one time for classroom use.

‘'These may be made available to the students. In most

.cases the variety of stories and pictures motivated the

>

students and compensated for new wérds introduced.
O0ld magazines and comics also provided much ma-
terial which was meaningful and useful for these students.

|
i

SUBJECT: Reading: Field Tg{§§@m=@&~‘%
DIVISION: Elementary Gréiﬁg %Qﬁﬁ

K N

FROBLEM: Limited background expcrience K%\Qak

PROCEDURE: Visits to the public libraries and the ™

“ ~ >

- . Navy Bdase

on several occasiond students in thea reading classes

were taken to the pubiic litraries to acqueint them with the

.
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facilities there and once they were takﬁn to the navy

base. After obtaining permission from dchool author-

Rt

ities and making arrangements with th- authorities at
the public libraries and the navy base, transportation
~was arranged and a time set for the trip.

Before each trip, the purpose of the that trip

was discussed with the students and a review gj_nha£f~—*“‘—'—’_‘~?——

—-”/
to expect qggdwhatwto”WEfEE'?br was made.’

~

While at the public libraries, students were al-
H

lo@ed to jet a library card and to check out books if

,they wanted to. As a whole, they seemed tu enjoy this

very much.
The students also reacted favorably to the +rip

to the navy bate, commenting )fterwards-on things which

-

imprasséd them the most such as being allowed to board

a jet plare; visitinc the control tower and observing

-

~ .

technicians giving instructions to a pilot who was land-

ing, observing weather and radar equipment and having

free ice cre.m.

-

The students also enjoyed very much Eontribpting

news of their trips to the school newspaper. These fi:1d

trips broadened the children's experience background and
. - .

* ¢
¢ knowledge and made them feel mo.e impag&ant to themselves
{
and before others.

o




SUBJECT:
DIVISION:

PROBLEM:

X3

- [

Reading

Elementary Grades

a

Motivational reading material for different

ability levels and lack of comprehension of

material read

‘

SRA Reading Frograms

PRCCEDURE

SRA Reading Programs were used twice a week. 1In

grades one through three, twenty "power builders", four

]

page readiﬁg selcctiqn; that pelp students to develop

’vocabulary, comprehen¥ion and word attack skills,were
- provided at each reading. Subject matte variefé and in-

cluded fantasy, natural science, adventuare 4and everyday

iife. The program booklets inclﬁde comprehension checks
{

»

nd exercises for de :loping vo:abulary and skill in

¢ >
phonetics and in structural analysis of werds. Answer

keys are used by students to bheckAtheir‘own responses.

In graces four through six, twelve -"power builders"

were provided at ea<h reading level. Subject matter varied

f

here also, inecluding bicgrdphy, sacial studies, natural

.

science, advénture and everyday life.

L3
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Aruitoxt provided by Eic:

[

-

SUBJECT: Reading - -
DIVISION: -Elementary Grades' - i
PROBLEM: To integrate art with reading -

PROCEDURE :

Story conceptualization

-»

e

. After reading a story, students were supplied

Z - . .
with wi}er colors, tempra paint, paper and brushes and

e -3
asked to draw something,related to the story. In this -

way many of the students were motivated to listen. more

closely and to be more observant throughout the story.

Their conceptualization was greatly enhanced as well as :

their m?tor coordination. The teacher also benefited
from this activity by developing insights inéo‘the chil»
dten's weak and strong areas through"observatipn of
their raintings and by noting the extent of their abili-

ties in different areais, particularly in the area of . v

conceptualizaticn and word and thought undersgtanding.

a
. 7

SUBJECT : Reading . ’

DI'JTSION: ri1fth through Eighth Grades ,

PROBLEM: Lack of comprehension about past, present f
and fufure tenses and confusion about the.
order and sequence of days of the weck,

’ ; months and dates
’ PROCEDURE

Calenday Bulle*in Board

- g1 -




Students with backgrounds of limited experience

v N - - 3 '.: .
such as most disadvantaged students seem to have parti-

cular trouble with comﬁieﬁending the order of the days

~ )

of the week and the sequence of the months. They also

tend to be conuséd about pastm;pféégnt and future tenseéi

.
.

yesterday, today and tomorrow seem to be particularly con-
fusing.. ~

Y~

A"calendar\pulletin board may be used as a-ve:y -

eff-:ctive teaching aid in this area. Below the calendar

o~

should be the sentences "Yesterday was . . . (Name of

~
~

the day, month, aund the date to be filled in to‘Jompléte
' ’
the sentence)."” “"Today is . . ." and YTompgrrow will be
L #

Student's birthdays and otaer special days

should also b.. noted on the calendar each month.

3

Each day one or two students may be asked to
4

-

change the sentences below the éalendar so that they

.

are correct. The studeat must change the day of the

s

« .

week and the date and the month whenever necessary. The
teacher should already have the dsys, months, and num-

bers printed so that the childrén nay éiék out-the cor-

rect ones and fill the blanks in the sentences.

If a student is unable to find the correct day

or other information, the teacher might, wncourage him




"

p— T

\ .
to find the answer among the days .printed at the top of

'each.calendar and then to find the same woxrd among the

e —

cards.

This helps the. studehts to make correct associ-

o ) - Z R
ations such as the fact that “"yesterday" was the same as
"today" and that "todéy" was "tomorrow". , This activity

also helps the students %) rLearn the correct spelling

R

of the words on the‘bulletin board; whenever a student

is“h;ving difficulty with the'spelling and requests help,
he may he referred to the bulletin bdar2 to find the ne-

cessary information. The calendar and the sentences be-.

[ 4

low it may also be used as par& of pattern practice drills

-
, .

and as reading practice.
13
n .

ORAL ENGLISH

Students may have littld gpportunity to spcak
English outside of the c¢lassroom and schéolgrgynd an-
vironment; {f parents are illiterate in English, they

may not encourage the use of English ia the home. 1In

spite cfr-deficiencieg in the homu”bachgrcund-nnd in

-
\

readiness for school learning, hhe pupils have positive
and constructive values which :an offset environmental
influences and a sympatheotic, skillVvu. and interested

toacher will help stuuents tc overcome these handlicapr.

L]
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Structured linguistic drills based on Lado ang .,

. . .
Fries may be taped and replayed for students so that

o

they can hear how theg sound. This taping of the drills

»

.also has the effeact of Producing and maintaining greater
interest on the part of the student throuch his more ex-
tenbivq and varied participation in thr exercise.

The children may tape whatever they desire.
They may enjoy singing songs that have been pepped ur

’

on the record player as they were taped. This some- °

times stimulétes the children in the use of oral English
through music by motivating them to try out their own
rpck or singing groups and styles.
iPuppets and puppet shows hdve also been ex1-
«

lent teaching aids. They may serve the dual purpose of

providing 6pportunity for practice of oral English and

for role playing which gives the child greater insight
L 4

and ability to identify with the predominate society,

thus accelerating accilturation processes and increasing

.
~

the child's self-confidence and ability to function well.

-

The fqlléwing method®s werz found to be effective

in teaching oral English to deprived children. Many of

N v

these drills are orjented towatd teaching English as a

second, language. This was necessary because of the high
percentage of Mexican-American children needing help

with lanqhaqn difficulties in this area.

- 84 -
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PROCEDURE :

4

Oral English. i

SUBJECT:

DIVISION: Fifth through Eighth Grades

PROBLEM: Inadequate command of oral English

Pattern Drills

-

Trouble spots in English may be noted and pattern

ériIISaprovided for each problem area to enable the stu-

dents to practice natural English sgaéch patteiné orally

&

and to obtain greater proficiency in?linguistic construc-

1

PR Sp—

tion. Various types of drills may be used for difficult

patterns which will help with sentence étructuring when

1

practiced often and consistently.

Example: May I go get a drink? ) \
-Yesterday I b;ught a yo-yo. .
Yesterday I went home, )

. .

gUBJECT: Oral English .

DIVISION: Elementary and Junior QEgh School Levels

PROBLEMi Spanish sped&king students do nct get enough
practice ;pgaking English ‘ \

PROCEDURE: Various drills and their preéentation

3

The drills presented here are effective both orally

and in written exercises. For greatest efficiency, how-

ever, drills nmust bé brvief, well organized a(g cleverly

*




o

«

presewtad. Ten or fifteen minute drilling is usually suf-

. ficient for maximum effectiveness with oral exercises.
\ * - ' ' . /‘ i .
The teacher should work. for spontaneous responses
§ . v IS .
when using oral exercises; in obtaﬁning an oral response, .
- . s
the teacher-may call on the whole class to respond, or on

. .

. -

. " ° the boys only, the girls only, cne row, two rows, or two

-8 . e . - s R

) or ‘more students Logether. ‘ T o :
! Quiet, shy.studén.:s should not be singled out for . -
\ . .

N " response until the teacher is sure that they have enough
confidence to réspond~inﬂsunh 2 manner—that-threit self-
confiden#e will be recassured and theirjself—{mage ~yein-
forced in a.positive way. : .

Examples of Varigus Types of Dgills: < ' , ' .
- ) . ’// . . .
‘ ' REPETITION:  This month is ‘the seventh month.
N . INFLECTION: I bought the ticket. I bought the tickets.
. . RESTATEMENT: -Telk him to wait for you. Wait for me.
. oo '
COMPLETION: .I'1l g6 my way anhd you go .
’ w .
TRANSPOSITION: I'm hyngry. So am I.
g .
‘ EXPANSION: = % 1 know him. I know him well.
I know him well because - '
- ...
CONTRACTION: Put your hand on thﬁ table. . .
- \ -
! v Put it there, } e
’ : AN
- Al "‘
L4 ‘ é -
’ -
LY ’ *
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. | .. - TRANSEGRMATION? He kno?s ny telephone number.
- M M » . . L ‘. .
.0 . He doesn't know my telephone number.

- . Does he know my telephone number?.

[— ~e

r f " ‘__ % . ]
“ " INTEGRATION: - ,'They nistv be honest. It is "important.
. -~ . . - .
v . . - ) .
L0 '+ It is important that they Le hnarust.

"  REJOINDER: - . She smokes cigyars. I don't believe it.

e .,

b, X amad

i L] e, i
RESTORATION: - Students =~ wait - ' bus.
-, . s !
T . ; “.Students-wait for the bus-.
. . , . « - &, . o ’
‘ \. A 13 ’ v
,—P¥Gilding V&!abu}ary: Association By Groups$ -
. ! o . .
. . .
° g RELATIVES - . PARIENTES A
E mother s, madre _
; father - padre, .
y Bégther hermano . &
. L - sister _ hermana
f grandfather abuelo . h
. _grandmother abuela
i ! ~aqnt - ti'a
| _uncle . ti'o
. N ': T . N r
i S § PO .
VEGEYABLES b .. VERDURAS : )
L lettuce . lethuga ' ' .
' toma+oe tomate :
, carrots zanahoria —
" squash . caldbaxa
e $otatoes papas = *°
. _ . onions _ cebolla A )
R ' - peas -, chi'charo - v
. corn - mai'z
, beans. T “fre'jol
n cabbage - repollo e
. celerxry S apiv .
spinach A 'espinaca - -
. cugumbers . . pepino fe
‘ ride g oy, arroz ' . :
4 . @ ° . . !
' . »
\ \ - 87 - - -7 .
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. In teaching vegetables, a trip to a.grodery store
- ! z .
] 4

1. . .
is'ideal. Pictures may also be used or the actual‘ objects

PR Y| '

, whenever feasipl®. Games are also effective: matching
. ' -

pictures of diffeérent words and vegetables.” These same

« .
Al

., methods may be aﬁplied to fruit or many other groups of
0 . X, items. . - .
. . \ .
: FPRUITS ’ FRUTA . .
appie |- manzana
-  banana pla‘zano
Y. orange naranja-
- grapefrujit torpja .
grape uval . \
cherries cereza
strawberiies fresa .
lemon 1i‘mon
avocado aquacate
. pineapple pina - .
¢ e cantaloup melon
“ plums 2 . ciruela; ciruelo. <.
<~ TRANSPORTATION TRANS PORTACLO'N -
3 ‘ ~
car | carro
bicycle ' bicicleta s
. train tren
plane aero plano
bus avto bu's
boat barco _ - e e —
L ship barco . - v !
3&. roller skates pati'n de ruedas .
[ ’ .‘ \‘
MEALS COMIDAS L
~ <
. ! oo
breakfast , desayuno; ualmuarzc L
lunch .
dinner o A
snack -
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4 s
S S ANIMALS - ANIMALES .
B .. . N -
L ‘ ’ cat (s) gato | \ .
. : . lions - leon N

tigezs tigre .
R pr-nther ° pantera- s

S " leopard le~nardo .
: ' ‘ - dég perro g
e ’ wolf . lobo o ‘ s
S . fox : zorra; 2orro ‘ : .
- SRR TR coyote : - . coyote'’ . E
a . & . - giraffe .. jirafa =
T L ’ . o bixrxds paljaro
I . ‘ chickens T gallinal pollo
c P . : duck . pato ’ i

IR R LR

aE o ] . turkey guajalote ’ ) T h
g- ol mice rato'n G
e CL- -rabbit , conejc %
, . ) monkey : *  mono ) s .3

elephant elefante
. . cow : vaca
“e T horse ‘caballc

Uil e St

) donkey _ burro ’ ‘ 3
i " _  bear 0so; osa : N
<o - T ) £ish ’ pescado ' .

Lt - _. whale - ballena - . .3
- - - = parrot perico g

- ‘ ) alligator - lagarto : : b

— = : - — frog- ———rana
e = e o lamb . ) - borrego; borrega v z
" goat - chivo; chiva - .

—

pig . . marrano; cochino; cerdo B

- .- .

. " ASTRONOMY ASTRONOMIA

Y P -

L - ’‘stars - estrella i ) -
.  moon : luna '
sky - . - cielo

cloud N nube : . .

- sun : sol

““\ - 89 -
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PARTS OF BODY

PARTES DEL CUERPO

ook -shelves

estante de lihras

o

R head ) . habeza
‘eyes. ojos
nose nariz
- tongue lengua
t teeth dientes )
p mouth boca
b ears oi'do -
neck cuello; percuezo
skin piel; cutis .
~hair ‘cabello .- -
- hand ., _ mano -
wrist canilla .
~ fingers - ‘dedos RN
b fingernails ‘unas .
r elbow _ codo
‘legs - : pierna
feet pies ’
kiiee - rodilla : e . .-
back . .espalda - ' -
toe dedoc del pie i
cheeks _cachete; mejilla s ©
o arms _ ) . brazo: T pa
WEATHER TIEMPO - -
- rain lluvia
snow nieve i
hail granizo
fog neblina ®
wind viento, aire -~
: FURNITURE MUEBLF'S
table mesa
chair silla
bed. cama
" couch ’ - sofd"
crib cuna i .
i desk . escritorio .
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551, . '{?' 1
. ﬁ £
.- ’ T >
GAMES -~ SPORTS < RECREATION. JUEGOS = DEFORTES ;
. Lo : ) ’ 5 o
_ marbles canicas ' L
“ kite huila~-cometa SR
- ::_ .>i
PROFESS IONS "PROFESIO'N; CARRERAS .
) g teacher ~ maestro “
. doctor - _ “me'dico, doctor é
lawyer abogado o &
priest cura; padre 3
. nurse _enfermera 3
: .pilot piloto o Uz
. firemen < bombero -+
L - policeman - polici‘a; guardia '~ e
[ mailman cartero . -
- SEASONS ‘TEMPORADAS - ESFACIO'N DEL ANO.
fall ) otono .
winter = - - invierno
spring ’ primavera
summer verano— R
L]
CLOTHES - : RONA : s
dress ) . vestido’ f
suit : ~ 7  trajo completo 3
sock . . calceti'n F
.- _  shirt . C e camisa o -

pants
‘coat

buttons

belt

tie )
- shoes
TOYS .

- 91 -

pantalones X A
chagueta

boton

faja, cinto

corbata

shoes

JUCETES

!
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HAND TOOLS . .

hammer
pliers
scissors
screw dcriver
hoe - &
‘shovel

saw

INSTRUMENTOS DE MANO -

martillo

tenallas

tijeras .
destorrillador ) ’
aza'don

pala

serrucho de mano

UTENSILS .

UTENSILIO -

fork
knives
spoons

2 - -
tendor’ .
cuchillo,’ navaju
cuchara :

APPLIANCES

stove —:ovep

iron -
ironing boarad

refrigerator °-

-~

APARATOS
e

LY

estufa .
refrigerador
plancha

tabla de planchar

CLASSROOM SURROUNDINGS

wall

windows

ceiling

floor

lights - on
off

-

DRINKS

milk

water

soda water
. juice

. jugo .. _ ’ .

pared

ventana

cielo

piso ° ’

luz - prender-la
apagar 1la

2

BEBIDAS - ’ .

¢

. . ] J
leche ‘ . .

agua |
sodas -

PRrEN

A A BB B AR
.-
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PLANTS

flowers . R
* ' weeds ’
trees °

b - , PEOPLE -

. .. ' be
- - —.girl-
friend
: children
C little boy.

EXPRESSIONS = EMOTION

e X e

. . -happy .

‘ smile
: angry
o frown

COUNTING .
—one—= UN0—mw— .
two - dos N

three' '~ tres
R . - four - cyatro
’ five - cihco
- . six - seis
- ’ * seven - siete
oo eight - ocho e
nine nueve
‘ten - diez

-

v Communications, money,

-

93

sad - : ¢

‘open -

PLANTAS

flores

,.aierbas

a'rbol

GENTE

buchacho
muchacha
amigo

ninos . ,

mino N

EXPRESIO'N - EMOCIO'N

feliz ; 0
triste i
sonrei'x

" enojarse
poner mala cara-

<

RELATIONSHIPS TO TEACH

. Y
tall _—"short
big - small
hot - cold

new - _old

fat - thin
pusk - pull
wet - dry

-enter - go out

in - out

stop - go

stand up - sit down

close

good morning - good night

B

colors and other words ca

v

I

i
H

n

be grouped for relationship for most.effective teaéhing{

~r
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Most of these everyday vocabulary words may be given as

o

object lesson;. Pictures and field trips make lasting . -~ 777y T T T

- .

impressions dpén the student's minds and helb fhem.to-

remember the new words more quiékly. Whenever possikle, ¢

activities should be included with drills whicH em@oay

- L

concepts and relationships being taught. )

* v

SYBJECT: - Oral English

R -DIVISION: Fifth through E}ghth Grades 1 : Coe C
PROBLEM: Difficulty in distinguishing‘EEthen«thgﬁ\&

"ch" and "sh" sounds R ’ L T—
- ~PRQCEDURE : Oral Drills

:Students, éarticularly Spanish speaking.students,

often.have trouble-in disﬁinguishipé between such sounds -

Caweats Ip b
.

as "ch" and "sh". ’Embarrassmehb°may result when a child

- kY

o
.

°

. . - .
pronounces a word incorrectly and may cause hifi- to with- .-

v »

= draw from class discussion and participation——
= o £ .

»

The following drills are deéigned'primarily as

3,

, . oral drills but may serve other functions also. For

’

example, they are useful for building vocabulary, as-’

~

dictionary exercises and in sentence writing and spell-
- . 2

ing exercises. More words may be added to the list as

1

desired or deemed necessary by the teacher. - T ; )

- - e —

ot

>

o

.
£
<
2
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"CH" WORDS

INITIAL .o MEDIAL FINIAL
chicken . ketchup . - search
ol chalk a ; creatur. reach
! - Tt ) china ' " preacheT fetch
» — ) church i teacher ) beach
: ' chain feature. , such  ° . |
. - child " Gatcher bireh = _ - - - T
: - chap _ T _future s . - .- hunch S .
e T choke . picture. . L church
N : chance Paac er T cinch - S . 1
. ; chase rancher -.. clinch o
] charm . ““ watcher : = - flinch .
) ; — churn - ’ . butcher . ©+ launch
- v ) . chant - N ,- .. inches N TN bunch
: N ) cheese | | * " merchaht’ each
¢ chime £ touching ouch
“‘~»w;m ° . 2.H" WORD - fENTENCE“BRILLS_ .

S Y

"Search“formthe creature,' said the chap.-

Chase the chicken Charlie.

S - .'The'preacher in China had -a-nice church, ) e

It was a cinch td cheat the teacher. = . .

- Charlie spilled ketchup on the beach towel.

The feature was a -.cinch to be liked by the “chi ldren.
% o > Chubky Checker had .a thch that the -feature would be no good.

d ] \ - ~ The teacher and the. chlldren are g01ng to church on Sunday. -

s . \
The young chap was cha1ned§Zo the walls.

A rancher-does not like to chase coyotes.




P

"~ The lotion should be put on with a rubbing motion.
% S . .

- He gave his confession during the first session with police.
¢

> P

Al

"SH"™ WORDS

o S VTN » A

IyITIAL MEDIAL .. FINIAL
" shine ~.+,  , washer - cash

shame fashion . gash

sh@il . cashier bash

she * - L ©  fishery - __ . __ .push. - -

_shell " " 'gusher ( _ . .mash

shake . ’ hasher . rash —— ’
shirt . masher "' trash

shot ) - ‘pressure : dash’

show . nation - wash .

shock ° special . - marsh’ .
shy’ _ pénsiom. ‘crash -, ) J
shape education .crush C
should . o T bushel - ‘ _bush .
sugar ) - bashful .« - lush .

sure dishful . . zlash

shawl wishful splash

o

. 2 . . o
"SH" WORD -~ SENTENCE DRILLS
. . . N . /’—’-’ﬁ- ¢
. . L ’// \\ °

-

The nation was in the process of creation,. :

He had a feeling of elation when he got off probation.

With patience and caution, he finally reached safety. é .

& ’ !

s

Inflation is-caused‘by a combination of things.

He went to confirmation after his vacation. f

K}

A ration was given to his relation.

She had no notion of giving an estimation.

-

Vacations with relations are difficult.

~

"You must use caution and slow motion.

The pressure underneath the earth caused the fissure.' o P

- ) -~ . - 9 6 -
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"CH" AND "SH" WORDS

#
- ) .
INITIAL ) FINIAL ¢
chair -~ share . o .match - mash )
cheat - shetet ' catch & cash
cheer ~ shear T latch - lash '
chew =~ shoe . . —_ batch - bash
cheap - sheep . ‘ hatch - hash
chop ~-. shop . watch - wash™™— 7 o
choose - shoes T ditch - disn .
chin’'- shin . e butch - bush
. chore’ - shore _ switch - swish

chip’ - ship o - witch - wish

chose - shows . ", fitch - fish

cherry - sherry . leach - leash )
chant - shant . _ march - marsh

chart -.short V- : much - mush

chuck -ﬁshuck

."CH" AND "SH" WORDS - SENTENCE DRILLS . A
. -\_ °

He chose to wear his new shoes today.

@

They chose to go to all the showings of the film. . P

¢

She cashed ﬁe; check with the cashier.

The,teacﬁer said, "Since we do°not have enough chaiés,
please share,your chairs with the new students."
"Watch ‘how he washes the car," she saié. ‘ .
She went to ﬁﬁgﬁﬁﬁﬁchhrfs shop to buy pork chops.

When the sheep wers aboard the ship, it sailed away.

The‘childrzﬁ‘ﬁere shocked when théy heatd the plane crash. g

The shy, bashful, child blushed when his paper was Z&hecked. *

L3S
-

The pfeacher went to China on a special assignment.

- s ~
.
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one. -

<

3

e s
.

- . S -

. . . ' . bit - beat

o rip J'teap .
- = ' dip <~ deep’

nit - neat

"slick - sleek crick
. kin - keen rich
sick -~ seek bid -

fit - feet

- . ' did - deed ;

SHORT "I"*AND L

Don't hit the pig.

The dog bit his mitt.

bead

ONG

1id - lead

r-]

Rich persons bid on pictures.
" . 0

.~

pronounce the sound correctly.’

sit < seat .
glim - gleem
hit - heat
pit - peat
- creek
- reach

lick - leak‘

sill- seal © ‘mill - meal
¥ still < steal dial - deal
bin ¢ been chip - cheap

non

“

Preem is a substitute for cream.

L4

-

"pick

- peek
slip ~ sleep
mitt - meat: " .
pill, - peel
lip = leap
sip - seed
fit -~ -feet

£ill - feel

kill

¢

* THE LONG "E" AND THE SHORT "I" °

-
-

keel

rid '~ read
tin --teen

SENTZNCE DRILLS

o *

b Beat ‘the heat by bathing .in the creek.

-

-

The "ch" sound appears in Spanish but there is

no "sh" eound.in Spanish except when used tc quiet somé-

Spanish spegking students dlso have difficulty
distinguishing certain ‘other sounds in the English lan—
L - " N o
guage. The-following drills will give the students prac-

. ' tice in distinguishing betweenggounds and in learning to
. . . . & . -

i

.

« TLe teachgropeeked'to see if the teens were in thedr seats.’

P




e X o
.

!

"Sit still Bill," said sid. &

The heat’'makes the‘seat hot. ) .
. . ~ .
She threw the bead into the creek.

L4

. Thg bean dip fell into the deep waters.
They.made a deal n8t to steal the deeds.

.joe said, "Get rid of the slick salesmgn}‘sid." >

. 14

He slipped into a.deep creepy hole and fell asleep.

-4

He began to feel sleepy after he had taken the pill.

"Sit in your seats, boys," the teacher said.
. ° A '

Studénts have trouble when the Englifh'letter

"s" has aﬂlz" sound as in: 1is, his, raise, eyes, peas,

A2
grows, praise,_ hose, was, those, boys, nose and house.
z . »
’ With the "oo" sound as in: moon,.noon, soon,

shoe, hood, stood, .

- [ .
The "ng" sc¢und does not occur in Sganisﬁ and is

»

.
3

often difficult .or bilingual students to master.

-~ hd ¢

king sitting . .
" killing o living o
. rang speaking
sang fishing
. bring - feeling
feeding sinking

"/

Two "ng"/ syllables occuring one after another glsb pre-

sents di:ficulty for SPanish students. -

singing swinging
! ringing - hanging . S
bringing . dangling + -
- @ -
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The fquow%mb.sounds usually require drilling practice:

*

*dzh".sound as in: ‘:zhﬁ sound as in: "y" sound as in: -
badge garbage measure" vellow . . q
jump jealous pleasure - yell -
jewel joe treasure young
jet jim, . leisure mayor
jeep jerk u// luxury » yes <.
ledge b usual year- ., 'J
. . yard '
L) N r
The "th" sound as in "the" is often misproncurnced by bi- ; »
lingual students. and "this and these" are -not only.,likely ,,a;»w
to be migpronéundea but are vexv likely tqg be propounced . . N
: ! : :
exactlyjalike and tonfused in meaning also: ,Drills to . ’ 2
- . R - R ;’
provide practice 'in these areas are usually necessary. 3
. ’ ‘
. , ~
& ' N
: e . . :
GUBJECT: Oral &nglash
DIVISION: Fifth through Eighth Grades !
PROBLEM: " silent consonants 7 {
. .
L . PROCEDURE: Oral drills and worg@ hunts
The words may be written on ditto masters or on -;
. ' i A ,'s
. . the blackboard in four or five equal columns and reviewed
. o . . _
. . orally with.the 'students individually or as an entire ’
LY e ¢ * N
- ™ ciazs. When the words have been adeguately reviewed a
. b ’ q
A - "word hunt" may be used to stimulate class respcnse and
., involvement. ° i ,
- ¢ L4 . . - - )
. ~ ‘
3 ! ¢ ’
, * LY i
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S Example: - TRe ‘teacher may ask: What is Q\he word lo- -
- SR . . . "
- cated on the ,upper ¥ight hand corner? or, What i% the

<:vlw' - a fifth‘. word ‘in the fourth‘column counting up? or, What is

i o : the four{:h word in the. leth row’ , As soon as "a 'student
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d;gq,lumns—and cepbers., ‘ﬁus exerca_s Ys.also _useful as
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-—-",4.

S aﬂ’h B ‘Z“ ?" —~—
wr X t‘ﬁén qﬁl z ' ca

R el ,\’g:g' TN b
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- knot . half ° ' ;tréighe .island - though’
chall 'u ., - could - knob ',;,t, hollow. . bough . -~
1imb '-§$x~ ¢ wtong} - . listen’ "7 pillow 2w lamb % T

‘ d»umh " height - ° sign . crumb. castle >

sigh | ‘hymn autumn - comb - -kightr
walk. ., -, - knife _ Wring © - _ folks bright _ -

» should - * fought i freight ‘hour - kneel i 1

v _';gnee - T Write © high- ? wrap .honégt -

"“answer ‘honox ok new - sword . 'gight RPN

L , thumh - 'yolk ~#°  errand- frighten bright :

”Mﬁ\t e :; wreck naughty ~ wren k;'ﬁ;‘i”t_'_,_ﬁ right  Tnwks.
o .sigh - colunh -often - @”w - 'sight
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:I,nq*,»to f:lfe studen.ts.
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. -~ . - — - . _ -
- SUBJECT: Oral English )
T~ DIVISION: Elementary Grades :
_—. e PROBLEM: Difficulty in differentir_a'ting between sounds
h ~ " A . . - .
. PROCEDURE: Listening Box - S -
p - X ) Theﬁfollewing activity is designed to help .students
) > ' el . ; o .
o e— dlfferentlate between sounds and to help them to be more
;_ ? . . M - - e T - ' ’ . E
z - - - " e D
“°%L .,  cognizant of dlfferent sounas. - T
— LY o .
s e s T — = o -
: 2y . . Varlous th:.ngs ma.y be put in a tube or a bhox;
\ = ~ T _ . -
. thnngs such as beans,g rocks_, penc il, or any item the
S XU teacher 1shes to :anlude to make the’ exercise 1nterest‘

The teacher shakes the contalner

A o OUEBEY ) .
.r»-ﬂ"!.—v-‘ EaRR o g & - -"‘"’ S . ‘— * ’
Iy .wﬁ'ile "the s§uﬂerﬂ:" ’1stens to see if he- can guess what
R TRV
MR- R VRSN .
»»% %7ig-in 1ta, - ‘*"'-’ - = =T
. * g T i .
- T L et S -
P 1 s
RN The stude,nd: should be shawn the poss:.b:.l:.t:.es of
ag . N I
S %a;i,:.:(tyings that “hay be in.the, box before the exercise beg:Lns.
- :-;- - -E:_r» e N 0\: > . . x., i
.,i&"} RN . At fn:sr only ane klnd of materla’ sh‘ould -be put- i‘nto
{«,-:f{;i.‘_ "/f - 9 = — T < .
o S the contalner, and then as the student progresses in his
- _ & - o e S ; .
oI llstenl—ng ab111ty coiﬁblnatlons of thlngs can be put in;
?; ) . _7‘ "'ﬁ _.) ‘;r - t‘: . ) _f: ]
sl . . > . . . - .
'¢ - - ¥ ;: » ) - i . .. .
- 4’. ’ . * < B " o
é ‘;? s, ‘. - ot :p"-ﬁ - i N - - .s
. " o ¢ oo te R
RSN I L e -
A e SUBJECT: oral Engllsh v
i sl : “ ¥ -
DIVISION* Elemeritarf and .Junior High School Levels
R S S - ‘ ‘_ — z
o . K&ROBLEM}» Du.fflculty in dlffe'!‘entlatlng betueen _ini-
- : >
. R “x - - - : — .
g e st ‘ txaljfconsonant sdunds - - {
o & -:" .
! ;_1 PROCEDURE: . 'Rhyﬂu.ng Word Exerc:.se .
[ - N o> .
- ¢ . ) -~ .
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A series of rhyming words are written on a.long

horizontal sheetyof paper. The tedcher reads the first
word and tﬁe‘étgﬁgnts read the remaining words.
* : o

LY
- ~

Example:

-

E

Cake Rake | . Make Take

L3

-

te )
3
-

The following exercise has, also proven effective in
2 . . : - t . T o~

- —

helping students to be more cognizant of aifferents

— e e - - ‘.5;:-

sounds. T i . R

\\ . . -
All the letters of the alphabet-aré written on

sma..l1 squares. . Another series of cards dre made con-

_Lﬁaining the endings of rhyming words such as "ake". The
students then compare the sound of’éhe_initial consonant

. with the endings in an attempt to combine actual words.

L 3

~ Bxample: ~ The letters "f", "m", "1", or "t" might be

combined successfully with the ending "ake".

LISTENING -AND READING GAMES

. . . . )
Due to circumstances in the home environment,

whibh‘is-frequently quite noisy, the student often has

developed the habit of "tuning out™ what is going on or

°
-

what is_being said around him. Songs and games provide

-

Y ) -,103 -
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a creative teacher with an unusual opportunity for help-

. ing children tc listen more ettentively and to use Eng-
- P : ) » . . -
lish in a pleasurakie activity. There is a wealth of

folk songs, stories and games which the teacher may choose - -

i from and which will brovide pure enjoyment for the.student

as well as prove to be a .motivating-activity and an avenue

to give furtheg diill in vocabu;ary,

. ’ Universal songs, games and sieries“provide excelleht
material for the teacher and may incorporate both English

and Spanish. for 'the children in a most effective manner.

-

"

. The following games were found to be effective with

. &
s - -

elementary lewvel children.

T
s

LR

TITLE: - I Went To The Store I

OBJECTIVE:‘ To develop the habit of hearlng and retalnlng

'what is being said

PROCEDURE: The first student says "I went to the store

- . L

. . o« o o adﬁing ahat'he bought.at the store. The nextistu-

dent must correctly say what.the first student'!said and

-

add another item 'to the list of items bought at the store.
The list must.be repeated correctly including all preceding
items and added to as each student takes his turn. - If a

0-‘ " g

student misses either the succession >f items or the word
’ i

P o dor

. itself he is out. The éame is played until there is only ~

’

one student left who is able to remember and repeat the

entire list o6f items correctly.

N Y TSI TR TR A
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TITLE: - _ _ Find The Picture

OBJECTIVE: To give experience with initial sounds.

PROCEDURE: - 1In the center -of a sheet of paper twelve

Y
Y

inchkes.by 18 inches or laxger, write a large letter uslng.
“both upper and louer case letters such-as."B" "p". K Then

-

encourage the chlldren to cut out as many pictures as they

can_find heglnnlng w1th.thatrletter. Lét'the children

gaste the plctures they find around the letter.',OId.maga-

zlnes, catalogs and other such materials offer the chil-

dren a large variety of ftems to choose from.

-

Children may also make picture dictionaries this

way; an effective and enjoyable activity for thenmn.

~ ) $

TLTLE: Fruit Basket Turnover .

OBJBCTIVE: To develop habl\.~ of concentration and of

following oral directions

.

PRQCEDURE: Each'child is given the name of -some fruit
and- takes a seat in the circle -of chairs. There should
be 6ne extra child to be "it". "It" stand in the middle

' of the circle and calls the names of two fruits. The two

children with.those fruit names try to exchange chairs,

———

—wt%heat —t%——get%kng—one_of_theln_chalrsA__Hnlgh_aygr

chlld Ls,left without a chair is "‘t" "It" may also say

~s L%

- 185 - °
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_ "fruit basket turnover" and all the children must take

Y
+ . .

a new chair.” "It" attempts to find a chair at this time;

again, the child left without a chair is "it". -
. ¢

L 4,

: :
—_— )
TITLE: 3imon Says

OBJECTIVE: Develop ability to follow oral ;nstnﬁptiqns
PROCEDURE: Children may stand by their desks or¥ they

may form a circle. The teacher or a student may start .

the game’by calling directions. If the direction is \
prefixed with "Simon-says" ‘each child must try to follow
that direction and if ‘a .child fails they are it. If the

-direction given, however, is prefixed with "Teacher says"

°

or has no prefix‘ the children ‘are to remain as they are
and not obey the directions and the first child to comply

with a direétion which is not preceded by "Simon says"™

must sit down, ¢

R The directions should be:able.toﬁprogress from a

o - © - ‘:
slower rate to more rapid action as the children catch

on to the -game. -This game provides good practice in
listening for and following instructions, as well as

'ﬁpracticé in uqderstanding'oral English. Children find

<

.

B A g e s s w0 s e

-~

el T
2

it stimulating and fun and areablteto-maintain a high
level of interest for a longer period of time than they.

might if simply drilling for practice in these areas.

- 106 -
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TITLE: _ The Curious_TraveLer~ f

o R |

OBCECTIVE: Listening -and Concenfration

PROCEDURE: Each child pretends to be a curioug traveler ™
" * 9

and -follows directions giéen‘by the .teacher or by one of

the other students.

3

Example: Traveler stood-up . S

-3 Looked to his left §
LooKed to his right J
- ’ Looked up - ¢

. Looked down

. Looked all around
" Turned to the left -
Turneéd to the right )
Stood on tiptoe

Touched the floor

Smiled and sat down

“

TITLE: Crossing the Road

OBJECTIVE: More attentive listening

@

PROCEDURE: The "Road" may be in front of the class =

children put their neads down on fhe table while one
child makes some movement or activity such as hopping

on one foot, jumping, running, skipping, or walking,

W T e s . s L e v e o s s e

‘across the road. The leader may meove slowly or quickly

SRIREL Ao e pocsrcmers, ey -

or both. The children must try to guess what the leader

'did and how by the the sounds they heard.

R e

TR - .
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- whatever they would like to pack £&r the~picnicv--- - —

A e e et e A
. ot i - .

D B e W

Pack a Picnic - : ' e
OBJECTIVE: Attentive Listening

PROCEDURE:

-

Teacher begins, LToday I'm ﬁacking:a picnic:
. basket, and L'll need somé help. 1I'll put ia spme’cakg.
’ What will you"pﬁt in, (names first child)?" Each child
then takXes a turn af heléing to pack the picnic basket.

= They must repeat,all that has been said before and add

-

If somegone leaves something out or puts something

in the wrong seéﬁehce they are out.

N .

TITLE: Listen To My Sound T e

OBJECTIVE: Practiee in hearing initial sounds
r > 4

-

*“PROCEDURE: Teacher says, "I'm thinking of something in

. this room. - It.begins like the word water. What is it?"

Children may then try to guess what it is by guessing

-reverything he can see that begins like the word water with

a "w". 1Whe5 a child éisﬁérs'cOrrectLy he becomes "it".

This game is better when played for short periolds

of time and children must be.reminded that tﬂé‘éﬁosén ob-

N

ject must be in plain sight.

t
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TITLE: . Alphabet éequence

.

OBJECTIVE: Practice in recognizing initial soynds
PROCEDURE: One pupil starts the game by saying,
boat-is loaded with Apples." The next student must then

use a word that begins with a "b". The game continues

Al

with each succeeding item following in order of its al-

o~

phabetical sequence. If a child stumbles he may ask ..~

another child to help him and the game continues.

TITLE: . Alike or Different . —_—
. ® - :

OBJECTIVE: To develop the ability to distinguish between

. . - similar sounding words’N\‘\\\ s

JPROCEDURE: . Groups of words with the same ar different
endings may be used. The teacher stands apart from the
children who havé their backs to her. She whispers the

same word three or four times. "Come, come, come" or
r . ’ ’

“"Cat, rat, hat." Then she asks the class if the words

are alike or different. Pupil may be called on:to re-

. spond.

TITLE: Triplets
OBJECTIVE: “Practice in Word Recognition
PROCEDURE : ;zéhtical packs of word cards are needed for

N

N -
this activity. Thé\gime is more effective if the teacher
- : :\103 -
LN N .
N B}




. X N
' y

<
§
<
H
H

Ta Memame e omps Lo

dées not include. too mény-words in the packs, and it is‘
more functional if played with very sm;li groups.
s ° ! .

The leader selects a cgrd from his pack and calls
out the Qord gﬁ the card. The children try to see who ——
can find tke word first and place it face up,oﬁ the table.
Thg first élaygroto get rid of his pack by having all of

the cards turned face up is the winner and may be the

leadexr’ if the game is ‘to be played a second time.

°

TITLE: " How Many. Steps d

OBJECTIVE: Practice in quick word recdanition —_

PROCEDURE: Draw a picture of a sidewalk on the black-

board as illustrated below. 1In each part or section of :

- the sidewalk write one of the words to be practiced. " ?

Into Across Run Spot Play House | . Go

s .
.

.Give each child a chance to take as. &many steps" on the -
sidewalk as he cah by reading the words correctly which
are on the sidewalk. Seeohow many children are able to

walk a1l the way across the sidewalk to the ‘other end.
?

-~

( @
The sidewalk may be lond or short, crooked or curved,

B
’ i

4 .
it may use sentences or phrases, or it may be used for

<«

spelling exercises and math equations. i

[4
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TITLE: Alert - O

N

OBJECTIVE: IPfactice in word recognition

i

Place a number of cards in the card holder

then write a number on the blackboard. The first child

 takes that number of cards, naming the_words on the cards

as he takes them. Change the number for the ﬂext child.

Sight words. may be written on theﬁchalkboard’if

preferred and the chilhren may erase the word as he

‘names it. Phrases and sentences may also be used ef-

i3

fectively in this manner.

Iy

TITLE: Choose A Card

—

OBJECTIVE: , Practice in sight word“recognition

PROCEDURE: Word cards from basic word series may be

-

used for this game. Childrzn sit in a circle on the

floor and the cards are placed face down in the center

°

of the circle. Avcﬂild,chqoses a card.

If he knows

Q

the word he may keep it, if he doés not know the word

he must puf the card on the bottom of..the pile and the .

!
/
next_ child draws a card. The cﬁild%en count the cards %

when finished and, the ong’&ith the most .cards is the : L
winner. Phrase or sentence card&.még also be used,
héwéver, the group participating in this éctivity should
be very small for ma#imum effectiveness. '

o
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TITLE: - Bingo =~ - .

OBJECTLVE: To build sight word vocabulary

PROCEDURE: Cards similar to'Bingo cards may be made

~

using words or phrases in the squares instead of num-
'Q e

kers. The children may use hottle caps or other covers

as markers and govefiword; or phrases as they are called
by the leader. “The leader will need a.set of flash cards
with the words or phrases to be used in this activity.

) .
.7 o -

TITLE: - Rocket Space Flight
OBJECTIVE: Sight word recognition -
PROCEDURE: Word cards from the basic readers series »

. may he used for this activity also. Divide the children

into two groups of similar ability'— ea¢h group is to

pretend they are a space ship.- The teacher places a . o
‘nunber of words side by side on the chalkboard; she °
» o Y

theﬁipronounces one of the words and the first child in

»

Group One goes to the board and finds the word. 1If he

1)

finds the correct wbrd, he takes it back to his se¢at,

]
*

« ‘Group TWO ‘then has‘their turn aﬁdﬂthe gaﬁe éroceeds un-
_til the WOrds.a;e all used. .The group with the most
cards fhen has a countdgwn takeoff and goes around the
room. The cards are replaced<for another gaue.

[
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; TITLE: Go Around The Board
. OBJECTIVE: To develop word-recognition skills
— FROCEDURE: A piece of heavy paper should have a two inch

. .

margin Warked._off around the edge. The margin
re e T e—

should then

B L AT

Some.

spaces may be used for penalties and some for rewards.

Thig may be drawn on the blackboard if pnefer%ed. A marker

should be provided for each child and a spinner or dice
i o . i ; ;

used tp determine the number of ;pacés a child may move,
Each player takes a turn moving clockwise, He

reads the word he lands on.

[}

If:he does not know the word

he must return to his last space and the turn is passed

to the next player. 'The child going all the way around

. . the board first wins. *

7a

Words, phrases and even math equations are effec-
" tively learned using this method. Words and phrases should
be pronounced correctly the first time or the turn is lost -

and the next player may fake his turn.

Example: ° c
" Move . Move . _
. Ah;ad Light Bgck Jump Stand | Dig Rope
0 1 4
- L Sing \ : Love .
Happy Rain
. Run _ , . ' ‘Sun
Move Move Move -
. Black Back Red Ahead | Grass | Cat Ahead
- 3 : N R
N . - i gl * -
: e - 113 - .
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TITLEg Hunting

OBJECTIVE: Sight vocahulary review

PROCEDURE: PRass out basic vocahulary woié cards to all
but one child. As soen 25 each child krows his word he
h&lds it up so that it can be seen_b§ the other.children.
The teacher calls out one of the words held by the thii-
dren and the child wiéhout a card "goes hun?ing" for
that word. When the hunter finds the correct card, he

may take it to his seat and the child without a card be-

comes the hunger.

The children may need to be reminded to courteously

relinquish their cards to the "hunter".
< i .

"
N

TLTLE: .What 1Is Missing
OBJECTIVE: To develop visual discrimination and memory
PROCEDURE: Several .small objects such as pencils, toys,
buttons and other items arelplaged on,a table. The chil-
dreq must.taﬁq a close look at these objects, then one
chiid‘is asked to leave the roém and one of the objects

is removed from the  table. The child is asked to re-
.- , - 4§ ‘
turn and ¥ry to guesc which item has been removed.
s~ 'This ‘activity is better if too many objects are

v . - . ~

not used at fifst; the number of items may be gradually

-built ué as.the game'progresses. This game is good for

developing color discrimination also.

v L}
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TITLE: JUst Like Me -°

o, ?
.

OBJECTIVE: To provide practiée - in visual discrimination .

. RN 4

This act1v1ty is effectlve w1th plctures

as ‘well as :with WQIdS’and .phrases..

he e N . N - . . L -
- LA . * <

Pt

more advanced-

. ) : 3 . :,‘:;_’.‘k"" v
-than.the_preceding ones and is sugqested for childrex.

grades flve through elght, however, hlgh school stu-
dents hage benef;;ed from these exertises and have en1¥
t- -

. joyed tﬁem tremenaoqsly.

; PSR

L

. DY . . _ "

o 4 -

-

‘ ,TIgpgé' 'M%ckgy Mantie ‘ ) - - Jf‘l
S 3 ;' OéJE&TIVE&thD qevEIOP havit of‘féllowihg direc;iens
wzﬁ. ;‘ ° ' . ca;e;elly' ’ © 7 . . f—\
> 35 o PROCEDQ;Ee Miﬁeogfaphed sheets of:xheiegercise should

" be handed out to students; students should receive only .

L L. - . ) . w2,
. one copy and‘they should be encouraged to work by them-
‘ * ® ’-'a..‘
g sclves. Exerc1ses are simple enough to be read.and
’ @ s
— hard enough to be a challenge. .
Lo e ’
: s ’
- R ) - 115 -
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B e.PROCbbURE; The teachex has one set of cards, the chil—a‘ )
\ dren ;ach have a matching eetq“ The teacher or a §Eﬁdeet -
f » eéows e‘ca:d Ea flannelkgoard may be uéed)'and the chilg

-_: with a matching card calls out "gust llke mef. Y
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' Mlcxsz‘uggins Co- :

" .
T
1..’Place the wordSyhuxckey Mantle, - )
.~ - together with the second word - c ' o
< rlghx after the first. .

2. Drop all ﬁ‘s and—the letter ‘ T ‘ -
which fofapws it In the al-
phabet. .7 — ) |
25 . ‘

3. . Add the second letter of the al-
] . phabet twice, place one at the
.”’>.‘ 3z beglntfgg and one at t?e end. : o
4. Drop the third letter and also o _ e
" the sixth letter of the word. ’

o
4

. If the eleventh letter .of the -
alphabe;ﬁis in the word, drop T
it and in its place add the _ ) p

. letter which follows it —in *

— the alphabet.

- 6. If there are two vowels .that * - z . -
are the same, 1n the word drop
the second one.

o;-v._ R -

7. ,D:op the sixth letter of the . -
word and in its-place add the .« =
letter that comes before it .
in the alphabet. : ,

8. Take the fifth and sixth letters
" of the word and place them after :
the first letter and before the ™~ : -
_ second letter of tle word. -

9. AQ3d ‘the first letter of the
alphabet after the second B

Drop the First vowel before
the first L. . -

g
o

11. Take,the fourth letter and -the

. othér letter that is.:.the same *
and place them both at the end
of the word. -

[EPTREpe—

.

DOESN* T THAT FIT MICKEX MANTLE?
—— -

; (The" answer is Baseball.)

—_— . o

-
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ever, teachers may make additional -ones using tv titles,

7.

8.

“*Drop tﬁe\QEEtleﬁter'and in .
_its placé put the lettexr that

comes before it.in the alpha—'

-~

Two moreée similar exercises are inclided here, how-

-

" movie titles or other headings.

THE INVADERS

s . -

+Put the words, The’ Invaders,

' together with the first word

before the second.

L

P

Drop the 1st two letters of
the word and  in their place-

put the 3rd and 18th letters't

of . the alphabet.__

Drop the second vowal in
the word:

Take the 6th letter and place
it between the 3rd and 4th
léetters.

Drop the 5th and 7th letters.

El

Take the last vowel in the
word anrd place it before the
last letter. ’

»

bet.

Place the 20th letter of the— -

alphabet after the 4th letter
and before the 5th.

DO THE INVAQERS'LOOK LIKE THIS?

(The answer is creatures.)

"

-

S
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. MISSION IMPOSSIBLE

~ -

1. Place -the words, Mission . . .

™" Impossible, _together with . - .
the second Word after the , : v T
first., N - - . .

- .

. -' 4 T ] &
" © 2. 'Drop the .first three ’
‘. - ‘ ‘vowels that are. the same. -

.2 . ? . - -

3. Place the 5th létter at ST ’ o .
the end of the word. . -

-‘ _ . -4. Place the 7th letter be-
¢ ™. ° fore the last letter of
the word. ) -

- 5. Place the 12th letter of
the alphabet in the word
after thé 4th and before
the 5th letters.

‘QF . 6. Drop the 1st two conso- ) -
nants. .
7. Drop the 4th, S5th, and oo

6th letters of the word. .

. ) 8. Place the 21st letter of : .
’ : the alphabet after the . .

- third and before the :
fourth letter in the word.

9. Drop th; 5th letter ané in
: its place put the letter

. . that follows it in the - _
alphabet. /
1Q. Drop the 2nd and Sth lecters ‘ /

of the alphabet and you will
have the solution.

+

A O S
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STORY TELLING . ,

3
»

*.

.

A4 ) .
of communication with children. The following uses of

-stary telling are sugéestqd as an aid in teaching.

<y
X

- “

SUBJECT: Oral Enélish . ’ $

DIVISION: All levels

. . - ) * . 5

PROBLEM: To develop better concentration and good
listening habits

PROCEDURE: Specific Goal Questioning .
Read a story of intense interest to-the class -
following its pgeéentation with specific goal oriented

questions.

D

Sometimes it is -more effective to present the
questions before the material is read. This. helps the
students to orient his listening with specific goals

in mind.

SUBJECT: Oral English
DIVISION: Elementary levels

PROBLEM: Need for morxe stﬁdent involvement in activities

\
3

PROCEDURE: Characterization of Stories

Before.readiug the story, select students to be the

.

characters in the stoury and to act out the story as it is
' . . « M

5 . +
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"read. Emphasize to..the class that in order for 'them to . ’

‘enjoy the story the most, they will have to-use their

¢ .

imaginations to set the mood of the story. The teacher's

- . . dESk'map‘be a tree or a cave or other objects in the

room may represent necessary props-to make the story ;

- : L nore meaningful. Chafacters~may have short lines to
. . . T ) ‘

add interest and Fun. . ’

- IS «

Three or four words from the story-may be written

- ;;: ’ on the blackboard to be emphasized to thé?sthdénts and

the story should be followed up with a discussion and

e

questions about the story content. In the lower grades,

the teacher may want to give .the children mimeographed \

v o

pictures of the story to color, or students may be given

a plain sheet of paper and encouraged to draw something

-about the story and color it.

While the students draw or color, the teacher may
find it relaxing to th? children to play a-childéen's al-
buﬁ with sing along songs or other music the students would
énjoy such as the. "Do-Rée-Mi Children's'Chorﬁs" Album, .Songs

Children Love to Sing, -by the Sing-hlong Children's Chorus.

Side 023'
. Side Two .- ,

Do~Re-Mi
High Hopes My Favorite Things
0l1d McDonald had a Farm 76 Trombones ’
The Happy Wanderer This 014 Man
Alouette . Three Little Fishes , ,
x ' Mairzy Doats The Music Goes Round and Round .
- He's Got the Whole World In His !

Hands

Y S

Tt e
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L

R A TS R S BT
.

iy

J A R e T

A e i e, v s o v e

v v —

[}

hadt o 3ot N W era e Ay R AR RN W P MR i TSR A TS 2y Aoy ok e S

- -

4

For grades one and two Animal Stories in Basic

>

Yocabulary by Dolch and Dolch, provide stories’'in which
the animals think and act like real peoéle and which the

children love. The All Aboﬁthstorxfaook illustrated by

- ., John Gruelle and ‘other gaqohs artists provides familiar

-
4

‘well loved stories that vary ig choice: Stories to en-

tertain, to sFir the imagination, to dgvélop Smotiéns!

Aéo amuse or to soothe. Ih this %ollection are found the

familiar adventures of Red Riding Hoéd,ﬂPeter Rabbit,

The Three Littlé Pigs, Peter Pan, Cinderella and others.
* "Por the older‘gradgs such as the third and fourth,

Famous Stories For Pleasure Reaéing by Dolch and Dolch

include ‘the famous stories called "The.Arabian Nights".
Most of'these stories have co&enfrom India, Persia,
Arabia and Egypt a;d included aréﬁsuch stqries-asl"Ali
éaba ana theé Forty Thieves", "Aladdin and The Wonderful
Lamp"”, "Sinbad the‘Sailor", "The Magic Carpet", a#d "The
‘Fisherman and the Genie". A mimeographed copy 6f a
.world map may be given to the children to ccior and to
reiate particular places concerneé with in the étqry
mére clearly to themselves and to the world. This map
Qight‘%mphasize‘the continents and countries which pro-

vide the backgrounds and settings for the stories such

as the "Arabian Nights".

. !
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. DICTIONARY SKILL

—

Most students lack motivation ‘for

ary. The followiﬁg exercise is helpful in stimulating
interest’ in dictionary use and in providing students

with practice in becoming proficient in that'capacity.

v

.
e T - e %a A . - v P

SUBJECT:  Dictionary -Use - -
DIVISION: Sixth through Eighth Grades
PROBLEM:

No interest in and difficulty in uéing the

dictionary

PROCEDURE: Word Meaning Race

Divide the class.or group into teams, students

. b
may each work as individuals if preferred; supply each
“ . .

student with a dicfionary if possible. Write a word,

name, city, or abbreviation on the blackboard and at °

a signal the students will ctompete against each other

to see who can; find the word in the dictionary first.

Keep score on the blackboard and give points for

first, second, third and fourth places; bonus points

. may be offered if éhe teacher feels they are appropriate.

This activity is idesl for introducing new words and word

meanings.

This activity may also be adapted for non-com-

petitive use at the teacher's discretion, depending upon

the needs of fhe students.

- 122 - ‘ . . ‘
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. SCHOOL BULLETINS AND NEWSPAPERS
A ® .

o,

&
A newspaper-or school bulletin provides an excel-
' . ?

lent activity .for students with proﬁlems in the language

arts. Motivation and interest are stimulated in many

.8

] “ .areas.because students enjoy reading about themselves

: - . o ]

’ and their friends, and because everyone has somethlng

»E N - o ’ “ ~ .
‘ about them whlch.makes what ;hey say and wrlte and do, - -

. -

--Mﬁ—“”m-~a«personaLwaccbmpllshmenxmwhen”they have _comr

S _n ic ated

it to anonther party. The merits of a school bulletin or

vy .

s e e e B v A o P o

ER SO i

a school newspaper as a means of language arts instruction

are obvious when one considers the WOrk needed to write ¢«a

o oy~ AT,

DA

-publication of this nature and the effort required to eda-

it and read it. The results are rewarding for both stu-

~

dents ‘and ‘teacher. -
. 1Y

The rele of advisor‘or sponsor 1uould be somewhat
relegated to the "silent partner" in a business. The paper
or bulletin should be the publication of the students for'
the greatest effectiveness as a leatuing experience. The
! sponsor and advisor should be careful not to assume too
much control and should allow the ;tudents as much responsi-
bility as possible from assignments to distribution. TIf
the teacher desires to build responsibility in her students

they must be allowed to accept and carry out responsibility.

The advisor should be nothing more than an advisor whenever

ot

iy

- L \ : :

t

- 123 -~




T T Te..—’w T o

g BRI USBRNBIM RIS, g, . _
IR, & T S e as L . . e n

. . .
v
-
.

b possihle; the advisor should also act- as a buffer between Co. ,

-

his staff and the administration if the need a:ises. -
. ) -“ '- . . ) . hid -
Vg 0 " .
A . . - .
Ld r ¢
SUBJECT : Newspaper P:ioject -
K DIVISION: Third through Eighth Grades 5? . .
PROBLEM: Need to motivate 'and involve students in
schoal activities - . ',

a »

PROCEDURE: School Newspaper
A school newspaper project may be iritiated and
may serve many functions. It may providé€ readiqg ha%er-
;al which stihulates the .students’ thinking -and proQides B
a channel through which studeﬁts can express themselves.
s Studepts ma§ select a néme for the paper. The

-

paper, itself, may consist” of contributions by all the

Contribu-

tions are picked by students, edited by students, then
. N\,

typewritten on stencils\gﬁd mimeographed. - This may be

done on colored etencils i¥ desired.

Students should be e;éou£ageé to write the ﬁeg—
tures and other sections of the ‘paper and the teacher > T
may help them' whenever necessary wi%? spelling, punctu-
ation and vogabulary. The stndents,\hQWever, should be

b ‘ ~encouraged to do as much as possiblgﬁ@i\;@emselves. A
q ' }

\ Pee
A
\
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.Scheduie might he set up wﬁerehy Snce a week, students ’ i
are éiven a forty ﬁinute period to write contributions ot i
for the newspaper. Contributions'may consist of ;hy ‘ ) ‘.
experiences over the &%ekend, trips, teievision program;, f;
comic“books, announcements such as Boy chuz meetings, %
[ . - . -
Camp Fire- Girls Meetings, -play grdund rules ‘and sports "é
. . - KN
_plus a;repoFt of baseball or fbotﬁall'game; or otﬁér~ ;
events and‘fhé names of éﬁosqg%a&ing.og participating. " 0?
a fey'jokes and riddles, or a cro§syprd’§uz?el might o *5%
also be included, as well és other features which'might i ' ’w;
include interviewing.assignments in which a student or .
3‘§fbub'6f“§fﬁaents'migﬁt interview teachers or student B
of~-the-month. v .

Students shouid have a choice of signiné their 3
nam;; £6”£§2££M£;;£;;;;£I;;;; i;IEialing them only, or
ofiremaining.anonymou§ i{ they desire. . .

) The paper.may be Eﬁbiished every twc or three
weeks, at the discretion of ;he supervising teacher based

upon the time needed by the students to get the ne;s arti-» )
cle; and céher features written, gathé}ed, eéited and com- )
piled ready for’publication. A ' ' ‘ ' *?
| Mimeographed copieés may ke pa;sed out during read- ' N
ing class and students should be allowed time to_géad and :f
enjoy them. . - o %.
‘ - 125 - :
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A school newspaper provides an effective channel

-

through which students may express themselves with fewer
- -
inhibitions than in other more formal teaching programs.’

. S The _baper provades a stimulating activity for maintaining
s ) a high level of interest in school, for most students and

"of building a feeling of loyalty and school spirit. The -
: paper also provides reading material that the students

- - A
. ' - enjoy, thus affording them added opportihity *“c practice

many -forms of the language arts as they prepare their

& " b o‘ (3 s o éo (3 (3 -
[ . contributions, a%t as editors and compilers and in general

.

prepare ‘the paper'for publication. - - - o

| B

. ‘ $ . R f
s ' SUBJECT: School Bualletin . * : . . '
DIVISION: Fifth through Twelfth Grades-" : '
" PROBLEM: Provide learning experiences and recognition

‘: for students and to involve them in more )
school activities ’ . -

PROCEDURE: School Bulletin

4
A bulletin is inexpentive and can be very useful.

-

. The staff should be organized a2nd planned well and should
be composed of students; keep in mind that one of the pri-

mary functions of a'school bulletin is to give recognition

[P

v to the students that really need it. The bulletin can, of

. : . . .
course, also be used &s a scurce of material in the clase-

b4
EETISVIR -

. room.  The teacher should"aliow.time in class once or

i S - 126 -
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twice a week for the students to write, correct and

turn in stories. Students should be encouraged to

act as reporters and to be on the look out at all times

for items and news which they think would be useful or

enﬁoyable as part of the bulietin.
t : ) 2
Students who
13

Py -

.0 not ' wish to be repoxters
tors should be encduraged to become involved in in
stapllng, compiling and correctlng spelling or

JObS suitable to thelr interests and taléhts., .

Following are some suggested subjec&s;.tepics or
- L]

ideas that may be included i1 the bulbletin:

s
an advicge

column, jokes, sports, band activities, dedications, pic~

- :
tures, contests such* as spelling, writing, word scrambles

.
- >

or nlon polls on long hair, smoklng, mlnl-sklrts" make-

up or the.latest nit song and top recordlng artists. Edi-

L] t

torlals might 1nclude subjects such a’s lltter on campus-

\ . . _ .
or behavior at assemblies. -
B ]

P -

L4

The hulletin might be sold to the student body,
given.free,'or‘érinted specificdlly for your classes.

If the paper-is sold, the prcfits may be usgd to pro-
. -
vide prizes for the winners of the contests.

- 127 -~
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MATHEMATICS - ’
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SUBJECT: Mathematics ’ '
’ DIVISION  Fifth ;prough Eighth Grades '
PROBLEM: ) Need for practicériﬁ bésic hri@hema;i‘: )
. © 7 addition, subtraction, multiplication,

. . ] .and‘division e ‘

PROCEDURE: Practice Worksheets * - . ‘

. . - ) N
" In order to develop more speed and accuracy ig

-
..

. .basit arithematic.skills, whenever students hawve any”

free time they should be encouraged to practice’ in- .

. - -

addition, subtraction, multiplication, or division on.
an gptional worksheet of prdblems dittped for their

convenience and availability.

Answer sheétswshould also be availabl§? and stu-

L] -
-

dents allowed to check and correct their own ansyers or’
. . A3

for che students to refer to, depending upon individual

.

needs and desires.

@

" -
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'SUGGESTED- CRITERIA FOR. TEACHING' MATERIALS

»

14

to legrping‘will_bé ﬁadg more effective with spec

-

eQuiphen;‘ -

terials m

‘be available which are éspecially desigﬁed to meet éhe

needs of these children

and sensitive teacher.

e T S 3

%

TEACHING MATERIALS

- s L. . L . ! . . ,;. ~ s
Varied and meaningful techniques and appronaches
ra“erials

essential tha¥“Books and

This*ma& mean that such ma-.-

ust be .created or writtgn by an imaginative

The over

me;s of_materials.in Ferms éf soiv;ng the probleh§ gx;‘
igﬁen£ in hiqaering the depfive
ingful educaticnal experiénces. It
cessé@g,fd develop'instrumenté for eva}uating materials

and foy, measuring their effectiveness.

S
| A4
~aY

”~ : 3 - - - ( 4
yriding criterion should be the’effectlvaf

d child from haxibg'meanl

therefore,

Materials must be culturally fair; the teaching

value of material does not depend on examples -and illus-
trations taken from a hiddle class life style. Materials
should be culturally neutral for greatest effective

Language materials, especially, must be culturally fair;

an examble might be the use of sci

art lessons as yaluable vehicles for-language téaching@

?

¢

ence experiments or
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Illustrations should queulturally appropriate

3

.' w%ﬁhoht’inddlging'in ethnic stereotypes or, in _fact,

°

sggieotypes_qﬁ any kind. This will hélp to sfrengthgn

the relétionship between the home and the school.

Achievement tests,

other-similar measures must be drastically modified and

S

considerable knowledge and bagkgfdund exgefiehce us.
o velidify andfﬁdépt these %ests_in some situations,

~
B i

for instance,cloéaily-ﬁith the bicultural and bilingual

Y

problem extreme modification and sensitivity in inter-

pretation must be used in grouping bhildren and in eval-
uating their performance.

- & -

»

. Materials which make use of the children‘é\back*

L3

D e T U

“intelligence" tests, and — .

grﬁﬁhgg-and4experiences and which encourage the children

to relate those experiences te school -are desirable and

even essential. -

—

Materials must be appropriate to the ability

level of thelﬁhpilgi Materials which insure easy ini-
et - H

= — ?

tial success are necessary for improving self-coafidence

Increases in the level of difficulty

o

and motiwvation.

should be gradual and even.

ply the use of primary level materials with older stu-

-

dents; .older childrén must not be insulted with "pri-

mary level™ materials. It is also impecrtant to this

.

¢

'

“d

e i

This does not, however, im-

2

e
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o
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Aruitoxt provided by Eic:

'

of encouraging passive learning.

St s — S e

e

particular .type of children that qaterials"not be reused

with which the children have failed previously.

Materials which call for conctructing concrete

Y

experiences and whichk emphasize active learning are es-—

> 1

pecially essential with primary,pupils who nave not had

.

average ﬁiddle class expériences in dealing with symbols.,

Primarv language courses should make extensive:. use of

actual objects and experiences rather than alﬁa&s using
pictures for representation. The ovexr ase of .still pic-

tures, unless used imaginatively, has the added defect

~

~ —
O

Science, art, music, mathematics and social studies
must also be considered and used as vehicles for language

instruction and to facilitate effective acculturaticn pro-

-~

cesses in areas with problems such as South Texas.

. -

Materials should be interesting, unusual iand at-
tractive according to modern standards of clear design

and legibility whenever possible. They should involve

-

the children and engage their attention. Standard or

traditional cléssroom‘materjals and procedures should be

studiously evaluated before ‘utilization and materials which

have proved boring or ineffective should be replaced with
more appealing and effective aids.

| .
}
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Materials which call for anaLytiéal‘thinking on

the student‘'s part are highly desirable, and those mater-
ials which, because of their structure; require rote learn-

ing and matching and guessing to find answers are highly

<
’

undesirable.-

3

-

éongepts should be presented in a variety of ways
and by using a variety Qf materials. This wil} help to
account for individual différences of’students:and'insure
the transferénge of knowledge. Frequént reviews, with the
same concepts re-presented in different ways are necessary
and very effective. > T

Richness and variety of.materials-should be a ma-

jor aim when considering teaching aids. Puzzles, games,

manipulative toys, building blocks and other interest

holders such as Etch-A-Sketch and giant kaleidoscopes pro-

vide worthwhile contributions as tegbhing materials. Sim-

ple cameras such as a poloroid swinger also make valuable

[
tools for learning experiences for disadvantaged children.
A battery of readiness activities, to strengthen

basic mental skills, may provide experiences necessary

~

for success in school, whicn aré lacking in a pupil's

background, and which are essential to successful learn-

ing experiences. A battery of culturally fair reading

- 132 -
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i . .
readiness activities are also vital. In the South Texas i

area, all oral language teaching materials ﬁsed by Corps .
members, were of necessity aesigned expressly for Spanish
speaking children, as well as for those who §poke’Engiish4

This may.also be a matter of necess’ty or of greater ef-

s fectiveness for other teachersrfacing problems dealing

tr

with various ethnic'orAminbrity groups.
P N
A

- - * found to be highly desiraﬁle where such a large percent-

. Instruction in beginning réading in Spanish was

age of .the deprived children spoke Spanish as their first

language and, in fact, many spoke only Spanish or an ex- .
|

tremely limited English. Suitable mgterials'wi}l usually

b h s WAL A TR S A

- N * \ 0
 meet the criteria suggested here in addition to being in

line with moder conc%pts of language Feaching as outlined
- by Lado. ]

° ' To illustrate the ?pplication of these criteria

without exclusion of materials presently in use, the fol-
. lowiné suggestions are offered. éirst, a brief descrip- )
tion of A few of the commércial materialis alreédé suitable
and avAilable, and second, a few collective ideas And sug-

gestions found effective by the Corps members to stimulatg

the imagination of the réade;.

’, . = . n ey “ T 5, o o R o & M -, 2 A PET TRy LT s e o
I LR i B b TPt F B D N 1 i LRI CUPR RS- E TS V7. SUR TP AR WY SIRAIENP SR LI WP TEVE G St PSP BRI :;AM Bt Lol oS ORI S e B e sS ot ST e i O ST e o 1. A S i

2,

s,
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COMHERCIAL MATE és

Oral English:

Primary - Lancaster, Louise,‘Introducing English, An

Oral Pre—Reédfng Program for Spanish—Speak4

ing Primary Pupils, Boston: Houghton-Mik—

flin Co., 1966.

Introducing*English-isZa-good modél'based on a

linguistic approach and is generaily appropriate or a-

daptive to the local situation. The illustrations are

well dra%n\and allso culturally épproPriateJ . ’

This bock/could provide the basis for a complete

oral English prgmary program. Complete de;endence upon

. the illusfrative materialyinclﬁded with the course will,

however, deﬁrease the.effectiveness of the,cour;e, as

is pointed out«ﬁ& the auth;r. The author makes sug-
gestions for providi;g more concrete experiences rdther
than relying too heavily upon‘the use of pictures in the
classroop. Pictures are symbols, and disadvantaged chil-
dren lack ;ufficient experience in thinking\symbolically
to make the pictures as meaningful and as effective as

a teacher may desire.

<
Expansion of the role of concrete experiences in
. I

" the course, discovery of means by which pictorial symhols

- 134 -
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may be clearly related to real things, and the addition

of supportive or reinforcing activities and games can

-

result in an éxtremely,useful productive course.
Secondary and Adult - Lado, Robert, and Charles Fries,
English Sentence Pdtterns, Ann Arbor Michi-

-l
gan: University of Michigan Press, 1957.

L S,

In the words of the authors, this course is "an

intensive course in English" for "understanding and pro- ¥,

[N
.
[

. ducing English grammatical structures". The approach is

completely oral and has been successfully used for sever- -
% >~ al years: by Peace Corps volunteers teaching English in
g‘ -

Latin America.

It could also be adapted to provide a core for a
secoﬁdary or adult ﬁpogram. The possibility exists of
modifying thé course and gdaptiné it for use with‘inter-
mediate level children, also.. The book contains a gold
mine of information adnd is excellently structured, how—
ever, illust;afive material is not included and.p;ogram
planners would be required to suggest appropriate rein-

forcement. 'activities, teaching aids and audio-visual

aids. T T T

R - -

e T The course is also yersat;le enoudh to be adapted
to people speaking little or no English or to people who

speak some English but need improvement ;n concepts and

in word undefstanding and fluencys— - -

LY o .
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i English Pattern Practice — Lado and Fries -

English Pronoun¢iation - Lado and Fries

- . - English Vocabulary - Lado and Friés

A €

.
1 ] ] . ¢ »

b ; These ébove texts are useful for developing an
oral En§lish program. Théy were designed for a college

e program but could be adapted successfully for use with

. v , . .
- primary and intermediate students. ) : -

’ /
; A guide for teaching English as a secopd language

¢ . to Spanish speakers has -been developed by the Tuson,

e Xoamt
-

Arizona public schools. It was adapted largely from

the Ladb~and Fries course. Information concerning this

, program can be obtained by contacting: R

! i . Dr. Ramirez, Title I, Region § Officé,
Edinburg, Texas

: Teaching English, as a Second Language by Aallen is

helpful to the teacher in using an oral English program.

? . : Teaching English is a mimeograghed course outline from:
The U. S. Office of Eéucafion, Cooperative Research Branch,
Project 2821, Muriel R. Saville, 1965, Research Assistant,
-f' ' 'USOE, Fresno State College. . ?
ThisAguide is helpful in the primary grades and its

' ¢ major concern is with English pronunciations and sentence

s

. . : patterns difficult for the Spanish speaking student..

- 136 -
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Remedial Reading:

Intermediate - sSullivan, M. W., Programmed Reader,

Behavioral Research Laboratories, Box 537,

Palo Alto, California, 1966. ’ -

Useful "for second grade through eighth grade.
This programmed reader is designed especially for re-

medial slower learning students. It allows easy ini-

. tial success and builds up a complex reading skill.

*

Q -

Supplementary cartoon reading books are included with
the programmed reader.

Using a method based on phonetics, the Reader
helps Euild skili in reading more fapidly than most
programs. Héwévgr; no rote "rules" are cited; every-
thing is learned by practice and through trial and

error. Book One, is very easy yet interesting enough

that even very discouraged children are Jncouraged to

. -

proceed. Children’who have lacked success in scho.l
beforeﬂ may ;egin to read succéssfully from this book.
The Sullivan Reader is the best piece of mater-
ial found so far for this age group among thé deprived
children with whom the teacher c;rps worked in this area.
The children found it interesting, many did not want to '

stop reading even when time was,up for their reading

period. The course provides excellent practice in

- 137 =~
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Engiish sentlence patterns and p&oper verb endings. Con-

siderable improvement in attitudes toward reading, desire

to progress,. and in better sound discrimination, word-

attack skills and other reading skills can be noted al-

most from the beginning of the course.

~
C e —

Since some words are included in the ¢ourse -for- }m

their phonetic form alone, gome vocabulary items are un-.

\ ’
-

familiar. to Spanish speakirg children and must be dx-

~

plaingd and illustrated. However, this proves to be a
L]

>
minor difficulty as the intargst generated by the course ~
ncre than compensates for the,defect. ‘ ) LT

»

The course has  been most successful with children
in grades “four and above, however, some third grade pu-
pils have also benefitted considerabliy from it.

A complete remedial reading program-may. be based

on the program outlined in the Sullivan Reader, adapted

with audio-Visual‘hids and activities which stimulate in-

-

Eerest among the students and compensates for cultural

" differences. "Tape recordings to accompany the course are

-~

also available. Teacher nadce tapes are very, useful, as
well. as any activities designed to increase the trans-

ference of knowledge from teacher to student.

.Behavioral Research Laboratories also puts out a

-
-

programmed reading course for adults which merits in-

<) »
vestigation.
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»MiscellaneSMS Materials:
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Miami lLinguistic Readers have been used with con-

siderable success with Spanish speaking. people in Florida

-

and elsewhere. They .are programmed to be used in the re-

gular classroom bééinning in the first gradé and the pro-
-

gram includes work books and chart books.

¢ *

S.R.A. "high gear" progrémmed reading designed®for
the non-reader, specifically the non-reading teenager and
t

adult. It is anreightéen month program aimed at qualify-

'iné'a non-reader to. read at the eighth grade level at th:

end of that period of time.

Frostig Reading Readiness Kit contains a measure-

AN v
ment device for effective student placement in programs.

-,

and gs:ivities. Tﬁe Frostig Xit has been highly recom-
mended\by a giogram director in Edinburgh, Texas, where

it was\éysnd to be very usefgl and effective.

\

\
\

-

'Other\ﬁpggested related aids for oral English are
\,
listed -bélow. These suggestions wére also found useful

in all classes aﬁé programs entailing a good deal of
. \ ‘

' N
reading on the part of the student.

\ .
\ -
> x

_. Newspapers

. MagaZines « ;}fe, Post, Sports Illustrated,
. Popular Mech@nics, Hot Rod, Fashion
: \
. \ . -
T A <
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: Reader's Digest Skill Builders” - Class set can

be used or individudl hooks can be used for

° selections to read to the class

&

Phonics We Use - Books are arranged in grade

level éccording to letters, e.g., Book A

1
is first grade level, Book B is second grade

level ° ?
#. Reading Books '~ B%oks such as tho;e of Dr., Seuss,
The Cat in the. Hat, Hop and Pop, One Fish

-

Two Fish

Derworthy's Laguna Language Series - Caperucita - .

+ ° ~Roja, Los Tres Qsos, Los' Cuatro Cantanteé

.de Guadajéjara, El Flautista de Jamelin,

Dona Cigarra y Cana Cigueno

The above materials listed under the Laguna Lan-

) / -
guage Series entail a filmstrip, a record, and

-

a story book set in Spanish and can be ordered
from: Brawn and Associates, Inc., P. O. Box

i
471, Bryan, Texas.

TS
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To develop moﬁb; skills necessary for the student

to acquire before he begins to read ‘and write the foi)oyf

i ) .
ing materials have proven useful: Assorted picture puz- , .>
zles,_pazes of graduateq difficulty, modeling clay, rythmn

band sets, maniﬁulatiye objects suchAas sissérs, large

wooden construction blocks. k-lafge nunber of manipula=-

[y

tive toys and "discovery" rctivities can be. ordered from

) [
Creative Playthings, Inc., such as, parquetry blocks, de~

sign cities in wooden boxes or ‘graded circles, squares,

°
<

triangles .in holes and similar items-.

<
.

Art materials and activities facilitate the devel~-

[

. . )a'
opment of so many of the senses and skills: magic markers

in hll-co;prs, newsprint paper, tempra'paints, finger

- ’

paints. Motor skills may also be enhanced through Checkers,

e . .
Monopoly, Bingo and ,similar commercial gameés per se,

°

orxr

‘adapted. i

\ v
A8

N

,

<

3

Creative Playthings also offers a wide selection

8

[y

‘mary color paddles,

R -

of mé%érials aimed majorly at developing visual and audio
pérception. “the development of perception skills are

« .

-necessary to increase the child's awareness of himself

4

in his énvirénment and to help him to- relate me§ningfu1iy
and with self-confidence to those aroand him and to his

. —~ )
environment. Effective materials in this area are:

pri-
¥

sets of liquid prisms:, comparer

[y
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e

4

. ¢

4 » . . N
lens, lYarge prisms, round flexihle mirrors, magnifying
. \
A [ \* . .
glasses,. microscopes, and kaliedescopes.
Ve . -»>

N

~ -

© ‘
_of their relatio ip~o thei environment. Photographs
) : . o X

- . . taken by the chilldren with a Polaroid~came7a are fun and,

-~

~ - ’ ' &
. inexpensive and may be invaluable for developing language

concepts, experience charts,-and self-image acfivities.

- [

4 : Games based on content of Sulliv Reader and

Y .

Introducing English may replace to some wxtent. repq£i~
D “ . . £ . -

! tious érills. Phoﬂics,Binqo and other bingo gaﬁes de~.
. L . i 4 -

signed so that words and pictures match, ©or 2o that sen-

2 .
.

tence phrases match, or so that letter match are fun and

< -

often very effective if Randled well.
v Comparatiye word lists of conflicting expréssions

in English and Spanish, to use as a guide to what expres-~

éigns hust be emphasized in teaching, are often very suc-
b . -

bessful. Paperback ‘dictionaries have also proven of worth

s v

for s'tudents of intermediate level or clder.

. ¢ . ~
- . .
.

A large collection of objects representing basic

'voéabulari items may be useful, especially for primary
. %

. pupilé. A rich supély of extra reading books, picture
. A . .
N . ' ., '.books, posters and attractive things to hang up in the
» [ - ]

- ’ R '.
classroom will inspir¢ "nterest and reduce the ‘grimness
1.

-

-

, of sthe school atmosphe.e.

ERIC o

“
Aruitoxt provided by Eic: .

AT .. 8 Y . st .
. Full length mirrors are wonderially 1nt§;est1ng_ways

- for children to become aware\oi themselvés .and others, and-
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.Short field trips in the~locality of the school

. D F

sometimes effectively incfease—agdio—visual perception.

- . * — . . p.-

Experiments of all kinds dnd particdalarly science ma-
RS @ = o

L ps -

terials which involve no reading on the part of tﬁé,étu—

- -
- ¢ - . T

dent and which are based on an experimental gpproach“ére

® ‘ . B

excellent for their own sake and can .be ugégﬁprofifabLy

:.‘ - N - P - - R .l \. ’.
for language teaching, as:wéll as for audio-visual per-
" N . ' . . :?',,\.. . - o ’
c.ep'tion.’ o : . . PR ¢ - ; ’ ¢ .

- ’ 4

Songs artd. playlets are often usef¢l for develop-

- . y

"~ ing perception, recognition, identification and for role

A - {

pléying and'aggin, they'involve necessary and désirgble

ﬁracfice in oral English. .Taiklng puppets and finger

‘puppets are ‘dearly loved by the children and enjoyed at -~
. ‘ ) . 'ﬁl //), .

-négﬁly all age levyels and may be' used in a vatigé} o3ﬁ§~

'interestiné wéys as validable teaching toolséi’ .

A -

\ - -

\ Reéords of folk musiC*from>all/9vg% tke world - ...
\ . r

- 7 " . r
African drums, Balinese gamelan orqhéstra, and Mexican

_folk'stylgs - -hroaden ‘the éh%}d<s world and present

the student with ngw experisﬂé;s for learning concepts.
-3 / - - *

They are also Yery good r use during free painting

H . .
sessions. Rgcords of radio’shows sdch as "The Lone

[y
#

. Vi . N y
Ranger" argé also good ;isﬁen%ng°exercises, if they are ,//

-

clear ajd undersiandable. s . g//

Tape recordings encourage'story telling 1esso§

;yﬁ{ also act as aids to language courses. :Tapes ayé/
' s

/ ° ~ 4
. _ -y
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‘>§; records ef—~familiar "sounds are excellent-activities to.

s 4 - -
- - M .

- develop ;isteniﬁ§’éha‘récognition skills. The mos%: ef-
SRR . 2

|
|
|
|
fectiye of thesgcége usually teacher made for children |

g T BT AT  :
enjoy hearing tHemselves and their class mates mcre
. S A _ -

h

- - b

than they’ do other recodras. Listening stations and ear-

_phones can enhance the value .dnd effectiveness of tape -
’ .{m.’ - - - ‘ .

Yecordings and records whenever they are availatle. :

Disney nature films, available from either Brandon . @

T ——

"Qf‘Coronet.Films'may be scheduled as

special enrichment ¢

.- .
L Lo

> activities once or twige a semester or as often as seems ) -

.

feasible and is permissible. Color slides of people,

things and:places which are familiar to the children,
> -

2 sometimes taken from an unusual camera angle, also make
] _ N ]
- & - ; )
- good perception ekercises. . H

The following ideas are outlined in more detail
~ < ' ) - T e
to assist the redder's”imaginatiop in the utilization

. .

AP

WS Al ook

e

of wvarious matérials. P

o —

~

I. Sound and Sense Activity Battery

. [
- -

~
J A. Purpose . a

1. To he€ighten awareness of the environment
Jt ‘o ) ot

L

D

. - /i

and of sense data )

- <

™~

-
»

2. To teach vocabulary and language_strﬁctures :

T~

- I PN -
- ~ % /
necéssary for description of sénse data - : oo i /
' . /
valuable descriptive expressions often 3
. o . . 3
. overlooked in language teaching §
’ : ! // ‘i
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To improve self-expression

W
)

4. To broaden children's experience
& 5., To aid in teaching both writing and
. © oral English fox bbth English and -

Spanish students

6. To provide concrete experiences for

writing, experience charts, and for

H
discussions

o

-
B

II. Animated and Live Action Films Produced Locally

I3

A. Purpose ) ' :

1. Short films, one to two minutes, for use

»

in single concept teaching ° .

1
- '

2. Candid films of the children taken on the

playground to provide discussion and ex-

perience chart opportunities and to use

as self-image development activity

B4

3. Longer films, five to fifteen minutes, to
motivate interest in a given topic or to

illustrate an idea which is cumbersome to

>
explain verbally, but which 'is easily ex-

- .

posed graphically.
B. Materials and Equipment

1. Super-8 camera is good for classroom use

and is much less expensive .than lémm

- 145 -~

e

Lkt e

.

R R L T A S e

S
SN

S
PRSI MR MUV

| ST AT i L B o T U B et T b
S,
.




Single concept teaching machine or a
Suéer—e projectpr

Film and processing equipment for winding
finished film on endless~loop cartridges-

for use in single concept machine, if

~ -

desired
-]

-~

C. ,Scope and Method of Application
1. The films—are—made—to accompany struc-
tured oral laﬁguage or readiné programs
2. The films are intended to excite in-
te;est, stimulate curiosity,'provide
topics for éiscussion, and broaden

horizons, rather than to teach specific

i subject matter

AUDIO-VISUAL -

Audio-visual equipment ang programs are becoming
increasingly effective and almost essential as effec-
‘tive teaching tools. Many times teachers do not take
;dvantage of these valuable aids because they are una-
ware of much of the A-V material that is available to
them, because of the time element involvéd in ordering

films or because the sources of such material are un-

known or not available. Besides the lack of an organ-

ized A-V program, teachers may need help in operating

.

~ 146 -
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equipment such as mo&ie cameras, projectors, language labgs,

tape recordérs or other equipment. .
Demonstéation lessons for individual teachers*o;-for ot

the faculty as a group should be set up fo familiarize all f

teachers:with hoq to operate A~V equipment and how to util-’

' ize and obtain A-V m;te£ials. ~ Some schocls may have the

: means. and the staff at its disposal to have full or part »=7F

: " time equipment operators to aid teachers in use of audio-

: visual equipment and materials.

S fan s el sk \ g w €
i

Administrators should encourage teachers in. the use
of such aids and equipment as much as poseikle; teachers
Will be more effective and students will be more interested

in learning and in school. A-V handbooks may be made avail-’

RSN

able giving information concerning tavailable A-V equipment

AX SRR s N

.

and material and the sources where they may be obtained. Free
films catalogs and resource materials should also be secured
and made available to the teachers for easy selection and pro-

o

curement of films and other materials.

. . .
YR TP ALV OF S

PR

Free films catalogs and resource materials are avail- AN

e

oot wfitan

able f£rom the following sources:

Educatoxr's Guide to Free Films, Randolph, Wisconsin:

EETR

volag

. Educator's Progress Service - 2fth Edition, 1967. Cost:

1
v

e

$9.50 per copy: Updated and revised editions are offered

each year, 611 sources of selected free educational materials;

- 147 -
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this makes it possible for elementary teachers to acquire |

—nkn W wre s < e e e b on

a rich collection of booklets," maps, charts, aﬁﬁ posters, ]

exhibits and magazines. . / .

The Educator's Guide includes: film listings and

~
4

content descriptions, cross reference index on closely re- ﬁ;f—ﬁﬁfﬂ——q
S T T ;
R ) |
lated films and fields, wmaﬁﬁject matter )
- -
—~”“”;’5gdex—wﬁi“ﬁ'”1sts Sp°lelC subject references in alpha-

- S betical order for convenience . nd a source and avallablllty

-

index giving the terms and<cond1t10ns of loans, addressﬁs

e K.and

‘ ¢ and also qudting probable availability of films by sources.

: . The Guide does request that when asking for films, offi-

cial stationary be used; one way postage is usually paid. |
¥ . /

. - : / -
- Telephone Films Catalog may be obtained from local . i 7

f

-Bell Telephone Company. This source offers a wide varif
ety o? effective material and also cpyntains programs aed .
teaehéng suggestions and aids with films. ’ .
‘ As'aids.they will provide free beoklets and science
'.demonstrations - avdemonstrator"ﬁay explain new develop-
ments in telephone science and technology 6t there are an

excellent series of &ne hour films in science, music, tech-

nical science and films of general interest,.

Army Catalog of Films, Head quarters Fourth U. S.

- e .
Army, Fort Sam Houston, Texas, ?amplet 108-1. These

N
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films are available for public non-profit exhibition and

are excellent for social studies such as Geography, as

N well aé for Science and Health. . )

) N e »
. o " A World History and Geography Teacher's Guide to

e a1

Sources of Free Loan Films, c¢ompiled by Gary E. Thomson,

G AT s P

Free Loan Film Guides, P. O. Box 305, Healdsburg, cCali-

fornia, 95448. Cost: $3.00. This is a catalog of sources,

not individual films; ‘it provides an address list of 171

sources. - : , . :

H ’ . In emphasizing the importance of using films as a

teaching”méthod it is wise to point oﬁt th;t one of ;heir

. . greatest advantages is that they are welcomed by the stu-
dents and hsually are able to hold the attention of the °
students.

They are an excellent method of %resenting ma-

terial to students also because they provide variety, break

the monotony of routine and create an atmosphere of

discussion. explain and clarify

Films may dramatize,

free

sub-

ject matter that may not be grasped by students otherwise.
N : .

[
-y e

The success of
teacher's planning a

teaching program.

»

be sensitive and r

depending too much

1

films is in part contingent upon thes

nd application of them in . her

<

Like most methods, a teacher should

ealize that problems may arise from

tﬁat films are not

o

on one method and

149
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the answer to all student probdems

of motﬂyation and

i
@eacher*s use
of them.' . . \

-

involvement; their success depends on the

Any teaching tool will become dull té the stu-

- 4
dents and to thé teacher through over

use. if used too

frequently, films may have a negatiVe effect fn the at-
: : i . . s

titudes of the studénts: students may.become indiffer-

-

ent to them and see'them as a time to

b

goof off or see
in them only entertainment value with no educational

goal satisfied.

“
Teachers should- clarify the purpose of the film
N . - ! “ Y
and impress-the students with the merits to be éained'

by viewing it. Other methods should be utilized for*

variety. 'The administration should recognize the vari-
ety of -teaching methods and encourage teachers to pro-

vide many approaches and metiods in their teaéhiné pro-

grams. e . \
° \
%lms

which are being.considered for use in the classroom'|and

For best results, a teacher should preview f

weigh its possihle effect on the studenﬁs. After evalu-
ating the film, the teacher may find it effective to
- 1]

“give a short introduction of content and goals and rj¥

L
late the subject matter to something the students hav%

studied or are about to study.

\

"The teacher may also \

- 150 - : \
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find it desirable to discuss difficult words or concepts

with the students or mention some points of special in-

*

terest to look for which should be followed up with a

digcussion after viewing the film. ‘

T Planning is' essential and it Is the responsibility e
- é of the teacher to plan-for and sglegf f;lms‘ap?lipablé to ‘
E the students and learning godls of,gnge%a§§€gff—Thq run; .
;? nin§ time of the film should he considered in relation to -
g "the attention span ;f the §tudents. Catalogs mentioﬂed_
° i in the metho?‘s section céntain prab£ically all the‘in{.

: formation a teacher will need: short description on the

Iy ) ¢
.-content, the date film was made, the running time and Y,
indications as to whether the film is in black and whites;
4

- gome also suggest *he grade level for which the film can

Be most effectively used.

>
Pt il @
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CONCLUSIONS AND RECOMMENDATIONS.
: o

Since this report indicates that there is a clear®

relationship"betwgen economic and educational deprivation,

. o

aﬁy hope . to eliminate or greately lessen the,iﬂcidence of

.either would be severely limited unless the means can be

©
.

provided to raise the educational‘Levgls of deprived per-
sons. Of necessity, this problem must be approached éat

the local level. 1In the South Texas area there are man:

Y
-

cultural factors that impede this goal =~ pgrticulﬁr%y
with the Mexican-American ethnic group. Certain obstacies
may require greatexr effort and a larger expenditure of
time and funds., however, an over all program or campaign
to eliminafé and diminish economic and educational depri-
vation iﬁ thi; area must take this'grdup into account; a

major success among this group would be an indicator of

4

success in other areas, also.

In an effort to discover and initiate effective

methods and their practical application in educating

the deprived child, psychological costs incurred in

°

transculturation must be recognized and dealt with.
Since affective processes are unseen, teachers often

A3

seem unaware of what is occurring. This lack of

- 152 - ;
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: \
comprehension of the processes of affective development
\

by teachers, almost sole concernh for teach{ng content,
- " ! \

. \ .

and even callousness, at times, are some of the basic
“ a A
o > !

reasons why affective deve opment has® been neélected.

Measures to'overcome some of the problems stemmieg from
.this‘negleqt'include knowledge.of Ekoth Aleo and Mexican~-
Aﬁerican cultures gnd aensitivity‘training for teghhers
agd éducators. Some of‘the problems ip experi&eqtax

programs developed to combat such neglect have drisen,

B

because of the absence of teachers proficiént in both \
languages, scarcity of quality:.materials or kﬂowledge |

of material availability and sources.for obtainment,

lack of acceptance of such programs by teachers, par-

°

ents and pupils and lack of sensitivity on the teacher's
part. . ) T

To be successful, a youngster-must have a good

o
.

self-concept and feel successful in what he is doing in
. !

b

school. Feelings of inferiority and'ihadequacy are re-

.inforced when children are placed in situations over

&

which they have little or no control, where they have

no feelings of success and out of which there is no es-

cape'except rejection or withdrawal. These youngsters
. , N

need to ke able to feel proud of their parents and of

- 153 -
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their cultural background& in order to ke functional
in society or as human Beings. They must feel that

their teachers care and are genufnely interested in

them.

Students’ and their parents need to feel that

-

they are accepted as equals and that suggestions made
\

by them are important enough for consideration. 1In-
creased parental involvement will increase the possi-

bility of the students' success. It is recommended

that teachers working in povetty areas with education-

9

ally deprived children establish rappart with parents
whenever possible. Home visits are/oftén efféctiv; and
help teachers to develop insight into the babkgr&gnd ex-
periences and problems of their students; parents, too,
are more likely to feel teachers are sincerely inter-
ested in their chiidren through personal contact. Par-
ent-téachef c;nferences should be scheduled for the
discussion of student progress or probléms. ‘

An effective teacher must incorporate both em-

pathy and objectivity into her teaching methods and

programs and into her individual relationships with her

-
' “

students. Considerabla patience is often required when

Y

working with deprived children and a.teacher must be,

|

dedicated and consistent to be successful in préviding

- *

j

v,
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meaningfdr learfing experiences for these children.
- . o . . .

"CreatiVity in presenting teaching materials and methods

.. .

will offer variety and enlarge'opportundtv‘for student

involvement a actiVities and learning experiences. A

quiet élassroom does not necessarily mean that students

.
‘. )

are learning,_ﬁl perceptidn in dealing with each student

. - " . . . .

, will enahle'teacners to effectively reach the majority

of their students, tne bored and- the unintefested}.as:

well as the interested and alert ¢hildren. Audio-visual

.
.

materials may be: one means-of motivating otherwise un-

interested o; nnpercegtive students witﬁ‘a desire ﬁo
learn. . ' ‘ T . . . ,
Agiin, }t mgst oe stressed, that dengine interest
be shownaand’deveioged-pé-the teacher for these students

- - -+,
P, ‘- 5

to achieve the“greatest effectiveness.n Most students

can {eadily detect insincerety in. their teachers. At-
-ty

tentive.listening has often proved %o be the key to a

sStudent's interest; a child's enthusiasm can be com~

pletely destroyed if he is given the, feeling that others
b}
do not care about him or .about what he dis talking. In

many cases, teachers may not be able to reach students

A

. ) [ 4
through. classroom work and activities algne. It is ad-'

‘visable for teachers to devote some time outside of the

classroom where they can.become involved in activiti®s
‘ N
where the 2tudents are interested or participating.
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e Giving extra time is often diifficult, but wiill produce

¥ .
rewarding, positive results. -

An effective way of developing rapport with stu-

\ .
dents outside of the.classroom isythrbugh.intramura% acti-~

! : vities; such programs serve- many functions and should be

*

part of school curriculums. Théy provide activities that

.

“ "contribute to a student's interest in attending and‘stay- ‘
N B ty [ ) . .
.

ing in school; they proyvide an oppertunity for the sfudpnt Lt

to imprdve his self-image through increased chances fo;'

success 'in variouslactivities; they, provide teachers with
. AY -

L]

an increased opportunity to become clouer to some of their

, : more withdrawn students, or .problem students. Intramural : W
. ’, . . ) ..

e

, ’ . programs should include boys and girls pPrograms. Many

‘ times activities are provided for boys, such as athletics,

. . and girls programs are excluded almost eﬁt}relya
: » - -

are not “good" en‘cugh to” compete in regular athletic pro-

A

Boyé who . '
i

grams ,are alse often excluded. Intramurals may be sche- . ?

. duled in sports as well as in scholastic spheres. .
) ’ Foormal edhcg;ional programs have the potential of

improving influences upon economic conditions éqd.of in- |
& 7 ' . - . !
’ tegrating and developing cultural characteristiés which

«

Will enable Mexican-Americans to have in¢reased, mean-
- e
N ’ ’

~

PV

ingful educational opportunities which:will ircrease their £

. . . . . . :
\\ﬁances for greater, more effective participation in the . ;
. . . . ,é
dominant culture. , 7.
L4 1
'
. [ - , *i?
’ - 4 I
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PR A school distriet with more than eight 'or ten
;' students who do not speik Ehglish, above the Headstart 1
i - Program or first grade level, should have at least, one
g - . > . - SN «
- f‘ ‘ intensive- oral English.class with a well trained teacher
; . usdng'thb dlatest linguistic methods and techniques. A ]
‘e , .systemetized bi-linguval program for teaching English as
*, . ! - ) oo T -
o < Nl . )
ot a second language should be inifiated.in all areas where
3 ° . ! < P .
~3 P N 1 N L
¢ . . . - AR
: g i there are large minority groups of bilingual students .
. S{‘ - - ) . ’ " ° ' P N : - f'-‘;
D % . ) . NS . N
¥ N and who- use English as a second language. The teacher's-.

-

-
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T

knowledge 6f_Spanish‘in South Texas is almost eésentiﬁé

in Wworking effectively with @ducationally deprived chil-

L 2

dren in_this area. . A
An oral English and vocabulary class should be in-

ciuded at the junior-higﬁ school level for those students

which Qavé~aifficu;éy with language problems. This class

shouldixcncentrate infreinfarcgng a student's voc¢abulary
and ipéreasiné his proficiency
patterp; througﬁ ghe use of oral drills, educational ward
games, written ;rills, oral rqading‘or tﬁrough @hgtgver'

7 7,
w2

-
-~

in 2veryday .¢communication

b %

1~

- =

metheds prove to-Be most effective.

* N .

for the—Spanish speaki;g child to\ﬁaster th§ Engl%sh lan-

. ,
P .

guage the class Wwould also help to improve his seLf-ihéée

andwstrengthén his confidence an. abﬁlity td perform well

.

in other classes and outside of the classroom.
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Greateg use of human resources in. the sun&ounding

- .

communi'ty shodld®be cne of the goals of the educational

brogram in th€ schools. Utilizdtion of peopl%/from vari-

/
: . N / .
ous areas of employment 4nd professions in the community

i

md§ be invited to presenﬁ talks -to the students. Voca-
e B i : {

3

i

tiqg§l courses.such as JOSmotaﬁogy, barberiﬁg,'photography,.

“ ! )

mechanics angd busine§§[6curses should be included in the

secondary' curriculum a}ong with welding, home economics
] :

- i

Vd i

< . ;
and agriculture and o?hers that seem particularly app -

cable to the aféa. Ih the upper grades, the schools may

i
[ :

find it valuable to skonsor a program to/check the possi-
! ' )

bilities of finding ﬂait—time employment for students

T
H

needing or desiring sjuch an opportunity’and of placing .
i

students in working p%sitions throughout the businesses

1
in the communities. \

) The communifies\ghould bEe encouraged to sipport
. : | “ , - )
the schools and to becom@ involVed in/school activities
: . ‘ ’ \ oo ; - -
in all feasible areas. Education of;the community is

>

. . ! T, -
often as vital as that of ithe childrén, for ignorance

in the coﬁﬁunity léﬁds te - foblems af nearly all leveis"
iﬂ the school pr;g;amJ (&;é§hers"sh;uld be awaée that
théir relationships with»the\communﬁty ;re aimost as
important as their teacher-séudentfrelationships and

they’ should be encouraged to-%uppo?t and participate in

1
" -

comﬁﬁnity activities and proje?ts.

\ .

A

v
v
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One of the goals of compila£ion of thas déta is~
to assist in a local and national effort to prov&de ef-
féctive educational programs in order tpat each child
inay realize his full potential as a participating member
of soéiety.“ Possible approaches to the problems of pro-
viding qaequate and meaningful education, particularly
in the South T;xas~arga, éannqt exclude % rather heavf
émphasis upon the hicultgral or b;iingua%)gpproaéh\and
must take into ;ccountxége large numb;r of Mexican~Ameri-.
can students swelling tte over all number déprived chil-

dren which need.educaticnal &s well as economic assist-’

ence.

"l -~ - - -
Among other things, training programs should be

L
initiated specifically to train bilingual-bicultura.
teachers who will be worXin¢ with Mexican-American chil-

dren in the schools, for many of these children are

caught in the value coaflict betwe=n the two cultures

L] .
unable to make functional acculturation. Though some

ﬂof.these y ingsters will learn to cpmpromiée and adapt

their livés in thg conflicting value system, others at-
éempting to conform or being forced to make a cultur;l

transition, have severe agxiety aﬁout individual iden-
ity and cﬁmmunity affiliat;;n and méy never be able to

function adequately i the communities without “educa-

s

tional programs designe. -to help them adjust.
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“The ameliorating effect of formal education pro-

%

grams in poverty areas is unquestionable. Educatiopal prp-
grams should provide broad, updated, meaningful in-service
training proérams for teachers. Facult, workshops can be
stimulating a9d effective for regular, pernanent fachlty
members and f?r student teacher% if eaéh is allowed to make
suggestions, offer help, discuss problems and make »nnova-

* :
tions for the upgrading and general improvement of the edu-

cational program.og»ﬁhich they are a part.
A workshop on the availability and use oZ audio-

visual materials ahd for the operation of auvdio-visial e-

quipment should be conducted at the beginning of the schoo!l

-1

year. Te?chers, as pr&hticing professionals, should keep -
up with ne; developments in'the‘field: they should be aware
of new methédology and méterials. .

Awareness of the implicat}éns and the influenc
teachers have as educators in direct contact with students
is important and teachers should make an effort to make the
relatidnships inside and outside of the classrooms ﬁganing-
ful toifheir students. 5

Even for.those who are n;t self-motivated, éduca-
tional programs should provide stimulation and motivating

factors which will increase their opportunity to achieve

maximum educational experiences and benefits.
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Intelligence, performance and ability tests all tend to
be restrictive in nature because they can.not bhe admin-
istered without some kind of cultural bias related to

them, if in their make-up or in their interpretatjion;

evaluation must be of primary importance.

Y

<

Thg influence of educationgl programs will be
vitally. reflected in the pérticipation, achievement
and ;eéﬁrds indivi@uals are able to.aqhieve in the
saociety in ypich they must live. While Meiicah-ﬁqgri-
cans unquestionabiy have a rich traditional and histori-
qal background, it is Qot functiénal-in their partici-
hd .
pation in the present dominant culture of a technolog-
ical age such as exists in the United States. -
. ; .

Although the cﬁoﬂée must ﬁltimately belong to
the ‘individual, he must gave the opportun.cy to see the
alternatives that are pogsible. Therefore, to be most
effective.,?ducationéi_progr;ms must be agle to help
s;uéents-tq ?valuate and assess goals for themselves.
The influence of educational programs ién be increas-
ingly extensive and effective in the area of self-gvalu-
ation and orientation, ;erhaps even more so than in more

traditional and direct areas of study. .%* is as neces-—

gsary for educators and teachers to realize that there

- 161 -
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is -as much opportunity .and necessity for curriculum and

instructional improvement as for innovating and rede-—

signing educational progfams which would be effective
@ .
as tools for developing students toward self-actual-

ization and self-realization. . -

3

2
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