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In-this 1970 study, 160 graduvating seniors at 'the

State University of New .York at Buffalo were administered the Senior
Survey, a questionnaire designed to elicit seniors® perceptions of
their university experiences and their plans and expectations for the
future, as well as some demographic information. .Major findings of
the survey indicate: (1) students decided to attend college primarily
for intellectual growth and career preparation; (2) outcomes of their
college experiences that were of a personal nature and of an
intellectual nature had become about equally valuable to them while
in:college; (3) the biggest problem area for these students while
they were in.college was in defining their personal meaning and
identity; (&) participation in campus activities and organizations
over & years was not great; (S) :more than .half of the students
attended summer school at least once; .(6) the percentage who were
employed during the school year irncreased esch year, as did the
number of hours worked per week; (7) -most students were employed
during the summers; and (8) the biggest sources of fimancial-aid for
these stndents were parents, scholarships, and their own earnings..
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FOREWORD

The Bioghraphy of a CLass research project was initiated in 1964 by the
_ Office of University Research. The purpuse of the project is to examnine
characteristics of each SUNY/B Class, both as entering freshmen and as upper-
-classmen. Results of the project are made available to the University's
administraticn, faculty, and staff.

Freshman CLass Status Reponis, a series of census-type studies, have been
published for the enterinz classes of 1964 through 1970, as have follow-up .
reports on the 1964 Class. Four studies based-on interview data, the univensity
experndience, have been published for the 1966 and 1967 freshman classcs.

The first senior class study was prepared and conducted during 1968-69,
and is titled 1969 Senion Swivey. Graduating 1969 semiors who had matriculated
at SUNY/B as entering freshmen four years earlier were comparad with SUNY/B
senicrs who had initially matriculated elsewhere and with 1965 SUNY/B freshmen
who were not 1969 SUNY/B graduates.-

The Senior Survey questionnaire was revised and administered to a sample
of seniors in sprimg 1970. The following report, the 1970 Senior Swrwey,
draws a comprehensive profile of 1970 SUNY/B seniors in terms of how they
viewed their university experiences and what they expected from the future.
Within this overall profile, comparisons are made between Seniors who were
SUNY/B freshmen in 1966 and seniors who either began at SUNY/B prior to 1966
or initially matriculated elsewhere, and between men and women.

The 1970 questionnaire was deemed sufficiently different from the 1969
Survey to preclude direct comparisons between the samples. Only a few questions
were identical in both questionnaires. Responses to these items did not differ
noticeably between the 1969 and 1970 respondents.
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CHAPTER I °

METHOD

Sample

Three populations of interest were defined: 1966 SUNY/B freshmen,1 1570
SUNY/B seniors, and students in both these populations. Students who regis-
tered as seniors in fall 1969 were considered to be 1970 seniors. A twenty
percent sample was randomly selected from each population.

A letter requesting their participation in the project was sent to the f
selected samples at their permanent address during spring recess 1970. A l
return-addressed postcard was included on which the recipients were to indicate . '
whether or not they were willing to complete the questionnaire. They also
added their local address, to which the questionnaire was sent. Out of 686
letters sent, 13 were returned because of incorrect addresses; correct addresses
could not be found. . .

More than a third (38%) of the entire, three-group sample (7% of all three
populations) agreed to participate. These respondents were sent a questionnaire
and a stamped return envelope. If the questionnaire was not returned by a
-specified date, the individual received a follow-up letter and/or telephone
call. Seventy-eight percent of those who said they would participate finally
did so. This final group of respondents comprised 30% of the selected samples,
or 6% of the total population, The numbers. involved in sampling are presented
in Table 1.1.

Criterion Groups - .

is report concerns 1970 SUNY/B graduates. Such respondents were from

Populations I and II, but ‘“graduate® and ''senior" were not necessarily identical.

A 1970 graduate was defined as either having graduate. in February 1970,
or expecting to graduate in May or summer 1970. Comparisons are made beiumen
two defined ghoups of graduates, Continuers and Senions, and between sexes.
Graduates labeled Continuets matriculated at SUNY/B in 1966 as freshmen and
completed the baccalaureate at SUNY/B in eight semesters or less. Tharefore,
a Continuer was either in full~time attendance during each semester, or attended |
summer school and carried a reduced load during the year. Two members of the ‘
sample were labeled Continuers even though they did not enter SUNY/3 until 1967,
because they did meet the criterion of graduating within eight semesters.
Graduates labeled Senions had either transferred into SUNY/B after beginning
college at another insititution, or had begun at SUNY/B prior to 1966. Senior
written with an upper case S will always refer to the latter criterion group.

The frequencies in each group and sex are presented in Table 1.2.

1An additional criterion for ‘1966 freshmen was that they had completed
two inventories designed by University Research, the Freshman Student Pereonnel
Questionnajre and the Biographical Inventory, during a 1966 Summer Planning
Conference.
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Table 1,1: .POPULATION AND SAMPLE SIZES, AND NUMBER AND
PERCENTAGES OF QUESTIONNAIRES RETURNED

- 20% Questionnaires Returned
Population Sample % of
POPULATION N N N ‘Population

I: 1970 SUNY/B seniors,
but not 1966 SUNY/B _ ' ' '
freshmen ° 1785 . 3412 109 6%

II: both 1966 SUNY/B:
freshmen and 1970 | .
SUNY/B seniors. 1090 - 205D 73 7

III: 1966 SUNY/B
freshmen, but not .
1970 SUNY/B seniors 700 140 20 3

TOTAL 3575 686 204 T

2The 20% sample numbered 357. Addresses for 13 were unavailable; 3
names were eliminated because they had bren sampled in the 1969 Senior

Surve
zThe 20% sample numbered 218, Addresses for 2 were unavailable; 11
names were eliminated because they were alrecady pc<t of an on-going
University Research interview project.
CThe group code for two returned questionnaires could not be determined.

Representativeness

The representativeness of the sample was analyzed in terms of sex und
Facultyl at graduation. The 1970 Commencement Program, which included both
February and May graduates, was used as the population of 1970 graduates.
A frequency distribution of the graduates by- Faculty and by sex was made.

Chi-square values indicated that this sample did not differ significantly
from the population in its distribution by sex (X2=1.78 p>.05) or across
Faculties (x2=3.31, p>.05). That is, the sample {4 indeed nepresentative
of 1970 graduates in tenms of Faculty and sex.

Presentation of Data

Data are presented in the text to provide a general description of the
respondents, their college years, and their plans and expectations. If no
mention is made of group or sex membership, then reference is to the entire
sample. In the text, major findings are reported and various topics of the
questionnaire interrelated. To facilitate skimming, the most salient
Statements. wre typed in senipt.

1SUNY/B 8 six undergraduate Faculties are: Arts and Letters, Educational
Studies, Engineering and Applied Sciences, Health Sciences, Natural Sciences
and Mathematics, and Social Sciences and Administration.




Table 1.2: NUMBER AND PERCENTAGE OF RESPONDENTS, BY SEX AND BY GROUP

EkOUP : S Men Women Total % of Total
Corntinuers 37 40 - 77 48%
Seniors ' ' : 54 29 83 52%

TOTAL 91 69
% of TOTAL S7% 432

Tables are included in the text where it was judged they ﬁould provide
additional meaningful information. Data are présented in tables in one of
three ways: frequencies, percentages, or means and standard deviations.

The tables report the method of comparison employed, significant differences,
and the number of respondents who answered each item. The significance level
- for all statistical tests was .05.
The- following symbols and abbreviations are used in the tables:

C Continuers )

S Seniors

M Men

Women

Total ’

* Continuers and Seniors differed significantly.
+ Men and Women differed siznificantly.

Data Analysis

Comparisons between groups and between sexes were made in three ways.
For items yielding categorical responses (e.g., major field), the chi-square
value was calculated to determine whether or not response frequencies were
independent of sex or group membership. In addition, where frequencies
were sufficiently arge, comparisons were made between Sexes within each
group and between groups within each sex.
: Items that were answered in terms of a continuum (e.g., the relative value -
of various academic experiences) were analyzed via £ tests to determine
statistical differences between the mean responses of the groups and of the
sexes. Statistically significant differences are so repcrted in both text

. and tables. ' . .
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In cases where statistical operations were not feasible, response
frequencies are reported in terms of percentages based on the number of
respondents who answered that particular question.

The method of analysis of any item or set of items is reported- 1n the
text. If neither chi-square nor £ is mentioned, it should be assumed that
no statistical analyses were performed.

Missing Data

Missing data presented a problem in the analysis of some items. The
computer progran used to find chi-square values (NYBTAB) reports the number
of respondents who answered each item and calculates statistics for only
those people. The program used to determine £ values (MANOVA)! does not
generate this information. (MANOVA cal:ulates univariate F values which are
easily converted to £ values.) All of the items analyzed in one cycle of
the MANOVA program must have the same N's. Therefore, to minimize the
number of cycles run, the sample's mean response to an item was inserted for
unanswered items, except where the respondent failed to answer any of the
questions in a section of items, or where more than 102 of the sample
neglected to answer that question. The ingserted values left the overall
mean unchanged to at least three decimal places.

The Questionnaire

Questions were designed to reveal differences as well as similarities-
between 1970 SUNY/B graduates who persisted at SUNY/B for four years and
those who transferred into SUNY/B, or interrupted or lengthened their
undergraduate ,ears at SUNY/B. .

Virtually all questions were objective. The vast majority of these
required multiple~choice answers; a few were a check-list or write-in type.

Limitations

Although the original (20%) samples from the original populationg were
chosen randomly, it cannot be assumed that the final samples were random.

Nor should it be assumed that ‘this sample of 1970 SUNY/B graduates is repre-
sentative of all such graduates in terms other than Paculty and sex. Therefore,
the reader is cautioned against making inferences from these respondents to
prtential respondents in general. -

The questions themselves produce another limitation. With few exceptions,
these were "closed option" questions. Respondents did not have the freedom to
answer these questions in their own.words, but were forced to respond only
to the options provided. This apgzoach assures comparability among respon-
dents. But, it also implies the untenable assumption that the given options
covered the entire domain of possi le responses to a question,

lA Cooley-Lohnes program. The author is grateful tc Dr. Paul Lohnes
for assistance in using the prograz.




CHAPTER II
WHO THEY ARE

Registration, Student Classification

In accordance with their definition,l nearly all of the Continuers (92%)
first registered at SUNY/B in September, 1966. The others registered
betsicen January 1966 and surmer 1967, inclusive. Seniors' most frequent
first SUNY/B registration was in September 1968 (192). Fourteen percent
registered in Septembar 1967. More than a third of the Seniors (38%)
registered some time prior to January 1966, i.e., prior to the Continuers'
earliest matriculation.

Obviously, all of the Continuers were entering freshmen at the time of
their first registration. What may be surorising is that 6% of them entered
through Millard Fillmore College. Only a third of the Seniors first registiered
at SUNY/B as entering freshren.

Not surprisingly, a large najority of the sample (78%) had most recently
registered at SUNY/B in January 1970. Thirteen percent had last registered
in September 1969, and 7X had already registered for summer 1970.

The gnoups differed significantly (chi-square) in their cuvrent siudent
_ classification. Of the Continuvers, 81% expected to be graduated in spring
1970, 12% expected to finish during summer 1970, and 82 had already graduated
(including 3% who were already attending graduate school). In contrast, 60%
of the Seniors expected to graduate in spring, 14% expected to finish
during)summer 1970, and 25% had already graduated (62 were attending graduate
school).

0f those in both groups who had already completed a baccalaureate (17% of
the sample), all but one had done so onec senester previously; a female
Continuer finished in spring 1969.

Transfer Students

About a third (34%) of the sample indicated thet they had transferred
into SUNY/B. Transfers accounted for 66% of the Seuiors but, by definitiom,
no Continuers. Proportionally twice as many Senior men (672) as Senior
women (33%) were transfers. The vast majority of transfers (87%) had
attended only one institution prior to SUNY/B. The highest percent transferred
from a comnunity college (27%); 18% came from a technological institutionm,
and 1'%, fron a liberal arts college with religious affiliation. Slightly
nore than half (54%) had completed 60 or fewer credit hours, i.e., less than
two years at pvavious institution(s). A third had completed 61-70 hours.

Sex, Age, Marital Status

Chi-square analyses indicate that Continuens and Senions differed signif-
Leantly from each other in sex natio, age, and marnital status.

AISee Criterion Groups, pp.l.
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Proportionally, the Senior group was composed of considerably more men
(65%) than women (35%). The difference among Continuers was much less, and
in the opposite direction: 52% women, 48% men. It should be noted that the )
1966 SUNY/B freshman class was composed of 60% men, 40% women. HNumerically, -
this scx ratio (60:40) is closer to that of Seniors (65:35) than Continuers
(48:52). These difierences may reflect one, both, or neither of the following

tendencies:

1. Compared with men who complete their undergraduate
education in four years, women who finish in four
years are more likely to do so at the institution
where they matriculated.

2. Men are more likely to drop out, to tramsfer to:-
another institution, or to take mere than four years
to complete the baccalaureate than wcmen are.

In genenaf, Senions were ofder than Continuers. Ninety-six percent of
the Continuers were between 20 and 22 when they completed the survey; 32 were
23-25, and only ome Continuer was over 25. In contrast, fewer than half (48%)
the Seniors were in the youngest age category. Thirty-six percent were 23-25,
and 16% were older. '

Hore than 2 third (36%) of the Seniors were already married; another
15% were engaged to marry. Only 5% of the Continuers were already married,
but 247 were engaged. Proportionally, many more Continuers than Seniors had
never married and were not engaged to marry (71% and 48%, respectively). MNo
one in either group was divorced, widowed, or separated.

Residence

N e e et b drbl i et o a A o oo

The pattern of change in residence was similar for both groups. In
their freshman year, nearly all the Continuers lived either in campus housing
(44%) or with their parents (53%). These percents decreased steadily each
year. The percent living in campus housing changed the most drastically,
to only 4X in their last year; 44% were living with their parents. Of the
Seniors who attended SUNY/B as freshmen, 262 lived in carpus housing and
56% lived with their parents their first year. As with the Continuers,
these percentages dropped steadily to 2% and 242, respectively, during their
last year. (ifeanwhile, of course, the percent of Seniors in attendance at
SUNY/B was steadily increasing.) Concomitantly, members -of both groups
shared apartments with othen students in increasing numbers each yean. The
percent of Continuers whc shared an apartment with other students of the same
sex increased from zero to 34%. The respective percents for Seniors for the
four-year period at SUNY/B were 3% to 22%Z. The number living with students of
the other or both sexes never exceeded 5% of either group in any year. Slightly
over a third of the Seniors {(and 4% of the Continuers) were living with their
spouses during their last year.

Respondents were asked which, of the residences they had experienced,
they liked most and which they liked least. Responses of those who had {
experienced only one type of residence are not included here. About 60Z of
each group answered the "liked most" question and about half, the "liked
least" question. Nearly half the Continuers who answered said they most
liked sharing an apartment with students of the same sex (46%). Their next




nost frequent choice was with parents (17%). On the other hand, 26% of the
Continuers said they liked living with their parents least. Seventy-two
percent liked campus housing least.

Seniors' responses were distributed a little differently. Of those
who answered, twenty-nine percent most liked living with students of the
same sex; 142, living with their parents; and 242, living with their
spouse. Least liked by Seniors were living with parents (34%2) or in campus
housing (24%).




CHAPTER III

WHY THEY CAME

Reasons for Attending College

The neasons which these students said were most Lmpontant in thein
decision to attend college wene those which colleges traditionally emphasize
-~ intellectual growth and carcer preparation (Table 3.1). Twenty-one reasons
were listed. Respondents reported how important each was in their decision
to attend college. The five-point response scale included "most important"
through "unimportant,” plus "I had not thought about it." £ tests were computed
to. determine statistical differences between responses of the groups and sexes.
The two reasons of most importance were to "prepare for my chosen carzer"
and to "develop my intellectual abilities.” To acquire a general education was
the third most important, though this reason was significantly more important
to women than to men. Meeting the "right" people, avoiding military service,
and improving marriage prospects were accorded least importance.

Significant differences between the groups suggest that Senions were
perhaps more punposive in attending c~"" .. <han were Continuens. Although
they did not give more attention to career preparation than Continuers did,
Seniors did lay significantly more stress on two concomitants of career
preparation, i.e., developing their talents and preparing for a variety of
jobs. On the other hand, a reason which was more important to Continuers
than to Seniors was to develop lasting friendships, but no doubt this purpose
could as easily be fulfilled in a variety of other environments as well as at
college. Further evidence of Seniors' greater purposiveness in attending
college is that significantly more importance was accorded to "It was the
thing to do" and "There was nothing else to do" by Continuers than by Seniors.
Rather than reasons for attending college, these latter two statements connote

reasons for not doing something else. However, both were of minimal importance
to both groups.

Significant sex differences wene evident, and are in part predictable
gnom expected sex nofes. Acquiring a general education was more important
to women than to men, as were developing interpersonal skills, improving
marriage prospects, and preparing to make a worthwhile contribution to soclety.
Improving their socio-economic status was more important for men than for
women, perhaps because men see a college degree as necessary in qualifying them
for a better job, leading to higher socio-economic status, whereas women can
improve their status via marriage. "It was the thing to do” was also nore
ioportant for men than for women. It is perhaps surprising that the sexes did

not differ 4n the dmpontance they imputed to cancen preparation.

Reasons for Attending SUNY/B

The relative importance of eleven possible reasons for attending SUNY/B
were rated and analyzed in the same manner as were reasons for attending college.
Students decided to attend SUNY/B primanily because it offers a program in
thein area of interesit, it is nelatively inexpensive, on it is said to be a
good school academically (Table 3.2). The least important reason was SUNY/B's
reputation for student activism.

-8~
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It is not surprising that for Continuers the low expense, possession of a
Regents Scholarship, and getting away from home were significantly nore
important reasons than they were for Seniors.

. The sex differences that were found suggest that women had more specific
ideas of the academic benefits they expected to derive from college than men
did. Reasons that were significantly nore important to women than to men were
that SUNY/B is said to be a good .school academically and that it offered a

program Ia their area of interest.

Comparing the most important reasons for deciding to attend college,
and SUNY/B in particular, it appears that many of these students could be
expected to find at SUNY/B a satisfactory fulfillment of their reasons for
attending college. That is, they decided to g0 to college to develop their
intellectual abilities, to acquire a general education, or to prepare for a
chosen vocation. Likewise, they came to SUNY/B because it was said o be a
good school academically and it offered a program in their area of interest.
The fact that it was relatively inexpensive could have been the deciding
factor in coming here, after it was determined that the desire for intellec-
tual growth and career preparation would likely be satisfied.
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CHAPTER IV

COLLEGE EXPERIENCRS

ValuaBle OQutcomes and Their Contributors

Eight possible outcomes of college attendance were listed on the
questionnaire. Using a 5-point scale (from “most valuable" through "not
valuable, but have experienced” plus "have not experienced”), students rated
each outcome as to how valuable it had become to then while in college.
tests were performed to determine differences between mean responses of
groups and gexes.

These respondents appean to have found outcomes of a personal natuwre
and of an intellectual nature about equally valuable to Zhem (Table 4.1).

By fan the most valuable outcome was an increased openness to ideas and
experiences. Of gomewhat less value (in decreasing order of value) were:

increased understanding of others

acquired knowledge

development of skills to critically analyze and synthesize
ideas and issues

increased awareness of "who and what I am."
Of slightly less value were:
development of a personal py;losophy
incteased openness and skili in interpersonal relationships,

In contrast to these relatively high ratings, considerably Less value was
acconded to the development of vocational shills. A partial explanation of
the disparity between vocational development and the other outcomes is that
15% said they had not experienced development of vocational skills, while no
more than 57 had not experienced any of -the other consequences.

Increased wnderstanding of othens was s4gnificantly more valuable 2o
Continuers than to Senions. Only about half the Seniors firs: registered at
SUNY/B prior to summer 1967, the time when the last Continuey matriculated
here. Therefore proportionally more Continuers than Seniors had had the
opportunity to develop long~-lasting relationships with others at SUNY/B, which
could lead to increased understanding. Alternatively, Continuers' younger
average age could imply that they had had fewer previous (before college)
experiences in understanding others than Scniors had had, and thus valued
this increased understanding more.

This outcome was also more valuable to women than to men. Other
outcomes which were valued significantly more highly by women than by men were
an increased openness to ideas and experiences, and increased openness and
skill in interpersonal relationships. These sex differences suggest that
perhaps women's ranges of college experiences were broader, compared with
their high school experiences, than were men's. Or, it could be that, compared

with men, successful interpersonal*relationships are more important to women,
or easier for them to achieve,
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Respondents also indicated which experience(s) contributed rost to each
outcore that was of value. Fifteen cxperiences were listed, plus an option
for “other.” Students reported as many experiences as were necessary (in
decreasing order of importance). Only the first three experiences reported
were coded for data analysis. If an experience was reported by at least 102
of the students who attributed some value to a particular outcome, that
experience is herein called a contributor to that outcomes (Between 89% and
97% accorded some value to all of the Outcomes except development of vocational
skills, which 752 said was valuable.) Activities that were most contributony
were those that most students trhaditionally experience, 4.e., {interpersonal
and intellectual activities (Table 4.2).

Not surprisingly, interactions with other people were the greatest
contributors to personal or interpersonasl outcomes. That is, friendships,
meeting people, and informal, impromptu discussions were the greatest-con-

_ tributors to increases in: awareness of ''who and what 1 a " openness to ideas

and experiences, understanding of others, openness and skill in interpersonal
relationships, and in development of a personal philosophy. Living away from
parents also contributed to learning more about "who and what I am." The
atmosphere of the University also contributed to this outcome, as well as to
an increase in openness to ideas and experiences and, to a lesser extent, to
a development of skills to critically analyze and synthesize ideas and issues.

Courses and other academic experiences comtributed in varying degrees to
all of the outcomes except increased openness and skill in interpersonal
relationships. Courses were especially important in contributing to a,
development of vocational skills, acquired knowledge, and development of skills
to critically analyze and synthesize ideas &nd issues. Personal reading also
contributed to the value of these three outcomes, and made its largest
contribution to developing a personal philosophy. Eoployment contributed
importantly only to development of vocational skills.

Listed experiences which were typically not contributory to valuable
outcomes were: attendance at plays, concerts, poetry readings, lectures; visits
to art galleries, nuseums; _personal counseling, psychotherapy, T-groups,
encounter groups; participation in marches, other demonstrations; independent
study for academic credit; living with parents; or 'other' experiences, which
included personal reflection, the lack of one parent, involvement in a department,
class, or organization, and general maturing.

Problems

for ‘each of the eleven problem areas listed, respondenis indicated on a
four-point scale how much concern each area had caused them, from "This area
caused me a great amount of concern, and I have not resolved my problem" to
fhis area has not been a problem for me." Chi-square values werc calculated
to determine significant differences between the groups and sexes.

Personal meaning and identity caused a gheat amount of concern for the
gheatest number of students (52%) (Table 4.3). Most of these had resolved
that problem but 18% of the sample still had not. Other areas which had been
of great concern to more than a third of the sample were: choice of vocation
(467%), study habits (43%), and choice of major (37%). Of these graduating
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Table 4.2: IMPORTANCE OF VARIOUS EXPERIENCES IN CONTRIBUTING

=15~

TO VALUABLE OUTCOMES OF COLLEGE ATTENDANCF

MOST 2ND Most 3RD Most
OUTCOMES AND CONTRIBUTORS Important  Important Important TOTAL
Increased openness to ideas
and experiences
Meeting people 237 22% 13% 58%
Informal, impromptu discussions 22 16 14 52
Atmosphere of the University 19 11 16 46 -
Courses, other academic
experiences 11 12 21 44
Friendships 11 17 - 28
Personal reading - - 13 13
N {151) {108) (76) -
Increased undersianding of othens
Friendships 28 29 12 69
Meeting people 39 26 - 65
Informal, impromptu discussions 14 21 27 62
Courses, cther academic
experiences - - 13 13
Dates, parties, social life - - . 12 12
. N (149) (106) (67)
Acquined knowledge
Courses, other academic
experiences 54 25 13 92
Personal reading 17 22 19 58
Informal, impromptu discussions - 13 19 32
N (151) (100) (62)
Development of skiLLs to eritically
analyze and synthesize ideas and
4s8ues
Courses, other acadenic
experiences 49 21 - 70
Informal, impromptu discussions 29 28 16 64
Personal reading - ‘22 20 42
Atmosphere of the University - - 29 29
tieeting people - - 11 11
N (144) (97) (56)

(Continued on next page.)




Table 4.2: IMPORTANCE OF VARIOUS EXPERIENCES IN CONTRISUTING

TO VALUABLE OUTCOMES OF COLLEGE ATTENDANCE (Conz'd.)

. . MOST 2ND Most 3RD Most -
OUTCOMES AND CONTRIBUTORS Important  Important Important TOTAL
Incneased awareneds of 'who and '
what 1 am"
Meeting people - 17% 213 17 % 552
Friendships 17 1s 15 47
Informal, impromptu , :
discussions 13 17 12 42
Atmosphere of the University 14 - 13 27
Living away from parents 13 - 13 26
Courses, other acadenic
experiences - 13 11 24
N (138) (102) (75)
Development of a personal
philusophy
Personal reading 20 14 16 50
Friendships 16 19 12 47
Meeting people . 13 18 15 46
Informal,’ impromptu discussions 14 15 15 G4
Courses, other acadenic
experiences - 17 11 28
Atmosphere of the University - - 12 28
N {132) (98) (75)
Incneased opennessd and shill in
Antenpersonal nelationships
Meeting people 7 39 29 14 82
Friendships 29 34 15 78
Informal, impromptu discussions - 14 28 42
N (142) " (99) (65)
Development of vocational skills
Courses, other acadenic
experiences 65 23 - 88
Employnent 15 30 - 45
N (113) (56) (16)

" "Note.--N's for each outcome include only the number who listed
contributor {s) for that outcome, Only amounts greater than 10% ara:
included in table.




Table 4.3: PROBLEM AREAS AND INTENSITY OF CONCERN

PROBLEM AREA Intensig‘a C S M W T

Personal meaning and 1 20% 162 172 192 182
identity 2 39 30 k) } 39 34
3 29 27 30 27 28
' ' 4 12 26 23 15 19
Cholce of vocation 1 16 24 1¢ 21 20
2 28 25 33 18 26
3 22 19 22 18 21
4 34 32 26 43 33
*1Study habits 1 9 27 24 12 19
2 20 29 31 15 24
3 39 -+ 29 25 46 34
. 4 32 15 20 27 23
Choice of major 1 4 2 4 1 3
2 36 31 37 28 33
3 13 . 25 18 21 19
4 47 41 40 49 44
*Pinances 1 11 6 13 3 8
2 12 k) 22 22 22
3 32 44 38 39 38
4 45 19 28 36 32
*Hone life, relationships 1 20 2 .8 15 11
with parents 2 14 19 19 13 17

3 30 15 20 25 22 -
. 4 36 64 53 46 50
Intellectual ability 1 7 9 S 10 8
2 13 22 18 18 18
5., 3 40 30 36 33 35
4 40 39 40 39 39
Relationships with members 1 12 9 9 12 10
of the other sex 2 21 10 12 19 15
3 32 26 30 27 " 29
4 36 55 48 42 46
Religious Beliefs 1 11 10 12 ! 10
2 14 6 13 6 10
3 20 26 18 30 23
4 55 57 56 57 56
Developing and maintaining 1 11 11 15 6 11
friendships 2 12 5 7 10 8
3 29 32 36 24 31
4 49 51 43 60 50
Personal standards of i 8 1 4 5 5
behavior 2 15 13 10 18 14
3 33 25 27 32 29
4 44 61 58 45 53

3The following statements describe intensity:

1) This area caused me a great amount of concern, and I have not resolved oy

problen.

2) This area caused me a great amount of concern, but I have resolved ny problen.

3) This area caused ne some concern, but I do not consider it a very great

difficulty.
4) This area has not beer. a problen for nme.

*Continuers and S.niors differed significantly.

o © tien and Wonen differed significantly.
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students, 20% and 192, respectively, reported they siill had not resolved
their problems with vocational choice and study habits. Three percent said
they still had not resclved their problem of choosing a major, but these may
have erroneously referred to a graduate school major.

Areas which had not been a prdbien for a majority of the respondents
were: developing and maintaining frieadships, liome life and relationships
with parents, personal standards of behavior, and religious beliefs.

Study habits caused significantly different amounts o4 concern fon
Continuens and Senions and §or men and women. Twenty-seven percent of the
Seniors gtill had not resolved their problems with study habits, while only
9% of the Continuers had not. Proporticnally tuice as many Continuers (32%)
as Seniors (15%) had not been concerned about study habits in college.

Hore than half the men (552), but proportionally about half as many
women (27%), had been greatly concerned about their study habits. A similar
ratio described the percentages who had not resolved this problem (242 of
the nmen, 12% of the women). Women werec most likely to have felt some concern
over study habits without considering it a very great difficulty (46% of the
women chose this option, compared wiilh 23X of the men).

Forn the fwo groups, §inances caused significantly different degnees of
concett.  Forty-five percent of the Continucrs, but only 197 of the Seniors,
reported that finances had not been a problem for them. Finances had been a
serious problem, but resolved, for nearly a third of the Seniors (312) but
for only 12% of the Continuers. Seniors were most likely to report that
finances had caused them some concern, but not a great amount of difficulty
(44%) s 32% of the Continuers said this. These differences are not surprising
in light of the fact that significantly more Continuers than Seniors received
soue financial aid (at SUNY/B) from parents or scholarships.l Purthermore, -
Seniors were wore likely to be n:arried than were Continuers, indicating possibly
greater financial burdens., These differing amounts of financial concern
could partially explain the groups' differing average ages. That is, financial
probleus ::ay have forced Seniors to drop out of college or attend only part-
tine, thus delaying graduation.

The groups' differing narital status also helps explain their significantly
different gmounts of concern in the area of home life and relationships with
parents. This crea had not caused & great amount of concern to either group,
but it was a problen for Continuers to a greater extent than for Seniors.
While 64Z of the Seniors said that home life and parents had not been a
problen for them, only 36% of the Continuers said this. On the other hand,
their hoie and parents caus:d a great anount of concern and was still
unresolved for 202 of the Continuers, but for only 2% of the Seniors. Married
students, which unany Seniors were, no doubt had less contact with their parents
and, hence, less conflici.. Seniors' higher average age could pean that some
of then had resolved problens with their parents before they came to SUNY/B.

The areas of intellectual ability and relationships with meubers of the
other sex were not particularly great concerns. Only about a fourth of the
sanple had been greatly concerned about either area, and only about 102 had
still not resolved their problen.

1

See Financial Aid, pp. 30-31.




Changes

Acadenic Degree. Respondents reported the highest degree they expected
to attain when they entered college (either SUNY/B or elsewhere) us well as
their expectation at the time they were completing .the questionnaire. Specific
degree levels could not be analyzed statistically due to meager frequencies,
therefore the «ight degree options listed on tic questionnaire were grouped
into three categories: associate/baccalaureate; nasters; and advanced
(doctorate, MD or DDS, or law). Percentages are based on résponses in these
categorics only. The options of none and other or combined degrees were
dropped from analysis (only 2% chose either of these). For comparisons

between groups and sexes, chi-square analyses were performed on these three
categories.

As freshmen, 64% of the sample expected that their highest degree would
be an asscciate or baccalaureate; 15%, 2 masters; and 21%, a degree in the
advanced category.

Freshman degree expectations of men and women differed significantly.
Identical percentages expected to attain at nost an associate or baccalaureate
degree (64%). Proportionally twice as many women (22%) as men (10%) expected
their highest degree to be at the masters levzl, while twice as many men (26%)
as women (13%) had degree expectations in th: advanced category.

Thein deghee expectations as senions indicated an upward shift in
aspination for many. The number expecting a baccalaureate to be tieir highest
degrce dropped 47% (fron 64% as freshmen to 17% as seniors). Ilfost of this
difference was conpensated for in nasters degree plans, i.e., from 15% as
freshnen to 542 as seniors. The number aspiring to an advanced degree rose
by only 7% (21% to 282). Specifically, these changes were: doctoratea
(expected by 11% as freshmen, 19% as seniors), MP oxr DDS (7% to 6%), and law
(3% both years).

Again as seniors, the sexes' degree expectations differed signficantly.
Men's expectations tended to be higher than vomen's. Whereas 21% of the
wonen expected at most a baccalaureate degree, only 15% of the men did. At
the graduate degree level, nearly six tines as many women expected a masters
degree (67%) as an advanced degree (127). The comparable percentages for
nen were nuch less disparate; 46%4 expected a masters and 39%, an advanced
degrea. The percentage of women with advanced degree plans remained virtually
unchanged (137% to 12%). The percentage of men who expected an advanced degree
increased from 26% to 39%, however, so that currently, more than three times
as wmany men as women expected to attain a doctorate, MD, DDS, or law degree.

Major Field. Comparing Facww.ea thue was a significant (chi-squane)
diffencnce belween women's and men's initial choice 0§ major (Table 4.4),
The groups did not differ significantly. Nearly a third of the men (322)
initially chose najors in Engineering and Applied Sciences; no wonen did.
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Table 4.4: INITIAL AND FINAL MAJOR (BY FACULTY)

- e -

===x

Initisli Finalt

FACULTY ) M W T M W T
Arts ond Letters 17 202 9% 3% 217 13%
Educational Studies 3 13 12 og 10 li
Engineering and Applied Sciences 32 - 2 -
Health Sciences . 2 29 14 3 21 11
Natural Sciences and }Mathematics 21 13 18 13 2 3
Social Sciences and Administration 24 15 20 44 32 39
Undecidead 11 4 8 2 2 2
Double tiajor or Other 6 6 6 7 7 7

M (91) (69) (160} {91) (68) (159)

Note.--Chi-square analyses were performed to -compare responses of the
groups and sexes.
iMen and Women differed significantly.

A

Other majors chosen frequently by men were in the Faculties of Social Sciences
and Administration (24%, compared with 15% of the women) and Natural Sciences
and tHathematics (21%, compared with 13% of the women). Wonen initially chose
wajors most frequently in the Faculties of Health Sciences (29% of the wonpen,
only 27 of the ien), Arts znd Letters (20%Z of the women, only 1Z of the nen),
and Educational Studies (13%; 3% of the men). 'Equal proportions of women and
men chose a double major or one not included within one Faculty (67), A

higher percentage of men than women were initially undecided about their major
(11%Z and 4%, respectively).

Men half (52%) said they chose thein finst majon primaily because they
were interested in the area (Table 4.5). Another fourth (26%) made a choice
that was relevant to their career plens. Other primary reasons for choosing
their initial major were that their parents encouraged them to major in it
(reported by 7%), they wanted aan intellectual challenge (32), or they expected
it was an easy path to a degree (2%Z). Ten percent said their primary reason
was a combination of those listed, or they wrote in another reason, e.g., lack

of interest in any specific area, or influence from a sibling, teacher, or
advisor.

Nearky 60% of the sample changed their majon aften they began college.
Host of the changers made only one change (37% of the sample), while 21Z of
the sample changed their najor more thanm once.

For the Langest gnoup of changens (39%), the primary influence in changing
majons was a change in internests (Table 4.5). Twenty-six percent changed
because their own preferences became rore prominent and 20%, because the work
in their first major was too difficult: Only 72 said their current major was
more useful to their career plans. External advice to change was minimal. Two
percent were advised by a University College or department advisor to change,
and no one changed as a result of friends' urging. Seven percent said there
were several primary influences in their change of major; one student changed
as a result of an inspirational freshman history professor.




Table 4.5: PRIMARY REASON FOR CHOOSING
INITIAL MAJOR

REASON TOTAL
I was intefested in the area. 52%
It was relevant to my career plans. 26
Hy parents encouraged me to major in it. 7
I wanted an intellectual challenge. 3
I expected it was an easy path to a degree 2
Other 10
N ’ - (147)

Note.~~No statistical analysis was performed.

The majors initially chosen most frequently by this sample were in the
Faculties of Social Sciences and Administration, Natural Sciences and Mathe-
matics, and Engineering and Applied Sciences. Comparing initial and final
major choices, the largest changes occurred in these three Faculties. Social
Sciences and Administration nearly doubled in popularity (from 20Z to 39% of
this sample). HNatural Sciences and iathematics decreased from 18% to 8%,
and Engineering and Applied Sciences, from 18% to 11%Z. Frequencies in other
Faculties changed by no more than 4%Z: Arts and Letters (chosen by 97 initially,
13Z currently), Educational Studies (8% to 9Z), and Health Sciences (142 to
11%). Seven percent still chose double or interdisciplinary majors (from 6%
as initial choice). Surprisingly, 2% said they were currently undecided;
these apparently included those expecting to graduate in summer, 1970, or
they erroneously referred to their choice of a graduate major.

As with theirn initial choices, senion women's and men's majons differed
significantly from each othen by facufty (Table 4.4). Except for Educational
Studies, rroportions of men and of women in each Faculty differed by more than
10Z. Social Sciences and Administration contained majors that were most
popular with both sexes (44%Z of the men, 32% of the women). The greatest
‘Percentage differences were in Arts and Letters (27Z of the women, but only 3%
of the men), Engineering (20% of the men, and no women), and Health Sciences
(21% of the women, 3% of the men). Natural Sciences and Mathematics contained
13% of the men and 2% of the women. Educational Studies had the smallest
percentage difference between sexes, with 8% of the men and 10% of the women
having majors in that Faculty. The sexes did not differ from each other in

percentages who chose double or interdisciplinary majors (7%) or were undecided
(2%).

Halg of the sample said their primary reason for maintaining their cwvient
majon was that they were interested in the area (Table 4.7). Sixteen percent
said there was nothing else they would rather major in. Fifteen percent were
maintaining their current major primarily because it was relevant to their
career plans, and 8%, primarily because a change would delay graduation.

Eleven percent either checked more than one reason, or added amother, e.g., it's
a good background, or “the lesser of all evils.” MNo one was maintaining a major
primarily because their parents wanted them to.




Table 4.6: PRIMARY INFLUENCE IN
CHANGE OF MAJOR

INFLUENCE - . TOTAL

My interests changed. 39%
My own preferences became nore prominent. . 26
The vork in my first major was too difficult. 20
My current major is more useful to my career plans, 7
I was advised (by University College or department
advisor) to change. 2
Friends urged me to change. -
Other 7

N

Note.--No statistical analysis was performed.

Vocation. As with major field choice, the primary reason given most
§requently (by 59%) forn thein initial vocational choice was personal interest
(Table 4.8). A chi-square analysis revealed that Continuens' and Senions'
primary neasons for choosing thein §inst vocation differed significantly §rnom
each othenr. Interests were the main factor for 72% of the Continuers and
for 47% of the Seniors. Conversely, more Seniors (28%) than Continuers (16%)
chose their initial vocation because they thought they had a.gpecial aptitude
for it. Coutinuers, perhaps because of their younger average age, were
slightly more susceptible to parental desires; 11% of the Continuers,
compared with 4% of the Seniors, chose their initial vocation because thair
parents wanted them to. Three percent of the Seniors, and no Continuers,
made their initial choice hecause people who were important to them weze
already in that vocation. Eighteen percent of the Seniors and 2% of the Con-
tinuers had other, unlisted, reasons for making their initial choice. Most of
‘these other reasons resulted from respondents-checking more than one listed
reason. MWritten responses were: the area is meaningful to the student, and
the student was following in a sibling's footsteps:

Since they entened college, more than {57%) had changed thein choice
of vocation. Nearly a fourth of the changens [24%) did so0 primanify because
thein intenests changed (Table 4.9). Courses attracted some to a vocational
area, and repelled others. That is, although 12% abandoned their initial
vocational choice because they didn't like the courses they took as preparation
for it, nineteen percent developed an interest in their current choice through
course(s). The primary influence for 17% of the changers was their own pre~
ferences becoming more prominent. Only 2% changed as a result of having had
some experience in the area of their initial choice. Vocational change, like
major change, was not influenced primarily by other people. No one changed
because many of their friends were planning to enter the vocation of their
current choice. Only 3% changed because they met someone who was already in
the vocation of their current choice. The listed influences failed to
describe the primary reason for changing for 22% of the changers. For many of
these, more than one of the listed reasons was primary. Other reasons were
grades or experience in their current choice. Two students who had originally
chosen college or university teaching became disillusioned by what they saw as
students.
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"Table 4.7: PRINMARY REASON FOR MAINTAINING
FINAL MAJOR

REASON TOTAL
I am interested in the area. . 507
There is nothing else I would rather major in. 16
It is relevant to my career plans. 15
A change would delay graduation. 8
My parents want me to major in it. -
Other 11
N (157)

Note.--Chi-square analyses were performed to compare
responses of the groups and sexes.

Nearly everyone had some ideas about what his or her career would be.
ilore than half the sample (54%) had decided what their vocation will be, and
another 41% were curréntly considering several career areas.' Only 5% said they
had no career plans.

Activities and Organizations

Respondents checked the years (i.e., freshman through senior) in which
they had participated at SUNY/B in'the student activities and organizations
listed on the questionnaire. Chi-square values were calculated, comparing the
number who participated at least one year and those who did not. Both groups
and sexes were compared. Further statistical comparisons, regarding specific
‘years or the number of years of participation, were not made.

Student Activities. Campus elections and referenda drew the Largest part-
deipation by siudents duning thein SUMY/B years. About 80% of the total sample
participated in each type of vote, with referenda being somewhat more popular.
Forty-three percent of the Continuers who voted in a campus referendum did so
every year; only 17%, only one year out of four.

Voting participation in campus elections was similar to that for referenda,
except that only a third of the Continuing voters did so every yeal in an
election.

Comparing the sexes, men were more conscientious ‘about veting in both
elections and neferenda, Thirty-five percent of voting men, but only 10% of
voting women, voted all four years in a campus election, and 30% and 18%,
respectively, voted in referenda every year. However, more women (58%) than
men (41%) were Continuers, meaning that at least that many of the entire sample
were eligible to vote for four years.  Women were much more likely than men to
vote during only one year: in elections, 30% of the voting women voted only
once, as did 97 of the voting men, and in referenda, 38% and 10%, respectively.

Slightly mone than half had attended a meeting nregarding eampus goverance.:
tiost students in this sample were juniors dvring the spring 1969 demonstrations
and teach-ins. Therefore, it is not surprising that nearly half the Continuers'
and over three-fourths of the Seniors' attendance at such neetings was only
during one or both of their last two years here.




Table 4.8: PRIMARY REASON FOR CHOOSING INITIAL VOCATION#*
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REASON C B T

I thought it would fulfill my interests. 47%
I thought I had a special aptitude for it. 28 22
Ify parents wanted me to enter it. 11 4 8
People who were important to me were

already in the vocation. - 3 2
Other ' 2 18 10

N (64) (68) (132)

Note.--Chi-square analyses were performed to compare responses of the
groups and sexes.
*Continuers and Seniors differed significantly.

About a third said they had participated in demonstrations (marches,
leafleting, etc.) regarding campus issues, and slightly less than a third had
participated in peace demonstrations. BFoth of these activities occurred for
the most part during their junior and senior years only. Much smaller percen-
tages (9% to 17%) said they took part in demonstrations concerning other listed
issues: welfare, court trials, civil rights, grape boycott, or national/state
elections.

Slightly more than half attended church at least once a month during one
or more of their years here. Of these "attenders," 62% of the Continuers
had done so each year. Women were significantly more active than men: 65% and
45%, respectively, were "attenders".

Nearly half the sample voted in municipal, state, or national elections
when eligible. Considering their ages, it is not surprising that 61% of the
Seniors, but only 36% of the Continuers (a significant difference) did this.

Nearly a third attended (not as a course assignm:nt) a meeting or lecture
about countries or racial or ethnic groups different from their own. Men
tended to concentrate their attendance during their last year or two (74% of
the men who attended at all did this), while women were more likely to have
attended during all four years, .

Seventeen percent attended meeting(s) of a national political club or
group; only 77 did volunteer or paid work for a national political party.

Student Organizations. Of the nineteen student organizations listed, four
attracted at least 207 of the sample. Twenty-four percent vere in a pro-
fessional or pre-professional society, over half these memberships occuring
during their last one or two years only. Iwenty-three percent belonged to a
"major" club, with men noticeably more likely than women to join only during
their last year or two (72% vs. 50% of the joiners, respectively).

Twenty~three percent participated in intramural or varsity sports, a third
of these every year. Kot surprisingly, men's participation significantly
exceeded women's (33% of the men and 7% of the women participated at all).
Iwventy~-one percent belonged to a social fraternity or sorority, with women
somevwhat more likely than men to be members all four years (49% and 30%,
respectively, of the members).




Table 4.9: PRINARY INFLUENCE IN CHANGE
OF VOCATIONAL CHOICE

INFLUENCE TOTAL

My interests changed. . 242
I developed an interest in the vocational area of
my current choice through course(s) I was taking. 19

lfy ovm preferences became more prominent. 17
I didn't like the courses I was taking as

preparation for my initial choice. 12
I met .somzone who was already in the vocation of my

current choice. 3
I had some experience in the area of my initial

choice 2
Many of my friends were planning to enter the

vocation of my current choice. -
Other 22

N (89)

Note.~=No statistical analysis was performed.

Percentages participating in the other organizations listed were smaller
(1%-19%). Significantly more Continuers (21%) than Seniors (7%) were honorary
society members.  Only 21 students were officers in any organization for one
year or more.

The general lack of significant differeeées between the. groups' partic-
ipation in these activities and organizations is noteworthy. (The only
exceptions were voting in a local or national election and membership in an
honorary society.) Only a third of the Seniors first registered at SUNY/B as
entering freshmen, and could have participated during any of four years; two-
thirds cotld have participated during at most three years. All Continuers, of
course, had entered as freshmen. ' Therefore Continuers as a group had more
opportunity to participate than Seniors had. Thus it could be expected that
Continuers would participate, (at least once) in significantly larger numbers
than Seniors would. The fact that this difference did not, in general, obtain
suggests that Seniors were more active during their years at SUNY/B than
Continuers were.

Leisure-time Activities

Respondents wer: asked how often they participated in various activities
both on campus and off campus in the Buffalo area. They reported their fre-
quency during their senior year, 1969-70, and how this frequency compared with
previous years. Chi-square values were calculated to indicate significant
differences between groups and sexes.




On Campus. UNo significant differences were found between Continuers and
Seniors regarding their frequency and comparative participation in on~campus
activities. Mos< popular wenre exhibits (ant, books, ete.), which 88% attended
at least once. Seventy 10 75% attended on-campus movies or used the Monton
necreation facilities at Least once. Not only were these three activities
attended by more people as seniors than were the other activities listed, they
were also used more often. That is, between a fourth and a third attended
exhibits, movies, or recreation facilities seven or more times during their
last year.

The browsing and music rooms in Norton, spectator sports, sports facilities,
visiting lecturers, and visiting performers attracted 42-54%. Only 227 visited
the Creative Craft Center or attended a student performance at Baird Hall.
Non-student performances at Baird were the least popular of the facilities and
activities listed: only 10% attended even once. )

Men's and women's significantly different frequencies of attendance were
evident especially in sports activities, which drew consistently more men than
women, Last year 61% of the men, but only 37% of the women, attended even one
spectator sport. Moreover, 267 of the men (and only 9% of the women) attended
Sports events seven or more times. Similar differences prevailed in the use of
sports facilities (e.g., the swimming pool or tennis courts), although
participant gports were slightly less popular with both sexes than were
spectator sports. About twice as many men (537%) as women (27%) used the sports
facilities their last year. This difference results mainly from those who
participated more than three times; similar percentages (17% and 16%) used
sports facilities three or fewer times their last year.

Recreation facilities in Norton were used by more studc..ts of both sexes
(but by significantly more men than women) than were the sports facilities and
events. In fact, thirty-nine percent of the men and 21% of the women used the.
recreation facilities seven or more times their last year, their highest fre-
quency of use. Only 18% of the men, but 44% of the women, were non-users.

Similar percentages of cach sex (about 40%) visited the browsing and/or
music room in Norton 1-3 times as seniors. Men frequented these rooms more
than women did, however, so that the numbers who made any use of this facility
comprised 727 of the men and 54% of the women (a significant difference).

The most noticeable change in popubarity was in the use of the browsing
and/or music noom; 46% said their frequency of use their last year was less
than in previous years, while 15% said it was more. For the other facilities
and activities listed, over half said their frequency of use was similar to
previous years.

The fLangest increase -in frnequency was Lin movie atfendance; 197 attended
more movies as seniors than previously. Movie attendance was the only on~-campus
activity for which comparative frequencies were significantly different for
women and men. Women were about twice as likely as were men to decrease the
frequency of their senior year movie-going (367 vs. 17%, respectively). For
617 of the men and 487 of the women, their last year's frequency was similar
to previous years'. The second largest increase (17% of the sample) was in
listening to visiting lecturers. .

Facilities in Nonton showed the greatest Loss of use during these
Atudents' senion year. After the browsing and music rooms, the next largest

loss was in the use of recreation facilities, which decreased for 38% of the -
sample.
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Off Campus. [(With the exception of movies and dports, those who frequented
the off-campus facilities Listed mosi Likely did s0 1-3 times during thein
senion yean. About half visited Kleinhans Music Hall ome to three times, while
slightly more than a fourth never did. Although 437 visited a local museum 1-3
tines last year, 477 never visited one. About a third attended 1-3 other
lectures, performances or exhibits (e.g., at other Buffalo campuses, churches),
but 527 attended none. Iwenty-three percent attended 1-3 performances at the
Studio Arena Theatre, but 687 did not attend at all. Continuers were signifi-
cantly more likely than Seniors to visit a local art gallery. Sixty-five per-
cent of the Continuers, and only 447 of the Seniors, visitec¢ 1-3 times their
last year. Eighteen percent and 34%, respectively, never went.

Off-campus movies were even more popular with these students their last
year than were on-campus movies. Virtually everyone (97%) saw at least ome
niovie off-campus, and nearly 60% attended seven or more.

In contrast to on-~campus sports, off-campus participant sports were a bit
more popular than spectator sports. Thirty-eight percent participated seven or
more times in activities such as skiing or golfing, compared with 36% who never
did their last year. Half the respondents never watched an off-campus sports
event (e.g., football, hockey), although 247 attended seven or more such events.
Expectedly, men attended spectator sports to a significantly greater extent
than women did. Thirty percent of the men attended 1-3 events, and 28%, seven
or more. Thirty-sex percent attended none, compared with 67% of the women whg
were non-attenders. Interestingly, over half the women who did attend were
apparently serious fans ~- they attended seven or more times.

Regarding comparative frequencies, between 597 and 807 reported that their
last year's frequency was similar to their frequency of previous years' atten-
dance at these off-campus events. The biggest losers in terms of attendance
were Kleinhans Music Hall and the Studio Arena Theatre; 267 and 247, respectively
said their senior year attendance was less than previous years'.

Continuers (76%) were significantly more likely than Seniors (557) to have
maintained a similar frequency of attendance at movies off campus. lMembers
of both groups were more likely to increase than to decrease their attendance,
with 187 of the Continuers and 28% of the Seniors attending more movies and 5%
and 167 respectively, attending fewer compared with previous years.

Sunmer Activities

Respondents indicated how they spent their past four summers by checking
a list of activities for 1966, 1967, 1968, and 1969. For Continuers, these
were the summers preceding their freshman, sophomore, junior, and senior years,
respectively. However, it would be inaccurate to assume that the same corres-
pondence between calendar and academic years is true of Seniors. For each 1
activity, a chi-square statistic was calculated, comparing the number who*
checked at least one summer with those who did not. (Comparisons were not made
for specific years or for the number of years an activity was checked.) Both
groups and sexes were compared.

B Most of these students (83% nesided "at home" for at Zeasit one of the four
© Swmmens. Of these, 60% 1lived "at home" every year. About 40% lived away from
home during any. of the four summers.




AL Least half the sample attended summer school duning one on mone summens,
with significantly mone women (70%) than men (51%3) having attended. Nearly
half of the attenders of both sexes attended during 1968 and/or 1969 only.
About a fourth of the Continuers who went to summer school did so each of the
summers following their freshman, sophomore, and junior years (i.e., 1967-69).
In contrast, 297 of the Seniors attended surmer school in 1969 only.

The percentage who spent at Least one summer both working and attending
summer. school was somewhat smallen than for those attending school only (492
and 59% of the sample, respectively). The largest percentage difference between
"attenders only" and "attenders-workers" occurred among women. Although 702 of
the women had attended at least one summer session, only 51% had spent one or
more surmers as both students and employees, a difference of 19%. The comparable
difference for men was only 3%.

Summer empLoyment was usually umrelated to the student's §ield of study.
tore than three-fourths (772) of the sample worked at least one summer im a
Job which was not related to their field of study. Furthermore, of these
"not related" workers, 44% had donz so every year. Compared with the number
who had an unrelated job, fewer than half.as many (342 of the sample) had
experienced a summer job which was related to their field of study. Of these,
only 19% had worked in a major-related job every summer, and an identical
percentage had done so only in 1969 (presumably, after their junior :rear).

Obviously, these two categories of summer employment are not mutually
exclusive. The same student may have had some jobs that were related and some
that were unrelated to his or her field of study. Nevertheless, the difference
between -the nunber who had at least one major-related summer job and those who
did not is striking.

In addition to reporting their summer activities, respondents were also
asked to indicate which activity was their wmajor activity during each summer.
The only activity coded for use in this report was employment -~ both related
and unrelated to field of study. Thirty-nine percent reported that working
at a job which was not related to their field of study was their major activity
for at least one summer. For nearly a third of these, such unrelated work was
their major activity every summer. In contrast, for only 13% of the sample
was work that was related to their field of study their major activity during
any summer.

Significantly more women than men had spent at Least one summer eithen
traveling on nesting and nelaxing. That is, 46% of the women, compared with
only 26% of the men, traveled during at least one summer. Compared with
traveling, resting and relaxing was slightly more popular with both sexes;

577 of the women and 33% of the men (again, a significant difference) had spent
some time in this way. Many who relaxed did so every summer (i.e., 41% of the
wouen and 47% of the men “relaxers").

Only five students (four men, one woman) spent any surmers involved in
reserve military training.

Enployment

The percentage who were emploged during the school year while at SUNY/B
increased each year, from 25% during their freshman year to 59% their senior
year.




Threc of the nine categories of jobs listed on the questionnaire tended to
be the most popular each year. These were sales or check-out clerk, unskilled
or semi-skilled worker, and "other," in which the student specified the jcb.

Of those employed, thegse highest frequencies comprised between 22% and 41% of
either group or sex. The only exception to this trend was that, for women in
their junior year, office worker was slightly more popular than the others.
Unskilled or semi-skilled worker was men's most popular work category each year.
Some of the 'other" jobs were: teacher or tutor, cab or truck driver, and
1library worker.

The jobs held by the fewest students during the school year were: waiter
or waitress; recreation instructor, counselor, lifeguard; and intera,
student assistant, or aid.

The most frequently reported work settings each year were the campus and
small businesses. Settings which were consistently unpopular for employment
during the school year were camps and recreation areas, and construction sites.
Each of these was reported by 3% or less of those employed each year.

The most frequently reported work load each year was 11-15 hours per
week. About a third of the employed students said this. As mone students held
jobs each year, the number of wonking houns per week increased as well, so that
nearly a fourth of the sample worked 21-40 hours a week during their senior
year. .

Most students were employed ‘during swmmers. Sixty-five percent worked
during the summer after their freshman year; 71%, following their sophomore
year; .and 83%, following their junior year. Only 35% said they would work the
sumner following their senior year, but this low percentage no doubt reflects
indefiniteness of plans.

_Men's most frequently reported sunmer jobs were as unskilled or semiskilled
workers, while women were more likely to be office workers or sales or check-
out clerks. Few respondents spent surmers as waiters or waitresses, or as
interns, student assistants, or aids.

The setting for summer employment was more likely in a small business or
a large corporation or industry than anywhere else. Women also frequently
worked in a hospital or other health enterprise.

For most who worked, summer employment was full-time or close to it. Each
surmer, over half worked an average of 21-40 hours per week, and about a fourth
averaged more than forty hours a week. .

The percentages of men and women who had jobs differed significantly from
each other only for the summer following their sophomore year at SUNY/B, when
78% of the men worked, compared with 62% of the women. Statistical comparisons
between the groups regarding employment while at SUNY/B are meaningless,
especially for freshman and sophomore years, since not all Seniors were here all
four years.

The number of students fon whom summer employment was nelevant to theinr
caneer plans was Low, and somewhat smallen than the number for whom summer
work was refated to thein fiefd of study.l Only 26% of the sample had at
least one career-relevant job.

1See Summer Activities, pp, 27-28.




e

-30~

Significantly mone women (41%) than men (15%) had experienced a summer
job which was nefevant to thein cancer plans. A fourth of these women had a
relevant job only after their junior year.
Still fewer (20Z) had jobs during the school year which were relevant .

to their career plans. Of these, 38% had such jobs during their senior year
only. :

Financial Aid

Fon the majonity of respondents, cach source of financial aid Listed on
the questionnaire contributed to Less than half thein expenses at SUNY/B. - ’
Parents tended to contribute the Largest amounts; 462 of Continuing recipients ,
of parental assistance were helped with over half their expenses, as were 32% ;
of the Senior recipients.

At SUNY/B. About 90% of the sample had nelied on thein oum eanings to
ray g§or part of their SUNY/B expenses. For a majority of these, their earnings
covered no more than a fourth of their total expenses here.

The next mosi §requently used sounces of financial aid (by s&ightly mone
than 70%) were parents and scholanships.l The proups differed sienificantly
from each other in the amount of aid they received from each of these sources.
Nearly all Continuers (91%) received some scholarship aid. For 462 of these,
scholarship(s) paid for only a fourth or less of their SUNY/B expenses; 262
had scholarship aid which paid between a fourth and a half. Only 77 of
scholarship-holding Continuers had scholarships that covered three-fourths or
more of their expenses. 1In contrast, only 53% of the Seniors had scholarship
aic at SUNY/B. Of these, most (617) had scholarships which covered no more -
than a fourth of their SUNY/B expenses.

The difference between the percentares of Continuers and of Seniors who
received support from their parents was not as preat as the difference between
scholarship holders, but it, too, was significant. Parents helped 842 of the
Continuers meet their expenses at SUNY/B. Of these, 29% were helped with more
than three-fourths of their costs; 407%,between one fourth and three-fourths;
and 31% with one fourth or less of their total expenses. In comparison, 612
of the Seniors' parents helped with their SUNY/B expenses. Of these, the
largest percentage (37%) received help for only a fourth or less of their
total costs at SUNY/B; and only 16%, with more than three~fourths.

The amount of aid from parents differed between the groups particularly
among women. While 83% of the Continuing women received some financial support
from their parents, only 52%Z of the Senior women did. These group differences
are probably due, in part, to the fact that Seniors were more likely to be
married, and were slightly older as a group then Continuers, both factors
implying increased independence from parents.

llt is not known how many ''scholarship" responses included Scholar :
Incentive Awards. : .
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Nearly equal percentages of Continuing men and women had parental help.
In the Senior group, these percentages were significantly different from each
other. Parents of 67% of the Senior men helped with their SUNY/B expenses,
while only 52% of the Senior women received such help, This difference is
surprising, in that Scaior men and women did not differ noticeably from ceach
other in age and marital status. It is less surprising in light of society's
perception that higher education is more important for men than for women.

Thirty-nine percent of the sample financed part of their SUNY/B education
with loans. For 71%2 of these, loans covered no more than half their costs, and
usually much less. Significantly more men (46%) than women (29%) secured loans
for SUNY/B expenses.

Fourteen percent were helped financially by their gpouses, all but one of
these being Seniors. Ten percent raceived aid from other, unlisted sources.

Elsewhere. About two-thirds of the Seniors had transferred into SUNY/B.
The modZ common sounces 0f financial aid at other institutions were parents (45%)
and eannings (40%). Of those with parental help, about half were aided with
uwore than three-fourths of their expenses. Earnings usually covered no more
than a fourth of costs. '

Fewer than a third (292) had scholarship aid at their previous institution,
nost of which covered no more than a fourth of their expenses. Seventeen
percent used loans to pay for part of their expenses elsewhere. Four percent
received help from their spouses,




CHAPTER V

PERCEPTIONS AND EVALUATIONS OF COLLEGE

Courses

Sixteen activities concerned with course work were presented. Students
indicated the relative contribution of each activity to their academic
education by responding on a S5-point scale, from “contributed the most"
through "“detrimental," plus the fifth option, "I never experienced this."
Examination of the frequencies of response revealed that half the activities
had never been experienced by some of these students. The means and standard
deviations for these activities were recalculated, based on only those students
who had experienced them. About 60% had never experienced irdependent study
for credit oxr tutoring someone. Eight to sixteun percent had not experienced:
nonassigned reading (8%), discussions with teachers outside of class, recitation
sessions, presentations in class by other students, laboratory sessions, or
their own prepared presentation in class (16X). Means and standard deviations
were not recalculated for the remaining activities, in which fewer than 5%
lacked experience. To determine statistical significance, £ tests were
calculated, based on recalculated statistics where appropriate.

The activity acconded the most impontance in contributing Lo these students’
academic education was general preparation for class (e.g., reading, Lab reponts,
p@obZQmA) (Table 5.1). Class lectures were rated second in importance.
Discussions with other students and with teachers, either in or outside class,
were assigned somewhat less importance, as were preparation for exams, independent
study, nonassigned reading, and tutoring someone. Rated as the least important
contributors were student presentations in class (either their own or other
students'), term projects, and laboratory and recitation sessions. .

Significant differences were found between the sexes, but iot between the
gnoups. Compared with men, women attributed significantly more importance to
class lectures, discussions with both students and teachers and with students
outside of class, and nonassigned reading. Men reported that preparation for.
exams was important to a greater degree than women did. These differences
could imply that women derive more benefit from talking with and listening to
people than men do.

The majonity of these students did not seem to consider most of thein
counses as particularly impontant contributons to thein voeational prcparation.
The sample was nearly equally divided in reporting the proportion of their
courses at SUNY/B that were useful for their chosen vocation. Three-fourths
or more of their courses were vocationally useful to 32%, about half were useful
to 35%, and a fourth or fewer were useful to 33%.

Men's and women's estimations of how many of their SUNY/B courses were
vocationally useful differed significantly. (Jomen wene more £ikely to see
usefulness 4in a highern propontion of theirn counses. That is, 44% of the women,
compared with 237 of the men, said that at least three-fourths of their courses
were vocationally useful. Men were more likely to say that they derived
vocational preparation from only about half (417 of the men, 28% of the wamen)
or a fourth or fewer (36% of men, 29% of women) of their SUNY/B courses.
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Table 5.1: CONTRIBUTION OF VARIOUS EXPERIENCES TO ACADEMIC EDUCATION

Hen Women TOTAL
EXPERIENCE M SD M SD M
General preparation for class (e.g.,
reading, lab reports, problems) 1.85 .63 1.87 «57 1.86
7Class lectures 2.16 +62 1.94 45 2.07
1Discussions with both students and )
teachers . 2.33 67 1.99 56 2.18
{Preparation for exauinations 2.09 .78 2.42 85 2.24
Independent study for credit (572)2 2.35 W72 2.07 +60 2.24
Discussion with teachers outside
of class (9%)2 2.28 48 2.25 57 2.27
Discussion with teachers in class 2.28 .60 2.29 «55 2.28
Tutoring someone (60%)23 2.24 .63 2.41 .63 2.32
1Discussion with other students
outside of class 2.44 .71 2,22 .66 2.3
Discussion with other students in class 2.48 .68 2.36 54 2.43
iNonassigned reading (8%)& 2.52 +60 2.31 .50 2.43
Own prepared presentations in class
(16%)a 2,51 .60 2.55 .S58 2,53
Tern projects 2.67 .81 2.52 .87 2.61
Recitation sessions (10z)a 2.66 .72 2.81 .60 2.73
Labora-ory sessions (11%2)2 2.84 54 2.62 .69 2.7
Presentations in class by other )
students (102)a 2,78 .58 2..3 44 2.80
W (§9) (69) (158)

Notc.~--Response scale for this question: 1mcontributed the most (Use only
once); 2=an important contributor: 3=not particulscly helpful; 4=detrimental;
5=I never experienced this. Statistical differences between mean responses of
the groups and sexes were anslyzed via & tests.

8Percent refers to number who responded with option 5. Means and standard
deviations are based on first four options only.

N*'s include those who responded with option 5.

tMen and women differed significantly.

This sex difference was significant within the Senior group. Significantly
nore Senior women (62%) than Senior men (29%) found usefulness in at least
three-fourths of their SUNY/B courses, whereas Scnior men tended to find use
in only about half (372 of men, 212 of wemen) or at most a fourth (35% vs. 17%,
respectively).

Sroup membership resulted in a significant difference only for wonen.
Senior women perceived vocational usefulness from more SUNY/B courses then
Continuing women did (62% and 30%, respectively, said at least three-fourths
were useful). One-third of the Continuing women reported about half of their
SUNY/B courses useful; 382 found one-fourth or less useful. Corresponding
percentages for Senior women were 212 and 172.




The sexes' significantly different choices of major (by Faculty) dc not
seem to explain their differing perceptions of the proportion of SUNY/B courses
that were useful in their chosen vocations. The Faculties of Engineering and
Applied Sciences, Health Sciences, and Educational Studies offer programs which
are directly applicable to a vocation. The same percentage of both sexes (31%)
was enrolled in these three vocational Faculties. Therefore, it could be
expected that similar amounts of vocational preparation would be available to
men and to women. The fact that the sexes reported receiving dissimilar amounts
* of such preparation indicates that the source of this dissimilarity lies in
sex membership, rather than in Faculty membership.

In planning thein academic programs, the vast majonity of nespundents did
not twwmn to univernsity-established sounces f§or assistance. Seventy-eight
percent said they planned their programs prinmarily by themselves. Only 3-42
derived help primarily from their department or University College advisor,
University catalogues, cr other students. Eight percent were aided by other
sources, e.g., a teacher, or some cocmbination of these sources.

Faculty

Twenty-eight statements were listed on the questicnnaire concerning various
pehaviors or attitudes a teacher might have. K-spondents gave the proportion
of teachers they had known at SUNY/B for which each statement was true. Options
were on a 5-point scale, from "all faculty" to “ncne."” They resporded separately
for faculty in their major courses and in their non-major courses.

Four staff members of the Office of University Research judged whether each
statement was a positive or a negative statement tc make about a faculty member.
Agreement (i.e., three similar judgments) was not initially reached for two
statenents, therefore a fifth judge was asked to break the tied ratings.
Thirteen statements were judged as positive; twelve, as negative; and three,
as neutral or depending on the situation. The groups' and sexes’ mean responses
were compared with £ tests.

In general, respondents attributed positive characteristics to more faculty
than they did neutral or negative ones, in both majcr and ncn-major courses.
Furthermore, the neutral statements were rated as true for higher proportions
of faculty than were the negative ‘statements. Hence, £t appeans that, overall,
these students felt mone positively than negatively about thein SUNY/B teachenrs.

Major Faculty. The positive chanactenistic attrnibuted to the highest
proportion {over 3/4) of teachens in these students’ mafon departments was that
they khnow their material wellf (Table 5.2). The positive statements true of the
snallest propcrtions (1/4-1/2) were that faculty members present material in
an entertaining (e.g., dramatic, humorous) mamnner and that they give students
an important voice in determining class objectives and procedures.

On the average, these students reported that about half or fewer of the
teachers in their major departments possessed each of the negative behaviors
described. In fact, most of these statements wers reported true for only a
fourth or fewer of their major teachers. The negative behavior imputed to the
highest proportion (1/4-1/2) of faculty was treating students impersonally, and
to the lowest proportion (a fourth or fewer), penalizing students (e.g., giving
lower grades) for challenging their statements or views.
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About a fourth to a half the major department faculty were seen as per-
forming neutral activities: they're more formal than informal toward students,
they give personal opinions or describe personal experiences in class presen-
tations, and they spend more time in reqearch than in teaching.

The two statements on which the groups' ratings differed significantly
were both positive and were concerned with classroom activities of a teacher.
Compared with Continuers, Seniors reported that higher proportions of their
major department faculty members ask questions in class to discover whether
or not students understand the material, and they give suggestions for further
reading for students who are interested. In that the Faculties in which these
students had majors did not differ significantly between the groups, it would
appear that these differences are due to group membership rather than to Faculty
nembership. However, it camnot be precluded that there are differences between
departments within any Faculty.

The sexes' average responses differed on nearly half the statements and
Ancluded those that were positive, negative and neutral. Compared with men,
women said that higher proportions of their major faculty members exhibited
these positive behaviors: -

they give students an important voice in determining class objeétives
and procedures

they are dynamic and enthusiastic about the subject they teach

they inspire interest in their subject areas

they give examinations that cover a fair sample of the course
content.

Women were consistently mone favonable toward their majon department faculty
than were men. That is, they also attributed the following negative behaviors
to smaller propertions of their teachers than did men:

faculty wecbers aveid contact with students outside of the classroom

they don't seem to care whether class material is understood or not

they give disorganized, superficial, or imprecise treatment of their
material

they make insufficient distinction between major ideas and less
important details

they are not interested in teaching undergraduates

they treat students impersonally

they require students to buy books that are se]:dom referred to
throughout the course.




Regarding neutral statements, women, compared with men, said that a higher
proportion of faculty give personal opinions or Qescribe personal experiences
in class presentations, while men, compared with women, said that a higher
proportion of their teachers spend more time in research than in teaching.

These sex differences may reflect differences between the sexes' percep-
tions of teachers, or they may reflect differences between teachers in different
Faculties. Men's and women's current majors by Faculty differed significantly.
The most noticeable differences were in Arts and Letters, in which 272 of the
women, but only 3% of the men, were enrolled and in Engineering and Applied
Sciences, which enrolled 207 of the men but no women. (None of the other
percentage differences exceeded 12%).

Non-Major Faculty. This sample's perceptions of faculty outside their
depariments did noZ diffen oneatly gnom those in their mafor depantments
. (Table 5.3). However, they were likely to attribute positive behaviors to a
slightly higher proportion of faculty in their major department, compared with
non-major faculty;- likewise, they saw a smaller proportion of their major
faculty exhibiting negative behaviors, compared with faculty outside their
departments. The actual behaviors were attributed in similar order to bath
groups of faculty. Most faculty members were said to know their material
well, while only a few were said to penalize students for challenging a
teacher's statements or views.

The groups differed signifdcantly in their perceptions of the proportion
of non-major faculty who ask questions in class to discover whether or not
students understand the material, with Seniors, again, attributing this positive
behavior to significantly nore faculty than Continuers did. On the other hand,
Continuers attributed two negative characteristics to significantly higher
proportions of non-major faculty than Seniors did. These were: criticizing or
embarrassing students in the classroom and acting uneasy or nervous in class.

Men and women differed noticeably Less often in thein assessment of
faculty outside their majon depantments, compared with those inside. Compared
with women, men said that significantly higher proportions of non<major faculty
gave students ample opportunity to participate in discussion, ask questions, and
express points of view, and, negatively, made insufficient distinction between
major ideas and less important details. They also differed on one of the
neutral behaviors, with women reporting that significantly more faculty were
more formal than informal toward students than men reported.

In summary, except for a relatively few characteristics, group nenbership
did not seem to be related to perceptions of faculty behavior.

Sex membership did, however, make a difference on nearly half the statements
when major department teachers were being considered. On all of the statements
which men and women answered differently, women had a more favorable perception
of their major faculty. They attributed positive behavior to a larger propor-
tion, and negative behavior to a smaller proportion, of major faculty than men
did. That 1his sex difference neflects differences in Faculty membership
hather than differnences in the sexes' genanal perceptions of faculty is
stnengthened by the minimal sex differences in the nati::gs of non-majorn faculty.
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Student-Faculty Interaction. A slight majority of the sample (54%Z) was
dissatisfied with the amount of interaction they had outside the classroom with
faculty at SUNY/B. Only two students (1%) had more interaction than they
preferred, while 532 had less. The rest (46%) said the amount of interaction
they experienced was just about right.

The amouat of out-of-class contact with faculty was not large for most of
these students. The highest frequency (42%Z) had out-of-class contact
occasionally (1-3 times a month) with one or two faculty. Nearly a fourth (242)
met a similar number ~f times with several (three or more) faculty members.

The remaining 34% were fairly evenly divided among contact that was frequent
(at least once a week) with several faculty members, frequent with one or two,
or they had none or virtually none.

Student Services and Facilities

0f the services provided by the Division of Student Affains and Services,
onky the Placement and Career Guidance Service was used by a majority (69%) of
the nespondents duwing thein Last yean at SUNY/B, 4i.e., 1969-70. Most (61X)
of these visited the Placement Service only 1-3 times, but a fourth visited
seven or more times. Not surprisingly, this service was used more often during
the senior year than during previous years by 50% of the respondents, and was
the only Student Service to show such a substantial increase., Only 13% used
it less as seniors than previously.

Chi-square values were calculated to compare the groups' and sexes'
frequency of use in 1969-70, as well as their use relative to previous years.
Significantly more Seniors (45%Z) than Continuers (282) wvisited the Financial
Aid Office during their last undergraduate year. This discceepancy is surprising,
because significantly more Continuers than Seniors had scholarship aid while
at SUNY/B. The groups did not differ in the percentages who had loans. These
findings might mean that Continuers were more likely to have Scholarships prior
to their senior year, and thus visit Financial Aid less often as seniors;
however, the groups' comparative frequencies did not differ significantly.
Seniors were significantly more troubled about financés, and perhaps therefore
had more need to visit Financizl aid. For most of the sample (712), their
senior year frequency was similar to previous years.

The three remaining Division Services (Dean of Students Office, Student
Counseling Center, Student Testing Center) included on the guestionnaire were
each used by about 12% during 1969-70; over 80% said that year's frequency
was similar to previous years', -

The option "never heard of it' was included for each Service. Thirteen
percent said they had never heard of the Student Testing Center; 5% or fewer,
of the other Services.

In addition to these Student Services, students reported how often they
visited the Computing Center, Admissions and Records, and the Bursar.

There was a significant difference between the sexes' use of the Computing
Center in terms of both senior year frequency and comparative frequency. While
nearly a third of the men (31%) used the Center at least once their last year,
fewer than a tenth (8%) of the women did so. In fact, 17% of the men used the




Center seven or more times, whereas twelve percent of the women had never even
heard cf it. Morecovar, men were significantly more likely than women to have
increased their use cf the Computing Center during their senior year, compared
with previous years (22% of the men, compared with 8% of the women). More than
half the men (577Z) and women (77%), however, did not change their amount of use.
Presumably, students in the Engineering and Natural Sciences and Mathematics
Faculties would be more likely than other students to use the computer. In
light of the fact that these two Faculties enrolled 332 of the men and only 2%
of the wonen, significant sex differences in computer usage are not at all
surprising.

Virtually all students visited the Bursar and Admissions and Records,
with the latter having somewhat more "repcat-visitors" than the Bursar. That
is, 642 of the sample went to A & R more than three times their last year,
compared with 49 to the Bursar.

An Appraigal of University Experiences

The sample responded Yes or No to a list of statements regarding their
university experiences. Chi-square analyses were perforned to determine
statistically significant differences between the groups and sexes.

These students were in general agreement in evaluating the 'worth" of
college. There were no significant differences between the groups' or sexes'
responses. Their evaluations were not nife with praise, however. They were
more posditive about college in general than they were about counse work. The
statement with which the highest percentage (73%) agreed was "most of what I
am learning in college is very worthwhile." And, only 12% felt that "more often
than not, I feel that anything I am doing at the University is a waste of time."
However, about half said that “College does not really equip one for life
outside the campus" (447), and a majority (562) agreed that "A lot of the time
I spent in class and on required assignments was used in doing things that do
not seen important to me." Moreover, most of these students did not regard
college attendance as necessarily the best way to spend one's time. Only 30%
agreed that “Anyone who is .capable of doing college work would derive more
benefit from attending college than-from doing anything else."

Regarding SUNY/B specifically, not many would necommend this institution
Zo "any high schoof student.” The groups answered this question significantly
differently; 37Z of the Seniors would recommend SUNY/B to anyone, but only 21%
of the Continuers would.

The majority were willing to necommend SUNY/B "only to centain high schoof
students.” Significant differences in affirmation of this statement were evident
between and within groups and sexes. Eighty percent of all Continuers, compared
with 62% of all Seniors, would recormend SUNY/B selectively. Likewise, 80%
of all women and 63% of all men would do so. Within the Senior group, the per-
cent of women (77%) and men (54%) who would recommend SUNY/B selectively differed
significantly. Men differed significantly on this statement according to
whether they were Continuers (77%Z) or Seniors (54%). Those who did not affirm
the statcment apparently either would not be so selective in their recommenda-
tions or would not recormend SUNY/B at all.
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In this sample, there was a trend for Continuers to have attended SUNY/B
longer than Seniors had, and women, longer than men. The significant group and
sex differences suggest that the "long-timers" were more likely than others to
be willing to recommend SUNY/B only to certain high school students. The
reverse tendency was evident in the Seniors' greater willingness to recommend
SUNY/B to any high school student. One might expect that Continuers, as a group,
were more knowledgeable than Seniors were about SUNY/B and were therefore more
accurate in their perceptions of who should attend.

Some of SUNY/B's recent (1969-70) academic changes were included in the
Yes/No statenents. Perhaps some of these respondents had experienced both
systems. Regarding basic and distribution (B and D) requirements, 612 said that
they "introduced me to content areas that I discovered I enjoy." Women felt
significantly more positive about the B and D requirements than men did. That
is, 74% of all women, but only 512 of all men, agreed with the statement.
Furthermore, within the Continuing group, significantly more women (75Z) than
men (437) agreed with the statement. Although 612 had made a positive discovery
in the B & D requirements, only 49% sgreed they “should be reinstated, possibly
with less stringent requirements." ‘

There was a positive nelationship between the number of credit houns given
‘6122 a cowse and the amount of preparation time spent on that course for nearly

§ the Sendions, but for only sLightly mone than a founth of the Continuers.
Specifically, 46% of the Seniors said, "I spend more out-of-clagss time preparing
for a four-hour course than for a three-hour course in the same subject area,"
but significantly fewer Continuers (282) said so. Of the entire sample, 637
did not agree that preparation time increased with an increase in the number of
credit hours given. But, only 18% said, "I would prefer having five courses in
a semester rather than four, even though the total number of hours would be
the same in each case." It appears that, at least for some, the aim of the
four-course load has been fulfilled; they like taking only four courses, but
not because it means less work.
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CHAPTER VI

PLANS, EXPECTATIONS, HOPES

Educational Plans

Although §37% of the sample had degree aspirations beyond tha baccalaureate,
when asked more specifically about their post-baccalaureate educational plams, )
only 73% responded that they planned to pursue an advanced degree, either part-
time or full-time. Seventeen percent plamned to take college or university
courses relevant to their career, but they had not yet decided whether or not
they would pursue an advanced degree. These undecided students apparently
account for some of the disparity. Chi-square values were calculated to deter-
mine group or sex diffezrcnces in educational plans.,

Hen's and women's plans were significantly different grom each othen.

While nearly half the uen (47%) intended to study full-time, an equal percentage
of women expected tu study c¢nly port-time. Concomitantly, 28% of the men
expected to study part-time, and 22% of the women, full-time. Women were more
likely than men to plan to take courses for their perscnal (not career) interest
only, without plans for an advanced degree (13% and 2%, respectively). Slightly
uore wen (19%) than women (137) were currently undecided about pursuing a degree.
Only 4% of the sample planned no further formal education.

Of those who were definitely planming an advanced degree, 607 planned to
begin their studies during the first year after undergraduate cormencement.
Twenty-three percent were going to delay further study at least one year, and
17% did not know when they would begin.

Slightly over half {53%)planned to attend an institution other than SUNY/B
for their advanced studies. Forty-cne percent said they would stay here, and
only 67 did not know.

The Length of time these students expected 2o spend in attaining thein :
advanced degnee was sdgnificantly different between the sexed. Almost 30% of |
both sexes estimated a time period of 1-2 years, and about 407, 3-4 years. The ‘
noticeable differences were in the percentages who expected to spend five or
cere years in preparation (167 cf the nen, 2Z of the women) and those who Aid
not know how long degree attainment would take (297 of the women, 137 of the men).

e ' The differences between the sexes' Long-tenm educational plans suggest
that men and women had quite different ways of planning thein futunes.
Although they ¢id not ¢iffer in the percentage who planned to pursue a ;
post~baccalaureate degree, women, in general, had lower aspirations than men. ! ‘
Of those who aspired to a graduate degree, similar proportions of men expected
to attain a wasters as expected another advanced degree (i.e., doctorate, law,

#D or DDS). The comparzble ratio for women, however, was nearly six to one.

Whereas masters degrees typically require only cne or two years of
preparation and other advanced degrees three or nore years, one might expect
women to plan to spend less time in graduate school than men would plan. Such
expectations did not obtain. Similar percentages of women and men planned to
spend 1-2 years or 3-4 years. Men were more likely to plan to spend mora than
four years, while wonen were more likely to be unsure of how many years they ‘
would spend. In part, this uncertainty among women may be due to the fact that
they were significantly more likely than nen to pursue an advanced degree only
part-time (while men were twice as likely as women to attend full-time).

1See Acadenic Degree Aspirations, pp, 19.
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The sex differences between full-and part-tire attendance are somewhat
of a uystery. Harital status and plans do not explain these di £ferences, because
the sexes did not differ significantly in that dimension. Vocational plans may
give a partizl explanation. Women were more likely than men to expect to be
elemeatary or secondary school teachers. These pusitions require a masters
degree, but teachers are allowed several years in which to complete tlie degree.
Therefore there is nc need to attend school full-time and thus miss the =
advantages of a full-time job. Likewise, one night be much less sure of the
length of time necessary to complete a degree part-tine.

Vocational Plans

Hany classification schemes exist for categorizing vocational choices. One
of these is John L. Holland's,l which has the following six catcgories:

Realistic (technicel, skilled, and laboring occupations)
Intellectual (scientific occupations)

Artistic (artistié, literary, and musical occupations)_
Social (educatiovnal and sucial welfare occupations) ‘
Enterprising (sales and managerial occupations) '
Ccnventional (office and clerical occupations)

These, plus the categories "undzcided" and "unclassified," appeared to be a
useful way of describing the career choices of a sample of ccllege seniors.
Students' initial and current vocational cholces, which they wrote on the
questicnnaire,were coded for analysis. An 88-option vocational code, based on
both previous research and the current sample's responses, was used for coding.
The careers included in each category and the number vho chose each are presented
in Table 6.1.2 Respondents also gave the vocational setting in which they
expected to work. Due to the rather large number of categories involved (and,
therefore, small cell frequencies), no statistical analyses were performed.

Vocational Choice. Mone than half the sample had initial and/on current
choices 4n the Intellectual on Social categories. As freshmen, 427 had
Intellectual choices and 287, Social. The Intellectual area decreased in
popularity to 30Z of the senior choices, while Social choices increased slightly,
to 34%. As might be expected, not many college Students planned to enter

1Honzmd, John L. The Psychology of Vocational Choice: A Theory of
Posonality Types and Model Envinonments. Waltham, Massachusetts: Blaisdell,
1966. |

20ccupations were classified according to: Holland, John L., et. al.,
A Psychological Classification of Occupations. Center for the Study of Social
Organization of Schools, Report No. 90. Baltimore, Maryland: The Johns
Hopkins University, November 1970.
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Table 6.1: CAREERS IN EACH HOLLAND CATEGCRY AND THE NUMBER
WHO CHOSE EACH, INITIALLY AND CURRENTLY
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Engineer
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Table 6.1: CAREERS IN EACH HOLLAND CATEGORY AND THE NUMBER
WHO CHOSE EACH, INITIALLY AND CURRENTLY (Cent'd.)

Initial Current
ATEGORY AND CAREER cC § ¥ y C 8§ M W

Social (Cont'd.)
Public Realth Worker
Social Worker
Teacher-Elenientary, Secondary,
Unspecified 15
TOTAL 77

Enterprising®
sdninistration-Business
Business-Sales, Retailing,

Unspecified
Econonist
Lawyer
Occupational Therapist
TOTAL

Conventionalf
Accountant - 4 1 2
Banker; Finance - - 1 1

TOTAL 7 = 7 3

Undecided 13 14 20 7 27 12 13 16 25

9
Unclassified 1l 2 - 3 3 3 7 4 6 10

— g — e

TOTAL 75 83 89 69 158 74 81 &7 68 155

Note.--No statistical analysis was perforred.

2Realistic careers not chosen by this sample: Agriculture or Livestock
Worker ;College Teacher-Engineering, Agriculture, liining, Animal Husbandry;
Laboratory Technician;Natural Resource Conservationist-Forest Ranger, Fish and
Wildlife Specialist, Soil Expert; PRadio Operator.

bIntellectual careers not chosen by this sanple: Anthropolegist;Archeologist
College Teacher-Physical and Biological Science, Research Science, Experimental
Psychology, liathenatics, Philosophy, Computer Science;Inventor;liathematician;
Psychologist-Experinental:Research-Scientific, HedicaljStatistician;Veterinarian.

Cirtistic careers not chosen by this sample: Actor, Entertainer, Stage
DirectorsAdvertising, Public Delations;irt or Yusic Critic, Art Dealer, Cartoonist.
Hurorist;College Teacher-English, Theater, Dramatics, Art, Husic, Journalism,
Speech:Interior Decorator or Designer, Window Dresser;Language Interpretor,
Translator, Linguist.

dSocial careers not chosen by this sample: Clergyman, ifissionary;College
Teacher-Theology, Home Economics, Education, Sociology, Psychology (not Experi-
mental), Nursing, Speech Therapy, Anthropology;Conciliater (Employer-Employee);
DieticianjHousewife;Librarian;Playground Director, Salvation Army Officer, YMCA,
Scout Official, Director of Welfare Agency;Social Scientist;Sociologist;Speech
Therapist.

©Enterprising careers not chosen by this sample: Administration-Government;
Ccllege President or Dean;College Teacher-Business Adninistration and Management,
International Relations, Political Science and Govermnnent Law, History; ~Com~
wunicaticns {(Radio, TV, etc.)-Announcer, Progran Director, Producer;Governnent
Service(Unspecificd);Insurance-~Clains Adjustor, Manager, Salespecrson; Personnel
Manager, Industrial Relations;Politician;Publisher;Psychologist-Industrial.

fconventional careers not chosen by this sample: Clerk;College Teacher-
Accounting, Banking, Business, Cormerce and Finance, Econoriics;Secretary.
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Realistic careers (1% both years) or Conventional careers {37 initially and

27 currently). Enterprising careers were chosen by 5% as freshmen and 7% as
seniors. Although SUNY/B could prepare students for several of the Artistic
careers, only 37 had plans in this category either year. Seventeen percent
were undecided about a career when they entered college. Virtually the same
percentage (16%), although not all the same students, were undecided as seniors.
Two percent had freshman choices that could not be classified, and 6% had
unclassified senior choices.

Continuers' and Seniors' chcices did not differ appreciably frorm ecach other
either year. Some of the men's and women's choices were noticeably different,
however. Men most frequently chose Intellectual careens cach year, while women
were most Likely to choose a Soclal careen each year. As freshmen,
proportionally twice as many men as women chose Intellectual careers (56% vs.
237, respectively). Fewer of ezch sex had current choices in this category,
but the ratio of men to women was still about two to one, i.e., 40% to 18%,
respectively. Both years, women's second highest frequency was in the
Intellectual area. Women far exceeded men in the percentages who chose Social
careers, both initially and currently. Fifty-five percent of the women's
initial choices were Social, compared with only 8% of the men's. The number
of men who currently chose Social careers mcre than doubled (to 22%, their
second highest current choice), but the percentage of women with current

.Social choices was still close to half (4%%). Men's second most popular
category initially was Undeciced (227); in fact this percentage is more than
double that of women who were initially Undecided (10%). -Current choices of
Undecided were nmuch less disparate (18% of the men, 13% of the women). Other
percentages were not markedly different between the sexes. No woman chose a
Realistic or Conventional career either year.

Vocational Setting. The vocationzl setting expected by the largest fre-
quency (207 of the sample) was an elementary or secondary schcol. This is
hardly surprising, in that 177 of the sample planned to be teachers (either
2leuentary or secondary, or they did not specify the level). Fourteen percent
expected to work in medical services (compared with 10% who planned to be
either a nurse, physical therapist, or physician). Fourteen percent expected
to work in a business or financial firm: 137, in a medium to large firm and
only 1%, in a small firn. Only 5% reported plans to become a college teacher
or a college dean or president, but 11% expected to work in a college or -
university. Seven percent expected to work in a social services organization;
6Z, a government agency; and 5%, a research organization. Independent settings
were generally unpopular. That is, only 3% expected their vocational setting
to be a private professicnal practice, and only 1%, their own business or
free-lance. Another 1% expected a military setting,

Eight percent chose more than one of the options listed. Six percent
expected to work in settings that were not clearly described by the options
given, e.g., in wedia or a social action organization. Fcur percent said they
didn't know what setting they would work in,




Desired Characteristics of a Job or Career

Respondents rated each cf 17 listed characteristics as to its importance
to them in a job or career. The five options ranged from: "essential® to
“detrimental®. 1 tests were calculated to determine significant differences
between the groups and sexes.

The characleristics which tis sample nated as most important have an
dndividualistic §€avon (Teble 6.2). That is, it was essential or preferable
that the following be present in a job or career:

Necessity for me to use my special abilities or aptitudes
Stimulating, challenging environment

Opportunity to develop ski}l in my field

Necessity for me to be creative and original

Opportunity to be of service to others.

0f noticeably less importance were some of the opportunities which are
often considered to be conducive to the “gcod life,” i.e., social status and
prestige, good health/retirement benefits, working in a well-established
organization, and the opportunity to earn a good deal of money. Also of
relatively less importance were: relative freedom from supervision, an
opportunity to lead or direct others, recognition as an expert, opportunity
to develop a social life through a job, and travel (as part of the job).

It was least important (i.e., neutral or unnecessary) that the following
characteristics be present: :

Working in a competitive atmosphere

-
Opportunity 'to work primarily with things or ideas rather
than with people

Working within an explicit set of regulations and procedures

The groups did not differ significantly from each other in their mean
natings of any characteristics, but the sexes did. Compared with women, men
thought it more important to work in a competitive atmosphere, and for their
job or career to provide social status and prestige, good health/retirement

benefits, opportunity to develop social life through their job, and recognition

as an expert in their field. An opportunity to be of service to others was
nore important to womzn than to men.

In a word, these students' nequirements fon thein future careens wenre
ddealistic. They wanted most of all to be able to use their individual
capabiliti :s, especially in connection with other people, Concomi tantly,
they were most nefecting of job characteristics begitting the “organization
man. "

e s m—————C——ag——————
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Table 6.2: DESIRED CHARACTERISTICS OF A JOB OR CAREER:

Yen Yomen TOTAL
DESIRED CHARACTERISTIC M SD M SD M
Necessity for me to use my special
abilities or aptitudes 1.64 .68 1.52 .66 1.59
Stimulating, challenging environment 1.61 .65 1.57 .65 1.59
Opportunity to develop skill in my
fielad 1.58 .77 1.62 .53 1.62
Necessity for me to be creative and
original 1.69 .67 1.59 .71 1.65
tOpportunity to be of service to others 1.84 .82 1.58 .69 1.72
Relative freedom from supervision . 2.11 .83 2.20 .99 2.16
Opportunity to lead, direct others 2.38 .80 2.45 .87 2.4
1Recognition as an expert in my field 2,31 .87 2,78 .86 2.52
tGood health/retirement benefits 2.37 .83 2.81 .88 2.56
Opportunity to earn a good deal of
noney 2,61 .94 2,78 .87 2.69
10pportunity to develop a social life
through my job 2.71 .91 3.20 .87 2.92
1tSocial status and prestige 2.89 .97 3.35 .85 3.08
Travel (as part of job) 2.37 .97 3.26 1.04 3.09

Working in a well-established

organization, rather than in an

infant one, or independently 3.06 .84 3.23 .86 3.13
iWorking in d competitive atmosphere 3.17 1.13 3.65 1.17 3.38
Opportunity to work primarily with

things or ideas rather than with

people 3.71 1.13 4,01 1.13 3.84
Working within an explicit set of

regulations and procedures 3.89 1.09 3.99 1.09 3.93

N (89) (69) (158)

Note.-~Response scale for this question: 1=essential; 2=preferable;
3=neutral; 4=unnecessary; 5=detrimental. Statistical differences between
mean responses of the groups and sexes were analyzed via £ tests.

THen and Women differed significantly.

Future Activities

Students responded to eleven activities by indicating the relative amount
of time they expected to participate in each throughout their life, and the
relative amount of gratification they expected to derive from each. The five
options for expected participation ranged from “principally" to 'never™ and
the four options for gratification, from “the most gratifying activity in my
life" to "will not be gratifying at all to me.” The groups' and sexes' mean
_responses were compared via' £ tests,

Expected Participation. These students appeared to anticipate living

rather traditional roles, considering the relative amount of time they expected
to spend in each, and in the way in which the sexes differentiated their
expectations along gterotyped lines. They expected thein greatest involvement




An time to be in companionship with thein spouse, 4in a career, and 4in
nelationships with thein childnen (Table 6.3). Mean responses indicated that
they expected to participate principally or constantly in these activities.
" Companionship with thein spouses was the activity in which women expected
2o spend the fangest reldtive amowit of thein time. ~ Moxeover;women's S
expeeted amount of participation was significantly greater than men's. Men,
on the other hand, expected that the £angest amount of thein iime would be
spent in thein careens; this expectation was significantly higher than women's.
These students expected to participate at least occasionally in (in
decreasing order of relative time spent): :

learning new things

discussing and thu.nking about ideas and issues
close friendships

new interests, experieqces, activities
recreation, hobbies

social‘life

activities directed toward community, national, or
international betterment.

The least desirable activity listed was participation in fratermal,
religious, or socizl group activities, with expectation of no more than
occasional participation. .

In addition to differences in expectations concerning one's career and
spouse, men and women differed also in the relative amount of time they would

.. spend involved with close friendships. Women expected to be significantly more

involved in friendships than men did.

Group membership made a difference in only one of the activities listed.
Senions expected to spend significantly mone time than did Continuers 4in
Learning new things. Seniors as a group were a bit older than Continuers.
Perhaps they had already spent more time than Continuers in learning new things,
and therefore expected to continue in a similar pattern.

Expected Gratification. The relative amount of gratification expected
from each activity was consistent with the relative amount of participation
expected. By fan, the greatest nelative amount of gratification expected was
An companionship with one's spouse. Childnen and career were second ond thind,
nespectively, 4in nelative amount of expected groiification (Table 6.4).

It is perhaps surprising that, while there were significant differences
in the sexes' or groups’ expected participation in some of these activities,
no differences were found in their expected gratification.

The least amount of gratification was expected to come from involvement
in fraternaly religious, or social group activities.
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Table 6.4: EXPECYED SRATIFICATION
FROM FUTURE ACTIVITIES

TOTAL

ACTIVITY M
Companionship with my spouse 1.43
Relationships with my children 1.74
4 career 1.94
Learning new thiugs 1.99
Close friendships 2.09
Discussing and thinking about ideas and issues 2.15
Recreation, hobbies 2.17
New interests, experiences, activities 2.25
Social life 2.45

Activities directed toward community, national, or

international betterment T 2,45
Fraternal, religious, or socisl group activities 2.97
N (156)

~ Note.--Response scale for this question: 1=will be
the most gratifying activity in my life; 2=will be gen-
erally gratifying: 3=might or might not be gratifying;
4=will not be gratifying at all to me. Statistical
differences between mean responses of the groups and sexes
were analyzed via £ tests.

Qutcomes Expected to Be Most Lasting

In addition to the relative value of eight outcomes,1 students were asked
which three they expected would have the most lasting effects in their lives.
Three percent did not respond and 16% listed contributing experiences, rather
than outcomes, as expected to be most lasting; 81% answered correctly.
Percentages are based only on the latter.

The rank order of outcomes expected to be most lasting was similar to the
rank order of the relative importance of those outcomes. That is, sfudents
tended to expect that outeomes that were most valuable durning coflege would
have the most Lasiing effects in thein Lives (Table 6.5). Increased openness
to ideas and experiences was judged as the most valuable outcome of this sample's
college careers. Likewise, it was expected to be among the three outcomes
having the most lasting effects in the lives of the largest number (56Z). At
the other extreme, development of vocational skills was by far the least valuable
outcome during college, and was expected to be most lasting for the fewest
students (17%).

There were two exceptions to this general similarity in rank orders.
Acquired knowledge was the third most valuable college outcome. However, this
relatively high rank dropped to seventh in terms of expected lasting effects.

A reverse tendency was true of increased awareness of "who and what I am."

That outcome ranked only fifth in value during college. Its value was inflated
in terms of the future, with 477 (the second highest frequency) expecting that
celf~awareness would have the most lasting effects in their lives.

See Valuable Outcomes and Their Contributors, pp. 12-14.
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Table 6.5: OUTCOMES EXPECTED TO BE MOST LASTING

MOST 24D Most 3RD Host

OUTCOIME Lasting Lasting Lasting TOTAL
Increased openness to ideas and

experiences 23% 17% 167 562
Increased awareness of ‘who and :

what I am" 23 16 8 47
Increased understanding of others 9 19 18 46
Developnent of skills to

critically analyze and

synthesize ideas and issues 9 . 13 17 39
Development of a personal

philosophy 16 10 10 36
Increased openness and skill in

interpersonal relationships 6 10 13 29
Acquired knowledge 5 9 12 26
Developnent of vocational skills 7 5 5 17
Other 1 1 - 2

N . {129) (129) (129)

Note.--Percents are based on 129 respondents, who answered thc question
correctly (81Z of the sample). No statistical analysis was nerformed.

Comparing these differences, it appears that acquired knowledge was seen
as immediately valuable, but of less value in the future. On the other hand,
these students expected self-awareness to be more valuable to them in the
future than it currently was. These observations suggest that students
expected Lhat college was of more personal than intelblectual beneg§it Lo them
as a sileppingdione to the future.

Functions of a University

Twenty possible functions of a university were listed. Respondents
rated the importance of each function to the ideal university on a 5~point

scale: essential, preferable, neutral, unnecessary, or detrimental, £ tests
provided comparisons between groups and sexes.

These students, with first-hand experience of the functions this university

does perform, would have the {deal university both continue in its traditional
noles of secking and imparting knowledge, as well as be closely involved with
society at Lange (Table 6.6). Specifically, functions that were assigned the
most importance were the following (in decreasing order of importance). It
was essential or preferable that a university:

seek and discover new knowledge
impart existing knowledge

examine existing values, attitudes, and modes of thinking

encourage each student to develop his or her personal standards
and values.,
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It was somewhat less important, but still prefersble or essential, that the
ideal university:

provide Continuing Education services for the community
develop knowledge and interest in world-wide concerns

provide intellectual and aesthetic stimulation for the surrounding
local community

be closely involved in the surrounding local commumity
lead in initiating change.

Of least importance (i.e., neutral or unnecessary) were that a university
should transmit society's current values and institutions, and that it should
be & sanctuary from the rest of society.

Research and teaching are sometimes implied to be competing activities for !
a university teacher's time. Such distinction may be superfluous, because
both activities were assigned similar ratings of relatively little importance,
i.e., they ranked fourteenth and sixtecenth, respectively, out of twenty. i

"Relevance" is a word often used by critics of the university. But, when |
these students' priorities for the functions of an ideal university -- not
just vwhat they've experienced -~ are compared with the activities they expected
to be most important to them, {{ could be concluded that they prefer the
university to be innelevant to their futune £4ves. They expected to spend the
greatest amount of their time in, and derive their greatest gratification from,
activities involving their spouse, their children, and their career.l Yet, in
the range of their ratings of an ideal university's functions, vocationa.
training was in the middle, and preparation for family responsibilities and
relationships was the third least important (out of 20). That is, they don't
seem to want the university to help them prepare for thssge irmportant future
activities.

The groups' significantly different responses to two functions suggest :
that Continuers desired mone University involvement in thein personal develop- !
ment than Senions did. Compared with Seniors, Continuers attributed significantly !
more importance to the University's encouraging students to develop their owm ‘
standards and values, and to developing and fostering students' capacities for
close personal relationships. (Likewise, significantly more Continuers than !
Seniors decided to attend college in order to develop lasting friendships.)

Perhaps Seniors had already experienced a greater amount of personal growth, |
due possibly to the groups' age and marital differences. f 4

The sexes differed significantly in their reactions to three functions.
Two were concerned with a university's involvement with the rest of society.
Women said it was more important, than men did, for a university to provide
continuing education services for the community. Probably women are more likely
to subsequently use these services than men are. Women gave a lower rating
than wen did to the least important function, that a university should be a
sanctuary from the rest of society.

1See Future Activities, pp,52-55.




A surprising sex difference 48 that women attached more importance to a
university’s funetion 0 providing vocational training than men did. Even
though both sexes expected that their career would be one of their most
gratifying activities, men expected to spend a significantly larger portion of
their time in career activities than women did. Therefore, one might expect
that men would attach greater impcrtance to vocational training than women
would.




CHAPTER VII
SUMMARIZING REMARKS

A sample (N=160) of 1970 SUNY/B graduating semiors coupleted the Senior
Survey, a questionnaire designed by the Office of University Research to elicit
SUNY/B seniors' perceptions of their university experiences and their plans and
expectations for the future, as well as some demographic information. Respondents
were dichotomized in twc ways: by sex, &nd according to whather or not they
corpleted the baccalaureate at SUNY/B in eight semesters cr less. That is,
Continuerns were entering SUNY/B freshmen in 1966, whereas Seniors either entered
SUNY/B prior to 1966, or transferred from enother institution.

Major Findings

Neither sex nor group membership made a significant difference in this
sample's responses to most of the questions asked in the Senior Sucvey. Following
are the major findings of the study, ignoring those group or sex differences
which did occur.

Students decided to attend college primarily for intellectual growth and
career preparation. These general reasons werc reflected in their reasons for
attending SUNY/B specifically, i.e., SUNY/B offers a progran in their area of
interest, it's said to be a good school academically, and it's relatively
inexpensive.

Outcomes of their college experiences which were of a personal nature and
of an intellectual natura had become sbout equally valucble to them while in
college. In contrast, development of vocational skills was markedly less
valuable. Both interpersonal and intellectual activities contributed to the
value of the cutcomes,

The biggest problen area for these students while they were in college
was in defining their personal meaning and identity. Choosing a vocation,
choosing a major, and study habits were also relatively troublesome aveas.

Participation over four years in campus activities and organizations
was not great. Although most studeuts voted in a campus election or referendum,
fewer than half did so every year. Between a fifth and a fourth (the modal
frequencies) participated in: a professional or pre-nrofeesional society, &
najor field club, a social fraternity or sorority, cr intramural or varsity sports
During their senior year at SUNY/B, more than two~thirds of the sample surveyed
an exhibit, attencded a movie, or used the Norton recreation facilities on campus.
In the Buffalo area, but off campus, most seniors visited an art gallery, a
historical or science museun, or Kleinhans Music Hall, or participated in sports.
learly everyone attended movies.

More than half attended summer school at least once. Slightly less than
half spent at least one summer both working and attending summer school. While
more than three-fourths had summer jobs which were not related to their field
of study, only a third had at least one surmer job which was related. Less than
half the sample spent a summer either traveling or resting and relaxing.
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The percentage who were employed during the school year increased each
year, =s did the number of hours worked per week. The mest popular jobs were:
sales or check-out clerk, unskilled or semi-skilled worker, or office worker.
School-year jobs were most frequently locatad on campus or in a small business.

Host students were a2mployed during surmers. The kinds of jobs held were
similar to school-year jobs, but the setting was most likely a small business
or large corporation or industry. Most summer enployment was full-time or
nearly sc. Only one-fourth of the sample had a summer job which was relevant
to their career plans, and cnly cne-fifth had a school-year job which was
career-relevant.

The biggest sources of financial 2id for these students' SUNY/B years

were parents, scholarships, and their own earnings. Parents contributed the
largest amounts. ’ ’

Most students changed their academic and career plans during college.
Nearly two-thirds initially (i.e., when they entered college) expected to
attain at most a2 baccalaureate degree. Chenges in academic degree expectations
indicated an upward shift in aspiraticn for many. As seniors, slightly wmore
than half expected a nasters degree cnly and slightly nore than a fourth, 2
doctorate, 4D, BDS, or law Zegree.

The distribution of these students among the Faculties shifted noticeably
between their freshman and senicr years. In fact, wore than helf changed
their major (but not necessarily tc a different Faculty). Most changers did
so only once. The most noticeable changes vere in those Faculties which were
initially chusen nost frequently. Sccial Sciences and Administratica nearly
doubled in popularity, while both Naturzl Sciences and Mathematics, and
Engineering and Applied Sciences decreased in rembership.

¥ore than half these students changed their' career plans since they
entered college. The mcst popular career categories both years were Intellectual
(i.e., scientific) and Social (educaticnal and social welfare). The frequencies
in the former decreased and in the latter, increased, between freshman and
senicor year choices.

lore than any cther reason listed, the student's interest was the
explanaticn given wost frequently for making cr changing acadermic and career
olans. ;

The activity accorded the most importance in contributing to these
students' academic education was general preparaticn for class (e.g., reading,
lab reports, problems). Class lactures were rated second in importance.

In describing SUNY/B teachers both in and outside their departments, these
students were generzlly favorable. They attributed positive behaviors and
attitudes to more faculty then they did nautral ones, and mcre neutrzal, than
negative ones. The amcunt of out-of-class contact that mest students had with
SUNY/B faculty was rather sparse. Slightly more than half said that the amount
of faculty-student interaction they axperienced out of class was less than
they preferrad.

More than three-fourths relied mainly on themselves in planning their
acadenic program.
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The only service provided by the Division of Student Affairs and Services
which a majority of seniors used their last year was the Placement and Career
CGuidance Service. Half the respondents said they used this Service more often
as seniors than in previous years. A third used the Financial Aid office, and
much smaller percentages used the Dean of Students Office, Student Counseling
Center, or Student Testing Center. Except for the Placement Service, most
studants used these Services the sane amount in their senior yzar as previously.

' These students felt more positively about their college experience in
general ("Most of what I am learning in college is very worthwhile.™) than about
their academic experiences specifically (¥A lot of the time I spent in class
and on required assignuents was used in doing things that do ndt seem important

to me.”). The majority were willing to recormend SUNY/B only to certain high
school students.

About three-fourths had plans to pursue an advanced degree. A mejority
planned to begin within a year of receiving the baccalaureate, and a slight
najority planned to leave SUNY/B for their advanced degrees.

liore than half the sample had career plans which fell into the Intellectual
or Social categories (i.e., scientific or educational and social welfare).
Nearly a third expected tc work in an educational setting, i.e., either
elenentary, secondary, or higher education.

These students' requirerents for their future jobs were individualistic
and, in a2 way, idealistic. They wanted most of all to be able to use their
individual talents and to help other pecple.

The activities in which they expected to spend the largest portions of
their time imply a continuaticn of traditional life styles. They expected
their greatest involvements to be in companionship with their spouse, in:a’
career, and in relationships with their children. TFurthermore, they expected
to derive their greatest amcunts of gratification from these three activities.

In general, students expected that the outcomes that had become nost
valuable to them while in college were also those that would have the nmost
lasting effects in their lives. Comparisons between outcomes that were e most
valuable during college and those they expected wculd have uost lasting effects
suggest that theay expected their college experiences to be of more personal
than intellectual berafit to then in the leng rum.

In addition to the traditional search for and dissenination of knowledge,
this sample would have the ideal university develop kncwledge and interest in
worldwide concerns and prepare students for community involvement. Also, a
university should be involved with the surrounding, local community, provide
continuing education services for the cocrmunity, and it shculd encourage each
student to develop his or her own personal standards and values.

Similarities, Differences, Interpretations

This study was undertaken in part to determine whether or not ali 1970
SUNY/B graduating seniors were essentially alike in their college experiences
and future plans, regardless of sex or group membarship. Comparisons were
rmade between Continuers' and Scniors' experiences and plans and between men's
and women's. For three~fourths of the questionnaire items, statistical analysis
was feasible. For a fifth of these items, reponses of men and women differed
significantly; for a tenth, Continuers and Seniors differed. Thus, these
sesions did indeed have ess emwuy similan coflege experiences and perceived
them similarky. Sevuak of thein futwre plans and expectations wene s4ignificantly
different gor women and men,

-




Similarities have been reported in the previous section.l The meaning of
group differences and sex differences is _somewhat obscured by the fact that
sex composition of the groups differed significantly (or, group membership of
the sexes differed significantly). 1In only 2 few cases was it possible to
statistically compare the sexes within each group or the groups within each

sex. Such analyses would be necessary to eliminate the possibility of "cross--
tembership" contcmination.

Sex Differences. Comparing women's and men's responses, some threads
are discernible.

Fon women, there was a theme of preferences fon social serviee and inter-
personal nelationships. Development of interpersonal skills and preparation
to make a worthwhile contribution to society were reasons which were nore -
icpertant in women's decisions tc attend college than in men’s. Two outcomes
cf college attendance which were significantly more vzluable to women than to
men (though highly valuable to both) were: increased understanding of others
and increased openness and skill in interpersonal relaticnships. Discussions
with teachers and students were wore contributory to women's acadenic education
than to men’s.

Throughout their lives, women expected to participate to a significantly
greater extent than did men ir activities involving their spouse and in close
friendships. It was more important to women than to men that their job or
career give them an opportunity to be of service to others. For some women,

a preference for service will no doubt be fulfilled in their jobs. Their modal

career choice as both freshmen and graduating seniors was in the Social category,

e.g., many planned to be elzmentary cr secondary teachers, social workers, or
nurses.

Men's nesponses suggest that they wene more intenested in “getting ahead”
than women were. They were more likely to come te college to improve their
socio-economic status than women were. Although similar percentages expected
to attain an-advanced degree,men's aspirations were higher than women's.
ticreover, men were twice as likely as were women to plan on being full-time
graduate studants, while women were more likely than men to plan to attend
only part- _ine.

Men expected to spend a greater relative portion of their time in their
careers than women did. Differences in the sexes' career requirements supgest
a slight tendency for men to be more concerned with employment's perquisites
than women were. Men required, to a greater extent than women did, recognition
as an expert in their field, good health/retirement benefits, and social status
and prestige.

Two college experiences seemed tc reinforce this "success" hypothesis.
Significantly more men than women borrowed money to help pay their college
expenses. Perhaps the men in this sample had greater financial need than
women did. But, it is also possible that men were more willing to take out
loans because they were more dedicated to getting a college degree. Study
habits were a bigger problem area for men than for women. Again, there could
be an innate reason for this disparity. On the other hand, men may have been

nore concerned with their study habits because it was more important to them
that they do well in college.

1

See Major Findings, pp.61-63.
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There was an interesting reversal in indecisiveness of plans between the
commencement and completion of college. When they entered college, noticeably
higher proportions of men than of women were undecided about their major field
or career choice. Proportionally, nearly three times as many men as women wWere
undecided about their major, and more than twice as many, about their career.
In fact, "Undecided” was the second highest category of men's initial career
choices. Women seemed to have a firmer grasp on their reasons for being at
SUNY/B than men did. It was very important in everyone's decision to attend
SUNY/B, but more so for women than for men, that SUNY/B was said to be a good
school academically and that it offered a program in their area of interest.

By the time they were ready to graduate, men's indecisiveness about a
career had decreased and women's had increased, so that the difference was no
longer as great. Still, more men than women were undecided. Obviously, the
percentage of men who were undecided about a major dropped drastically.

If women were more decisive than men about their college attendance, they
were less so about their futures. The number of senior women who were undecided
about career plans increased slightly from their freshman year. Of those who
planned to earn an advanced degree, more than twice as many women as men did
not know how long it would take them to finish their graduate training.

It is not being claimed here that indecisiveness is a generalized concept,
Furthermore, fewer than 30% answered "undecided" or "don't know" to any of the
quer.tions regarding plans. However, there does appear to be a trend for women
2o be initiakly decided about college plans and Later undecided about future
plans, whereas men may be {nitially undecided about college, but are more
decided abecut the future. Only scrutiny of students as individuals, rather
than in groups, can examine this hypothesis more closely.

Some of the significant differences between the sexes' responses seemed
to be merely reflections of some traditional sex differences in behavior. For
example, men were more likely than women to be involved with sports, and
vomen were better church attenders than men were.

Other response differences appeared in isolation from any trends or
expectations. For example, preparation for exams was z more important contri-
butor to men's academic education than to women's, while more women than men
said that the basic and distribution requirements introduced them to content
areas they discovered they enjoyed.

Group Differences. Many of the significant differences between the
responses of Continuers and Seniors can be explained by their differential
ages and marital states. Seniors as a group were a bit older than Continuers
and were more likely than Continuers to be married. Both of these differences
suggest that Seniors were perhaps more mature than Continuers were.

Continuens, compared with Senions, expressed greaten needs to explone on
nesolve personal and interpersonal aspects of their development. Continuers
were more likely than Seniors were to have decided to attend college to develop
las ting friendships. (They were also tiore likely to attend merely because it
was "the thing to do"). Likewise, Continuers derived more value than Seniors
did during college from an increased understanding of others. Continuers'
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differential emphasis on personal development was evident in their idealization
of the university. It was more important to Continuers than to Seniors that
the ideal university encourapgz each student to develcp his or her personal
standards and values and that it develop and foster students® capacities for
close personal relationships.

Onc factor of personal development is the resolution of relaticaships with
one's parents. Indead, home life and relationships with parents was a more
serious problea area for Continuers than for Senicrs. This difference, of course,
could merely be due to the fact that a higher per:zn.age of Continuers than of
Seniors lived with their parents during collece. Significantly more Continuers
than Seniors said they attended SUNY/B to get away from home.

Sencons, on the othen hand, appeared to be concerned with a different
kind of ghowth. Although to everyone, “to develop my talents" was one of their
most impertant reasons in deciding to attend college, this reason was more
important to Seniors than to Continuers. YMorcover, Seniors were more likely
than were Continuers to attend to enable them to prepare for a variety of jobs.
Although most of the reasons for attending college were not answered differently
by the groups, these two differences suggest that perhaps Seniors were some-
what more purposive’ in their college attendance than Continuers were.

As might be expected, there was evidence of Seniors' greater incependence
from their parents, compared with Continuers. Scniors were less likely than
were Continuers to attend SUNY/B to get away from home or to be very concerned
with relationships with their parents. Seniors did, however, have more problems
vith finances. This is no doubt partially due to the fact that they were less
likely to receive financial aid from either parents cr scholarships. Continuers
attributed more importance to SUNY/B's relatively low expense as a reason in
their decision to ccme here than Seniors did.

These differences might indicate that Continuers were more selective in
choosing SUNY/B, especially when expense was a factor, whereas Scniors were
perhaps not in 2 position to be as choosy. That is, Seniors might have preferred
a less expensive institution, but for various reasons had to choose SUNY/B and
live with the concor:iitant money problems as best they could. (Whether or not
Seniors could have found a less expensive intitution is questionable, however.)
On the other hand, it could be that Continuers were more comfortable financially
than Seniors were in the first place. Further evidence of Seniors’ lesser
tencency to have been selective about SUNY/B was in their greater willingness
to recormend SUNY/B to any high school student, whereas Continuers would
recormend it only to certain students.

Other differences between the groups either defy or ¢o not require
explanation. For example, Seniors, concomitant with their higher average age,
were more likely tc vote in a municipal, state or national election during
college. On the other hand, there is no ready explanation for Continuers’
greater propensity to visit art galleries.

Overview. A comparison of this sample’s reasons for attending college,
their experiences while here, and their requirements of the ideal university
leads to the conclusicn that their original desire for intellectual growth was
satisfied and that they would have the university continue the fostering of this
growth. The outcomes of most value to then while here included both intellectual
and personal growth. 'They seemed to expect that their personal growth would be
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a longer-lasting outcome of college than intellectual growth would be, perhaps

concomitant with the observation that they apparently derived more benefit

: from college experiences in general than from academic experiences in par-

ticular. This relative deflation in the long-range value of course work was

: evident even though they seemed to feel generally positive about the faculty

: they knew, and they were not markedly disappointed in their courses.

§ R College attendance as career preparation was a less satisfied goal. One

; of their most important reasons for deciding to attend college was to prepare !

! for a chosen career. But, development of vocational skills was by far the

i lecast valuable of several possible outcomes of their attending college. In

; their ratings of various functions of the ideal university, provision of voc-

+ ational training was of middling importance. The data do not reveal whether

their decrease in emphasis on career preparation implies that they were i

reconciled to the fact that SUNY/B didn't provide as much career preparation ;

ags they originally expected, or whether they indeed saw career preparation ;

as a less important function for a university to provide.

£ Women and men were in agreement that development of vocational skills

was the least valuable outcome of their college attendance, although both

had attended to prepare for a career. These two findings imply that the

sexes were equally disappointed in their lack of career preparation. Apropos i

of other aspects of career development, men and women differed paradoxically. i

¢ Men expected to participate in a career to a significantly greater degree than i

women did. However, it was more important to women than to men that the '
!
i
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. ideal university provide vocational training. This sentiment might imply that

& women were even more dissatisfied with whatever vocational preparation they

p did acquire in college than men were, if it were not for the fact that women
reported higher proportions of their courses as useful for their chosen

d vocations than men did. These differing amounts of vocational usefulness |

i derived from courses were perhaps more closely related to college employment

; experience than to expected future work experience. Proportionally, nearly

¢ three times as many women-as men had a summer job which was relevant to their

career plans. (This is not to imply that women had a great amount of career-

relevant experience. Fewer than half the women had at least one surmer job

which was relevant. Of these, slightly more than half had a relevant job for

only one summer.)

Another explzanation for this sex difference is in differing perceptions
of the marketability of 2 baccalaureate degree, particularly in liberal arts.
It is not unlikely that women suspected that possession of a B.A. would less
often be a significant advantage for them in finding an appropriate job than
it would be for men with similar backgrounds.
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Inplications

These students appeared to be satisfied with their personal and intellectual
growth in college, but quite dissatisfied with the role that the university
. played in preparing them for a career. Although this goal was important in their
decision to go to college, it turned out to be the least valuable of their
college experiences.
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tiore than half (57%) changed their choice cf major and/or career plans
after they began college. Given this rate of change, and the fact that a
career was expected to have a central place of importance throughout their
lives, it is not surprising that choice of vocation caused a great amount of
concern to nearly half the sample, and choice of major, to more than a third.
It appears, however, that most plans and changes were made without any
guidance (and, presumably, help) from university personnel. In fact, three-fourth: .
of the sample planned their academic programs primarily by themselves. Further-
nore, although they reported having a generally favorable attitude toward their
teachers, only about half were satisfied with the amount of out-of-class
interaction they had with faculty, and what they 4id have was scant.
Dissatisfaction was due to under-, not over—, exposure. .
It seems reasonable to expect that a parson who is deeply involved in an
area should be in a good position to advise novices about the area. Therefore
students could perhaps make better choices for themselves if faculty and other
advisory staff were in closer consultation with them. This suggestion implies
that students should be more availing cf faculty and that faculty should make
themselves more available tc undergraduates. The university should promote
these interactions,
The part-tine and summer jobs these students had weras typically not
related to their plans. Summer jobs were somewhat more likely to be relevant
than school year jobs were. About a third had a surmer job which was related
to their major and about a fourth, to their career. Only a fifth had a
school-year job which was career-relevant. Assuming that better information
(e.g., from experience) leads to better choices, the university can be helpful

in students' decision-making by helping them find more relevant part-time
and summer jobs.
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Further Pesearch

¢

In this stucy it is not known to what extent group and sex differences
are interrelatec¢. Continuers contained more women than men, while the opposite
was true of Seniors. Thus, a significant difference between Continuers and
Seniors may be due to their differential sex ratios. This study showed some
evidence that sex was more often a discriminator than group membership was. To
Jdetermine the contribution to response differences of one or both factors or
their interaction, a study such as this nust be replicated with a larger sample
so that cell sizes remain large enough for more detailed analysis.
To say that the groups or sexes answered a question differently does not
inply that the university had a differential impact on them. It has been found
that differences which exist when the stulents come to college are related
to subsequent differences.l That is, output information such as the Senior
Survey should be controlled for imput information about the same students. -
There appears to be some relationship between educational plans, career
plans, and major field. Further research should bz done to specify this
relationship and to Jetermine how a change in one of these areas affects choices
in the.others.
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lAstin, Alexander W. and Panos, Robert J. The Educational and Vocational

Development of College Students. Washinpton, D.C.: American Council on

Education, 1969.




