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ABSTRACT

Two groups of 12 practicum trainees were exposed to
either Monitor-modeling or Immediate-feedback supervision. Ten minute
counseling sessions with coached clients were taped before and after
the practicum. Three independent judges rated the tapes, using
Carkhuff®s scales for "Gross ratings of facilitative interpersonal
functioning®” to assess the level of facilitative conditions offered
by the trainees, and the trainees' action orientation (Carkhuff,
1969) . Results indicated that: (1) the judges® ratings from pre-test
to post-test increased significantly for the Monitor-modeling group,
but not for the Immediate-feedback group; (2) although the results
approached significance, there were no significant differences
between the two groups on the post-test; and (3) the amount of growth
from pre-test to post-test was significantly greater from the
Monitor-modeling group. Since the ratings used in this study were
considered to be a more accurate evaluation of facilitative skills
than the global ratings used in a previous study with similar
results, these data lend further support to the relative
effectiveness of Monitor-modeling supervision. Due to the small
sample and the local situation of the study, additional research is
recommended. References are included. (Author)
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Recent revieus of the terature indicate that until the past several
years, there has been a relatively small amount of published materizl on
the supervision of counseling (Patterson, 19€4; Cash & Munser, 1966; Han~
sen & Warner, 1971), 4lthough the pumber of research studies on supervision
has contirually been on the increase, an examination of the existing liter-
ature reveals that almost all articles about practicum, oxr certain phases of
supervision, rely on established practicum procedures, Iittle research has
incorperated the evaluation of new or more creative supervisory proceduves
developed from psychological or sociological models,

One supervisory procedure that has not been widely explored is that of
having an experienced counselor rresent with the practicum traince during
actual interviews, Such a tean approach may prove exceedingly helpful in
developing counseling effectiveness in trainees, Dreikurs (1950), Lott
(1952, 1957), Cornwell {1959), Mallers (1968), anc Silvermer & Quina (in
press) have all investigated the value of such procedures, and they 211

support the use of such team approaches to supervision,
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This present experiment attenpted Lo corparve the effectiveness of a
particular form of a team approzch to supervision to the :ffectiveness of
what is considered to be a more “standard* approach to supervision,

Honitor-modelina sunervision, Fonitor-modeling placed the super-

visor in the room with the trainee, and it appeared to the client that
both the trainee and the supervisor were co-counselors, However, the
trainee was in direct control of the interview; ti, supervisor was only
identified as a second counselor, He interceded occasionally with a more
accurate response only when he perceived that the trainee had missed the
communication from the client or was pursuing a tangential point, The
supexrvisor’s responses served ta "monitor" or regulate the session, as
well as provide a *model® type of corpmunication,

Immediate-feedback suvervision, In the Immediate-~feedback situation,

the trainees had their tapes reviewed immediately following the counseling
sessions, During this 45 minute period, the supervisor would play seg=
ments o the tape, ask questions of the trainees, and offer comments and
suggestions, This procedure was based on the idea that in "going over

the tape” with a supervisor, the trainee could learn to affect a more effi-
cient counseling relationship,

Hypotheses, After initially establishing the equivalency of the two
groups at the outset of the experiment, the following specific null hypotheses
were testedi
1, There are no significant differences between pre~test and post~test
Judges' ratings for the Yonitor-modeling group,

2, 'There are ro significant differences beiween pre-~testi and post-test




Judges® ratings for the Tmnediste~Terdiacl aroun,
3. 1Ihere are no significant differences between post-test judges' ratings
for the two groups,
L, There are no significant differences belween the pre-test to post-iest
change in judges' ratings for the two groups,
Fethod

Sample, The trainees were 24 students enrolled in the practicum in
guldance and counselins at Loyola University of Chicago, sécond semester,
1970-71, They were divided into two groups of 12 on the basis of age, sex,

occupation, and counseling experience, Normative data for the trainees is

sumrarized in Table 1,

Insert Table 1 about here
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The 1live clients seen by the trainees during the practicum were high
school students at Angel Guardian Orphanage in Chicagq, I1linois, The
average age of the clients was 16, Their concerns involved domestic issues
in the orphanage, past treatment, future plans, and issues in their own
family lives,

The clients seen for the purposes of the analyses of this study were
drama students trained to serve as coached clients, éll presenting the
same schoole-related personal problem,

There were three supervisors in the practicum.2 A1l had previous ex-
perience in practicum supervision, Two were doctoral. candidates in coun-

selor education, and the third possessed the doctorate in that field,




T™e schonl. of counselin~ ol Lousd oy ine supewvisor: counld be Tousely

defined as "Neo-clieni-contered,”

Ipstrunent, ‘he form for “Gross ratinzs of facilitative inter-
personal functioning® (Carkhuff, 1962) was used to establish the levels of
facilitation and action orientation of the trainees in their pre and post-
practicun interviews with coached clients,

Procedures, Each trainee taped 2 ten minute counseling session with
a coached client prior to the first class neeting of the practicun, Fol-
lowing this, 12 trainees were exposed to Honitor-modeling supervision, and
12 trainees were exposed to Immediate~feedback supervision, Each trainee
had four such supervisory sessions during the practicum, With the ex-
ception of the differential supervision in these feur sessions, practicﬁm
experiences for all 24 trainees were generally similar in content and

3

Process,” At the end of the course, each trainee again taped a ten ninute

session with a different coached client,

TIr.e pre and post-practicum tapes were then rated by three independent
judges, The Judges, two women and one man, all possessed doctorates in
counseling and guidance and had at least two years of experience in przc-

ticun supervision, They were all presently teaching or counseline, or both,

O 8

in local colleges and universities, The Judges rated each individual trainee
response from 1 (worst) to 5 (best) according to Carkhuff's criteria, Any
and all verbal utterances by the trainees during these ten minute sessjions
were considered responses and were rated, Prior to the evaluation of the
tapes, the judges particivated in two training sesstons in evaluative pro=-

cedures, The judges responded to 44 itens on three taped interviews.
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A 7 tes’ was used io estadlist the extent of irvew conzistency on these
iters between the three judres and expert ratinss (Freund & Williams,
166Lr), The z scores for the taree Judges (.38, .37, & .03), indicated «
high degree of inner éonsistency (.05 level = H.97). Hean judges® ratings
were 2,40, 2,43, and 2,30, The mean expert rating was 2,31,

After gathering and organizing the data, 1 statistics were used to
analyse pre to post test differences for each grour of subjects, and to
analyse differences in amount of growth from pre to post between the two
groups of subjects. Due to the fact that there was some slight difference
between the two arcups on the pre-test, analysis of covariance was used to
examine post-test differences between the two groups,

Results

At the beginning of the practicum, all trainees interviewed one of
three trained drama students presenting the same school-related personal
problem, Pre-test ratings were compared to establish the equivalency of
the two groups, No significant differences were found between the two
groups on the pre-test judges' ratings, These results support the assump~
tion of equivalence,

In the comparison of the Monitor-modeling gromp from pre to post-
practicum on the judzes' ratings, the pre~test mean was 1.55, and the post-
test mean was 2,20, The difference of 65 yielded a 1 value of 3,55, sig-

ni“icant at the ,01 level., These ratings indicated a significant improve-

ment for the Monitor-modeling group., These results are summarized in Toble 2

n----------n-------

Insert Table 2 about here




In the commavisen of the Irnediate-fesdback ¢roap fron pre o posi-
practicum on the judzes' ratines, the pre~test mean was 1,76, and the post-
test mean was 1,89, The difference of .13 yielded a t value of .50, which

was not significant. These findings.are summarized in Table 3,

In relation to the relative effectiveness of the two methods of super-
vision, the Monitor-modeling group had a somewhat lower mean rating on the
pre-test, and a somewhat higher rating on the post-test. On the post-test,
the Monitor-modeling mean judgeé' rating was 2,20, while the Immediate~
feedback mean judges’ rating was 1.89, Analysis of covariance yielded an
F score of 3,13, with a probability level of ,09, These results are sum-
marized in Table &4,

The final analysis is summarized in Table 5. This analysis evaluated
differences in the change in judges®’ ratings from pre~test to post-test
between the two groups, The mean change for the Monitor-modeling group
was ,65, and the mean change for the Immediate~feedback group was ,13, The
difference in amount of growth, of ,52, yielded a t value of 1,73, sig-
nificant at the ,05 level, This indicates that the Monitor-nodeling group
showed a significantly greater amownt of growth in facilitative skills over

the four month period, even though there weve no significant differences
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In summary, the data yielded the following_results. First, following
their particular form of practicum supervision, the Honitor-nodeling group
changed significantly in the direction of increased facilitative skills,
while the Immediate-feedback group did not, Second, although significant
differences did not exist bétween the mean judges' ratings of the two
groups on the post-test, the results were in the inteqﬁhed direction with
the onitor-modeling group rated higher, and the probability level is en-
couraging (p~<,09), Finally, it was indicated that the Honitor-modeling,
group evidenced a significantly greater amount of growth in facilitative
skills over the four month period, as indicated by a significant difference
between pre to post-test change in judges®' ratings for the two groups.,

Discussion

In a previous study (Silverman & Quinn, in press), analyses of judges'
single global ratings of the sessions indicated that exposure to Monitor-
modeling supervision fostered a greater amount of growth in facilitative
skills than did exposure to Immediate-feedback supervision, However, both
groups grew significantly during the course, as well as there being no sig-
nificant differences in post-test ratings, In this present study, the anal-
yses of the data generatied by the Judges' mean ratings of inéividual trainee
responses, rather than sinsular global ratlings, reveal a conéistent impression

of the relative effectiveness of the lonitor-modeling supervision, Althougﬁ
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there were still no significan® diff'erences between the tro crouns on the
post~test, Analysis of covariance .ylielded an encouraging rrobability level
of ,09. Also, only the Honitor-modeling group was rated significantly
higher from pre %o post: the Immediate-feedback group did not show sig-
nificant gains over the course of the semester, Though the Immediate-
feedback situation provided supervision directly after each counseling
session, the Monitor-modeling situation provicded on the spot feedback
during the sessions., The role of the supervisor as an active participant
in the counseling process, serving as both "monitor" and "model* to the
trainee, as a "collaborator" rather than as an "evalvator,” seemed to have
a positive effect on the Jevel of facilitative functioning reached by the
trainees,

It is important to note that there were only four supervisory sessions
during the semester, Only three hours of a total of over 75 hours of class
time vas spent in direct supervision of actual counseling sessions with
live ciients, This is by no means thought to be an ideal amount of super~
vision in a practicum, but, even with this rather meager amount of direct
supervision, the Monitor-mode..ng group grew significantly in counseling
skills as measured by the judges' ratings on the Carkhuff scale, Further-
more, the only times that the Monitor<modeling trainees saw live clients
alone was for the pre and post-practicum 10 minute sessions with coached
clients, The Imnediate~feedback trainees interviewed live clients alone
for four seesinns during the practicum, in addition to the pre and post-
rracticum sessions with coached clients, Still, the results indicate that

with the Monitor-modeling approach of having the supervisor act as a less




threatening, col?nlorsijve, comconmselonr Aring the actual cowselins

sessions, there was significant growih in facililative skills, while
with the Tmmedizte-feedback method of having the supervisor evalvate the
tapes after the counseling sessions, thoere was not significant growth,

The investigators would feel tnat the results Aupport the relative
effectiveness of the Fonitor-modeling supervision, It is sugeested that
more emphasis in supervision should be placed on the promotion of the
collaborative, tean feeling between supervisor and trainee, and lMonitor-
modeling is offered as an appropriate model for further facilitating this
emotional climate., Finally, since the number of trainees in this study
was small, and the situation of.the study a local one, the investigators
suggest that further explorations of the effectiveness of Honitor-modeling
supervision are warranted, It would be especially important to examine the
effects of Monitor-modeling supervision in situations where the number of
trainees, the length of the practicum, the number of supervisor sessions,

and the number of universitirs involved were all lncreased,




[vS
[eRN

Referennes

Carkhuff, R, R, Helnine ard Humnd Re ations, Vol, 1, Selection and ‘Trainine,

New Yorkt Holt, Rinehart, and Winston, 1969,
Cash, W, L, & Munger, P, F, Counselors and thelr preparation, Review of

Fducational Research, 1965, 36, 256-263.

Cornwell, H, Reaction of clients and counselors to a beginning counseling
practlcun, unpublished Specialist project, The Universlity of Kansas,

1959. Ins Cottle, W, C. & Downie, N, N, Procedures and Prevaration

for Counselins, Fnglewood Cliffs, N, J.1 Prentice-Hall, 1960,

Dreikurs, R, Techniques and dynamics of multiple psychotherapy., Psychiatric
Quarterly, 1950, 24, 788-799,

Freund, J, E, & Williams, F, J, Elenentary Business Statisties: A Modern

Approach, Englewood Cliffs, N, J,i Prentice=Hall, 1964, p, 267,
Hansen, J, C,, & Warner, R, W, Review of research on practicun supervision,

Gounselor Education and Supexvision, 1971, 10, 261-272,

Lott, G, M, The training of non-medical cooperative psychotherapists by

multiple psychotherapy, American Jowrnal of Psvchothexrany. 1952, 6, 440-448

Lott, G, M, Multiple psychotherapys efficient use of psychiatric treatment

and training time, Psychiatric Quawnterly Sunnlement, 1957, 31, 276-293,

Mallers, P, B, Team counseling in counselor education, Persounel and

Guidance Journal, 1968, 46, 981=983.

Patterson, C, H, Supervising students in the counscling practicum, Journal

of Counselinz Psychelomy, 1964, 11, 47-53,

dndisden

Silverman, i, S, Pexceptions; of counseling following differential praciicum

experiences, Journal of Counselins Psycholoery, 1972, 19, 11-15,




)=t

AVRT™A Vo9 ENS T} T O Yo 2 3 . . PO . \
VETIINy he O, allng P vy, ~.C...’..'COT"‘."§(V1C1.‘!:"7_‘ SJ})(""V?_S.‘.C‘."} -t 1"."(-.('?.i(‘-'.1"7.

Loyola University School of Diucation (in ri.ss),

Winer, B, J, tatistical Princivles in Experinental Desirn, New Yoric

MCGmW"Hill’ 1962’ PPQ 2“‘-,450 -

~

O

ERIC -

Aruitoxt provided by Eic:




Footnotes

1. Requests for reprints should be sent 1o ranuel S, Silverman, Devartrent
of Guidance and Counseling, Lovola University, 820 N, Michigan Avenue,
Chicago, Illinois 60611, -

2, Due to lack of funds and additional faculiy, the investigators, in
their normal faculty roles, served as two of the three supervisors, This
situation was unavoidable, and an extremely conscious effort was made to
provide unbiased supervision to all trainees,

3¢ For a more complete description of the various practicum activities sees

Silverman (1972) and Silverman & Quinn (in press),
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Counsclor-in=training Ch .racteristics
-

) >

Characteristic. !-!onitor;modeling Innediate-feedback
X Age 30.8 30.0
Sexs

Male 2 3

Female i0 9
Level of Trainings

master’s- eaddidate 12 10

post master's work 0 1

doctoral student 0 1
X years of teaching

experience 5.75 7.67
Total years of counseling

experience 11 21
Harital Status:

single 8

married 2

religious 1 2




TAGIE 2
Comparison of Pre and Post-nraciicunm
Judzes® Ratings for MHonitor-modeling Group

-

Source f X Judges’ rating difference af t
lonitor-modeling
1.55 65 22 3 o 55%%
Pre~test
Monitor-modeling
2,20
Post-test

*¥p.< 01
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TaLE 3

Cormarison of Pre and Post-practicum

Judges' Ratings for Immediate~feedback Group

-

Source X Judges® rating difference af t
Imnediate-féedback
. 1,76 13 22 «50
Pre-~test
Irnmediate~feedback
1.89
Post-test
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Analysis of Covariance: Comparison of Pos* «practicun

Judges' Tatings for Fonitor-modeling and Immediate~Tcedtack Groups

[ 7
Source SS af NS r
Total L,713 22
Error L1105 21 195
Treatments 610 1 .610 3.,13%

*.2 .09
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TAIE 5
Comparisoa of Pre to Post-Practicum Chanzes

in Judges' Ratings betweern Honitor-modeling and Immediate-fecdhack Groupns

y'f Change in -
Source j Difference : 4f t
Pﬂdges' Ratings
Monitor-modeling .65 052 22 2,45%
Immediate-~feedbac W13
o

*p <205




